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e Popular Science Monthly for April
contains,in an atticle upon the* Blair Bill,”
some remarks sn pointed and pithy that
no apologies are necessary for giving them
a place in these columns. It is writing on
the influence of politics upon education,
and proceeds : “ Ancther exemplification
of the influence of politics upon education
is scen in the ‘Blair Bill,; which proposcs
that Congress shall make a gift of seventy-
seven miillion dollars, to be divided among
the States of the Union to help them
maintain their schosls. The success of
the bill, as we write, is said to be uncer-
1ain ; but, whether it pass or not, it has
had so extensive a backing as to well
illustrate the sort of influence which
politiciqns would bring to bear upon cdu-

cation. ‘The tendency to make education
a charity, and to bring school-houses into
the same category with poor-houses, is
sufticiently strong ; but this measure, by an
audacious siretch of constitutional power,
would give the stamp of nationality to the
charity policy. ‘The scheme proceeds
upon the peculiarly American assumption
that anything can he done with money,
and that the Central Government has
only to scatter millions enough and all
the prople will be educated.  But the as-
sumption is faisc: there are things which
no amount of money can do, while the
cvils of its lavish distribution are not only
paipable and certain, but may result in
the absolute defeat of the object intended.
‘That the distribution of this seventy-seven
millivn largess among the States would
ba profoundly injurious to the interests of
popular education does not admit of ¢
doubt ; and the American Congress would
haveto make the experiment but once more
to paralyze and destroy the existing com-
mon-school system of the country. For,
by the results of all experience and the
very neccessity of things, those who expect
to be helped will depend upon help, and
put forth less effort to help themselves.
Whatever lessens the interest taken by
parents and citizens i1 the working and
character of the schools, whatever tends
to dim nisn their direct responsibility in
regard to them, and to weaken the sense
of obligation to make sacrifices for the in-
struction of the young, strikes a demoral-
izing and deadly blow.at the springs and
incentives of all educational improvement.
Qur people have yet to learn that one of
the highest benefits of a popular cduca:
tional system is in training parents and
citizens to the efficient discharge of their
social duties, and a national policy which
undermines these obligations cannot be
too strongly reprobated.”

“ No intelligent person,” the FPopular
Science Monthly precedes these remarks
by saying, “will deny that the general
subject of education is one of great com-

“plexity and difficulty, and that to control

it wisely and improve its practical methods

is a task requiring much ability, long and
profound devotion to its fundamental
questions, and a wide and varied exper-
icnce in educational work. But very few
men can be found combining the rare
qualifications needed in a State Superin-
tendent of Education; at the very best
these qualifications can oaly be secured in
a partial degree, but this makes it all the
more necessary that no effort shall be
spared to secure the bast talent availible
for so responsible a trust. It is needless
to say that this desirable object is im-
posstble under thz political régime into
which our popular cluazation has now
passad. ‘The superintendency of schools
of the State of New York has bacomea
foot-ball of partisan faction among the
politicians of the New York Legistature
‘The former Superintendent resigned some
weeks ago, to take a more profitable offize ;
and the temporary jincumbent of the
place will vacate the office in April,
to be succeeded by whomsozver the
Legislature appoints. A crowd of ap-
plicants of all sorts are after the place,
lobbying and intriguing in Albany by
all the means that are necessary to s:cure
‘success’ in the scramble for a desivable
position. ‘T'hat a competent man wilt be
appainted under these circumstances is
virtually impossible, for no thoroughly
competent and selferespecting man would
enter the lists of comp:tition und=r thes:
circumstances. The uppointee will win
because he or his friends can beat all com.
petition in the questionable asts by which
politicians are influenced, and the resnlt
will be legitimate—a natural outcome of
the system by which the instruction of the
young has been brought under political
and thercfore, of course, under partisan
control.”

It is very pleasant to sce such bold
assertions so well expressed by one of the
best of the greater American periodicals.
That they recognize their deficiences and
are not afraid to hit straight from the
shoulder argues well for the removal of
the shortcomings of which the Popwiar
Science Manthly complains.
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IN this age of the world new ileas will
come fast cnough and be accepted teadily
enongl ; the danger is lest they be not properly
weighed, appreciated, and applied.  An idea is of
little value (o the world umiil it gets age enongh to
make its permanency hopeful, The first year's trial
of ‘uy educational experiment is almost invarably
at the expense of the school.  The new must wear
off before its value is a definable quantity, We
usually sce the virtue of the new idea, and
become weary with the old.  The days of too
great conservatismare fast passing 3 thereis danger
of too great fickleness now.  We nced to heed the
warning to hold fast that which is good.—New
Lngland Journal of Education,

It was asked of the Newo York School Journal :
How is it expected that we can make teaching a
profession when we—that is, the most of us—
merely get enough salary to keep us meagrely ?
To make it a profession we must have more money
—not to make us rich, but to enable us to live
comfortably, so that we can devote all our time to
the work. May the day hasten when we shall
get more salary ! The Journal well answered :
Why isit that teachers get such small salaries?
It is because Tom, Dick, and Harry are allowed
toteach. Andwhyaretheysoallowed? Because
public opinion says they can do it just as well as
Ben, who has studied the scicnce of teaching and
been specially trained for the work, The public
must be shown that it isn’t so. Its attention must
be called, clearly, forcibly, and persistently to the
diference in the work of the two classes,  Every
teacher who is able to do this wil increase hisown
salary and help along the establishmeat of the
profession.

‘WHAT could Sidncy Lanier have meant, when
he wrote to his friend Hayne that a wicked fairy
seemed to have given Robert Browning *“a consti-
tutional twist i* the neck,” whereby his windpipe
has become a ““1lortuous passage,” “‘a glotto-
labysinth,"” out of which **his words won't and
can’t corae straight ”? He was speaking at the
moment of “ The Ring and the Book,' for parts
of which he expressed a tremendous admiration,
although the poet’s ¢*jerkiness ™ sadly marred his
cnjoyment of thework.  But there are two Brown-
ings—two Robert Brownings, I should say-—one
lyrist, the other a metaphysician. The philosopher
may have a twisted windpipe, but the throat of
the singer is as frec of involution as that of
a nightingale. No poet has written inthe English
language * straighter " songs than some of Brown-
ing’s—**Prospice,” *‘Evclyn Hope,” the “Cavalicr
Songs,” ¢“ You'll Love me Yet,” ¢ Give Her but
a Least Excuse,” * The Lost Leader,” ¢ Over the
Sea our Galleys Went,” * Wanting is—What? "
“Ncver the Time and the Place,” cte. If the
singer’of these songs had a confirmed *¢twist i*
the ncek,” 1 should like to twist the necks of
some of our younger song-writers in just the same
way.—*¢ Lounger," in the Critic.

IN many of the (American) ncwspaper offices
lady reporters are engaged 3 but not for cours ur
shorthand work, They usually take chasge of the
“*Socicty ”* news column, and attend weddings,
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balls, evening parties, and receptions, Their
employment is certainly most advantageous for the
newspapers, for there is scarcely a reporter who
will not admit the difficulgics he has experienced,
and the misgivings he has felt, in wriling angthing
like a satisfactory descriptive account of a wed-
ding, particularly if he has been called upon to
note with anything like detnil the dresses ana
toilettes of the ladies in attendance.  American
women seem to have a stronger appetite for details
of this kind than have English women, It fre-
quently falls to the lot of the lady reporters of an
American paper tg weite a2 two-or-three-column
report of a ball, describing the dress of almost
every Jady present, I have known instances where
a corps of lady reporters has in this way described
the drusses of four or five hundred ladies who
have been at a ball.  If a corps of ordinary report-
ers had been deputed to undertake such a task
they would havegiven itup indespair.  And what
newspaper man, who has had any experience in
this kind of work, would have blamed them ?2—
Phonetic Journal,

Tuz new Profussor of Poctry at Oxford (Mr. F,
T. Palgrave) as befitted the nominee of My, Mat.
thew Arnold, takes a serious view of poctry—
regarding it, however, not as his predecessor in
the chair used to do, as the handmaid of religion,
but rather as the handmaid of Imperial policy.
Above the reproaches so often made against
it and so often justificd by those who love it un.
wiscly, *poetry is lifted most ”—says Professor
Palgrave—*‘ when performing its imperial func-
tion.” Mr. Palgrage has, as we atl know, pul
into practice as a poet what he preaches as a
professor ; and his ¢ Visions of Ingland " isan
attempt to discharge the imperial function ina
criticism of the past. But who and where is the
poct, it is interesting to ask, who discharges that
duty in the England of to-day and for the England
of to-morrow? Homer, Virgil, Shakespeare, were
not, to carry on Mr. Palgrave's figure, writers so
much as makers of nistory; and Dante, as he
showed yesterday, was a prime mover in the unifi-
cation of Italy. Therc are fragmentary snatches
of political song in Lord Tennyson; but where,
unless it be in Mr, William Morris® ¢ Chants for
Socialists,” is there any scrious and consistent
discharge of imgperial function in English poetry
to-day 2—T#e Pall Mall Gazelte.

Tuis is true, insomuch as itisnot the child who
is encouraged to talk continually who in the end
learns how to arrange and express his ideas. Nor
docs the fretful desire 1o be told at once what
cverything ncans imply the active mind which
parents so fondly suppose; but rather a languid
percipience, unable 10 discipher the simplest canses
foritself. Vet where shall we turn to lock Jor the
‘“observant silence,” so highly recommended 2
The young people who observed and wese silent
have passed away — little John Ruskin being
assurcdly the last of the species—ar d their places
arc filled by thosc to whom observation and silence
arc alike unknown. This is the children's age,
and all things are subscrvient to their wishes.
Masses of juvenile literature are published annu-
ally for their amusement ; conversation s sedyced
steadily to their level while they are present;
meals are arranged to suit their hows, and the
dishes thereof to suit their palates; studies are
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made simpler and toys more claborate with each
succceding year.  The hardships they once sufizred
are now happily ended, the decorum once exacted
is fading rapidly away. We accept the situation
with philosophy, and only now and then, under
the pressure of some new develupment, startled
into asking ousselves where is it likely to end.—
Atlantie Monthly.

OF the three methods of historical writing which
answer 10 these demands of the student and wiiter
—~the philosophical, the scientific, and the literary
—there can be litile doult that the scientific method
is now at the front. It agrees most perfecily with
the spirit which dominates all departments of
intellectual activity,  George Eliot in her Middle-
march turned restlessly from one to another of her
chazactess, in the hope of findifg onc that was
built uponan unyielding foundation, Caleb Garth
was the only one whom she heantily admired and
respected.  He was wont to speak of business, as
many of religion, with reverence and a profound
sense of its reality and comprchensive power.
His character is built from this idea and for the
expression of it. lle is the incarnation of that
consciousness of reality in onc's self and firm ful.
filment of the end of one’s being which is the ey
of Middlemarch, The historian is impelled by the
same spirit which drove George Eliot,  Ye wishes
to get down to hard pan. He is skeptical, not as
one who doubts fromn choice, but from necessity
must push his inquiries until he comes upon the
last anzlysis. Hence the historical student of the
day is after facts, and he is rcady to put his
hook into any unlikely dust heap, on the chance
of laying bare a precious bit. There is patience
in the sifting of historical cvidence, steadfastness
in the following of clues, and a high estimate of the
value of accurale statemente—Alantic Monthly.

WiiLe word-music appeals to our intellect
through its force of representation, instrumental
music appeals directly to the emotions, The
former appears clad in shadowy generalities, and
the latter arises in its primitive life-giving power,
Music is of a lyrical nature, and therefore remains
all-powesful where the expression of poetry ceases.
Music can be an aid to poetry and can increase its
cffect on the ear and heart by mecans of melody,
but it can alsoact independently, forming itstheme
from its own resources. In the former case it is
hampered by the text and must conform itself to
the pace of the strcam of words. Its compass of
tone is prescribed and its liberty restricted thereby,
Instrumental musicstands alone in its unapproach-
able sovercignty. In its lyric nature it unfolds the
mast teader, mysterious feclings hidden in the
inmost depths of the human heart. The orchestral
instruments are the highest means through which
the composer expresses his genius as well as the
purest utterances of his sout in tender or powerful
strains, representing the same in the form of a
symphony. While in the opera the combination
of song, poetry, decoration, acting, costumes, and
orchestral cffects produce an impression on th.
listener, and through their unjon take possession
of the senses by their representations of the outer
world, it is the sphere of pure instrumental music,
of the symphony itsclf, to enter the recesses of the
heart, and find an ccho thete where love, joy,
fricndship, sorrow, hope, aud carnest striving
reign supreme.~—AL, Steinerty in Musical Hewms.,
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\VE commence in this issue the answers
to the algebraical problems for first-class
A and B set in 1885, Mr. Miles Ferguson,
the wiiter, was diffident. in allowing us to
insert them, but we feel confident that they
will be highly appreciated by our readers.

