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TORONTO, OCTOBER, 1883.

No. 75.

G. W. ROSS, LL.B,, M.P.

The election of Mr. Ross to the presidency of the Ontario
Teachers’ Association seems a fitting opportunity to give a briet
sketch of a gentleman whose name has had consxderable
prominence both in educational and political circles.

The subject of this notice was born in the County of Middle-
sex, Ont., Sept. 18th, 1841. He attended the rural school near
his father’s home, where he received, amid the usual associa-
tions of such schools in those days, sufficient elementary in-
struction to obtain a third-class county certificate, and entered

appreciation of his successful labors. He still acts as inspector
of the public schools in the Towns of Petrolea and Strathroy.

During those years when the establishment of additional Nor-
mal Schools was agitated in this Province and rival cities were
clamoring for location of the proposed new schools within their
limits, Mr. Ross took a leading part in the movement set on
foot for the creation of County Model Schools, wheh it was
found that the Government of the day hesitated to incur the
outlay for additional Normal Schools. He devoted much time
and attention to perfecting the new scheme of County Model

I'Schools, and after their establishment, prepared the syllabus of

on the life of a teacher
in 1857, at a salary of
eighteen dollars a month!
"In 1859 he obtained a
second-class,and in 1866
a first-class certificate
from the county board.
After ten years of active
work in the school-room,
during which he was
eminently successful in
winning the confidence
and esteem of his pa-
trons by his thorough-
ness and enthusiasni, he
entered the field of jour-
nalism by purchasing in
1867 the Strathroy Age.
Subsequently he was for
some time joint proprie-
tor of the Huron Exposi-
tor, ‘which has become
one of the best local-pa-
pers in Canada. In
1869, Mr. Ross attend-
ed the Normal School,
then under the head: |
muastership of - Dr... San"g- E
ster,’ and'in 187rreceiv- — i

lectures, and was for a
time appointed inspector
of Model Schools. The
excellent results that
have followed are a suf-
ficient indication of the
wisdom of his counsels,
and of the energy and
skil ‘with -which the
scheme was put into
practical operation.

From 1876 to 1880 he
was a member of the -
Central Committee, ag‘d.
was there a faithful ad-
vocate of the teachers’
interests. He contend-
ed for the use of only
one text-book on the
same subject in the pub-
lic schools, and was in
favor of confining the
“Normal Schools to strict-
ly professional work,
leaving the academic or-
non-professional part of
the students’ training to
the High Schools and
Institutes.

ed a first-class Provincial certificate. He was local supermten-
dent of two townships, and, under the new school Jaw of 1871,
was appointed county inspector for East Lambton:~ He enter-
ed on the duties of this office With his usnal énergy. " His zeal

and ability were duly appreciated by t'he téachers of his’dis-

trict, and in 1875 they presented him with a ‘massive go'fd WatCh
and chain, accompanijed with an address coucﬁef-i m thc most
complimentary terms. - While inspector be, esmbhs cd a Teach-

ers’ Assogiation and founded a Teachers’ Library:in: his dms;op §

On his retirement from the county mspectarsh!p, the Géunty
Council presented him with an address expressmg ‘their high

-From 1873 t0 1876 Mr Ross was connected with the On-
tario Teacher, which he and Mr. McColl published  at Strath-
roy. It was the first independent educational paper establish-
ed in this Province, and ‘was afterwards merged in the Canapa
SeuooL JourNAL During its publication it was a spirited
and well-édited monthly, and enjoyed great popularity among
teachers throughout:the province;,

:‘Mr. Ross* career in the domain of politics:is too well-known
to need extended notice. In 1872 he was elected representa.
tive of ‘West-Middlesex in the House of Commons, and has
continued to répresent this Riding without intermission, being
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elected once by acclamation and twice after hard-fought con-
tests. From the first he has been considered a ready debater,
a lucid and incisive speaker, and has steadily risen in the ranks
of his political party.

Mr. Ross' earnest advocacy of temperance forms a pleasing
feature of his life-work. In 1879 he was elected Patriarch of
the National Grand Division for North America, and presided
over the deliberations of the Sons of Temperance for two
yeers, at Washington and at Cincinnati.  In all temperance
legislation brought before the House of Commons Mr Ross
has taken a prominent part.

In addition to the severe work zlready outlined, Mr. Ross
has successfully prosecuted the study of law. In 1879 he
matriculated at Albert University, entered a law office, and
after passing the several examinations of the lower years, he
wrote for the degree of LL.B., and passed successfully in the
early part of the present year.

As a public speaker Mr. Ross has a remarkable faculty of
grouping his facts and presenting his arguments in clear, logi-
cal order, in which we find the influence of his early training as
a teacher. He is quick at repartee, possesses a retentive me-.
mory, and a contagious enthusiasm which frequently expresses
itself in genuine eloquence. He has the ardor and impulsive-
ness of a Celt combined with much prudence and sound judg-
ment. He is a living example of the power of continuity of
purpose and indomitable will, when linked with intelligence and
high motive. His life is instructive to every young man, and
his example is worthy of imitation. It is necessary to add,
however, that Mr. Ross’ remarkable powers have enabled him
to accomplish a multitude of labors which would have broken
down a more delicate constitution. It is only just toadd also
that labors in the school-room equally great would have failed
to ‘ eceive equal honors and present reward.

NORMAL SCHOOLS AND THEIR DEFECTS.

On the 10oth of July last the Dennsylvania State Teachers
Association met at Williamsport. 7Y ne attendance numbered
four hundred and fifty, and we find all the names reported by
counties in the Pennsylvaria School Journal. In passing we
call attention to this idea of making a full report of all mem-
bers present. Many of the papers and addresses were of great
interest. We give a short outline of the discussion on Normal
Schools, partly for tte purpose of entrenching the position
taken by the JoursaL long ago, and partly for the pur-
pose of giving 2 glimpse of the views held by leading educators
in the neighboring State. The subject was introduced by the
reading of a paper by Dr. 4. M. Raub, of Lock Haven Normal
School. He first refers to a severe onslaught on the Normal
Schools made in the House of Representatives a few months
ago. It appears that the violent attack in the House almost
endangered the usual government grant. One of the points
urged in opposition to the Normal Schools was the fact that the
graduates drift rapidly from teaching to other professions. To
this Dr. Raub repues :— .

“Now, I take it that if the work of our Normal schools is so
well done that the students graduated can stand shoulder to

shoulder with college men :n the great battle of-intellectual and
social progress, Pennsylvania has a system of schools of which
she may“well be proud. I do not deny that the graduates of
our Normal schools drift into other professions. Why should
they not? Does the great State of Pennsylvania buy all a
young man’s talent, and culture, and scholarship, and services,
for the paltry sum of fifty dollars which she gives him when he
graduates? You can’t buy even a salable member of a politi-
cal convention for that sum, much less a man whose moral
character is above reproach. 1 say to every young man and
woman, when yor receive the fifty dollars upon graduation, and
sign a contratt to teach for two years in the common schools of
the State, fulfil your contract to the letter ; give for the time
specified the best servi .z f which you are capable ; but when
the two years’ work has been done, you are free, and you owe
not one penny to the State, nor would she be so mean asto
claim services for which she has not given an equivalent. If
you are appreciated and properly remunerated, teach on, for
there is no more exalted position on earth than that of the true
teacher ; but no manis under obligations to put aside positions
which will yield him sufficient income for the protection of
himself and those dependent upon him in order that he may
follow the starveling life of a seedy school-master, and accom-
modate himself to the penuriousness of a community which
neither appreciates his services nor cares for his comfort.
Away with this sentimental nonsense that because one has re-
ceived assistance from the State, to the extent, all told, of less
than a hundred dollars, he must therefore give his services to
the State for a lifetime !

“But back of all this, is the truth that a large majority of
those who graduate from the Normal schools of Pennsylvania
teach not only the two years in accordance with their promise,
biit continue to teach for a much longer time, and many of
them to-day hold some of the most important positions in the
educational work of the State.”

- The paper proceeds :— ;

“The opposition have charged upon us also, first, that the
Normal schools of the State do not furnish any considerable
pumber of properly prepared teachers, while from another
quarter comes the cry that we have too many of these institu-
tions. Surely if one of the positions is right the other must be
wrong ; and I am sotry to say that we have calmly sat and lis-
tened to these charges without making any attempt to combat
them with any effort at success. In one of the troublous
periods of France, a wiity Frenchman said, * We are despised
because we are ob our knees. Suppose we get up.’ Has not
this been our position, my friends ? We have been-accustomed
to reccive censure and repreof too long ;- it is now time for us
to get up and assert ourselves. If any educational.institutions
in the State have a right to stand on their feet and proclaim
the importance of their work, certainly it is those which are at-
tempting to give that professional instraction and training
which are the essential qualifications’ of every good teacher.
There is no reason why we should bow, ard cringe, and apolo-
gize for either our existence or our work., I think I speak the
honest truth, at least as I understand it, when I say that there
is not an intelligent, honest opponent of professional training
to-day, not an cpponent who s not either ignorant of the-work
which Normal schools are designed to accomplish, or who has
not a grievance which he dare not tell to the public.”

Further on we find :—

“We have been severely censured for mismanagement be-
cause the indebtedness against our Normal schools is in the ag-.
gregate nearly a quarter ofa million. This is not as formidable
a mattér as it-at.firr sight appears.~ It must~be-femembered’
that the Normal s. ol property of this State is worth & full mil-
lion and a half, abov. one-half of whish has been contributed
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directly by the State, and in the second place that a large pro-
portion-of the present indebtedness has been created by the
demand of the State that the buildings, supply of apparatus,
and general professional outfit, must come up to a fixed stan-
dard. The school having but one hundred students is compel-
led to have as complete an outfit as the one with three times as
many, even in the matter of faculty. Again, the competition
with ten schools in the field has been considerably closer than
with but three or four; as a consequence no young school has
been able to make itself self-sustaining in the first few years of
its existence.

“What we think the State of Pennsylvania ought to do, is to
follow the lead of some of the more progressive sister States on
this Normal school question in giving to every student prepar-
ing for the profession of teaching in good faith, free instruction.
The amount needed to pay the current expenses incident to
the matter of instruction would be but little greater than that
now required for the usual appropriations. But even were it
considerably more, why should not a great State like ours, with
a free school system second to no other in the Union, be will-
ing to strengthen this right arm of her public school system
with the requisite appropriations if she can thereby add to the
efficiency of her schools and promote the cause of education?”

The essayist then turns to the professional work done in the
Normal schools :—

“No one claims that they should be wholly academic in
character, for that would place them on the same educational
plane as- high:schools and academies. The only question that
can arise is this: Shall they be what is called strictly profes-
sional in character, or shall they mingle academic and profes-
sional instruction ? The opponents of Normal schools have al-
ways held that these schools should be strictly professional,
but back of this argument lies a grievance, and we shall have to
exclude this class of persons from the discussions,being incom-

¢ i h ti Of the friends of the system | : rmal §
petent to decide on the question. e frencs of the sysen furnish any considerable number of teachers has some fopcsy:: - -

not a few have claimed that the academical work of the school
should be relegated to the high school and the academy. But
even with these one important fact is either overlooked or for-
gotten ; it is this, that teaching pupils in the ordinary high
school or academy with the view of either imparting knowledge
or securing discipline is a vastly different thing from ™ teaching
the same facts and principles to those who, as teachers, expect
to impart this knowledge and training to others, and this truth
must govern the teaching throughout all the departments of a
Normal sciool.  The academic work is thus modified, and be-
comes in itself both academic and professional.

"«The Normal school professors and teachers that fail to ap-|Y!

preciate this important fact are, to put it mildly, not prepared
for their work. Possibly there are such teachers in every
school ; that, then, is a local defect, T am 'prcgared to say
that I doubt the efficiency of any Normal school that adveértises
to do_professional work only ; and I am willing to go further,
and say that no. Normal school ought to send out young men
and women as graduates who have not been taken carefully over
the ground which they are expected to cover in their ordinary
school work, either as teachers or as superintendents. A
knowledge of the branches which they expect to 't ach ftl}}ese

oung men and wome must have. ~ How shall that knowledge
Ke acquired? The opponents of Normal academic instruction
reply, ‘In the high schiool!” Now, .'I.lhave;.g_ikgi‘egtgiga}‘ of
faith in high schools, but I'give it as. our expepence that gradu-
ates of even high schools, and we have had many of them, re-
quire at least a year of insgruction to camplete the Normal

school.course; and this is the academic work s well as the pro,

If T were to make a criticism on.this class.of pupils; I should
say ‘that almost without exception .we. find . them inclinedto

memorize rather than think and reason for themselves, and we
are compelled to reorganize entirely their mode of study. No
class of students that ever come to our Normal schools under-
stand even the ‘ordinary common branches as teachers ought
to understand them. We find many, of course, who are
thoroughly versed in special text-books ; but, as a rule, when
they come to apply principles they are wofully deficient. There
is not that breadth of culture, that ability to look on all sides
of a question, which is a requisite in one who expects to teach.
The. scholastic instruction therefore which most students re-

{ceive in schools not designed to prepare them for teaching

does not answer, and academic instruction, modified as T have
indicated, becomes a necessary part of Normal school, work.

“It is an undisputed fact in the Normal school history of our
State, as also in that of other States, that those who have re-
ceived their preliminary training in the common school branches
before entering the Normal school have always done theit
poorest work in the branches which they neglected to take in
the Normal school itself ; and this is simply a confirmation of
the truth, that in general a teacher will teach as he was taught.

“Example is more powerful than precept, and in this the Nor-
mal school graduate is no exception to the general rule. Give
him an example of your work, and he will impart his knowledge
much as he acquiresit ; but give him the theory only, ard you:
place a two-edged sword in his hand without imparting to him
the practical skill to use it effectively.

“] am tempted to make just one other suggestion—every
teaching student ought, before attempting to practise in the
Model school, to spend several months in observing the work
of first-class instructors.. It will be well-also to have him ob-
serve and criticise the work of those who are soon to be sent
forth as graduates. - It will do both parties good.”

. From the following our readers will draw their own conclu-
sions :— ‘ o
“The argument that the Normal schools of the State do.not .

but the reason for this seeming defect lies not against the sys~
tem so much as against the unwise financial policy of school -
boards, who often look not to professional qualifications and

aptness to.teach as the requisites in a teacher, but rather to

the amount of his muscular development, directoral kinship,

and a general cheapness of shoddy material sufficient in quan-

tity to fill the chair on the platform. So long as school direc-

tors are selected because they have sons and daughters or

nephews and nieces to be provided for in the school-room as

teachers, so long the Normal schools will not be able to induce

oung men and women to prepare themselves for the profes-

sional part of the work of teaching. It will be a glorious day

indeed when the, Legislature shall enact such laws as will for-

bid this nepotism.” » :

From the discussion on the paper we find' that graduates of
the Normal schools are liable to be re-examined by district
superintendents. This practice was condemned. One speaker
said :— L ’

“] am grieved to find that one of the wealthiest common-
wealths in the world should ask fees from those who:are to-
render services that can never be fully remunerated. I cannot
conceive of a successful system of education in which the Nor-
mal school is not paramount.”

Dr. Wickersham, ex-State superintendent, remarked :—

-« The Normal schodl is as deeply rooted in Pennsylvania as
in any State of the Union ; and unless great changes have
taken place since I talked with the great educators of the
west, they as well as we are still engaged in discussing questions -
of . detail, for that is all that is at issue here, as the principle

has: Jong .been. settled. The fact that men in the Legislature
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and out of it, who like to hear themselves talk, make the Nor
mal schoo! their occasion, and the frequent and sharp criticism
sometimes heard on this floor, are not evidence of weakness,
but of strength. The Normal schools are not perfect, and
agitation of these questions of detail will and ought to continue;
but the rock of their foundation is not shaken.”

Dr. Highbee, State superintendent, said :—

* Perhaps the scverest criticism of the Normal schuols has
come from myself—not becausel am opposed to Normal instruc-
tion, for I huve seen and felt the need of it for years ; but as
Dr. Wickersham has said, it is not the principie that is under
discussion, bui the details, and some of these questions of de-
tail are highly important.  There is such a thing as academic
instruction—there is such a thing as Normal instruction-~thére
is such a thing as combining them ; but our Normal schools
do not make the combinatior - that is my criticism. The study
of psychology is important—the study of psychology as:applied
to teaching is needed in our Normal schools—but we teach it
as we would in a university. What we want is the teaching of
psychology as applied to the teachers craft—and we will not
rest satisfied until we get it. But the difficulty, of course, is
that our material does not come to us in condition for Normal
instruction—our pupils are poorly or improperly prepared, and
must be stuffed and crammed year after year until they gradu.
ate as teachers. We cannot have Normal schools worthy of
the name until the colleges, and high schools, shall send us
pupils grounded in scholarship, and ready for the professional
instruction that bears on teaching. God grant that cur ten
Normal schools may some day become such l—but we all
know they are not such now. We must have teachers. Par.
ents cannot do the work. The clergy cannot, and indeed the
church is so divided in its confessions as to be unable to
furnish any common confessional ground. Teachers the State
must have. Where shall we find them ? Shall we pick them up
at random, and put them to a work so significant, and so far-
reaching for good or for evil? While we pay large .ums for
the highest skill in analyzing oils and testing the quality of iron,
shall we forget the greater necessity of skilfully-tfained inspec-
tors and promoters of the growth of mind andsoul? We must
have schools to give us trained teachers and sipesintendents,
fully acquainted with the best methods of instruction, and
with clear grasp of the philosophy of their work., Such schools
are not for children, however, but for those whose attainments
are already such as to enter upon this professional study with
some consciousness of its particular import and responsibility.
Such schools, therefore, should have for their professors the
very best talent at hand. Colossal men are needed—men like
Pestalozzi, Froebel, Rosenkrantz, 'Wickersham, and others—
men not only of the very highest and broadest scholarship, but
men of great professional experience. With infinite pleasure
shall we hail the day, when with such professional schools for
teachers, we may receive the graduates of our colleges and
higher schools of learning, as do the schools of medicine'and
law. The time may come, yea, ought to come, when our.most.
learned and experienced men will sce the recessity of furnish.
ing our common schools with such professional teachers as can
be safely allowed to guide and inspire and control the civiliza-
tion of the age.” ’ '

REPORTS OF CASES.

e—r

In the intermediate and higher grades of the schools. a
teacher writing, gives her experience as follows:— a

1 have not yet been able to give a definite time for the in-
dependent study of temperance ; but I introduce it in-
class. In my physiology class, as the pupils study the different
organs of the body, one of my standing questions is-: - ¢What

4

would be the effect of alcohol or narcotics on that organ?’
And the pupils, soon learning that this is a standing question,
always read up on the subject, and come prepared with- the
answer. And I can testify that at the close of the term my
examinations show that the diseased stoma-h, che paralysed
nerves, the hardened brain, the hob-nailed liver of the drinker,
is as-much a physiological fact in the mind of my pupils as the
circulation of the blood, or the office of the gastric juice,

