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PREPARATION OF LESSONS BY THE TEACHER.

BY W. DIXON, ESQ., B.A., HIGH SCHOOL, MONTREAL.
(Continued from page 4.)

Such study, too, will enable the teacher to weed out of text-books
what is unnecessary and useless. We all know that a great deal
is contained in text-boolks, which is not intended to be memorised,
but is there merely to throw light upon the important and salient
matter. Anything, therefore that will enable a pupil to separate
this chaft from the wheat is surely most desirable; for I think I
may venture to say that one of the prominent mistakes of our
teaching to-day is the promiscuous way in which we force our
pupils to learn both the useful and the useless. In this way we
are Jargely chargeable with turning out “bookful blockheads,
with lvads of learned lumber in their heads,” instead of following
the opinions of John Stuart Mill and Sir William Hamilton, and
imparting to pupils what is best calculated to cultivate common
sense, and to determine them to self'activity. Let the teacher,
then, study his lesson until he is able to strike from it all non-
essentials, until his mind is quite decided as to what he wishes his
pupils to learn and store up. No doubt, as President Chadbourne
says: “It takes a brave man, one merciless to himself, 10 make a
small, simple, but thorough text-book: but such text-books we
must have, if we use them atall.” In fact, this clearing of the text-
books of all that is intended only for show, and perhaps for the
heads of a few, is one of the chief aids a teacher renders to his

3
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pupils in their study, and especially in their study of such subjects
as History and Geography.

" This leaving out of parts ought to make us all the more careful
of what remains; and if we are careful we can derive another
advantage {rom tewt ‘book study. Without any slavish handlmg
of the text-books we can conduct the examination of the lessons
in such a way as to give direct encouragement to the pupils who
have faithfully studied it, and even this is no slight benefit. Pupils
like to see the study they have done turned to account in the
class. It is not stimulating to them to have the work they have
carefully prepared passed overin a brief and unimportant way. To
see it so treated tends to malte them lose faith in it. What they
want are quick returns, even though the profits be small; and to
give them such returns the teacher must set a high value on the
special lesson assigned. Hemust make himself, for the time being,
a vepresertative pupil of the lesson, taking up its different points,
laying emphasis on thbm, and asking such questions as will show
he has correctly read the thoughts of his pupils, and rightly
anticipated their doubts and difficulties,

Next we cometo the study of lessons beyond the particalar text-
books of the class, Not to continue our studies after we have left
school or college would be to malke ourselves an exception to the
rest of mankind. Do clergymen, forintsance, cease to study because
they are no longer in a Divinity Hall? If they do, they will soon
become dry preachers. To satisfy themselves and their hearers
they must not only deepen their acquaintance with their collega
{ext-books, but they must also add other books to their library, and
make what they contain their own. In like manner we must for the
good of ourselves, our school and our community, malke progress
in our studies., Do you think, if we were diligent in this respect,
we would hear so much about the monotony of teaching ? Could
we not, by properly using this engine of study, make it impossi-
ble for people to think that it is almost unbearable for a person
of any power of mind or aspirations of soul, to devote himself
to such a work. How can any one, they ask, even force himself
not to say voluntarily and cheerfully, choose to teach, year after
yesr, not only the same subject but also the same books? That
there is a certain amount of monotony in teaching is quite true;
but the teacher who ie in earnest and who knows his own mind
can reduce it to & minimum, and one of the means by whichhe
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PREPARATION OF LESSONS BY THE TEACHER, . 33

does s0 is the study of everything bearing on his work, The mind
wnust have exercise outside of school as well as inside of it; unless
it has, it will soon become lethargic and stunted, unly yielding itself
to monotonous and even gloomy thoughts. Give it, though, this
outsidefield in which it may worlk, and we shall be not only spared
g, dull, uninteresting, not to say embarrassing condition, but we
shall also experience a pusitively healthy and vigorous mental
state, so that we shall be able Lo do more good both in our school
and in the community in which we live. Te .ur school we shall
come with a fuller grasp and understanding of our worlk, and can
therefore teach it with more weight and authority. What before
yielded only a hazy and indistinct mesning, will now appear
clear and distinct. Thus we shall have new light shed on our old
ideas, and have others that are entirely new ; and having such, the
pupils we teach must be the gainers. Their interest in their work .
will be increased, they will have more faith in us and think us
more worthy of imitation.

