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- On treaching the English Language.
Lrcrure I
By rug Rev. EDWIN E. A, ABBOTT, MA,,
Head Master of the City of London School.
A KNowLEDGE of English grammar does not imply a
b:)‘OV»'ledge of English language. There is a good deal to

tio taught in language besides parts of speech and inflec-
p();"%, or even the analysis of sentences. It is quite
si :

o ble that our pupils may be able to distinguish any
grlts of speech and analyse any sentences, and yet be
s?no}‘ant _of the etymological structure and the exact
gmﬁca't]ons of words, of the process by which we arrive
erro © simplost conclusions, or detect the most obvious
the {)5) and of the formation of the metaphors which form
in 112818 of all language. Probably al good teachers are
logs ¢ habit of teaching language and thought more or
thig at the same time. [ should certainly endeavour to do
oot myself. I trust therefore that, if T devote the present
o ‘E‘“'e almost solely to the consideration of the teaching
anot“ghSh. grammar, 1 shall not be thought to ignore

her kind of English teaching, which has, as it seems
disg:le’ especial interest. That kind of teaching I hope to
QOHS.SS It my next Lecture. For the present, let us

'der English grammar, and how to teach it.

Some mysterious cause has hitherto made English
grammar a very unsatisfactory affair. Whether the sub-
ordination of English to Latin and Greek has diminished
the tribute of attention due to the mother tongue; or
whether the pre-occupation of the field by Latin, the pre-
existence of Latin grammars and Latin rules, and the
attempt tostudy English by these Latin rules, are entirely
responsible for our failure, I cannot pretend to say.
Failure there certainly is : and of this I may be allowed
to give a practical proof. I am in the habit of examining
candidates for admission to my school every week. The
average age of tho boys is aboul twelve. I took the
trouble to register, for about a hundred boys, the answers
to this very simple question. “What part of speech is
quickly ?” Of the hundred, rather less than a half could
answer rightly. - Of course it is an obvious explanation to
say that the teachers of these boys were inefficient. But
I happen to know this simple solution would not hold
good in all cases : and I am therefore driven to look for

| another reason. Perhaps the two causes suggested above—

I mean the subordination of English to Latin, and the
application of Latin rules, fit or unfit, to English sen-
tences—may at all events bear a good deal of the blame.
I venture to think, therefore, that at starting we may lay
down one law for our teaching—that it shall be inde-
pendent of Latin.

It is very difficult to assert this independence fully,
because our dependence seems so natural. The domination
which for three hundred years the Latin language has
exercised over the teaching of English has left us so
unconsciously and comf)letely servile ; we have come to
wear our fetters so willingly ; and even where they have
been shaken off, the bonds and badges of our slavery have
left such a cramping influence behind them, that I shall
endeavour to concentrate my remarks on this one point,
the necessity of claiming our freedom. I will ask you to
consider this Lecture as a kind of declaration of inde-
pendence on the part of our mother tongue, a protest
that the English language ought to be recognized as
requiring and enjoying laws of ts own, independent of
any foreign jurisdiction. This independence we assert,
not out of any national sentiment, but because it is natural
and useful. 'We want to teach English efficiently, and we
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cannot do it as long as we are hampered by Latin tradi-!
tions The teaching of English must be regulated,
according to English ideas, and English ideas are not the
same as Latin ideas. The object in learning English and
in learning Latin is not the same ; the genius of the two.
languages is widely different ; on every side are reasons
why we should teach the two languages differently. Let|
us take three great points of ditference between English
and Latin; and after briefly mentioning them, let us!
discuss in detail the corresponding differencés which we
ought to find between the teaching of the twou languages.

First, then, English is a spoken language, to be used as
the ordinary vehicle for thought, and as a means for
deriving eujoyment from literature. Latin is for none
of us & spoken language ; and for few, for very few, a
literary pleasure. %n the second place, Englishis a known
language ; the youngest children have copious materials
for the study of it at their command. They can experi-
mentalize in it at will, and can therefore be taught by
induction. They speak correctly of themselves, and do
not want rules (except in a very few instances) to teach
them how to speak correcily, but rather explanations fo
show them why what they actually speak is correct. It
is the first language that they are taught, and is the
introduction to the laws of language. The ease with
which they use it adapts it specially for teaching the use
of language and the connection between language and
thought. In Latin, boys know nothing that they do not
learn, they have no power of experimentalizing. Induec-
tion, therefore, finds no place in Latin—at all events, in
the earlier stage of instruction. Again, there is so much
elbow work in turning dictionaries, and memory work in
learning words and terminations, that little time is left
for making Latin a lesson of thought. In the third place,
Latin is an inflected language, while English may
comparatively be called uninfiected. In English there are
no real inflections of gender ; scarcely any of mood or
voice ; and only one (as a general rule) of case. The
same words are sometimes used as verbs and nouns, as
prepositions and adverbs, as prepositions and participles,
as adverbs and conjunctions. Words have to be dis-
tinguished by their context and their function in the
sentence. In Latin, on the contrary, the inflectionssettle
this questions, and there is little necessity to do more
than examine the inflection witb sufficient care in order to
ascertain the function of each word. Hence, in Latin,
definitions of parts of speech, which are defective, or even
false, might pass current, because they would never be
appealed to. The inflections take the strain off the defini-
tions ; and so the definitions do not break down. In
English, the definition has to bear the strain, and it
breaks down accordingly ; or, if it does not break down,
it is because it is too high for the boyish understanding,
which cannot attain unto it. Hence either better defini-
tions, or eolse tests and not definitions, are wanted in
English teaching. .One more important point of difference
results from the absence of inflections in English, and the
substitution of words in their place. The inflections in
Latin are treated, at all events for younger pupils, as
ultimate, and not as masters for explanation. But the
English cquivalents, for instance, to, as the sign of the
infinitive, the auxiliary verbs shall and will, the preposi-
tions of and by, and the like, can easily be explained. If
the schooimaster looks round to seek what there is to be
taught in English grammar, be will find here a great store
of instructive material that can be made, even for young
children, intelligible, interesting, and stimulating. This
new instruction will not be less attractive than the
process of committing to memory the Latin genders,
The knowledge of the difference between shall and will
will be no less valuable than the knowledge that collis is

masculine and wallis feminine ; and surely far more both
valuable and rational than the impotent and servile
mimicry of Latin imperfections, which would oblige us to
teach our children that buck and doe, bull and cow, man and
woman, represent respectively the males and females of
the animals which these pairs of words sevcrally denote.

Now let us consider, somewhat more in detail, the best
way to teach English grammar, bearing in mind the three
abovementioned considerations, that we are teaching &
language that is spoken and known by our pupils, and
also uninflected. Since it is spoken, I suppose we ought
to teach our pupils how to speak it and read it well
And on this part of the school training I should lay very
great stress. Iew of us perhaps can say that it is part o
our scholastic duty to teach children to read ; but a goo
many of us may say, I think, that it is a part of our painful
experience to admit into our schools children who re:
very badly. In order to give hints for the training of
such children, I have found it useful to study the wery
elementary question, how to teach children to read. And
I may add that many of us may have at home a small
junior class of familiar pupils, in whose instruction wé
feel the liveliest interest. Fwill therefore make no further
apology for beginning at the very beginning, and asking
you to consider briefly with me the best way to teach 8
child to read.

If any of you have often or ever had the pain of learning
a child try to read, and fail after three or four years
learning, I think you must have been struck with the fact
that the spelling is the great stumbling-block. Silently
sometimes, but very often in an audible murmur, the chil
is spelling over each syllable at which he stumbles. Eve?
where he does not speil, the habit of spelling, or thinking
about the spelling, has supplanted, or rather reventeds
the habit of meaning anything, or of thinking about what
one means. If it were not for such instances of b:
teaching as these, I should say that all teachers are no¥
agroed that spelling is not to be encouraged or allow
till a child can read pretty well ; the monosyllables are 1
be learned as symbols, just like letters, and afterwards th®
combinations of monosyllables. It may be convenient ¥
teach a child the lettors first, but a distinct line of tim®
should be drawn between the teaching of letters and th?
teaching of words. Otherwise, when we point to a wor®
the child naturally repeats that letter of the word whiC
he thinks we arc pointing to. He ought to be told di¥
tinctly that he is now to be taught not letters but words?
and the teacher ought to explain what he means
pointing to and repeating the words sharply and distinctly?
just as he wishes the pupil to repeat them. The amou?
of drill in monosyllagles requisite will vary with t
quickness of the child. A dull child may require tP
whole of the systematic drill which is to be found }’i
Nesbitt and Sonnenschein’s books; a guicker child Wll,
find quite enough in Stevens and Hole’s Primary Reade?’
while perhaps the best book for a child of average abilit}?
who is being taught at home by some one who understan f
teaching, is Mamma's Lessons, published by Griffith a?
Farran, a book which has deservedly passed through fifte?®
editions.

All will notice how naturally a child, when repeatin%
Eoetry, falls into that kind of speaking which in antiq;

ards is called a measured cadence, and in our cm,hedrﬂ!s

a monotone, but in children a monotonous drawl. p
all very well to tell the child to speak naturally, but th
child’s instinct tells him that when he speaks nators!
he does not speak in rhyme; and he practically infek
that when he is speaking in rhyme be ought not to spe? a
as in prose. For this reason it is desirable not to m“kr
poetry the staple of a child’s earliest reading ; and whet 0
poetry or prose be read, we ought to prevent the chil
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forming had habits, by allowing him to perceive around
Im none but good habits. Before anything is read by
the child, it ought first to be read by the teacher. And
here it is impossible to exaggerate the influence of distinct
Utterance and correct emphasis in the teacher in forming
4 good style of reading in the pupil. On certain special
Occasions, it may be of use to put on the best readers of
the class, by way of showing the rest what can be done
by one of themselves. Spelling should be taught entirely
Y copying, and by dictation of passages that the boys
ave previously seen, It is entirely an affair of sight, net
of sound ; and the eyc alone should be taught to consider
Itself responsible for correctness. ‘

The eye is also sometimes useful in attaining a correct
Pronunciation.  Burckhart, I believe, tells us that he
attached a correct pronunciation of some of almost unpro-
Nounceable combination of Arabic letters, merely by con-
forming his lips and tongue, as far as he could, to what
h_e saw and was told of the prevalent manner of pronoun-
Cing. He himself was unconscious of any change; but he
Was told, that whereas before he had been wrong, now he
Wwas right. Childish difficulties about s, r, and w, may
often be surmounted in the same way. No amount of
Mere repetition will suffice ; but tell the child to look at
You while you repeat the sound, and even without being
told go imitate you he often naturally falls into the correct
Sound.

It may be thought that I am laying undue stress upon
&ood reading ; but do we not every day find unintelligent
Monotonous reading, and husky thick articulation conjoined
With general dulness and listlessness ? Of course, the
dulness may be in some cases natural, not the effect but
the cause of the bad reading. But it can hardly be but
that unintellizent readings tends to create a distaste for
reading and books, end for everything connected with

oks. A thick and dull utterance makes a boy shy of
answering in class, afraid to hear himself speak; and yet,
When he does speak, not afraid to speak without thinking,

ecause the foolish answer is shrouded beneath inarticulate
ambiguity. A boy who has been taught to read and speak
Indistinctly has made a bad start in the race, and the
chances are against his coming to the front.

It is needless to say that constant questioning, on the
bart of the teacher, as to the meaning of what is read is
absolutely neces-ary ; and any examination that professes
to,test the results of primary schools, and ignores a teach-
8r's work in thisdirection, must be not only defective, but
iI;O_Sltively injurious. This ought to be a truism, butI fear

18 not.

It is usual, I believe, to place the remarks on Prosody
at the end of a treatise on Grammar; but I do not think
that in pratice our pupils should defer all study of this
Subject till they mastered Grammar. As soon as they
bogin to read and learn Poetry by heart—and this they
Yught to do when they can read naturally and intelligently,
Without danger of falling into a drone or a drawl—they

-Should be taught to know the meaning of an accented
Syllable, to mark the regular recurrence of lines with the
Sime number of accents, and to feel pleasure in the coin-

Cidence of tho accent of the word and that of the verse. |

hey might also be trained, I think, to distinguish between
What I will call by the old words the Iambic, and the

rochaic, and the Anapwmstic metres. The youngest
Children may also be taught to note the law observed by
all English poets, but ignored by almost all grammarians,
that af the beginning of a line, and after a pause (and only

en), a trochee may be used for an iambus. For example,
after the linos in “ We are Seven,”

 And twd of Gs at Conway dwdll,
And twb are gone to séa.”

f.hildren should be taught that the variety of the following
ine—

“Twb of us in chirchyard lie,”

(not “Two of us”) is not merely a beauty, but beauty in
conformity with the stricted rules observed by English
oets.

P In Latin, where the verbal and inflectional difficulties
are enough for a long time to require a pupil's whole
attention, it is necessary to defer Prosody. But, as the
same reasons for delay do not exist in English, the delay
seems unreasonable. In connection with this part of the
subject, it may be stated that, in elementary teaching,
certain common errors of pronunciation may be with
advantage, not only corrected when they occur, but
distinctly specified as dangers to be avoided. If this were
regularly done at an early stage, boys would at all events
be put upon their guard ; and might, if not at once, yet in
time, emancipate themselves from some vulgarisms, which
at present are far too common. DPerhaps the same plan
might be adopted with reference to some of the more
common ungrammatical or uncouth phrases which, unless
early detected, are not easily laid aside.

It is also too much to ask that, even in the lowest
classes, as soon as boys can read fluently, some book should
be assigned, not to be studied but to be read at home?
Sandford and Merton, Robinson Crusoe, Swiss Family
Robinson. The Evenings at Home, of Ksop's Fables, or of
Hans Andersen’s Tales, represent the kind of books I
should suggest for this purpose. If boys are not too
young, and not too much occupied to buy and read with
avidity sensational periodicals adapted for the “Boys of
England,” which find so ready a sale in the neighbour-
hood of many large schools, they cannot be considered too
young or too much occupied to read ¢ Robinson Crusoe.”
I do not think there is any fear of setting our young pupils
against these books by imposing them as school tasks.
Only distinguish between reading a book and studyin% a
book, only make the examination as light as possible,
consistently with proving that the book has been read;
and we need not anticipate a boyish reaction against the
enforced study of fiction. During the course of the term,
let the class-master, by occasiohal questions, ascertain
that the home work is going on, and is not being deferred
to be crammed up in the last week or two. A very simple
question, “ What was the name of Robinson Crusoe’s
servant ?”’ answered on paper by the whole class, will
detect any young procrastinator who defers too long the
pleasure of making Friday’s acquaintance. Such gentle
compulsion as this cannot, I think, have any bad effects.
No doubt boys would prefer the ‘ Scalp Hunters,” or the
“Rifle Rangers,” but they will like “ Robinson Crusoe "
very well for all that; and if the work counts for promo-
tion or for a prize, if the best boys read the book carefully,
and, above ad, if the class-master now and then encourages
it, has he easily may do, by indirect means, it will soon
become the tradition of the class to take an interest in
Crusoe as a personal friend, and to draw nicknames and

jokes from the pages of Defoe.

This will be a very great gain in itself, and a good pre-
paration for further training, which I hope to describe in
my next Lecture. But it will also exercise a beneficial
effect upon all the other studies and tastes of the pupil.
1t will give him an idea of reading as something distinct
from what boys call “grinding,” and he will learn to
regard books as friends instead of enemies. You cannot
do this with Latin; but there is no reason why we should
not do it with English. '

The second important point of difference between

| English and Latin is, that the former is, while the latter

is not, a language known to the pupils whom we are in-
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structing. Boys think in it: hence it is peculiarly useful
for illustrating the connection between the language and
thought. Ilence it is of tho highest importance that we
should take advantage of the absence of all strain on the
memory in an English lesson, in order to make the intro-
duction to language, and the laws of languago, as easy
and natural as possible. Now, it can ecarcely be said that
tne usual way of beginning with definitions is either easy,
or natural, or developing, for boys. A definition, of which
the need is not felt, must do harm. Either a boy swallows
it whole difficulties and all, like so much gibberish, and in
that case he isdemoralized: er clse, he is moro intelligent
and sensitive, he is aggrieved and revolts. “Why,” he
thinks, “is he to be tormented with these unnecessary
nuisances  What are these hateful definitions about gua-
lifying and quality, modification and circumstance, except
ingenious inventions devised by teachers for the purpose
of entrapping boys into mistakes, and rendering them
liable to imposition?” .

I shouid like to suggest, then, that before teaching boys
even the names of the parts of speech, much less their
definitions, or perhaps I should say tests, we might to a
creater extent then we are in the habit of doing, teach
the uses of the parts of speech. It would be a triumph of
teaching, never to give a class a definition till they wanted
it. As Mr. Jourdain was agreably surprised to find tnat
he had been speaking prose all his life without knowing
it, so it would be a perfect revelation to many of our
younger pupil if we told them that thoy were using the
parts of speech every day, and could not help themselves.

Ask them to say anything about themselves or their
school-follows, in a single word placed after “I” or “ he”
—as, “Iran,” “Ilike,” &—and then tell them that all
these words, iadispensable where we want to make a
statement, are called emphatically words or verbs. Some
of these verbs are sufficicnt in themselves; others, as «I
like,” suggest a question, “ What do you like?” There is
a class of words that can come (sometimes preceded by a)
after a verb in answer to the question “ What?” Give
some instances, “1 like you, virtue, whiteness, ahsence, learn-
ing, a pear, apples, Europe, Thomas, nothing.” Some of
these words are obviously the names of persons places, or
things. Let us, therefore, call such words names or nouns.
(I should abolish pronouns altogether.) The only verbs
that would be inapplicable for this test are the verb «to
be” by itself and a certain collocations, and one or two
other verbs that could be briefly enumerated.

Here, I thiuk, is the fit opportunity for pointing out
that the verb in every statement must have some words
which answers to the question “Who?” or -“What?”
before it, and may huve some word that answer to that
question after it. When this is shown, and the boys have
themselves supplied instances of it, I think they ought to
welcome, instead of repelling, the introduction of some
names for these classes of words. The former comes first,
and is as it were the foundation of the sentence; we will
call it the bottommost word ? or subject. What name shall
we give to the other. Take an instance, *“Thomas likes,
seeks John.” Wo see that, in these and some other
instances, John may be called the object of Thomas’s liking,
seeking, &c. Let us then call the whole of this class of
words by the name of objects. 'When the name subject is
once tolerably familiar, the it is time to introduce boys to
the great truth, that, whenever they make any statement,
the scntence can always be devided into two parts. viz,
the subject, and what is said about the subject, i.c., the
predicate. 'We can now set our pupil at work constructing
sentences for himself, in which he will distinguish the
subject and predicate, and also she object of each verb,
It seems to me far more important that a boy should be
able to do this early than that he should know all the

propositions, pronouns, and conjunctions by heart, or be
able to repeat by rote the masculine of marchioness, or the
plurals of compendium, index, and cherub..

Pursuing the same course, we may endeavour to show
our pupil that prepositions, abjectives, adverbs, and con-
junctions are not the natural enemies of school-boys, but
friends whose help is indispensable. The mere statement
that “the boy lives, or comes, is often insufficient; we
want to add that he lives “ in the town,” or * by a station,”
or that he comes “from the country.” Hence springs the
the necessity of prepositions. Again, we may ask our
class, ¢ Who is at the top ?”” “Smith.” “Yes, but suppose
a stranger is in the room who does not know Smith.”
“That boy yonder.” “ Butsuppose the boys are sitting close
together, s0 that that boy may be confused with that other
boy.” “The boy with yellow hair.” “Thatwill do. But,
now let us try tocondense with yellow hair into one word.”
“Who can do that?” Yellow-haired.” “Well then, this
word yellow-haired has a use; it denotes a new quality in
the boy, and when added to the word boy serves to distin-
guish him from others.” Lastly, boys may be challenged
to supply some connecting words between pairs of conse-
cutive sentences, such as “ He did not know his lesson(-—)
he had not prepared it.” e worked very hard (—) he
did not get the prize.” And having thus practically
acknowledged the use of such connective words as* be-
cause’’ snd *‘but’” they may be prepared to face the whole
class of conjunctions. and to ask you for a name for a word
of this kind instead of your inflicting a name upon them.

Of course, I am far from supposing that every teacher
should adopt one uniform method of preparing boys for
the difficulties of English grammar; but I am convinced
that, in some shape or other, such a preparatory lesson or
lessons would be vory useful. Indeed, it scems to me so
useful that tho only reason that I can imagine for its not
being more frequently done is, that it impossible in Latin.

Latin is certainly responsible for another injury which
I will now mention. In Latin, rules of Syntax are a ne-
cessity, for boys write Latin incorrectly. If a boy uses
fruor with the accusative, the only remedy—well, I will
say the only customary remedy—is to refer him to his rule.
But of what possible use are rules, where boys go right
already? When we are in Cheapside. wo don’t want &
signpost to tell us the way to St. Paul’s- Of course, in
those cases where English boys speak English incorrectly,
rules have their place. A rule, for example, might well be
given about the use of the plural verb after plural nouns,
or nouns connected by and, and about the use of the singu-
lar verb after each, and after nouns connected by or when
the last is singular. For here boys often make mistakes
in speaking. But what is the use of saying that « Per-
sonal pronouns agree with the nouns, for which theystand
in gender, number, and persons,” and given as an example.
“This is the man who spent his life in Armenia,” or, ¢
love my sister, she is always kind to me?” Would a boy
say « har life,” or “ their life,” speaking of a man, or call
his sister “ he?’”’ The rule is superfluous, for there is no
fear of error; and it is injurious, because a superfluous rule
must be more or less of an imposture, and engender #
distrust of rules. It is also injurious, because it talks
about agreement where there is no agreement at all. Sh
no more agrees with sister than lady agrees with sister iB
such a sentence as “I saw his sister, a lady whom 8l
respect.” She ought no more to be treated in moder?
English as an inflection of ke than lady as an inflection of
gentleman.

Again, what is the use of telling bouys. “« When two
nouns come together, the one denoting possession in rels
tion to the other, the first is put in the possessive

case?” The two nouns do not come together in «John’
excellent horse.” Is John’s not in the possessive

1
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Does not the possessive infliction explain and speak
for itself? Besides, it is too difficult; it can be made
the subject of a dilemma. Either a boy will under-
stand the abstruse statement, that the first noun denotes
ossession in relation to the second ; or, which is more pro-
able, he will not. If he does not, the rule is useless, and
worse than useless; if he does, he is far too sharp to
require it. The common and more simple way of expres-
sing the rule is, I believe, “ When two nouns come
together meaning different thinge, the former put in the
possessive case.” The legitimate inference from this rule
18 such an answer as recently fell under my notice, that
in the sentence, ¢ The Duke of Bedford was appointed by
the Government Protector of the kingdom;” Government
is or ought to be in the possessive case before Protector.
Again, there is positive mischief in such a statement
exemplified by such instances as the following, “A verb
may be put in the infinitive by another verb, by an adjec-
tive, and by a noun ; as ‘I wish to go,” ‘He is worthy to
be elected,” ¢ His capacity to think is amazing.’”’ Such a
rule explains nothing, helps nobody, has no tendency
whatever to make a pupil either more thoughtful, or cven
more mechanically accurate, and it does a great deal of
harm by giving him the notion that when he has quoted
the rule he has done all that can be expected of him. It
may or may not be useful in particular circumstances to
explain that ?o go, in “I wish to go,” is an instance of the
use of the infinitive as a noun, while in the latter case to
is not the sign of the infinitive, but has a prepositional
force, “He is worthy to” being like “He is fit for”
(“aptus ad” in Latin) : but in any case it can be of no
use, and is a cruelty to boys, to give them a rule that
encourages error. Our rule for Syntax sheuld be, as it
seems to me, to have few rules except such as may be
necessary to correct common errors made by English boys
in speaking. Many of our present rules appear to me
Imere idle meaningless verbiage, strung together for the
simple purpose of imitating Latin. As though, while we
are treading the streets of London, where we and our
fathers have lived and walked, we should fix our eyes upon
a guide-book, and go through a solemn make-believe that
Wwe are enquiring the way, and that we know no more of
Oxford-street and Newgate than of the Via Sacra and the
Tullianum.
This leads me to the last point of difference between
Eoglish and Latin, the inflections. In Latin, the inflec-
tions are numerous and noticeable, and by means of them
. any boy can easily distinguish the parts of sEeech. The
stupidest boy in the bottom form would not be so stupid
a8 to imagine that musa, muse, was a verb or an adverb,
or moneo, monui, a noun. The inflections settle the question
for him without the slightest necessity of thinking. He
may, as a form, repeat the definition, whether in Latin or
in English, that “a poun is the name of a person, place,
or thing,” but he makes no practical use of it whatever.
In English, the case is different. The boy is taught to
depend upon the definition, and hence spring sore per-
. Plexities. He knows very well that a ¢ ball,” or a “desk,”
ora ‘“room,”’ is a noun ; these are all “ things,” and he
recognises the justice of calling them “things’ and their
Dames nouns. But when he turns to his English history
ok, he is at sea. His familiar «things’! have vanished,
and in their stead he finds such words as “absence,”
‘“rarity,” “succession,” “non-existence,” “nothing.” Is
“absence” athing, and what part of speech is “nothing” ?
robably he is in the habit, unconsciously sometimes, of
substitating some other boyish criterion in the place of
the usual definition. Perhaps he says to himself that a
word is a noun if it will take “the’ before it, without
requiring any other word after it. But then, according

to his test, *“Thomas” is not a noun. Again, what part
of speech is “learning” ? It will take “the,” and yet
evidently there are cases where it is not the name of a
thing or a noun at all. “Good,” again, is not a noun, and
yot we talk about “rewarding the good and punishing the
ad.””. No doubt these perplexities are boyish, but then
we are dealing with boys, and not with men. Whyallow
boys, if we can help it, at the outset .of their education,
to fall inlo the way of regarding grammar as a mysterious
and inexplicable bore ? I think some of our definitions,
which are often extremely unsatisfactory, might at all
events be deferred, and tests might be substituted in their
place with great advantage. But care should be taken
that these tests are natural, and as closely as possible
connected with the essence and function of the word.
The test for a noun or pronoun, for example, might be,
that it is a single word (sometimes preceded by a),
answering to the question who ? or what ? after a transi-
tive verb ; such as, “I like,” or “he likes.” A few pro-
nouns would be the only exceptions to the test, I, thou,
he, we, and they. And boys should be distinctly warned
that tests will only mislead them, if they do not also pay
attention to the context.

Some of these tests may be simply empirical ; but they
will do & boy no harm, coming after the appeal to his
intelligence, made in the preliminary lesson on the uses
of the Parts of Spocech, and they will be sometimes of
much use in removing difficuities. Thus, the usual
distinetion between a verb and a conjunction, that the
latter cannot be moved from the beginning of the clause
which it introduces, whereas an adverb can, though not
perhaps invariably true, will be found practically useful.

It is very important that the uninflected nature of the
English language should be prominently brought out.
The tendency of the language has been for several cen-
turies, and still is, to diminish even the scanty remnant
of the old inflections which we still possess. The Latin
leaven, as usual, has been doing its work here, operating
against the natural English tendency. Grammarians
mourn over their lost inflections, fondly recalling those
that are not quite lost to them, and making the most of
the fow that still remain, merely because they assimilate
English to Latin. Among these jealously preserved relics
is what is called tho Objective case. I think it is scarcely
fair to say, as is commonly said, “There are three cases
in English : the Nominative, the Posscssive, and the
Objective.” The Objective case has no cxistence except
in some halfdozen pronouns. It would scem far more
natural, therefore, to say that “A noun in the singular
has one inflection, which is called the Possessive ;" and to
add that an old Objective inflection still remains in I, thou,
he, she, we, they, who. In the same spirit we ought first to
lay down a general rule: “There are no inflections of
gender in the English language;” and then to add that
there are a few feminines of foreign origin, as empress,
heroine, executrix, and that the foreign suffix-ess, has been
in a few cases appended to English words, as shepherdess ;
but, as it is not allowable to coin a feminine with this
termination, it cannot be called an English inflection.
The plural inflections of foreign words, such as index,
appendizx, formula, should meet with the same treatment.
They ought not to be allowed to pester any young pupils;
and when pupils are old enough, they ought to be told
that the only security for the correct usage of foreign
plurals, from time to time imported into the language, is
a knowledge of the several foreign inflections ; and that
unless the English termination is remarkably harsh, as in
phenomenons, effluviums, a studious preservation of the
foreign suffix savours of pedantry.