“In my class in literature, I ask, in connection with each
author’s history : ¢ Did he use stimulants as a beverage ?” and
link their knowledge of physiclogy and alcohol with the history
of the man, +In geography, as we study the map of those wine-
growing countries, Italy, France, and Portugal, and of Ger-
many, the land of beer, I ask the pupils to read up and find
whether these nations are temperate nations or not. We hav-
ing procured for the use of our school a small ‘temperance
library’ for reference.. , .o

“Even in my arithmetic classes, I am able, incidentally, to
give a temperance lesson. Many of my original questions are
made up of figures taken from ‘Qur Wasted Resources,’ by
Hargraves, and from other bonks, showing the loss and cost to
the nation and citizen occasioned by the use of alcoholic
drinks. For example, to my class in additior, I one morning
gave the question: ¢ If the rent bill of Ireland, now so poverty
stricken as to be' on the point of revolution, is'annually $5%,-
000,000, and her drink bill for the year 1880 was $69,000,c00,
what is the sum total of these twobills?’ And to my class in
subtraction : ‘If Ireland’s drink bill is $69,000,000, and her
rent bill is $57,000,000, what is the excess of the drink bill
over the rent bill 7

The following story ‘was originally published in the 3assa-
chusetts Teacher for 1834. The lessun is still {resh, and so is
the genial writer :—

“In one of the.most populous cities of New England, some
years since, a party of- lads, all members of the same school,
got up a grand sleigh ride. There were about twenty-five or
thirty boys engaged in the frolic. The sleigh was a very large
and splendid establishment, drawn by six grey horses, The af-
ternoon was as beautiful as anybody could desire, and the
merry group enjoyed themselves in the highest degree. It was
a common custom of the school to which they belonged, and
on previous occasions their teacher had accompanied them.
Some engagement upon mportant business, however, occuny-
ing Rim, he was not at this time with them. It is quite Lxely,
had it béen otherwise, that the restraining influence of his pre-
sence would have prevented the scerie which is the main fea-
ture of the presentstory. : '

“On the day following the ride, as he entered the school-room,
he found his pupils grouped about the stove, and in high merri-
ment, as they chatted about the fun and “frolic of their excur-
sion,. He stopped awhile and listened ; and, in atiswer to’ some
inquiriés which he made about the miatter, one of the'lads<a
fine, frank, and manly boy, whose heart was in the right place, -
though his love of §joit sometimesled him'astray—volinteered
to give a narrative of their trip and its various incidents. * As
he drew near the end of his story, he ‘exclaimed ¢ ¢ Oh, sir,
there was ouc little Grcumstanée which I had almdst forgotten*
to tell you, Towatd. the latter part of the aftémoon, as" e’
were coming home; we, saw,,gtr,somtfgﬁian&é'ét;;sz}q;‘ of ug, a
queer-Jooking affair iti the road; Wi dotld" ot “exattly make
out what it was. * 1t seemed o be, a'sor{ 0f - haiffarid-half “mon:"
strosity,  As we"g)proache it; it proved to ‘be'’a rusty* old®
sleigh, fastened behind a covered wagon, proceeding ata very’
slowrate, arid takiig: up the whole road: Findirg*that "the”
owner was not dispostd'to turn out; we-determined on a volley
of snowballs and-agood hurrah; = These were given with relish;
and they produced-tlie right -effect; and‘a-little ‘more’; for ‘the«
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crazy machine turned out into the deep snow by the side of the
road, and the skinny old pony started on a full trot. As we
passed, some one who had the whip gave the old jilt of a horse
a good crack, which made him run faster than he did before,
Il warrant. And so, with another volley of snowballs, pitched
into the front of the wagon, and three times three cheers, we
rushed by. With that, an old fellow in the wagon, who was
buried up under an old hat and beneath a rusty cloak, and who
dropped the reins, bawled out: ‘Why do you frighten my
horse?’ ¢Why don’t you turn out, then ?’ says the driver. So
we gave him three rousing cheers more ; his horse was frighten-
ed again, and ran up against a loaded team, and, I believe, al-
most capsized the old creature ; and so we left him.”

“ Well, boys,” replied the instructor, “that is quite an inci-
dent. But take your seats; and, after our morning service is
ended, I will take my turn and tell you a story, and all about a
sleigh ride too.”

Having finished the reading of a chapter in the Bible, and
after all had joined in the Lord’s Prayer, he commenced, as
follows :—

“Yesterday afternoon, a very venerable and respectable old
man, and a clergyman by profession, was on his way from Bos-
ton to Salem, to pass the residue of the winter at the house of
his son. That he might be prepared for journeying, as he pro-
posed to do in the spring, he took with him his light wagon,
and for the winter his sleigh, which he fastened behind the
wagon. He was, just as I have told you, very old and infirm;
his temples were covered with thin locks, which the frosts of
eighty years had whitened; his sight and hearing, too, were
somewhat blunted by age, as yours will be, should you live to
be as old. He was proceeding very slowly and quietly ; for
his horse was old and feeble, like his owner. His thoughts re-
verted to the scenes of his youth, when he had perilled his life
in fighting for the liberties of his country ; to the scenes of his
manhood, when he had preached the gospel of his divine Mas-
ter to the heathen of the remote wilderness ; and to the scenes
of riper years, when the hard hand of penury had lain heavily
upon him. While thus occupied, almost forgetting himself in
the multitude of his thoughts, he was suddenly disturbed, and
even terrified, by loud hurrahs from behind, and by a furious
pelting and clattering of balls of snow and ice upon the top of
his wagon. In his trepidation, he dropped his remns ; and, as
his aged and feeble hands were quite benumbed with cold, he
found it impossible to gather them up, and his horse began to
run away.

“ In the midst of the old man’s trouble there rushed by him,
with loud shouts, a large party of boys in a sleigh drawn by six
horses. ‘Turn out, turn out, old fellow !’ ¢ Give us the road,
old boy !’. ¢ What'll you take for the pony, old daddy?’ ‘Go
it, frozen nose !’ * What’s the price of oats ?’ were the various
cries that met his ears. : ) )

“ ‘Pray, do not frighten my horse,’ exclaimed the infirm
driver. ‘

“Turn out, then ! turn out? was the answer, which was fol-
lowed by repeated cracks and blows from the long whip of the
¢ grand sleigh,” with showers of snowballs, and three tremen-
dous huzzahs from the boys who were in it. .

“The terror of the old man and his horse was increased;
and the latter ran away with him, to the imminent danger of
his life. He contrived, however, after some exettion, to secure
his reins, which had been out of his hands during the whole of
the affray, and to stop his horse just in season- to prevent his
being dashed against a loaded team.

«“ As he approached Salem, he overtook-a young man who
was walking toward the same place, and whom he 1nYlted. to
ride. The young man alluded to the ‘grand sleigh’ which
had just passed, which induced the old gentleman to inquire
if he knew who the boys were. He replied that he did ; that

they all belonged to one school, and were a set of wild fellows.

“¢Aha!’ exclaimed the former, with a hearty laugh (for his
constant good nature had not been disturbed); ¢ do they, in-
deed? Why, their master is very well known to me. Iam
now going to his house, and I rather think I shall give him the
benefit of this whole story.’

“A short distance brought him to his journey’s end, the .
house of his son. His old horse was comfortably housed and
fed, and he himself abundantly provided for. That son,
boys, is your instructor ; and that aged and infirm old man,
that ‘old fellow’ and ‘old boy’ (who did not turn out for
you, but would gladly have given you the whole road, had he
heard your approach), that ‘old boy,’ and ‘old daddy,” and
‘frozen nose,” was Rev. Daniel Oliver, your master’s father,
now at my house, where he and I will gladly welcome any and
all of you.”

It is not easy to describe nor to imagine the effect produced
by this new translation of the boy’s own narrative. Some
buried their heads behind their desks, some cried, some looked
askant at each other, and many hastened down to the desk of
the teacher with apologies, regrets, and acknowledgments with-
out end. All were freely pardoned, but were cautioned that
they should be more civil for the future to inoffensive travellers,
and more respectful to the aged and infirm...... »

Years have passed by ; the lads are men, though some have
found an early grave; the “manly boy” is “in the deep
bosom of the ocean buried.” They who survive, should this
story meet their eye, will easily recall its scenes, and throw
their memories back to the school-house in ‘ Federal street,”
Salem, and to their old friend and teacher, Henry K. Oliver.

Here is a concrete case. A lady in a city school had fifty-
two pupils, and was of course ambitious to promote them ; so
she spent three months on the work of the grade, and the rest
of the term on questions for examination. At the end of the
year all but two or three passed a public examination in fine
style, and the teacher was highly praised. Of course, a graded
system is an advantage, but the sooner we open our eyes to
the common abuses and defects the better.

Now that the great Methodist union has taken place, we
shall probably see a consolidation of the denominational col-
leges. The problem of university consolidation has entered on
another phase, and its further development will be watched
with increasing interest. Union is strength in education as
well as in religion.

In reference to our notices of the Minister's report in the
June number, Inspector White thinks the statement that
‘‘about 56,500 of the 85,000 R. C. children in this province
attend the public schools” may be misunderstood if left un-
qualified. He adds that about 30,000 of these 56,500 attend
public schools where R. C. children form the greater part,
often the whole number, of pupils.

In the editorial columns of this number we have endeavored
to give our readers some glimpses of educational opinion out-
side our *proper patch of soil” They will not dislike an oc-
gasmpal excursion into the regions beyond where noble work
is doing by fellow-laborers and worthy brethren.

The Upper Canada college question is again cropping up in
various quarters. Public opinion, as far as can be judged, all
tends in the same direction. The demand for its abolition was
never more clearly voiced than at the present time.

Get your friends to subscribe for the ‘ Canada
School Journal.”
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SMathematical epactment.

Wo find it necessary tu devote all vur space this month to dispose
of the correspundunce that has accwnulated on our hands. Itis a
great oncouragemont tu have such an army of friends, and we regrot
that our limits cumpel us to condense, curtail, ur pass over much
of what they send us. Novertholess, we hope they will continue to
write, and thus keep us fully acquainted th{n their particular wants.
We aim at making this Department above all things ws+ful to our
subscribers, and our warmest sympathies go out to those who have
not the advantago of toachors and professors to assist them. To
our correspondents, one and all, we return hearty thanks and bid
them cordial greeting.

In order that our shortcomings may not be placed on his should-
ers, we bog « state that Mr. Baker's connectivn with this Depart-
mont ceased with the February number of 1881. All correspondence
should be addressed tov Tme MaraemaTicalL DrpanTMENT, and
should be wnitten only on one side of the paper, and should be
kept separate from other communications.

L. J. Corxwauy, Seamsville, sends aolution of No. 7, part 2, page
126, as already published, page 162. He wishes for the success of
the JOURNAL, and would be thaukful to receive a solution of the
following :—Given base, vertical angle, and length of bisector of
vertical angle, to cunstruct the triangle. He wil find the solution
in Thompson's Euclid, Appendix Bk. III., Prop. X.

A. Hay, Barrie, also sent solution of No. 7, part 2, p. 126.

Jane SHUE, Sandwich East, sends a neat solution of No. 1, p. 160.

Jomx Moskr, South Tay, N.B., sends »olutions to four problems
on page 150.

Mgs. G. C. Warstrrox, Turonto, sent full solutions to problems
wn page 78. Her results are: 36 men ; 100.42; t=x2or ¢y,

(%0 0 5
’C—V 3’ "‘3)y—)~—3

JoBN ANDERsON, Dixie, Ont., finds 1154348 , U. 8. wine
measure, to be the amouat of 01! in cylinder mentioned on p. 162,
We regret that the geometrical figureand the length of the soluticn
preclude publication in this issue. Mr. Anderson makes 180 days
and not 100 days the answer to No. 3, p. 160. We think Mr.
Moseris correct with 100 days. Bir. A, n}l)so gets a smaller result
than that we gave for No. 2, p. 150. Perhaps the discrepancy
arises from the use of five-figure logarithms instead of higher tables
with oleven. Will our friends investigate { M= A.'s result is:—

£39841243491743119266055045872293567798. ,137614°67.
Wa touk our answer from a mathematical journal.

Auex. Kerr, Wiarton, asks the price of a mortgage of 8650 due
in b years, 3 months of which have expired, interest @ 7 per cent.,
payable yearly, so that the purchaser may make 9 per cent. on his
investment. We assume that compound interest is meant, as is
usual in such cases.

D. R. BoyLe, West Arichat, C.B., sent a solution of oil question
on page 152 :

Area of ond of cylinder=19-63435
¢ partunfilled = 6-42428

Aren of part filled -—-'153‘21067
Giving 823°3 gals. of 277-274 cubic inchos each, which is the same
a3 Mr. Anderson’s result.

We have to stop here to leave room for & vetoran mathematician,
whose appearance in our columus will be hailed with delight.
The following explains itself :~

OaMBRIDGE, August 16th, 1883
Mathematical Editor, CANADA SCHOOL JOURNAL:—

DEean Sir,—I have just laid my hand on a paper on ¢ Converse
Propositions,” written by the late T. S. Davies, Isq., who held the
second Mathematical chair at the Royal Military Academy at
Woolwich. I always regarded him as the most eminent geometer of
his time. It has occurred to rae you imight be able to make some
use of this paper in your ScHooL JorrNaL, which I chserve takes
notice of matters connected with elementary mathematics.

Yours most truly,
R. Porrs.

CONVERSE PROPOSITIONS.

There are many caroless writers who deem it sufficiont to prove
oo propositivn and tu assume thence tho truth of its convorse.
Thus, if 1t had beon proved that the angles at the baso of an isosceles
trinngle are equal, they would assume without further proof, that
if tho angles at the baso of a triangle be cqual, the sides opposito to
them were also equal. In the same way, but with more Slaumblhty,
they consider thati. 19 is the converse uf i. 18 and needs ne
proof whataver, In a certain sense i. 17 is the converse of i. ax. 12;
and hence one ur the other of theso wuuld by such writers be as
sumed as true, according to which was first admitted ; and as i, 17
is admitted to be rigidly proved, thoy ought, for the sake of con-
sistoncy, to make axr. 12 a corollary of i. 17 instead of kevping it
in its present place. .

Al.tough Euclid doues not always discuss the converse proposi-
tions, he certainly never assumes them as corollaries in the manner
described. Heo does nut enunciate them at all, except they be such
a8 he requires in the ulteriur part of his writings; and then he al-
ways gives them the furm of distinct propositions with the requisite
constructions and demunstrations, as the cases may demsnd. In
modern research we require a_much greater number of theorems
and elementary problems than he did ; and awongst these wantsare
the converses uf sume of his divect propositivns, and indeed of much
more complex ones. .

With respect to problems, huwever, the converse is often of a
totally different nature from the direct vne; indced, so much so
that we can sometimes gain but little assistance from the one con-
struction in devising the othor. In theorems, on the other hand,
the method ex abgurdo will in general effoct the purpose, if no direct
method of proof should present itself tothe mind. Still, wherever
the direct proof can bo obtained it is to be preferred ; and the in-
direct only employed in cases wliere the other fails to suggest itself
tv the mind. xl;n the propositionsquoted (i. 5 &£ 6,1.18 & 192: and
soveral others in the fivst and thirg books, the ex absurdo method 1a
employed ; but in i. 48 it is evaded by drawing the triangle ADC
or: the other side of A{Jfrom the triangle ABC. In the sixth book
there are several instances of a theorem and its converse being
joined in the same enunciation, and both proved in the direct man-
ner ; as for instance in 2, 3, 4, 14, 16, 16, 17, 22, and 25, whilst 24
has its converse 26 proved ex absurdo.

Whan the number of bunditions is small, the number of converses
is also small. For instance, in i. 5 and i. 6there is ono condition
only annexed to the triangle and there is but oneconverse of i. b.
It is the same in i. 18, 19 as long as we confine our comparison to
one pair of angles in each triangle. 1t ishowever not the same again
in comparing 1. 39, 40 with i. 87, 38 respectively; for there are three
conditions involved in the entire theorems—the equality of the
bases, the equidistance of the parallels, and the equality of the tri-
angle or parallelograms. Two cases are selected by Euclid in
which two of these conditions necessarily lead to the third, as in 37
and 39 or in 38 and 40. But these are not all the converses ; as it
is obvious that with the same elements we may form these three
others. Lot us consider 37 and 89 as two of the connected progosl-
tions ; the others are—(a) If two triangles have equal areas and be
between the same parallels, they will be upon equal bases ; o) I1f
two equal triangles have cqual altitudes, their bases will be equal ;
(c) If two equal triangles have equal altitudes and lic on the same
side of the line which joins their vertices, their bases will be in the
same straight line parallel to that through the vertices.

Now of these three, the first (@) may be proved ex absurdo by
mean. of 87 ; and the sscond (b) may be reduced to (a) by means of
a subsidiary triangle; but the third (c) is not necessartly true—that
is that it may be truo or it may not. Innumerable triangles may
fulfil the conditions without fulfilling the theotrvm. Thus—

4 . B

B ::"r' ’ ) L
Let AB be the verticr?s, AP, 8¢ the equal altitudes of the triangles

ACD and BEF ; describe semicircles about 4, B with these equal
altitudes as radii ; draw tangents 0D, EF at P, Q, and imake them
equal to one another (but not necesssrily having CP=QF and hence
PD=QE, nor even g0 that C, D shallbe on difforent sidos of P,
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though E, F bo so with respoct to @) ; and complato the triangles
CAD. EBF. Then by (b) t?losu are equal, sincoe 4P and BQ being
perpendicular to ©*D, EF they aro thoe altitudes. But the bases CD,
EF aro not in one line, oxcopt 4 P and BQ be purallel, which again
can only bo the case (rotaining the common magnitude of the equal
altitudes), when AP, BQ aro perpendicular to the line .4 B.

‘This shows that the inferonce of tho truth of tho cunverse from a
principal theorem is in one care unsound ; and it folluws, that if a
single exception to such g rule of inference can be produced, there
may be more (it would bb easy to produce any number demanded)
than one ; and hence again that any specific inference of the kind
which we may wish to gmw may be of these erroncous ones. In
all cases, therefore, where such a proposition is required, it must
be itself actually proved prior to its adoption.

Tt may bo remarked too, though sumewhat casually, that when
the converse theorem admits of direct dem.ustratiun, the process
itself really bocomes identical with the analysis of the primary
theorem  The relation, however, botween direet and indirect do-
monstrations in connection with analyasis will be better seen when
we come to that subject. We only give one or two examples here.

1. Take vi. 2 ds n primary theorein, and one of its converses is
given and proved. But there also arises this :

Let ABD be one line, and DE parllel to BC, but instead of
taking AEC as one line, let BA:BC;:DA:DE; then 4, E, C, will
be one line. Tt is true, indeed, that Euclid would not have proved
it at this stage ; but it is certain that if he had wanted it for any
ulterior purpose, he would have enunciated and proved it after
prop. 6, somewhat in this way perhaps :—

4 E F D

of b
|

For if AC does not contain the point E let it cut VE in some
other point F. Then hine DE is paaiel to BC the angle ADE is
equal to ABC ; and since the sides about the equal angles are pro-
portional, the triangles BAC, DAE are equangular ; and the angle
DAE is equal to BAC:—the less to the greater (or the greater to the
less), which is absurd. The line AC cannot therefore but pass
through E ; or 4, E, Care in one line.