But besides having in this kind of study a safeguard against
monotony and a means of adding interest and value to our teach-
ing, we can also by its aid make ourselves more useful, moresougL’
after and more eminent in the cirele of men and women with
whom we associate. .

Study, when wisely directed, must add to our knowledge, and
wisdom, and these are always sure and easy passportsto the best
and worthiest minds :—

“ Who loves not knowledge? Who shall rail
Against her beauty ? May she mix
‘With them and prosper! Who shall fix
Her pillars ? Let her work prevail.”

Tennyson, however, does not stop here :—

“ Let her,” he says, “know her place;
She is the second, not the first.
A nigher hand must make her mild,
If all be not in vain, and guide
Her footsteps, moving side by side
‘With wisdom, like her younger child;
For'she is earthly of the mind,
But wisdom heavenly of the soul.”

Last of all, this higher kind of preparation develops and per-
fects the teaching faculty. Before such a convention as this, it is

&
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hardly necessary to sibstantiate this statement. We see the same
principle running through everything, the principle of leaving a
margin to come and go on, of allowing something for shrinkage;
and teaching is no,exception. In it we must not, if we wish to
secure the largest amount of success, confine ourselves to strict
and stern necessity. Such a plan is too miserly and narrow, and
tends only to hardness, coldness and poverty of thought. We must
test the saying of Bacon: “Reading maketh afull man,” and find
out by our own experience that it is true. Surely the morse light
and knowledge we have ourselves of a subject, the more apt we
are to make our teaching clear and impressive. As an illustra-
tion, let us look at the writers of school text-books. Who, I ask
you, give us the simplest, clearest and most valuable works of this
kind ? Js it those who have studied the subjects in a scrimp and
niggardly manner, or those who have spent years in thinking and
reading on them ? The latter, of course, they know their work in
all its length and breadth and height and depth, and can use
every word to advantage: “They speak what they do know, and
testify what they have seen.” In like manner, teachers will be
able to do their most elementary work better by studying it from
different standpoints ; they will, by an advanced course of study, be
able to look down on it as from a height, and see it not in part,
but altogethel In this way they will have cleaver ideas, and be
inspired with more confidence, so that it will be much easier for
them to beget faith in their pupils and give them clearnotions of
their work.

" To sum up this paper I would say, let us save time from the
drudgery of correcting home exercises, and use it in laying up a
store of energy and ideas. and thus be able to give to our pupils
the work of our bodies and our minds, not second-hand, through
colored marks on paper, but directly through actual contact with
our own living voices,
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IMPROVEMENT OF COUNTRY SCHOOLS.

J. W. BOLTUS.

Permit a& fow suggestions as to how, in the opinion of
the writer, our district schools may be improved. One of
your contributors, in the September number, seems to thick
that the chief defect is the emplcyment of ¢“legal infants” as
teachers. This may be a defect, and yet it is a fact that among
the very best teachers, are to be found some of these  infants.” It
occurs to me that a young lady at 18, fairly educated and possess-
ing the natural qualifications of a teacher, is fitted to do better
work in a primary school than a lady at 45, similarly educated
and qualified. The former is full of life and activity, is attractive
to the little ones, and can better enter into their feelings and
gympathies than one much older. This latter extreme is, we
believe, more detrimental to the primary schools, than an
extreme in the opposite direction. Give us young teachers, Mr,
Rditor, and let the ¢ fossils,” better the veterans, be pensioned.

It seems to us that there are more seriousdefects in our district
schools than the youthfulness of the teachers employed in them.
Among them are the want of supervision and the want of classi-
fication. It is unquestionably true that careful supervision and
judicious grading have had much to do with making the city
schools what they are; and it is fair to infer that the same
agencies would be equully effective in the country. The want
of supervision js a radical defect which must be remedied before
we can look for much improvement in these schools. In proper
supervision lies the remedy for other sericus defects from which
our country schools suffer.