PurisTs will sec with alarm another word
added to the English language, In the Feb-
ruary numbar of the Cosmopolitan Shor!-
kaxder is an article entitled “A Hint to
Type-writists,” ‘The Shorthander apparently
wavers between writer and writist, for in
the same column appears the word *“ type-
writers.” But perhaps it considers that our
vocabulary cannot be too large, be the addi-
tions what they may.

Canapiax literature, if such a term is
permissible, is giving signs of lively growth.
Within a few days of each other have
appeared recently two works of great m.rit,
each destined to live long—Mr. Maic’s ** Te-
cumseh,” and Major Boulton’s ‘‘Reminis-
cences of the North-West Rebellions,” Ve
hope at an early date to put belore our
readers a lengthened review of each of these
admirable books.

A COMMUNICATION has been rececived
from the Education Department to the
effect that reduced rates on railways and
ocean steamships have been promised to
those teachers interding to visit the Colounial
and Indian Exhibition to be held in London,
England, this year, Dr.May, representative
of the Education Departmentin London, wili
behappy torender any assistance in his power
to teachers on their arrival inthe way of point-
ing out to them the best objects of interertto
sce and how best to see them. We hope to
give next week full particulars in connexion
with these plans, and also to insert articles
giving practical hints and suggestions to
guide those who are purposing spending a
few weeks in London,

A CORRESPONDENT signing himself * Ome-
ga” writes to protest against what he
describes as a *“ process of mental stuffing.”
He refers to the attempt to pass boys and
girls through different examinations at com-
paratively early ages—through an entrance
examination atten and cleven years of age;
through Third and Second Class at twelve
and fourteen years of age ; through First
Class at fourteen and fiftcen years of age,
And he adds, * it is manifestly true thatit is
done chiefly by memory stuffing, not by good
mental training. Is that the leading pro-
duct of our educational system? This is
one of those * bad eminences’ that 1 hope
all true teachers will not strive for.” He
also enters a protest against the method of

c'xamining in dictation by giving pupils mis-
sp=iled words to correci.

Dr. HonGINs added the following ryder
to his article on * Canadian Natiqnal Homo-
geneity,” which appeared in last week’s
issue, We gladly print it in these columns,
and hope his remarks will be enhanced in
value by gaining an interest peculiar to
themselves ;-—

“Canada is rich in- historic memorics :
Parkman's works ; Stone’s ‘ Brant and
Sir Williamm Jolinson’; Ryerson’s ¢ United
Empire Loyalists ;' ¢ Details of the War of
1812°; Richardson’s ¢ Wacousta,’ and * Can-
adian Brothers ;' Mair's ¢ Tecumseh?’; and
many other such works, are full of historical
and heroic incidents. 1f properly presented
to the pupil on fitting occasions they would
exercise a powerful intluence in promoting
a good, healthy, national feeling throughout
Canada.”

A CORRESPONDENT writes to the London
Zimes as follows:—~Operations have been
lately begun for the purpose of clearing away
the masc of sand which has accumulated
during centuries around the famous statue
of the Sphinx. Brugsch Bey, brother of the
distinguished Egyptologist, has charge of
the work, which is being carried out accord-
ingto a plan proposed by Signor Maspero,
and will, it is expected, be finished by Easter.
The portion of the statue at present above
ground is about jo feet. It i3 supposed that
as utuch more, at least, is buried in the sand,
and the amount of sand to be cleared away
is estimated at 20,000 cubic metres. A small
tramway is being constructed to carry away
this mass of sand to a distance, and 150
laborers are employed on the task. When
the statue has been laid bare to the level of
the foundations a broad circular walk will be
constructed around it, and a high wall will
be built to gunard against future encroach-
ments of the sands of the desert.

THe supposed autograph of Shakespeare,
said to have been discovered” by a Mr.
Gunther, the Literery World believes to be
a copy of a sighature in Shakespeare's will,
It says :—* We had the privilege of examin-
ing a photograph of the thing come weeks
ago, and at once recognized its close resem.
blance to the third signature on Shakes-
peare’s will.  On comparing it carefully with
one of the engraved fac-similes of that sig-
nature, we saw that it was an extremely
accurate reproduction thercof. Every letter
and every stroke of every letter were
minutely copicd ; and even the slight devia-
tion from a straight line in the two words of
the name (the Skakespere being slightly
“ yphill ) was perfectly imitated. It was
evidently a fac-simile of that signature made
not ** with intent to deceive,” but merely to
give an idea of the poet's handwriting. No
forger, unless he were more fool than knave,

would copy a well known autograph so
exactly, for no man writes his name twice
in just the same way. No two signatures of
Shakespeare have anything more than a
very general resemblance.”

Tug: following statistics taken from a letter
written by Mr. Bain, Librarian of the Frec
Library of Toronto, and read at a mecting
of the Board, are interesting. Mr. Bainsays:
1 take the occasion of the first mecting of
the committee to lay before you some facts
that have exhibited themselves iu the statis-
tics of the past year, and the deductions
which I have drawn from them. That the
circulation during the past year has been
unprecedented when the number of volumes
it the library and the population of the city
is considered. The following comparison
will make this clear :—

Circula- Rcaders. No. of Popu-

tion, Vols, lation.

Detroit...... 126,378 16,420 56,668 80,000
Cleveland 195,203 22,266 45,905 93,000
Cincinnati .. 209,435 16,362 150,126 217,000
Toronto. ... 266,730 11,554 41,286 87,000
Chicago...... 519,691 25,900 111,521 299,000

These figures, 1 think, show clearly that the
desire for reading facilities was very great
and fully justified the movement for the
establishment of a public library. The fact
also that the library was new and that many
books which heretofore had been confined to
a few private libraries were now thrown
open for public use, aided very materially in
bringing about this result.”

“ JUDGING,” says Education, * from the
record of popular education in foreign
countries, there is no middle ground between
strict religious neutrality in the schools and
a perpetual conflict between church and
state and church authorities. In England,
as a result of recent elections, the ecclesian-
tical influence is in the ascendant in the
school boards of London, Manchester and
Sheffield. Thus far with the new boards,
the first consideration secems to be ‘the
vested interests of the churches’ ; second,
¢ the objection of the ratepayers toincreased
expenditure ;* and last, ¢ educational effici-
ency.’ The Daily News and other London
papers protest against the reaction policy.
In Birmingham hot controversy has been
excited over a proposition for religious
instruction in the schools. The Rev. Dr. R.
W. Dale, an advocaie for strict neutrality,
combats the proposilion in a vigorous
pamphlet. The Minister of Public Instruc-
tion in Austria, M. le Baron Conrad, who
was objectionable to the clerical party, has
given place to M. le Dr. Gautsch, who,
while not strictly a clerical, is more accep-
table to that party. In Holland the govern-
men* has yielded to the demand of the
Conservatives for a revision of the article of
the Constitution relative to public instruc-
tion. The propased text is in the interests
of the clerical schools,”
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SUNBIEAMS.

OuT of the quizt spaces of heaven,
Out of the deep blue air,

Burnished, riven and slanted, falt
The sunbeams everywhere.

Into the dusty city strects
And quiet country lancs,
Lighting up with a golden fretting,
Church spires, turrets and panes,

Over the lofty peaks of mountains
Into the sca below,

Weaving out of its unscen texture
A web of mist and snow.

They are the spirits that toil for nature,
With a golden shuttle and loom,
Ever working without ceszation,
The season’s being and doom.

They weave a web of light and shade
In leafy nooks at noar,

And in the caverns of night, they spin
The white locks of the moon,

They woo with kisses the violcts,
Each out of its earthy bed ;

Tiil each one steals up, filled with a love
Of the genii overhead,

They build the walls of nature’s housc ;
Each smites with a golden bar :
They climb down at night on silver strands,
-And cach is tied to a star.

And then at dawn they softly steal

In the cast through their golden door,
And spread a woof of rosiest hues

Cn the ocean’s gleaming floor.

And every shell of lustrous tint,
And cvery gem divine,

That borzows its light from the ocean’s might,

Is the child of their airy mine.

They weave the dew-dreps on the rosc,
In a glorious diadem ;

And every life that nature knows
Grows up with a love of them.

‘Then over all, in a dome so blue,
They build up a roof of the air ;
And fasten it down all closcly around,
With the strands of their shimmeiing hair.

They arc the spirits of the air,
Mysterious and unseen,

Ever weaving a2 web of white,
And ever a web of green.

And whether by night, or whether by day,
They looscn their shining skein,

It falls down out of the heaven’s deep,
In a silver or golden rain.

WittiaM WiLrRenp CAMPRELL,

\West Claremont,
New Hampshire, U, €
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THE CHOICE OF LOORKS.

[Tuk following is Mr. Ruskin's letter to
whe Pall Mall Gazelte anent the questions
published in regard to his criticism of Sir
John Lubbock's list of a hundred books.]

StR :—Several points have been left out
of consideration both by you and Sir Jahn
Lubbock, in your recent inquiries and ad-
vices concerning books. Especially Sir
John, in his charming description of the
pleasutes of reading for the nineteenth cen-
tury,leaves curiously out of mention its mise.
ries ; and among the various answers sent to
the Pall Mall 1 find nobody laying down,to
begin with, any one canon or test by which
a good book is to b~ kaown from a bad one.

Neither does it neem to enter into the
respondent minds to ask, in any case, whom,
or what the book is to be good for—youny
people or old, sick or strong, innocent or
worldly—to make the giddy sober, or the
grave gay. Above all, they do not distin-
guish between books for the laborer and the
schoolmaster ; and the idea that any well-
conducted mortal life could find leisure
enough to read a hundred books would have
kept me wholly silent on the matter, but that
1 was fain, when you sent me Sir John's list,
to strike out ‘or my own pupils’ sake, the
booke ! would forbid them to be plagued with,

For, of all the plagues that alitict mortality,
the venom of a bad book to weak people,
and the charms of a foolish one to simple
people, are without question the deadlicst ;
and they are so far from being redeemed by
the too imperfect work of the best wri‘ers,
that I never would wish tosee a child taught
to read at all, unless the other conditions of
its education were alike gentle and judicious.

And to put the matter into anythinyg like
tractable order at all, you must first separate
the scholar from the public. A well-trained
genticinan should, of course, know the litera-
ture of his own country, and half-a dozen
classics thoroughly, glancing at what else he
likes ; but, unless he wishes to travel, or to
reéeive strangers, there is no nced for his
troubling ‘himself with the languages or
literature of modern Europe. 1 know French
pretty well myself. 1 never recollect the
gender of anything, and don't know more
than the present indicative of any verb; but
with a dictionary I can read a novel—and
the result is my wasting a great deal of time
over Scribe, Dumas, and Gaboriau, and
becoming a weaker and more foolish person
in all manner of ways therefore. French
scientific books are, however, out and out
the best in the world; and, of course,if a
man is to be scientific, he should know both
French and Italian. The best German
books should at once be translated into
French, for the world’s sake, by the French
Academy ;—Mr. Lowell is altogether right
in pointing out that nobody with respect for
his eyesight can read them in the otiginal,

N
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I have no doubt there is a great deal of
literature in the East, in which people who
live in th: East, or travel there, may be
rightly inicrested. 1 have read three or four
pages of the translation of the Koran, and
never want to read any more ; the Arabian
Nights many times over, and much wish,
row, [ had been better employed.

As for advice to scholars in general, I do
not see how any modest scholar could ven-
ture to advise another, Every man has his
own field, and can only by his own sense
discover what is good for him init, T will
venture, however, to protest, somewhat
sharply, against Sir John’s permission to
read any book fast. To do anything fast—
that is to say at a greater rate than that at
which it can be done well—js a foily ; but of
all follies reading fast is the least excusable.
You miss the points of a book by doing so,
and misunderstand the rest.

Leaving the scholar to his discretion, and
turning to the public, they fall at first into
the broad classes of workers and idlers.
The whole body of modern circulating library
literature is produced for the amusement of
the families so daintly pictured in Pumchk—
mama lying on a sofa showing her pretty
feet—and the children delightfully teazing
the governess, and nurse, and maid, and
footman—the close of the day consisting of
state-dinner and reception. And Sir john
recommends these kind of people to read
Homer, Dante, and Epictetus! Surely the
most beneficent and innocent of all books yet
produced for them is the Bock of Nonsense,
with its corollary caruls 2—inimitable and
refreshing, and perfect in shythm, [ really
don't know any author e whom 1 am half so
grateful, for my idle self, as Edward Lear.
{ shall put him first of my hundred authors,

‘Then there used to be Andersen, but he
has been minced up and washed up, and
squeezed up, and rolled out, tiil one knows
him no more. Nobody names him, of the
omnilegent judgess but a pure edition of
him, gaily illustrated, would be a treasure
anywhere—perhaps even to the workers,
whom it is hard to please.