This principle of extermination may also be applied
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with advantage to the passive voice. What is called the
passive voice has in reality no existence—at least as an
inflectional torm of the verb, standing on the same footing
with the active voice. At present, after learning the
active form, a boy is taught to look forward to the prospect
of learning a new form of the verb, as long, as difficult,
and as independent as the active. But in reality it is no
such thing. It is merely the verb “to be” put before a
kind of verbal adjective. Make a boy once sce this, and
he will find his task far lighter, besides being prepared
for an insight into the curious ambiguities that attend the
tenses of the passive form.

The Subjunctive Mood, too, except in the old verb «to
be,” has no modern inflectional form. ¢ Ifhe come.” is
obsolescent, if not extinct. It lingers merely in the books
of grammarians and over-precise writers. The mere repe-
tition of the uninflected form of the verb, in what is called
the Imperative Mood, can hardly be entitled to the name
of an inflectional Mood. Will it not, then, be a great
simplification, and the fairest and most natural method,
instead of converting the exception into the rule, and the
rule into the exception, to say that modern English has,
as a rule, no inflections to represent gender, mood, or
voice, and only one inflection to represent case, and after-
wards to explain that there are a few exceptions to this
general statement ?

It is a natural consequence of the absence of inflections
that, in English, the same word, in different contexts, may
not always be the same part of speech. Itis the context—
the function and position of a word in the sentence—
which determines what part of speech the word is. Thus
up and off are sometimes prepositions, at other times
adverbs, Almost any monosyllabic noun could be used by
Shakespeare as a verb, and we still retain much of the
licence. “Learning’ is sometimes a verbal noun, some:
times a present participle, and sometimes an ordinary
noun. Concerning, during, and notwithstanding were once
participles ; but it would be pedantry to stand upon this
distinction at the present time, when they are, for all
practical purposes, propositions. Some grammarians are
exercised in their minds on this subject. They find it hard
to draw the linc between certain parts of speech ; as,
between the old participle during, which is now always
used as a preposition, and such quasi-prepositions as
regarding and considering, which are sometimes used as
participles. Again, the difficulty of distinguishing between
an adverb and a conjunction is 8 stumbling-block to some.
If they admit that but is & conjunction in “I like him, but
be dislikes me,” why should they reject yet, or- not-
withstanding, or nevertheless ? Why reject the opposites so,
therefore, consequently ?  And yet, it consequently is to be
admitted, do we not open the door to the whole crowd of
adverbs ? This solicitude for the exclusive privileges of
conjunctions, or any other class, seems to me misplaced.
It is better at once to admit that many adverbs may be
used as conjunctions, many nouns as verbs, some parti-
ciples as prepositions, some prepositions as participles.

A very able grammarian has raised an objection against
the right of the words before, since, after, and until, to be
styled conjunctions, on the ground that they are in reality
prepositions.  But if wo stand so jealously upon antiquity,
we are bound to exclude for, and yet the claims of for to
be called a conjunction have never been disputed. ~This
versatility in the English language, or confusion, as it may
be called, by which the same word in different contexts
performs the distinct duties of different parts of speech,
8o far from being a disadvantage, appears to me rather an
advantage, if it leads the pupil to dospair of properly
analysing amy sentence, unless he attends to the position
and function of each word in the sentence, and the relation

A3

of each word to the context. It certainly sounds rather
bewildering and desperate to say that in English almost
every part of speech (especially when monosyllabic) may
be some other, as walk, quick, up, that, regarding, who ; but
if this bewilderment leads boys to think for themselves,
and not to answer without thinking, it will not have been
useless. And this is one more of the many points which
distinguish English from Latin, and which render the
form of a Latin lesson most unfit to be imitated in teaching
English.

Now comes the great question for schoolmasters. What
is to be the staple of English teaching when once the
distinctions of the Parts of Speech are mastered ? Since
there are no words to be committed to memory, scarcely
any inflections, and few rules of syntax,—what is to be
taught ? Some would reply the analysis of sentences.
That is most certainly a valuable exercise ; and if I pass
over it rapidly, it is merely because it has already been
treated of amply, and perhaps more than amply.

To distinguish the subject, predicate, and object, and to
point out that nouns, adjectives, and adverbs may be
replaced by corresponding noun phrases with infinitives,
adjectival and adverbial phrases with prepositions and
relative pronouns, seems to me a very valuable cxercise.
The distinction between simple, compound, and complex
sentences is also most natural and useful. Such distine-
tions enable a pupil to take a long sentence to pieces.
They simplify, instead of complicating. But I own thatl
recoil from the abstruse nomenclature which in some
treatises seems to be thought necessary in order to draw
out still more subtle distinctions. 1 must also agree with
Protessor Rushton, in his Rules and Cautions on English
Grammar, that the words ‘subject’ and ‘predicate’ are
wholly inapplicable to interrogative, and quasi-imperative
or optative sentences. Take such a sentence as “Oh that
he may succeed !”” That is probably a short form for «I
pray that he may succeed ;” and the principal subject is
“I,” not “he.” In such sentences, if the usual system of
analysis is to be carried out, some concession to truth
ought to be made by using term quasi-predicate, or some
other, instead of predicate which seems quite unjustifiable.
Nor can I see anything in this useful lesson which ought
to make itself peculiar to English teaching. It ought to
form a part of every Latin or Greek construing lesson ;
and I believe the only reason why it does not, is the want
of time. So much labour is expended in a Latin lesson on
ascertaining that the pupil has used his dictionary, and
knows the meanings and derivations of the words, the
principal parts of the verbs, the genders and cases of the
nouns, aud the rules of the syntax, that we have seldom
time to enquire whether the pupil understands the meaning
of any sentence taken as a whole. We take care of the
words, and trust that the sense will take care of itself, or
that our pupils will take care of it: a trust, I fear, too
often not warranted by results. The analysis of sentences
is, therefore, both possible and valuable in a Latin as well
as in an English lesson.

But there is another kind of teaching, which, in the
resent state of Latin studies, is almost impossible in
atin, while in English it is both possible and useful:

The Latin inflections which correspond to English words,
to prepositions, auxiliary verbs, &c., are not considered by
many teachers as subjects for explanation. Probably we
are too remiss in this matter ; but I think many of us are
content to regard the majority of Latin inflections 88
ultimate. The explanation of some of them would, at a]l
events, be rather abstruse. In English, the case if
different. It is much more easy to explain the use of the
word by to denote agency in English, than the ablative it
Latin.  Some of the f{,lture inflections in Latin may
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Present a good deal of difficulty ; but very young boys
Can be made to understand the use of their English
equivalents shall and will, and evén should and would. Let
e just give a sketch of the way in which these anomalies
might be explained to boys, and this will answer a very
Important question, how far early English may be usedin
teaching boys modern English.

Take the word “drive.” We want to express the future.
We have no one word exactly fit to do this, but can use
:hﬂ’erent combinations of words :—*“ I am going to drive,”

am sure to drive,” “ I am bound to drive.” Now the
Verb ¢ ghall ” means, or meant, “ to be bound,” or ‘¢ to be
Sure.” Hence it would seem that we should say, I shall
to drive;” but the word “shall” being so close any ally or
Suxiliary of the verb as to be almost one with it, and being
also, as 'we shall explain hereafter, an old-fashioned and
Conservative word, can dispense with the ¢ to,” which is
the modern sign of the infinitive. Thus we have “ I shall
drive.” But it is rude to say of a neighbour, or to a neigh-
ur, that he is dound, or even sure, to do anything. It is
ar more polite and pleasant to say that he purposes, wishes,
Or wills to do it. Hence in the second or third person we
Use will—« He or you will drive.” The same rule applies
:?il?hould and would, which are the past tenses of shall and

But why do we vary so curiously in the use of should
and would, even when applied to the same person, as, «“ He
8aid that we should fail, but I knew that he would suc-
teed” ? The answer is, there can be no possible rudeness
In repeating what a man says of himself. If the man said
3@ was sure to fail, there can be no harm in your saying
1t t0o. and using should, provided you do not say it as com-
Ing from yourself, but only say that he said it: < he said
be should fail” But when you come to speakin your own
ﬁerson, should would be rude; and therefore you say, « I

new he would succeed.”” And the same explanation
applies to “ If he should fail he would deserve blame.” To
Say, ¢ he should deserve blame,” would be a statement,
Tude and imperious; but that little word f, changing the
8tatement into a condition, takes awaiethe sting of impe-
Tlousness. There can be no harm in being as positive as
You like in the verbs which you use about your neighbours,
if your assertion is only preceded by an if.

Now what objection can there be to such explanations
% qualify the good which they certainly must do? Some
8ood teachers sbrink with unnecessary dread from the
Very sound of the words “ early English ”? I should be as
Much disposed as any one to avoid anything like obtrusion
of early English, or the mixing up of the study of early

nglish with oursubject. But t%ere is a difference between
SBtudy and the result of study,—a difference between prov-
Ing and giving the result of proof.

.Take the word increasing, in the phrase “ by increasing
18 influence.” To prove that this, in the earlier stage
of the language, would have been written, by the increas-
Ing of ; ”” then, as we find in Shakespeare, or, “ by increas-
g of hig influence ; "’ and thence to demonstrate that, in
Our modern curtailed phrase, ‘ncreasing is, at least by
erivation, a noun—this, as a demonstration, might be
ong ; but to state it, explain it, and to make boys under-
8tand and reproduce it, would not, I think, be either long
or difficult. "If this were once inculcated, we might be
le)ared the annoyance of hearing, and our pupils the per-
Plexity of thinking, that every word that ends in -ing is a
Present participle. Again, take even so simple a sentence
88 the popular rhyme which asks, “ Who saw him die? ”
OW can a boy be expected to parse the word die, unless

® hag been told something about the old Infinitive ? I
lieve seme grammarians give the rule that bid, see, feel,
€t) and hear, omit the to before the following infinitive.

of the pupi

But would it not be as easy to say that the old infinitive had
the inflectional ending-en, which was first curtailed and
then altogether dropped; that the common colloquial
words of all language are the great conservatives of old
forms; and that, for this reason, a number of old verbs in
very common use still adhere to the remant of the old
form, even though it has lost its distinguishing charae-
teristic; and consequently, in the case of these conserv-
ative verbs, which are called auxiliaries, the convenient
but modern innovation to is dispensed with? Again for
older boys, it is most desirable that the very greeat
difference between the meaning of to in “1 like to walk,”
and “I came here to walk,” should be carefully explained
Where Latin prose composition is to form a part of the
school course, this explanation is a great help in preparing
the boys for the different methods of rendering “to walk”
in Latin Buat even where Latin is not thought of, it is
an easy and useful exercise for boys to follow the teacher
while he traces how the old gerund, which is scarcely an
infinitive at all, « to walk,” i.e. “ toward or for the purpose
of walking,” gradually thrust itself into the position oc-
cupied by the retiring inflectional infinitive, so as to be
used even where there is no notion of purpose whatever.
Thus to, in “to walk,” now has forces that are totally
distinet ; it sometimes has its proper }t))reposinional mean-
ing, and means “towards’ or ‘for the purposc of;” at
other times, “to’ has no meaning at all, but merely
represents the vanished infinitive infliction.

It cannot but be useful that other anomalies—as for
example, the formation of the tenses of the so-called
irregular verbs, the anomalous plurals fiefs for instance
and thieves—should be shown to depend upon laws of
derivation or euphony, wherever the explanation is brief
and simple.

Some may agree with me that such explanations
are both possible, intelligible, and wuseful, and also
that boys can reproduce these explanations in the
form of systematic lessons. But they may ask, how are
we to get the time for this extra work? I answer, by,
dispensing with a good deal of our present work, which
does not deserve the name of work at all—by teaching
English naturally, and not as a mere step to Latin. 1 have
heard some persons admit that in reality English nouns
have only one case; but they defend the assertion, that
there are three cases, by saying that the make-believe is
“guch a capital preparation for Latin.” Buta good many

?s in our schools will not go on to Latin, and
they have a right to be considered. And besides, I have
no faith in make-believes under any circumstances least
of all in our profession, between teacher and pupil. Boys
who are to write Latin prose will learn far more for the
purposes of Latin by being taught in English the
meaning of to, than by committing to memory the rule
that there are three cases in English—the Nominative,
the Possessive, and the Objective. It cannot be, in the
end, expedient to treat one language as belr!g different
from what it really is, for the purpose of studying another
language more accurately. 1 believe that the boa-con-
strictor is said to be an undeveloped lizard, and to conecal
beneath its skin four rudimentary feet The fact is in-
teresting, and has its place and time in the broader studies
of advanced zoologists ; but who would belp a child to
understand a lizard better, or a boa-constrictor better, by
calling a boa-constrictor a lizard ? Both English and
Latin will be better taught for being taught on distinct

rinciples. For our classical teaching, as well as our
Englis’l)x, requires improvement. The most ardent classi-
cists ought, I think, to join in asserting the independence
of English for the sake of classical studies themselves.
Has it never happened to any of us, at the end of a lesson
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in Thucydides or Cicero, when verbs, nouns, and adjectives
have been accurately derived and parsed, rules specified,
and parallel passages quoted, and the clock is just going
to strike, and we urc on the point of complacently closing
the book, and saying that the lesson has been well pre-
pared—that some casual question, quite a trifle and quite
irregular, reveals to our dismay that, though our pupils
know all about the words, thgy know nothing whatever
about the meaning ? And now there is no more time.
Are not our pupils to be pitied ? We have led them up
to the very top of the mountain, kept them in the right
path, made tracks for them to tread in, conducted them
across chasms and crevasses, cut steps for ithem in preci-
pitous glacicers, and at last, with much toil and care, have
half guided, have pulled them to the summit. There is a
glorious prospect from the top; a bird’seye view of won-
derful beauty, vastness, and interest; but, alas, we are too
late, and perhaps too tired also. The sun is set, and there
is nothing to sec; we cannot or will not wait; so down
we come with the consolation that, though we have scen
nothing, we could—if we only had the time—have seen a
great deal. 'What we could have seen if we had only had
the time—I hope to explain in my next Lecture.

.

Theory and Practice in the School-
Room. (%)

(Continued from our last.)

Before proceeding to the concluding portion of this paper,
it may be well to state my belief that, whatever method
may be found most suitable in practice, the wise teacher
will often make it an aim as far as possible to communicate
his system and its objects to those whom it most directly
concerns. The genuine sympathy which then underlies
all the mingled feelings of the schoolboy towards the
master will do much to lighten the troubles of both. “Sic
volo, sic jubeo, stet pro ratione voluntas,” does not satisfy
the mind of any earnest and intelligent boy ; and with
regard to others, though obedience may be the present
very convenient result of the actual or implied assertion of
the teacher’s authority as to the method and tendency of
mental efforts, it will gencrally be found that minds
trained under this plan will in reality gain less of the
elastic flexibility, so essential, in the work of life, which
is developed by the habit of voluntary mental discipline.

The Examination system can be considered as supplying,
not only a test of the results of teaching, but an effective
instrument in teaching. I do not here refer to the sti-
mulating influence, readily liable to abuse, which the
prospect of passing supplies in the work of preparatory
study ; but to the actual work done by the ocxamination
in indicating to the pupil his strong and weak points, in
giving him selfreliance, and in showing him, with regard
to each subjecl, the principles on which it should be
treated, and the character of its most, important details,
The frequent recalling of things learned and put aside,
teaches that all knowledge is valuable beyond the present,
and encourages the habit of learning for the sake of
knowing. This would lead us to consider the bearing of
examinations upon the school work in eneral ; for I
cannot help agreeing with those who think that, without
this end in view, their operation, however beneficial to a
few as regards the special acquisition of knowledge, must

(*) Paper read by C. G. K. Gillespie, Esq., Secretary, before
the College of Preceptors, London, at the evening meeting of
8th February, 1871,

have an injuricus moral effect upon the boys who receive
the special training, as well as those who are left in the
shade. The preparation itself will always be most effective
and really useful as to permanent results, which is given
by the ordinary course of school work. The evanescent
character of reading under pressure is well known ; as
soon as the pressure is withdrawn, the disintegrating pro-
cess commences, and too often nearly all that is left of the
examination is the certificate. The boy returns from the
examination-room with the feeling that he has at last got
rid of the weight which ground him down for so many
weeks, and that now he is free from the routine of his
course of preparation, and to a great extent a stranger to
the routine of the school. e now enters upon a period
of suspense, anxiously awaiting the decision of the
examiners, this suspense being aggravated by the difficulty
he finds in settlingdown to other than examination work ;
or perhaps he is occupied during the interval in catching
up the subjects which had been set aside to give time for
the special curriculum. Of the influence of these mental
fluctuations upon the character, it is not difficult to form
an estimate.

Let us now look at the use of the Examination system
as apparently intended by its able and persevering pro-
moters. In the first place, the conscientious teacher feels
bound to provide such a school course as shall meet the
direct exigencies of the after-life of his pupils, as intended
by their parents, and at the same time supply the germs
of healthy mental culture. Beyond this, he seeks to place
within the grasp of his pupils the outlines of some branches
to whieh they can turn for relief and refined pleasure in
the future, which will be far brighter and safer for them
as young men if their tastes be thus formed and directed
in boyhood. To guide and aid him in the selection, he
finds a body of tests which have been accepted for years
by a great number of his fellow-labourers ; and he
ascertains that the application of such tests has been #

owerful agency in raising the profession to which he

elongs. By investigation and comparison he finds that
the great and successful aim and tendency of these exami-
nations has been to encourage thoroughness and accuracy
with regard to memory, thought, and expression. But
these avantages are no more than the common right of
every pupil. Let this system, then, be the basis of the
whole school-work, and let it be plainly shown to the
youngest child that he is, from the first, a fellow-traveller
with the oldest, whose prospecis are his own, and whose
hopes he is fully entitled to share. The teacher will not,
I am sure, be disappointed with the ultimate result o
working in this way. = It may, indeed, happen that acciden®
has not favoured him with the opportunity of sending #
large number of his boys through the public examinatio?
with signal distinction”; but he will know, and they will
know it also, that what the highest has gained has been
really gained in just proportion by the dullest who has
tried ; and that the test applied to a few has, in fact,
taken the measure of the mass as truly as if every boy
had been directly subjected to it.

A good practical way of bringing this principle int0
action is found, I think, in devoting one hour weekly to &
written examination, which can be carried out with grest
spirit and success by dictating the question, allowing 8
certain number of minutes for the answer to be written
stopping sharply at the time, and calling on the first in
order who has an answor to read it. If right, those whos®
written answers agree with his, note the fact on their
slates, allowance being made for difference of expression:
In this way a great deal of genuine examination work can
be got through ; and Ican testify from personal experienc®
that there is never any difficulty as to fairness, the lov®
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of power leading boys to look forward with great pleasure
to this opportunity of proving their possession of it. The
¥hole work of the quarter is tested by similar examination
In detail, but of a more imposing character ; differing
'om the public tests only in the greater number and
Simplicity of the questions, a concession necessary to the
Principle of including all in its operation. By placing the
Questions before the class on a large scale, all trouble of
0pying and all expense of printing are avoided. A ready
Way of doing this consists in writing them in inch letters
With a camel hair pencil on sheets of cartridge paper ;
Oy are then easily legible by a very numerous class.
I'have adverted very lightly to the subject of discipline,
but this has not been from any feeling of its minor impor-
ance. On the contrary, it will probably have been
Perceived that the systems I have suggested are to some
®Xtent incompatible with the semi-military drill of other
Methods. Compensation is provided by the daily publica-
tion of the “Conduct Register,” the gencral effect of which
18 & desire to gaina place on it. Every boy whose conduct
38 been without reproach during the previous day, finds
18 name on the Register as having gained full marks.
To avoid the labour and loss of time involved in writing
Such a list, a simple apparatus is used, consisting of a
8lazed frame filled with a number of moveable slips of
Wood, each having one side blank, the other bearing the
Bame of a scholar. After the close of the day’s work, the
fachers meet and compare notes, the results being entered
20 the mark books. All the names having been previously
-Wrned upwards, those of scholars whose marks full short
8re turned over, so as to disappear from the Register for
At day ; the whole process for a school of seventy boys
Oceupies not more than ten minutes. '
On the whole, I have been, and am, content to see much
Ohest and healthy freedom in things not unlawful, when
} find its result to be some cheerful but real love of
®arning, somo good will towards the teacher, and I trust
%ome genuine reverence for the sacred ends to which all
Weful knowledge may every day be applied. Iam fully
dWare that no brief sketch could pretend to carry out the
1tle of this paper, but it has been my endeavour to direct
Attention to the consideration of the true value of many
Datters of detail the treatment of which involves impor-
b 0% principles. We often hear it said that every teacher
I8 own views, and his own way of carrying them
%ut : enough if all be guided by the common precepts of
tr“. Practico suggests many expedients for the
* Mvoidance of errors and the economy of time. Such con-
ih vances always give pleasure to the young, and stimulate
-B:ll' interest in the work ; as, for instance, when in
ok-keeping a boy delights to open accounts with his
ie‘oolfel ows, and send them into the Bankruptcy Court
8 ruinous acceptances ; or when, in writing a copy, he
hf’dﬂ that by beginning at the bottom, and gently covering
't}l,s Upward work with the blotting paper, he can avoid
i ® common misfortune of copying his own mistakes
"8tead of the model.

d'I remember my librarian being much troubled by the

' st‘mfflllty of sorting the exercise-books used for different
'hggles, till we hit upon the simple plan of using small
to I8, the different positions of which served as an index
the subjects. .
aving been indulged thus far in my attempt to draw
ld?lm profitable hints from little things, I have only to
o that my purpose will have been served if they be
N e“n_ted deserving of discussion, and if any one of us thence
Ty SIve & now light upon a portion of the morrow’s duties.
.4‘_%“8 nothing is insignificant that the children bring us;
wor Of us worthily to fill his place must feel that in our
Ork of development we constantly need to compare great

with little things ; each day’s experience brings home to
us with increasing force the trite old maxim, that trifles
make the sum of human weal or woe; and it is no dis-
credit toone of the noblest utterances of ancicnt eloquence,
to apply, even to such small atfairs as these, the argument,
“J am a man, I count nothing human alien from me.”

‘“ The Brotherhood of Teachers.*

The Brotherhood of Teachers! What an immensity of
meaning these words convey! How much of Christian
charity and sympathy, of united friendship and mutual
forbearance, is suggested by this expression! Buthow few
of us have fully realised its import. How many teachers
there are who yet stand aloof from all efforts atunion, and
view with apathy the struggle in which the more earnest
men of their profession are cngaged. Perhaps nooccasion
could be more opportune for the consideration of the fuuc-
tions and scope of a brotherhood of teachers than the eve
of the annual Conference of the Natienal Union. The fact
that some two hundred representative teachers will assem-
bje on Monday next in Manchester, and that the various
agsociations throughout the country tax themselves in
order to be there represented, prove at once that the
‘ Brotherhood” is not now a mere phantasy of the mind,
but is becoming a great reality. To those who have
laboured long in the cause of professional union and inde-
pendence, these evidence come as the first fruits of weary
working, and as the earnest of a full fruition of their labour
and hopes. There have been brotherhoods benevolent and
brotherhoods professional, brotherhoodssocial and brother-
hoods political, but a brotherhood educational is a product
of the present age. It is true that in the City companies
we have brotherhoods guasi educational in their purpose,
but which have become in course of time merely social iu
their character. Not that this quality in a brotherhood is
to be condemned. Rather should it be the meaus of bind-
ing its individual members more firmly in bonds of amity
and friendly union............coeeeiiiiiiii i

A brotherhood of teachers, to be a useful and permanent
institution, must be founded on broader bases than those
referred to, It must embrace all who legitimately belong
to the profession. It should include not only elementary
or certificated teachers, but those of every grade and of
every denomination. Teachers of all ages and of all at-
tainments should be able to claim its fostering care and
gras its guiding hand. Nor should our Scotch and Irish

rethren be excluded from its benefits. No brotherhood
can be truly national that fails to open its arms to every
teacher in the United Kingdom. The whole bod{ of
educators, from the head-master of Eton to the humblest
village teacher, should be pervaded by the same spirit of
grofessional unity, and animated by a desire to extend

rotherly help and sympathy to any member of the
fraternity. It is because we see in the National Union of
Elementary Teachers the germs of our ideal brotherhood,
that we speak thus earnestly on the subject. We trust
that our representatives will not lose sight of the broad
principles we enunciate. ,

The existence, or rather the possibility of existence, of
such a brotherhood, demands, however, very high qualities
inits members. There must benoapathy. Every member
must actively fulfil his or her share of the duties which
membership involves, There must be no professional
jealonsy. How often do we find teachers even now more
ready to find fault with their fellows than with those out.

—

* From the Schoolmaster.
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side their own ranks. There must be less mistrust of
ourselves and of one another, and a greater confidence in
the dignity and power of our calling. There must be the
earnest desire to make the next generation more intelli-
gent, more moral, and more religious than the present.
We must believe that the destiny of the country is, under
Providence, placed in our hands, and we must 8o act as to
evidence the strength of our belief. We must, too, be
willing, within certain limits, to subordinate our own
interests to those of the general body, and endeavour to
refrain from seeking the realisation of our own fancies at
the expense of corporate action. We must also give of
our substance to maintain the existence and extend the
benefits of such a brotherhood.

We may well consider, in the next place, what may be
achieved by means of a really National Brotherhood.
The advantages would be threefold—to the State, to the
people, and to the profession. And as these beuefits are
produced by the work of education, we shall first consider
what advantages will accrue to the educators. With such
“a brotherhood existing, the great body of teachers would
command a legitimate and powerful influence in all
educational matters. Scope would be found for the pro-
motion of meritorious and experienced teachers by opening
up those higher offices which, we affirm, should be filled
by members of the profession. This, again, would pro-
duce & wholesome activity, tending to better work and

" improved instruction in the schools, and would create in
teachers themselves an ambition for higher scholarship.
Tho schoolmaster would be relieved from those petty acts
of tyranny and oppression which individually he is power-
less to avert. We should, let us hope, sce the training
college system superseded or modified, and the training of
all teachers made real by the establishment of colleges
united to the universities. This established, the appoint-
ments to schools of all grades could be made on professional
merit, and a teacher would rise in his profession according
to his deserts. Other advantages occur to us, but we
have space only to say that with such a brotherhood we
might secure the real value of our labours, which is now
denied us by an undue interference on the part of the
Kducation Department with the law of supply and demand.
To the State would be secured a nation of sober, contented,
and educated citizens, willing at all times to obey the law
and to aid the executive in the interests of progress and
order. To the people would be secured the incalculable
benefit of animproved education, resulting from the reform

_of educational arrangements, which a powerful union of
teachers would certainly produce.

We may be sanguine in our hopes, but our deductions
are true. It cannot be denied that the welfare of a com-
munity depends upon the sobriety, honesty, industry, and
religious sincerity of its people. 1t is equally true that
these qualities can only be secured by an intellectual,
moral, and religious education. This, again, will be
impossible under any system which fails to produce
teachers of the highest character. It will be seen that a
brotherhood of teachers such as we have imagined is no
selfish concern, but that whatever improves the quality
and status of the teacher will be again to the nation. We
commend our ideal of a National Union, not only to the
Manchester Conference, but also to the private school-
masters of the country.

The Study of Languages.