An evil which ought to be remedied is the shortness and irregu-
larity of the terms of school. It isthe custom in many of these
schools to have two short terms with long vacations intervening,.
It would be much better to have one continuous session, beginning,
say, in October, and ending in Aypril, with a recess of a week at
the holidays. This would utilize the time best suited for study,
and leave the boys free during the time they are most needed on
the farm.

Another crying evil, closely connected with the last, is the
frequent change of teachers. Nearly every new term sees a new
teacher in the school. Scarcely two consecutive terms are taught
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by the same teacher. It requires time to organize a school, and
to get acquainted with the individual wants and peculiarities of
the pupils, and gain their confidence, At least half a three-months
term passes before all the conditions are right for doing the best
work, Then, after a few weeks of good work, just when the
highest interest has been aroused, school closes. After a vacation
of two or three months, a new teacher appears, and begins about
where his predecessor did. Like his predecessor, he spends half
his time in organizing, making new acquaintances and ** getting
ready.” Soon his term ends and he, too, goes his way. What
folly ! What waste!

‘When our country schools are placed under judicious super-
vision and properly classified, and when the summer and winter
terms are united in one and taught by the same teacher for several
years, then, and not till then, may we expect from these schools
anything like a suitable return for t1 , money and effort expended
upon them.—Olio Ed. Monthly.

SUGGESTIONS TO COULTRY TEACHERS,

The following excellent hints are contained in a circular issued
by Supt. Chas. J. Connor to the teachers of Buena Vista County,
Towa :—

Tind out as nearly as possible what has been done by your pre-
decessors. By means of examinations, oral or wtitten, classify
the pupils. Be sure to have every scholar in one of the five
divisions. If absolutely necessary, have a class of “irregulars,”
but know where every student is and have definite work for him.

Do not be too sure that the pupilshave not done thorough work
as far as they have gone. They ave often timid at first with a
néw teacher and fail to show what they actually know. Remember,
itis easy to forget. A few carefully planned review lessons will
doubtless be necessary tc bring the classes to the stunding they
merited at the close of last term. Perhaps this work can be
reached incidentally. See by all means that the term’s work is
one of advancement.

Have first organization temporary. Let it be thoroughly
understood that there may be occasions to promote or demote. If
mistakes have been made, rectify them promptly, but wait until
itis certain that they are mistakes.
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SUGGESTIONS TO COUNTRY TEACUHERS. - 37

Seat pupils by divigions when practicable. The little folks
especially appreciate advancement by change from Primary to
Middle division. There is something tangible about this advance-
ment that they understand.

Have as few classes as will at all meet the demands of the
school. Twenty recitations per day should be the very outside
limit. No teacher can do justice to move, especially if the classes
are large. Sometimes the teacher is compelled to hear more.
Do thorough work at all hazards. Alternate one or two of the
advanced classes if necessary. A careful study of the work
will often enable the teacher to combine classes by plauning
a little extra work for the brightest members. Too much care
cannot be exercised in the organization of the school.

Teach the English language. I wish to emphasize this. Read-
ing (and kindred branches studied in learning to read, write and
spell good English) and arithmetic are basal branches in our
~ountry school work. The “Three R’s are still athigh premium
and should be. Arithmetic will readily command attention.
More trouble will arise in presenting English. Make special
effort here. Avoid teaching nothing but rules and diagrams. To
learn to use the English language we must READ IT, WRITE IT,
8PEAK IT. Do this work whether they finish books or not.