Or thus, perhaps :— ) . .

For if not, draw as before. ‘Then since AFC is a straight line,
wehave— A4D:DF:.:4AB:BC and AD:DE;; AB:BC,
wherefore 4 D: DF:;: AD:DE, or (v. 7) DF=DE, the greater to the
less, &e.

2. Another theorem of great importance in geometrical demon-
stration, tukes one part of the hypothesis (viz., three lines drawn
through the same point) in exchange for some conclusion respecting
lines so drawn. Now that three lines which are specified in the
enunciation in dependence upon other conditions should be proved
to meet in one point, is incapable of direct proof proceeding wholly
from first principlc.. It has been supposed that this difficulty 1s
overcome by the ~1cess of showing that two of them divide the
third in the same ratio, but the difticulty is only transformed into
another. . . . . .

A given straight line can be divided in a given vatio, the seg-
ments being cstimated in the same manner (alimitation always neces.
sary) in more points than-cne. ’

Lot AB be the G
given line, and . C s
AG:BK the i

iven ratio. §

laco AG, BK
parallel to one
another and on 4 38
opposite sides [N
of AB; draw | D
GK outting AB BN
in D. Then ™

AC:CB;:4AG:BK in tho given ratio.
point of section,

There can so no other ; for if posmble letalso AP: PB: : AG:BK.
Wherofore ulso AP..-PB,;AC.CB ; and honce AP+ PB:AP;:A4AC
+CB.CB, or AP+ PB AC+BC. AP.CB. But the first torm is
equal to the second, each being equal to AB; and hence the third
to the fuurth, or AP the greater cqualto AC tho less. Wherefore
it cannot be divided, the homologous parts taken i the same man-
ner in more points than one, *

3. There is one case more of very frequent accurrence that must
be noticed :—~

There can henco bo one

¥ E D D " P

If %arallel lines, AC and FD, be divided in the same ratio, viz.,
AB:BC..DE:EF, the lines AD, BE, CF will pass through one
point P. The same is true however many segments there be in

these llels. It is left for the student to prove.

In the same way, it may be shown that subject to the homologous
limitation, the line can be divided externally in one point D in the
given ratio AG:BH. Let the student prove it by assuming @ as
another point.

As the character of these propositions will now be apparent, it
will only be necessary to adg one example of tho direct proof of
& converse proposition. It is the first of that remarkable series
given in 1763 by Dr. Matthew Stewart under the modest title of
Propositiones Geometricee, more veterum demonstrate; and is like-
wise made the first of those appropriated from that work (without
acknowledgmont) by Lawson in s Disserfation on the Geometrical
dnalysis of the Antients, 1774. “The demonstration here employed
was given in—in Legborn's Mathematical Repository, vol. I. —, by
Mr. Colin Campbell, and reprinted amengst other works of that
eminent geometer at Liverpool, 1848, under the title of Mathema-
tical Lucubrations. Dr. Stowart’s is altogether different, and it
was no part of Lawson’s plan to give solutions.

Directly.—* If a right line 4B be bisected in E, and two points
C and D be taken in it, such that 4C:CB; :4D: DB, the reccangle
DCE will be equal to the rectangle 4CB.”

Conversely.—* If a right line 4B be bisected in E and two points
Cand D be taken in it, such that the rectangles DCE, 4CB be
equal, then AC:CB:: AD:DB."

/A S T R A N A |
D A C E B 0 4 D E B

Directly—
Since AC:CB;:AD:DB,
inv. CB:CA;.DB:AD,

div. or comp. 2CE:AC. AB:AD,

hence CE:.CA;.BE:AD,
perm. CE:BE:.AC:AD,
mv. BE:.CE..AD:AC,
comp. CB:CE..DC:AC,

wheorefore rect. DCE=rect. ACB.
Conversely—(Same figure. )
Because rect. DCE=rect. 4B,

it will be DC:AC; .CB:CE,
div. AD:AC.:EB:EC,
perm. AD:EB:.AC:CE,
or AD:AB; . AC:2CE,
comp. ordiv.  4AL:BD: AC:CB,
that is AC:CB::4D:DB.

Inetead of giving a series of theorems of this class, it is left to
the tutor to select such as in his judgment are best adapted to his
pupils, One thing, however, every tutor shor'd insist upon—that
whenever his pupil employs or quotes the co verse of any specific

theorem, he should require a proof to be given, direct or indirect as
the case may admit.

.



804

THE CANADA SCHOOL JOURNAL.

Special Articles.

THE KINDERGARTEN.*

A Kindorgarton is a training school for childron, usually botweon
tho ages of throo and seven years; the children do not stop at this
ago because thoy have gone through, or could go through. the
system in that time, but because, at tho age of seven, thoy are sup-
posed to have matured sufliciently, physically and mentally, to begin
to learn from books—sgo to the age of seven Kindorgarten children
are not taught to read or write. Aftor the children attain tho age
of sovon thoy spend a short timoe each day in learning to read and
writé, not in the Kindergarten however, for we have no books in
the Kindergarton, except those tho children make thomaelves.

Thoy are sent out to another depurtment, at fivst for half an hour
each day, then the time is increased to an hour, an hour and a half,
two hours, until they are out of the Kindergarton ontirely, w}nch
should be about the age of ten.

But the benefits of the Kindergarten training do not stop here,
but will follow them through life. Their minds have been trained
to think logically, their physical nature so trained that the body is
in perfect health and symmetry, and the moral nature trained in
" such a way that the child can lay hold on knowledge with an un-
projudiced mind and will be able to distinguish to a great oxtont
between right and wrong.

The Kindergarten recognizes tho fact that a child is composed of
threo essontial elements—body, svul, and mind ; that each of these
require special training, not separately, but all three together. In
tho true Kindergarten overything is arranged for the proper culti-
vation of this three-sided nature.

Before proceeding further I desire to set your minds at rest on
this subject of reading, for I find that most persons are so anxious
to know how, when, and where, reading and writing are taught in
the Kindergarten, and when thoy find out the system does not in.
clude these two things they take nu interest whatever in it, con-
cluding in thuir haste that it is a usoless waste of time, energy, and
money.

The almost universal opinion scems to be that to learn to read
and write are all that childron require to learn in this world, that
tho earlier they are acquired the better, and that having accomn-
plished these two things at least half the battle of life is won.

Says a prominent educator and great advocate of this aystem :—
‘¢ Reading is the rock on which most schools and methods founder.
Learning to read, to get the names of things which they have never
seen, does more to develop stupidity n children than any other
single cause.”

In the Kindergarton they aro taught the alphabet of things before
they learn the alphabet of literature.

The name Kindergarten is from two German words—Kindgr,
child—Garten, garden,—a place where children are trained in a
natural way, as we train plants in a garden.

That the child’s soul, body, and mind are like the virgin soil,
and to bring forth good, pleasant, sad beautiful flowers and fruit
only reguire the proper cultare, waich shuuld not be forced like
hothouse plants, but thewr moral, physical, and mental nature
cultivated in a natural way.

“ If we look at a well-kept garden wo shall see how thoroughly
every plant 18 supphied with the proper temperature, light, soil, and
moisture, while everything, even to tho smaliest pebble, that may
prevent growth and develupment 1s removed. ' Here we sce how

» Read beloro tho Lennox and Addington Teachers Assoctation, by Miss Emma Rob-
ardaon, Kindorgartener.

| round— g Thoyéteit hizs & song qf ite qwn 3

all the necessary conditions for tho growth and development of the
plunts are considered and carried out,

“ From tho garden wo too may learn o lesson worthy of imitfation
in our dealings with children, as wo think of how much greater
valuo is the nurture of a humnan being than the growth of & plant.”

To carry on & Kindorgarten suscessfully threo things are noces-
sary. First ond most important is a well-quelificd and thoroughly
trained Kindergartoner or toachor, a woll-\ightod, thoroughly venti-
lated, sunny room proporly furnishod, and all the material and ap-
pliance for the children to work with.

Tho furnituro consists of low chairs, so that the children cen rost
their feot on the floor and thus sit in o natursal position ; the chairs
are far enough apart so that the children will not crowd one an-
other.

There aro no desks but tables, the tops of which are marked in
squares of one inch. forming a net-work over the whole surfacoe, for
the purpose of moasuring tho work, keoping it straight, and teach-
ing the children .o work on tho square ; the tables aro of the proper
height so that the children can sit and work with ease and comfort
without strainingthe body.

The work of tho Kindorgarten ia of two kinds, called Gifts and
Occupations. The Qifts aro mostly of wood, and the work with
them can be taken apart and put together again ; this material is
left in the Kindergarten and given to the childven from day to day,
and neatly placéd iv the boxes by the children when they have done
with it. The Occupations of'the Kindorgarten are of various kinds
of material, but are mostly made of different kinds of colored paper;
these forms are pormanent, and all that the children make are their
own to dispose of as they please.

Bosides the Gifts and Occupations, a part of cach day is devoted
to calisthenic exercises of a vory simple kind suited to the age of
tho children, the Kindergarton games, singing, story-tolling, a short
oral lesson in French or German, and drawing.

The time devoted to the Kindergarten is three hours in the morn-
ing, the time in which children are most active ; they aro not kept
ver_ long at one thing, as a frequent change of position. and oc-
cupation is considered best for their phy: ical and mental growth.

Froebel's idea was that instruction should be given in the most
agreeable way possible, that learning should never be & task but a
pl:asure to the youngest child, that as soon as the physical and in-
tellectual nature of the ckild aro put forth he wants to learn and
takes pleasure in learning. That the senses first awakened are sight
and touch, and through these channels should the education begin,
by learning color, form, and number—qualities that belong to all
things in the universe—that children should learn the alphabet of
things before they loarn the alphabet of literature; the A B C of
things consisting in their common properties of form, color, size,
number, weight, sound, etc. So he studied children and their oc-
cupations, taking special caro to note what they preferred to occupy
themselves with, and wrought thess things into an education, be-
ginning with the primary form, the sphere or ball, which he called
the First Gift. It consists of six soft balls mado of wool. Three
are of the primary colors, red, blue, and yellow. Three aro of the
secondary clags, gresn, purple, and orange. By these he rececives
his firat lessons in color, form, size, woight, and density. Being
soft, without corners or edges, it is well adapted to be handled by
the little hands'in p}aymg the gnmes thh oile Ball at Srst, and the
others arg added one at a time 43 hois ,g.ble §r¥ mampulata them,

The gamos aro accompamed by a song-in* wﬁnch all are expected
t6 Join ; the ball is passed from - otie child, to ‘another, cach making
a nest of his hards 19 receive it, or it. 1s hold by the string and
moved up, and down, rxgbt and left, front, gnd baok round and

tho ballis compmﬁ

e T AR
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with other things of similar shapo, color, and texture, both in the
room and out of it.

8o well adapted is this method of instruction to the child-nature
that in teaching a littlo desf and dumb girl color, I held tho red
ball beside o chair painted the same color. To show mo that she
understood my meaniug sho took the, ball from my-hand and held
it boside another child's red stockings. Her face brightenod with
intelligenco whon she found we gould undorstand each cther.

Tho Second Qift consists of a bull, a cylinder, and a cube, made
of wood. Tho wooden ball is compared with the wool ball and all
their qualitios of similarity and differonce are brought out, then
tho cylinder and ball aro compared, and the cube cylinder and ball
are compared with a like result. Thoe aphere is the embodiment »f
motion, the cubo of rest, while the cylinder is their intormediato,
possotaing both qualities. Whether in rost or in motion the form
of the hall remains unchanged, while the cube and cylinder change
their form on the slightest motion or changs of position. Therota-
tory motion of the cylinder reveals the fact that the sphere is con-
tained in the oylindor, and the samo motion of the cube shows that
the cylinder is contained in the cube. The cube being the ertire
opposite of the sphere, and their connecting link the cylinder,. “ir
differences in form aro brought percoptibly before the minds of the
children, and thoy aro thus early initinted into the philosophical
principi, of the difforence of things, or things in relation to their
opposites. On this philosophical principlo is the Kindergarten
system founded.

The Third Gift is a cube msnde of wood, two inches square, di-
vided once in each direction, making eight cubes one inch square.
These are packed in boxes which they exnctly fit, the children being
taught to place them exactly on the squares of the table, to remove
the lid from under and raise the box without disturbing the blocks,

In the Second Guft thecube is dealt with as s whole, -With thig
equal division the children become acquainted with the contrast of
sizo, and the natural desive of children to see the inside of things
and how they are made is satisfied. From this Gift they learn how
to analyse and how to creato new forms out of the cube, also toadd,
subtract, and divide. -

The work of the Kindergarten is so arranged that its results are
of the three following forms : first, Forms of Knowledge; second
Forms of Beauty ; third, Forms of Life. The forms of Knowledge
are the geometrical forms from which the forms of Life and Beauty
are constructed. The cube and its mathomatical divisions is ono of
the forms of Knowledge. We divide it right and left, msking two
halves, and it can be divided front and back and across with a like
result. Then dividing each half again we have four quarters, the
four quarters divided once we have eight cighths. The cube can be
mads up again by adding one block at a time ; one block and one
block are two blocks, two blocks and two blocks are four blocks,
four blocks are two blocks are six blocks, six blocks aud two blocks

ave eight blocks.
(To be contintted.)

Avorp ExcEss o Macsivery.—You are alwaysm danger, while try-
ing to reduce Xour schuol to a good system, of introdacing unnecessary
appliances and excrcises. Mauy times these are used by a whole neigh-
borhood, and 80-pass as o matter of course. Though you may plead

recedent or common usago, yet they aro a hindrance. Somctimes yon

on't think of these, so an occasional investigation 18 desirable, that you
may seo the real demand for this or that custom or practice. That
tencher who had 50 maoy signals.that hio had to teach thein to his g.upxls
as he did their lessons; had:too'many. Al excess of form or appliance
weakens force.. . Some machines are 8o large that they consume most of
the power in friction, lcaviog but little to be used in exccution. A
school may do the samo, All appliances must be beld strictly 8s means,

not ends, They are means to the’ tend, education, growth, de-
velopment, Don't mistake means for. onds,—The Educationist. .

ENGLISY IN SCHQOLS.

[Continsed from last month.]

As to the best way of teaching English litorature, I may apesk
the more briefly on this, inasmuch as a good deal to this point has
been, T hopo not obscurely, implied in the remarks already made.

In the first place, I am clear that ouly a fow of tho very best and
fittest arthors should bo used ; and that these should bo used long
enough, and in lnrgo onough portions, for tho pupils to got really
at home with thom, and for the graco and efficiency of them to be-
como thoroughly steeped into the mind. Bacon tells us that ‘“some
books are to bo tasted, others to be swallowed, and some fow to be
chewed and digosted.” Of course it is only the latter that I deem
worthy to be usdd in school. Anad I lay special stress on the pupil’s
coming at an author in such a way, and staying with him so long,
as to study him with honest love and delight. This is what sets
and fixes the taste. And thisis . thing that cannot be extempor-
ized : tho process neccsuarily takes considerablo time. For wiso
mon’s thoughts are a presence to live in, to feed upon, and to grow
into tho likeness of. And the bonefit of a right good book all de-
ponds upon this, that its virtues just soak into the mind, and there
become a living generative force.

Do you say that this shuts off from pupils the spur and charm of
novalty? Yés, that it does, else I would not urgeit. What I want
first of all is to shut off the flashy, fugitive charm of novelty, so as

to sccure the solid, enduring charm of truth and beauty; for these"

are what it doos the soul good to be charmed with, and to tie up in
the society of—-the charm of & * concord that elevates and stills ;'
while the charm of novelty is but as * the crackling of thorns under
s pot ’—not the right musis for soul-sweetening. ‘* A thing of

beauty is a joy for ever.” And they know nothing of the genesis -

of human affections who has not learned that these thrive best in
the society of old Familiar faces. To be running and rambling over
a great many books, tasting a“little here, a little there, and tying
up with none, is good for nothing in school ; nay, worse than
nothing. Such a process of ** unceasing change ” is alsoa discipline
of *“ perpetunl omptiness.” Tt is as if a man should turn free-lover,
and take to himself n new wife every week ; in which case I sup-

»{ pose ho wonld soon bscome indifferent to them all, and conclude

one woman to be just about as good as another. The household
affections do ot grow in that way. And the right method in the
culturé of the mind is to take o few choice books, and weave about

them
the Ax'd delights of house and home,
Friendships that will pot break, and lose that cannot roam,

Again: In teaching English literature, I think it is not best to

proceed much, if at all, by recitations, but by what m:v be called .

exercises; the pupils reading the author under the direction, cor-
rection, and explanation of- the teacher. The thiug is to have the
pupils, with the teacher!s help and guidance, commune with the
author while in class, and quietly drink in tho sense’and spirit of his
workmanes.’~. Such communing together of teacher and pupils
with the mind of s good book caunnot but be highly fruitful to
Jhem both . an interplay of..fine sympathics and ingpirations will
soon spring up between them, and pleasant surprises.of truth and
good will bo stealing over them. The process indeed. can hardly
fuil to become a real sacrament of tho heart bstween them ;_ for
they will hore find how “one touch of nature makes the whole
world kin.” o L

Nor would I attempt to work into these exercises anything, of
grammar or rhetoric or philology, any further than this may be
clearly needful or conducive to a full and fair anderstanding of the
matter read. To.use a standsrd author mainly as 3 thema..or. text
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for carrying on studies in philology, is in my account just putting
the cart before the horse. Here the end is, or should be, to make
the pupils uaderstand and relish what the author delivers; and
whatever of philolugical exercise comes in should be held strictly
subordinate to this.

With my classes in Shukespeare and Wordsworth, as also in
Burko and Webster, I am never at all satiafied anless I see the
pupils freoly taking pleasure in the workmanship. For such de-
ligit in a good book is to me a sure tuken and proof that its virtue
is stril.ing in and going to the spot. Rather say, it is a pledge,
nay, it is the very pulsation, of sympathyv and vital magnetism be-
tween the mind within and the object without. And without this
blessed infection beaming in the face and sparkling in the oyes,
even the honest striving of duty on the pupil’s part rather discour-
ages me. So, unless I can get the pupils to be happy in such com-
munion, I am unhappy myself ; and this, I suppose, because it is
naturatly unpleasant to see people standing in the presence and ro-
peating the words of that which is good, and tasting no sweetness
therein. For *“what is noble should be sweet;” and ought, if
possible, to be bound up with none but pleasant associations ; that
so delight and love may hold the mind in perpetual communion
with the springs of hexlth and joy. Andif I can plant in young
minds a genuine relish for the authors I have named, then T feel
tolerably confident that the devils now swarming about us in the
shape of bad books will starid hittle chance with them ; for I know
right well that those authors have kept legions of such deviis off
from me.