Every age, as well as every individual, has some
question which it aﬂplies as a test or gauge to all studies
and departments of knowledge, and by which is measured

[ulssentey

their relative value and the importance of their claims.
havesaid, ina previousarticle, that the prevailing thought
of our own age was that of Humanity, and it will be
readily seen that from this has sprung the question with
which every effort and aim is greeted, * Cui bono ? "—t0
what good of our comman humanity does this tend ?—
of what practical use will this be in our daily life and
needs ? And this may be either one of the most profound
or the most shallow of questions ; the most shallow, 1
he who asks would imply that any knowledge is, of its
own nature, useless,—if he forgets that all things are s0
linked together, so many causes flowing into one effech
so many effects springing from one cause, that even 18
one word may sometimes be contained the whole history

of a nation, with its struggles, its failures, and is

triumphs. But the question becomes profound in mean-
ing, if the end of knowledge, and spirit in which it 15
sought, are regarded. For even the coldest and mos
abstract science, when studied with the vitalizing power 0
love, which looks towards the common gain of humanitys
may ripen into a rich fruition of results.

There are some studies,—Mathematics and the Natura!
Sciences, — whose uses in pratical inventions are s°
obvious, that they pass almost unquestioned in any sensei
while the unity of others, and especially of thelanguages
is continually doubted, disputed, and sometimes whollY
denied. Even with those who approve those studies theif
defined uses are often insignificant and limited. If yo!
should ask a child why he learns a language, and he ha$
thought at all upon the subject, he will tell you, repeating
the expressed opinions of those around him, that it #
because many interesting books are written in it, which
he should read. Yet, in all probability, five or six volume®
will be the extent of his perusal, and he will not be able
to tell you why the translations of these should no
benefit him equally as much.. Or perhaps he will tel
you that he may visit foreign countries, and will be able
to travel with greater ease and improvement, if he ca®
speak the language which is used. But one tongue giv
you familiarity with only one nation, and but few evef
mingle so long or so intimately with any people, on
mere tour, to learn much of their daily lives by inté
course aloune. Fortunately there is a vague consciousné 1
behind this imperfect recognition of its uses, that stil
reconciles most minds to the many years and arduot?
efforts bestowed upon this department of knowledge, a0%
assures them that its results are upon a deeper av
broader foundation than mere probabilities. {

I shall endeavor in this paper to define to you some ®
its benefits more clearly. And in the very first placé,
would say that the realizing knowledge of men and thel’;
native couniries, which is given by language, does ﬂ‘i’s
at all depend upon travelling abroad. That, it is true, 1
a great aid, but it is not absolutely essential ; and ¥
may learn familiarly of the characteristic modes 4
thought and action, and the ruling spirit of diverse 3”“
far-off races, by an earnest study of their words, even
you should never leave your own land for a month. _,

But this study must not be solely confined to ‘h
masterpieces of their poets and authors. There we 506
the results only, the finely-burnished and perfectgi'
moulded statue of bronze, but already cold and harderty
It is in the study of the words themselves, fused and stll&
ductile with the warmth of the very life of the peoP’,
that we see the formative process, as it were of spe
For in a moment of impetuous emotion and exciteme”
men will fashion their words, as they sometimes f0 I
their weapons of dire need. And those strong and 2
matic expressions, at first termed slang, and scorne g
the higher classes, will at last gain their true ground,

pass as current coins of pure metal. Think, for instan®

[June & Juvry, 1872. h
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of the word ¢ mob, "—contraction of mobile vulgus,—and

U3 origin in our.own language. How vividly this terse
:Kllable of contempt brings before us the very scene,—

¢ crowd of moving faces, swayed with blind passion,
shlftmg hither and thither at every caprice, fluctuating
every unguided impulse of revenge or favor; and so
Waiched by a man of higher culture and colder nature,
R’.ho, seized upon by the power of the spectacle below,
slllngs down upon them the word of scorn. And so
thal'ply stamped upon it is the impress of this picture
at it has endured until now. Just so the word insult,
eap upon the prostrate body of a foe,—burns still with
ale implacable rage of the old, unchristian natures. So
thso 18 wrong, derived from wrung, denoting the injury,
toe injustice, that wrings heart and soul with its keen
fure of pain.
. The list of these words, each with its own burning
\Cture and strongly-defined device, is endless, and may
extracted from our most common phrases; although they
hl'e now so often and so coldly used by ourselves, that we
-ave ceased to feel the white and tingling heat of passion
N which they were at first forged. And in order to gain
.Yet wider range of results than even these alone would
§l"e You, the thought must be continually borne inmind
4 no word, however low and common in its origin,
1 be unworthy of careful notice, if it has been so far a
Wer as to be retained in frequent use. Colloquial and
: tl'l'o‘hncial phrases, quaint, strong, and terse as they are,
20ugh often incorrect according to the prevailing autho-
. les, will reward investigation by the keener insight
) obscure fragments of history and local customs
Which they afford to the earnest student; giving these,
Thaps, with a picturesque vividness not to be found
Slsewhere,
ah‘;\,s one instance,, we might mention a verb confined
to 08t exclusively to our Southern States, 4. e., to tote, or
tarry on the head, in contradistinction to the simple
Xpression of carrying, orbearinga weight. How distinctly
€ sees the action so described,—the slave instinctively
8 Opting the modes of Southern countries, especiall¥1 the
Afl'l‘lac and Oriental, and raising his burden to his head.
¢ though this is apparently a trifling act, it is perfectly
Nal'act«eristic of both races; for the Caucasian and
lﬁl‘:l"»hern race lift a weight always by the hands if pos-
ana,20d bow the head in reverence and social courtesy,
Whi by this mark you recognize a dominant nation ;
~Aile in the readiness of the others to bend their head
shoulders to a burden, one sees long habituation to a
Jaster’s rule. There is another word, popularly con-
dereq 5 vulgar perversion, by which we are led back to
ur olq Anglo-Saxon origin, and our common claim in
tli’eﬂtzer’s enchanted kingdom. 'Who does not remember
€ true knight in the ¢ Facry Queene,”

“ Who rather joyed to be than secemen sich,
For Loth to be and seem to him was labor lich ? 7’

T

itg hen again is the common idiom, “ clean gone,” with
ag Suggestion of bare-swept and empty places, and its
- S0ciations with our old Saxon translation of the Word,
it i:’h(_)se sumple version of the crossing of the Israelites,
ove 8aid, ¢ Until the people were clean over Jordan.” Thus,
w Ondfljom the most inelegant and common language, a
kinr h.ls_someumes learned, in which a secret spring of
Whis 1D is touched, and a new picture or thought gained,

¢h you had not before seen or understood.
llmn a foreign language, the words which are called
Tanslatable, the phrases for whose delicate and subtle
Whi ‘ils of meaning we can render no precise equivalent,
the 3 are more characteristic, open to us most wisely
ifferent modes of thought and life in the new phase

of humanity which you study. General construction,
also, the length and relative position of the words, have
their own peculiar significence.

The French language is, for instance, full of words
expressive of impulse, of fervid emotion, intenseimpres-
sion, as lout & fait ravissante, tout & coup il parait, verve
élan, s'élancer, etc., etc. Its favorite tense is the historicai

resent, ; for the French narrator does not only describe,

e sees, he feels every event on which he touches. As
in the scene in the southern forests (vide Chateaubriand's
¢ Atala ™), the author says, ‘ tout est mouvement, mur-
mure, parfum;” it is no longer a story you hear, but a
panorama that unfolds itself before the eyes of both. It
is a language that abounds in brief words, and quick
accents, impetuous enunciation and keen, sudden empha-
sis of position—* Et moi, j'ai tout perdu!” * L'audace,
Paudace, toujours laudace !” For France is to the world
what the power of imagination is to the human mind.
While the slower Anglo-Saxon intellect sees inevitable
difficulties in its most impassioned dreams, hesitates,
ponders, prepares for defence, modifies here and there,
and adapts its ideal to real circumstances, the fiery Gallic
mind darts, like an arrow from a bow, straigt to its aim.
Rapid, versatile, agile, the Frenchman perceives quickly,
feels intensely ; but all so swift are his transitions from
love to indignation, from pain to rapture, that our less
dextrous mental sight can scarcely follow their track,
and these changes which we do not comprehend, appear
as proofs of a light and shallow temperament. We fancy
them, from the same lack of resemblance, visionary and
unpractical ; but in one sense, no people are more
peculiarly realistic. For as the imagination, at a sugges-
tion or a hint, pictures a whole scene in strong outlines
and glowing colors, so with them to think is to do ; and
the facts of France are as wildly fantastic as the image
of a dream. From the fancies of a Fourier, the passion
of a Mirabeau, the studies of a Napoleon, you have
straightway a new social organization ; communes and
republics ruled by a mob, a poet, a prince ; a Cesarean
empire. For the white light of reason this impetuous
nation substitutes the colored gleams of desire and
illusion.

Nor is the German language less characteristic of the
traits of its race. This peogle is of all others the most
child-like ; and the fact that its literature abounds in
subtle and abstruse philosophies and profound thoughts,
does not at all controvert this ; for who does not know
that, of all questions, a child’s are the deepest and most
unanswerable ? The problems which float up in the
mind of a child, who is feeling out for his first know-
ledge of God, of man, of life, are those which lie about
the very root of existence. You find in the Germans also
that supernatural element which so strongly pervades a
child’s atmosphere that he sees life in the flickering light,
the shadow tﬁat sweeps along the wall, the worked stitch,
the waving bough of the old tree ; and thus you have
the key-note to the Doppelganger, the IHeinzelmannchen,
the Geisterband, the Erl Konig, the Lorelei, and Undine,
and the thousand fantastic creatures that people the
German romance and ballad. You meet again the same
resemblance in the instinctive and ready imitation of
sounds, in which this tongue so peculiarly excels, as in
Goethe’s and Schiller’s ballads, Burger's “ Lenore,” and
the poems of Kopisch. Nothing can be more vivid than
the whistling winds, the rustle of the dry twigs, the
trampling hoofs, and the ringing of the bells, ¢ Ganz lose,
leise, kling ling ling " in the weird creation of Burger.

And again you recognize it in the quickness to form
new words, some peculiarly bright with fresh, quaint,
child thoughts, as Fingerhut, Handschuh, for thimble and
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glove ; and in the spirit which substitutes for our
expressions, to decay, wither, grow dark, the softer ideas
of blooming itself away, shining itself out, etc., as
verblumen, wvergrunem, verglimmern. Also, a child’s
gregariousness of disposition is perceptible in the German
race ; and to this quality and its consequent capabi-
lities of massing themselves and uniting in action, a great
portion of their national greatness and triumph is due.

. I might follow out this same train of thought through-
ont other languages but my space does not allow, and I
can only trust that these slight and fragmentary sug-
gestions may serve to point out somewhat of the subtle

eauty and wealth of thought which may be gained from
even grammars and dictionaries, if studied with earnest-
ness and interest. Our language itself contains, within
two of the expressions by which we describe the study of
the languages, the lessons of their whole use and aim ;
for whenjwe speak of one as well versed in the humanities,
and having received a liberal education, do we not there-
by imply that the end of learning is to liberate the mind
from narrow and selfish prejudices into a deep sympathy
with the humanity of his kind ? So, aleng the whole
line of the world’s progress, you find earnest students
and deep thinkers foremost in winning the freedom and
amelioration of the condition of the people. And alearned
scholar who would, for instance, read Virgil, for its
elegance of style and grammatical construction merely,
has caught less of its spirit than a blundering school-boy,
who, with all his mistakes, feels the strong, adventurous,
daring, and simple endurance of the wanderers from
Troy. For it cannot be too often repeated that, without
the loving and moral faculty of sympathy, learning may
indeed be acquired, but wisdom cannot.

* Love is ever the beginning of wisdom, as fire is of
light ;” and few men can every think for their race until
they have learned to feel with it. The heart and mind of
the character are as inseparable in operation as the heart
and lungs of the body ; they must breathe and beat in
unison to preserve perfect life—The University Monthly.

F. M

Two Rours in a Kindergarten.

While in the city of Hamburg, I saw a door over which
was the single word ‘‘Kindergarten.” I had seen some-
thing of higher education in %russia, and now saw some-
thing of the lower. Sitting upun the little forms, and
engaged in a peculiar rythmic exercise, were sixty-two
children, or rather infants, from three to seven years of
age. No books whatever were visible. Each child was
furnished with drawing materials, and on many desks
were variously cut bits of tin. Little squares of blue
perforated paper and yellow crewel, slips of wood fibre,
and the various geometric solids were stored away for use;
and the shelves placed the animal, vegetable, and minerals
under contribution.

None of the children could read, and many could not
talk plainly. No effort was made to teach them the
¢« mystical lore” of books. This child garden seemed no
place for tasks and work, but only for play —for spontaneous
play so systemized and directed by an adult as to furnish
vajuable discipline to mind and body. Ore could readily
see that the children were getting through the testimony
of the senses, the foundation of all knowledge, an accurate
acquaintance with the external world of matter. Happy
in the guidance of a sympathetic and skilled teacher they
were getting naturally and easily what they otherwise
would have got with many a blunder, or never got at all.
They were discriminating colors, hues and tints; were

learning the forms, measurements, distances and porpert.i"’
of bodies; were passing judgment on the uses, constructio®
and adaptability of organs in the vegetable and ani
kingdoms. They were making models drafting plab®
developing their muscles by calisthenic concerts, learn{“E.
the “music of motion” by such marching as would rejoi®®
the strictest drill master in the realm, and practising ?“e
“gymphony of sound” by the utterance of cossetti?
songs, and by the unstrained, improvised melody- !
children and.birds.

This Kindergarten seemed to be really a nursery wher®
by systematic training, all the right powers of the beith
were developed in a just order and proportion. It W“
simply a supplement to natural processes. There bel
no infliction of tasks, either mental or bodily, and lig
athletic sports alternating with the more sedentary %
ployment, there seemed as little probability of dwarfi p
the body as of stultifying the intellect. And, on the otb
hand, if nature’s processes are safe, to teach a boy to m o
gkillful and intelligent use of his body, and to know m
of the natural world, at a time of life when every facllm;
is alive to sensuous impressions, cannot tend to produc®
dangerous precocity of mind.

But this training seems not only harmless but verf
valuable, and very direct in its uses in life. The vici®
ness of street children is proverbial, and chiefly becs??
of their hap-hazard, Topsy-like development. Again overd
ono who has remarked the meagre results produced_xlg
those who teach the nicer mechanical arts and trade® o
young apprentices, can testify to the importance of sef %
trained to accurate observation, and of fingers and ha!
skilled in delicate manipulations. ) o

You who sit with self-congratulation in the high pl A
ot pedagogy, what would you not give to see in your o¥
pupils the gleaming eye of intelligence, and the calm ¢
sciousness of victories won which I saw in the facef,
these infants!| We cannot say that education begin®
infancy and the first flushings of the face from an ol
curiosity. At the legal school age our children migh?
such philosophers in” their knowledge of natural obje
and 80 expert in the management of their bodily pow®
as to put our wrinkled cheeks to blushing. A child ®y
grow and learn, and that with unexampled rapidity;
were it possible to arrest the desire for sensuous imp
sions, he would enter the schoolroom, when the S b
admits him, a driveling idiot. But systematize hié ¢
ture, follow the course of natural development, lend “j
guidance of sympathy and skill, aud in due time he

ass from the exclusive study of things to the s’ctldyi
ks with an awakened interest and an unfeigned dovot
to mental pursuits.
Epwarp Tayro®
— Indiana School Jovrnal.

POETRY.

A LEGEND OF NIAGARA.

BY MISS FAIRWEATHER.
The day was calm and still, no sound was heard,
Save the shrill whistle of some forest bird.
The wild deer in the shade at ease reclined,
And not a leaf was rustled by the wind.
Far out upon Ontario’s placid breast,
A birch canoe lay, like a swan at rest ;
The lazy figher, in the depths below,
Beheld his scaly victims come and go
Like silent shadows from an unknown world,
While o'er his head the watchful fish-hawk whirled.
So long and so intent the Indian's gase,




Tone & Jurv, 1872

FOR THE PROVINCE OF QUEBEC. 88

He noted not tbe sun’s o’erclouded rays,

Till flashed the lightnings forth with lurid glare,
Anud crashing thunder shook the quict air.

He grasped his paddle, and, at c¢very stroke,
The swelling billows into foam-wreaths broke.
Onward he dashed to gain the wished-for shore.
Alas! his feet would press its sands no more ;
For o’er the boiling tide the Manitou,

The evil spirit of the waters, flew,

And as ke came be laughed in frenzied glee,
Another victim in his power to see.

The Indian, horror-struck, in slght of land,

Let slip the paddle from his nerveless hand ;
When from the darkened cloud above there came
A voice which called the Indian by his name.
Aund downward through the storm a maiden fair,
‘With swarthy cheek, and loosely flowing bair,
Descended to his side, then upward bore

The trembling savage to the Spirit shore.

The baffled demon gazed upon the cloud,

Then raised his voice, and shrieked and wailed aloud ;
T green-robed forest shuddered at the sound,
The winds affrighted dashed in circles round,
Awhile his fury raged ; but, tired at last,

Down to Niagara's slimy caves be passed.

The maid, pursuing, cbained him while in sleep,
And tuere for ever must the Demon weep.

And now, wheu evening’s pensive moonlit ray
Lights up his glittering chains of silvery gpray,
His lond voice, echoing through tne liquid wall,
Makes the wild music of the water-fall.

( Written for the Journal of Education.)
By Mgs. LEPROHON.
OCEAN BEACH ON A STORMY EVENING.

Sad was the scene and lonely
Down by that wave washed shore,
Where the wide, boundless ocean,
Heaves, tosses, ever, more ;
Shadows were thickly falling,
O’er chiff and rocky steep,

O’er dark and low’ ring heavens,
O’er wild and foam-flecked deep.

No golden gleams of sunset,

No clouds of rosy hue,

Illumed that scene so dreary,
No glimpse of azure blue,

But the dark tinted billows,
With deep and muttered roar,
Came swiftly rolling landwards,
Breaking upon the shore,

Long line of foam, white, seething,
Checkered the wide expanse,

With wierd and ghostly gleaming,
8eeming the gloom t’enhance ;
Whilst now come softly creeping
Gray, mists along the coast,

With motion vague, uncertain,

A phantom, shadowy host.

Hark! "bove the roar of waters
List to that sullen boom !
Is that a gleam of lightning

- Flashing across the gloom ?
A minute gun sad signal
From o’er that stormy sea,
Caome to their help, oh Father!
They have no hope save Thee!

Blacker come down the shadows,
Fiercer roll in the waves,

Deeper the muttered thunder
Booms up from ocean's caves,
Higher the stormy billows

Fling up their foam wreaths white,
Earth hath no scene more lonely
Than ocean beach to night,

We desire to draw the attention of our readers to the
following advertisement of Mr. Desbarats. Many of them
may find it a source of profit and amususement to enter
into competition for the prizes so generously offered by
that enterprising publisher.

WANTED!!

To the Literary—ﬁen and Women
CANADA.

We want to become acquainted with you !

We want to uncarth the hidden talent, now burried in our cities and
hamlets, inland forms and seaside dwellings, primval forests and
storm-tossed barks, '

We crave narratives, novels, skctches penned by vigorous Canadian
hands, welling out from fresh and fertile Canadian brains, thrilling
with the adventures by sea and land, of Canadian heroes ; redolent
with the perfume of Canadian fields and forests, soft as our sunshine,
noble as our landscapes, grand as our inland seas and foam-girt shores.

What inexhaustible fields in the realms of fact and fancy lie open to
your industry and genius, women and men of Canada! What oceans
of romance! What words of poesy! Why then do we see so little
worthy of note brought forth in litterature by our countrymen and’

countrywomen ? Merely for want of material support and encourage-
ment ! That is all.

Now we open & tournament to native talent, and invite all to enter
the lists. We ask for novels and stories founded on Canadian history
experience and incident — illustrative of back wood life, ﬁshing’
lumbering, farming ; taking the reader through our industrious cities:
floating palaces, stcam-driven factories, ship-building yards, lumbering
shanties, fishing smarks, &c., and we offer the following prizes for the
best Canadian stories :

1st prize. 2nd prize.
For a story of 100 cols...3.vueeeinann. . $600 $300
“ ¢ 5L 1 1] 150

For the two best short stories, complete in one number, $50 for the
best, $25 for the next. .

We went to have an cssentially Canadian paper, and gradually to
dispense with sclections and foreign contributions, &c. B

Stories will be reccived until the first of October, when the selections
will be made and the prizes forwarded at once. Rejected stories will
be preserved for three months, and the authors may have them
returned on forwarding stamps. .

Send along your manuscript now as soon as you please.

GEORGE E. DESBARATS,
Publisher, Montreal.

Catholic Commercial Academy.
THE OPENING CEREMONIES.

Speeches by Lorp Liscar—By Hox. P. J. CrAUVEAU and others.

The old style of entirely classical education is beginning to
some extent, to give place to & more practical course, better
suited to the wants of commercial men. In this country the
new mode has of late years come Yretty generally into vogue,
and in many of the Roman Catholic educational institutions
throughout the country a thorough commercial course forms
an important part of the curriculum. Montreal alone was in
this respect somewhat backward, especially among our Roman
Catholic fellow citizens, but this want has at last been very well
supplied by the Roman Catholic School Commissioners in the
new Commercial Academy, which was opened yesterday with
great ¢clat by their Excellencies Lord and Lady Lisgar.

The site for the institution has been admirably chosen, a
more healthy and cheerful situation could not have been found
within the city limits. It stands on the height of land between
Ontario and St. Catherine streets, and its grounds abut on St.
Urbain street. It is a substantial limestone structure of a
massive and imposing appearance, and from its commanding
position may be seen in almost any part of the city. The interior
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is in perfect keeping with the external appearance, the nu-
merous class-rooms are large and cheerful, with higfz ceilings
and all the most modern improvements in school furnishing and
architecture. The academic hall situated at the top of the
building, commands, from its windows, an extensive view of the
city, thelriver and the suburbs. Itis beautifully fitted up and is
really a credit to the city. ’

THE INAUGURAL CEREMONIES.

began yesterday afternoon 19th June at three o’clock, when Lord
and Lady Lisgar arrived, accompanied by Miss Dalton, Captain
Ponsonby, Mr. Tourville, and several other ladies and gentle-
men. They were met at the entrance by Hon. P. J. O. Chauvean,
Minister of Education, and the R.C. School Commissioners.
A fow moment were spent in visiting the different class rooms,
&c., after which the vice regal party were conducted to the
I-Iail, where the principle ceremonies of the day were to take
place. Arrived there, their Excellencies, and otherdistinguished
- visitors took seats on a raised dais at the eastern end of the
room, Lord Lisgar occupying the chair. Every available seat
in the body of the Hall was occupied by a brilliant assembly of
ladies and gentlemen, among whom may be mentioned, Hon.
Senator Ryan, Hon. Senator Ferrier, Mr. M. P. Ryan, M. P.,
Professor Dawson, Mr. Wm. Lunn, and many others. The
proceedings were begun by the orchestra, who played in
admirable time and tune Mendelssohn’s “ Marche du Mariage.”’

Mr. BELANGER, on behalf of the Roman Catholic School
Commissioners of Montreal, then presented an address to His
Excellency in which the gratitude which the Commissioners
felt at the honour done them by the wisit of Lord and Lady
Lisgar was expressed. The object of the academy was defined,
and the indebtedness of the commissioners to the zeal of the
Hon. Minister of Education, the liberality of the Quebec
Government, and the patriotism of the citizens of Montreal.
One of the happiest moment of the commissioners and of the
academy would certainly be, having inaugurated it under the
auspices of so eminent a statesman. The best wishes of the
commissioners were also promised to Lord and Lady Lisgar,
and the address closed with a hearty wish that long and happy
days might be their portion.

His Excellency, in acknowledging the Commissioners’
address, said : The oftice you hold is one of honor and useful-
ness. In countries like this in which the powers of government
are centred in the people, exercised by them through their
representatives, it 1s of special importance that the avenue of
learning and of sound education should be of easy access toall,
and that those whose wealth and position raises them above
their fellow citizens should use their influence and send their
aid to the establishment and support of institutions such as
this [applause.] Irejoice, therefore, to see the interest you
take in this institution, whose practical sphere of usefulness
cannot fail to be of great advantage to the country. The allu-
sions which you were pleaged to make to my past services are
only too complimentary, and it cannot fail to be a source of
gratification to think that in leaving Canada I shall bear your
good will along with me. On Lady Lisgar’s part I beg to assure
you that she has much pleasure in attending here to-day, and
we both join in thanking you very cordially for the good wishes
vou express in our favor [applause.] :

An address from the Principal and Professors was afterwards
read by Mr. Archambault, Principal of the Academy. It
expressed the profound respect which the Principal and
Professors had for their Excellencies, and their lively gratitude
for the kind consideration displayed in their visit. The happ
events which had signalized the enlightened administration of
His Excellency would surely form one of the brightest pages in
our history, and the pupils of the institution would be reminded
of the emindnt public and private qualities which had rendered
the stay .of His Excellency in the Dominion illustrious;
qualities which would cause them long to regret his too early
departure from this country. His zeal in the cause of education
was acknowledged, as also his attentions to several of the
educational establishments of the city. His Excellency was
requested to convey to Her Majesty an assurance of the devoted
loyalty of the Principal and Professors, and to express to Lady
Ligar their most respectful homage and ardent wishes for her
health and happiness.

1is Excellency, after expressing his thanks for the loyal and
dutiful address, said :—I am touched by the kind and flattering
terms in which you are pleased to speak of my succes in the
cause of education. It is certainly & object which I have much

at heart, and one, the importance of which it is, in my opinio®
scarcely possible to overrate. All honor is due to those Wh?
further the good cause, but special honour to those who, 1ik®
you, devote your talents and the labour of your lives to ﬂ‘"
special object. The discharge of your daily duties requ

much patience and no little toil, and I can only hope that yoof
efforts may be crowned by what must ever be your mo’
covetted reward, the fructifying of the good seed which you 8r¢
daily sowing in the minds of your pupils. Lady Lisgar and
myself unite in wishing you complete success in the mor®
extemnded field of operations upon which you are enteriné
[Applause.] i

Masters DesBaRaTs and OsTiL read an address in English ap
French from the pupils of the Academy. The thanks of th®
scholars were respectfully tendered to Lord Lisgar for condé®
cending to preside at the inauguration of the institution, whi
afforded another proof of the interest taken by Her Majest:
and her representatives in the cause of education. I
Excellency was also congratulated upon the marked prospeﬂ"y
of the country during his administration ; he was requested
tender to Lady Lisgar the hearty good wishes of the pup‘l.'
and their desire for her continued happiness, as well as th
thanks for the favor of her presence on the occasion. The hop?
was expressed that he might long enjoy his honors on the oth
side of the Atlantic, and long be spared to aid in the spread
knowledge and the maintenance of the British Empire
which they were proud to form a part. .

His Excellency replied as follows :—I beg to thank you for
the address which you have just presented to me, and to assus®
you that I have had much pleasure in atiending here to-day®
order to mark the interest I take in all that concerns tB°
cause and advancement of education. With you it rests to 359
advantage of the facilities for acquiring practical and uséful
knowledge which this and kindred institutions place at yo
disposal, and I rejoice to think that <o wise a provision is bel
made for the wants of & rising community, by the pla.cn‘i
within the reach of all the means of acquiring an early 89
practical training in those useful branches of science and art
which they intend to devote the energies of mature 1ife:
[Applausge.] I am much obliged to you for your kind exp?
sions and good wishes in favor of Lady Lisgar and myself. J
cannot fail to be a source of pleasure to both of us to think ¢
our residence in Canada should have been at a time which b¥
been marked by general and steady prosperity. [Applausea]

Master Francis DoNNeLY then presented Lady Lisgar W3 4
an address in which Her Ladyship was thanked for her intel‘asf
in the institution of which her welcome presence was a pro®”
The native flowers of which the bouquet was compose W‘.’:;
offered as the fit emblems of the fresh and pure feeling W
which Her Ladyship was wished God speed on her return b
that glorious land, whose name was a household word in ©
Canadian homes.