Abstracts should be prepared from time to time with great care.
The teacher should select some interesting story or incident (not
too long), read it to the class or school and question them upon
it thoroughly, so that each ope shall be able to recall all the prin-
cipal points. The pupils should then be required to write the
story in their own language, using scratch books or ¢>mmon
writing paper. Befure copying, the pupils should carefull; revise
the work, correcting all mis-spelled words, observing that capitals
and punctuation marks are properly used and that the work is
properly paragraphed. When this is done the abstract should be
copied on paper of uniform size. Too much care cannot be taken
with this work, for if it is properly followed it will produce great
results in the dovelopment of lamrguage. These also show the
pnpil’s standing. -

As helps in language, let the teacher write down all incorrect
expressions used in school and give them to the pupils once a
week, or better still, let the pupils pick up incorrect expressions
and correct them. We learn to do by doing. Also make skeletons
of stories and let the pupils combine the words.
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‘When a class has finished any topic, as multiplication, decimals,
percentage, etc., place the question upon the blackboard and give
the class a written reyiew of the topic, requiring them 1o write
first upon the slates or scratch books, after which the work may
be copied upon the paper prepared for this purpose, following the
directions for abstracts.

The arrangement of the work on the paper, the penmanship,
spacing, etc., should ba done in the neatest possible manner.
These papers, properly signed, should be handed to the teacher
for safé keeping. This should be repeated at intervals during the
term. The result will be a fine display of arithmetic work.

The directions given for arithmetic will apply to history and

geography ; however, I will submit the following outlines for a -

country or State.
1. Position. 2. Size., 3. Surface—(a) land, () water. 4.

Climate. 5. Productions—(a) animal, (5) vegetable, (¢) mineral.
6. Inhabitants. 7. Occupation. 8, Government.

OUTLINE FOR ADMINISTRATIONS:—1. Time. 2. President. 3.

Vice-President. 4. Political parties 5. Events. 6. Presidential
campaign—(a) candidates, (b) issues.

Spelling should form part of every recitation. Ton words are
* enough for any lesson. Iiet the words be written, defined and
used in sentences.

Each school must have good work done in English language,
arithmetic, spelling and writing To, fail here is to fail utterly.
Do not underrate other branches, but teach the above thoroughly.
SIMPLY HEARING A RECITATION IS NOT TEACHING.

Teachers cannot do themselves or their pupils justice by letting
things go at “loose ends.” Study every lesson until you are en-
thusiastic over it. The pupils will catch your spirit. Work with
them. Do not tell them that you will laok up answers to their
questions and will tell them to-morrow, but work with and show
them how to work. Encoufage investigation. Do not let the
pupils talke up the higher branches (history, physiology, etc.,) too
soon. They cannot understand the language used and only waste
time. Do good, thorough work.—Ohio Ed. Monthly.
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COMPOSITION.

(From Ohio Ed. Monthly.)

1. See that your pupils have thovghts to oxpress before they
attempt to express them. The first essential is that the child has
something to say on the subject selected before he attempts to
write.

2. Have your pupi! :xpress their thoughts in correct language,
and always in such words as they understand,

3. Do notinsist that their language shall consist of monosyllabes.
Monosyll bic language may be strong, but language needs to be
beautiful as well as strong. A judicious intermingling of words
of various lengths is the most harmonious arrangement as well
a8 the most expressive.

4. Encourage pupils to vead, and then to reproduce what they -
haveread, either in newspapers or in the works of standard authors.

5. Encourage them to refer to the dictionary whenever in doubt
as to the correct meaning or proper application of the word.

6. Encourage them to read the best and most classical authors,
to discover, if possible, the essentials which make their styles
pleasing. Reading literature of a captivating style will tend
to give one power to form a pleasing style of one’s own.

7. Tase of expression may be acquired by constant practice, but
also by copying and memorizing the productions of the elegant
in one’s own language. We naturally imitate the style of those
writings with which we are most familiar and their methods of *
expression to some extent model ours.

8. Give occasional exercise in transposing poetry to prose. This
will require the learner to rercodel many of the sentences and
oxpress them in a different form.

9. Exercises in paraphrasing are excellent. Let the pupil take
some popular proverb and write an explanation of it.

10. See that the pupils do not attempt to select subjects beyond
their comprehension. Encourage them to be original by having
them write only on such themes,as they understand, in having

om express themselves naturally, and by giving them proper
praise for even their humblest efforts. :

11. Encourage your pupils to correct and re-write what they
have written, and prune, uniil they express themselves in the
best possible manner.