From all which it follows, next, that in teaching English litera-
ture I would have nothing ‘o do with an; works in formal rhetoric,
or with any general outlines, or any rapid and wide surveys, or any
of the schonl reading-books now in use, which are made up of mere
chips from a multitude of authors, and so can have little effect but
to generate a rambling and desultory habit of mind. To illustrate
my meaning, it may not be amiss to-observe that some years ago I
knew of a programme being set forth officially which embraced little
bits from a whole rabble of American authors, most of them stiil
living, but not a single sentence from Daniel Webster; who, it
seems to me, is perhaps the only American author that ought to
have been included in the list. The programme was drawn up fora
course in English literature to be used in the public schools. In-
stead of such a miscellaneous collection of splinters, my thought
was then, and is now, Give us a good large block of Webster;
enough for at lesst two exercises a week through half a year. This
would afford a fair chance of making the pupils really at home with
one tall and genuine roll of intellectual manhood ; which done, they
would then have something to guide and prompt them into the so-
cisty of other kindred rolls : whereas, with the plan proposed, thero
is no chance of getting them at home with any intellectual manhood
at all ; nay, rather, it is just the way to keep them without any in-
tellectual home—a nomadic tribe of literary puddle-sippers.

As for the matter of rhetoric, all that can be of much use in thia
is, I think, best learned in the concrete, and by familiarizing the
mind with standard models of excellence. For the right use of
speoch goes by habit, not by rule. Andif people should happen to
use their vernacular clearly and handsomely without knowing why,
wheroe is the harm of it? Is not that ecnough?  What more do you
want 2 If you would learn to write and speak the English tongue
corroctly, tastefully, persuasively, leave the rhetorics behind, and
g@ive your days and mghtsto the masters of nglish style. This
will tend to keep you from all affection of *‘fine writing," than
which literature has nothing more empty and vapid. Besides, it is
only after tho mind has grown largely and closely conversant with
standard authora that studying rhetorical rules and forms can bo of

much practical use, however it may do for showing off in recitation.
And T am in doubt whether it were not better omitted oven then :
for such study, in so far as it is trusted in for forming a good style,
can hardly work anything but damage in that respect ; and this be-
cause it naturally sets one to imitating other men’s verbal felicitios,
which is simply a pestilent vice of style. Therewithal the study 1
but too apt to possess the student, perhaps unconsciously, with tho
notion that men are to *‘laugh by precopt unly, and shed tears by
rale ;" a sort of laughter and tears from which 1 shall beg to bo
excused. On this point, my first, second, and third couusel is—

. the hive current quaft,
0 fere that lee s hen Qritcs eepve a1 gl
Have killed hi, Scorn would write his epitaph.

Against the course I have been merking out, the objection is
sometimes urged that it would cut pupils off from contemporary
authors. It would do so indeed, and I like it the better for that.
I have already implied that no literary workmanship, short of the
best there is to be had ought to be drawn upon for use in school.
For the natural alnance of taste and morals is much closer than
most people suppose. In fact, taste is, in my account, a kind of
intellectual conscience: downright, perfect honesty is the first prin-
ciple of it ; solidity its prime law; and all sorts of pretence, affecta-
tion, and sham are its aversion : so that it amounts to about the
zame thing as the perfect manliness which I find in Webster's style.

Now, for the due approval of excellerice in literary art, a longer
time than the individual life is commonly required. Of the popular
writers now living, probably not one in five hundred will be heard
of thirty years hence. I have myself outlived two generations of
just such immortal writers—whole regimeonts of them. Of course
there are fashions in literature, as in other things. These are apt
to be bad enough at the best—bad enough anywhere ; but the school
is Just the last place, except the church, where they ought to be en-
couraged. Be assured that, in the long run, it will not pay to
have our children in school making acquaintance with the fashion-
able writers of the day. For, long before the pupils now in school
reach maturity, another set of writers will be in popular voguo
their tenure to be equally transient in turn.

Unquestionably the right way in this matter is, to start the
young with such authors as have beon tested and approved by a
large collective judgment. For it is not what pleases at first, but
what pleases permanently, that the humaa mind cares to kaep
alive. What has thus withstood the wear of time carries solid proof
of having strength and virtue in it. For example, poetry that has
no holiness in it may be, for it often has been, vastly popular in its
day ; but it has and can have no lasting hold on the heart of man.
True, there may be good books written in our day ; I think there
aro: but there neceds a longer trial than one generation to cortify
us of the fact, so aa to warrant us in adopting an author for stand-
ard use. And that 3 new book scems to us good, may be in virtue

- | of somo superficial prepossession which a larger trial will utterly

cxplode. Wo need better assurance than that.

It is indeed sometimes urged that, if the young be thus trained
up with old authors, thoy will be in danger of falling behind the
age. But it is not so. The surest way of coming at such a result
is by pre-engeging them with the literary freaks and fashions and
popularities of the day. To hold them aloof from such flitting
popularities, to steep their minds in the efficacy of such books as
have always been, and are hkely to be, above the fashion of the
day—this is the true course for sctting thom in adeance of the
ftime ; and unless thoy be set in advanco of it, thoy will certainly
fail to keep abreast with it. For the wisdom that has had the long
and short aj proval of tho past, is most likely to be the wisdom of

tthe futuro ; and tho way to keop pace with the age is by dwelling




THE CANADA SCHOOL JOURNAL.

207

with its wisdom, not with its folly. In fact, a taste for the shifting
literary fashions and popularities of tho hour springs from shallow"
ness and leads to ahallowness. And to knit your pupils up close
with old standards is the best thing you can do for them, both
mentally and morally.

And T confess I like to see the young growing enthusisstic over
the treasured wisdom and eloquence of their forefathers. Thisisa
natural and wholesome inspiration, and such as the soul can hardly
drink in or catch without being lifted and oxpanded by it. Worth
much for the knowledge it furthers, it is worth far more for the
reanhood it quickens. And I think none tho worse of it, that it
n.ay do somewhat towards chastising down ths miserable conceit
now g0 rife amongst us, that light nover really dawned upon the
world till about that glorious time when our eyes wore first open-
ed, and we began to shed our wisdom abroad. To bs sure, the at-
mosphere of the past now stands impeached as being a very dull
and sloepy atmcsphere : novertheless I rather like it, and think X
have often found much health and comfort in breathing it. Some
old writer tolls us that ¢ no man having drunk old wine straightway
desireth the new’; for he saith the old is better.” I am much of
the same opinion. In short, old wine, old bouks, old friends, old
songs, “ the precious music of the heart,” are the wine, the books,
the friends, the songs for me!

Besides, we have quite enough of the present outside of the
school ; and one of our greatest needs at this very time is more of
inspiration from the past. Living too much in the p ~sent is not
good either for the mind or for the heart: ns tendency is to steep
the soul in the transient popularities . the hour, and to vulgarize
the wholo man. Not that the present age is worse than former
ages; it may even be better as a whole : but what is bad or worth-
leas in an age generally dies with the age: so that only the great
and good of the past touches us ; while of the present we are most
touched by that which is little and mean. The shriekings and jab-
berings of dn age's folly almost always drown, for the time being,
the eloquence of its wisdom: bat the eloquence lives and speaks
after the jabberings have gone silent, God's air refusing to propa-
gato thom. Solet our youth now and then breathe and listen an
hour or two'in the old intellectual fatherland, where all the foul
noises have long sinco died away, lcavmg the pure :usic to sound
up full and clear.

WHAT ACADIA COLLEGE IS DOING.

BY M. MACVIOAR, PH.D., LL D,

To Acadia College, Wolfville, N.B., belongs the honour of being
the firat college in the Dominion of Cannda to appoint & Professor
of ** The Principles and Practice of Education.” This is eminently
a progressive action. It is one of the most important steps in the
interest of general cducation that has been taken in Canada for
many years. The authorities of Acadia College, in inaugu. ingthe
new departure, deserve the strongest commendation for their clear
appreciation of o pressing demand of our times. The stop taken,
however, is in line with present progress in university education.
The advanced universities of Germsany, for many years, have ranked
‘¢ Pedagogica ™ along with other departments of higher knowledge.
Aforo recently Chairs of Education have been founded in the Uni-
versities of London, Edinburgh, and Glasgow. A provision for
similar work bas also been made in the Universities of Cambridge
and Oxford, through what is known as the ** Teachers' Training
Syndicate.” The University of Blichigan, some four yearsago, es
tablished a Chair of ¢ The Science and Art of Teacking,” and other
universitios of tho United States are moving in the same direction,

THE PROBLEM OF RDUCATION.

There is an importance attached to this movement which desorves
more than a passing notice. It may at first sight be supposed that
a Chair of *‘The Principles and Practico of Education” makes
simply a provision which applies only to those students who are
preparing to be teachers. This is a great mistake. It is true
teachers will receive special benefits, but the discussions of a Pro-
fessor of Education should take a wider range than the considera-
tion of methods of teaching and school organization and manage-
ment. This is but one of the factora which enter into the problem
of education. The family, the svcial, and civil circle perform their
several parts in the development of human character. And each
must be taken into full account in any well-devised educational
schems. A Chair of the Principles and Practice of Education must
therefore include these as well as methods of teaching and school
management. In short, it must include the discussion of all the
educational forces that are operative in moulding the individual
man, and in moulding society, and also the nature of the organiza-
tions and appliances necessary to make these forces productive of
the highest good.

Can there be any doubt of the importance of such a chairin a
well-equipped wniversity? Indeed, without sucha chair, can the
students of our universities receive the instruction and training
which will it them to be what they ought to be—the leaders in
educational matters, whatever their profession or vocation? We
have no sympathy with the utilitarian view of education, which de-
mands chat everything in the college that has not strict reference
to some so-called practical end should be thrown out. There is
such a thing as the symmetrical development of a man in power,
habits, and kneowledge independent of his peculiar profession or
vocation, and it should be the work of our colleges to give such a
development. This, and this only, deservesthe name of & liberal
education. Such an education provides not only for the growth of
the man in body, intellect, and heart, but also for placing him in
living and active relation to the world without, to men and things.
Inno way can this latter object be more effectuzlly accomplished
than by giving to our college students a full and clear insight into
the principles and laws that underlie and shape all our educational
processes, in the family, in society, in the public schools, and in the
univereitics and colleges. In this way our lawyers, physicians, and
business men, as well as ministers of the Gospel who pursue a uni-
versity course, and who, because of this, should be pre-eminently
fitted to lead in everything that pertains to the elevation of man-
kind, would he prepared rightly to appreciate and intelligently to
recond cvery wise effort to introduce and carry forward such re-
forms in educational methods of work as the peculiar conditions of
our times demand. Say what we may, until qur educated men snd
women are in some way induced to oxamine and understand the
principles and laws of human development which must be regarded
in all educational processes, teachers and educators can never have
the hearty support and endorsement, pecuniary and otherwise, in
their work which will enable them to introduce into our schools
and colleges abaolutely needed reforms.

NEED OF PROFESSIOXNAL STUDY.

In view of considerations Jike the foregoing, we regard with great
plessure the now departure in Acadia College. The authorities of
the college aro worthy of great credit for the action taken—an ac-
tion which is fraught with special intereat to all truo friends of edu-
cational progress in Cansda ; an action also which, in o remarkable

- | degree, is calculnted to promote tho highest interest of that noble

band of men snd women known as ¢ the teachers of the Dominion.”
Lot tho men who aro to occupy the positions of head an assistant
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mastors in our grammar and high schools and collegiate institutes
be required, during their university course, to :1ake a thorough
study, under able professors, of the philosophy of edueation in all
its phases, and the effect upon the rank and file of the profession
will soon be felt. Subordinate teachers,-who must necessarily
come undor the influence of such men, will be gradually raised to a
higher plane of exceliency both in knowledge and practice. It is
not too much to say that at present the neglect of such professional
study and training upon the part of graduates of our universities is
a great hindrance to educatioual progress, and to the efficiency of
our public schools. In not a few instances will it be found that
teachers whose education fits them only for subordinate positions
have studied with far more care the principles and laws of teaching
and school organization and management than the head masters
under whose direction they are working. Yea, more, they have
not only studied these principles and laws more fully than their
superiors, but the effect of their study is clearly seen in the excel-
lency of their work. Such a condition of things, so far as it exists,
cannot but be injurious to our schools. Head master should mean
more than a name. It should certainly mean a man who has given
such attention to professional studies as qualifies him to direct in-
telligently and in the best manner the work of the teachers in
every department of the school under his charge. He should in
professional knowledge, and ability to apply this knowledge in the
instruction and management of his school, be at least the peer of
the best of his subordinate teachers. When the noble exsmple of
Acadia College is followed by every university and college of the
Dominion, we may hope to sce men with such professional qualifi-

" cation occupy the head and subordinate mastershipsin all our higher
schools.

The authorities of Acadia College are worthy of equally strong
credit and commendation for the selection they have made of a man
tn fill the newly-eatablished chair. No better man could be chosen
than Dr. Rand. His training and experienceare co-extensive with
the duties he undertakes to perform in his new position. He
graduajed in the college with high standing, and was in after years
honoured by his 4lma Mater with the degree of D.C.L. He has
performed in the most successful manner every kind of educational
work to which he must rall the attention of his students in his lec-
tures. KEoe first taughtin Horton Academy, then in the Normal
School of Nova Scotia. He was from 1864 to 1871 Chief Superin-
tendent of Education of the Pmvince of Nova Scotia.  Since that
time until he accepted his present position ho was Chief Superinten-
dent of Education in the Province of New Brunswick. From the
pature of tho work he has performed it is cvident that he has had
just the training and experience required to qualify him for the
professorship to which he has been cailed. But we must add to
this practical training the fact that he has made for many years the
philosophy and practice of education the subject of profound study.
We repeat it, a better man could not have been chosen for the new
professorship. Dr. Rand carries into his new work not ouly those
natural and acquired qualifications we have described, but also the
irresistible power of strong common sense and Christian manhood.

The estimate in which Dr. Rand is held by those who have the
fullest right to know him best is well expressed in the following ex-
tract from 2 paper published where he has resided and done his
work for many years :—* We look upon the appointment of Dr.
Rand as the pioneer professor, whose mind will first give direction
to the new enterprise of his dlma Mater, as the happiest one that
could possibly have been made. No man in Canada, now that Dr.
Ryerson is gone, has studied 8o profoundly the whole theory and
practico of education. Inthe most diffcule work of inaogurating

our froe school system, to which for long yoars ho has devoted his

time, thoughts, and energies to an extent that has mede men won-
der how: he stood the enormous strain of work at times placed upon
him, he has beon compelled to grapple with every side—practical or
theoretical—of the educational problem. Tho details of his man-
agowent have at times been subjected to severe criticism, and we
have ourselves more than once felt obliged to opposc his methods
or views. But no critic ever found him unwilling to face tho test
of private or public discussion, and all who came in contact with
him felt that they had to do with one who was a master of his
chosen subject. Moreover, however men might at times criticiso
his ideas, we have yet to hear of any one who questioned his abso-
lute, unqualified, and heartfelt devotion to the cause of educativn.
Tt is tho last point which, in our opinion, constitutes his highest
claim, high though cthers may be, to the post which ho is now called
upon to §il. His heart will be in his work there, asit has been here
in tho difficult position he has had to occupy.”—@lobe.

e e e DA = e o

ScnouL-koud VENT.LATION.—With the approach of cold weather
every teacher should give close attention to the ventilation of their
school-rooms. Thermsmeters are well, but in most instances the child
in its seat, with no onportunity to change its position for half an hour
atleast, is the safest test of what should be the temperature of the room.
Teachers can changs position frequently. Better to risk the evils of
impure air on a chilly day than prejudice the health of the children by
admitting currents of cold air upon the heads and shoulders of pupils
who are unable to;change their position. Currents of air through open
windows, from above or below, upon children confined to their scats
shonld never be allowed. It is both wicked and cruel. —American
Teacher.

Wy SomE TEACHERS FaiL.—Thoy sre easily discouraged. They do
not try to improve. They fail to know what the world is doing. They
fail to bave new ideas. They read no educational papers or books. They
follow the same method with cach clazs. They attend no teachers’
meetings. They complain too much. They do not study their lessons,
They fail to practice what the educational papers tell them. They do
not detcrmine to be the best teachers in the place.  They forget that
the art of teaching is an art that requircs study. The do not seek in-
formation by studying tho methods of the best teachers.—Lansing Re-
publican.

Tur. RecitaTiON of 2 primary class shounld not continue longer than
from ten to twenty minutes. Short study and recitation periods, alter-
nating with recreation, will characterize tho daily programme of the
wise teacher.  Furnish children with p]cnty of hand-work, pnd change
the work at the study-seats at short intervals, and they will not grow
weary of school duties.

Bxoniss Coxrostrion.—Professor Huxely said in a recent lecture: “ I have
said before, I ropeat it here, that if & man cinnot get literary cultaro of the
highest kind out of his Bible, and Chaucer and Shakespeare, and Milton,
and Hobbes, and Bishop Berkeley, to mention only a few of our :llustrnious
writers—1I say if he cannot get it out of thuso writers, he cannot get it ont
of anything; and I would assuredly dovote a very latge portion of the time
of every English child to the careful stody of the models of English writing
of such varied and wonderful kind as we posess, and what is still moro im-.
portant, and, still more neglected, the bahit of using that lnnguage with pre-
cision and with force and with art. I fancy we are almost the only nation
;n the world who scem to think that composition comes by nsture. Tho
French attend to their owa language, th.c Germans study theirs; but Eng.
lishmen do not scen to think it worth their while.”

TurExp of THx WonLp.—0f Theodore Parker and Emerson, Mr. Conway
tells an amusing story which he cslls allegorical, how ““Once whea Theo-
doro Parker had just parted from Bmerson on the road to Boston—the
importance of which city in the plan of the universe they had dis-
cassed—a crazy Millerite encountered Parker and cried, *Sir do you not
know that to-night the world is coming to an end?' To which Parker re-
plied, *My good man, tbat dosen't concern me. I live in Boston." Thoe
samo fanatic presently anncanced the end of the wolrd to Emerson, who
replied, ‘ T am glad of it; man will get along better without it." "

Write us some notes on educational matters and

enclose them with your subscription.
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Promotion Examinations.

ARITHMETIC.
SECOND TO THIRD CLASS.

1. Multiply tho difference between 80013912 and nino hundred
and ten thousand and forty-nine by 7094.

2. The remainder is 2021 ; the quotient, 76981 ; the dividend,
631140571490004 ; find tho divisor.

3. Show, both by subtractior and division, that 798 can be taken
18 times from 10257. When two terms of a question in subtraction
are given, how is the third found ?

4. A tract of land cost 86193783, the price per acre was the differ-
ence botween $150 and $81°; how many acres worein it?

5. What number added to the sum of all the numbers that exactly
contain 9, between 1and 100. will make a million ?

6. Tel! carefully your methods of proving questions in subtrac-
tion, multiplication, and long divisiun. Write the sign of each and
tell its name.

7. Divide the product of the largest two of the following by what
the sum of the smallest two is less than une hundred thousand :
794869, 43987, 598, 704.

GEOGRAPEY.
THIRD TO FOURTE CLASS.

1. On what continents are Negroes, Indians, and Whites found
in greatest numbers? Name the remaining continents and the
oceans bordering on them.

2. Give a country in which tobacco grows abundantly, tea,
oranges, sugar cane, pupper, rice, wheat, cotton, grapes, cocoanuts.

3. A boat sails close to Ontario from Point Edward to Montreal;
state the counties passed, giving one railroad in each.

4. Name the cities of Ontario. Starting from London,visit each,
telling the railroads passod over.

§. **Canada is rich in minerals.” In what provinces are the fol-
lowing found : Gold, copper, lead, iron, silver, coal, petroleum,
galt ?