Her Lapysuip very gracetully acknowledged the offering ‘nd
a faplewell address was afterwards presented by one oi‘ 0

upils,
P I}iis ExcELLENOY then said :

I scarcely thought that I should be called upon to make ”nz
observation, beyond answering the addresses with which I h”vd
been honored and do not know that I can, on short notice, ad
much to what I have already conveyed in answer to them. I‘?’:
always happy to take part on any occasion which has for}’
object the advancement of education. This institution 8l ’
much success in previous tuition is about to enter upon & wide

o

y | field of usefulness and to occupy new and greatly enlarg"‘%

premises. It embraces two distinct courses of study, a pre
ratory which comprises a sound general elementary educat‘on:
without classics—and a commercial course founded upo® ¢
principle which has found favor widely, and amongst men ¢
great eminence in the United States. The idea of the syst®

is to enable young persons who have completed their gen®f
education in the preparatory school to make themsel'.a
acquainted with the practical details of business life, in !

great departments of bookeeping, banking, telegraphy, gen®’ b
mercantile and commercial transactions. The’principles W ¢

underlie the economy of life are studied and explained as ¥,
as all the minutire and nature of traffic, so that the foundati?

are accurately laid of a complete and symmetrical educs®’y
applicable to all the varied exigencies of a business life. In‘,)l
groat commercial country such facilities for acquiring pra¢¥’y
acquaintance with business appear to be very valuable, T

will no doubt abridge the tediousness of a long apprentiwﬂb’pf
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8ave precious time and those who have profited by a previous
;O“nd education to enter at once upon fields of usefulness and
Jonorable exertion. The mistake which has occured elsewhere
‘l: ere guarded against of allowing this commercial education
Owever perfect for its own purpose, to supersede a sound
8eneral education—it should be the supplement to, not the
“{bsf'itute for, general education. Due provision is made
Within these walls against this substitution, and the system
3Ppears to offer all that can be desired within its own scope.
Peaking of education generally, I am persuaded that the most
Strentious and unremitting efforts should be made to base it
Upon the sure rock of pure moral and religious instruction,
8 to my mind is of the essence. To refer to another point, I
8&m old-fashioned enough to hold that a competent knowledge
Of the Latin language is very desirable, and regret that it should
entirely dropped out of view. It is not of difficult attain.
meﬂ_t—would repuire no great sacrifice of time, and once
ttained is a key and facility to many other branches of know-
edge. Still, perhaps, in many cases, it must be omitted, and I
Te say the Committee have carefuily considered the matter
€re. There is, however, another which should in no case be
Omitted. Here, I am glad to find will be kept in view, the fre-
;i“ent practice of translation from one language to another—
Tom French into English and vice versa. In his memoirs Lord
B"Ougham says :—# It was an inestimable advantage to me that
.y studies were directed by my great kinsman, the Principal,
r. Robertson. He always recommended translation as tending
form the style by giving an accurate knowledge of the force

of eXpression, and obliging us to mark and estimate the shades
fference between words and phrases in two languages, and

find by selecting the terms, or turning the idiom, the
®Xpression required for a given meaning. Whereas, when com.-
P?Slglg originally the idea may be varied in order to suit the
iction that most easily presents itself, of which the influence
¥ thymes, as moulding the sense as well as suggesting it, is a
8miliar example.’’ Lord Brougham spoke of translation from
Classical authors, Latin or Greek ; but Canning, the distin-
uished orator, found the same advantage in translation from
French, He formed by translating from the works of Massillon
8hd Bossuet a style remarkable for its elegance and accuracy.
It is not, perhaps, probable that many of the pupils of this

college will be called upon to make orations, but they will have | .

pistolatory correspondence to conduct, and nothing can be
More conducive to ease and correctness in letter writing than
© habit of composition derived from the assiduous practice of
Tanslation from good models in a foreign language.
he Hon. Tros. Ryax said he had been requested to say a
feVy words on behalf of the Fnglish speaking Catholics, whose
Children weuld obtain a valuable education in that institution.
Wasd a step in the right direction to associate the two races
0 form the people of this country, to associate those who
Possessed Canada in early times with those who had more
Tecently established themselves here, but who had one common
ond of union—the bond of religion, which, as His Excellency
well remarked, should be the basis of all education
[&Kplause.] There had hitherto been a want of an institution
Where a good sound mercantile education was afforded to those
Whose inclinations led them in that course of life, or who
Dossessed, erhaps, neither the leisure nor the means required
to enable them to devote temselves to a classical education.
However much they who had been trained in past days might
Yegret the failing away from the study of the classics, which
Was now apparent, yet they must be convinced thet in this age,
ich was a practical rather than a poetic age, one of the neces-
Sities was such an education as was offered in that institution.
© need scarcely congratulate the commissioners on the great
SUccess they had acheived in erecting so magnificent a building,
3nd in bringing so large a number of scholars under its roof,
d further placing them under the charge of able professors,
this was very gratifying, and if there was one thing more
Tequired to complete the success of the work it was found in
the presence of the Governor General of the Dominion at the
OPening of the institution. He trusted that that fair play which
Sver to his knowledge had characterized Canadians of French
Origin would be displayed towards the children of English
8Peaking Catholics, who might be educated in that commercial
foodemy, that the pupils would all be placed on an equal
O0ting. " He need not appeal to that love of fair play. and
£enerosity so often displayed in this Province of Lower Canada
Y the French speaking population, when he had before his
luind the examples of liberality shown not only by those united
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in religion, but speaking a different language, but towards
those also of other religious professions. [Applause.] He was,
therefore, delighted to notice the presence of some members
of the Prctestant Board of School Commissionners. [ Applause. ]

Hon. Jas. FERRIER, & member of the Protestant Board, said
he was charged by the Rev. Canon Bancroft, the acting Chair-
man of the Protestant Board of School Commissioners tosubmit
a letter from the Rev. Canon and to request that it might
appear in the record of the day’s proceedings, He [Mr. Ferrier}
desired to express the harmony that had prevailed since the
appointment of the two Boards of Commissioners. They had
acted in entire harmony in regard to monetary matters which
were an important part of the Education question; and in
reference to building that magnificent school-house and the
the other school-houses of less dimensions, which the Protestant
Board had erected, he must state that the Commissioners must
have more money, and the Hon. Minister of Public Instruction,
who had shown himself fully acquainted with their requirements,
would be prepared at the next session of the Legislature to
place a much larger sum at their disposal than they bhad
received in the past. [Applause]. The Commissioners devoted
their entire time and attention to the work of education, but
unless they obtain larger grants they will not be able to meet
the pressing educational wants of the community of Montreal.
These views, he was satisfied, were those entertained by the
members of both Boards, who had acted as one in regard to this
branch of the question. [Applause.)

The following is Canon Baneroft’s letter :—

MoxTrEAL, June 19, 1872.

Deag MR. Lunx :—As I take it for granted that you will be
present at the opening of the Academy on the Plateau, to-day,
may I beg that you will convey to the gentlemen of the Board
of Roman Catholic School Commissioners my sincere regret that
I am prevented from attending by the meeting of our Synod,
which takes places at the same hour. I congratulate them
most cordially on the success which has crowned their efforts,
and shall hope on some future occasion to have the pleasure of
visiting the building.

Believe me to be,
Yours very sincerely,
CHAS. BANCROFT,
Acting Chairman,

Principal DawsoN, as a Protestant School Commissioner, had
one word to say, namely, that the Boards of Commissioners,
Protestant and Catholic alke, acted in harmony, because they
felt, and felt strongly, that the minds and hearts of our young
people were, of all the ressources of the country, those which
should be most carefully cultured. We might have onr mines
and fisheries, and manufactures and trade, but what were all
those without the culture of the minds and hearts of our
young, without which culture all our ressources must remain
undeveloped. He should be glad to see the time when Pro-
testants and Catholics were united at one board of school
commissioners [Applause], and he believed there might be a
good time coming, when that would be brought about; at all
events, he hoped to live to see the day when théy would have
examinations of both schools in common, and thereby ascertain
which Board was providing the highest and best education.
[Applause-] In the meantime, whilst the two Boards exist,
they were prepared to go on one with the otherin an honorable
and friendly rivalry. [Applause.] They should each strive to
possess the best schools and the most efficient staff of teachers
or provide that no child in this city shqu!d be 80 poor as not to
have the opportunity afforded of acquiring a g09d education ;
to provide tgat this city should set an example in the matter
of affording a good education in its schools, and to provide that
this great and growing city should supply an education which
would bear comparison with that afforded by any city on this
continent. [Applause.] The Protestant commissioners would
work to secure that position, and the Catholic commissioners
would also work to that end, and they would rejoice each in
the success of the other. [Applause.] He was deeply gratified
at being present on that occasion, and able to express the good
will and kindly interest felt by the Protestant commissioners
in the work of the Catholic Board. He recognized in that
beautiful building and the practical character of the course of
study an earnest of the fact that the Catholic commissioners
were going to do a great and good educational work for this
city, He said “ going to do,” because the Cummissioners were
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only commencing the great work. The opening of the Prince
Arthur School by His Royal Highness and of that school by His
Excellency the Governor General would serve to mark a stage
in the history of that vast educational undertaking, not
culminated, only begun. The opening of that and similar
mstitutions would be looked upon as one of the most brilliant
achievements of the Superintendent of Education (Mr. Chau-
veau), and he hoped some of them would live to see the
present system of education brought to a state of maturity.
[Applause.]

The Rev. Father VILLENEUVE said that he had been oalled
upon to represent his Venerable Superior who would have
much better explained than he could do his joy and satisfaction
at seeing the prosperity of this establishment—a prosperity
which was due in & great measure to the generosity of the
Minister of Public Instruction. Establishments of this kind
were rapidly multiplying in the country, {and he could not but
ex‘{)ress the satisfaction which he and the other members of his
order felt at their prosperity. He would explain the cause of
this satisfaction. More than two hundred years ago the Rev.
Seigneur of Montreal establisded a system of education in this
city, civil as well as religious, and at the present time there
was no part of the Dominion which did not possess educational
institutions of an admirable kind and up to the present
moment the Seminary of Montreal labored for the development
of education of all kinds in the city. It was evident that pro-
fessional men couldnot expect to arrive at a high position
without the study of classics. The seminaries both of Montreal,
and Quebec had been eminently successful in imparting
instruction of this character. Of this the Hon. Mr. Chauveau
who had been a pupil of the Seminary of Quebec, and Sir George
E. Cartier who had attended the Montreal College, were
examples. The population, however, was developing with &
surprising rapidity, and it was impossible for the Seminary  to
give education in all the different branches that were required.
The Seminary required aid, and this they had found in the
academy which they were then inaugurating. High tribute was
paid to the Hon. Mr. Cbauveau, and the Rev. gentleman
continued to speak of the necessity of centinuing religious with
secular instruction, and told the parents of the children in this
establishment that the gentlemen of the Seminary had the
same authority there that they had in their own schools, and
that the pupils would receive the best of religious training.
Let him add a word which came from his heart. For more
than twenty-six years he had been one of the school examiners.
More than three thousand five hundred teachers bhad.passed
there examinations before him, and he could by this means
ascertain the progress education was making in the country.
That progress was very great indeed. He then went on to urge
the necessity of a more liberal remuneration of teachers of
schools, praized the Catholic School Commissioners of Montresl
for the liberality with which they had dealt with their teachers
and hoped before long a law would be passed by the Quebeo
Parliament, which would not leave instructors of our youth at
the mercy of Commissioners, whose sole endeavor was to pay as
little as possible. The representatives of the Bishop, said that
Monseigneur Bourget had been prevented from attending
through ill-health and his numerous duties. He pointed out
the necessity of religious and secular education and drew from
the illustration which he had given a comparison between the
people of this country and those of France. Both were of the
same origin, both many years ago of the same habits and
manners, but while the people of France had changed for the
worse, the people of this country remained true to the faith
which they had brought with them from their native land. He
maintained that this was owing to the fact that in France the
people had been led away by bad teaching, while in Canads
the people had still been under the influence of religious
teachmgs:’ o -(J

Hon. P.J.0.CrauvEavsaid that he had been praised ver
beyond his deserts; but if a sincere desire forpthe advange!;zgl:
of education and a desire to render justice to all parts of the
community counted for anything he was deserving of some
credit. He congratulated the gentleman who presided over
the Jacques Cartier Normal Schools of this city, that so
distinguished a person as the gentleman who had been appointed
at he head of this establishment had been one of his scholars.
He also congratulated the Commissioners upen the presence of
the Governor-General, who, in various ways, had done so much
for education. As Minister of Education, he expressed his
sincere gratitude to the members of the Corporation of Mont-

|

treal, for the courageous, disinterested and independent
manner in which they had done their duty in imposin )
somewhat unpopular tax for educational purposes. Their
efforts had been crowned with success, one of the most flattering
evidences of which was the building in which they were &t
present assembled,—built at a cost of $60,000,—besides severs
other elementary schools under the charge of the Catholi¢

School Commissioners, and the Royal Arthur and other schools, ;

directed by the Protestant Commissioners. In conclusion he
thanked his Excellency for the honor which he had done them
by his presence.

His Excellency then presented good medals to Masters
Alphonse de Legare Parent and Emile Vernier for geners
excellence.

When the above interesting ceremony had been completed 8
table was brought in and placed upon the dais. On it stood 8
beautiful silver epergne, handsomely decorated with flowers,
destined for presentation to Hon. Mr. Chauveau.

In presenting this handsome testimonial, Mr. C. S. Cherrief
read an address.

Hon. Mr. CHAUVEAU in reply said : Gentleman I am at a lo#s
how to convey to you my gratitude for your great kindness:
The testimonial which you have presented me with wil
remain in my family as a most agreable token of the sympathy
of my Montreal fellow ciiizens. The bereavements which have
befallen me since leaving the city are such, that when looking
into the past, 1 cannot but feel deeply the contrast betweeD
the present time and the years of happiness which I have spen?
amongst you. They were so replete with marks of kindnes8
from my fellow citizens of all creeds and all origins that the
duty of contributing to the good harmony which exists.among
them has been to me a very easy task. I havebeen happy to helP
as far as I could the intellectual movement, which of late baé
made such great strides among us; and it has been a sourceé
of great pleasure to me to join in the literary festivals of my
fellow citizens of British origin as well as those of the race ¥
which I belong, [applause]. If I have been able under ouf
former institutions to render to the cause of public instructio?
services, which you value too kindly, I have been happy iB
remaining, under the new order of things at the head of #
department to which I was connected by so many ties. It ha$
been. the privilege of the government of the Province ©
Quebec to secure and extend the guarantees whioh the consti:
tution.grants to the various religious creeds in matters 0
education, and that policy in which the position which I ho}
assigned me a leading part will have the best results, thank®
to the good will of both sections of the population, as remark:
ably instanced in the joint action of so many distinguish
citizens on both sides on the present occasion, [applause.]
has also been the good fortune of that government to lend #
powerful assistance to the movement which is so rapidly being
made in this country for its settlement, and the developmen’
of its resources, by the construction of new lines of railway®
The prosperity of our cities will receive from that movement 8%
impulse, which renders it the more necessary to bestow the
greatest care on all that is connected with the education o
youth. -Your efforts and your generous contributions towar
preparing your children for the great future which is bein8
opened to them will be' the natural and evident complemen
to your exertions in the direction of commercial and industris}
progress. Madame Chauveau and myself will be ever ratef"l
to you for your kindness. Its remembrance will be agded o
the many pleasant recollections of our stay in Montreal. I
cannot help but feel deeply when I think that T have left
here a daughter who devotes herself to the education of Y°‘.‘r
children ; and this thought, after more cruel separations, 18
& degree consoling. Please, gentlemen, receive the assuranc?

that your kind words will ever live in my memory, and theb
on my return to the city where I was born, where I lived #

long, and where I have received so many marks of kindnes®
nothing, as you have so happily expressed—nophing shall be
allowed to set up a prescription against that title of fello™
citizen which has been granted to me here on so many 0co%

‘sions, and which you have to-day so gracefully confirmed. [L‘O“d
 applause.] Please accept my best wishes
- prosperity of your noble city,

ot h(;r the contm&‘ﬁ
an y i
S an fomlive or your happiness and

he proceedings were brought to a close by God Save th®
Queen, which was sung by the scholars, accompanied by t
orchestra. His Excellency Lord Lisgar and y Lisgar *h"g

took their departure with the ladies. W
sccompsanied them. o ladies and gentlemen

the .

i
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Presented to the Honorable Pierre J. O. Chauveau, Minister of Public Instruction for the Province of Quebec, by the City
: of Montreal, the 19th June 1872,

T — e — —— [

The Natural History Society.

ANNUAL MEETING—ADDRESS OF PRINCIPAL DAWSON,

The annual meeting of the Natural History Society was held on
8aturday evening, May 19, Principal Dawson, L.D.D., F.R.8., presided,
nd there was only a small attendance of members, After the minutes
Of the last meeting had been read, the address of the President was
delivepeq, -

The President, in the course of his address, said that as the society
had done him the honor to elect him twice in succession as president,
8nd ag the address of last year was almost entirely occupied with local
det“ils,.he might be permitted to direct their attention, in the first
pl“?e to some general topics of scientific interest, and only to notice
€Ir more special work at the end of his address. From the many
“ubjects to which their attention and that of kindred societics had been
caled during the past year he might select the present aspect of in-
gg"‘eﬁ as to the introduction of genera and species in geological time;

® growth of their knowledge of the primordial and Laurcntian rocks
n d their fossils ; and the questions relating to the so-call_ed glacial pe-

b There could be no doubt that the theory of evolution, and that
Phase of i, in particular which was specially advocated by Darwin, had
g“""ﬂy extended its influence, especially amongst young English and
erican naturalists, within the past few years. They constantly saw
&e €rence made to these theories as if they where established princip!es,
cppl{cable without question to the explanation of observed facts, whilst
Sifications, notoriously based on these views, and in themselves un-

te ¢ to nature, had gained currency in popular articles, and even in
lut.t'b?oks. In that way their young people were trained to being evo-
10nists without being aware of it, and would come to regard nature

wholly through that medium. So strong was that tendency, more
especially in England, that there was reason to fear that natural history
would be wholly prostituted to the service of a shallow philosophy, and
that their old Baconian mode of viewing nature wouldbe quite reversed,
80 that instead of stadying facts in order to arrive at general principles
we would return to the medizval plan of setting up dogma based on
authority only, or on metaphysical considerations of the most flimsy
character, and forcibly twisting nature into their requirements. Thus
« advanced” views in science lent themselves to the destruction of
science, and to a return to semi-barbarism. In these circumstances the
only resource of the true naturalist was an appeal to the careful study
of groups of animals and plants in their succession in geological time
He had himself endeavored to apply that test in his recent report on
the Devonian and Silurian flora of Canada, and had shewn that the suc-
cession of Devonian and carboniferous plants did not seem explicable
on the theory of derivation. 8till more recently in a memoir on the
post-pliocene deposits of Canada, now in course of publication in the
Cunadian Naturalist, he had, by & close and detailed comparison of the
‘numerous species of shells found embedded in our clays and gravels,
with those still laying in the Gulf of 8t. Lawrence and on the coasts of
Labrador and Greenland, shown that it wag impossible to suppose that
any changes of the nature of evolution were in progress ; but on the
contrary that all those species had remsined the same, even in these
varietal changes from the post-pliocene period until now. Thus the
inference was that those species must have been introduced in some
abrupt manner and that their variations had been within narrow limits,
and not progressive, That was the more remarkable since great
changes of level and of climate nad occurred, and many species had
been obliged to change their geographical distribution, but had not
been forced to vary more widely than in the post-pliocenc period itself,

\
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Facts of that kind would attract little attention in comparaison with
the bold and attractive speculations of men who could launch their
opinions from the vantage grounds of London journals ; but their gra-
dual accumulation must some day sweep away the fabric of evolution,
and restore English scicnee to the domain of common sense and sound
induction. Fortunately, also there were workers in that field beyond
the limits of the English speaking world. As a noteworthy example

he might refer to Joachim Barraude, the illustrious Paleontologist of

Bohemia, and the greatest authority on the wonderful fauna of his own
primordial rocks. In his recent memoir on those ancient and curious
crustaceans, the Trilobites, he dealt a most damaging blow at the
theory of evolution, showing conclusively that no such progressive de-
velopment was reconcileable with the facts presented by the primor-
dial fauna. He showed that remarkable as the modifications in the
heads, thorax and tailpiece of the trilobites were in structure, form and
ornamentation, no such law of development could be traced in them,
He also passed in review the cephalopods, and everywhere he met with
the same result that the appearance of new forms was sudden and un-
accountable, and that there was no indication of a regular progression
by derivation. His testimony was the more valuable, inasmuch as the
armulose animals generally and the trilobites in particular had recent-
1y been a favourite field for the speculations of English evolutionists,
The usual argumentum ad ignorantiam deduced from the imperfection
of the geological record, would not avail against the fact cited by Bar-
raude, unless it could be proved that we knew the trilobites only in
the last stage of their decadence,, and that they existed as long before
the primordial as that was before the pereniac. Even that supposition,
extravagant as it appeared, would by no means remove all the difficul-
tics. Leaving that subject they might turn for a little to the growth
of their knowledge of the older fauna of the earth. In America palseo-
zoic life descended almost, if not quite, as low as that of Europe. The
researches of Mr. Murray in Newfoundland, together with the study of
the fossils by Mr. Billinos, had revealed a lower Potsdam sandstone,
while Messrs. Hartt and Matthew, by their praise-worthy explorations
of the primordial fauna of St. Johns, had enabled them to establish the
Acadian group, on the horizon of the lower slate group of Jukes in
Newfoundland, and of the gold bearing rocks of Nova Scotia. He had
reason to believe that Mr. Billings would shortly be able to lead them
to still greater depths, and to introduce them to the fossils of Sir
William Logan’s Huronian group. It was thus clear that the student
of American Geology had to add a new or rather very old chapter of his
knowledge of the other rocky formations. In connection with that
subject, Dr. Sterry Hunt had raised some new and startling questions
as to the classification af all the old metamorphic rocks of Eastern
America, and had rouscd not a little of that controversy which was the
life of scientific progress. Dr. Hunt naturally attached not a little
importance to the mincral character of the crystalline sediment, and in
regions where stratigraphy was obscure and fossils were wanting, he did
well to claim precedence for his own special department of chemical
geology, though those who had been accustomed to regard mineral
character as an uncertain guide, and to place their reliance on superpo-
sition and fossils, would hesitate to give their adhesion to his views,
except so far as they might be established by other criteria, while, at
the same time, they must admit that Dr. Hunt had immensely increased
the value and importance of chemistry as an element in geolo-
gical reasoning. Nov could there be any doubt that the promul-
gation of Dr. Hunt's viévs had given a new impulse to the study
of that subject, and in the coming summer many skilled ob-
gervers would be ‘engaged in putting to those ancient, crumpled and
mysterious rocks, which underlie or are associated with the fossiliferous
rocks of eastern Amcrica, the question to what extent they would
respond to the claims made on their behalf by Dr. Hunt. More espe-
cially they might look for much from the researches of Sir Wm. Logan
who had for some time been applying his unrivalled skill as a strati-
graphical geologist, to the further elucidation of intricacies in the
structure of the Eastern Townships in Quebec, and in whose matured
results, whether in strict accordance with these deduced from the
previous work of the survey, or modified by his later researches, would
be of the utmost value with reference to the structure of the whole of
Eastern America. The recent discoveries in the fossils of the primor-
dial rocks had re-opened those discussions as to the terms Cambrian
and Silurian, which raged some years ago, between the late lamented
Sir Roderick Murchison and his contemporary and survivor, the
venerable Sedgwick. Dr. Hunt had ably reviewed the history of the
subject in the pages of the Cunadian Naturalist with the view of
inquiring as to the best nomenclature for the present, and arrived at
conclusions, in harmony with those maintained by Sedgwick many
years ago. He (Dr. Dawson) had lqng felt that the nomenclature
introduced by the great authority of Sir Roderick Murchison and the
English Survey, and followed somewhat too slavishly on this side of
the Atlantic, required a reform, of which, indeed, Sir Charles Lyell had
to some extent sct the example in the latest edition of his Elements.
He had affirmed that the Silurian system really consisted of two groups,
which should have distinct names. Dr, Hunt bad the credit of raising

the question in practical form and he agreed with him that the term
Silurian should be restricted to the upper Silurian, which constituted a
distinct period of the earth’s history, equivalent to the Devonian or
carboniferous. The lower Silurian was really a distinct group, but to
avoid the multiplication of terms, he concurred in the view that it
might well bear the name Cagnbro-Silurian, whilst the names Cambrian
and Primordial would remain for those great and important fossiliferous
deposits, extending downward from the Potsdam in America, and
constituting an imperishable monument to the labours of Sedgwick
and Barraude. There still remained the question of the gap between
the fauna of the Primordial and that of the Laurentian ; he had hoped
ere this to have done something to bridge it over, and he might state
as the result of researches still incomplete that in rocks of Huronian
age in Bavaria, and probably also in Ontario, evroon had been found.
In the middle and upper Cambrian they knew as yet few limestones
likely to contain such a fossil, but they had in Labrador a species of
Wetralogathus, one of which he had ascertained to be a calcareous
chambered organism of the nature of a Teraunifer, though there secemed
some doubt that others wcre allied to sponges; in the Cambrian
Silurian, in the limestones of the Trenton group, annuals of the type
of evroon returned in full force. The concentrically laminated fossils
which sometimes formed large masses in those limestones, and which
were known as stecmatopera, were mostly of that nature, though it
was true that fossils of the nature of corals had been included in them.
In the Silurian proper they had similar if not identical forms, and in
all these fossils the skeleton consisted of a series of calcareous layers.
On a still higher horizon, that of the Devonian, those organisms
abounded, so that certain limestones of that age in Michigan contuined
mosses sometimes twelve feet in length, and in one place constituted a
bed of limestone twenty-five feet in thickness. In some respects these
Devonian forms were intermediate between the e oon of the Laurentian
and the Parkeria and Loftusia of the greensand and ecocene tertiary.
They thus learnt that these gigantic representatives of one the lowest
forms of animal life had extended from the Laurentian through the
Huronian, Cambrian and following formations, down nearly to the
close of the paleeozoic. He bad no doubt that when these successive
forms were studied more minutetely they would show, like the trilobites,
evidence rather of successive creations than of derivation, though in
creatures of so low organisations the differences must be less marked.
The point he wished to insist upon was their continuance from the
Laurentian down to a comparatively modern geological period. Upon
the third subject of his address he might say that he had reasserted and
supported by many additional proofs, the theory of the combined action
of icebergs and glaciers in the production of the Canadian boulder-clay
and other superficial deposits, which fortified by the great names of
Lyell and Murchison, he had for many years maintained in opposition
pto the views of the extreme glaciatists. It was gratifying to find that
researches in other regions were rapidly tending to overthrow extreme
views on that subject, and to restore that department of Geological in-
quiry more nearly tothedomain of ordinary existing causes, Whymper,
Bonney, and other Alpine explorers, had ably supported in England
the conclusion which he, after a visit to Switzerland in 1865, ventured
to affirm, that the crosive power of glaciers was very inconsiderable.
The recent German expedition had done much to remove the prevail-
ing belief that Greenland was a modern example of a continént covered
with a universal glacier. Mr. Milne Home, Mr. McIntosh, and others
had ably combated the prevalent notions of a general glacier in England
and Scotland. The idea of glacier action as accounting for the drifts of
Central Europe and Brazil, seemed to be generally abandoned. There
were cheering indications that the world enveloping glacier, which had
s0 long spread its icy pall over the geology of the later Tertiary periods
was fast melting away before the sunshine of truth. With the exception
of that which related to the postpliocene, the Geology of Canada had
hitherto had to deal only with the more ancient formations; now,
however, there opened up to them a vast field of mesozoic geology in
the far west. The explorations in British Columbia and Vangouver’s
Island, would no doubt, tend to enrich the annals of science and also
to disclose these sources of material wealth, which would ere long at-
tract large population and capital to the Pacific Coast. In the mean-
time perhaps no features excited greater interest on the part of the
Geologist than the appearance of a comparatively highly altered
condition in sediments of no great Geological age, and the occurrencé
of coal in Vancouver's Island Associated with animal fossils ©

cretaceous date. Dr. Dawson then went on to say that the Society bad
undertaken a new branch of Scientific work, that of dredging in the
deep and hitherto unknown parts of the Gulf of St. Lawrence, and
they had to congratulate themselves on important scientific results
obtained in a manner equally creditable to the Government and the
society, and its scientific curator, Mr, Whiteaves. They had obtained
a knowledge of the fauna of the Gulf to the depth of 250 fathoms, and
bad added nearly one hundred species to the known marine inhabitants
of the Gulf—some of them of great scientific interest. They had also
learned several interesting facts as to useful and injurions mariné
animals, and as to the habits and food of fishes, and had awakened the
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Government of Canada to the importance of such researches. It was
hOped that these researches would be renewed in the coming summer,
and it was much to be desired that the society should have means at
its disposal to enable a second observer to be employed and more
thorough observations to be made as to the temperature of the water
at considerable depths. In conclusion, he thought that they had reason
to congratulate themselves on the measure of success that had attended
their efforts in the past, and to hope for renewed and extended useful-
ness in the future.