But I did not begin this talk to recom-
mend anything, but to ask you to give me
room o answer questions, of which 1 receive
many by letter, why I effaced such and such
books from Sir John's list.

1. Grote's History of Greece~—Because
there is probably no commercial establish-
ment, between Charing-cross and the Bank,
whose head clerk could not write a better
one, if he had the vanity to waste his time
on it.

2. Confessions of St. Augustine.—Because
religious people neatly always think too
much about themselves ; and there are many
saints whom it is much .nore desirable to
know the history of. St. Patrick to begin
with—especially in present times,
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3. John Stuart Mill.~Sir John Lubbock
ought to have known that his day was over
4. Charles Rimgsliey.—Because his senti-
ment is false, and his tragedy frightful:
People who buy cheap clothes are not pun-
ished in real life by catching fevers ; social
inequalities are nut to be redressed by tailors
falling in lsve with bishops’ daughters, or
gamekeepers with squires’; and the story of
“ Hypatia " is the mast ghastly in Christian
tradition, a: 4 should forever have been left
in silence.

5. Darwin.—Because it is every man's
duty to know what he 75, and not to think of
the embryo he was, nor the skeleton that be
shallbe. Because, alsn, Darwin has a mor-
tal fascination for all vainly curious and idly
speculative persons, and has collected, in the
train of him, every impudent imbecility in
Europe, like a dim comnet wagging its useless
tail of phosphorescent nothing across the
steadfast stars.

6. Gibbon.—Primarily, none but malig-
nant and the weak study the Decline and
Fall either of State or organism. Dissolu-
tion and putrescence aie alike common and
unclean in all things ; any wretch or simple-
ton may observe for himself, and experience
himself, the processes of ruin ; but good men
study, and wise men describe,only the growth
and standing of things—not their decay.

For the rest, Gibbon’s is the worst English
that was ever written by an educated English-
man. Having no imaginaticn and little logic,
he s alike incapable either of picturesqueness
or wit: his epithets are malicious without
point, sonorous without weight, and have
no office but to make a flat sentence turgid.

7. Voltaire.—His work is, in comparison
with good literature, what nitric acid is to
wine, and sulphuretted hydrogen to air.
Literary chemists cannot but take account
of the sting and stench of him ; but he has
no place in the library of a thoughtful scholar.
Every man of sense knows more of the world
than Voltaire can tell him; and what he
wishes to express of such knowledge he will
say without a snar),

I cannot enter here into another very
grave and wide question which neither the
FPall Mall nor its tespondeats ask—respect-
ing literature for the young—but will merely
point out one total want in the present
confused supply of it—that of intelligible
books on natural history. I chanced at
breakfast the other day, to wish I knew some-
thing of the biography of a shrimp, the
rather that I was under the impression of
having seen jumping shrimps on a sandy
shore express great satisfaction in their life.

My shelves are loaded with books on
natural history, but I could find nothing
about shrimps except that ‘ they swim in
the water, or lie upon the sand ir. shoals,
and are taken in multitudes for the table.”

) JOHN RUSKIN,
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III'E/\’A 7 UA’L‘ I'Ol\‘ L‘NTI\'AA cL
INTG HIGH SCHOOLS.

. IV. LOCHINVAR.,

L ¥ Y LOCHINVAR,
don family.

* Out of the west.”
shire,

“\Wide ZLorder.”
Mention the border counties,

“ His steed¥ \Why is **stced” used rather
than Aorse ?

* Save.” Give the meaning,

“Save has good broadsword.”
other weapons might he have had ?

* Broadsword.” \Vhat is the more com-
mon Scotch term for this word ? {Claymore. |

“ He rode all unarmed,”" etc. \What char-
ac.eristics of young Lochinvar are to be
understood from this line ?

“ A/t unatmed.” ** A4/ alone.” AN is a
commeon word in poetry. Compare with
“ Cheeks a// pale that but an hour ago,” etc.
\What is its meaning ?

‘“So faithful in love.” This phrase and
the next is epenthetic—thrown in without
syntactical connection with the remaining
part of the sentence. To attemnt to supply
the cllipsis would destroy their meaning as
well as their beauty.

“ Dauntless.” Literally untameable ; here
and generally, fearless, unconguerable. No-
tice that the pronunciation of this and the
other similarly spelled words after many
vicissitudes is now generally recognized by
orthoepists to be as i€ dazwntless.

“Kunight.” Originally, a youny man when
first admitted to the privilege of beasng
arms ; then, generally, a soldier who is also
a gentleman. Here used with something of
both meanings.

2. % He stayed not, he stopped not.” No-
tice the alliteration.

‘Brake.” Bush,fern. Socalled perhaps
because it grows on rough, droken ground.
Compare with éracken, sedye, rough grass,
or fern.

‘* He stayed not,” etc. Notice that the
repetition of the same thought in two ex-
pressions gives poetic emphasis to it.

 The Esk river.” The Grahams lived in
Cumberlandshire. Show how the Esk river
intervened in the young knight's journey.

“Ford.” Fare, to travel (and hence
thorough-fare, wel-fare), ferry, ford, firth,
[ritk, and Danish flord, are all allied. Point
out the common element of meaning in these
words,

* Netherby gate.”
Netherby Hall,

“ Gallant.” Distinguish from gallant’.

" —

What

The Grahams lived at

* The numbers refes 10 the stanzas.

A chief of the Gor- |
From Kirkcudbright. |

\What is the Border? .
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i * Lagyard)” From lag, as Sraygard or
" braggart is from brag.

t  “Dastard.” Notice the contemptuous
. force of “ard.” Comrate with “ coward,”
“lageard,” “braggard, ** drunkard,” * shug-

i gard,” ete.

! “Ellen” Helen Graham,

¢ 3 ‘' Bridesmen.” \What is the modetn
term?

! “And all” What is the force of this
phrase ?

i **His hand on his sword.” Why? Where
, would the sword be ?

*Craven.' Literally cracked or broken,
! but now always sprritless, What is the use
I of “poor"?
| *“Never a word.”
poetical form ?

“Ye.” Ancient and poetical for yow,

O come ye in peace here,” etc. \What
is the meaning of this line? Express in
other words. What is the homonym of
¢ peace "' ?

* Dance at our bridal.”

For what is this a

\Vhy dance ?

4. * My suit you denied.” Express in
other words, \What is the meuning of “suit"?
What different meanings has this word?
Distinguish in pronunciation from soot.

“ Love swells like the Sulway,” etc. In
the Solway the tide ¢bbs and flows with
great impetuosity. Show the aptness of this
romparison. Of what character is the state-
meit of the young knight—irue or false?
Was it true in reference to himself? Was
it fair and kind to Ellen? Was there not
dissimulation in it ?

“Am I come.” For‘“havel come.” The
verb ‘“ to be” is often used instead of “to
have,” as an auxiliary to the verb *““to come.”

* Lost love of mine.” What does this
mean ?

“ To leed but one measure.” To lead but
in one dance. As the partner of the bride
he would have the honor of leading.

** Morelovely by far.,” Wasthis not unkind
to Ellen?

* The young Lochinvar.” The article
‘“the" is frequently used before the ncomes
of Scotch and Irish chivftains. * 74e Bruce,”
¢ 7a Phairson,” The O'Donoughoe,”  Tke
0O'Connor.”

5- “He quaffed 0" Denoting rapidity
and completeness.

“ Ere her mother could bar.” What is
the meaning ?  Why should the mother wish
to hinder the dance?

* Now fread we a measure.” Express in
ordinary language. Notice how the quick-
ness and self-possession of the knight's
movements put 3ll resistance and opposition
out of countenance.

6. “ Galliard.” A kind of dance, lively
and bright ; here used simply for ““ dance.”
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‘“Never.” Nut *“never a.” ‘The con.
struction is ** never did such a galliard grace
a hall.*

“ Bride-maidens.”
word ?

7. “One touch to her hand,” etc. ‘T'he
action is here expressed by phrases and not
by complete sentences.

“Charger.” What other meanings has
this ward’? [For one meaning see Matt.
xiv,, 8.]

“Croup,” The place behind the saddle.
The hinder part of the horse's back where it
is largest and most bunched out, is properly
the “croup.” This word is quite closely
allied with crap, which means to bunch out ;
hence the “crop” of a bird is that part
* bunched out ” by the food which it eats.

* Scaur.,” Same as scar., It means a
large, isolated rock or stone, “sheared’ off
from a greater mass. Scar, shear, share (as
in ploughshare), also skare a portion, skard,
sherd, (as in polsherd), have all a common
root. Whatisit?

“They'll have fleet steeds that follow.”
What does thismean? \What did Lochinvar
mean by saying it ?

7. * Graemes." For ** Grahams.”

 Musgraves.” The intended bridegroom
was a Musgrave.

‘ Cannobie Leec.”
the valley of the Esk,
GENLRAL.

The beauties of this poem are evident, and
yet they will be better understood if talked
about and elicited by questions given to the
pupils. They abound in every line. A few
more questions may be here given, some of
which should be answered in writing.

1. How does the metre suit the theme ?

2. Describe the character of young Loch-
invar,

3. What reason may be given for the
refusal of Lllen's hand to young Lochmvar?

4. Of what features in the knights charac-
ter do the four last lines of stanza 4 give
evidence ?

5. Why did not Ellen’s father prevent the
dance of the lovers ?

6. Express in prose the whole story.
[This will be a far more useful exercise than
paraphrasing the poem bit by bit. The
opportunities for diverse treatment are num-

What is the modern

In Dumfricshire, in

berless.] Esritus,
— Pt~ — . .-
WHAT TEACHERS SHOULD
STUDY.

(Read before the Brant Co, Teackers® Association.)

THE course of study which must be com-
pleted by every candidate for the teaching
profession, before being admitted as a duly
qualified member, is carefully prescribed by
the Education Department. This course has
been revised from time to time, ucditional
subjects have been introduced, increased

amounts of the original subjects required,
until the curriculum has become a rather
formidable one in the estimation of candi-
dates for teachers' certificates, ‘The Model
School Session, too, with its professional
course of reading and practical work, gives a
very substantial addition to previous acquire-
ments, so that the young teacher, having
completed his obligatory course of study,
and having successfully passed all examina-
tions required, very naturally considers him.
self thoroughly qualified for his work, and
above the necessity of further study. The
conclusion, howzaver, is a very erroneous one.
Agood beginning bas been made, butnothing
more thun a beginning. The teacher who
wishes to be worthy of his profession must
be a diligent student for years to come: he
must learn more than the best of his pupils
if he would discharge his duties in the most
efficient manner. 1 shall direct your atten-
tion to a few of the subjects with which it is
very desirable for every teacher to be ac.
quainted, but which are not prescribed for
examination. In fact, & very large portion
of the teacher’s qualifications is of such a
nature that the practical work of the school-
room is the only examination possible, and
success therein the only certificate of any
value.

First :—The teacher should study dik-
gently the subjects he is about to teach. It
does not follow that you have a thorough
knowledge of any subject because you have
passed a surcessful exeminationinit. It is
quite possible to make a high percentage on
a difficult examination and still to be wita-
out that living knowledge which is indispen-
sable for effective teaching. It has been truly
said that one never knows a subject well
until he has taught it to some one else. Cer-
tainly, one of the best and severest tests of
our knowledge is our ability to make a per-
son understand that of which he was formerly
ignorant. There are two distinct stages in
studying ; the first is the preparation for
examination, which simply means the ability
to answer straightforward questions which
may be proposcd, and a fair knowledge of
the general outline of the subject is sufficient
for this purpose. When this has bzen accom-
plished the student is ready to begin the
second and more difficult task of arranging
a consecutive course of reasoning with illus-
trations, to make the matter clear to onc
who does not ’lready understand it. Your
knowledge must be complete in every detail ;
if one link is missing the whole chain is
worthless. You must have complete com-
mahnd of the subject ; know it backwards,
forwards, cornerwise, every way ; you must
know it through and through, cr you are at
the mercy of the slightest accident or inter-
ruption which is liable to throw you into
confusion, and make the lesson an utter fail-
ure. Again, ynu must know a great deal
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more than you are required to teach. The
(question is {requently asked by youny teach-
ers, Why have we to study so much when we
have to teach so little ? There are two good
reasons : First, because you cannot teach
the whole nor yet the halfof what you know ;
and second, because you need mentai tvain-
ing. A perfect understanding of even the
clements of mathematics, for example, is
only to be obtzined by a careful study of ad-
vanced reasoning., The same is true of every
other subject.  You must study the whole of
a subject to get & clear idea of a part of it.
If you want a clear view of any object you
must be abuve it, so that you can look down
onit : if you have to stretch on tip-toe to
overlook the barrier your vision will be im-.
perfect, ‘so in teaching ; to do your work
well your knowledge must be so far beyond
what you teach that the lesson in hand does
not even approach the limit of your ability.