6. Why is Ontario the most important Province in the Dominion ?
Name tho provinces and give the number of square miles and capi-
tal of each.

7. State the exact position of the following :

Cires—Chidley, Sable, Flattery, Burd, Gaspé, Horn, Race, Breton.

IsLAxDs- Walpole, Anticosti, Bahama, Jamaica, Bermuda, Icoland,
Christian, Navy.

Towxs—Kincardine, Windsor, Ingersoll, Dundas, Brighton, Brad-
ford; dadoc, Oshaffa.

Bavs—Fundy, Fortune, Georgian, Quinte, Long Point, Rond
Eau, Pigeon, Burlington.

ARITHMETIC.
THIRD TO FOURTH CLASS.

1. A bar of iron one perch long, # yd. wide, and 16 inch. deep
is melted and made into blocks, ezch 2 of a cubic yard ; how many
wero there ?

2. How many square ficlds of the largest possible size can be
mado out of a tract of Jand 527 porches long and 403 wide ? Find
tho number of square inches in ono of them.

8. Thirty-five hundred pounds of sugar are hought at 8 conts per
1b. avoirdupois, at what rate psr lb. troy must it be sold so as to
neither gain nor Jose 7

4. Two men 160 miles arart aro walking in opposite directions at
the rate of 44 and 8% milc, per hour respoctivoly ; suppose they
walk 12 hra. a day, in what time will they be 300 miles apart ?

6. Find the smallest number that will exactly cuntain 3007, 3977,
and 5917. Why cannot the highest comunon inultiple of these
three numbers be found ?

6. If G be added to both terms of the fraction, §, find how much
larger or smaller it has bocome. What operations can be performed
on both terms of fraction without altering its rule?

7. Carefully make out the following :

4000 lbs. of coal at €3 por ton.
196 ¢ ¢¢ wheatat 81.19 per bushel.
3 oz of gold at $1.07 per dwt.

GRAMMAR.
THIRD TO FOURTH.

1. Give the past tense, present participle, and perf .. participle
of each of the following rules: swing, mow, grex rnd, rise, cat,
dye, die, know, fly. *

2. Name the moods  Compese a sentence to illustrate cach,

3. With the objective plural of I, he, thou, she, we. Give sen-
tences showing the different ways the nominative may bo employed.

4. Correct these :

dim and me seen the bird that flied.
Who done it, our town baker.
I saw the nun that was there.

6 Parso italicized words :

Here are the children whu played truant.
Jane’s chickens are all lack.

The man whom you see shot a lion.
John, you are the by who said so.

6. Compuse a notice offering one doliar reward for the recovery
of a book you lost. .

7. What is the difference in meaning between

Have you seen Jane and Mary's birds ¢
Have you seen Jane'sand Mary's birds?

ENTRANCE TO HiGH SCHOOL.

1. Give the circumstances in connection with the founding of
Osterbygdt and Westerbygdt. What is a colony ?

2. How was Christianity introduced into Greenland. From
words ustd in the lesson, infer what denomination sent the mis-
sionaries. Define missionaries.

3. What reasons for thinking Eric Rudd did not; leave Tcoland
alone? Show the object he had in view in misrepresenting the for-
tility of Greenland. .

4. Tell what you know about the destruction of the colonies.

0. Where is the ico formed that blockades the coast of Greon-
land? Are there any reasons for thinking tho climate of Greenland
was milder than it is now ?

6. What infetenco is drawn by Scrusby from the finding of do-
mestic implements ?

7. Form six simple sentences with a difierout one of theso-words
in each: exnggerated, designated, emigration, mystery, oxqdus
oblivious. Give the meanings of the words.

8 TUnder the following heads give an abstract of the lesson.

1. Settlemens.
2. Progress.
S. Destruction,

Subscribe for the « Canada School Journal.”
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Practical Bepartment.

SUPPLEMENTARY READINS.

All who are conversant with the leading educational topics of the
day are doubtless famihiar with tho title of the paper which I have
the honor to present for your consideration : it includes all school
reading outside the regular text-buoks, and T propose to troat the
subject urder two general heads, viz.: Where should it be com-
menced ! and What should it be ?

Iam willing to concede that the present school Reader should
have a placo in the school-room for the purpose of aiding the child
in obtamming knowledge of the orthography and use of words ; but
I am unwilling t..at it should monopolize his time and attention
throughout his entire school course. I do not object to a child’s
supporting himself, while learning to walk, by chair, table, or wall ;
but I will not agree that he must continue this practice for months
and years: and yet to my mind the practice of using a text-book in
reading as a *‘help to read” throughout his entire school course is
no more pernicious and paralysing to his mental growth than the
constant fetters of artificial aid would be to the free development of
his physical organization if applied during all the term of his adoles-
cent years. Millions of children leave schouol without ever having
read a story of more than two pages in extent ; in fact, every child
does so unless his school training has been supplemented by
home instruction.

Instead of inculcating a love for the best authors in history and
fiction, by the course pursued in most schools we encourage and
foster the baneful habit of scrap reading in our pupils to such an
extont that vast numbers of them make the journey of life without
ever having read a book.

In contemplating the mental condition of one of this class, and
Iamenting his lost opportunities, wo may fitly apply the words of
the poet, and say of the result of thisline of instruction:

But knowledge to his eycs her ample page,
Rich with the spoils of time, did ne’er unroll ;
Chll penury repressed his noble rage,
And froze the genial current of hissout,

To counteract this evil, I would introduce, after the completion
of the Second Reader, such books as *‘Robinson Crusoe,” or the
“ Swigs Fomily Robinson,” and *‘ A Child’s History of the United
States "' ; and by giving the same time to the reading of books of this
character that is now devoted to the text-book in reading, there
will be abundant opportunity for all our children, within the term
of their school-life, to read the history of every nation and people
that has existed since the dawn of the earliest civilization.

I have stated that the Second Reader should be the last of the
regular readers used ; bui this is merely a suggestion, for I would
fix no arbitrary period at which to begin a general course of reading,
but would recommend that it be commenced as soon asthe child
has a knowledge of a sufficient number of words to enable him to
read intelligently the simplest stories that can beobtained. As to
what he should read, Jet there be only the limitation that it be pure
and good, and in harmony with the chords of an immortal nature.
It might be from the daily papers, from magazines, from novels,
from histories, from anything or from anywhere—if only the sub-
ject is pure and interesting and instructive. I would not exclude
scrap reading, although I geriously object to limiting the child to it.

In teaching reading, there are threo (lings to be kept constantly
in view :

1st. To teach a knowledge of words.

2nd. To teach a knowledyc of facts.

3rd Tl give the pupil a taste for good reading

For the purpose of acquiring a knowledge of words, no botter
agoncy can be used than the daily and weekly newspapor, from
which can be culled appropriate paragraphs giving accounts of acei-
dents and happenings—the subjects and actors of which are all woll
known to the pupil. By this plan the class that but yesterday was
dull and sluggish while poring over the well-worn and well-known
pages of the school Reader is awakened to new life—is made con-
scious of a new power, and imbued with a zeal and energy that were
strangers to it while circling in the treadmill of the regular schuol
work.

When the vocabulary of the child is sufficiently enlarged, I would
80 extend these seloctions that his reading would lead to the ac-
quisition of important knowledge. I would advance him from the
reading of laocal notices to the perusing of general news, including
telegrams from all parts of the civilized world; and here I would
introduce the study of ‘‘newspaper geography ;" the subject-mat-
ter of the article should be discussed by teacher and pupil in such a
manner as to be both interesting and instructive. The city and
country from which it comes should bs located on the map, and the
fullest elaboration given orally of the character of their people and
their form of government.

But there is another object to be attained in school reading which
is not reached by means of newspaper reading, viz.: continuity of
thought, which is necessary ¢o be cultivated as the most important
of the mental processes of the scholar; and its acquisition can best
be secured by directing the attention to a single subject for an ex-
tended period of time, under the pressure of the most energetic
concentration of the thinking faculties. If the schools overluok
this point of mental culture, their work will be incomplete. This
branch of training, however, may more properly be assigned to the
highest primary and grammar grades, where history, biography,
and carefully-selected warks of fiction can be comprehended and en-
joyed ; the reading of this class of books will also creato a love for
pure théught and a pure style.

If the schools will but do their duty in supplementary reading,
the yellow-backed, pernicious literature that flaunts its signal of
vice from every nows.stand would soon be without a purchaser. Is
there any one so gifted with imagination that he could picture con-
tentment in the heart of a child, while reading the exploits of
Dick Turpin, if the same child had revelled for years in the pages of
Hume, Macaulay, Bancroft, Addison, Taylor, Abbott, Shakespeare,
Scott, and Dickens? The fault of our schools in teaching reading is,
that too much time i3 given to manner—we teach how to amphasize,
but not how to understand—we give too much time to oral expres-
sion, and not enough to mental culture.

The chief advsntage which is derived from tha study of the
ancient languages comes from the faBt that the whole time and
enorgy of the student is given in the effort to comprehend the
thought of tho author, and no time is wasted in elocutionary clap-
trap.

To be a good oral reader or public speaker ia certainly a great
accomplishment, but I do not believe either of them to be of par-
amount importanse. :

Under the present plan of {eaching reading, one would suppose
every child was being trained (and badly trained) for the forum or
the stage, no notice being taken of the fact that not one in a
thousand will ever be public readers; and the nine hundred and
t.inety-nino are required to drill for years on emphasis, facial ex-
pression, and gesture, to the almost entire exclusion of the more
weighty consideration, a ready comprehension of the writfen thought,

If, in after years, some one of our present pupils should be dia-
covered seated in his own parlor, reading a acientific article from
the ¢ Popular Scienco Monthly,” and wildly throwing his arms m
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ovory imaginable direction, while twisting his face to give expres.
sion to the words of tho author, it would very likely suggest the
propriety of appointing a commission de ltnatico inguirendo. Alas!
the hours that have beon wasted in training the twelve-year-old
child to properly deliver the masterpieces in thought and oratury of
Pitt, O'Connell, Webster, Clay, and Calhoun—when it is apparent
to every thoughtful person that this same child will have to wait &
score of years before he will have suflicient mental development to
grasp tho conception of these great mon.

Thomas Jefferson said, when contemplating the institution of
slavery, that he trembled for his country when he reflected that
““God 1s just /" 1, too, tremble for my country when I reflect that
that justice still lives, and is the pursuer of all faithless husbandmen
in the vineyards of the world who bring *‘ nothing but leaves ' to
the Master's harvest, and with sinful prodigality fiing away the
precious hours of our youth on the barren wastes of fruitless
theories and idle speculations.

Supt. Geo. J. Luckey, of IMitsburg.

~

PROFESSIONAL TRAINING OF HIGH SCHOOL
TEACHERS. *

BY PRINGIPAL M'HENRY, COBOURG COLL. INST.

The reasons given by the Minister of Education and his advisers
for the proposed regulations touching this question are substan-
tially the following:

1. No untrained Public School teacher can any longer obtain
oven a third-class certificate, and the almost universally-accepted
principle involved in this law applies to the work of High School
teachers, as well as to that of Public School teachers.

2. The character of the teaching in many of our High Schools is
such that, in the interests of secondary education, a course of pro-
paratory training should be absolutely required of all high school
teachers.

We have herein recognized the general principle which underlies
sll Normal School training, and certain facts urged in support of a
measure intended to give practical effect to this principle.

The reports of the High School Inspectors for 1880-1, in reforring
to this subject, perfectly agree, both as to the generai principle
sbove stated and the alleged character of the teaching in our High
Bchools. The Inspectors, for example, agree in such statements
as these:

¢ Peachers naturally gifted (i.e., who need no training) are found
only now and then in a generation. Therefore, as a rule, training
is necessary.”

s “A university degree is no guarantee of ability to teach.”

*‘The elements of true manhood are developed only by the per-
sonal contact and influence of the true ¢acher upon the scholar.”

“ Public School teachers now receive their training and ideas
from the teachers in High Schools. The latter should therefore be
trained for their work.”

“ Young teachers are sure to follow hurtful methods, and be.
come good only after a succession of experiments and failures.”

“The supply of skilled teaching in the High Schools of Ontario
is not cqual to the demand.”

“There are many who, “rom lack of training, are unable to do
work of a really high character.”

“*Misdirected energy, faulty discipline, empirical, capricious, and
changeful methods, waste of time, neglect of foundation work,
hazy and pointless and inconsequential presentation of subject-

*Published by request of the K., S, Section, Ontario Teachors' Association.

matfer—may boe specified as among the most promment faults in
thuse who have not made the art of teaclung a distinct study,”

The Inspectors, in‘accordance with the principle reterred to, and
in view of the facts cited, urge upon the Minister the necessity of
at once providing tho means whersby an improved state of things
may be brought about. The Minister admits the force of these re-
presentations, their suggestions meet his approval, and, after due
consideration, he takes steps to give them practical effect. The
first definite proposal is to utilize Upper Canada College for the
purposes of a Model High School. This idea is apparently aban-
doned, and, instead, it is proposed to establish at the Education
Department, Toronto, a course of lectures on professional subjects,
for first-class teachers and High School masters. A Regulation
is framed accordingly, and in July, 1882, is approved by Order in
Council. This Regulation, however. is subsequently suspended,
the reasuns for which have not yet been officially stated.

The question evidently has not reached a definite settlement ; and
hence it may not be deemed inappropriate for us to discuss it, and
if it be thought advisable, formulate our views thereon.

Before expressing an opinion mysolf, or leaving the question with
you for discussion, it may be well to notice some of the objections
urged against the Regulation. For convenience they may bo class-
ified as follows :

I. Objections offered professedly in the interests of those who
are usually appointed assistant masters in Bigh Schools; for
example :

(a) “‘This Regulation would prove a serious obstacle to many
deserving young men, and prevent their ever taking = university
degree. Many of these work their way through college by teach-
ing in High Schools for a year or two ; and it would unreasonably
interfere with their course to require therr to spend the additionsl
time necessary to take a special course at the Education Depart-
ment or Normal School.”

(b) “It would be rather lowering to university graduates to have
to attend a Normal School after going through college, and to take
up a course intended for Public School teachers.”

II. Objections which in effect condemn Normal School methods
as essentially defective :

{a) ** The training which is proposed would not be materially
beneficiel. Necessarily formal and wiechanical, the course would
tend to produce a dead uniformity i il our High School teaching.”

(b) It will also fail to furnish these young men with that in-
spiration for their work which they can receive by associating with
their college professors. In the latter case ‘the contact of mind
with mind’ will supply both a knowledge of the subject to be
taught, and that superior inspiration which will qualify them to im-
part the knowledge to others.”

(¢) ‘“These young men do not really require such a course, for
they have already been associated not only with college professors,
but previously with High School masters, whose methods they have
observed.”

(d) “Some of our best High School masters never attended a
Formal School.”

(& 1 a High School is furnished with a first-rate teacher as
head master, there need be very little importance attached to the
skilled requirements of his assistants.”

III. Objections which arise evidently from a fear lest graduates
and undorgraduates of denominational colleges may be required to
attend lectures on certain subjects in Toronto University.

Now if it can be shown that objections of either class are valid,
the propossl of the Minister could not and ought not to be favor-
ably received. IXf the reel interests of High School mastors aro to
be sacrificed ; if tho principles commonly supposed to underlie nor.
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mal mothods are radically defective ; or if the Regulation can be
shown to oporate solely in the interests of one university, then, of
course, 1t should bo opposed by every High School tencher—in fact
by cevery educationiat in the country.

If, on the other hand, it be found that the proposed Regulation
will really bencfit these teachers, by greatly improving the char-
acter of their teaching ; if the friends of the measure can satisfy us
that the special course will give a thorough training in the theory
and practico of teaching, in harmony with the generally acceptad
principles of good Normal Schools ; and if the outlying universities
aro assured that their interests are in no way to be interfered with
—no true friend of education, certainly no intelligent teacher, will
be found to oppose the measure.

After carofully examuning the question, Iam of the opinion that
tho reasons assigned for introducing this Regulation are such as
fully to warrant the Minister in requiring a suitable profemsiona.l
training of all who teach in High Schools, as in the case of those
who teach in Public Schools ; that most, if not all, of the objections
cnumerated can bo satisfactorily answered ; and that wo as a Sec-
tion, after full and fair discussion, will conclude that at least the
principle on which the Regulation is based is indisputably correct.

Taking these objections in order, permit me briefly to refor to
each of them.

1. In the first class may be placed about the only form of opposi-
tion that has appeared in the newspapers—a defence of the sup-
posed interests of those who are or are to be masters in our High
Schools. And the sole plea for perpetuating the existing state of
things is, in effect, that hy the new rule an old and well-worn step-
ping-stone to other callings is likely to be removed, or rendered less
accessible. Tho question, of paramount impurtance, huw we can
best secure the highest a*tairable eficiency in our High Schools, is
almost entirely overluohed, in the plea for those whose quiet enjoy-
ment of a special privilege is likely to be disturbed. I think it can
be shown that some such regulation asthe one proposed would ulti-
mately benefit not only the High Schools, but also temporary
teachers in these schouls.

That well-trained, experienced teachers are preferable to novices
in any class of schools, no one can doubt. As Goldwin Smith re-
marks, ¢ Of all matters, Public Education most needs stability, and
shrinks most from the touch of ‘prentice hands.” To object to a
regulation which aims most at gradually displacing inexperienced
teachers and filling their places with well-trained teachers appears
to puta premium on mediocrity and inefliciency, and to regard the
temporary advantage of certain individuals as of greater importance
than the status of our sccondary schools. In other words, to say
that we cannot greatly improve in our teaching would indicato great
ignorance on our part of what good teaching is. and of the actual
state of our schools at the present time.  To admit that we can im-
prove in our teach:ng, and yet to oppose a measure which will soon
provide a supply of good teachers, indicates a deplorable Jack of in-
terest in higher education, if not a willingness to sacrifice the school
for the sake of the teacher.

1 think it devolves upon those who are opposed to any chanfe to
show that, contrary to theunited testimony of the Inspectors, the
teaching in our Bigh Schools is on the whole satisfactory ; and
that if the two hundred and thirty assistant teachors now employed
(to say nothing of head masters) had ail received a good profession-
al training, the work would not bo of a much higher order. X say
it devolves upon such objectors to show cause ; for, from what we
know of the work of well-trained public school teachers, we have
a right to assume what every true educationist will admit, that well-
trained High School teachers would produce results far superior to
those of novices, many of whom begin their experimenting on High
School claases.

But if it be admitted that the interests of our High Schools
would be promoted by employing in them none but those who are
proved capable of properly doing the work required, then it simply
becomes a question of High School interests versus the personal in-
terests of inexperionced temporary teachers.

I submit, howover, that to leave the mastershi-s of our High
Schools accessible to inexperienced and therefore ¢ mparatively in-
sufficient porsons, merely because they desire to work their way
turough college, or for any similar reason, is both unreasonable and
unjustiable,

Surely no one will contend that those who frame our school
regulations can bo oxpected to provide emporary e ployment for
any class of persons, if it can Lo shown that by so doing they are
imperilling the educational interests of the country.