Mr. G. L. Marler then read the report of the Council, which stated
that the debt had been greatly lessened, and that the publication of the
Nuturali ¢t had been arranged upon a different and more satisfactory

is. A thousand dollars had been paid towards the debt in the
h“ﬂding,'leaving the same amount remaining, and it was recommended
that increased and immediate exertions should be made to raise the

nce. During the year the society had lost seven members whilst
thirty.three new ones had been added. The field day had been a very
bleasant excursion, and it was desirable to continue it. Many scientific
contributions had been placed in the society’s records, and the Council
recommended that & committee should be formed to make further
arrangements as to dredging.

Mr. Whiteaves read the report of the scientific curator which gave a
Melancholy account of the want of funds which caused many of the
8pecimens the society had to be wasted for want of cases to put them in.

On the motion of Mr. E. E. Shelton, seconded by Professor Darey,
the reports were adopted.

The Rev. Dr. De Sola proposed a vote of thanks to the President for
his able address on that occasion.

Mr. J. H. Joseph seconded the resolution which was carried.

The election of officers was then proceeded with : Mr. Barnston was
elected President, Dr. Dawson declining to accept the position again ;
D_r. Dawson, the Metropolitan, Dr. Hunt, Dr. De Sola, Mr. Billings,
8ir W. Logan, Mr. Selwyn, Dr. Smallwood and Dr, Carpenter, were
elected Vice-Presidents ; Mr. Marler, Dr. Watt, Mr. McCord, Professor
Bell, Mr, Shelton, Dr. Edwards, Mr. Drummond, Mr. Joseph and Mr.

bb were elected on the Council ; and several Committees were
8ppointed.

Professor Darey expressed a hope that there would be a large at-
tendance at the field day, for many people were ignorant of the beautiful
Places near the city, and the meeting closed.

Natural History notes from Isle Perrot and
St. Annes.

. The following is & brief description of some of the more
interesting specimens collected, and facts observed, at the Isle
Perrot and St. Anne's on the last last field-day of the Society.
GEoLogY—The votaries of the hammer found their best
%ollecting ground at St. Anne’s. There both the fossiliferous
s and the pebble conglomerate of the Potsdam Sandstone
%an be well studied, the former in situ. The only fossils collected
Were the curious cylindrical perforations to which the name
olithus has been given. These were supposed to_have been
Originally the burrows of marine worms, but Mr. Billings has
shewn, at a late meeting of the N. H. S., that they are probably
Casts of sponges. Well preserved specimens of three species of
fossil ghells were collected in the Calciferous Sand Rock, which
Srops in the fields opposite St. Anne’s Station. Two of these
Ve as yet been found in no other locality. A fine boulder
of Laurentian gneiss was observed on the banks of the river.
00L0gY—The only mammal collectetl was a dead example of
the Mole Shrew Blarina. Birds were very numerous and in fine
Plumage. No less than 45 species were observed by Mr.
lia"'tsl!lnore, to whom we are partly indebted for the following

B

Birds of Prey.
Red.tailed Buzzard, (rare).
Climbing Birds.
Black-billed Cuckoo Golden-winged Woodpecker
D°Wny ‘Woodpecker
) . Perching Birds.
Bélted Kingfisher White-bellied Swallow
Chimney Swallow Red eyed Vireo
American Swift Warbling Vireo
Jrant Flycatcher Cat Bird
Great Crested Flycatcher Ferrigunous Thrush

éwee Flycatcher
W t Flycatcher
%od Thrush

Purple Finch
American Goldfinch
White-throat’d Sparrow

Wilson’s Thrush
American Robin
Blue Bird
Ruby-crowned Wren

Summer Snow Bird

Song Sparrow

Swamp Sparrow

Bobolink, or Rice Bunting

Golden-crested Wren Cow Bunting
Black and White Creeper Red-winged Starling
Golden-crowned Thrush Rusty Grakle
Blackburnian Warbler Crow Blackbird
Chestnut-sided Warbler Common Crow
Yellow Warbler Blue Jay
American Redstart

Scrapers (Razores, or Galline).
Ruffed Grouse

Wading Birds.

%potted Sandpiper
ellow-legged Plover
A nest of the Cat Bird and another of the Ruffed Grouse,
both coutaining eggs, were detected during the day. A few
common land newts, and fine specimens of Garter Snake,
also a single example of the much rarer Spotted Neck Snake
(Storeria occipito maculata), rewarded the industry of the zoo-
logists. The disciples of Isaak Walton cared apparently more for
sport than science, otherwise they might easily have captured
examples of the interesting fish known to naturalists as the
“ River Moon Eye,”” which is common at this locality. Alcoholic
preparations, and a skeleton of this fish, now in the British
Museum, were sent by the writer to Dr. Gunther, from St.
Anne's. This species, formerly referred to the herring family
now forms the type of a separate group, which is place
between that which includes the carp, suckers, minnows, &c.,
and the herring family. Very few land or fresh water shells
were noticed, and none of any rarity or special interest. The
almost total absence of any butterflies or moths, to the
discriminating observer, gave warning of the showers that fell
later in the afternoon. Many kinds of beetles were collected,
by far the larger number of which were carnivorous ground
species. Among the most curious of these, was the beautiful
and singular ¢ bombardier” beetle. This little creature,
when irritated, emits what looks like a puff of bluish smoke,
which is accompanied by a slight report. Those who were on
the look out for microscopical material among the insects,

Purple Sandpiper (very rare)

-|were fairly successful. The greatest prize that fell to their

share was a few Podurce which were taken under decaying
wood. The Podurce, or “ springtails "’ as they are sometimes
called, are minute insects, devoid of wings. They are, never-
theless, very active and can jump to a remarkable height for
their size. They are covered with minute scales, just like those
on the wing of a butterfly ; and these scales are favorite ¢ test '
objects for high powers of the microscope. Microscopists are
at issue as to the real nature of the markings on these scales
for when very high objectives are used, so many optica.i
« errors of interpretation ' may and do occur, that seeing is by
no means necessarily believing in this case. We sighed to
think that the operations of the Natural History were, too
much like the microscopic markings just spoken of, on a very
small scale.

Borany—Several flowering plants occur on Isle Perrot, which
are either uncommon, or are not found at all, in the immediate
neighbourhood of the city. The number of species collected
(70) was large, but few rarities were observed. Two uncommon
ferms have been recorded from this island, Dicksonia punctilo-
bula and the narrow Leaved Spleenwort, Asplenium Angusti-
folium ; but we did not observe either in any of the collections
made. The Pink and the Yellow Ladies Slipper, The Three
Leaved Aralia, The Star Cucumber, the Clintonia and the
Painted Trillium were cons{:llcuous in several of the competing
bouquets. In Mr. McConnell’s collection we noticed specimens
'of the “ cuckoo flowers "’ of the old country, made familiar by
Tennyson’s well-known lines :

« The honeysuckle round the porch has wov’n its wavy bowers,
And by the meadow trenches blow the faint sweel cuckoo-flowers :
And the wild marsh-marigold shines like fire in swamps and
[hollows gray.
And I'm to be Queen o’ the May, mother, I'm to be Queen o’ the May.”
The other and more homely Saxon name of the ¢ cuckoo-
flower !’ is given in the second line of the song [commencin
% When daiise spied, and violets blue " ] which terminates Shak.
spere’s play of Love's Labour Lost.

J. F, WHITEAVES,




92

THE JOURNAL OF EDUCATION

[Juxe & Jury, 1872,

The MeGilt Normal School.

—

PRESENTATION OF DIPLOMAS—ADDRESSES BY PRINCIPAL DAWSON
* AND OTHERS.

Yesterday afternoon, 2nd June, the presentation of diplomas to the
teachers in training in connection with the McGill Normal
School, took place in the hall of the institution. The Viceé-Chancellor
of the University, Dr. Dawson, presided, and amoungst the atdience
were Hon. J. Ferrier, Professors Hicks, Darey, Cornish and M¢Gregor,
Mr. Wm. Lunn, Mr. J. H. R, Molson, Professor Robins, Dt. Howe
Rev. 8. J. Hunter, & The proceedings were pleasantly intersperseci
with music, the pieces performed being a pianoforte duet, overture to
Auber’s Masaniello, by Misses Cameron and Hunter, and & duet, a
theme on airs from Offenbach’s ¢ Grand Duchess,”’” by Messrs. Weir
and England, and Donnizetti’s chorus ¢ Hark! how the winds are
raving,” ell of which were well rendered.

The Chairman said, in opening the closing meeting of the fifteenth
session of that Normal School, he had in the first plade to express his
regret that the Honorable Mr. Chanveau, the Miiigtér of Public Ins-
truction, was not presens with them as lie had'wont to be in times gone
bye. Mr. Chauveau desired him to express his regret that he was
unable through public business to be present. They all' knew him as
a zealous friend of the Normal 8chool and as one who had been present
whenever posaible, to give the diplomas. He thought they must all
congrajulate the Principal and Professors of the Normal Schéol and
the students in the school classes on: the work of'the past Session. It
was-a Session in which the school bad bees.attended hy a larger num-
ber of students than during any previous sgsgion whatever, and during
whichi, consequently, very heavy work bad dévolved upon the officers ;
but it was a session also in which the work had in every respect been
smoothly cordu¢ted “without difficulty occurring, and in which an
unusually large number of students were now pre{)ared to take diplo-
mas. There was another matter of considerable interest and an
exceedingly pleasant one which he wished to mention to them ; it was
the donation to the school of the first private endowment or benefac-
tion it hed received. The MecGill College Normal Schopl was a public
institution, supported by the Government of the country : it was not
a private endowment of any kind as the Mc6Hll' College was, but a
public institation—supported by the Government for pn%lic purposes.
Such institutions in this country had not been very much in the way
of receiving private endowments or benefaétions;: ' That he-thought
was perbaps owing somewhat to & misapprehension en the p&¥t of
many who might have benefitted them to the effect that public institn-
tions of that kind, supported by public funds, were not in need of
such benefactions. But there was need of thcm in two ways : first,
becange. the public aid given to those institutions was by no means
abundsnt, and in the next place such benefactions were of great value
to institutions of thet kind. A young man who passed through the
classes of the Model Schoo) some years ago, and took his diploma in
the elementary classes of the Normad School, and had taught hig three
years successfully and well, as required by his engagement, with the
school, but who had subsequently entered into business on his own
account, and was prospering, had written to the Corporation of MeGill
University, expressing his gratitude for the education he had received
in the model and normal schools, and his high sense of the value of
that education with reference to his success in life. He offered to give
an annusl prize of $40 for competition in the elementary classes of the
Normal School. The gentleman whom healladed to was Mr. J. C. Wilson
of this city, and he thought the action of this gentleman wads in every
way creditable to him as showing his warm feeling of gratitude towards
the institution which had be¢n' of service to him. They might, howe-
ver, almost 88y in looking at this example, as the Eord once said,
¢« One has returned to give thanks, but where are the rest”” [Applause.]
It might be thought by seme that the hundreds of students who were
educated in the school when they left thought ro more ofit. He thought
that this wae not 8o, but there was a foeling of good: will towards the
Normal School- entertained by hundreds of those who had gone forth
from: thie achopl, snd who in time to come would probably follow this

le example by assisting the Normal School’ and other institu-
tions, to the instructions they received in which, they attributéd their
success in life. [Applause.) The Corporation-of thée University and
friends of the school "Wwould join with bhim in expredsing the great
satisfaction they felt in being able to announce this the first private
benefaction to the Montreal Normal School. [Applause.]

Principal Hicks read the report on the work of the session. It
stated that during the past session 168 applicants had been admitted
into the school. Of these 10 were male students, and 98 female stu-
dents ; 63 were resident in Montreal, 54 from other parts of Canada,
and pne from the United States. Of those admitted: 33 had alresdy
obtained diplomas from the Normal School, and re-enéered to study for
a higher certificate, 5 entering for the Academy class and 28 for the
Model 8chool Class. The remainder of the applicants joined the class
studying for the Elementary School diploma, To the above must be

added one University student, who entered the school in order to
obtain the Academy diploma, according to the arrangements ag set
in the Normal School Calendar. At the close of the examination this
session 69 students were recommended for diplomas. Five for Academy
diplomas, 18 for Model School diplomas and 46 for Elementary School
diplomas. The addition of these diplomas to those previously issued
by the Normal School will raise the whole number granted to students
of the McGill Normal School since its inauguration to f718.
Of the teachers just enumerated, 101 of both sexes obtained
their diplomas during the two sessions immediately preceding the one’
just clogsing. Out of the 101 just spoken of 64 sought and obtained
engagements as instructors in the Province, Twenty three returned
to the Normal School to obtain a higher diploma ; one entered the
Mc@Gill University, where he is now a student ; and in reference to the
rest, Professor Hicks in some cases received sufficient reasons for their
not being engaged in schools, and in others he had not been able to
procure the necessary information owing to removal to distant payte
ofthe Province. He trusted that this statement would be found satisfact-
ory, and that it would be considered as evidence that the McGill Normal
ochool still continued to provide a staff of teachers, who were well aware
Sf what was is expected of them when they had completed a course of
training. With reference to those who were now about to leave the
institution, he had every reason to anticipate that a very large propor-
tion of them would immediately obtain appointments, and that of the
rest & very fair number would re-enter the school in order to secure a
higher standing. On no previous occasion had the school had a more.
intelligent class of young persons offering themselves for the teaching
profession. The report proceeds :—I feel sure that in the end we shall
be satisfied with the result of their labours, and that they themselves
will have no reason to regret in after life that they have been connected
with the work of education. I cannot refrain from saying, also, that
in obtaining so large a number of applicants every year for admission
into our Normal School we are very fortunate. This will appear the.
more satisfactory when it is considered that in many countries the
supply of candidates for normal school training is not left to chance,
but that by systematic arrangements the best public schools are made
nurseries from whence every year a large number of properly trained
young persons are obtained, who, on entering the training institution,
are found proficient in all that elementary work which must be care-
fully attended to before we can proceed successfully to any higher
course of training. I trust that before long some such system may be
adopted in this country, and that we may not be left to chance for our
yearly supply of Normal School pupils. Arrangements such as this
involve a large yearly outlay, but they are beneficial in the end, and,
indeed I may say that as far as England is concerned the training -
institutions depend upon them as a means of supply for each year's
course of training. It is only by a scheme of this nature tha we may
expect to increase our number of male students; as merchants and’
persons engaged in business will not fail to secure the services of the
boys about to leave our model schools, and thus deprive us of any
chance of getting them for the teaching profession. It is satisfac-
tory to me to be able to state that the class of young persons
who presented themselves for admission into our school at the
beginning of last Session were considerably in advance of those who
applied to us years ago. They were more thoroughly instructed in
the elements of learning, seemed to have been made more familiar with
the daily routine of school duties, and in many respects were. more
fitted for that especial training which the Normal School is intensged
to supply. There can be no doubt that the whole of this arises
from & desire on the part of our trained teachers to select and
prepare the best of their scholars for teaching purposes, and at the
same time infuse into them that love of the profession, without which
much of our labor would be in vain, I most earnestly hope that every
teacher who leaves us will act upon this principle, and soon we shall
see our Normal School progressing towards its legitimate object,
which is not so much to impart knowledge to those who have
been neglected in early life, as to instruct them in 411 that relates
to success in the practice of teaching. I must not neglect to
mention in connection with this that our own Model Schools, have
supplied us with some of our best students this year. The large number of
students who entered our Normal School in September last more
than filled our usual seats, and we experienced some inconvenience
at the opening of the session, but by addition to the furniture of our
lecturing rooms this was to some extent remedied.” A short time;
however, will, I trust, supply us with such an addition to our bujlding’ -
that we may not be obliged to refuse admission to applicants from the
country, as was the case at the beginning of the present year. I bave,
as far as a busy Session would permit, continued to maintain ¢GiTespon-,
dence with our teachers engaged in the country, especially with those’
holding situations in distant parts ' of the Province, and it is s subject
of much gratification to me to be able to state that all these young'
persons, without speaking of the good which they may effect by théir.
teaching, seem anxious o be of use to those around them, in any way,'
and to any extent thet circumstances may permit. The Model Schobls
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connected with our Normal 8chool still maintain their efficiency, and
have, as T have before stated, furnished us with some of our best Students-
in-training. The Boys' Department, continues under the care of Mr.
F. W. Hicks, M. A., the Girls’ Department under Miss F. A. Murray,
and the Primary Department under Miss L. Derick, and I have no
besitation is saying that all our students have every reason to feel
indebted to these teachers for the careful supervision and direction
Wwhich they experienced while under training in these practising schools.
Fhe Professors have as usual given every attention to the welfare of the
Noymal 8chool, - and to their care and judicious management are
owing the order and quietness which have marked the daily working of
of the classes, and also the successful termination of the present Session.
L must, also, say in conclusion that I feel grateful to the Committee of
the Normal School for their careful attention to everything requiring
their vonsideration, and especially to the Chairman, Dr. Dawson, who
8 -not yet failed since my appointment as Principal to aid me in any
‘way that would conduce to the success of the Institution.

The following is the
LIST OF DIPLOMAS, SESSION 1871-72.

TUNIVERBITY GRADUATE.
1. D. Hodge. B.A.

ACADEMY DIPLOMA,

1. Josephine E. Smith, of Danville—Honourable Mention in Greek,
Latm, Mechanics, Hydrostatics, Trigonometry, French, Geology and

Irwing. .
2. Obarles A, Humphrey, of Cowansville—Honourable Mention in

l!_ecbanics and Hydrostatics, Trigonometry and Geometry, ”
-3, Joseph Nickel, of New Glasgow—Honourable Mention in Hydros-
tatics and Mental and Moral Philosophy.

‘4, Ottilie Fuhrer, of Montreal—Honourable Mention in Geology
and Drawing. .

MODEL BCHOOL DIPLOMA.,

1. Agnes F. Cameron, of Montreal—Prince of Wales Medal and
Prize—Honourable Mention in History, Geography, Grammar, English
Composition, English Literature, Arithmetic, Mensuration, Algebra,
Goometry, Book-keeping, Latin, French, Geology, Natural Philosophy,
Instrumental and Vocal Music, and Drawing.

‘%, Wilhelmina Fraser, of Montreal-——Honourable Mention in English
gl'tmmu, Composition, Arithmetic, Algebra, Geometry, and Book
%eeping. :

8. Frances Martin, of Cornwall—Honourable Mention in History,

ish Compogition, Latin, Natural Philosophy and Drawing.
4. Edith Dalgleish, of Montreal-——Honourable Mention in Education,
ogy, Agricultural Chemistry, Natural Philosophy,and Drawing.
Www Henderson, of Montreal—Honourable Mention in Elo-

6. Robert Weir, of Montreal.

7. Agnes Hunton, of Montreal—Honourable Mention in English
Literature, Instrumental Music, Vocal Music, and Drawing.

7 8! Elisabeth Wadleigh, of Sherbrooke.
‘9. David M. Gilmore, of Havelock—Honourable mention in book-

‘20. Baxter England, of Knowlton.
11, Alice Charlton, of Montreal—Honorable mention i French.
12, Eliza McCleary, of Montreal—Honorable mention in Natural
osophy.
13. Mary Anne Fairweather, of Bowmanville—Honorable mention in
Elocution, .
- 14. Anna Ray, of Montreal.
15. Elizabeth Cunningham, of Montreal.
16. Mary Jane Rodger, of St. Andrew’s.
17. Jane Scroggie, of Rawdon.
18. Mary Jane Taylor, of Montreal.

FLEMENTARY S8CHOOL DIPLOMA.

1. Margaret Clarke, of Montreal—Honourable mention in Elocution, -

ng, botany, chemistry, and French.
Martha Elizabeth Richardson, of Montreal, honorable mention in
Story, Geography, English Literature, English Grammar, Arithmetic,
Algebra, Geometry, Book-keeping, Botany, French and Elocution.
3. Mary Mulr, of South Georgetown—Honourable Mention in Edu-
dmstry,

]Ge(?gimphy, English Literature, Arithmetic, Algebra, Geometry, Book-'

sh Grammar, English Literature, Arithmetic, Algebra,
teot Book-keeping and French.
_%."AMna Jubb, of Montreal—Honourable Mention in English Lite-
abute, Xlgebra, Geometry, Botany, French and Elocution.
. E’b Jeskip Jumjeson, of Montreal—~Honourable Mention in Geography,
oy Literature, English Grammar, Arithmetic, Algebra and ¢eo-

' [ Iilbner Kneeland, of Stukeley—Honourable Mention in Geo
3‘7;‘ Arithmetic, Algebra, Geometry, Botany, and Chemistry. :

Y. Mary Laura Ferguson, of St. Anicet—Honourable Mention in
Geography, English Grammar, and Bookkeeping.

8. Jane McGarry, of Rawdon—Honourable Mention in English
Literature, Geometry, French and Elocution. .

9. Susan Rodger, of Montreal—Honourable Mention in Algebra,
Geometry, French, and Elocution.

10. Jessie Campbell, of Montreal—Honourable Mention in Geogra-
phy.
lyl. Edouard Cornu, of Montreal—Honourable mention in History,
Geography, English Literature, Arithmetic, French, Chemitry, and
Botany.

12. Robert Varner, of Montreal—Honourable mention in Geography,
Arithmetic, Geometry and Book-keeping.

13. Isabella Reid, of Montreal—Honourable mention in Algebraand
Geometry.

14. Annabella Ure, of Montreal—Honourable mention in History,
Geography and English Literature, ..

l185. Catherine Jane Stephen, of Montreal—~Honourable mention in
Algebra. -

16. Christina Crichton, of Valleyfield—Honourable mention in
English Literature.

17. Emilly Gaillard, of Berthier—Honourable mention in French,

18. Harriet McGarry, of Rawdon.

19. Fanny M. C. Boucher, of Montreal—Honourable mention in
Elocution.

20. Emma Charlton, of Montreal—~Honourable mention in English
Literature,

21. Zelinda Cross, of Durham-—Honourable mention in Arithmetic
and Algebra.

22. Zadoc Lefebvre, of New Glasgow——Honourable mention in Al-
gebra. .

23. Annie Gannon, of Montreal——Honourable Mention in Geography.

24. Margaret Fmser, of Dundee—~Honourable mention in Arithmetic
and Algebra. :

25. Ellen Henderson, of Montreal.

36. Mary Atkinson, of Montreal.

27. Jane McNab, of Montreal.

28. Mary McLean, of Melbourne.

29. Margaret C. Ferguson, of Montreal.

30. Barbara Gardner, of St. Louis de Gonzague.

31. Elizabeth Henry, of Montreal.

32. Julia Neill, of Montreal.

33, Sarah Nightingale, of Quebeo—Honourable Mention in Geo-
graphy. : —a0!

BE. 3;‘leen Anderson, of Montreal.

35. Annie Sarachon, of New York State.

36. Victoria Trigg, of Montreal.

37. Joanna Gorman, of St. Chrysostome.

38. Hannah Engelke, of Montreal. -

39. Elizabeth Fraser, of Dundee.

40. Isabella Henry, of Montreal.

41. Ada Kirkman, of Montreal—Honourable Mention in Elocution.

42. Annie O'Grady, of Montreal.

43, Mary Ann-Allan, of English River.

44. Amelia Groom, of Montreal.

45, Jane McNaughton, of Tiidian Lands.

46. Nancy Stewart, of St. Anicet.

Miss. Henderson, on behalf of the students delivered the farewell
address. She tendered their most sincere thanks to the Prin¢ipal and
teachers for their care during the past year. She trusted that after
they had left the school the teachers might continue to assist them by
their kind advice and experience. .They were happy because that day
they reaped the fruit of the work of. the. yesr, mnd sorrowful because
that day separated them one from another; and because since their
connection with the school they had all fornied many friendships. In
the name of the students she thauked the ladi¢s and gentlemen present
for the interest they took in their welfdre, and she trusted they would
in the future so ‘pﬁrfom their duty as to merit the confidence reposed
in them, snd at the same time reflect credit upon their Professors.

Professor Robins then delivered the annual address to the students.
He pointed out to.them .that they would be criticised, and that
they would meet with many annoyances. But yet they might
be encouraged by the thought that their work wae important,
that it was growing in importance, snd  that the . diffionlties
they would meet had been met and oonguered before, and that in the
future world, if not here, they would reap the fruit of their labors. If
they then found some heart made purer, more loving, by their in-
fluence, they would be rewarded for all their toil,

The Rev. 8. J. Hunter also spoke and expressed a hope that the time
would never come when religion:and éducation ‘shonld be divorced.
Attempts to do that had been made, but -the effects had always been
disastrous. He hoped that the students would be-true to God, true to
truth, true to religion, if they Were faithful, the felthful Promiser would
fulfil his promise, % my presence shall go with you,”
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The Rev. Professor Cornish addressed the meeting, and said it must
be a fact, patent to every one who had either attended the meetings of
the various educational societies, or read the reports, that the past
academical year of 187172, had been no ordinary one both in point of
solid or satisfactory progress in the work of education. It had been
a year of unwonted progress, and that was a matter for which they as
engaged in the work of education and as ordinary citizens must feel
profoundly grateful, There had been a great advancement in material
progress, which was a great gratification ; but if it was left to itself,
and dissociated from the advancement in other things, he was not sure
that it was a gratification : but that was not the case. Progress in
material wealth was being made, but it was equally true that the
schoolmaster was abroad. Let that be the case to a greater extent
year after year and they need have no fear whatever of any advance-
ment that might be made in material prosperity and greatness, but
unless intellectual and moral progress kept pace with material it would
be a bad thing for the country. It was well worthy of the best efforts
and greatest attention of those who had their political affairs in hand
to see to it that there was that intellectual and moral progress without
which material prosperity would be a thing of naught [applause.] As
to the inadequacy of the accommodation in that building, he was glad
to say that through the efforts of the Hon. J. Ferrier a pledge had been
given by the Government of the province that the extra accommodation
should be granted as soon as certain circumstances would permit. He
then went on to urge the increase of the salaries of the teachers, and
the formation of a central board of examiners with the High School, so
as to have a common board from which alone diplomas could go forth.