— - —— e ———— i -

But the second rcason, mental training,
is perhaps still more forcible. Let me try
to explain what | mean by mental training.
By mental training I mesn the acquisition of
wental power, and the bringing of that power
under the control of the will. You probably
have noticed the powerful muscles developed
in a blacksmith’s arm by his constant exer-
cise in swinging hishammer. Youare accus.
tomed yourselves to exercise with dumb-
bells, Indian clubs, or by takinga walk. You
know that muscular power is obtained only
by exercising the muscles. You know, too,
the clumsy attempts made by children to
grasp a pen and begin to write, how little
control they have over the muscles of their
fingers. You know the time speat by musi-
cians in finger exercises simply to bring the
fingers under control, and even in so simple
an ac. as walking, you know the difference
between the uneven steps of a motley crowd
and the firm, even tread of a company of
well-drilled soldiers. These are a few famil-
iar examples of trained and untrained mus-
cles, and from them you will easily infer
what 1 mean by a trained or untrained mind.
The former aloae is able to grasp the essen-
tial ideas in any subject, strip it of all irrele-
vant matter, retain the truth and reject all
error, concentrate all its powers upon any
chosen object, and in general to do the same
in the mental world as powerful, vigorous,
and well-trained muscles can do in the phy-
sical world.

Now, having shown what I mean by a
trained mind, you ask how it can be ob-
tained ; what subjects of study will produce
the required result ? I reply that any mental
exercise is of service, and will tend to
strengthen and develop the power of clear
and accurate thinking. Some studies are
betteradapted for mental culture than others,
and each has its own peculiar eflect upon
the mind. I do not wish todiscuss this ques-
tion, but only to impress upon you the idea
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that meatal discipline is ubsolutely neces-
sary to make successful teachers,

Now supposing you have really aliberal
amcunt of knowledge on each subject you
are to teach: you have studicd advanced
work in each department, and you know the
part you have to teach in the minutest
details. You have been trained to think
closely, clearly, and accurately ; is there any
further qualification nccessary for the teach-
er's work? Yes; you need to know the
‘*science of mind.” You need to know the
nature of the mind which you undertake to
train, how minds grow, what food they re.
quire—how much—how it should be given ?
In the case of any mental peculiarity you
should know what powers are weak and
which unnaturally strong ; how the former
may be strengthened and the latter restrain-
ed. You should know the mind in all its
parts or powers, just as a watchmaker knows
every wheel in a watch, what it is for, and
whenit is in its right place. To know al//
these things, you say is very desirable, but
is beyond our power. True, but to b igno.
rant of all and not endeavor to learn, and
still attempt the training of immortal minds,
is a crime,

The science which treats of the human
mind is Psychology. \Whilst comparatively
few peorsons study the science formally, a//
know something of the subject, and every
one whose occupation brings him much in
contact with others must know s very con-
siderable. Psychology distinguisn-:s the dif-
ferent states or conditions of the mind, with
the causes which lead to them. You all
know the difference between anger and pleas-
ure, attention and inattention, passion and
self.control ; you distinguish memory from
forgetfulness, understanding from mere repe-
tition of words ; and you all know something
of the way these various mental states may
be produced. Yon need to know more of
thess things, and to have your knowledge
clearly arranged. We all learn more or less
of such things from daily intercourse with
each other, and those who know them well
are said in popular language to have a good
knowledge of human nature ; they might be
said to have a knowledge of Psychology,this
latter term is used in reference to dook-know-
ledge, and the former to that acquired by ex-
perience.  Ia reality, all that any one knows
is acquired by observation and experience,
and atext-bonkof Psychology simply consists
of this knowledge arranged in an orderly
way. This, then, is one of the most, if not
the very most important of the teacher's
qualifications, It is now a part of the Nor-
mal School course, so that in future all se-
cond class teachers will have some training
in it. But if you wish to become at all pro-
ficient, if you wish to obtain a real, live,
practical knowledge of it, you must study
while engaged in teaching,

Read a little each day, and watch for a
living illustration of the truth of what you
read. Observe carefully the results of ynur
teaching on your pupils—what they like,
what they dislike, what they comyrehend,
and what they do not. There are difficultics
in the various subjects you teach, watch the
rfforts of your pupils to master them, and
endeavor to find the exact idea which they
fail to grasp, aud then scek for means to
supply that idea. There are certain errors
into which, as you all well know, pupils are
almost certain to fall. \Vhy is this so ? \Why
do nearly all make this particular mistake ?
A study of Psychology both from the book
and from the living subject will enable
you to answer their questions, and to kecp
your pupils on the road that leads to know-
ledge.

‘Fhus far 1 have spoken only of the quali-
fications necessary to enable us to discharge
our duty to our pupils in the school-room ,
but though we live in the school-room a
considerable part of our time, we are not
always there, A teacher who knows nothing
outside of ordinary school work cannot com-
mand the full respect of either parents or
pupils. He should be able to answer a rid-
dle or solve a puzzle for the boys, or discuss
intelligently any of the social topics of the
day with their parents. He should be a
leader of thought in his own social circle ;
a live man (or woman) outside the school-
house as well as in it. In particular every
teacher should be well read in the history of
our own country, and well acquainted with
our form and mode of government, with the
dutics and responsibilities of its various
officers, and with our various municipal,
political, and civil institutions.

‘The teacher's duties to himself from an
intellectual standpoint are, to guard against
the undesirable qualities of nund which
teaching tends to produce. I shall notice
only one or two, and leave you to discover
others for yourself. Our duties compel us to
spend a large portion of our time in company
with those who are mentally our inferiors,
and whose duty is to obey our commands.
We are looked up toas prodigies of learning,
and are accustomed to have our words be-
lieved as the embodiment of wisdom. We
give counsel and are listened to with respect,
and our directions are followed without ques-
tioning or hesitation. This is perfectly proper
in the school-room, but not when we take
our places as citizens in society. We all
know the power of habit ; how we do uncon-
sciously what we have been accustomed to
do, and if we do not earnestly strive to cor-
rect our faults they soon become a part of
ourselves, after which correction is impos-
sible. We must do something to lift us out
of the school-room routine and scliool-room
manners, A special course of reading on
some subject not directly connected with
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professional work is very good. Conversa-
tion with those who arc our intellectual supe-
riors is beneficial. An occasional comparison
of our own acquirements in our own pet sub-
ject with those of the standard writers will
tend to give us an 1dea of our true position,
Those, and other methods which will sug-
gest themselves to each of us individually,
if carefully employed from the beginning
of our professional work, will do much te
make us agreeable and useful members of
socicty, aud at the same time make us more
cfficient and successful in our professional
work.

In conclusion let me eay a few words con-
cerning the course of reading recommended
for teachers by the Minister of Education,
You will not be surprised, I think, to hear
me say, that it has my unqualified approval.
I have read a considerable portion of the
strictly professional work, and find it well
adapted to improve the teaching powers of
those who study them. If the teaching pro-
fession is ever to be recognized as the peerof
the other learncd professions, 10 which it is
most justly entitled, such recognitionmust be
won by each individual member making and
proving himself worthy of it. We have spe-
cial difficulties to encounter, but they are
not insuperable. Our work has a tendency
to dwarf the intellect and sour the temper,
but the tendency can easily be counteracted.
If eternal vigilance is the price of liberty,
cqually so iseternal study the price of a vigor-
ous intellect, whilst a clear conscience and
a healthy bory will furaish a cheerful dispo-
sition, The coutse of study recommended
will make us acquainted with the workings
of the minds we have to train, and give us
the experience of the greatest and best of
the teachers who have gone before us, Itis
our duty to know these things—duty to our
pupils, that we may train them aright—duty
to our profession, that we may be worthy
members of it —duty to ourselves, that
we may enjoy the pleasure of knowing that
our work has becn well done, and that
the world is the better in consequence
of it.

1. J. BircHarD, M.A., Pu.D.

“ FoRr some years,” says Edison, 1 have
beern at work looking for a new force, traces
of which | have often observed in my study
of electrical and other action—a force which
15 constantly present in many forms and
places, but has never been measured, named,
or brought under control. I have devised
dozens of machines to test this unknown
force and ascertain its characteristics ; and
I have now planned a test which may,
within a few months, give me & clear proof
of its existence and may put me on the
trail by which [ can follow it up and capture
it



200

TORONTO
THURSDAY, APRIL 1, 1880,

THE CULTIVATION OF ART.

‘T'uk nation inhabiting the country con-
tiguous to Canade is truly a wonderful
one, It is not a matter of surprise that
such great men as Matthew Arnold,
Herbert Spencer,  Archdeacon  Farrar,
James Anthony Froude, Sir Leppel Griftin,
Lord Coleridge, and others, are attracted
by its cxtraordinary powers of progress,
and are tempted to cross the Atlantic for
the expriss purpese of examining for
themsetves the secret of its success.

By no means a small evidence of the
prosperity and intelligence of the Ameri-
can people was given last Saturday week
at Detroit. It had been proposed that a
museum or repository of art should be
built and equipped.  For this the sum o1
$100,000 was necessary. Some of the
most wealthy of the inhabitants offered
sums of considerable magnitude provided
the entirz amount, less their subscriptions,
were collected within a period of twelve
months. ‘This period expired on Saturday
at twelve, midnight, and by that hour the
whole sum of $100,000 was fully sub.
scribed. This, we think, is no small matter
for scif-congratulation. That a city of not
more than, say, 150,000 inhabitants could
within a year raise so large a sum by
voluntary contributions, and for such a
purpose, shows, if not a positive and
refined taste for the beautiful, at all events
a willingness to spend lavishly in order that
such a taste may be acquired.

One by no means insignificant feature tn
the raising of the fund was, that the money
came from all classes. In the published
lists of the names of the subscribers might
be seen those of wealthy merchants who
put four figures of dollars after their signa.
tures, as weli as those of the humblest and
poorest of th2 artisans and employés who
gave often a ten cent picce to iclp to
swell the firnd.

‘This, cf course, does not argue a deep
love of art in the inhabitants of the city
of Detroit.  For ourselves we confess we
should exhibit no sign of astonishment or
surprise if, when the building were com-
pleted, it were found to be furnished with
materials very far indeed from a high
standard of artistic excellence.  Money
will buy works of art of the highest rank ;
it will not create a true appreciation of
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them. An affected appreciation it may
and docs engender ; buy, like the cffects
of the atmosphere of a hot-house upon a
plant, wealth generally succeeds only in
forcing art at the expense of its vitality.
Art is a tender and delicate plant, It
thrives only tn certain surroundings. Forc-
ing always causes it ta deteriorate.  As an
exatic it evokes no admiration, Our neigh.
bours are too fond of forcing everything.
Whatsoever things are lovely or of good
report they prosecute to excess. There
scems tn be a superabundance of latent
energy craving for an avenue in which to
show its power. The result is that, save
amongst the highest classes and in the most
cultured cities, there is visible a degree of
elaborateness disproportionateto the things
elaborated. The elaboration becomes
meretricious, and true excellence is lost
sight of.

That this may be a feature of the pro-
posed art museum to which reference has
been made may or may not be the case.
An outsider has no meauns of learning the
influences at work ot the interests at stake.
It is the fact that such a proposal was
made, and that it was so successfully car-
ried out, that should evoke, if not our
admiration, at least our emulation, Sucha
feat accomplished on the very borders of
Canada ought to possess a powerful influ-
ence, ‘The colonies have not as yet much
to boast of in the realm of art.  Yet it is
a question open to discussion whether this
is an essential or a purely accidental fea-
ture of colonies in general.  Certainly the
history of the Greek colonies would sug-
gest that it was an accident, not a necessity.
But this is, perhaps, scarcely a fair analogy.
Yet it is tempting to persuade ourselves
that there is even for us a field open in
the sphere of art which only needs the
plough to produce an abundant harvest.
‘That the sced is already here few will
deny. Our many art associations are evi-
dence of this. ‘That something is being
done also to prepare the sovil cannot be
gainsaid. More than ten thousand exami-
nation papers on elementary subjects wefe
issued by the Government at the beginning
of last month, in connexion with the
examination of art school students in the
Pravince of QOntario. This speaks for
itself. It is, we hold, the only true and
proper way of tnculcating a healthy love
of the beautiful, and of insuring good
results from such a love of the beautiful.
Children trained to observe the beauties
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of nature, and practised in representing
them by form or color, will grow up true
lovers and influential teachers of art.  For
a long time now have we neglected the
education of the senses.  ‘The creation of
artistic objects has been teo long regarded
as an accomplishment, not a necessity.
‘I'he methods of gaining a livelihood have
cverywhere been so generally considered
to lie only in the sphere of the production
of the necessarics of life, that the realns
«fthe poct and the painter, the musician
and the sculptor, have been wofully nar-
rowed. It 15 a natural result of the
struggle for existence. And in young
countrics, where this strugyle for existence
is necessarily unnaturally keen, hungry
wouths must be satisfied before eyes and
ears can be gratified.