Why not distribute the operations of this transitory, temporary
system of experimenting over all the leading professions 7 Is there
any good reason why an inexperienced person should be permitted to
minister to the wants of a child’s mind in its education, and pre-
vented from administering to the wantsof its bedy in case of dis-
ease? We do not find our Medical Council and Law Socioty
charged with heartlessly ¢‘ throwing obstacles in the way of young
men,” because they require a certain amount of experience in all
whom they sllow to practise. It appears to be left to tho teacher’s
occupation to supply the means which in many cases ought to be
obtained from such other employments as can aafely be undertakon
with little or no preparatory training.

«The great fallacy lies in assuming that the teaching profession is
a comnon thoroughfare along which any person may pass, with no
other preparation than a knowledge of the subjects to be taught.
Under such circumstances, * The teacher gains access to the sanctu-
ary of the mind without difficulty, and the most tender intorests
for both warlds are entrusted to his guidance, even when he makes
pretension to no higher motive than that of filling up a fow months
of timo not otherwise appropriated, and to no qualifications but
those attained by accident.”

Why it should be considered an improper thing for a university
graduate to spend a few weeks with first-class candidates in a
special course at the Education Department is not easy to under-
stand. Possibly some misapprehension exists in regard to what is
actually intended. Some there are who suppose that the Regula-
tion requires attendance for a full session on lectures by Toronto
Normal School teachers : others, that a few dry lectures by special-
1sts are to be given, without any practical worl. The announce-
ment of fuller particulars will no doubt remove such apprehensions,
and make it clear lo every young graduate worthy to teach in &
High School that the course propoused, instead of humiliating him,
will rather tend to confer upon him that dignity which is felt only |
by those who are conscious of being fairly prepared for this work.

I can therefore see nothing unkind or unjust to our young men
in the course proposed. Those intending to make teaching their
life-work will not be slow to avail themseclves of the advantages
arising from a good preparatory course of professional training ; and
it is but just that those who merely desire to make the position a
stepping-stono to some other calling be required also to fit them-
aelves for discharging the high trust they thus undertake to fulfil.

If there is any injustice at all, it lies in the injury dune to per-
manent teachers by persons who press into ranks already full—
thereby cutting down salaries and displacing men who, in view of
teaching as a life-work, have duly prepared for it. I would suggest
that if *‘ obstacles could be thrown in the way " of some young men
at this point it would be only an act of justico to many honest toil-
ers in our schools, who, b’ reasen of such supplanters, ¢‘stand in
jeopardy every hour.”
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T contend, moreover, that the Regulation, instead of operating
against temporary teachers, would ultimately benefit even them.
Those who thus make one position a atop to another vory naturally
have constantl, before themn their future calling. To fit thousands
for their hife-work thoy omploy their best energies ; their special
studies lie in this path ; while tomporary employment often degon-
orates into formal routine, destitdto of high motive or real enthusi-
asm. In fuot no one can long occupy such a position without con-
vincing proof of ineflicioncy—not nocessarily s want of hnowledge
in tho subjects taught, but inability properly to impart this know-.
ledge to others,  To this may be added the difliculties in govern.
ment and discipline which usually besot all beginners. This it is
which 1 think must prove anything but helpful to one preparing for
other work. As compared with an assuranco of success, this feel-
g of failure is very dopressing to any young man of spirit, and
must unfit him for calmly pursuing his course of private reading.
On the other hand, success in temporary employment conduces to
success in future fields of labor. Hence I say that if cvory one
wishing thus to spend one or two yeara in High Scho: ] teaching were
first to learn the practical details of his work, ho would reap the
benefit not ouly while teaching, but also when exclusively devoted
to his chusen vocation.

It reems but fair, then, to ail concerned that a special course of
prefessionas training form an essential part of the outfit of all our
teachers.

All this may be said, and is intended, without generally con-
demning the work now done by temporary teachers; but when to
the coucurrent testimony of the Inspectors and the opinion of
many experienced head masters we add the frank admission of a
large proportion of those young men themselves, 1 think we must
conclude that under the presont system in the case of inexperienced
beginners comparative inefficiency is the rule, and first-class teaching
the exception.

II. To discuss sully the second class of objections would open up
questions of an extent quite beyond our present limits. These ob-
jections, briefly stated are: Teaching cannot be tanght ; there is no
philosophy of teaching—no such thing as a science of education.
This antiquated notion is less frequently entertained now than before
the relative superiority of well-trained teachers was fully establish-
ed. It is now generally admitted that while teachers who have not
been normally trained reach their levol—stup growing—on an
average at the end of three years of service, good Normal School
teachers continue to improve throughout their entire careor. Can
any one give a good reason why such should not be thecase? This
fact is now practically recognized in all countries that rank high in
popular oducation. The precedent found in Germany, with her
forty or fifty lectures on Pedagogy a..d Didactics each semester, by
university professors; the example of various countries of Great
Britain ; suggestive and encouraging results in France, Ttaly,
Austria, Switzeiland, the United States and clsewhere, ought sure-
ly to dispel any doubts which exist in regard to the increasing im-
portance attached to skilled labor in education.

I do not share in the fear lest a dead uniformity be the result.
Tho condition most to be feared is a lifeless mediocrity, as the resvlt
of aimless, desultory expoerimenting of novices left free to invent
their own micthods. Intelligent well-trained teachers may adopt
similur methods of treating given subjects, and yet have scopo for
originality,. They are not necessarily servile imnitators; but,
mentally ap, ropriating the principles of a good system, retaining
meanwhile their own personality, they reproduce themin their own
way. Tkat is, the adoption of scientific principles in teaching need
not conflict with a judicious employment of original methods.

Tho untrained teacher, on the other hand, not having been
taught at the outsot Avw to avail himself of the practical experience
of the best cducators, must blindly follow ls own empirical
mothods, with thuse results which are admirably charactonstic of
the average beginner.

Lot us wolcomo, then, any measure that will lift our teaching
whully from this cundition of empiricism, and give it a settled
sciontific status. Not until this take place, will our work riso to the
dignity of @ profession, nor will teachers roceive tho consideration
which appertains to the professional character.

Whether the average college professor will impart enthusiasm to
bo compared in kind or degree with that which may be created by
persons likely to be selected for the special course proposed, is very
questionable indeed. Besides, at present mauy become High School
teachers without ever entering college, and a large proportion of
our assistant masters first accepted their positions as undergradu-
ates. It should not be forgotten, moreover, that any assistanco re.
ceived by those who do attend college is altogether incidental, since
no provision is made in our universities for lectures on pedagogics,
such as are given at Harvard, stec., to say nothing of German and
other universities, If such chairs were established, well-directed
enthusiasm there received would count for something. At present,
however, it is to be feared that our universities furnish no super.
abundance of helpful inspiration. Professors are suppused to be
interested in their special departments, and students in whatever
will aid them in their course. But to suppose that by a fow hours’
intercourse per week with an enthusiast in classics or science a
student will unconsciously absorb anything that will reappear to
aid him on the occasion of his first facing a class in a High Schoo}, is
in the highest degree unwarrantable. What young men get from
such professors, in addition to an acquaintance with the subject, 1s
at most a love for study, possibly an ambition for a post-graduate
course. What they need, as prospective teachers, but do not get,
is practical instruction in the best methods of imparting knowledge.
For a young teacher to attempt to imitate his professor’s usual style
of lecturo, however good in its place, would indicate a serious want
of tact and power of adaptation. Some conspicuous failures in
teachers may be traced to this practice of half-unconsciously imi-
tating a style inappropriate to High School work.

It is as unreasonable to hold college professors responsible for
the early efforis of such graduates as it is to claim for them the re-
quisite ability to supply our High Schools with teachets who can
teach without first being trained.

Then it is said thet our graduates and undergraduates, when pre-
paring for college, had ample opportunity in High Schools to see how
classes are there conducted. Granted ; but who can guaraates
that the young men, say, who this year matriculated have besn
taught by methods which it is desirable to verpotuate? Those most
familiar with our teaching as a whole, while giving high rank to
many teachers, aro frank enough to condemn in unmistakablo
terms the work of many others. Besides, as our more experienced
teachers drop out of the ranks, and their places are in this manner
supplied by inexperienced men, it is easy to seo what the averago
teacher will be a few years hence—cortainly not an improvement on
the present. Is this result desirable ? Would we apply such a rule
to Public Schoois? Why not? Why trouble them with a profes-
sional course? Are the subjects of the High Schools’ curriculum of
less importance than that of the Public School? Or are wo to be-
liove that the principles which lie at the basis of all successfu)
teaching in elementary work may be disregarded in advanced sub.-
jects?

It may be a somewhat humiliating admission, but I candidly be.
lieve that tho average teaching in our leading town and city Publis
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Schools is superior (in mothods employed) to that in many high
Schouls. The inferenceis quite natural, that as theso Public Schools
have advanced from the position they occupied years ago, when
many of them were in the hands of untrained tvachers, so in like
manner would the teaching of our High Schools advance if none but
experienced teachers taught in them  And this is precisely the re-
sult sought by the Regulation we are considoring.

Doubtless some will say that we have many excellent teachers
who never receivod a professional traimng of any sort. This no ono
cea deny ; but they have risen to eminence only aftor yoars of ox-
perimenting, whereas, if proviously trained, they would have much
sooner attained this eminence and avuidcd the more serious errors
characteristic of such experimenting. The children upon whom
their early trials wore made are children no louger; they are be-
yond the reach of those who would now be glac to correct the mis-
takes of early teachings. They have gone forth, too many, alas, to
bear for life the impress left by unskilled bands. Every honest
teacher, in thoughtful moments, with the scenes of his first efforts
and facts such as I have referred to before his mind, cannot fail to
find cause for serious reflection. And the question arises—cannot
this first chapter be omitted hereafter? Why not have this trial-
teaching at a time when such errors can be detected, criticised, and
corrected ?

Specific training is as much needed for teachers as for physicians.
Careful preparativn and varied experience are as valuable in the
school-room as in the sick room ; an? he who knowingly employs
an incompetent person in the first case cannot consistently refuse
to do so in the sccond. Lot us, therefore, do all in our power to
give proper form and full effect to any measure which will likely
place well-trained teachers in every High School in Ontario.

The proposal to apprentice untried assistants to head masters is
absurd. To begin with, head masters have enough to attend to,
without nursing a number of inexperienced teachers, even supposing
the former capable of the task, and the latter of a teachable spirit.
There are schools where for years some such system has prevailed,
They have been made a kind of practising ground for raw recruits,
who put in their experimenting drill for two or three years, and
then retire, to make room for a new set. Inspectors may complain
of frequent changes of teachers; parents may protest against the
unsettled and disturbing character of the teaching ; trustoes may
grow impatient of being called on to accept resignations and make
appuintments ; and head masters, the drill sergeants, even may
, grow weary and disheartened under special burdens ; but until the
door is closed to untrained teachers, the solemn farce will cuatinue.
Who can suggest any other remedy? Young men who have not
taught must learn how to teach in some way, either after they are
appointed as assistants or before. In the name of common sense,
why not before---imperatively before ?

The blundering of substitutes for regular telegraph operators ia
amusing and insignificant compared with the operations of educa-
tional empirics. The former they rectify by ‘‘repeats,” but repe-
tition wi.h the latter generally repeats the mischief. No ; instead
of making head masters responsible for the troubles and failures of
inefficient assistants, lct these come to their classes propared like
men to do their work efficiently and bear their own responsibilities,

THE COURSE OF TRAINING REQUIRED.

Since we have our County Model School and Provincial Normal
Schools, if a Model Hagh School could be established, it would give
symmetry to the system. This was Dr. Ryerson’s idea twenty
years ago. The nearest approach to it was the proposal to utilize
Upper Canada C.llege for the purpose. Infavor of a Model High
School much might be said. Theoretically it is just what is neoded.

With a carefully solected staff of teachers, a good supply of pupils,
a central locality, suitable accommodations, and a liberal endow-
ment, such a school ought to prove succussful ; provided, of course,
that by wiso legislation it bo made the ono entrance through which
all must paas who begin to teach in High Schools. That there aro
practical difliculties in the way is not disputed ; that thoy are in-
superable perhaps few are prepared to believe.

If Tppor Canada College could be transformed into such aschool—
not merely tilized for the purpose—it would have the two-fold ad-
vautage of furnishing an acceptable raison d'étre for the continued
existonce of that institution, and, on the score of economy, of ren-
dering unnecessary the erection of now buildings. Probably such
a transfucmation was not intended by the Minister of Education in
his proposal. At all events, this plan is now laid aside for the
recent Regulation—a course of lectures on professional subjects at
the Education Department.

This entorprise seems to be waiting, liko many others, until *‘ the
requisito funds are supphed by the Legislative Assembly.” Itis to
be regrotted that fuller information has not been furnished concern-
ing this proposed special session. Much opposition and prejudice
might have been prevented, and general confidence gained for the
proposal. As it is, weare left mostly to conjecture, and can only
pronounce. opinion conditionally. T think to be acceptabls the
achemeo should at least meet the following requirements :—

1. A thoroughly eflicient staff of lecturers.

2. The professional course to be supplemented by practical work
‘with model classes in certain High School subjects.

3. A tho ugh test in theory and practice before the granting of
diplomas.

4. No direct connection with any university.

6. Such a gradual enforcement of the Regulation as will cause no
serious inconvenience to present teachers.

Such an arrangement would doubtlesa command the confidence
of teachers, and soon win its way to general favor.

Whatever plan may be adopted, the training required presupposes
academic training and builds uponit. If it be found that this order
cannot be observed. the literary and the professional preparation
may go hand-in-hand, following the German method, where lectures
on pedagogy and didactics are delivered in certain univorsities,
sometimes by professors who have made these subjects an exclusive
specialty ; in most cases, however, by lecturers on philosophy, who
adopt this method of giving variety to their work. 1In several of
the English universities courses of lectures are given by able men
on speoial aspects of the subject, and ono or two permanent profes-
sorships have been established. In France and Italy also such lec-
tures are given; coming nearer howe, we find them at Harvard,
Ann Arbor, and other American universities, Nor should this be
thought strange, for a university is historically a teacher of teach-
ers, as the old title, ‘‘dactor,” plainly indicates.

If, therefore, a Model High School cannot be established, and if
the special course be found inadequate, we can at least have
theoretical pedagogy, or didactics, well taught in our nuniversitiea.
At present they furnish nothing sufficiently definite to meet this re-
quirement, though the necessity for such a provision has been ad-
mitted. Probably the only obstacles would be tho difficulty of
securing suitable men as regular lecturers, and the lack of funds to
pay them. ’

Such a lecturer should himself be an experienced teacher,
thoroughly familiar with our school systum. He should also have
seon and studied with care tho best schools of various grades in
other lands ; be competent clearly to impart a knowledge of the
history of education, and show a perfect familiarity with othics and
paychology. This at least would be expected in an ideal lecturer—



THE CANADA SO

HOOL JOURNAL. 2156

one not contont with dealing in dry platitudes, dignifying common-
places, distilling his mediocrity and roproducing it in his students.
1t is hardly essontial that he be imported from abroad to give im-
aginary prestige to tho position. It weuld say very little for the
past forty years’ educational work in Ontario if it were necessary to
entrust the training of our own High School teachers to men who
would naturally be guided by English standards ; or those who
would urge upon us the accoptance of Teutonic ideas, under the im-
pelling motive that all wisdom will surely die with that singularly
gifted people. Nor could a lecturer rigidly cast in any foreign
mould readily adapt himself to the situation. That desirable men
could be secured is not improbable. As soon s the real necessity
for this special talent is apparent, no doubl both men and means
will b2 forthcoming.

To the collegiato method of waining teachers there is the one
serious objection, that it would furnish no practical instruction, un-
less each university could make local arrangements to meet this
want.

If Torouto University wero to establish such a chair, and if all
desiring to qualify as high school teachers were compelled tv attend
lectures thore, the other universities would have just gr.und of
complaint. If, however, the Government wera also tc prescribe in
geuneral termc a course in profeasional work for High Sclool teach-
ers, leaving it uptional with the other colleges thus to supply their
studonts also with the requisite instruction, no unfairness sould
appear. The desire ¢¥ those colleges to provide for their own men
would soon suggest a way to meet the emergency. Then, as now,
a healthy emulation would exist in turning cut competent candi-
dates for masterships. Some common test could be applied to all,
and all receive final recognition by a departmental certificate.
Among the advuatages of this plan would be: (1) The broaecing
and popularizing of our university curricula ; (2) Comparative in-
expensiveness to the country; (3) Rendering unnecessary any
sweeping changes in nur present system.

The universities ¢ _ht to be deeply interested in any plan for
giving increased efficiency to our High School teachers. The kind
of preparation matriculants reciive largely determines both the
work that must be done for them at college, and their final stand-
ing at gvaduation. Conversely, the graduates sent back to High
Schaals as teachers eithor reflect honor or bring discredit on the col-
leges that sent them. It is to be hoped that this interaction is not
being lost sight of by our university senates.

Since we, as a Section, have taken up this important subject, our
opinion will be looked for, both on the general question and the
several plans proposed. Tha. we shall express our sympathy with
the object sought to be attained, I have no doubt. I treztthat our
suggestions as to the means by which increased efficiency shall be
made heroafter to characterize even the youngest teacher in our
High Schools may be marked by wisdom and unselfish devotion to
our calling.

PRIMARY READING.

L

The old a b ¢ method ought to have disappeared, but it has not.
The word, sentence, and phonic method, or these combined, are
preducing great improvements, bul vastly greater good has come
from the use of script at the very outset.

Now, with a good blackboord the teacher can, in a very brief
time, teach a class of small children not only to know and call at
sight a large number of words and to rcud intelligently the same
words combined into the largest possible number of sentences, but
during the same time the children have learned to write the sene

tencés with proper beginning and onding, which includes the ability
to spoll. If the word-method has been adopted, the reading of no
sentenco is attompted until every word can be called at sight.
Words at first are learned as wholes, and no time is spent in: rn-
ing tho alphabet. It ia assumed that the letters are known, and
thoy will be known as fast as used. The best teachers discard imi-
tation in primar; reading—the child reading the sentences with-
out having first heard them read; he reads naturally as he talks,
and he is delighted with what was formerly blind drudgery.

From association and the similarity batween script and Roman
lettors, the transition from script to Roman is easy. Better finish
several First Readers before taking the second. Children need more
practice in new combinations of the words known, rather than con-
tinued repetition of the same sentences till they 1re memorized and
can be read with tho buoks closed. Newspapers are also used for
supplementary reading.

Even small children can learn to express their thought in writing,
and this practice continued becomes a series of lessons in language,
which ia far better than language leszons, by which real technical
grammar is taught to young children, using the terms *‘object
words,” ‘‘action words,” etc., instead of standard terms, which
must be learned later. Technical grammar is important, and should
be taught to those pupils of more mature years who remain in
school. Tracing the forms of letters and words upon blackbosards
and slates and in writing-books is another excellency of the modern
school.—Report of Committee of New York State Teachers' Associa-
tion.

Slotes and Slews.

ONTARIO.