12. Tiead your pu;l;ils to see that composition is only telling or
writing what they think on any subject.—A. IV, Kaub.
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SCHOOL OCCUPATIONS.
BY EVELYN 8. FOSTER.

We have all heard of the the Frenchman’s three rules for
happiness, each rule consisting of the the one word “ Occupation.”
We are equally familiar with the old saying about the mischief
supplied for idle hands. If men and women need something to
do to make them happy and to keep them nut of evil ways,
surely we demand too much of little childrox wien we tell them
to be quiet and good and yet give them nothing to do. In the
first years of school-life, the pupils cannot gain much profit from
a study-bour, or even a study-haifhour. A Boston teacher,
whose success in his profession gives weight to his opinion, once
said to me: “Never ask your little pupils to study longer than
ten minutes at a time.” In many schools the older pupils would
be neglected if the primary children received the teacher’s
attention at the end of every ten minutes. It becomes then
quite important to find something for the little ones to do thab
will not be play, and yet will not be study, but will be as in-
teresting to them as play and perhaps as helpful as study Hap-
pily the child is easily pleased

We have sometimes given our primary pupils large pieces of
printed paper and asked them to prick holes in each word they
knew. To hunt for these words seemed to them like a game cf
hide-and-seek, and it kept them quiet for a long time. One
needs to be careful to find pieces of paper on which the print is
not too fine before giving this task to the children. Many of the
advertising cards are quite pretiy, and may be cut into pieces,
thus forming dissected pictures. If the pieces of each card are
kept in an envelope, it will not be much trouble to distribute the
pictares to the children. An;idea of form may be given by
these cards, as somze may be cut into squares, some into triangles,
ete, A box of wooden tooth-picks may be purchased for a few
cents. These are easily broken and bended, and so can be formed
into letters, words, and figures.

We knew a teacher once who allowed her younveat pupils to
write letters to her, which, after school, they placed in a drawer
of her desk called the “post office.” Here, too, in the morning
they found answers. It was a delightful occupation to the
children to write and vreceive ietters. As the term advanced,
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the letters became more and more intelligible to the teacher.
The writing, spelling, and formation of the sentences spoke well
for the merits of this occupation. Tt would not be possible for
every teacher to follow this plan often. Our friend taught a
district school, and the number of her little pupils was small.

Beads are sometimes useful in the schoo: ~oom. XLarge ones
of different colors are prepared for this purpose. They can be
strung on a shoe-lacing, so the annoyance of threading needles
is avoided. The beads help the children to gain an idea of color
and number. Many ways of using them will naturally be
suggested to the teacher. For instance, the pupils may one
day put on the string, first a bead of one color, then two of
another. This will help them to learn the numbers one, two,
and three; also the fact that one and two malke thres. If beads
cannot easily be obtained, some cheap buttons may be used
instead.

The great bunches of wild flowers -which the children give to
the teacher will sometimes aiford occupation for the little pupils.
The flowers may be separated into small bunches, each bunch
containing a certain number of flowers, of which, perhaps,
one-half are of one color, the other half of another.. There
are many ways in which the children can be occupied with
the flowers and be gaining an idea of color and number also.
The little pupils will enjoy arranging the flowers into bouquets,
and it will improve their taste to be allowed the pleasure.

Many of the kindergarten gifts worlk well in a schodl room,
and they can be easily obtained.—The American Teacher.

TEACHING THE ENGLISH LANGUAGE.
Bz JouN MECRELBOROUGH, Ph. D.