Cannot we not hope, however, that we
in Canada have by this time arrived at
that stage where all the labour of a man
need not be for his mouth? Even if we
may rot be able to give an unhesitating
answer in the affirmative, yet we may
certainly look .orward to the near approach
of such a time, and may meanwhile pre-
pare our children for its coming.

A

OUR EXCHANGES.

Hall's Journal of Health for March contains,
amongst othes asticles, *“ The Dietic Movement,”
* Ventilation of Rooms for Sick,” ** Do Impres-
sions on the Mother affect the Unborn Chitd 2"
¢ How do Indians Know ?" * Beef Tea,” *‘Results
of Pasteur's Inoculation,” *¢ The Ethics of I'ain,”
¢ A Cold-footed Lady,” **Our Sleeping Rooms,”

AVRIL'S Chanlangquan containsa variety of good
subjects, Edward Everctit Hale continues the
series of papers on “ fiow to Live," number seven
being *“ How to Know God.” The chief anticles
are * Home Swdies in Physical Geogsaphy,” No.
“I1I.; * Philosophy Made Simple,” No. IL.;
¢ International Law,” No, 1I, ; ¢ Parliamentary
Practice,” No. L. ; ‘A popular Exposition of
Moral Philosophy, No. 1I., Our Knowledge of
Right and Wrong—How we Get it, by Dr,
Henty Calderwood ; ¢ Electricity,”” No. VIIL.;
and ** Co-operative Housekeeping,”

TNE Literary World of the 20th inst. contains
reviewsof some very interesting wotks.  Symand's
¢ Renaissance in Italy ”; **The Greely Arclic
Expedition”: *‘Life and Correspondence of
Longfellow ” ; * Studies- in General History '3
Ruskin's  *¢ Praterita® ; Ruskin’s * Roadside
Songs™; * Thackeray’s Lowdon”: Trunbull’s
*“The Blood Covenant”; William Allen Butler’s
“ Domesticus”;  Grant  Allen’s *¢ Balylon”;
 Two Broken Hearts " 3 Mary Cruges's ¢ Hyper-
wusthesit *; ** Sweet Cicely™; The Lee Sisters’
‘¢ Cantetbury Tales”; Howells’ *‘ Indian Sum.
mer '3 are some of them.
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Tuk Popular Science Monthly for Aptil will
contain the first of a scrics of articles by Hon,
David A, Wells on ** An Econumic Study of
Mcxico."
light upon ihe subjeet, and shows that Americans
generally are aliont as familiar with the social life
of their neighbors, the Mexicans, as they are with
the inhabitants of Madagascar. My, Herbent
Spencer has contributed an fmpodtant otiginal
article to the Popalar Science Monthiy for April on
the limits and interpretation of the ductrine of
natural sclection, and the position of Mr, Charles.
Darwin in respect to the theory of evolution,

The Educational Record of the Proviuce of
Quelee, the medium through which the Protestant
Committee of the Council of Public Instruction
communicatesitsproceedings and ofticial announce-
ments, contains, in addition to reposts, editorial
notes, and local items, the continuation of a good
paper on ‘‘Teaching Composition,” by Dr.
Edward Brooke. The writer well says that,
*¢ composition is 1o be regarded as the expression
of what a child actually knows," and that ** pupils
should be led 1o sce that writing 2 composition is
writing theie talk,  This is the key,” be says, 0
composition writing with young pupils.  This
principle clearly understood, would be like a
revelation to many a pupil ; it would open up the
way and reriove the difliculties that so often secem
to rise up mountain high before them.  Many
persons who talk wellseem togrowdumb when they
take a pen in hand ; what they need to learn is to
wrtite their talk.”
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BOOKS RECEIVED.

First, Second, and Third Stasfan! Arithwetic,
Blackwoods' Educational Series, London
and Edinburgh : William Blackwood & Sons.

wessons in English,  Intermediate course. By
the Brothers of the Christian Schools, Pupily’
Edition, Toronto: Oxford . cess, 23 Ade.
laide St. E. 1285,

Lessons in English, Intermediate Course. By
the Brothers of the Christian Schools.  Teach-
crs’ Edition. Toronto: Oxford Press, 23
Adelaide St., E.  188s.

Studies in Greek 7hought : Essays Selected from
the Pagers of the late l.ewis R, Packard, Hill-
house Professor of Greek: in Yule College.
Boston : Ginn & Co.  1886.

Grammar and Coniposition for Common Schools
By Eliphalet Oram Lyte, A.M., Professor of
Pedagogics and Grammar, State Normal
School, Millersville, 1. New Yoik: D,
Appleton & Co., 3 & 5 Bond St.  1886.

Reminiseences of the Noith- West Rebellions, with a
Record of the Raising of H. M. rooth Regiment
in Capada, and a Ck ,ter on Canadian
Social and Political. Life. By Major Boulton,
Commanding Boulton’s Scouts. Toronto:
Grip Printing and  Publishing  Company.
1886. 331 pp.  Price $2.00.

REVIEIWS AND NOTICES OF BOOKS.

First, Second, anid Third Standard Arithwmetic
{Biackwoods’ Educational Scries) are three beauti-
fully printed littfe paper-covered books published
by the well-known firm whose name appears on
the title page. The aim of the wiitess is to give

Mr., Wells throws n great deal of new

as fully and simply as possible all that has 1o be
learned of arithmetic by the requitements of the
English Code.  The first of the serics, a note

explains **is intended 1o be uscd by the scholar,
It does not contain long explanations of terms, '

opetations, orwodes of working. 1 this standard
all the feacking 10 be done must ue dune by the
teacher,  Speviai attention has been paid to the

careful graduation of the examples s and, in geder
to prevent the children from fallidg into a groove, !

or {orming merely mechanical habits, the sums
have been set in as many diffcrent forms as the
writers could invent.  This will enable the little
scholars to mcet the inspector’s tests with con.
fidence. Lasy problems have been given from the
beginning.  Easy mental exercises, chiefly of a
concrete rature, precede each rul ** The same
principles have been followed in the Second
Standard., The leading features of the Third
Standard are the same as those of the two pueced.
ing—recapitulation, graduation, a large number of
varied excicises, and numerous problems.  Fewer
mental exercises have been given than in the two
previous standards. It was thought advisable to
introduce reduction of money and a few of the
tables of Standasd V1., as it wasdesirable that the
work should be a little in advance of the require-
ments of the code.

(It may not be cut of place to state that these
Looks crossed the Atlantic in the ** Uregon "' which
sank off Fire Island on the 14th of March, The
paper is still (at the time of writing) quite damp. ]

Tar Pall Mall Gazetle regards the two volumes
of Major Greely’s *“Threc Years of Arctic Service”
as ** probably an ungivalled combination of thsit-
ling narrative of adventure and of detailed scien-
tific description.”

Mrs. MAGGIE ARGEL, the * Duchess” of
¢ Phyllis " and *“ Mollie Bawn,” has just finished
a rew novel, entitled ** Lady Branksmere,” which
is published by the John W, Lovell Company, who
have purchased the advarce sheets

Miss Lawkesce AMA TApEMA, a daughter
of the famous painter, has written a novel (her
first), which will be published from advance-sheets
in America by Messts. Appleton in abount two
weeks,  Messrs,  Longman  are its  London
publishers.

Muessks. CASSELL are goirg to issue a series of
manuals on the religious difficuities of the day
under the general title of “ Helps to Beliel”
Amongst their authors will be the Archbishop f
York, and the Bishops of Carlisle, Peterborough,
and Derry.  Mr. Teignmouth Shore will edit the
serics.

THE Academy hears that Sir Percy and Lady
Shelley have entrusted to Prof. Dowden all their
papers relating to the puet, and that these include
the diaries of bothShelley and iary Godwin, sa, ing
day by day where they were, and what they did,
Prof. Dowden’s Life of Shelley will be published
this year, if no untoward accident befall,

WALTER $COTT, a London publisher,announces
new editions of the leading English prose-writers,
to be issued monthly at a shilling a part.  Each
cloth-hound volume is promised to contain about
400 well-printed pages. The &rst contains Sir
Thomas Mallory’s ** History of King Aithur,” and

I
i
!
!
]
|

THE EDUCATIONAL WEEKLY. 201

—. e - o o - =

the sccond Deuincey's ** Confessions of an
Snglish Opiume-Eater,” ¢ Levana and the Kosi-
crucians,”

Houacurox, MirrLIN X Co.annonnce *Frank's
Ranche,””  An English gentleman who has a son
in the far West, visited him last ycar, and in a
book euntitled *¢ Frauk's Ranche ™ hetelis thiestory
of this visit and his observations.  The subtitle,
‘¢ My Holiday in the Rockies, be.ag a Contsibme
tion to the Inguiry, What are Wwe to do with Our
Boys?” will suggest what was in the writee's
mind while on this interesting tour.

Casserl & Co. have in prepasation a volume
entitled ** Shakespearean Scencs and Characters,”
illusteative of thirty of Shakespeare’s plays,  Thete
are thinty steelsplates and ten wood-zngravings
after deawings by Frank Dicksee, Solomon Hart,
F. Bamard, J. Mcl. Ralston, H, C. Sclous, J.
. Watson, Val Bromley, and others.  Theletier-
press, written by Austin Brereton, deais chiefly
with the stage-history of each play.

Ot Homer B. Sprague’s linle edition of ** Ham.
let, ““fucation writer thuss ¢ A hc:\utifu_l edition
of thys wondetful play, The notes are full and of
great value,  They are learned but not pedantic
accurate but a0t heavy ; suggestive and thought
stimulating, Students of Shakespeare and students
of English will find this one of the most attractive
anl valuable hooks in the language.” It is well
to sce more than one criticism of a work, and we
reprint with pleasure the review of so ablea journal
as Education,

Mg, Winnian Mogris, author of *“The Life
and Death of jason,” ¢ The Eanhly Paradise,”
cte., is not making such rapid progress with his
transiation of the Odyssey as he would be, were
he not at work upon a poem called ¢¢ The Pilgtims
of Hope,” which deals with the Socialist propa-
ganda, in which he is taking a share.  ¢* Politics
apart,” says the {thenaum, **the poem is full of
the old qualities—perfect rapport with nature,
admirable sketching of sceneey, pathos, and simple
diction.” Pornjons of it have appeared in the
Commonzveal, the organ of the Sorialist League,

A MORE appropriate biography than that of
Louis Agassiz, says the Chautanuguan, prepared
by his wife, was never written.  Just as the great
scientist studied natuse through her own reveal-
ings, so the student of history is permitted to learn
of the naturalist through the letters written and
reccived by him. By means of a few connecting
links happily supplied, in which the utter absence
of the perscnality of the writer is 2 mest striking
feature, this correspondence is made to tell the
whaole story of his life and work., Thete are let-
ters from many of the world’s greatest tlinkers;
letters from home friends full of the warmest affec-
tion for this member who had made their name
famous; and Agassiz’s own letters which even
when relating his highest aspirations, his severest
struggles, his darkest dissappointments, and his
most wonderful achicvements, have about them
such a boyish impulsiveness and simplicity as make
the nobility of his manhood impress one more
powerfully than the greatness of his work, Ina
well classified library one might have some hesi.
tancy where to place these hooks. So fully are his
researches and their results given that they seem
as properly to belong to works of science as to
those of biography.



202

R P v

ational Opinion.

Educ

COOKERY IN SCHOOLS.

(Although cookery is not a prescribed
subject in our public schools, the follow-
ing article, contributed to the Scheolmaster
(London, Eng.), will be interesting as show-
ing the results of the attempts to introduce
it into the Board Schools in England.]