Mr. Richard Lees, who holds a Provincial first-class certificate,
has been appointed to the position of Science Master in the Lindsay
high school. It is also part of his duty to act as principal of the
model school during the time in which candidates are in training.
A model school class of twenty has been organized and work com-
menced.

" An accident occurred at the Varna school. Two pupils playing
at baseball were running to the same base, and came into collision.
The smaller boy, John forrow, had his arm dislocated.

Emma Cox, a little girl attending Parliament street school, was
tripped by a mischievous boy as she was passing him. Her face
came in violent contact with the edge of a desk, which inflicted a
gevere wound in the cheek under the eye, and almost gouged the
eye out. A summons will be taken out against the boy.~ Globe.

The Secretary of the Ontario Teachers’ Associastion has issued a
circular inviting local associations (a) to send in orders for copies of
the Minutes, which are supplied at ten cents with 256% discountona
large order, (b) to send subjects for discussion and appoint delegates
for next meeting in August, 1884, (c) to consider the question—
¢ A Chief Superintendent ” s. *‘ A Minister of Education.”

MANITOBA.
RESULT OF THE RECENT TEACHERS' EXAMINATION.

The following is the report agreed upon by the Board of Examin-
era to bo submitted to the Prctestant section of the Board of Edu-
cation at its mesting :—

Education Offices, Winnipeg, Man., 10th Sept., 1883.
To the Protestant section of the Board of Eduvation.

Gentlemen,~-The Board of Examiners appointed by you to ex-
amine candidates for public school certificates in connection with
the Protestant schools of this province, beg leave to report as fol-
lows:—

At the examination which commenced on Tuesday, August 7th,
there wero 180 c.=2idates, of whom 18 wrota for 1st, 57 for 2nd,
and 105 for third-class certificales. The following is the classifica-
tion of succeasful candidates, the names appearing in the order of
merit :—
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PIRST-CLANS CERTIFICATES.

Grade A.—J. F. A. Stull, Portage la Prairie; Walter Sharpe,
Pilot Mound ; Noah Hewitt, Winu eg.

Grade B.—Thomas B. Scott, Movr.., Miss E. M. #twoud, W) -
mpey ; Miss M. A. Mabee, Winnipeg ; Victor Latimer, Winnipog ;
Edward E. Best, Gladstone; Miss E. Williamson, Sunnyside ;
Franeis J. Bamford, Winmpeg ; Miss M. Harcourt, Poplar l}’nint;
Miss M. Hargrave, Wunipeg; Sydney Erskine, Winmpeg ; Mas
Mgt. Inglis, Wianipeyg ; Miss Ewiy Kerr, Winmpeg ; Frances F.
Korr, Wanupeg ; Miss Alice Christie, Winnpeg.

SECOND-CLASS CERTIFICATES.

(Grade A.—Sara Lang, Isabel McVettie, John Taylor, W. J. Bod-
kin, Thos. Young, James McIntyre, W. J. rench, J. H. Innis,
John R. Steep.

Grade I8. —Annic Jaflray, C. H. Newcombe, Ellen Parsons, Wm.
Somersall, Jesste MceDiarmid, D. McLe ~, Janet D. Todd, Tilla
Zankan, Joseph Bushby, W. H Cartmel,, » W, Montgomery, Re.
behoh Barnes, M. A, McFadden, W T Kinney, S. A. Sutherland,
Edward Cuade, W. Axford, J. Douglas, Joseph Machesnay, Lizzio
Scott, D. D. McGinms, Hagh McCulloch, l;‘ A. Collins, Emily
Flummerfelt, Cassic Barnes, Thos, Logan, Geo. Collins, Annie Mec-
Leod, Ida Ferguson, Arch. Fowler, Geo. Heslop, (equal), Bella
Merntt, Mary Chnstie, Lizzie Kennedy, Dorothy Currie, Bella
Mabee, Mues A. Egerton, Lily Adair, F. Steede. W F. Earle,
Louiso James.

THIRD-CLASS CERTIFICATES

Awarded on 2nd class examination :—Christina Durno, Theo. Finn,
C. Garrett, M. McMillen, M. McPhair, Jolin Young.

Grade A.—W. B. Cumming, Olive M. Gwill.n, Edward Living-
stone, Janet White, YWm. Babbington, Hugh McCullough, K. G.
Gwillini, M. Setter, Lallian Aitchunson, Lizzie Riley, Thomas O.
Webster, F. Chapman.

Grade B.—Carrie Wiand, J. Dulmadge, Edgar Pyo, Lizzie Nes-
bitt, George Harris, A. Findlay, J. McDonald, A. Campbell, M.
Blythe, L. J. Stacpoole, F. Shultz, John Powers, T. Babington,
Maggio Dickie, A. MacLean, Isabe! Patterson, Jno. Bryson, J.
Cassclman, Margaret Robb, M. Babington, John Clinton, John
Machise, D. D. McKay, L. Sparrow, Jennie Gunn, E. P. Wells,
Annie Edwards, W. G. Wilson, R. D. Broadfoot Abbie McKibben,
J. Fulsher, Andrew Curtis, Kate Sinart, Wm. Fccles, James But-
chart, Lizzie Smith, Elizabeth Bray, Jenme Wolla Nellie English,
A. J. Plummer, Colin McCurguudale, Lenord Wilson, Jennie
Waugh, C. Robinson, A. Mcuenuan, R. Bloomer, F. B. Calvert,
M. E. Bradford, M Vincent, John Freevorn, R. McLennan, Es-
thor Tweed, A. R. Steacy, Carrie Bell, Edward Campbell, A. Mac-
Rae, Wm. B. Elkin, Emily Barwick, C. A. Powell, Kate Menazies,
Mary E. Kennedy, Edward Rowland, Ursala Smith, Sarah Reid,
Jane W. Black, Robt. R. Mlls, Isabel Carswell, Mory Gash, Mag-
gie Young.

RECOMMENDED FOR INTERMEDIATE CERTIFICATES.

F. Smith, Francis Parrott, Abbey Gordon, Louise McLean, Allio
Bdwards, Kate Milne, L. Wilhiseroft, Lizzie Fraser, M. Mclntyro.
. Geo. Brycr, M. A., LL.B., Secrotary.
(Bigned) W. Cypr(aN Pinkuay, Chairman.

GENERAL.

Given a room, a teacher, and fifty pupils; but it is not neces-
sarily a school. ~ All the conditions are there but one, and that one
is co-oporation. The Indian School Journal puts 1t thus : “ If the
teacher tries ever so hard to teach, but does not secure the co-
operation of the pupil in trying to learn, there is no real school.”
There may be methods, perfect in theory ; order that hears the
clock tick, and the pin drop, examumations that answer perfectly
every question ; and yet thore 18 no scheol unless between teacher
and taught there 18 a mutual play of love, sympathy, and geod
will. Who of us, if wvighed 1n the balance, wou'  (be found
teaching, nnt a school, but an aggregation of httle ones¥

«The Swiss Kindergarten,"” is the title of a new monthly, pub-
lished by the well-known school director, C. Kuettel, of Luzerne.

The schools of Buffalo have used the same text-bouvks for twenty
years. There 18 8 prospect that a change will be made. Too fre-
quent changes are a nuisance and_a detriment to the schools, but
this is carrying the opposite practice to an extreme.

The new school code of England vermsts the teachers to intro-

duco the ‘“ gifts ”’ and the distinctivo oxercises of the Kindergarten
into thoir schools. It secins, however, that in consequ.neo of the
conservatism of inspectors and teachers, little benefit is derived
from the pernmussion.

In 1881 a number of citizens of Munich in Bavaria ostablishod
an asylum for boys, the sons of parents whoso circumstances in
lifo render it impossible for them to watch over the children after
school hours. The asylum gathers such boys and gives them op-
portumities for play and useful occupation. The first asylum was
opened in 1881 with 50 boys ; a second one has lately been org. n-
ized, and proparations for others are in progress.

Tur IsorLation SysteM.—The schools of California are suffering
greatly from what may aptly be termed the isolation system. Evory
county forms withiu itself a little imperinin in imperio, and in
schonl matters seeks no tercourse with the world without. The
local boards ** raise ™ their own teachers and grant their local cer-
tificates ; they get as complotely into old and deeply worn ruts as
possible.  In short, there is no circulation in our educational
waters ; 1t 18 all stagnation.—The Pacific S. J.

Tho Jadies scom to be gaining on all sides. At the recent Lon-
don University examinations, out of 970 candidates who entered,
126 were ladies ; of these, no fewer than 91, or 72 por cent., wero
successful, while of the male candidates, 449, or b3 per cent., wero
suceessful. Even slow Spain comes to the front on this question,
for, by a recent law, of July 6, the Spanish Government decrecs
that women teachers shall hereafter receive the same salary as
men. From India, a Madras paper announces that a nativo lady,
Mrs. Ethigajulu, has been granted permussion by Mr. Nayadu, B.
A., a sub-magistrate, to practise in his court as a pr.vate pedlar ;
at Calcutta a native lady has been enrolled as a pupil in the pri-
mary class in the Medical College Hospital.

The Burlington Hauckeye's jester does not beliove in babies talk-
ng like old men, and, in spite of fhe “new idea,” thus defends
himself : * From the day on which they are six years old they
must, under the school system of the States, begiu to study, and
sit up straight, and behave properly, and speak correctly, and from
that time until the grave hides them they live and speak and act—
verbally speaking, they be, and_do, and sufler—under sncial and
eduentional surveilllance. And I claim that at least six years of
the life of a man or woman sho.ild be free ; free as the air; frev to
talk as the brook runs, with untrammelled musical prattle and
babble......... You soo, we haven't a very broad experience in train-
ing children ; we have only one chick to cluck over and scratch
for, but we're bound heshan't go to school until he’s through be-
ing a baby, and we know, school-mistress, that he’s the happiest
baby that ever mangled grammar.”

The School Congress to be held in Geneva, Switzerland, in
August, 1884, will giscuss the following questions : 1. What is the
mission of tho primary school with reference to fitting the scholar
for his future profession? Isit, in particular, possible to intro-
duce hand-work into the courses of study ¢ In case of an affirma-
tive answer, what should be tho plau for this new instruction, and
by whom shouid it be given? 2. Is a reform in French ortho-
graphy desirable in the manuer and to the extent propesed by
Amb.-Firmin Didot? If so, what are the most proper means to
accomptish it? Should the Teachers’ Society of French Switzer-
land institute a movement in favor of 2 simplification of ortho-
graphy by interesting other societies of similar aims in the work 1
The first question is at present the vbject of special investigation
by the grovernments of Neufchatel and Geneva. The second sub-
ject, though not now, will especially interest teachers of secondary
schools.

The school system of Cslifornia recognized the necessity of train-
ed teachers for her schools, and, as early as 1862, the Legislature
appropriated 3,000 for a normal school at San Francisco. o The suc-
cessive principals have been Alura Holmes, Geo. W, Minns, H. P,
Caalton, W, T. Luckey, and Charles H. Allen, who has held tho
office since 1873. In 1872 the State Board of Education erected a
fine normal school building at San Jose, at a cost of $250,000, and
the school was removed to that city, whore it still romains ina very
prosperous condition, with 660 pupils in the normial and 103 in the
training department. The Board of Instruction consists of nine-
teen members, who represent in their birthplaces and education as
many of the Eastern Central States. J. H. Braley is the efficient
vice-principal ; Miss Helen S. Wright, a woman of large experience
and great ability, is proceptress; and Prof. Henry B. Norton is
ono of the most loarnod and successful instructors,
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Archdeacon Pinkham has resigned his position as Chief Superin.
tondent of Education in Manitoba ; Mr. Somerset, late Inspector
of Schools, succeeds him ; Mr, Fawcott, of tho High School, be-
comes Inspector of the Winnipeg schools. We intend to give a
more particular account in a futuro issue.

We hope our friends will excuse tho late appearanco of the Sept.
number, and any imperfections of the present one, when wp aay
that we are just removing to our new promiscs, where we shall have
greater facilities for supplying the wants of our numerous patrons.

DEATH OF MR. McNIVEN.

Wae atop the press to make the painful announcement that Mr.
J. McNiven, Mathomatical Master of the Ottawa Collegiate Insti-
tute, leparted this life on Saturday, Septomber 29th, aftor u short
attack of typhoid. The teaching profession has lost in Mr, Mc-
Niven an able and distinguished momber. The decessed was aborn
teacher, possessed of great skill and unbounded energy. Fle was
one of the most promising young m:n in the ranks of those who
havo made teaching their life-work. Be held a first-class provincial
certificate, had comploted some part of his university course, and
had apparently a brilliant future awaiting him. In the High
Schools at Caledonia and Walkerton, and in the Ottawa Institute—
everywhere, he achieved success of the highest order by his great
enthusiasm and indomitable spirit. His healthand physical stamina
were uninjured by over-work; he fills an early grave, deeply
amented by wide circlesof sorrowing pupils and regretted by many
friends.

ONTARIO TEACHERS' ASSOCIATION.

(Concluded from last month.)

The second day’s Convention of the Ontario Teachers’ Association
was called to order at two o'clock vn Wednesday afternoun, MMr.
MacMurchy, the President, in the chair. The meeting was opened
with devotional exercises. After the reading of the minutes the
Auditors’ roport, which was presented, stated that the Treasurer's
report was carefully and correctly kept. The report was adopted.

CBANGE IN THE §CHOOL LAW.

Mr. John E. Bryant, M. A., Galt, read a paper on * The advis-
ability of a change in the administration of the school law by the ap-
pointment of & Chief Superintondent of Education and a Council of
Public Xastruction in lieu of a Minister of Education.” Mr. Bryant
said :—If anyone thinks that our'educational affairs can be man-
aged by a system free from objection, I venturo to submit that he
has not ful{y considered the question. That the present system of
administration in very faulty I have not the slightest doubt : that
it has some advautages which any substitute for it would lack, I do
not doubt either ; but the plan of administration which I shall pro-
pose for your consideration before I finish this pz:Eer, although not
a perfect solution of the educational problem, will, I hope, be ad-
mitted by you to be so much less objectionable as to warrant its
adoption, in principle at least, if not in all its details. From the
autumn of 1844 to the beginning of 1876 at tho head of the school
system of the Province was an exccutive officer, styled the ¢ Chief
Superintendent of Education.” Itis not saying too much to say
that Dr. Ryerson founded the system which he administered. Just
as the fabric of its constitution was designed by one discerning
mind, though reared, it is true, by others, added to and strength-
ened, adapted to the growing and cbanging nceds of the country,
and made mors sfficiont by the skill and wisdom of him who for so
many years was spared to do this honorable and beneficent work.
Difficultics and opposition of overy sort, arising from enmity, jeal-
ousy, projudice, acctarianism, and party rancour, as well as just
criticism, were in his way almost at every step and in every hourof
his course; butthey were always encountered with courage, and were
generally ovorcome. Rut thero was always a greater danger to bo
foared than mere criticism or attack. Should the Government be
engrossed with other affsirs, and especially wero it indifferent or
hoatile, a bill might be passed through Parliament, prepared even
wich the best intentione, but for want of that knowledge on the
part of its promotars which only a practical experience in the work-

ing of the school system and a profound study of the principles of
school logislation can give, might contain provisions or omissions
which would either impair the efficiency of tho system, or be sub-
versive altogether. This might bo done, and the Chief Superinten-
dent bo impotent to resist, sinco n Government might, by listening
to the would-be educational roformer in the Legislaturo rather than
to tho oxecutive head of the system out of it, thus grasp a majority
necessary to their power. I do not believe that any Governmont
or any Legislature would sanction a bill that would be ruinous to
popular education. In advocating the dissociating the administra-
tion of the Education Department from the regular Governinental
administration of Provincial affairs, it is well to recognize the lia-
bility of unwiso and ill-advised interference on the part of the Leg-
islature, the Education Department being powerless to resist.

THE LEGISLATURE I8 SUPREME,

and must necessarily remain so. But whether the Legislature s
competent to improve or change the school law without the guid.
ance of a body whose experienco and special knowledgo can give the
right to advise must be doubted. Dr. Ryerson, sensible of this
weakness of his position, and not having learned by experience
what other evil he was invoking, by his counsel in 1869 and 1872,
and on until he succeeded in having his counsel taken, urged upon
tho Local Government to assume the control of the department and
to givo to the Superintendent of Education a seat in the House and
a place in the Cabinet., This was done in February, 1876. That
the evils got rid of were more than counterbalanced by those which
came in with the change I think we shall see further on. The
Council of Public Instruction under the old system was compnsed
of gentlemen of education and intelligence, who were ropresenta-
tive in the sense of being men of prominence and influence in the
different religious bodies to which thoy belonged. The Upper
Canada Council of Public Instruction, representing every important
religious sect, when it aanctioned methods of religious instruction
in Public Schonls, and authorized text-books and programmes of
studics, by its very constitution guaranteed to the religious vom-
munity the orthodoxy of what was done. But in course of time it
came to bo seen that the hody was in no educational sepse a repre-
sentative one. They could endure the ordinances of the Chief
Superintendent with perfoct readiness, because as to all interests
which they were appointed to protect the Chief Superintendent was
as liberal and impartial ss they collectively could wish. In 1878an
infusion of younger bloud was given to the now quiescent Couneil.
Then, inresponse to popular discussion and demand, the constitu-
tion was greatly changed. Then the Minister was appointed. It
may well be doubted if anyone in the Province could be found
more worthy of a place in the Educational Bureau than the gentle-
man selected. A scholar holding the highest degree of aur Univer-
sity, distinguished in his own profession and in his political career
for ability and success, and of u* lemished personal character, he
had every qualification which a party politician could have. He
entered upon his office with a zeal.and energy which boded well
for his future success, and which he has maintained unflaggingly
until the prostration which over-work inevitably brings has forced
him to retire from the duties of his office. I cannat for cne mo-
ment make myself a party to any criticisin of his administration
which shall accuso him of want of earnestness or of non-apprecia-
tion of the magnitude and responsibility of his trust, or of inten- -
tional unfairness, or of idle negligence, or even of conscious partisan
bias. Iam very far from approving of all that he has done or of
the way in which he has done it, and while I cannot but admit that
some of the faults of his administration are due to the man, and
will also admit that it is possible another Ministor might have made
fewer crrors and provoked less criticism, yet my position is to main-
tain that the worst faults of the administraticn are due to the sys-
tem and not to the Ministor. Possessing no special training for his
position and no intimacy with its concerns, with no outfit hut those
general qualifications named above, he had to exercise all tho ex-
ecutive authority which during thirty years’ service the energetic
head of the department had become possessed of, and all the ad-
visory and legislative powers which the experience of the past ten
years had shown to be sufficient to utilize the judgment snd wisdom
of fifteen or cighteen gentlemen, chosen for their experionce and
scholarship, and (heir representative educational position. 1Is it
any wonder that he found himself not equal Lo this position? No
person could have been. A complex law, a large departmental busi-
nees, and the admunistration of interests whose details none but
expcrienced educationists, .inspectors, trustces, and teachers could
poszibly be familiar with—all these.he was to.supervise, to regulate,
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and to givo officioncy to. As a lawyer, he could comprohiend and
irterprot the laws relating to public instruction and give his deci-
sions thoreon, and which unfortunately has boen alarge share of his
duty.
ADVANTAGES OF THE PRESENT SYSTEM.