The Chairman in closing the mecting stated that it meant that they
bad sent out 69 young persons trained for the work of teaching, that
of these six had taken the Academy diploma, which implied that they
had been there for three years, undertaking a severe course of education
and especial training for the work of teaching : 18 went out with the
Model School diplomas, which implied two years of training, and 46
went out, perhaps to come back, having received the training for a
whole session. It meant further that the people of this country were
learning more and more to value teachers trained in that school and
making distinction between teachers who undertake the expense and
labour of coming to that school to receive the training which was
necessary to fit them for their profession and those who contented

themselves with cramming for a while to enable them to answer & lot: last year, of many eminent teachers; their removal been a source O

of questions drawn up by the Government, It meant also that the
school had already sent out 500 teachers to work in the schools of the
country, and also that we had in this city the means of obtaining
teachers, and he could say that the Education Commissioners gave the
preference to teachers trained in the Normal School.
an admirable representation of the educational life and growth of the

country, the persons who were about to go out as instructors to the
children for the work of life.

The meeting then closed.

The Royal Arthur School.

ENTERTAINMENT BY THE PUPILE—AWARD OF PRIZES.

Yesterday morning, 2nd June, the usual breaking up entertainment
was given by the pupils of the Royal Arthur School, in St. Joseph
street, one of the most succesefull of the public schools in this city.
The entertainment which was wholly performed by the children of the
various classes in the school, was of & very pleasant description, con-
sisting of songs, recitations, and instrumental music. These were all
well performed, and showed how careful had been training both of the
girls and the boys, and how deep had been the interest which they
themselves had taken in these departments of their studies. The
singing and the instrumental music, those two delightful branches of
study, were especially good, and afforded much gratification to the
numerous assembly of the parents of the scholars and the friends of the
school who were present. The occasion this year was marked by
circumstances of somewhat unusual interest, inasmuch as the Head
Master, Mr. Kelly, and several of the teachers are leaving the institu-
tion; some to take other positions of usefulness in the cause of
education, and some to take measures for their own advancement to
higher rounds in the ladder of education. At the termination of the
entertainment,

Mr. KeLLy, the Head Master, gave a verbal report as to the work
that had been done in the school during the year. He stated that since
September they had on their roll 725 pupils ; these of course had not
all been there at the same time, but during the months of May and
June the number of pupils on the roll had ranged from 490 to 500. A
matter of great congratulation to every one who was interested in their
work, was the degree of health that had been vouchsafed to their pupils,
In the preparatory High school, where there was a smaller number of

They had there’

pupils, Professor Robins had had to regret that several deaths had
taken place, but in the Royal Arthur school all the pupils who wereé
present at the opening of the session, and who had been with them
during the year, were alive and well, although disease had been so rife
in the city. The work passed through during the year had been in 8
great measure satisfactory ; not that they might have done, or what
they hoped to have done, but he believed that they could look back
with great satisfaction to the progress that had been made. In con-
pection with that he might mention that, according to the examination
reports of the public inspectors, of the city schools the British Amer-
ican School was first in dictation, and the Royal Arthur second, and
what was a matter of much greater gratification that the per centage
of improvement in the Royal Arthur had been greater than in any of
the schools ; in arithmetic the Royal Arthur still stood first as regal

the extent of knowledge; and in the matter of writing, taking the
boys separately, the Royal Arthur stood first. These were encouraging
circumstances ; but what was a matter of encouragement was the
increased zeal of the scholars themselves. There had been discourage-
ments, but they naturally expected them ; one had been from some of
the parents, which was now passed, who thought that when their
children went to the school they shoud be placed in the classes that
they (the parents) thought fit, but he and the teachers had laid down
the principle that when a scholar entered that school he must enter
the class for which he was adapted. He wished that the parents
would understand that if they wanted their children well taught, they
should send their children first to the lower departments of schools,
and let them rise. He felt that that principle was being better- under-
stood in that district, from the fact that their primary department had
not only been full, but they had also had during the last month
between fifty and sixty applications for admission. That circumstance
also showed that people were beginning to understand that the public
schools in this city, were better adapted for teaching than private
schools could possibly be. He believed that the difficulty
to which he had alluded had gone bye, and on behalf of the
staff who had been associated with him during the past year, he thanked
the parents for their consideration and kindness, and for the care they
had taken in seeing that the scholars came to school, and doing such
other matters as they alone could do. There was still another matter
of encouragement ; they had been unfortunate in losing the services,

great regret, yet he felt that they were under a great obligation to the
Board, who had appointed their successors, for the very sufficient and
earnest manner in which they had performed their services. He had
been connected with many teachers for a long time, and he could 8y
that he never met with more zealous co-operation, and such earnestness
in their work, as in the staff of the Royal Arthur School. He was gl
to say that the Commissioners had done much for them and that they
were going to do more, It was a matter of regret that seven out of
their thirteen teachers were about to take their farewell of the school
that. day, but he believed that the Commissioners had secured very
efficient successors. He could not conclude without expressing their
deep obligations to the Board of Commissioners who, in season an!
out of season, had favored them with their presence and counsel, who
had been ever ready to hear what they had to say, and assist .them.
Their thanks were especially due to Mr. Lunn, who had not only been

constant in is attendance at the school, but had presented them with 8
beautiful chemical apparatus. .

Prizes were then presented by Mr. Lunn to the following :—

Dux of the school and medallist, Miss Kate Patton.

Girls School.—Second Prize, Miss Isabella Stuart.

Boys School.—First, Frank Duckett ; second, Edward Lancaster.

.Improvement in writing, Miss Louisa Paxton; Miss Falkner's
prizes; first for credit remarks and good conduct, Miss Helen Gray ;
for best general progress, Miss L. Gildon; for special knowledge of
Scripture, Miss Beattie.

Dr. Dawson then addressed the children. He stated that the com-
missioners had made arrangements by which boys from that school
could go into the High School with a view of following up theif
education ; he was glad that there were some boys going from that
school, for it might be to their advantage, and to the advantage of the
country that they should follow up their education, and attain to other
and better positions in life. From the report of the examiners of the
High School he learnt that four boys from that scholl had beeB
admitted on examination to the fourth form of the High School,&!ld
one of the third, a fact upon which he congratulated the school. A8
to the teachers who were leaving, he was not sure that it was altogethef
a matter of regret, because many of them were going to carry on the
work of education elsewhere, and some to obtain still higher educatio?
themselves, That was the case with the head master, who, although
a graduate in honours of the McGill University, was going abroad t0
get a few steps higher up the educational ladder. The commissioner®
and the community of Montreal thanked the teachers for their work
during the past year, the children for their diligence and congratulawd
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them upon what they had learned, and hoped that they were laying
the foundation for the greatest and best things in time to come.
Professor Ropixs spoke a few words, expressive of the pleasure he
felt in witnessing the prosperity and progress of the school,
The procecdings then closed.

Montreal High School.

ANNUAL EXAMINATIONB.

Prize Lisrs—SpPEECHES, &C.

Few things there are in the round of events, Which it falls to the
lot of a newspaper to chronicle, more interesting than the annual
examinations of the scholars in our various schools, which each year
about this time take place. Much of the interest thus felt is very
naturally created by the recollections of one’s own school days, and
2 comparison between the present and the old time. T:ere is, too,
that interest waich the progress of education cannot help but create,
the picture of happy faces, with visions before them of well-earned

olidays, and also those faces of fathers and wmothers, which, less
brimful of fun and merriment, yet Wear a look of quiet happiness and
satisfaction which it is very pleasing to see.

T' ¢ Montreal High School for many years has held the highest
_ Place among our educational institutions. It has struggled hard
against many difficulties, and now, having come under the superin-
tendence of the Protestant Sthool Commissioners, promises even
better things than in the past.

Buirnside Hall, in which the examinations are annually Leld, is a
large, airy, but somewhat mean and bare looking room. There is
not the slizhtest attempt at decoration, and everything about it from
the comnfortable ink stained de:ks to the walls covered with black
boards, bespeak the school room.

Yesterday 25th Juane, there was an unwonted life about the old

all, and an air .of cheerfulness, Was given to it by the prescnce of
some hundreds of ladics, for Wwhom seats were found about the
corners of the room, and on the well wora forms. From the keen
Interest which man:, in fact almost all, tock in the proceedings it
Was easy to sce that something more than mere curiosity had brought
themn there. The space in the centre Was occupied by the boys ;
the seats in front being filled by little fellows, just entering upon
their school life, further back were the boys composing the third and
fourt! forms, and at the rear of all, tne big sixth form bovs, who had
finished their schoo! days, and, Who perhaps, although Jooking hope-
fully forward, as only bovs can, felt some little regret, that they must
Now quit the irresponsibilities of boyhood, and in some shape or
Other take up the duties of men. They were a fine looking lot of
lads, all with more or less intelligent faces, and many of them
Wearing on their countenances a fagged look, as if the contest of the
last fow weeks had been a little hard upon them. At the upper end
of the hull was a table loaded wiih prizes, and just bebind it a raised
Platform. On the platform sat the R:v. Canon Bancroft, who, in the
absence of Rev. Dr. Jenking occupied the chair; Hon. James

errier ; Professor Howe, Principal 6f the_ Classical Department ;
Hon. Justice Bidgley, Mr.-Wm. Lunn ; Mr. Rodger, Principal of the

‘ommercial Department ; Dr. Dawson and others.

The proceedings were opened with prayer by the Chairman, who
afterwards called upon Dr. Howe to read his report of the Classical
Department.

Dr. Howe said :

Mr. C aairman,—It falls to me, as H:ad Msster of the Classical

cpartment of the High School, to submit to the Board a report of
the same for the session now closing. And first as to numbers. I
hn_d that the greatest gumber at any one time in my Department for
t is session, has been 117, an increase of 20 upon the precediug
Jear, and some small evidence thst the idea of Latin and Greek being
Unnecessary in education, is not gaining ground. All of t-is number
Were attending school during the first half of the session, but in the
Course of the last half the attendance, as is usual, fell off, so that we
oW count 100. They are, of course, not all here to-day, for it is
hot possjble to keep up a full attendance to the end of the hot month
of June. We have to be satistied if we can secure regularity in this
Fespect to the end of May, and I am able to report thut this has been

e case in all forms except the lowest. The work done in my
department, and consequent progress, have been satisfactory to me

and fully equal to those of former years. 1 begto submit with this
report copies of the Examination papers with which the classes have
been engaged lately. From these your Board will be able better to
judge the ground travelled over. The papers containing the answers
of the Questionists are also arranged in such a Way that the Board
can at any time examine them so as to judge of the proficiency of
the pupils. It would, I think, be well that Parepts Wishing to see
these answers should also be allowed to do so. I'approve of a sug-
gestion lately made to me by my colleague, Mr. Rodger, that the
soundest report which could be made to a parent of the progress of
his son would be to enclose to him the written answers, made without
aid, to question papers. The discipline of my Department has given
me no difficulty, except in the lowest Form. Mr. Jenkins, who took
charge of this form early in the session, received it from a gentleman
who was compelled by bad health to resign it after a month’s
trial. It was .not then in good order, and the new
master in his endeavours to establish discipline, whilst sup-
ported from within, met with opposition outside of the school that
increased & difticulty which he has nevertheless succeeded in
overcoming. The competition in the Sixth Form for the Davi-
son medal has been very keen and close, as you will be
able to judge from the lists which I shall presently read. The
Fifth Form promises to be a very superior Sixth next
session. In determining the Honors of a Form we usually
find it sufficient to take account of the marks of the six
leading pupils, but in the Fifth Form it has been necessary to
examine twelve. 1n short, two-thirds of the boys in it are very
good scholars. The Fouth and Third Forms area good average.
The Second Form, however, gives me some anxiety. I speak
now of the work of teaching it. According to our present arran-
gements this lowest Form of the Classical Department seems
hikely to be a standing embarrassment. When the Preparatory
High School was organized as a Separate Department, the two
youngest Forms of the old High School were taken from us as a
nucleus for the new establishment. In the printed report of
the Board not long issued, I see, by the way, that the number
of boys thus removed from usis set down as 20. This is an
error, for the two Forms thus taken counted 60. There is then
no longer any First Form in the High School proper, since it
has been made the senior or Third Form in the little High
School. When boys come up thence to us, we have no choice,
but to put them in our Second Form. Now many come up
thence quite unfit for such a step, not by approbation or consent
of Professor Robins, but by action of their Parents whose wishes
have to be considered. Moreover, at the biginning of the
session, new pupils enter with us, never having been in the
Preparatory High School, too old to be sent thither, and yet
quite untit to join our lowest form. The result is that there is
a vast inequality in the attainments of the boys composing this
Form and the teaching of it is very troublesome and unsatisfac-
tory. I respectfully spbmit to the consideration of the Board,
whether it would not be well to re-establish a First Form in
this school to correspond with the highest Form in the Prepa.-
ratory Department. There would indeed in this way be an
overlapping, but I see rather a recommendation than an objec-
tion in this. I beg to record my obligations to the Assistant
Masters for their diligent co.operation with me in efforts to
improve the school. I thank the Board not only for their
support when I have required it, but for the kindness and
politeness with which it has been given.

He then read the Prize and Merit list of the classical depart-
ment :— .

8i1XTH FORM.

Duzx. Henry Herbert Lyman.

1. Lyman, 6,660 marks—attainable maximum, 7,000 ; 2, Jenkins
6,490 marks ; 3, MacD »nald 4,065 do ; 4, Crichton 3,460 do.

Latin—1 Jenkins, 32 Lyman, 3 MacDonald,

Greek—1 Jenkins, 3 Lyman, 3 MacDonald.

English—1 Lyman, 2 Jenkins, 3 MacDonald.

French—1 Lyman, 2 Jenkias, 3 Aylwin, 4 Crichton.

History—1 Lyman, 2 Jenkins, 3 MacDonald

Geography—1 Jenkins, 2 Lyman, 3 Crichton, 4 MacDonald,

Arithmetic - 1 Lyman, 2 Crichton, 3 J nkins,

Algebra—1 Lyman, 2 Crichton, 8 Jenkins.

Geometry—1 Lyman, 2 Jenkins, 3 Cricuton.

Natural Philosophy—~1 Lymsn, 2 Jenkins, 3 Crichton, 4 Mac.
Donald. :

Bible Lessons—1 Lyman, 2 Jenkins, 3 MacDonald. 4 Haultain,

Writing— 1 Jenkins, 3 Aylwin, 3 Crichtor, 4 MacDonald,

Phonography-—1 Jenking 2 Lyman, 3 Crichton.

Conduct—Jenkirs and Lyman.
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Punctuality—Jenkins and Crichton,
FIFTH FORM,
Duz. Eugene Lafleur.

1. Lafleur, 6,386 mark:—maximum 6,500 ; 2. Gould, 4,802 marks ;
3. Bcott, 4,614 do, from Anu Street S8chool ; 4. Donald, 4,447, from
Royal Arthur 8chool ; 5. Muir, 3,765 marks.

Latin—1 Laflear, 2 Gould, 3 Scott, 4 Muir, 5 Donald.

Greek—1 Lafleur, 3 Scott, 2 Muir, 4 Donald, 5 Goald & Levi.

English—1 Lafleur, 2 Gould, 3 Donald, 4 Atwater, 6 Muir.

French—1I Lafleur, 2 Scott, 3 Gould, 4 Donald.

History—1 Gould, 2 Donal’d and Lafleur, 4 Atwater, 5 Scott.

Geography—1 Lafleur, 2 Muir, 3 8cott, 4 Gould and Ritchie.

Arithmetic—1 Donald, 2 Scott, 3 Lafleur, 4 Levi, 5 Atwatr,

Algebra—1 Lafleur, 2 Scott, 3 Donald, 4 Atwater, 5 Muir.

Geometry—1 Lafleur, 2 Gould, 3 Gardham, 4 Donald, 5 Scott,

Natural philosophy—1 Lafleur, 2 Gould, 3 8cott, 4 Gardbam and
Mnir,

Bible Lessons—1 Lafleur, 2 Scott, 3 Atwater, 4 Fair, 5 Donald.

Writing~1 Gould, 2 Lafleur, 3 Atwater, 4 Fair, 5 Scott.

Phonography—1 Lafleur, 3 Scott,-3 Donald, 4 Atwater, 5 Fair.

Conduct—Fair, Donald, Smith and Thomas,

Punctuality—Donald and Muir.

FOURTH FORM.
Dux. William A. Leggo.

1. Leggo, 4,990 marks--maximum, 5,500; 2. MacPherson, 3,978
warks ; 3 Dettmers, 3,613 do ; 4 Budden, mi, 3,026 do ; 5 Robert,
2,490 do.

"Latin—1 Leggo, 2 Dettmers, 3 MacPherson, 4 Platt,

Greek—1 Leggo, 2 Dettmers, 3 MacPherson, 4 Stacy, 5 Platt.

English—1 Leggo, 2 MacPherson, 3 Robert, 4 Buchanan,

Elocution—1 MacPherson, 2 Budden, mi, 3 Dettmers, 4 Stacy, 4
Leggo.

French—1 Dettmers, 2 Leggo, 3 Buchanan, 4 MacPherson, 5
Burns and Robert,

History—1 Leggo, 2 MacPherson, 3 8haw, 4 Platt, 5 Buchanan.

. Gbeography-—l MacPherson, 2 8haw, 3 Dettmers, 4 Leggo and
robert.

Arithmetic—1 Leggo, 2 Budden, mi, 3 Bobert, 4 Shaw, 5 Barns.

Geometry—1 Leggo, 2 Budden, mi, 3 MucPherson, 4 Stacy, 5 Sym.

Algebra—1 Leggo, 2 Budden, mi, 3 8haw, 4 MacPherson, 5 Stacy.

Scripture-—1 Dettmers, 2 S8ym, 3 Muir, 4 Stacy, 5 Leggo.

P Writing—1 McLaren, mi, 2 MacPherson, s Leggo, 4 Burns, 5
latt,

Phonography—1 Legso, 2 Platt, 3 MacPherson, 4 Robert, 5 Brock.

Conduct~— Budden au:! MacPherson.

Panctuality~~McLarcn, mi, and Leggo.

THIRD FORM,
Dux. Huntley B, Mackay.

1. Mackay, 3,223 marks—maeximum attainable, 4,600 ; 2. Murray,
3,210 marks ; 3 Darey, 3,176 do ; 4 Raynes, 1,828 do,
Latin—1 Darey, 2 Murray, 3 Howard, 4 Mackay.
Greek—1 Darey, 1 Msckay, 3 Kerry, 4 Caverhill.
English—1 Murray, 2 Raynes, 3 Darey, 4 Dettmers.
Elocution—1 Hawilton, mi, 3 Murtay, 3 Howard, 4 Raynes.
French—1 Mackay, 2 Murray, 3 Datey, 4 White.
Ristory—1 Murray, 2 Darey, 3 Mackay, 4 Hamilton, ma.
Geography—1 Mackay, 2 Darey, 3 é\\rmy, 4 Howard.
Arithmetic—1 Mackay, 2 Wallace, 3 Swan, 4 White.
Scripture—1 Mackay, 2 Hawfilton, s, § Wallace, 4 Darey.
Writing—1 Raynes, 2 Hamilton, ma, 3 Mackay, 4 White,
Conduct—White.
Punctuality—Darey, White and Murray.

SECOND FORM.
Duzx, Paul Lafleur.

1. Lafleur, 3.821 marks—maximum attainable, 4000; 2. A. G,
Macpherson (ma) 2,086 ; 3, Walker, 1,491 ; 4, Bernard, 1,475; 5
Macfarlane, 1,285, ! !

Latin—1, Lafleur; 2, Macpherzon,
Bernard ; 5, Macfarlane. )

English—1, Lafl.-ur ; 2, Macpherson, ma ; 3, B-rnard ; 4, Robins.

Arithmetic—1, Bissett; 2, McDiarmid ; 3, Cole, 4, Morris ; 5
Bernard. T T

French—1, Lafleur ; 2, Walker; 3, Lemay, and Macpherson, ma ;
4, Campbell, mi. ’

History—1, Lafleur ; 2, Walker ; 3, Macfarlane ; 4, Stevenson.

Geography—1, Lafleur; 2, Macfarlane ; 3, Macphersor, ma ; 4,
Walker,

Religious Studies—1, Lafleur ; 2, Macpherson, ma ; 3, Walker ; 4
Macfarlane, '

Elocution—1, Macpherson, mi ; 3, Muir ; 3, Robins ; 4, Lafleur,

ma ; 3, Macpherson, mi ; 4,

Writing—1, Macpherson, mi ; 2, Cvle; 3, Bissett ; 4, Muir; 5,
Bernard.

Conduct—Gibb,

Punctuality—Laflear,

To enliven the dryness which the reading of the long lists of
names entailed, several very admirable recitations were given
by boys. Macpherson and Dettmers recited that scene from
“ King John,’ in which ¢ Hubert*’ tells the king of the manner
in which the people speak of Arthur's death ; the king replies
upbraiding Hubert with the deed, and Hubert retorting shows
the king’s authority, to which John answers that had Hubert
not been by his looks suggesting a purpose too foul for their
tongues to name, his consent had never been given. Hubert
then replies that Arthur lives, etc. Both boys did admirably,
displaying considerable dramatic talent and a just appreciation
of the words which they spoke. The Nightingale and the Lute,
a remarkably pretty little poem was rendered with admirable
eftect by Hamilton and Darey. Hamilton, who recited the
principal part, displayed a knowledge of elocution perfectly
wonderful in a lad of his years. A scene from ¢ Much Ado
About Nothing,’” was very neatly given by Darey, Bacon and
Reid. The prizes were then distributed by the chairman.

Mr. Rodger was next called upon to read his report of the
commercial department of the school.

Mr. Rodger said :—As I do not consider this either the proper
time or place for discussing questions connected with the
theory of education, the remark which I have to make, in pre-
senting the prize and honour list of the commercial side of the
school, will be very few,and these referring to the working of
the school during the year.

The maximum number of pupils is 96, the number on the roll
at present 73, being somewhat less than last year. Of those
boys who have left us during the session, the greater number
have gone to business. Some have been withdrawn from 2
feeling of dissatisfaction on the part of the parents, and sent t0
other schools. Of this we do not and dare not complain. The
education of a child is too important & matter for a parent to
send him to the High School simply because it is the High
School. If, with the advantages we possess, we do not hold
out the best inducements for him to do so, the fault must be
with us ; in which case the Board will soon find out the cause,
and apply the proper remedy. But with a fair field and no
favour (perbaps I should rather say, with existing prejudices
working against us removed), I have no fear of,the result, One
or two who have left us,I can only characterize as fugitives from
justice. Itis not altogether a matter of regret to me that I
have to say this, because I wish it to be distinctly understood
that (so far as 1 know the feeling of the Board and of the mas-
ters), no boy can be allowed to remain in the High School who
is not regular in his attendance, attentive to his studies, cour-
teous in his demeanour, and amenable to discipline. 1t is our
desire to send forth our pupils with well-stored minds, and
well-trained intellects, rather than to swell their number at any
cost.

"The course of study pursued has been much the same as that
of last year, embracing Commercial Arithmetic, English, Pen-
manship and Book-keeping, to prepare a boy for the counting
house or the wareroom, combined with such an amount O
Mathematics as will enable any boy, whose inclination leads him
that way, to enter the Practical science department of McGill
University. In speaking of our course of study I would suggest
more attention given to the practice of original composition in
the upper forms, and the introduction of some standard author
(say Milton or Shakespeare) as a text book for the grammatical
analysis of the English language. .

1 have received favourable reports of the conduct and dili-
gence of the junior forms. .

I cannot bring these remarks to a close without thanking the
Board for the confidence they have uniformly placed in me ;
and my colleagues for their ready attefition to my wishes, and
for their co-opération in the efficient working of the school.

He than read the prize and merit list of the commaercial
department.

SIXTH FORM,

Earle, ma, good general standing and honorable mention iB
Book-keeping and Mathematics,
FIFTH FORM.

Duz—Wm. James Sennat, Montreal, 6,277 marks ; 2, Meek, 4,324
do ; 3, Campbell, 4,055 do,
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Euglish—1 Sennat, 2 Peel, 3 Winks, 4 Mcek.
French—1 Sennat, 2 Kutherford, 3 Campbell.
History—1 Winks, 2 Campbell, 3 Sennat, 4 Peel.
G'eography—l Sennat, 2 Rutherford, 3 Meek.
Arithmetic—1 8ennat, 2 Meek, 3 Rutherford, 4 Peel.
Algebra—1 Sennat, 2 Peel, 3 Rutberford, 4 Meek. .

eometry—I1 Sennat, 2-Peel, 3 Campbell, 4 Meek.
Nat, Philosopby--1 Secuat, 2 Meck,

ble Lesson, 1 Winks, 2 Seunnat, 3 Campbell.

0ok -keeping—1 Meek, 2 Sennar, 3 Campbel), 4 Peel.
Writing—1 Rudolf, 2 Peel, 3 Sennat, 4 Campuell.
Phonography—1 Meck, 2 Peel, 3 Seunat, 4 Campbell.

nduct-——Campbell, Peel and Sennat,
Punctuality—-()ampbell.

FOURTH FORM.

Duz, Arthur Watkine, Montreal, 5,040 marks; 2 Stanton, 3,721
%0 ;3 Orr, 3,500 do ; 4 Nelxon, 3,256 do.
English—l Watkins, 2 Stanton, 3 Nelson, 4 Orr.
locution—1 Watkins, 2 Orr, 3 Shearer, 4 Goodhngh.
rench—1 Watkins, 2 Nelson, 2 Stanton.
Bistory—1 Stanton, 2 Inglis, 3 Watkins.
Qeogmph)-—l Watkins, 2 Holland, 3 Goodhugh and Orr, equal.
Arithmetic—1 Orr, 2 Watkins, 3 Nelson, 4 Stauton,
Algebra—1 Stanton, 2 Kerr, 3 Orrped Watkins,
eometry—1 Kerr, 2 Stanton, 2 Watkins, 4 Nelson.
Bible Lesron—1 Watking, 2 Stanton, 3 Goo.ihugh.
ook-keeping—1 whyte, 2 Walking, 3 Orr, 4 Stanton,
WIiting—l Whyte, 2 Orr, 3 Watkins, 4 Nelson,
honography—1 Watking, 2 Orr, 3 Whyte, 4 Nelson.
Cunduct—Shearer and Goodhogh,
Pnnctuaﬁty——Orr.

THIRD FORM.

Duz, Frederick Baker, Montreal, 3 257 marks ; 2 Christian, 2,796
©; 3 Reid, 2,630 do, .
English—1 Christian, 2 Reid, 3 Bacon, 4 Baker.
Klocution—1 Reid, 2 Baker, 3 Bacou.
rench—~1 Morris, 2 Baker, 3 Christian,
istory.—1 De Bols, mi, 2, Morris, 3, Baker.
8ography—1 Morrix, 2, Baker, 3. Christian.
Arithmetic—1 Reid, 2 Morris, 3 Kingan, 4 Baker.
Bible Lessot —1 Baker, 2 Kiogan, 3 Smith, mi, 4 Christian,
0ok-keeping—1 Christian, 2 Bacon, 3 Reid.
riting—1 Christian, 2 Laing, 3 Bacon.
Conduct— Christian and Morris.
Unctuality—Morris.

SECOND FORM.