The teaching of cooking in schools hac of
late years received great and increasing at-
tention, but neither more nor sooner than it
deserves.  ‘Two vears ago the LEducation
Department gave it a great stimulus by
offering a liberal grant of 4s. for cach girl
who had reccived forty hours practical in-
struction in cookery during the school year,
That, however, being rather vague, a great
many children were brought in to the cookery
lesson to secure a large grant, and some-
times from .4th, sth, 6th, and even higher
classes, who could not possibly be taugat all
at once to advantage. The promise of a
grant, however, was successful in persuad-
ing School Boards in various parts of the
country to fit up the necessary apparatus for
carrying on the classes. Since then, how-
ever, the Department have interfered with
the teaching of cookery by the strin-
gency of the Code. The grant given now is
so small as scarcely to be worth earning,
and the mode of teaching enjoined is by no
means suitable for large schools. It is fairly
open also to doubt if this is the best mode
of giving instruction on this subject to be
most widely useful,

The Code requires that ten lessons shall
be given by the teacher in the form of
lecture or demonstrations, and that each
group of twenty-four girls have ten practice
lessons separately—that is, they work for
two hours a. atime with their gwn hands.
‘Thesc lecturce lessons may e given to
seventy-two girls—that is, three groups of
twenty-four collectively. ‘The pupils must
necessarily (to earn the grant) be girls who
are likely to remain till the end of the school
year. The lessons extend over a lengthened
period. Naturally, therelore, those girls are
selected who are most likely to stay on—and
that means, not the older girls, who most
require this subjsct, but junior scholars,
Every girl, in the practical lcssons, cooks
one dish, or, it may be, part of xu dish cach
day. Children caonot work quickly and
well 5 and, in 2 two hours’ lesson, caanot
both begin and finish any dish (soup, pies,
&c., for instance) that takes much time to
cook. °To see the dish finished is a valuable
part of the lesson.

The spirit of school teaching is simul-
tancous, or teaching in classes, and a
teachsr of cookery, like all other teachers,
should tcach simultancously. This can very
well be done, the interest thoroughly kept
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up, and the great advantage of a cookery
lesson shared by a larger number, and o
many more homes benefited, In the case
of a class of forty-cight or fifty, let us sup-.
pose that the lesson for the day is soup, a
stew, a pudding, and scones. Everything is
prepared.  Eight girls are ready with clean
hands and aprons. The pupils have either
cookery books or note books. The ingre-
dients for the soup are given out. T'wo of
the girls, or even more, are shown how to
prepare all the vegetables. ‘The scholars
are asked to obscrve if they are doing this
as they have been directed, and, if not, some
member of the class is asked to come and
show how she would do it. The teacher is,
meanwhile, explaining to the class the pro-
perties of the various ingredients, enforcing
the value of each article of dict, showing how
it should be made, while economy and
tidiness are practised. Finally, the two
girls receive the soup in charge, and are
asked to attend to it in every necessary
detail,

Thenexttwo are engaged afterwards onthe
stew in a similar way till it also is cooking,
and soon. In thisway eight girls are practi-
callycooking four differentdishes thoroughly
under the immediate direction of a teacher,
while the whole class are observing how
their companions are at work, and occasion-
ally being brought forward to do some part
themselves. In six lessons forty-eight girls
work practically, and are able to carry home
a knowledge of the why and wherefore
of the diffcrent dishes they bhave seen. In
cighteen lessons this has been three times
repeated, so that a series of twenty lessons
to forty-eight or filty girls would be a very
complete course, and accomplish a great
deal of good. An examination could be
held by a compctent person, regarding both
their knowledge and their practical skill,
whenever the lescons were ended.  This
would enable the clder girls, who must leave
school, to be examined so as to earn a grant.
This would most likely result in such an
arrangement as would secure that the cook-
ery lessous were given to thosc girls who
werce most likely to profit by the training.

By the present system of ten lessons in
practical cookery to twenty-four pupilsat a
time, the girls certainly learn to manipulate
the different dishes, or parts of a dish, on
which they arc engaged. In many instances,
however,they have no very intelligent know-
ledge of what they do, or why they do it.
It will of course do some good in many cases,
but not the greatest good. The one thing
nceded in regard to the teaching of cookery
is to make it thoroughly practical in the
way likely to be most widely useful to the
class of persons for whom the public or ele.
mentary schools arc provided. The grant
should be such as to cncourage School
Boards and managers of schools in general
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to secure the services of qualified teachers.
‘There has been some difficulty in deciding
the particular qualifications which are neces-
sary, but the new edition of the Code for
both England and >cotland are more specific
on this point. * The competency of the
teacher must be proved to the satisfaction of
the Departiment.” This is a more liberal
and reasonable arrangement than the hard-
and-fast line of last year’s Code, which
required a certificate from some training
school of cookery.

READING FOR BOYSANDGIRLS.

YOUNG people will not read what they do
not like, and sooner or later they will in
some way get what they want.

The tastes of boys differ. Some want
natural history, others devour travels, and
others still have a passion for descriptions
of machines, while others seem to take to
sensational novels as naturally as young
ducks take to water. Read them they
will, despite the f{ruitless worrying of
their mothers., Joseph Cook says that
“Children have nu sympathy with senti-
ments of love, but they have plenty with
romance, and these are very different things.”
Tastes should be consulted and followed.
There are good books in all departments of
literature. Wise parents and teachers will
make a careful selection and cultivate the
best clements in the youth under their care.
It is by no means possible or desirable to
require, or even request young people to
always read what iz instructive. Amuse-
ment is lawfut and necessary. “ The Arabian
Nights,” “Grimm's Fairy Tales,” ** Hans
Christian Andersen’s Tales,” and ** George
MacDonald’s At the Back of the Nortk
Wind,” and * Dealings with the Fairies”
are of this class, and it is a sin to deprive
any child of the kecn entertainment they
atiord.

Books of adventure, imaginary voyages,
and stories of many countries, are of great
interest and value. *“ Robinson Crusoe,”
“ Kane’s Arctic Adventures,” ¢ Irving's Life
of Washington," ** Prescott’s Conquest of
Mexico,” ¢ Livingstone’s Alrican Travels,”
‘¢ Bayard Taylor’s Boys of Other Countries,”
“Mayne Reid's Man-cater and Other Odd
Psople,” and jules Verne's Books, are of this
class. About Verne's books we have some
doubt, but they possess the charm of intense
interest, and boys will read them sooner or
later.

Our space does not permit us to extend
our list, except 10 mention a few of the most
intcresting ones under the department of
history. The following are classic, and may
be depended upon without fail to chain the
atiention of the average boy orgirl : ¢ Uncle
Tom’s Cabin,” “ john S. C. Abbott's Ameri-
can Pioncers and Patriots,” 12 vols, each
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on¢ of great value, * Coffin's Story of Liber-
ty,” all Jacob Abbott's * Biographies,’
“ Dickens’ Tale of Two Cities,” * Younge'’s
Stories of English History,” and ® Young
Folks’ History of England,” “ Champlin's
Young Folks' History of the War for the
Union.”

Several things must be noticed in guiding
the reading of young people. Do not force
themn to vead what is distasleful because it is
good. A kind father once required his son
to read “ Bancioft’s History of the United
States™ while he snferested kimself in the
latest magazine. The result of such a course
is evident. Do not condemn and dencunce
certain papers and books. It will be the
very way to incite the children to get them.
Say to a boy: Don't read the * Bad Boy's
Weekly,” or *‘ The Cow Boy's Adventures”
—and hc will have both within a week.

If a taste for bad reading is growing it can
only be checked by putting amore interesting
book in the place of the bad ones. Stop a
fire by a counter fire.

A book should have value in the eyes of a
child. He should feel proud in saying,
“This is my book.” There is a sensc of
dignity in ownership. In these daysof many
books and much reading, there is danger
that the possession of a book will not possess
much value. ‘This must be guarded against.
All magazines of value, text books, and
children’s papers should be sacredly saved.

If 2 number is- lost make an effort to
supply i1, so that the file may be complete.

No one reads & borrowed book with the
same interest that he does his own. Even
to older persons the charm of ownership has
its strength. With what affection does an
old scholar take from the shelves a rare
volume which has been sacredly guarded for
many years! A genuine author will part
with his bread soorer than his books. He
comes to have an affection for them, like old
friends.

The child who carefully covers his books,
numbers them, and arranges them on a
shelt, gives promise of future usefulness, if
not greatness.—New York Schoo! Fournal.

CHILDREN, PAST AND
PRESENT.

THERE is 2 story told of Professor Wilson,
that onc day, listening to a lecture on cduca-
tion by Dr. Whately, he grew manifestly
impatient at the rules laid down, and finally
slipped out of the room, exclaiming iratcly
to a friend who followed him, “1 always
thought God Almighty made man, but /e
says it was the schoolmaster.”

In like inanner many of us have wondered
from timeto time whether children are made
of such ductile material, and can bde as
readily moulded to our wishes, as educators
would have us believe. If it be true that
vature counts for nothing and training for

everything, then what a gap between the
boys and girls of two hundred years ago and
the boys and girls we know to-day! The
rigid bands that once bound the young to
decorum have dwindled to a silver thread
that snaps under every restive movement.
To have “ perfectly natural " children seems
to be the outspoken ambition of parents who
have succecded in retrograding their off-
spring from artificial civilization to that pure
and wholesome savagery which is evidently
their ideal, It is assumed now-a-days,”
declares an angry critic, “ that children have
come into the world to make 2 noise; and
st is the part of every goad parent to put up
with it, and to make all household arrange-
ments with a view to their sole pleasure and
convenience."

That the children brought up under this
relaxed discipline acquire certain merits and
charms of their own is an easily acknow-
ledged fact. We are not now alluding to
those spoiled and over-indulged little people
who are the recognized scourges of humanity,
but merely to the boys and girls who have
been allowed from infancy that large degree
of freedom which is deemed expedient for
enlightened nurseries, and who regulate
their own conduct on the vast majority of
occasions. ‘They are as a rule light-hearted,
truthful, affectiona.c, and occasionally amus-
ing; but it cannot be denied that they lack
that nicety of breeding which was at one
time the distinguishing mark of children of
the upper classts, and which was in a great
measure born of the restraints that sur-
rounded them. The faculty of sitting still
without fidgeting, of walking without rush-
ing, and of speaking without screaming can
be acquired only under tuition; but it is
worth some little trouble to attain. When
Sydney Smith remarked that the children of
rank were generally so much better bred
than the children of the middic classes, he
recognized the greater need for self-restraint
that entcred into their lives. They may
have been less natural, perhaps, but they
were infinite?y more pleasing to his fastidious
eyes ; and the unconscious grace which he
admired was merelythe reflection of the uni-
versal courlesy that surrounded them. Nor
is this all. **The necessity of self-repres-
sion,” says a recent writer in Blackwood,
“makes room for thought, which thosc
children miss who have no formalities to
observe, no custome to respect, who blurt
out cvery irrelevance. who interpose at will
with question and opinion as it enters the
brain. Children dont learn to talk by chat-
tering to one another, and saying what
comes uppermost. Mere listening with in.
telligence involves "an exercise of menial
specch, and observant silence opens the
pores of the mind as impatient demands for
cxplanation never do.—Agnes Repplier in
the Atlantic Monthly.
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Tuexe is a general alarm going up from the
bird-lovers of this continent. Universal destruc-
tion seems to be the only possible fate for our
birds, slaughteted as they ate {or sport, for foxd,
for specimens, for ornament, and robbed wholesale
of their cggs. The Amcrican Omithologists’
Union has thought scriously envugh on the subject
10 appoint 2 commitlee on bird protection. Con-
certed cffort is under way to create a public senti-
ment against shooting birds and robbing birds’
nests.  Anattempt will also be made to oblain
tespectable bird-laws.— ZAe Chantanguan.
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Methods and lllwstratwns |

READING IN THE GERMAN
SCHOOLS.

Tue Firsr Year,
I. TarLring,

1. The ctild comes from familiar sur-
roundings into a new world. It is as truly
a new world to him as if he had landed in a
forcign country.  The first step is to ac-
custom him to this world, to make him feel
at home.,  The chief means of this is talking
or speaking exercises.

2. He has a small vocabulary, which is by
far too small even for his first school pur-
poses.  This must be enlarged. He must
learn to usz what words he knows, and must
add to them. He must learn to express his
ideas—he must learn to speak.

3. He must be taught to speak correctly.
He has learned many words wrongly, he
mispronounces, misarranges his sentences,
misconstrues meanings. This means much
more to the German child than to the Eng-
lish-speaking “child, because of the great
meany dialects in Germany which exhibit
such great dificrences in pronunciation.
These differeuces are the most markcd in
the uncultured classes.

So the child is brought to fecl himself at
home, tc enlarge his vocabulary, to speak
correctly.

First Step.

But bow shall his vocabulary be enlarged ?
By repeating words for him to imitate, and
by abstract memorizing? By no means.
The Germans have long since learned better
than that. As already remarked, their teach-
ing, from the beginning of the primary 1ill
the end of the university course, is based on
psychological principles. Here comes that
first, simplest of those principles—/frst the
idea, and then the word representing i,
How are thesc ideas recalled ? By observa-
tion (Anschauung) or vicwing. Show the
object to the child, let him handle it and
tell what he knows about it, let him taik,
Let me say in passing that it is not neces.
sary 1o make a child 1alk. He wants to talk,
and can hardly be kept frem it if we only
present some subject he knows somsthing
about, and then let him. How often we
teachers have repressed, crushed out, and
destroyed this natural beat of the little ones
who have come to our care! Instead of en-
couraging and making use of this most im-
portant, natural, and delightful characieristic
as the foundation, the beginning of the
child's development, we have checked it, we
have smothered it, we have aanihilated it!