FEducators everywhere, and especially thoughtful parents, at
once recognize the fact that a proper study of the mother tongue
—LEnglish—overtops and transcends in an immeasurable degree
any other topic that can be ramed in our full-packed common
school course of study. A study of English embraces much
more than the routine work of English grammar. It be-
gins with the first lisping of the infant; but to confine the
question to school-life,—it begins the day the child enters school,
and should continue through primary, grammar, high-school, and
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university. It looks toward true expression of thought either
orally or in writing. The aim of this study is to give the

learner power to use the English language with facxlmy and

accuracy. Comparative values will aid us in giving a true
estimate to this subject. How much arithmetic or geometry is
required of the lawyer or the physician? How much gevgraphy
or chemistry is of practical importance to the mechanic, the
merchant, or the minister? And yet, to which of these is not
a thorough knowledge of the mother tongue exceedingly de-
sirable and of the utmost practicable importance. ?

“What is that” says Coleridge, “which first strikes us in 2
man of education? and which among educated men, so instantly
distinguishes the man of superior mind, that we cannot stand
under the same archway during a shower of rain without finding
him out? Not any unusual interest of facts communicated by
him. It is the unpremeditated and evidently habitual arrange-
ment of his words, grounded on the habit of foreseeing in each
integral part, or (more plainly) in every sentence, the whole he
intends to communicate. However irregular and desultory his
talks, there is method in his fragments-”

In the whole range of knowledce nothing is more desirable
and valuable than a through acquaintance with the raother
tongue. Do our children acquire this in our schools ? After years
of work and studying with books, how many young men and
young ladies use good English in conversation? and how many
can write upon current events with which they may be familiar,
so as to observe a comsecutive order of tupics and express

thought clearly and forcibly? It is no common acquirements

to be able, to wield a fluent pen, or in unpremeditated speech to
express definite ideas in elegant language, or even in plain,
simple English. TLook over the curricalum of study and say
which of the many subjects will be of the greatest practical
value to your child, and, moreover, which will most positively
show supremacy of intellectual vigor. Truly, in this subject,
it would sesm that the educational tree is planted with its
branches in the earth and its roots in the air, and then we com-
plain because there is not abundant fruitage, even after years of
toil and patient waiting. But you ask how is a child 1o learn
English? Let us interrogate Mother Nature; and this the true
mstructm muast do. This is his best science of education and
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his best art to co-operate with her. The mind to be educated
is a complex machinery whose wheels, journals, belts and pulleys,
you cannot see, much less objectively handle, but an index moves
and registers results. Observe this great teacher, Nature. How
does 2 child learn to skate? By skating. Not by learning the
definition of a pair of skates, and then naming each of the parts,
and next, definjing each of them. A boy may be able to name
the parts of a pair ef skates; as, runner, clamp, heel, toe, screw,
etc,, and yet not be able to skate. Is a boy to learn,to skate?
Let him skate. Is he to learn to swim? Let him go to the
water and swim. Is thechild to learn to write? It must take
pencil or pen in hand and write. The child, under the great
teacher, Nature, learns to do by doing. Precisely so in learning
English. The first step, then, is to let the child express its
perceptions in childish (plain, easy) language, which, under
proper guidance and directions, must be good English. Com-
mifting to memory and reciting the language of other people,
will not.accomplish the work. Tach child is blessed with five
senses, to enable it to acquire a knowledge of things about it
These perceptions through the senses are to be expressed in
correct language. The language culture should keep pace with
the natural intellectual growth, without resorting to hot-house
processes.

The subject of juvenile literature is, to-day, one of vast im-
portance. How should I induce my child to love good literature ?
‘What can be done to lead the young to shun, hate, condemn, the
poisonous trash which is broadcast over the land to-day ? These
for a future article.—Zhe School Journal.

—“How can I preserve order in my class room, while going on witk
my feaching?” is an ever-recurring yuestion, especially in the case of
young teachers. One of the best answers we have seen in a sentence is,
“See to it that each pupil has something to do and a motive for doing it.”
It will, no doubt, be found much easier to furnish the work than to apply
the effectual motive. In order to do this the character of the individual
pupil willhave to be carefully studied. The conscientious teacher will aim
always to use the highest and best motives that can be made available.
The child’s innate love of knowledge seems tu be nature’s own stimulus
to study, and in the hands of a skilful teacher, can often be made
wonderfully effective.
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REGULATIONS RESPECTING RELIGIOUSINSTRUCTION ,

REGENTLY‘ ISSUED BY THE DEPARTMENT OF EDUCATION FOR
. ONTARIO.