D“’:. Alex. Ferguson Gunp, 3,695 marks; 2, Larmonth, 3,202
Warkq ; 3 Russell, 3,130 marks ; 4, Smith, 3,074 warks.
oglish-—1, Gunn ; 2, Larmonth ; 3, Russell ; 4, Weir.
,lOOlltion—l Smith, 2 Larmonth, 3 Russell, 4 Biack,
‘tench—1, Smith ; 2, Gunn ; 3, Larmouth ; 4, Russeil.
Istory—1, Ruesell ; 2, Gunn ; 2, Smith ; 4, Fish.
®ography—1 Gunn, 2 Russell, 3 Larmonth, 4 Maccullough.
Arithmetic—1, Guan ; 2, Russell ; 3, Fish ; 4, Weir.
Cripture Geography—1, Larmonth ; 2, Fish ; 3, Guun ; 4, Scott
'ﬁ'“hg—l, Larmonth ; 2, Foster ; 3, Lacy , 4, Smith,
Mduct—Gunn and Larmonth.
E'"‘)etuulity—-(}unn and Kussell.
4s before recitations were given at intervals during the
g of the prize lists. Smith recited .Tennyson’s beautiful
%0 intituled +¢ Lady Clara ;' a scene from Bulwer’s comedy of
;loney " was given by Smith, Lacy, Black and Gunn; and
Rom & comedy intituled the “ Troubles of Nervousness,’ by
= bms, Muir, Macpherson and Lafleur.
The Prizes in this department were also distributed by the
clml'man.
As the request of the Chairman,
the + Dawson spoke for a few moments. Ile said that he had
th gpvilege of speaking at a great many of the meetings of
e High School, but previously he had not had the honor of
*heaking as one of the Commissioner of Schools, and he should
W take the opportunity of saying a few words to the parents
#2070 than to the boys. His text should be, what he had held
";Jnmmy years and had repeated on all occasions, that he
o ght the city of Montreal owed much, much more than it
.m%‘“d, to the High School. Most of the buginess men and
Boh hants of the city had been turned out there, The High
Mog %00 was much better than was paid for by the people of
It treal ; the work was better work than they paid for doing,
Was & place where work had been done by men who in some
™®pects had sacraficed themselves for the interest of the public,

in their desire to keep up the standing of the school. He had
recently been to the opening of a Roman Catholic High School,
and he must say that as regarded the building it was decidedly
ahead of the one they were then in, Although very good work
had been done in this building, still it was & place of the olden
time, and not suited for the Montreal High School of to-day.
It would not bear comparison with dozens of the warehouses, in
which merchandize was sold, or the banks, etc., although they
did not surely value their boys less than they did their dry
goods and groceries. The Catholic High School of which he had
spoken merely represented the commercial department of this
school, but it was a building that in its internal arrangements
and in every respect was much ahead of anything they could
show. When, however, they looked at the work of the school,
he would not say that they could do anything ahead of the
work of the High School. His friends, Principal Howe, Mr.
Murray and Mr. Rodger, he might almost call them his venera

ble friends, were not in the position of men who ought to be
struggling to keep up a school under adverse circumstances.
They ought to be so placed that they would be able to devote
their knowledge and experience to teaching only, and have the -
drudgery taken oft them ; and it was the business of the city of
Montreal to take that drudgery oft them. When the money at
the disposal of the School Commissioners was increased he
trusted that a very considerable portion of it would be devoted
to the enlargement of this school. Some people talked about
higher education, as not being necessary, But they had to
train a man for the higher as well as the lower departments of
life, and it was an altogether wrong thing to suppose that the
Commissioners ought not to take a large sum of money for
such & work. And here was another thing, there were boys here
from the Royal Arthur school, who were now going through this
school and gaining its honours ; thus a high education was given
to the children of the poor as well as the rich. Another thing
which would strike them was the two departments of the High
School. The large number of scholars in the classical depart-
ment, as had been explained by Professor Howe, showed that
the classical element was not falling behind, Certainly not, nor
would it fall behind. The reason which had led to objections
to classical education in England we had nothing to do with
here. In many schools in England it had been the practice to
teach nothing but classics, following the order of things which
prevailed in the Middle Ages when there was nothing else to
teach. That had never been the case in this country, however.
Higher education had never been developed here to the extent
which it should have been ; we were but in the commencement
of the work of developing our higher education. But the point
to which he had wished to refer was this, they had here two
schools joined in one, or at least they had what ought to be two
schools. If the present building were taken the whole of it for
the commercial department, and a new building erected for the
classical department, it would not be more than the necessities
of the Protestant population of Montreal demanded ; and there
ought also to be a double staff of teachers. All the means at
present at the disposal of the Protestant commissioners for the
school would not be more than sufficient for one school. The
commercial school ought to be a very highly scientitic school,
while the classical school should be very much strengthened.
He would now return to the text with which he had begun

which had been to endeavor to convince the people of Montreal
that the High School had not and was not receiving the support
from the community which it ought to have to be the kind of
school that it ought to be; and that the public ought tosupport
and sustain the Commissioners of Schools in doing more for it
in the future. One thing which he had omitted to remark was
the small and paltry prizes which the Commissioners found
themselves able to give. Of course he knew that the instruc-
tion which scholars got here was of itself a prize, still he would
like to see prizes for the first boy in each subject as well as in
the form. To the boyshe had not yet said anything. They
were there enjoying great advantages, which many of those who
had gone before them had not enjoyed. He hoped that they
would make the most of these advantages, and not leave the
school without going through all the forms. If they possibly
could, they ought to go through to the end ; and they would
never be sorry for it ; and the longer they lived in the world,
the more sorry would they be that they had not learned all
they could in their youth, that was, if they ever came to be
thinking men at all. He would not have them stop at the
school either, but go on to college as well for three or four years,
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They would be all the better men, and all the better fitted for
the business of life, as their minds would be strengthened. In
conclusion he advised them to take all they could get, and
never stop with any less.

After some remarks by the Rev. Chairman, the exercises were
brought to a close with the benediction, and the boys and their
friends quickly dispersed.

Here it may be mentioned that prior to the proceedings at the
High School yesterday a very handsome writing case was pre-
sented to Dr. Howe by the pupils of the 5th and 6th forms of
the school, in token of their respect and aftection for him. The
presentation took place privately in the 6th form class-room, so
that we cannot report what was said either by boys or master,
but the cheering inside was evidence of the warm feelings
entertained towards Dr. Howe by this pupils.

The Model Schools.
PRESENTATION OF PRIzES.

Yesterday atternoon, 25th June, the presentation of prizes to
the successful pupils, both girls and boys, at the Model Schools
took place. Principal Dawson presided on the occasion, and
there was a moderate attendance of the parents and friends of
the children. After a hymn had been sung,

Principal Hicks, being called upon by the Chaiiman, stated
that the schools still maintained their efliciency under the
present teachers, and were useful for several purposes. They
were useful, in the first place, as practising schools for normal
school teachers, for many of those who had taken situations in
the country had been teachers of model schools, and the most
important part of their education had, in many cases, been ob-
tained in the model schools. The model schools furnished the
normal schools with a large number of their best students, and
during the last session those who had taken the highest places
in the normal school had been those who had come out of the
model school. Then the schools were useful, inasmuch as they
afforded a good, sound and healthy education to the children of
Montreal, and they bore an efficient part in the training of
young people for the normal school.

The prizes were then distributed by the chairman, the follow-
ing being the list :

GIRLS' DEPARTMENT.
Junior Division.

(lass 1—Margaret Greer, prize in mental arithmetic and
tables; Isabella Waterman, prize in arithmetic and credit marks ;
Frances McGaren, prize in reading, spelling and writing.

Class 2—Ellen Healey, prize in writing and credit marks ;
Annie Stewart, reading, spelling, arithmetic, grammar, history,
composition, mental arithmetic and tables.

Class 3—Henrietta Anderson, prize in mental arithmetic,
tables and general proficiency ; Florence Hickey, spelling, geo-
graphy, grammar and history ; Carrie Smith, spelling, French
and composition : Mary Bickerstaft, arithmetic,

Intermediale Division.

Class IV—Harriet Binmore, prize in Canadian history and
natural history; Louisa Trigg, spelling; Ann Jane Cooper,
practical and mental arithmetic; Fanny Hudson, reading,
Isabella Little, credit marks and diligence.

Class V—Elizabeth Binmore, prize in spelling, grammar,
French, Canadian history, natural history and mental arithmetic.

Class IV—Augusta Trig, prize in geography ; Maude Charlton,
Canadian history and natural history ; Lily Watson, arithmetic;
Mary Sloan, history and drawing ; Margaret Melville, arithmetic;
Annie Ward, reading and credit marks ; May Boyd, spelling.

Class VII—Elizabeth Maltby, prize in spelling, arithmeticand
geography ; Ledivia Hayden, French; Jane Elliott, writing,
drawing, natural history, and general proficiency; Honora
Sheehan, grammar and Canadian history.

Senior Division.

Class VIII—Jane Hyde, prize in writing; Kate Norval,
spelling and music; Emma White, spelling and grammar ;
Robina Seath, arithmetic and credit marks,

Class 1X—Margaret Reburn, prize in writing ; Henrietta
Douglass, credit marks and general proficiency ; Christiana Ri-
chardson, punctuality ; Jessie Brown, spelling and drawing ;
Celia Easton, reading and diligence,

Class X—Annie Carroll, prize in French, arithmetic, geogmpby
and grammar ; Lydia Teds, French and punctuality ; Mary _A“_
Dawson, writing and punctuality ; Bessie McNabb, drawing’

| Georgina Hunter, reading, spelling, history and ecredit marksi

Blanche Smith, physiology and musie.
Adranced Class.

Mary Baillie, prize in arithmetic, grammar, amiability, algeb™
bookkeeping, physiology and general proficiency ; Sarah Huré
spelling, geography. Latin, punctuality and French ; Ago®
Mazxwell, aritmetic, geometry and mental arithmetic ; Tsabel®
McBratney, reading, writing, drawing, credit marks and pun®
tuality ; Annie Elliott, drawing, amability, and general pro
ciency ; Annie Trees, reading.

Extra Prizes.
For the best papers on Trench’s ¢ Study on Words.,'—1, Marf
Baillis ; 2, Georgina Hunter.
BOYS DEPARTMENT.
Prize List—Junior Divigion. o
1st Class—Sloan—Writing and Drawing. McF: arlane—Ment/
Arithmetic, Credit Marks and Punctuality. Cunningham
Reading, Spelling and Pungtuality.

ond Class—Cook—French, Geography and Credit M&Tk;i
Hamilton—Writing and Drawing. Michaels—Arithmetic, Men
Arithmetic aed Grammar. it

3rd Class—Thomson, R—Reading, Writing, Geography, Cre.d'.
Marks and Punctuality. (’Loughlin—French and Mental AritP
metic. Griftin—Arithmetic. o

4th Class McCorkill—Reading, Spelling, Writing, French 8
Punctuality. Crawford—Arithmetic and Drawing, Marchbso®
—Geography and Giammar.

Tulermediate Division.

5th Class—Cooper—Mental Arithmetic, Grammar and Hist{”"
Maltby—Spelling and Credit Marks. Summerskill—Readio¥
French and Geography. it

6th Class—McCudden— Arithmetic, Mental Arithmaetie, Cré o
Marks and Punctuality. Mooney—Writing, Geography #
Conduct. ,

Tth Class—Thomson—Arithmetic, Geography and Gramm?®”
Reburn—Mental Arithmetic and History, Gordon—Spell®
and French, Varner—Writing and Credit Marks. Ker”
Drawing and General Standing.

Senior Division. i

8th Class—McCormick—Writing, Arithmetic, Geography 87
General Progress.

9th Class—Jane—Spelling, French and Drawing. MelIntost”
Mental Arithmetic and History. bl

10th Class—Charters—Spelling, Grammar, Natural Philosop
and General Study. Sandham—Arithmetic, Geography, Histo™'
and Credit Marks. Edwards—Writing and Book-keeping.

ADVANCED CLASS,

Jubb—Etymology, French, Grammar, and Credit M"k;:
Ryan—Geography, History, Natural Philosophy and Composlt""’nd
Richardson—Latin and Book-keeping. Sternby—Reading
Mental Arithmetic. o

Principal Dawson then addressed the children. He rem&ﬂ:’,
that they had great privileges, and that, attendant upon th%
privileges, were duties. They had the privilege of livin_SG‘g&
beautiful country, and above all of being the children of §
and they ought to try to attain to the great dignity of 1}9’:,,
worthy of being the children of God, the brothersand the sist of
of Jesus Christ. Those were some of the privileges that B
possessed, and they ought to remember that those pnvﬂef;:
carried duties with them; they must remember that 4
smallest of them could do some good to others in the world,
that they were looked upon as specimens of thousands of Y0¥y
Canadians, who were growing up in the country and whOVlll .
few years would be occupying the places of the presentg"?,
eration, and be, he hoped, better and wiser and able to do mﬁo.
good in the world than they had, many of them been able 10
Well, in that school they could commence with the pﬂm
school, and go on from that till they got to the advanced ¢ ot
so that they would be fitted to be useful in the world. He 1)
glad to know that the advanced class was doing so well, bub b
should like to see more students in it, because he thou8
wherever it was possible for the parents of the children todo
that they should allow them to go forward to the adv””ban
class, for then they would leave the shool well educated. T
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he should like to see some of the boys coming out of the ad-l
ced class going to college ; now they had a class for the

Study of arts, and one for the study of sciences, and he did not p

20w why they should not have lads from the model school to ,
0in these classes and become the leading scientific or literary !
Ien of the country. He should be glad to see that, and he

Oped that soon the girls from the Model School would be able '
80 to a college, that he trusted would soon be established
ence they would come very highly educated indeed. The :

ollege had not yet been established, but in the meantime there
the Normal School, where they were fitted for the profession -
ot teaching, and he would say to all young women that if they |
Mere under the necessity of earning their own subsistences in i
® world, the best thing they could do was to go to the Normal |
00l and come out fitted to be teachers of schools. (Ap-'
Use.)

It was then announced that the school would reassemble on t

the 14 September, and the National Anthem having been sung

@ proceedings terminated. |

Distribution of prizes at the Congregation de ‘
Notre Dame Ottawa. i

The closing exercises of the scholastic year took place at the |
-~ Above institution yesterday, 12th June, Lord and lLady Lisgar:
Dresiding. Miss Dalton and the Hon. Mr. Ponson y were also
Pregent, The large Hall was filled with the parents of the !
Upils and invited guests, among whom we noticed the Hon.
Pt McKeaghney, and the Misses Reynolds. It was very taste-
{ully decorated with evergreens, but the stage, as we may call
Was more particularly beautiful and interesting. The lady
Upils were all dressed in white, and looked as charming as
Outh, innocence and beauty always do.
About 5 o’clock, the Vice Regal party arrived, and were met
8% the door by the Rev. Father Dandurand and Captain De Bou-
Cherville, As they entered the Hall and were conducted to
®ats, sweet harmony from two pianos welcomed them.
We regret that want of space will not permit us to refer in
detail to the various interesting features of the programme,
Uffice it to say, that the vocal and instrumental music which
8lternated during the proceedings was of a superior character
znd_ fully appreciated by the audience whom it pleased and
elighted to a high degree.
A Dialogue entitled “The Graduates Choice,’ was charac-
terized by beautiful sentiment, and ¥ The rivalry of the birds "
88 & melodrama, well performed, innocently amusing some-
mes, and always exquisetly delightful.
ong the young ladies who received distinctive honor in the
i‘t{parior course, we must mention Miss Lynch, Miss McNaughton,
M',SS Hanour and Miss Buckley; and for proficiency in music,

188 Robertson Ross, Miss Pellant, Miss Caldwell, Miss Beauset,
nd Miss Cotton.

. Miss Emma Armstrong having completed the course of studies
8lven in the Institution was presented with & diploma nnd gold
Medal, This young lady is possessed of talent and ability in a
WMore than ordinary degree, and certainly the diploma and

Onors she has with her from the institution are no exaggeration
er mental cultivation and educational proficiency.
iss Armstrong having spoken a very affecting farewell
Mddress to her good teachers and companions in study, read an
dress to His Excellency, who replied as follows :
ha,L&dy Lisgar and I fully appreciate the kind wishes which you
‘hav,e expressed towards us. In return we tender you many
f nks and make you the assurance that when we shall be far
t:;"m Canadian shores we will remember with pleasure our visits
a Your calm seclusion, and to the seene of your useful labors

0 will ardently hope for the continuance of your success,

gether with the enjoyment of constant happiness.

od save the Queen concluded the programme.— Ottawa Times.

Laval Model School.
ENGLISH DEPARTMENT.—F1RST DIVISION.
List of premiums.

Religious instruction.—1st i
.—1st prem., John Maguire ; 2nd prem.
Mar §, MocSweeney and Chs. Maguire ; Ist, acc. Horatjo

Maguire ; 1st acc., James Conrick ; 2nd Horatio

Wrighg ; 2nd acc., James Conrick,

FIRST CLASS.

Reading.—1st prem., Louis Généreux; 2nd prem:., J. Bte.
orrissette and David Dufresne ; 1st acc., Alphonse Belleau;
2nd acc., Frangois Dumas.

SECOND CLASS.

Ist prem., Joseph Laliberté ; 2nd prem., Alphonse Godbout ;
1st acc., Narcisse Marquette ; 2nd acc., Narcisse Matte.

THIRD CLASS.

1st prem., Alfred Masse ; 2nd prem., Léon Lacasse and Alfred
Gingras ; 1st acc., Pierre Fiset ; 2nd acc., Pierre Pelietier.

FourTH CLAsS.

1st prem., Arthur Dugal; 2nd prem., Aimée Toussaint; Ist
acc., Adam Andrews ; 2nd acc., Louis Matte.

FIRST CLASS,
Dictation.—Ist prem., John Maguire [; 2nd prem., David
Dufresne ; 1st acc., Frangois Dumas , 2nd acc., Joseph Belleau.
SECOND CLASS.
1st. prem., Mark Henry McSweeney; 2nd prem., Charles
right.
THIRD CLASS.

1st prem., Alfred Gingras ; 2nd prem., Alfred Masse ; st acc.,
Auguste Dufresne ; 2nd prem., Pierre Pelletier.

FOURTH CLASS.

Ist prem., Adam Andrews; 2nd prem., Arthur Dugal ; 1st
acc., Aimée Toussaint ; 2nd ace., Louis Matte.

FIRST CLASS.

Translation.—1st prem., David Dufresne; 2nd prem., John
Maguire and Louis Généreux; lst acc., Joseph Belleau; 2nd
acc., Francois Dumas.

SECOND CLASS.

1st prem., Mark Henry McSwe-ney ; 2nd Chs. Maguire and
James Conrick ; lIst acc., Horatio Wright; 2nd acc., Joseph
Laliberté.
THIRD CLAsS,

st prem., Alfred Gingras ; 2nd prem., Alfred Masse ; 1st acc.,
Auguste Dufresne ; 2nd acc., Pierre Pelletier.

FourtH cLASS.

1st prem., Adam Andrews; 2nd acc., Aimée Toussaint; lst
acc,, Arthur Dugal ; 2nd acc., Louis Matte.

FIRST cLASS,

English Grammar.—1st prem., John Maguire ; 2nd
David Duiresne , 1stacc., Louis Généreux; 2nd aco,
Morrissette.

J)rem.,
. Bte.
SECOND CLASS.

1st prem., Mark Henry MoSweeney ; 2nd acc., Joseph Lali-
berté ; 1st ace., Horatio Wright ; 2nd acc., Alphonse Godbout.

THIRD CLASS.

1st prem., Alfred Masse and Alfred Gingras; 2nd prem.,
Pierre Pelletier; 1st acc., Auguste Dufresne; 2nd acc., Léon
Lacasse.

FIRsT CLASS.

Parsing.—1st. prem., David Dufresne; 2nd prem., J. Bte.
Morrissette and Louis Généreux ; 1st acc., John Maguire ; 2nd
acc, Frangois Dumas.

SECOND CLASS.
‘1st prem., Joseph Laliberté ; 2nd prem., Alphonse Godbout ;
1st acc., Charles Maguire ; 2nd acc., Mark Henry McSweeney.

Declamation.—1st prem., John Maguire ; 2nd Horatio Wright ;
1st ace., Charles Maguire ; 2nd acc., James Conrick.

Mensuration.—Prem., David Dufresne.

SECOND DIVISION.
Religious instruction.—1st prem., Martin Mulroney ; 2nd

{ prem., Alfred Wright and William Conrick ; 1st acc., Daniel

(’Brien ; 2nd acc., Patrick O'Leary.
FIRST OLASS.

Reatiing.-—ISt prem., Arthur Van Felson ; 2n0d prem., Ernest
Cloutier and Thos, Hill; 1st acc., Emile Loriot; 2nd acc.,
Joseph Létourneau. '
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SBOOND CLASS.

1st prem., Joseph Drapeau and Alphonse Généreux; 2nd | 8F

prem., William Hudson ; 1st acc., Pierre Charest; 2nd acc.,
Lucien Lacroix.

THIRD CLASS.

Reading and Spelling.—1st prem., Arthur Guilmet and John
Thompson ; 2nd prem., George Van Felson and Philippe
Thompson ; 1st acc., Onésiphore Trudel ; 2nd ace., Arthur Fortin.

First craAss. .

Dictation.— 1st prem., Daniel O’Brien; 2nd prem., William
Conrick and Jos. Létourneau ; 1st acc., Martin Mulrooney ; 2nd
acc., Thomas Hill.

SECOND CLasS.

1st prem., Alphonse Généreux ; 2nd prem., Joseph Drapeau ;
1st acc., Pierre Charest ; 2nd acc., William Hudson.

FIRST CLASS.

Translation,—1st prem., Joseph Létourneau ; 2nd prem.,
Emile Loriot and E. Cloutier ; 1st acec., William Conrick ; 2nd
aco., Daniel O'Brien. -

SeCOND cLASS.

1st prem., Alphonse (énéreux ; 2nd prem., William Hudson ;
1st &cc, Pierre Charest ; 2nd acc., Joseph Drapeau.

English Grammar.—1st prem., Martin Mulrooney; 2nd prem.,
William Conrick ; 1st acc., Alired Wright ; 2nd acc., Daniel
O'Brien. ’

Montreal Collegiate S.chool.
PRIZE LIST—EXAMINATION 1872.

1st Class.
Captain’s Prize.—E, Muir : The Spectator 2 vols.
Conduct Prize.—E. Muir : Prescott’s Charles 5th, 2 vols,

2nd Class.
Captain’s Prize.—J. R. Cowan’s : 1001 Gems of English Poetry.
Conduct Prize.—E. Milloy : British Heroes and Worthies.
3rd Class.

. Captain’s Prizes.—Horace Martin: Rays from the East;
John Shannon : on Both Sides of the Sea.

Conduct Prize.—Horace Martin : Ten Thousand Wonderful

Things.
4th Class.

Captain’s Prize.—~C. W. Woods : Old Schoolfellows and What
Became of Them.

Conduct Prize.—L. Foley : Cornwall’s Dramatic Scenes, &e.
5th Class.

Captain’s Prize.—F, Haensgen ; Bible Picture Book.
Conduct Prize.—F. Haensgen : Bells’ Every Saturday.

ADDITIONAL PRIZES.
1st Class.

R. Angers: Bennie's Insect Architecture.
3rd Class.

Andrew Stewart : Arnold’s History of Greece.

J. Fred. Doran : Dalziel's Picture History of England.
4th Class.

Albert Low : Belloe's Peoples of the World.

Horace Joyce : Old and New Testament Bible Sketches.
F. G. Belcher : Evenings at Home.

Henry Garnham : Tales for Boys and Girls.
HONORABLE MENTION.
John McGill, Percy Chipman, Charles Mclver, James Barclay.

Distribution of Diplomas and Prizes at
' Villa Maria.

The annual distribution of diplomas, gold medals and Prizes I
at Villa Maria, Monklands, came off on the 27th June inst.,
before alarge and distinguished audience. The Vicar General,

the Rev. Mr, Truteau, presided on the ocoasion, The day was

intensely hot, and very pleasant proved the cool shade of 8¢
and hall, specially devoted to such ceremonies, and hud
with leafy festoons and wreaths of verdure. At the upper ¥
of the spacious and lofty room on an elevated platform wer?
seated the pupils of the establishment. These latter, som:
two hundred in number, dressed in snowy white, a colour mo0®
appropriate for such torrid weather, were ranged on benOl}e’
raised one above the other, whilst imrps and pianos, han,
baskets of glowing flowers, and white statuettes, were arrahgé
on the stage With charming artistic effect. The graduates
whom to a certain extent the chief interest centred, standing®
they do on the threshold of womanhood, and about to exc

50 soon the quiet joys and tasks of convent life for the grav
cares and duties of woman’s lot, were twenty in number
Miss Pinsonneault, Miss Leprohon, Miss Leblanc, Miss Wheelefs
the Misses Cudcy and Miss Buchanan, Montreal ; Miss Devél
St. Jom, N, B.; Miss Pouliot, L'Islet; Miss Rankin, P- F
Island ; Miss Conway, Miss Sa.dierz Miss Sowers, Miss Marti
and Miss Riley, New York; Miss Cunningham, Brookly"‘:
Miss Miron, Plattsburgh; Miss McGuire, Louisiana; Miss Gran”
Georgia, and Miss Heald, Portland.

Medals were awarded to Miss Leblanc for good conduct, ﬁ‘;g
to Miss Wheeler for domestic economy, a branch to whi 3
particular attention is paid in the institution. The musk

part of the entertainment consistéd of the overtures to . &
Gazza Ladra, Oberon and II Barbiere di Seviglia, played W
great taste and brilliancy of execution on five pianos and "
harps. The vocal music, under the charge of Madame Petif
also excited much admiration. Prizes were awarded by t2*
lady to such of her pupils as had distinguished themselves b’_ '
industry or proficiency during the past year. After the gistl’
bution of honors and prizes to the superior course, as well 3‘;'”
the senior and junior classes, the following eloquent poeti®.
valedictory was pronounced f)y Miss Sowers, of New York, 0*
of the graduates, in the name of herself and companions :

Thrice blissful and joyous this day has been,
One brighter these old walls have rarely seen ;
Nature herself seems to share our mirth,

With flowers and beauty decking fair earth,
Honors have gladdened our girlish crowd,

Mid the smiles of parents fond, tender, proud,
But a shadow darkens the sunshine free,

We must say farewell, Convent loved, to thee |

Oh Villa Maria, home of our youth,

Home too of innocence, virtue and truth,
Calm as a sun-lit and silvery sea

Has been the life we have led in thee ;

Is it wonderous then that with aching heart
We hear the fiat that we now must part,
From teachers, companions, all loved so well,
Close, endeared by many a magic spell.

To thee, gentle mother, oh what shall we say
For the love thou hast shown us from day to day,
That love so patient, gentle, yet strong,

In whose sunny light we have dwelt so long,

So prompt to reward, yet so slow to blame,
Respecting when just, each childish claim,
Accept, we pray thee, before we depart,

The homage and love of each grateful heart.

Friends tender and true, ah ! well do we know
Dwell in the dear homes to which now we go :
And fancy whispers in soft sweet tone,

Of the pleasures that soon will be our own,
She shows the world a glittering sight,

Its portals enwreathed with roses bright,
Through the golden radiance that fills the air,
Showing misty, confused, yet strangely fair.

But vainly the world’s temptation falls,

’Neath the holy shade of these convent walls,

And we turn from its promised charms to grieve

For the innocent joys which now we leave,

For the chapel where oft we've knelt in prayer,
Class rooms, where we’ve studied with anxious care,
Green terrace, fresh woods, and our lakelet bright,
‘With its diamond ripples of dancing light.
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‘We have learned that life has many woes

That oppressed the breast with anguished throes,
Griefs none can escape, and in that hour

‘When bending 'neath sorrow or suffering’s power,
Back will we look mid our burning tears,
Through the long vista of vanished years,

On this earthly Eden, cherished so well,

To which with sad hearts we now say farewell.

But too dull such words for a day like this
‘When all seems to speak of hope and bliss,
Though a mornful note must sadden our song,
Still joyous thoughts on our hearts will throny ;
Trusting in Him who will e’er be our stay,

Mid life’s shoals and snares we go forth to-day,
Resolved to remember where e’er we roam

The truths we’ve learned in our Convent home,

i Pth; Connection with the above Institution, we have much
&'?‘;‘_.“ro in inserting the following from arecent number of the
Mbreal Gazette :

Domestic Arts in our Sehools.