Natural history furnishes the ficld into
which these young minds are to be taken.
They arc alteady somewhat familiar with
domestic animals, with birds, with planis.
The sun, the moon, the surroundings of the
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school and their home ; all these things
furnish endless means of interesting and in-
structing the children. If possible, show
them the thing itsel; if not, show them a
picture of it. Let them talk about it, tell
little stories, relate personal incidents, never
forgetting that thisis a Zulkingexercise. But
while the little ones are thus learning to talk,
they are learning to give you their confi-
dence, they are learning most valuable and
practical lessons concerning their sur-
roundings.

It is evident that the following programue
of a German school of haif a century ago
will not answer :

From 7 8, 1 and 2 Divisions, Catechism.
3 Division, sit still.
* 8.9, 1andz Divisions, Orthography and
the Bible.
3 Division, sit still.

Such a programme makes pupils dreamy
and stupid. They cannot sit still, and
ought not to. Let us hope that in America
are to be found no more classes which are
required to suffer the ordeal of this poor
“ 3rd Division.”

So bring in objects and show them to the
children, take the children out of doors,
show them what lies around them, teach
them to see accurately, gather materials for
use in the school-room, and then let them
describe what they have seen.  T:o much
must not be expected at once. Go slowly.
Keep within the range of thechild’s thoughts.
Find out what he knows, and make that the
foundation upon which you build, add new
matier related to the old. Wherein the
matter already acquired is wrong, correct it.
His ear must be trained, his eye must be
trained, his hand must be trained, his organs
of speech must be trained. How important
that one, who knows_how to find out exactly
the condition of a child's thoughts, the
amount of his knowledge, who knows some-
thing of the psychological actions of the
mind, should have the charge of him at the
very outset !

But'let us sce, in a specia} case, how a
ctass is handled in order to increase the
vocabulary, teach the children to talk, lead
them to close observatian, etc.  The subject
is A Cat

The teacher shows a large, colored picture
of a zar. Perhaps this will answer as well
as the animal itself,  The teacher does not
stop to c¢all attention to the difference be-
tween the picture and the animal.  The
children do not say, “ This is a gicfure of a
cat,” the work is made real,

Teather. Child:cn, what have we here?

DPupil, That isacat.

7. Have any of you a cat at home?

. (Many are cager 1o answer.) I have
a large white cat at home.

Another. My sister has two kittens which
are very playful and cunning.

{Number 65.

Another tells a little story of the loss of
his kitten, and a lesson of sympathy is taught.

7. Whathasacat?

L2, A cat has solt hair.

7. What else?

£, My kitten has sharp claws and teeth.

So the parts of the body, the number ot
feet, ears, eyes, etc., and many other facts
are brought out, the teacher pointing in the
picture to the parts named. “The habits of
the cat, its uses, and many other facts in the
natural history of the cat are brought to
notice, Littlelessons in number are taught
by asking how many ears, how many eyes,
how many feet, etc., the cat has. All the
work must be kept within the limits of the
child's power of thought, thus habits of
close observation are formed, the child is led
to think, he gains new thoughts, he acquires
the power of telling his thoughts. [t re
quires tact to keep the class interested.
\Without which the lesson will be a failure.
All answers are given in sentences. The
teacher points to parts of the cat and
the children name them. One nupil points
and another descrsibes ; ont names and
another points to a part. Great variety
wust be employed to keep up the interest,
and it will easily be seen that such a subject
admits of great variety. * If one will quicken
the understanding, he must also give the
heart something.”

Su awaken the interest of the child, folluw
nature's course, make school pleasant and
lovely to him. One of Rousseau's principles
is here timely, “ Find in the child always the
ckild, and treat the steps of his development
accordingly. All instruction must come
within the veach of his childlike experience ;
only such facts as come withia his under-
standing must be brought forward.”

Another of that same great- author’s prin-
ciples may find here a place, * The child
must be selfiactive.  All the objects in in-
struction must be directly connected with
one another, and the curiosity continnally
given new food.”

T'he children have learned to observe and
to think about what they speak, and there-
fore are ready for the

Second Step.

Let it not be forgotten that the object is
to enlarge the vocabulary, to train the ear
and the organs of spcech, und to widen the
circle of the children's thoughts. The
tcacher relates a linle story or verse very
slowly and distinctly.  Some precede the
relation of the story by asking personal
questions bearing in the direction of the
story 10 be related. For example, Which of
you have parents 2 \Vhich have brothers ?
\Vhiclh sisters? What are their names?
Who cares for you, gives you food, clothing,
etc.? These questions prepare the way for
the following story, one of Grimm's fairy
tales:
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‘There was once a little girl. I do not
know what her name wai; but she was very
good. She had a good father and a good
mother, they loved her very much. She
lived with them and slept with them. She
got from them food, she got from them
clothes, and all that she needed. But the
father and the mother of the hittle girl died.

She was now very poor ; she had no litile
room now to live in and no bed tosleepin ;
at last she had nothing but the clothes on
her body,and = little piece of breud in her
hand. As she was forsaken of all men she
went out into the field and thought : “God
will help me now.”

Soon she met an old man, who said :
“ Give me your piece of bread, I am very
hungry.” Then the little girl gave him all
her bread. When she had gone a linle
farther she met a child, who said: * Give
me your hat, my head is very cold.” So
she gave it to him. .

We need not relate, the whole sto.y here,
how she gave away all her clothirg until
she was naked, and in the forest in the night-
time, and how there rained new clothing and
an abuadance of bright silver dollars, to
make her rich all her lifetime.

The story is related in sections in order
that the children may not forget the details,
and in order that they may have time to
fully absorb its meaning. How often must
the teacher remember, at this period of the
children’s life, that great speed and reat pro-
gress are incompatible. The children must
have time to comprehend, and be paticnt,
varied repetition can bring them to compre-
hension.

Alter the teacher has related a part of the
story_he questions a pupil as follows :

Zeacker. Of whom have we spokenin this
story?

Pupil. We have spoken about a little girl,

7. Whoelse?

£, We have spoken also of her parents,

7. With whon did the Iittle gird live ?

P. Thelittle girl lived with her parents.

7. Wha kind of a girl was she?

P. She was a good little girl.

7. What makes you think she was a good
girl?

B,

7.

r.

Her parents loved her.

What became of her parents ?
Her parents died.

7. How do you think she fclt then ?
P. She felt very sad.

It will not be necessary to illustrate any
farther the manner of questioning and
answering. Thc questions are clear, the
answers full. A great number of talks of
great interest to the pupil may be made

from the story.
his own surroundings, and comes within his
range of thought. The house, its contents,

‘The scene carries him into |
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food, clothing, care of parents, the field, the .

forest, furnish aburidant materials for talking.
‘Then comes the lessons of love to parents
generosity, unselfishness, reward, depen-
dence upon God, thankfulness to Him. The
lesson enters s completely into the life of
the child, comes so entirely within his com-
prehension that it cannot fail to work most
excellent intellectual and moral results,

When the story is completely mastered,
the pupil is ready for the final step, which is
to relate it in part and as a whole. Some
teachers require this to be verbatim, in order
to fix correct forms of speech, aad to lead to
accurate thinking. Stoy allows the pupil to
use his own language, correcting the errors
made. Of course, in the case of a poem
the text must be commitied to memory.
Several stories are given in this way
until the child can observe accurately, hear
correctly, and is able to give good attention.

11. Axavysixe.

‘The second division of the work may pro-
perly be calied Analysing, though it may be
considerced as the beginning of the teaching
of rcading proper.

First Step.

‘The tcacher takes a sentence containing
only known words, perhaps words found in
some of the stories learned, though he does
not confine himself to any particular expres-
sion from the story. Nor does he confine
himself to monosyllables. A child can com
prchend the word wheelbarrow as easily as
the word watch, if he knows cquaily well
what cach recalls,

Take for example, the following sentence:
The father loved his little girl.  This is
repeated slowly, and a horizontal line made
on the board ac each word is spoken; as:
The father loved his liatle girl.

——

No words are written, the lines represent
the words, longer lines being uscd to indi-
cate longer words. The teacher reads it
again, pointing to each word (to the child
cach line is a word). The child then reads
it 2s a whole, the teacher pointing to each
word as it is named. The class read the
sentence to themselves, following the r.te of
speed the teacher indicates with his pointer.
Occasionally the tcacher calls for 2 word to
be spoken out. Many sentences are given in
this way, until the pupil can respond readily.

Second Step.

ext the words arc to be considered indi-
vidually. The teachers points to the first,
the fourth, the last, the third, etc., of the
words (horizontal lincs), the child naming
them.  Of course, a scntence must be
chosen that has been practiced as a whol,
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and with which the pupil is familiar. One
pupil points, and others name the words as
before.  This also must be thoroughly
practiced.  Here are introduced ideas of
number, person, gender, case, asreement of
article with its noun, and agreement of the
verb witn its subject.  These are very im-
po-tant matters i the use of the German
language, and the child must very early
meet the difficulties.  Of course no techni-
cal terms are used, but the teacher asks,
\What.should we say i{ there were two, three,
five, objec's of a kind 2 and pgencrally some
pupils, pethaps all, can give the plural. The
teacher thus reaches correct forms, and ac-
customs the car and tongue of the child
to correct language.—~L. Sceley, [fena, in
The Zeachers' Institute.

-

MISS WHITE'S CLASS IN ENG-
LISH l/ISTORY.

{SaraH L. ArNoOLD, of Middleborough,
Massachusetts, is writing in the New Yeork
Schoo! Fournal papers with the above title.
This is the second of the series, and con-
tains many hints which are valuable to all
teachers.]

A committee chosen by the class, and
Miss White, were provided with blank-books
for takiag notes. Each question that could
not be fully answeted by the class was nuted
in the books, and after schiool Miss White
told the committee where to look for answers.
They felthonored by the respoasibility placed
upon them, and seld sm fai'ed to present the
books next day with neatly-written notes
upon the various subjecis. The books made
an excellent record of the work done by the
class outside of the text-book, and wercoften
referred to by the whole class.

In this way they studied abosut the Angles
and Saxons, first in their home Lbeyond the
seas, then following them in their rough
piratical cruising along the British coast,
with them beating back the northern enemy,
and making casy conquest of Britain itsclf.
The boys liked this; and the girls brought
descriptions of the Saxn homes, their ships
and banners, and of the changes that made
Britain Angle-Land.

They garnered manya lesson from the life
of the great Saxon king, and willing hands
and eyes sought in the library and at home
for stories of his work in the camp, the battle-
field, in the courts, and in the schools. And
there nceded no application of the moral
when they recited together his words:
*While I havelived 1 have striven to live
worthily.”

So the lessons went on, and the questions
were no longer “What is the use ? " but
“Whatcan1 find 2" AtMissWhite'srequest
a table was placed in the room, and upon it
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were put an atlas, text-books in history,
newspaper clippings, library books with
slips, marking the chapters that told of the
lesson, and Miss \White's scrap-book. At
recess and intermission the table was sur-
rounded, and pupils sat about it in study-
hours to find for themselves something
outside thebook. The text-bookwas carefully
used; it furnished the framework which
they covered. The topics and questions for
each day were written upon the board,
copied in the note-books, and answered: first
by reference to the text; then the outside
work was added.

The few most important dates, such as the
time of the Roman Invasion, the Saxon
Coming, the Norman Conquest, the Great
Charter, the Reformation, were kept always
upon the Loard, and a few questions each
day fixed them in the mind of the class.
Tuese were used, not as isolated facts, but
as centres about which clustered the other
events of the history. The work was inade
sure, and the important points emphasized,
by short daily reviews.

The advance work, so-called, was finished
in three-fourths of the time allotted 1v their
work in history, and the last fourth was spent
in general reviews. Then there were enthu-
siastic hours in the history class. They
reviewed first by houses, giving a written
synopsis of the events associated with each
house, with the sovereigns, foreign and
domestic policy, constitutional changes, and
noted men of cach period. Again by wars,
when the cause, time, parties, leaders, deci-
sive battles, and results of each were briefly
sketched in turn. Careful thought was given
to the growth of the constitution and the
steps on the way to liberty. Reviews were
given that had special reference to the His.
tory of the United States, and our institu-
tions asoutgrowths of the struggles that took
place in the mother-country.