1. Every Public and High School shall be opened with the
Lord’s Prayer, and closed with the reading of the Scriptures and
the Lord’s Prayer, or the prayer sanctioned by the Department
of Education. ) ‘

2. The portions of Seripture used shall be taken from selec-
tions aufhorized for that purpose, by the Department of Educa-
tion, and shall be read without comment or explanation.

3. Where a teacher claims to have conscientious scruples
against opening and closing the school as herein provided, he
shall notify the trustees to that effect in writing.

4. No pupil shall be obliged to take partin the exercises above
referred to against the wish of his parent or guardian, expressed
in writing to the master ‘of the school.

5. When required by the Trustees the Ten Commandments
shall be repeated at least once a week. )

8. The Trustees shall place a copy of the authorized Readings
in each department of the Public and High Schools under their
Jjurisdiction, within one year from the date hereof.

%. The clergy of any denomination or their authorized repre-
sentatives, shall have the right to give religious instraction to
the pupils of their own church, in each school-house at least once
a week, after the hour of closing of the school in the afternoon;
and if the clergy of more than one denomination apply to give
religious instruction in the same school-house, the School Board
or Trustees shall decide on what day of the week the school-
house shall be at the disposal of the clergyman of each denomin-
ation, at the time above stated. But it shall be lawful for the
School Board or Trustees and clergyman of any denomination to

“agree upon any hour of the day at which a clergyman, or his
authorized representative, may give religious instruction to the

pupils of his own church, provided it be not during the regular.

hours of the school.

After tracing the history of causes which led to the adoption
of these regulations, the Canada Educational Monthly gives the
following editorial comment :—

Every one who wishes true prosperity to this British Dominion,
prays and labours for its permanent welfare, must rejoice in
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heart and spirit that the Government had to step out and affirm,
at the request of the Christian people of this country, that the
schools shall be opened by Bible reading and prayer. There is
no mistake in the word “shall;” and we feel most confident that
the followers of Jesus—the true teachers and patriots—will take
care that this law is obeyed in all our schools and school-rooms.
We take this decision as an omen for good, a sure and certain
ind ication of the mind of our people on this most vital question
for the upbuilding and moulding of the character of scholars and
children. We congratulate the Government that they had the
good fortune of passing suck a law.

With the plan recommended for giving effect to this regulation,
we do not agree in three particulars. 1. Apparently the scrip-
ture reading is to be in the evening, it should be in the morning.
The work of the schocl should begin with an acknowledgment
of dependence on our Master and Saviour by reading of Holy
Scripture and prayer. This hus been the general custom hitherto
where this part of school duty has been attended to. Then, the
scholars and masters are not worried with the school business,
every one is fresh and in the best frame of mind to give proper
attention to this pleasant part of the day’s work

2. “Where a teacher claims to have conscientious scruples
against opening and closing the school as hersin provided, he
shall notify the trustees to that effect in writing.” And what
then? The trustees dismiss such a person from the school?
Can any ~uch be a teacher? How can he get his certificates of
character? We hope no such teacher will be found in any of
owr schools.

3. The books of extracts to be provided by the Department for
reading by the master in the schools. This to us appears a most
humiliating arrangement. Surely teachers can be trusted with
the Bible in the schools. Is the open Bible to be denied to the
schools of Ontario ? The Minister of Education must know the
plan followed in Great Britain for Scripture reading. A list of
passages to be read is sent to the master, and he can use his
Bible and his scholars *heirs, and read as we do now in our
Sabbath Schools. Ontario wants the same plain sensible mode of
doing honest work, and we are mistaken or Ontario will have it.
However, these are matters of detail and can easily be remedied ;
the principle has been affirmed, and the other necessary parts to
make the work natural and effective will follow in due time,” -
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