VILLA MARIA, MONTREAL.

f“ One of the complaints often alleged of late years against our
ovent system of female education is that the useful is
%&"ﬂly sacrified to the ornamental, and that whilst nearly all
T 8ciences have a fair share of attention paid them, the
%ﬂ!\x’nenﬂy important one of house-keeping is almost ignored.
R this should not be. Domestic comfort and discomfort, we
¥ 80 farther and say domestic happiness and misery are too
.Y dependent on the degree of skill and experience a
m‘m;brings to the management of her household to allow of
by Fuestion being so lightly overlooked. Many of us have
Ry and probably smiled over the story of the hapless school
Iy, 088, who, though able to converse fluently in four different
Ng‘mgesj sing and perform brilliantly on various instruments,
w artistically in oil as well as in water colors, was yet
f"ﬂi le on an occasion of great emergency to make for a sick
}‘"m.:: 8 bowl of gruel. We have been led to forming these
o Thks by a seance at which we had the pleasure of assisting
« Jursday last at the Convent of Villa Maria, Monklands.
8ive, OW, though rare proofs of music and dramatic ability were
M on the occasion, among which we will particularly cite
ontdl'&ma of ¢ Jephta’s Daughter,’ we will not dwell farther
dgpe 2t point, knowing that ample justice has often been ren-
®d to the admirable proficiency which the young ladies of
inhhlﬁtitntion alms exhibit in such accomplishments. What
an’l'eﬂted us equally we will frankly acknowledge, were the
kse 9 evidences of careful training in the science of house-
they g, in plain sewing, of which admirable specimens were
y ™0, and in the culinary art. Arigorousexamination on these
Dagdeets elicited from the pupils clear, comprehensive answers,
kbim?g that they thoroughly understood the theory, whilsta
‘l&gsm the centre of the room laden with meats, jellies, cakes,
y% ) preserved fruits, all prepared, and well prepared, by the
they & ladies themselves, gave tangii)le and positive proof that
Could put in practice what they knew so well in theory.
®g ¢ I8 a regular course of hotise-keeping and cookery taught,
tepg0derstand, in the establishment, and followed by the
™ °F pupils, The latter, twice a week don calico wrapper, and
oft‘}’th to the kitchen, where under the superintendence of one
leame Msters, herself a competent mistress of the art, they
Ylig to repare not only ornamental desserts, but the more
dishes that go to make up a substantial dinner. Never
wh,, Such knowledge more necessary than at the present time,
u’“‘ea Omestic assistants are growing daily more and more rare,
&m Sonably exacting, and at the same time incompetent. Qur
u;hhothers and great-grandmothers were in general notable
M:‘keepers. Why should their female descendants, who
l“ﬂxi Such wonderful progress in other branches, degenerate
gy 8 truly womanly speciality 2 All honor then to a system
or“ull’:o\res women may so easily unite the useful with the
hold ntal, and that a short time daily given by them to house-
Dn,"n‘iluﬁ%, need in no manner interfere with the intellectual
Yeary t8, or graceful accomplishments of which they may a few
*® later give brilliant proof in our drawing-rooms,

Convocation at LennoXxville.

LENNOXVILLE, June 27,

The Annual Coavocation of Lennoxville College waé opened
at three o’clock. There were present among members of con.
vocation and visitors, the Lord Bishop of Montreal and Metro-
politan, the Lord Bishop of Quebec, Hon. Justice Day, Hon.
Justice Dunkin, and Mr. Justice Ramsay.

The Chair was occupied by the Chancellor, the Hon. E. Hale.

In opening the Convocation,

The Chairman said that as the humble mouth-piece of the
University, it became his duty to declare the Convocation open,
and in so declaring it open he rejoice that he was able to com-
mence his address by saying that the affairs of the University
were in a thoroughly satisfactory condition. He knew that his
hearers would all rejoice at this, as much as he had done. It
was the fate of all institutions of this kind to fluctuate in their
affairs, to have ups and downs as everything else had, and
Lennoxville University had also encounte those, It had
fallen to their lot to be subject to the tide of popularity; at
times their share had been larger and at other times smsller.
There was a time when their highly valued patron and prelate
the Lord Bishop of Quebec was the working spring of the
institution, when the members attending both departments
amounted to two hundred. It might be said that that was a
small number, but it must be remembered that this was a
small institution, opened almost exclusively within one church.
Then the tide turned and their numbers went down to about a
quarter of the larger number. The tide, however, had now
turned a third time in the other direction, and they were now,
he was happy to say, in a very flourishing condition, their
numbers having increased to more than half what they were in
their most prosperous days. IHe knew that he but expressed
the feeling of his hearers as. well as his own, when he said he
hoped that this state of prosperity might continye. He had
heard from the lips of a learned divine, who resided at the
metropolis, that it had frequently fallen to his lot to be the
host of many of the young graduates and divines who had gone
forth from this institution, and the great m&{gzity had at least
equalled the most promising men of the English Universities.
As there were many interesting proceedings to be gone
through, he would not detain them further, but would, at once
proceed with a most interesting ceremony, which although

roperly it should not have taken ({)18»08 until after the dqgrees
been conferred, but for the desire that his Lordship the
Bishop of Quebec, who was oblidged to leave by train, might
be present. This ceremony was the presentation of the Prince
of Wales Medal and two other prizes to Mr. Thorneloe, one of
the graduates. . .

His Lordship the Bishop of Quebec in presenting the prize
congratulated the recipient upon this recognition and acknow-
ledgement of the right use which he had made of the g}ftg which
he had received and the degree of attainments to which he had
arrived. He was to receive no less than three prizes, the
Prince of Wales medal, the Society for the Propagation of the
Gospel scholarship, and the McKay prize. Certainly the number
of competitors must have been small, and he hoped that they
would become larger in the future as he desired that a}l would
complete everything that was going. He, however, congratulated
his young friend not the less, because of the smaliness of the
numbers, for he knew from personal scquaintemce with the
examiners, and with the traditions of the inatitution, which he
had done his humble part to create, that these prizes would not
have been presented Ead they not been fairly.and honourably
earned. It was, therefore, a matter of congratulation to him
to receive them, He would not say this to make him think
that he had reach a high degree of learning for thaj would
perhaps lead him to indolent repose. He knew from all that
he had heard of him for the last three or four years, from the
strength of character and sound judgment which he possessed,
that there was no danger of this., He knew that these prizes
were not assurances of learning. All our life long we had
to be students, and when we ceased to learn we had better
cease to live. He would take these prizes with the assurance
that, although he had much to lesarn, and much to do, he was,
in the judgment of those capable of knowing, able to do it. He
was the more pleased in conveying the ‘p_r,me, to Mr. Thorneloe
that his father was his Lordship’s old friend and formerly one
of his clergymen. I .

The next prize presented to Mr. Tucker. of the Ssbrevois
Mission it being the Mountain Jubilee Scholarship for elocution
and good reading.
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The Metropolitan, the Rt. Rev. Bishop Oxenden, in presenting
the prize, first made a humorous excuse for not appearing in
his robes. He then said to Mr. Tucker that he was very happy
that he had the great gratification of presenting him with the

rize, and inasmuch as his Lordship might have him among his
Eand of Christian Ministers, he was pleased that the prize had
been won for 80 very important qualification for a clergyman—
that of good reading. His Lordship believed that good natural
reading was highly important. He was happy too to learn
that his character was such that he was an ornament to the
college and to the church in which he was about to labor
[cheers.]

The following degrees where then conferred : D C L, hono-
rary, Hon. Justice Ramsay; D C L, honorary, Mr. E. Carter,
QC; M A, honorary, A. H. Kollmyer, Esq., M D, Professor of
Pathology in the [fniversity of Bishop’s College; M A ad
eumdem, N. H. Cifford, Dartmouth, U S; M 4, in course, Rev.
R. D. Mills, Rev. A. Balfour ; B. A. G. Blayclock.

This interesting ceremony having been concluded, the
administration of the oath of allegiance was dispensed with,
“ God Save the Queen ”’ being sung instead.

At the request of the Chancellor,

Mr. Clifford, on whom a degree had been conferred, delivered
a short address. He first conveyed his very hearty thanks for
the honour done him, and would hold the distinction which he
had received from their hands in an estimation equal to that
which he had received from his Alma Mater. Perhaps under
the circumstances under which he appeared, he would act
more in accord with propriety were he to say no more, but as
he had received a great many agreable impressions in this
secluded valley, aptly chosen as the seat of learning, he
desired to say one word as to the manner in which their
institution struck him. A citizen of the United States, a
churchman, but educated under an entirely ditferent system,
one of the most striking features to him was the irresistable,
direct and inevitable influence of an institution like this upon
individual character. It took outeach individual, and attempted
to apply the rules of education to his wants. On the other
hand, the American system copied from the political constitu-
tion of the country,—attempted to elevate the masses of the
people. Were it never so little, an attempt was made to
elevate them. This was the basis of the American common
school system. Of this system he was proud. It had formed
the superstructure of the civil freedom which the Americans
had erected. He had alluded to this to show the difference
between the American system and the individual system,
which, from the observations which he had been able to make,
was the system pursued at Lennoxville. It was a sytem which
pryed with anxious scrutiny into each tiny flower in the youth-
ful mind, and directed all its efforts m the course of nature.
Such a system came home to him with a pathethic appeal, and
s0 it must to all who had to do with the training of little
children. It was in direct contrast to the education of the
United States. Ifthey would educate men for the higher walks of
life they must not take them en bloc., but as individuals. He
highly approved of individual education as being better suited
to the more refined and delicate minds. In conclusion he
briefly touched upon the many beauties of the surrounding
scenery, the correct architecture of the College building, the
friendly nature of the relations between pupils and teacher,
while, at the same time, their relative positions were strictly
defined ; and last but not least, the attention given to athletic
sports. He bespoke for the Institution still greater prosperity,
and for the Chancellor a protracted term of usefulness in the
discharge of those duties which made up an elevated and
Christian occupation.

The Rev. W. Norman said he would dispense with reading
the formal examination reports which he had submitted to the
Corporation yesterday, and make a few more familiar remarks
with regard to the working of the School. He would first state
that there had been greatly increased labour, both for himself
and for those examined. There had been increased numbers
and he had made it his duty to give papers which were much
more difficult than those which he had prepared last year. He
hoped that those who might have found the papers harder
would remember that education like everything else should be
progressive. His object had been not to give them increased
labour, but to make them see that they should always be
advancing. The labour had for the past week been very severe,
owing to the hot weather, and one memorable day last Friday
he had been inclined to wish with Sydney Smith that he might

—

take off his flesh, and sit down in his bones. If the boys had
found it hot, however, they might have the satisfaction of
knowing that he had found it very hot likewise. He stat
that this classical work gave him veay great satisfactio®;
It indicated good intellectual power, and better still, g
persevering study and careful instruction. The Rev. gentle
then spoke in very high terms of the work by Bethuné
Carter, Abbott, Campbell, Reid, Young, Wurtele, BacO%
Macdonald, Max, Stevens, Robertson, and Abbott, major. ,H°
then passed on to speak of the advantage of cultivatio
physical excellence. It was a noticeable fact that some of thos?
boys who had attained to the h ghest in physical excellencea
had also reached the hlghest places in the school. Hereferr '
to Paige, Carter, Smith, Montizambert and Hooper. He neX!
said & few words to the students in which he recommend .
them to profit by all the means at their command. The bitteref
griefs in life were the recollection of opportunities thro
away. He thought that Lennoxville was destined to be th¢
future Oxford of Canada. People, no doubt, would wonder ho¥
he could say anything so foolish and unlii{ely to be reali +
Lennoxville had been in existence twenty-seven years, |
what was even twenty-seven years in the life of a great i'nstlt".’;
tion lke this. What was Oxford twenty-seven years after !
was founded. He thougt that looking at the rapidly increasi?
prosperity of the country, and the value which people wé 1
learning to put on higher education, this place if the worl
lasted long enough, would become the greatest educatio
institute in the Dominion. He would go further and say th#
it was the best place of education in Lower Canada now, 82
he thought that the time would come when every churchman ¥ |
the Province of Quebec would feel that Lennoxville d.eser\""l
his highest confidence and esteem. After a few admirsb
chosen words addressed to the boys he said in conclusion
from his heart that he hoped that this place might flourish &5
that his friends the Principal and Rector might long be spsred
to give the college the beneflt of their intellects and attainmen® |

Mr. Thorneloe, then read a very neatly written valedict®
which concluded the business of the convocation, but as
Chancellor announced, the audience had other sweets in st©
for them in the shape of presentation of prizes to the boys.

The Rev. Mr. Badgely, the Rector, first commented upon th
report of the classical examiner Rev. Mr. Norman, and &
wards read the report of Mathematical examiner Rev. Mfug
G. Cox, of whose departure from the school he spoke W!
regret.

Then followed the distribution of prizes, first prizes f":
general excellence remaining over from Christmas, and th
prizes earned during the term just closed. o

At the close of this interesting ceremony, Paige, one of ib
sixth form boys came forward and presented the Rector wit
very handsome silver tray from the boys, accompanied by .
address. Mr. Badgley replied in appropriate terms, and "br,
proceedings of the day were brought to a close by three che‘x’d
for the visitors, three cheers for Mr. Badgley and seve
others.—Quebec Mercury.

OFFICIAL NOTICES.

’/
-

) Quebee, 27th June, 187>
ERECTIONS OF SCHOOL MUNICIPALITIES, &C., &C.

The Lieutenant Governor has been pleased, by order 0‘3
Council of this date, to make the following erections of Seb
Municipalities, &e. bb

Two Mountains, lo. To Detach from the parishes of Ste. ™1y
rése, St. Augustin, Ste. Scholastique, St. Janvier et St. “0“,
those parts of land described in the proclamation of the Lieu¥
ant Governor, dated 3rd February last, and to erect them %4
& Separate School Municipality, as already erected by the s
proclamation for civil purposes,under the name of Ste. Monid i

Gaspé, 20. To divide the township of Douglas into two MVgy
cipalities, one East, the other West, separated by the River ;o
John the Eastern one to be called © Haldimand,”” and
Western, ¢ Douglas "',
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&nLOtbiniére, 30. To detach from the municipality of St. Bernard
ind Si}. Lambert all that territory comprised between lot No. 52
eluawely of the concession of Iberville to the extremity of said
thncossion towards the south ; in the concession of St. Aimé,
® territory comprised between the land of Ignace Rouleau and
t of Joseph Dallaire, senior, those lands both included, and
nmpmsing also the circuits of land in the same concession,
1"-’Ilging to Théophile Patry, Michel Iuart and Michel Leclerc,
Oreover the two lands belonging to Frangois Fecteau and
fred Gobeil in the concession St. Louis, and to annex them to
® School Municipality of St. Giles No. 2. 1t must be remarked
4 ttho_ land comprised between lot 52 inclusive "and lot No.
Iy algo inclusive in the concession Iberville and the circuits of
0d belonging to the said Théophile Patry, M.chel Huart and
of Shel Leclerc have to this day formed part of the municipality
o t. Lambert, and the remainder of the territory above des-
bed formed part of the municipality of St. Bernard.
8 18sisquoi, 40. To annex the properties of Messrs. P. Mandigo,
tomllel Adams, Jor,, and David Adams, Senr., of Henryville
¥ the School Municipality of Clarenceville ; and those of
thessl's. John Allen and David Adams, Junr., of Clarenceville, to
® municipality of Henryville.
Py, ortneuf, 50. To erect into a School Municipality the new
be8h of St. Ubalde, bounded as follows : on the North-West
tethe River Batiscan, on the South-West by the Seigniory of
ling Anne de la Pérade ; to the South-East by the North-West
of: of the lands of Jean Baptiste Morel in the Ste. Anne range
in t°86ph Landry in the St. Edouard range, of Léandre Gaulin,
Blal?e St. Léon range and of lsidore Marchand in the Riviére
tog che range, said lands situated in the Seigniory of Grondines ;
by he North West, party by the Township of Alton and party
tlut e line separating the third range of the Township of Mon-
nntk]&}l from the fourth range, said prolonged in a straight line
Su it meets the River Batiscan,
Qo.t- John, 60. To separate District No. 1 of St, John in the
Unty of the same name from the rest of the Municipality, and
N t the same in a Separate School Municipality under the
foﬁne of, « Municipality of the Town of St. John,” bounded as
by 278, to wit : Of the East by the River Richelieu, of the North
b;the northern limits of the Parish ot St. John ; on the West
PN the diyision line between the concession Richelieu and the
tp0Cession Grand Bernier ; on the south, by the southern line of
ri‘;;I"'Operty of Charles Langlois in the Upper Richelieu, com-
E ng the Town of St. John and the rural parts known as the
PPer Richelieu and Lower Richelieu as far as the southern
in 9 of the property of the said Charles Langlois, said property
Yludeq,
olfe, 70. To erect the new Parish of St. Fortunat of Wolfes-
into & School Municipality, with the same limits which
lion 2®en given to it for other civil purposes in the proclama-
1 of the Lieutenant Governor of the thirteenth April last,

D -~ .
lPLOMAS GRANTED BY THE LAVAL NORMAL SCHOOL.
Quebec, 28 June 1872,
MaLE TEACHERS.

Mopgy, SomooL.—MM. Jos. Félix Pagé, Ls. Chs. Alphonse
blaff:s,d Pierre Alexandre Chassé, Joseph Michaud, Hamel Trem-
nd Louis Roberge.

LQEI'EMENTARY ScrooL.—Robert Gilbert, Thomas Lindsay, Ls. Geo.

Jeay, uf, Ls. Napoléon Dufresne, Ls. Joseph Tremblay, Ths.

'1‘“n £mi Sirois, Théodore Pamphxlg Demeules, George Gagnon,

Pats.samt Simard, Ls. Ths. Tancréde, Dubé, Alfred Blouin,
Tick Ahern, Séraphin Eugéne Rivard.
FeMaLE TEACHERS,

Paﬁ(é(’DEL Scroor.—The Misses Marie Eulalie Lévéque, M. Sara
Jogs! Mathilde Normand, M. Caroline Georgianne Lapointe, M.
Y © Poitras, Delphine Lagacé, Marie Olympe Georgianne
Ry’ Marie Eugénie Richard, Marie Rosalie Parent, M. Amanda
tin: Anne Herméline Martel, Alphonsine LaRue, M. Anne
10, M. Odélie Pélisson, Malvina Trudel, M. Laura Couture,
; E“mlpa Ernestine Caron, M. Justine Alzire R. de Lima Legros,
g Ulalie Launiére, M. Euphémie Massé, Belzémire L’Heureux
hiloméle Doré.
Ang,, MENTARY ScHooL.—1The Misses M. Elzélie Sylda Pelletier, M.
gélli 018 Tremblay, M. Célinie Lavoie, Eléonore Blouin, M. Eu.
on&.GObeil, Adéle Lavoie, M. Sarah Lachance, M. Cécile
Qiguéme: Marie Louise Béland, Anastasie M. Obéline Hermine
Ady e, M. Delphine Joséphine Lemieux, M. Joséphine Pérusse,
mén: Bernier, M. Eugénie Plaisance, M. Claire Blanchet, Philo.
ngis, M. Anne Léocadie Plante, M, Célina Dion, M.

Christine C6té, M. Alice l'remblay, Apolline Tremblay, M. Sara
Paradis, Adéle Richard, Henriette Panet, Marie Emma Beaudry,
Ellen Williams, Bedilia Bridget McNamara and Elizabeth Ni-
cholson,
DIPLOMAS GRANTED BY THE BOARD OF EXAMINERS,
. Gasrg Boarp.

Eremextary ScuooL, 1st class (B and F):--Miss Bridget Jane
Connick.

ELeMENTARY ScHooL, 18{ class (E) :--The Misses Mary Theresa
Beck, Alice H. Hamon and Eliza Anne Lenfesty.

9th June, 1872. L. DaGNAULT.

Secretary.
PROTESTANT BOARD OF RICHMOND.

ELEMENTARY Schoow, 1st class (E)—The Misses Jane Armatage,
M. Marion Armstrong, Erraeta Barlow, Janet McKay, Anny Rich-
ardson, Mathilda Treholme, lsabella Torrance and Maria W hit-
ney.

ELEMENTARY Scuoor, 2nd class (E)-~The Misses Edith Bothwell,
Agnes Driver, Jennie Driver, Selma Dufly, Rebecca Greffith,
Hannah Jamieson, Jane Olney, Mary Randlett,” Melinda A.
Atkinson and Adeline Husk.

Tth May, 1872, C. F. CLEVELAND.

Secretary,

Situation as Teacher Wanted.

A female teacher, holding an Elementary diploma from the
Mc(ill Normal School, who has had several years experience in
teaching in the old country and in Canada, is desirous of obtain-
ing a situation as teacher.

Best references can be given.

Apply to
MiNisTRY OF PUBLIC INSTRUCTION

IMPORTANT TO TEACHERS,

A COMPENDIUM

MENTAL ARITHMETIC

FOR THE USE OF SCHOOLS

F. E. JUNEATU.

Sold by all Booksellers.

MeGILL UNIVERSITY,

MONTREAL.

Session 1872-73.

HE CLASSES IN THE SEVERAL FACULTIES will open as
follows :

Faculty of Arts, September 16tk.
Faculty of Medicine, October 1st.
Faculty of Law, October 1st.

The Department of Practical Science in the Faculty of Arts, including
Courses in Engineering Mining, Practical Chemistry and Assaying,
September 16th.

The Classes in the McGill Normal School will be open on the 2nd
September.

In the Examinations in the Faculty of Arts, commencing Scptember
18th, the following Scholarships and Exibitions will be oftered :—

First Year 3 Exibitions—2 of $125 ; 1 of $ 00.

Second Year 3 Exibitions—2 of $125 ; 1 of $100.

Third Year 4 Scholarships, tenable for two years, of $100 to $125
rearly.

’ 'I‘h)(; Calendar containing details of all the above Courses may be had
on application, post-paid, to the undersigned.

W. C. BAYNES, B. A,
Secretary,
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Meteorological Observations.

From the Records of the Montreal Observatory, Lat. 45 31 North, Long.
4h. 54m. 11 sec. west of Greenwich, Height above the level of the sea, 12
fcet. For the month of May, 1872. By CHarLE8 SuaLLwoop, M.D,
LL.D., DC.L.

Meteorological Observations.

From the Records rf the Montreal Observatory, Lat. 45° 31 North, Long
4h. 54m. 11 sec. west of Greenwich. Ieight above the level of the sea,
feet. For the month of June, 1872. By CHARLES SmarLwoop, M.V~
LL.D,D.C. L.
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REMARKS.
The highest reading of the Barometer was on the 151h day. aud was 30.201 inches H

the lowest on the 20th day, 29.452 inches. The monthly mean was 29.866 nches, and
the monthly range was 0.33b inches.

The highest reading of the ‘Thermometer was ou the 7th day, and was 83 6; the
lowest temperature waz on the 3rd day and was 41 ¢ 0. The meun temperature of the
month was 68 © 82, and the montnly range 42 6.

_ Rain fell on 16 days, amounting 1o 1.868 inches, and was accompanied by thunder and
rightning on one day.

—Obgervations taken at Halitax, N, S. during the month of .
39° bf\ ; long. 63° 36° W, ;’ height abovge the sea 175 {xtyﬂ}ss'i?ghlﬁﬁﬁ&
A, H. C. Hahfax. }
Barometer, highest rcading on the 11th............. 30.2¢4 inches

“ lowest s 4 20th....viov.. .. 29242
TANZE Of PIeSBUTC..vues sunsee veus. oenss 1.0 22
mean for month (reduced 10 32°).,...... 29.707
Thermometer, bighest in shade on the 26th.

1
11

eeeeeens 73,0 degrees

“ lowest “ “ Iste......., 25.7
“ TADRE iID MODth . vivy vvvies vvvnns nnen., 47.3
s mean of all highest...ovuveuvnsnnnnn..., 60.5
" mean of all lowest....vvvevivensun....., 36.2
“ mean doily r8nge..c..oiiviiins eiin, ..., 24.3
" mean for month.............co 0., 283
“ highest reading in sun’s 1ay8......0......126.4
s lowest oD BIa88..vuveveriee sesiavasenans 50.8

Hygrometer, mean of dry bulb........0.cv0evenen.. 47.0
“ mean of wet bulb..oivvuiviinsvannen.,. 431
mean dew point.....oveiies veneneneses. 34.0
clastic force of vapour,..............o...  .278
weight of vapour in a cubic foot of air.... 3.1

] I graing,
“ welkht required to saturate do..,,....... 1.0
« the figure of humidity (8at. 100)......... 75
« average weight of a cubic foot of air... .. .539.4
Wind, mean ditection of North....,................ 10,00 daye,
u “ East....oivies vivvinenn. 150
“ u South..eiovviiiiiiiinnane.. 10.00
“ « Westoouinsiiiiennnnavn.. 950
“ daily force....vevenevives verinnnannen. 2.2

« daily horizontal movement.....,,.,.,...249.7 miles,

Cloud, mean amount of, (0-10)
Ozone, mean amount of, (0-10) 3.4

Rain, number of days it fell... ... cvvensvovers vanr., 17 days
Spow, number of days it fell,uvyvevrvseeesvenans ..,

Amount of rain and melted snow collected..,....... 3 59 inches,
FOg cevnnenninnnnnnnnnes cttreeisecrssesasncensa. 14 days,

Hailfell. .. iis it ieiieeiiiien ceinnneenns saens

D R R R - X 1

“acses certrrr sana.

REMARKS. .

The highest reading of the Barometer was on the 181h day, and was 30. 249 inch®
the lowesi oa the 4th day, 29.604 inches. The monthly mean was 29.942 inches,
the mouthly range was 0.645 inches.

The highest reading of the ‘1 h:rmometer was ou the 21st day, and was 92° 2; e
lowest temperature was on the 2nd day and was 45° 6. The mean temperature of
month was 67° 18, and the mouihly range 46> 7. . o

Rain fell on 12 days, amountirg to 2.245 inches, and was accompanied by thunder
lightning on 2 days.

—

o
—Observations taken at Halifax, N.S . dvring the month of June. 1872; lat. 44
39 N. ; long. 83°36 W.; height above the level of the Sea, 175 feet; by Sos*

Thurling, A. H. Corps.

Barometer, highest reading on the 20th............. 30.186 inch¢!

[0 lowest [ “ooTithoai.e.... 29.444

“ range of Pressure......vvvuvennine,n,an, 742

“ mean for month ..,.., Tertaererennaeeee. 20.749

Thermometer, highest iu shade on the 20th......... 89.6 degﬂ’“

o lowest " & 5th......... 36.2

" range in month.,...........eiieiiie.... 534

1] mean of all highest..................... 70.9

“ mean of all lowest

teeiticasistareessen.. 458

mean daily Tavge...ivi civivs ieiietaee. 251
" mean for month.....vviervivsvnuneae, 583
highest reading in sun’s TAYS ¢eveee ereesa132.3
lowest reading on grass......cv.vueena.,. 30.0
Hygrometer, mean of dry bulb..................... 60.9

“ mean of wet bulb,........... et iieees BT 4

t“ mean dew point..................... oo 544
g elastic force of vapour,.,... 424
“ weight of vapour in & cubic foot of air,... 4.7 grain®
“ weight required to saturate do........... 1.3
« the ﬁgureofhumidity................... 80
“ average weight of a cubic foot of air. . .. ..518.9 graips
Wind, mean direct. of—North..........,.........  7.50 day®
« “ East.iiviiiiiiiiiiiiensnn.. 9.35
“ “ South......,.......o0v' ooe. 275
o b West. .ol vt nnnen.. 1050
“ daily horizontal movement. .............180 4 mile®

[ daily force.................. tereieniass 2.0
Cloud, mean amount of, (0-10),.......00000.....on. 1.5
Ozone, mean amount. of, (0-10), , B X
Rain, number of days it 0} T ¥ ‘
Amount collected on ground.. ..,... ...... ..., ..., 6.29 inche®
Fog, number of days..,,.... ‘1

Hail....eoviveinnnninan..,

teteeeecrinsnaeins gee. 1
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