Sometimes Miss White selected important
t pics, writing them upon slips of paper which
she distributed in the class. Then they
were allowed three minutes in which to write
three definite statements upon that topic.
These statements were read, commented
upon, and supplemented by the class. Writ-
ten questions, drawn by the pupils, made a
pleasant review. Miss White wrote upon
cards the names of noted statesmen, gen-
erals, or authors, and every pupil prepared
for his next lesson a short account of the life
of the persou whose name had been given
him. This gave individual responsibility to
cach member of the class, and stimulated
him to preparc a paper that would intcrest
them all,

Names of places were used in the same
wav. They had history matches, when
cach in turn was required to state some
event or truth of English history, taking his
scat as soon as he gave an incogrect state-
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ment, or failed to give any. The one who
stood the longest was decorated with a ribbon
badge.

A bright, quick exercise was one which
they termed * Beheading.” ‘T'he pupils wrote
upon long slips of paper a sentence stating
some fact they had learned. Then these
sentences were beheaded, the scissors play-
ing the part of executicner, and severing
subject from predicate. The subjects were
put into one hat, the predicates into another.
Each drew a slip from the subject hat, and
supplied a suitable predicate. ‘Then the
predicate hat was passed, and fitting sub.
jects were made for the predicates.

The teacher {found the class able to talk
with better understanding of the early events
when viewed in the light of their effects in
the later centuries; so the review seemed
almost 2 new work. By this time, too, they
had learned whece to look for information,
and each lesson showed better thought and
wider research than those which had come
Lefore. Every day found some of the his-
tory class taking notesin the library or at the
reauing table, which their subscriptions had
cwpplied with books of reference.

When at the end of the term, the class
handed to the examining committee an excel-
lent set of papers, Miss White felt them to
be, not the chief end of their work, but a
token of the larger results they had gained
in improved habits of study and expression,
deeper interest in the world's life, greater
love of good reading, and better judgment in
choosing what they should read. Her great-
est encouragement and reward came when
the group that gathered about her desk on
the last day of school, talking of the year's
work, echoed the thought of one who said:
“ But this is not the end. \Ve haven't fin-
ished English History, Miss White.”

SCIENTIFIC experiments constilute onc of
the best means of exciting an interest and
arousing 2 curiosity among the pupils, cither
by a regular class or an occasional experi-
ment.  They alse afford advantages of
securing culture and refinement, besides the
illustration of scientific principles. Throw
the responsibility of making apparatus and
the explanation of experiments upoi the
pupils, and they will be as busy as bees in
hunting up materials for apparatus, and in
investigating the text-books for facts. Their
minds will be so wholly taken up, so absorbed
with the beawtiful and brilliant experiments,
that they may not have time to loiter about
in idleness and listen to the sireet-corned
vulgarity and profanity. It seems evident
beyond all cavil that if theminds of children
could be diverted in a pure and wholesome
channel from the rough and unrefined vaga-
bondism so prevalent everywhzre, it ought
to be done, and would be a great blessing to
vising humanity.—Z2a.°

Educatzonal Intellzgence

Tue library of Princeton Thcologlcal Seminary
has beea move Linto the new huilding erected for
it by the late James Lenox, LL.D., of New York,
The library nuw contains 45,000 volumcs, chietly
theological, including many rare and costly works,

Our of thirty.five candidates at the Oxford
University examipation for women only sixteen
passed,  The St Pames Gazetle, commenting on
the result, says it has never been known of the
very dullest undergraduates that fifty per cent.
were plucked at any examination.

AT a recent competitive examination in France
for the post of professor at a fycée, filteen women
received the title of * professor with honor.”
These young ladies, from twenty-five to thicty,
delivered lectures especially rematkable for know-
fedge of literature, aptitude for oral reading, and
mastery of language.

Tne quadrennial prize of $2,400, offered by the
Royal Scientific Academy of Turin for the most
important work in natural science, history, geo-
graphy, or mathematics that may have appeared
within the period, has beed awarded this year to
Professor Villari, of Florence, for his *“ Life and
Times of Machiavelli.”

O the first of August of this year the Univer-
sity of Heidelberg will Legin the celebration of a
festival of unusual intesest in the German world of
letters, namely, the five hundredth anniversary of
the University foundation.  Strictly speaking it
was founded in 1356, hut did not begin its full
work umtil thirty years later. It is the oldest
University in the German Empire

In some parts of Pennsylvania the school
authorities find great difficulty in enforcing the Jaw
comgpelling the study of physivlogy and hygienc
with reference to the effects of alcohol on the
human system At Frankstown, for example, the
school directors have adopted strong resvlutions,
and say they are determined to enforce the law.
Suate Superintendent Higbee has written them
that unless the law is carried out in its spirit, the
district’s share of the state appropriation for schoo!
purposes will be withheld. A number of other
districts are likely 1o suffer financially on account
of the stubborn opposition to the law by some of
their peaple,

Witk new France and Italy are throwing
open university doors and giving the title of
“ professor with honor ™ tu their superior young
women, it will be a balm to the conservative soul
that the ancient and honorable Yale College, at
New Haven, Conn., has finally worried away its
one lady student.  Miss Alice Jordan, from out
Vest, took her life in her hand and entered the
junior class of the law school. We are not in-
formed whether the young gentlemen students
demonstrated  after the style of the Columbia
College crowd a year or two ago, on the proposi-
tionto give the bright young gitls of New Yurk
City a chance in that seat of learning. But the
faculty decided that there was no precedent for
giving a parchment 1o a2 woman, and Alice has
packed her 1runk  and left Yale to its secret
socictics, its student canc-rushes, and the political
cconomy of Professor Sumner.—ZK£ux.
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Tue fact that three-fourths of the students of
Harvard University have petitioned the faculty to
abolish compulsory attendance upon wmorning
prayers, argues that the faculty have not at.
tempted to excrcise any direct inlluence for the
presesvation of the traditional custom,  The stu-
dents argue that voluntary attendance would
necessarily betoken genuine interest in  the
religious exercises 3 that the sense of compulsion
produces indifference, if not hostility, to the obser-
vance ; that whereastheatiendance of those whose
religious faith is not in harmony with the particular
observance is not required, the attendance of no
one should be compelled 3 that the abolition of
compulsory atténdance upon Sunday services at
church, and the remissicn of compulsory auen-
dance upon prayers twice a week, already
conceded, leave no logical ground for the retention
of further compulsion on religious matters.—7%e
Current.

A MEETING of the colored population of Wind-
sor was held in the basement of the Baptist Church
recently. It was called for the purpose of ascer-
taining the views of the colored people regarding
the proposal of the school board to do away with
the colored school. Messts. D. B. Odette, Geo.
McPhillips and J. S. Edgar, trustees, and Alex.
Bartlet, secretary of the school board, and Messrs.
Sinclair and Duncan, high and model school
teachers, respectively, were present. The speakers
on behalf of the colored people were Messrs. B.
Coleman, R. Price, Jos. Odey and Henry Thorn-.
ton, These were all in favor of abolishing the
colored school as a separate institution, They want
the color line completely obliterated in educational
matters, and a resolution to that effect was unani-
mously adopted. Onc of the principal reasons
urged for the abolition of the colored schoo!, is
that many of the colored people live a long dis-
tance from the school, and to reach it are compelicd
to pass schools which they claim they should be
allowed to enter.—ZEx.,

A NEWw pension law will go into effect in Prassia
in April next, and judging from several inquiries
reccived by the writer, it may ‘be-of general
interest to state its main features. Until now
cach province had its own peculiar mode. of
pensioning teachers. No age, nospecial limit for
the tesmination of active service was fixed, and the
pension was not given before the teacher had
become absolutely incapable by old ageto continue
his duties. The pension then, as a rule, was paid
out of the salary attaching to the position, so that,
from the salary of the successor a deduction, often
amounting to one-third of the entire amount, was
made to pension the teacher who had previously

Jheld the position.  If the remaining amount was
insufficicnt to pay the new teacher, the community,
and, if necessary, the government, added ts the
salary from the public funds. The new law docs
not fix any special age when the teacher should be
entitled to a pension. | He has no claim to any
pension until it has been adjudged that he is no
longer capable to attend to the dutics of his posi-
tion. This conditional right to be pensioned begins
only after ten years of service, and at that period
the amount of pension to which the teacher is
catitled is limited to 33 of the salary which he
has been receiving.  For cach year of teaching
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done over and above these ten years the pension
is increased by g so that after, say forty
years of service, the manimum limit of pension,
43, or three-fourths of the regular salary of the
position, is reached. The State conteibutes to this
to the limit of about $150. The rest is taken from
the salary of the successor,  If the latter'’s salary
is decreased thereby to less than threefourths of
the original amount, the community must make up
the deficiency.  The large cities, however, have
always paid municipal pensions to their teachers
in addition to the government pension.— See pp.
193 and 194 of the Anuaire de I' Enseigncment of
1886,

NORTH ESSEX TEACHERS ASSO-
ClIATION,

A veRY successful mecting of the North Essex
Teachers” Association was held in the Windsor
Central School.

‘The attendance was good; nearly all the
teachers of the riding were present, although the
roads were in a very bad condition.

As usual the lessons of the merning sessions
of Friday were carried on in French.

Mr. Albert Bondy ably explained the difficult
passages in the * Syllabaire mon petit,” and Miss
Delphine Verduyn gave an admirable lesson on
¢ How to Teach French composition.”

The afternoon session opened with a paper and
blackboard work on ** Drawing,” by Mr. Duncan,
head master of the Central.  Mr. Duncan gave
evidence of being well *“up ™ in his subject, and
kindly offered to opena free class on Saturdays for
such teachers as were desirous of mastering the
art.  Doctor McLellan, Dircctor of Teachers’
Institutes, then took the floor, and in his usual
vigorous, clear, and huniorous manner gave a fine
lesson upon ‘‘ Reading and Literature.”

The cntertainment in the Town Hall in the
cvening was a success.

The prescntation ‘¢ with the Compliments of the
North Essex Teachers’ Association,” of a hand-
somc basket of flowers, was made to cach of the
ladics who took part in the entertainment.

The work opened Friday morning by Miss
Fuller putting forth the plea for the little ones in
a paper upon ** Should children from five to seven
years of age be kept in school six hours a day 27

Mur. Ashdown took the place of Miss Hutton,
and gave a composition lesson to a French class.

Doctor McLellan then took up ‘ English
Grammar,” showirg how the subject might he
simplified.

In the afternoon, after finishing his lecture upon
English Grammar, the Doctor gave an instructive
lecture upon ** The Teaching of Language.  Dar.
ing the day Mr. Ford, of Detroit, visited the
convention and gave an address.

”

Correspondenge.

THIE ANSWER TO QUESTION NO. 4.
To the Fditor of the EOUCATIONAL \WWHERLY,

Sik,—my solution of question 4 is wrong, as
you 1o doult sec. I took cost of spinning to be
11c. per b, of wool instead of 11¢. per Ih, of yarn,

Yours truly,
S. Sticon.
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Promotion Examinations.
CANADIAN HISTORY-THIRI) TO
FOURTH CLASS.

COUNTY OF LANARK,
1. Eaplain, County Council, Reeve, Trustee,
By-taw, Minister of the Crown.

2. Who is the present Premier of Canada 2 Of
the Province of Ontario? Minister of Education ?
Lientenant Governor of Ontario?

3. Write a short account of the second voyage
of Jacques Cartier to Canada.

4. What is meant by the Company of the
{fundred Associates ?

5. What is a “monopoly’? To whom were
monopolies granted ?

6. \Write notes on the Sin Nations, Customs of
Paris, Union of 1840, Frontenac, Tecumseh,

7. What important events happened in 1492,
1497, 1533, 1812, 1867.

—

COUNTY OF PLELL.
1. Write briefnotes on Cabot, Champlain, Wolfe,

Brock, Egerton Ryerson, Sir John Macdonald,
Edward Blake, Louis Riel, -

2. What is Representative Government, and
when was it introduced into Canada ?

3. Write explanatory notes on: Wnshington
Treaty, Quebee Act, and Reciprocity Treaty.

4. State what you understand by the following :
Responsible Government ; an Act of Parliament ;
a 8ill 3 to Prorogue Parliament 3 Dissolve Partia.
ment.

5. When was the Dominion of Canada formed ?
Of what Provinces did it then consist? \What
Provinces have been added since.  Give Dates.

6. The Legislative body of Qucbec is differently
constituted from that of Omtario, Explsin the
difference.

—

SOUTIH GREYV.
1. What nation deserves the honor of sending
out the real discoverers of Canada?  Name their
two great discoverers, and the parts they visited.

2. Name and give the position of the first two
towns founded in Caunada, stating the founder, with
dates.

3. Namec the first, last, and most notable of the
French Governors.

4. What gave rise 10 the wars by which England
gained Canada? What three important places
were taken near the close of the war, and by- what
treaty was Canada ceded to the British?  Date.

5. What caused the rebellion of 1837, and what
resulted {rom it?

6. When was the British Nosth America Act
passed, and for what purpose ?

7- Who is the present Governor-General of
Canada? the Premicr? the Licutenant-Governor
of Ontario? the Premicr of Ontario ?
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