As a business wan he could direct the workings of the departmental
oflicers ; a3 a Minister, backed by a majority in tho Legislature, he
could command for his admunistration an adequate monotary sup-
port and also an casy passage of any bill necessary to improve or
extend thesystem over which he presided. [t was his position in
the Logislature which made him mmmensely superior in power and
effoctiveness to the late superintendent. Butthe Public Schools,
with their cowplex relationship to trustee boards, township and
county municipalitios, and Provincial authorities, their toxt-books
and courses of struction, their inspection and the certification of
their teachors ; and the High Schools, with their, if possible, still
wmore complicated support, courses of instruction, and connection
with the lucal municipalities and the Province ; in other words, all
the mechanism of the system, outside of his ocwn office, was snme-
thing beyond his knowledge, and—I say 1t without disparagement
—beyond his attainmout. The Committee is a perfectly legal body
appointed by virtue of a statute, and as long as it is employed in
examining candudates it is exercising legitimate functions.  Beyond
this it cannot legitimately go, but by the Order in Council it is
made a Board of Reference or Consultation, to which the Minister
may refor all matters of an educational nature; he does not, how-
ever, by this order agree to bind himself, nor in practice does it
geom that hoe intends to bind himself, to any of its findings. Itis
this use to which the Committee is put, not contemplated by the
statute that authorizes its existence, which has been objected to all
along, and which raised such a storm of opposition against the Com-
mitteo of 1876. And 1t is this wlich we contend is illegal, uufair
to the great body of education in the Province, and derogatory to
the dignity of the Committee itsolf. It covers up an arbitrary ex-
ercaise of authority on the part of one who, by reason of his posi-
tion, cannot be acquainted with the details of the system which he
manipulates, with an understood endorsation, which may or may
not have been given, of a body of educational experts. If this
Committee were to have any real consultative authority, it should
have the power of coming to final decisions upon all matters roferred
to it, and should be responsible, in some way or other, for these de-
cisions tu the public. 1t should not be subjected to the indignity
of giving the weight of its wisdom and its experience to a decision
only to see its advice rejected. And again, if responsible to the
public, the public should have some voice in its appointment, and
should have some certainty of knowing whether these mentors of
the Minister are, by professional standing, scholarship, character,
and experience in educational administration the best men that
could be selected.

1S THE PRESENT SYSTEM BEST {

After careful consideration of this subject, I cannot believe that
this systom of admunistration of the school law by a party chief is
the best system that can be found It certsinly possesses two ad-
vantages which no other system can poisess. It ensures a fair
financial support of new educational sche nes, without the humilia-
tion of the head of the Education Department coming to the
Government to ask for it ; and it ensures the ready passing through
Parliament of any reasonable educational bill.  But it necessitates
every few years tho placing at the head of the educational system—
o system so complex that none but a trained expert assisted by
trained advisers can fully understand it—one whose political emi-
nence precludes the possibility of his being such an cducational ex-
pert. It necessitates as a matter of course, and without roference
to their intringic value, the suppurt of the acts of this gentlomn
by his political party friends and the public journals which favor
the Administration to which he belongs, asalso the hostile criticisin,
and oftentimes downright conde nuation, of these samo acts by hia
political apponents. It necessitates the erection and continuance
of a perfectly irresponsible and arbitrary authority over our educa-
tional system, or else the bringing of every petty regulation in re-
gard to the internal economy of the school system to the arbitra-
ment of a direct party vote in the Lemslature. It necessitates tho
Minister, in making a choice of suitable occupants of positions of
emolument within his gift—positiuns requiring professional reputa-
tion, experience, and credit in therwr incumbents—to bo submitted
to all gorts of party wire-pulling and :ntrigue ; and it inflicts upon
ruccessful candidates for such positiuns, who, 1t may be, are per-

footly guiltloss of any such unworthy canvassing, the stigma of party
sorvility. It tends to create in the public mind a suspicion that in
the authorization of certain text-books rather than others the Min-
ister is Ei“ido‘l by the political faith and alleginnce of the authors
and publishors, rather than by the suitability of tho books author-
ized. It tonds to oroate too tho suspicion that political influonce is
a woightior argument o convince the Minister's judgmont than
principle or reasonablencss. It gives to party journals an oppor-
tunity to magnify overy hittlo act of Ministerial common sense and
judgment into a matter of supreme aud unequalled beneficence ;
or, on the other hand, to distort evory little (bepartmontnl delin-
quoncy inte an enormous offence against liberty, morality, economy,
or what not. It makes of our educational system, which it should
be the highest care of our wisest statesmen of all political partios
to cherish and protect, a tilting-post, to be thrust at by any party
writer or speaker. By the inevitablo lack on the part of the Min-
istor of practical acquaintance with the working of the laws and
regulations which he administers in tho school-room, the trustee
board, the rural section, and tho local municipality, this system
which we ate criticising makes him dependent upon the advice of
others ; and this being obtamed from whatever c arter he chnoses,
it may or may not be disinterested ; it may or m .y not be prudent
and well-considered, aund so i3 most likely to be inharmonious with
other acts and regulations previvusly authorizad, and thus creates
dissatisfaction and disgust.

THR SCHEME SUGGb."ED.

Let me now briefly detail to you the scheme, ~** b, while itis not
free from objections, still will be far less objecti.,nable than the
system under which we are working at present. I do not iake
wruch credit for originality in it. It is the systom which was legis-
lated out of existence in February, 1876, with some essential differ-
ences :—d4 Chief Superintendent to be appointed whose powers shall
be very much the same as those of tho lute Supernintendent, after
tho Act of 1874, who shall bo essentially an executive officer to ad-
ninister the local system in accordance with the Acts of the Logis-
lature and the decisions of the Council of Public Instruction.
Council of Public Inslruction to be appointed, which shall consist
of :—1. The Chief Superintendent. 2. The Provincial Secretary
for tho time bein% 3. One High School Inspector, who shull re-
tiro annually, to be succeeded by the others in rotation. 4 Two
representatives of the High Scheol Mastors, retiring biennially, one
each year. b. Two rapresentatives of the Public School Inspectors,
retiring biennially, one each year. 6. Two represontatives of the
teaching profession in general, retiring in the sume way, to be
chosen by the Managing Committees of the County Teachers’ As-
sociations, each committee to give but onevote. 7. The President
of the Provincial Teachers’ Association for the time being. 8. A
representative of the University «f Toronto, and of each University
of the Province, as woll as of cach College affiliated to the Univers-
ity of Toronto. 9 Six appointees of the Lieutenant-Governor in
Council, retiring trionniaﬁy, two each year. The disqualification
of teachers and inspectors not {o be continued ; and the members
of the Council residing outside of Turonto to receive their travel-
ling expenses incurred in attending meetings. Tho Council to have
fu!?and final authority, under the Act, over all matters relating to
text-books, programmes of study, hours and days of instruction,
discipline, certificatiun of teachers, examinations for promotion and
otherwise, and all other matters relaung to the internal cconowmy
of Public and High Schools; also, under tho Act, to make regula-
tions for the distribution of the High School fund ; also, to have
charge of, and make regulation for, the government and discipline
and other internal economy of the Normal aud Model Schools, and
to have the appointinent of the masters and teachors thorevf ; also.
to have the right of nominating to the Lieutenant-Governor, as
vacancies may occur, suitable persons to act as Inspsctors of Soper-
ate and High Schools; also, to be empowered to report to the
Lieutenant-Governor, from time to {ime, full information in respect
to the status and working of the educational system of tho Proyince,
and to recommend to him any improvement of the school law which
in the wisdom of the Council may seem necestavy.

A vote of thanks to Mr. Bryant for his papor was passed.

DISCUSSION ON THE PAPER.
Mr. Reid, of Mount Forest, said it was the policy andnot the

men agsinst which criticisra should be directed. He thought
Public Schocls should be more hmiely represented than suggested
in the paper. That measures should be passed through the Legis-

l]atnre with readiness, and that the educational systeni should have
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sufficiont monetary support, wero reasons, in his opinion, why the
presont system should remnain unchanged. He thought, however,
tho Minister of Education should be advised by a committeo, The
Opposition could not then oriticise the Minister, as he would only
carry out the suggestions of a competerit committee.

Mr. Smith, Ancaater, said ho did not think it prudent to rush in
and discuss the matter in a hurry. Thero wero no crying evils to
be removed now, and he thought before they made & great wnany
recommendations in tho matter they should defor consideration of
it until the next unnual convention.

Mr. J. H. Smith moved, seconded by Mr. J. L. Hughes, that
tho discussion of this association on the aubject of Minister of Ed-
ucation v. Chief Superintendent by reserved until our next annual
meoting, and that in the meantime a copy of Mr. Bryant's recomn-
mondations bo sont to each county and city association with a ro-
quest that instruction be given to their delogates regarding their
action in the matter.

Mr. Carlyle, of Woodstouk, said if they discussed the matter now
they would Lave a better knowledgo of it next year.

Mr, Taylor, Ottawa, snid they could appuint the committee on a
differont basis, but have its purposes the same. Tho present sys-
tem had superseded a system which was found impracticable.

Mr. McKinnon said there was an eloment of weakness as well as
of strength in the administration of educational affuirs. Measures,
not men, would be more likely to govern our school affairs under a
Chiof Suporintendent. It was hard for a man to be a politician
and an active educationalist. A Superintendent was not apt to be
anactive politician, and therefore he would be well up in his work.
. Mr, Powell thought the fact that the former system was found
madoguate aud had to be condemned was suflicient reason why it
should not be introduced again,

BIr. Strang said that any doubts he had in the matter had been
removed by Mr. Bryant’s paper. It was all very woll for a paper
to ask them to produce their objections. It was a delicate natter
for them to state their objections. He felt sure that there were
two dozen men in tho roum who could state their objections. He
stated some objections, among which was ono case in which an ap-
pointment was made when the appointee had not the necessary
qualitications.

Mr. Carlyle thought they were deoply indebted to the Minister
of Education in resisting the influence that had been mentioned.
The question was how he had resisted at all, and would another re-
sist a8 much as he had ? He knew of a case in which a certificato
had been granted, and of which the Inspector knew nothing. The
country at present was divided into two—the one half to maintain
and uphold the present system, and the other half to deery it.
From what source had suggestions come for changes? It was a
difficulty that gave rise to much friction. In Mr. Bryant’s scheme
there was no provision made for public representation.

Mr. Bryant said according to his scheme the Superintendent
was simply an exccutive o?ﬁcer in carryin¢ out the suggestions
made. He thought no legislation in Tarhament as to matters of
education should take place without first euoming before the Council
of Ins..uction.

It was moved in amendment by Mr. Strang, seconded by Mr.
Goggin, that the motion be amended by inserting the following
words ;:—* While expressing a general approval of the changes pro
posed in his paper, yet deeming it wise to have the question more
fully discussed before pronouncing absolutely on it.” The motion
was carvied.

LICENSING OF TEACHERS.

Mr. John Dearness, London, read a paper on the ** Licensing of
Seachors.” He believed the Model student did not gain the grasp
of methods which would enable him to reproduce them accurding
to his own individuality with adaptation to varying circumstances.
He thought that while the County Model School was & step in the
right direction it fell short in effecting anything of a lasting benefit
owing to the shortness of the session, * A beneficent reform would
be to empower county boards to conduct examinations for aduut-
tance to their respectivo Model Schools, It was felt a mischievous
ovil of the bill of 1871 that teachers after taking a third-class cer-
tificate, and being allowed, we might say compelled, to teach a
time, were thrown out_at the eng o% three years if they could not
then pass the sccond-class examination, This evil was partly
remedied by the permission allowed candidates to continue their
studies uninterrupted fntil the completion of literary work required
for'the life certificate. Now, unfortunately, an ill-advised regula-
tion requiring a teacher.to hold a non-professional third for a year

beforb he can write for his non-professional second lauuches us
back nearly where we were bofore. If we cannot get back to that
excellent plan of each county’'s buard being governed by the known
wants of its own jurisdiction in the matter of cortifying teachers
with the privilege of supplementing a scarcity by endersation as
bofore, let us in common justice to our young teachers makeo a
uniform standard of examination for all those recetving unhmited
liconse to teach anywhere in the Pguvinco.

The paper occupied nearly an hour 1z reading, and the above is
only a synopsis of it. At the conclusion a vote of thanks was ten-
dered Mr. Dearness for his paper.

At eight o'clock the Convention resumed business.

Dr. Oldright, M.A., read an exccedingly valuable paper on
School Hygiene, which wo purpuse to publish among our Special
Articles at an carly date. .

Drs. Yeomans and Canniff also spoke on the subject dealt with
by Dr. Oldright. A vote of thanks was tendered Dr. Oldright for
his paper, and to Drs. Yeomans and Canniff for their remarks on,
School Hygiane.

An abloe address by G. W. Ross, M.P., on school matters was
listened to with interest by tho members at the ovening session.
The Convention then adjourned.

The Convention was called to order in the aftdtnoon at two
o'cluck by Mr. MacMurchy, the president. The proceedings wore
open/cd with devotional exercises by Mr. McQueen.

RLECTION OF OFFICERS.

Aftor the reading of the minutes, the report of the Executivo
Committes recommended the following gentlemen for officers of
the association for the ensuing year :—President, G. W. Ross, M.
P.; Recording Sccrotary, R. W. Doan; Corresponding Secre-
tary, ... P. Knight ; Treasurer, W, H. Hendry.

Mr. Bryant said that ho had only one objection to tho gentleman
who was nominated for president of the association. It was that
he was a politician rather than an educator.

Mr. McIntosh (Hastings) said he was as strongly opposed as any-
one to the introduction of party politics in the assvciation. Had
he thought it was a question of politics he would havo opposed Mr.
Ross’ election as strongly as anyone. The election of Iir. Ross
would not injure the association or bring discredit on it.

Mr. Reid nominated Mr. J. L. Hughes as president. He thought
Mr. Ross' parliamentary duties would stand in tho way of his pay-
ing that attention necessary to the duties devolving on him as
president. )

Mr. Hughes stated that he did not wish to oppose Mr. Rassasa
candidate for the ofiice. He did not support Mr. Ross as a naliti-
cian, as he was not of the same politics as Mr. Ross. He thought
it was unfair for any of the members to sneer ot any gentleman
who was nominated for ofice, merely throush some petty spite.
He would like to see all perscnal matters kept out of tho associa-
tion. The association was not growing as largely as it might, and
they should take every means of binding themselves together so
that they might with the opinions of the society be felt outside to
a greater extent. Ho had great pleasure in resigning in favor of
Mr. Ross.

Mr. Carson'said the nomination should be made from the Public
School Inspectors’ Section, and there were gentlemen in the section
who were more entitled to the pousition of president than Mr. Ross,
He did not wish to be in a losing battle, and he would withdraw,

Mr Strang said politics were. not brought up in the committee
in connection with the nomination fur president, They considered
Mr. Ross merely as an educativnist, and the nomination was purely
a question of merit. Tho Executive Committeo’s report was
adopted.

r. J. L. Hughes moved a vote of thanks to the Shorthand
Writers' Association for the invitation to attend the conversaziune.

AUTHORIZATION OF SCHOOL READERS.

Mr. F. C. Powell, secretary of the Public School Scction, moved,
saconded by Mr. Duncan, that the Provincial Teachers’ Association
disapprove of tho authorization of more than ono series of school
readers. Carried unanimously. Mr. Powell also presented the
following resolution to the Conventivn .—** That in the opinion of
the Public School section the Education Department should take
measures for enforcing.the proper ventilation of school buildings.™
The motion was carried, - - . ..
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MORAL EBUCATION.

Following is the report of the committee on Mr. Millar’s address
on ‘‘Moral Education.” Your committee beg leave to report as
follows :— .

1 That in the opinion . { your comnuttes the tencher as represontang
the parent is responsible for the moral as well as the intellectual training
of his pupils while under his char, %2 That all systematic moral train-
ing ir the schools of Ontario shou based upon the Christian religion
as set forth i the Bible. 3. That the reading of selected portions of
Scripture a8 a part of the regular daily oxercises 1n all our schools would
be a material aid to teachcers in the discharge of their duties 1n regard to
such moral training. 4. That we reaflirm the opinion of this association
expressed last year, to the effect ““ that auyone who casonot reverently,
humtly, snd lovingly read the Work of Gud is put fit to be o teacher.” 5.
That the Education Department be requested to secure the proparation of
readings for the schools under its charge 6. That the use of such selec-
tions be made obligatory in all schiocols, unless the Board of Trustees in
towns and cities, or the annual school meetiny in rural sections, decide to
the contrary. 7. That in the opinion of this committee more might be
done by the ministers of tho Gospel of the various denominations in the
wey of awakemupg public intorest in thus question, especizlly amongst the
members of their own congregations. Much good would also resalt from
{requent informal visitation of echools by clergymen.

The report was adopted clause by clause. After the first four
clauses were adopted Mr. Clark moved in amendment to the fifth
clause, * That the teachers be left freo td choose what portion of
the Scriptures they shall read.” The amendment was lost and the
clausse carried. )

An amendment by Mr. J. L. Hughes thsat the sixth clause of the
repurt be expunged, thereby leaving the law on the mnatter as it
stands at present, was carried. An amendwent by Mr. Reazin that
the seventh clause e ", out of the report was carried. The re-

port was adopted as amended.
EXAMINATIONS AND EXAMINERS.

Mr. F. C. Powell, of Kincardine, read a paper on *‘Examina-
tions and Examiners.”

A voto of thanks was tendered to Mr. Powell for his paper. A
vote of thanks to the press also was passed, for the full reports of
the pruceedings uf the Cunventiun printed, after which the Con-
vention adjoarned by singing the National Anthem.

After the adjournment 2 number of the members of the associa-
tion visited the Grange, by invitation, where they were received by
Prof. Goldwin Smith.

The reports of the High School Section, the Public School Sec-
tion, and the Inspectors’ Section are held over for want of space.
The able paper by Principal McHenry, of Cobourg, on the Profes-
sional Training of High Schoul Teachers will appear among our

Special Articles in a future issue:

Teachers’ Assoriations.

The pablishers of the JOURNAL will be obliged to rs snd
Secretarios of Teachers’ Associations if thoy wiu send for publica-~
tion ros!l'la:ﬂimes of meetings to be held, and brief accounts of

:fngs eld.

xee

CarLemoN, —A meeting of the County Carleton Teachers’ Association
was held in the school house at Uld Stittsville on the 13th and I4th
of Soptember.  About forty inembers were present on the occasion.

The Vice-President being absent, Mr. Smirle, the newly appointed
inspector, was requested to lpw.-:aidc. The prelitninary business of ¢he
meeting being disposed of, Mr. C. W. Whyte proceeded toillustrate 2nd
fully describe his incthod of teaching the *“ Railroads of Canada® to a
Third, Fourth, or Fifth class. Hestrongly recommended the teacher
to sketeh roughly on the blackboard the railway system to bo taught,
and then by a classification of his own pruceeded to show how the sub-
ject could be mastered in a few lessons. Considerable discussion follove-
e, 1n the course of which the questicu was raised whether the subject
of rmilways should be gone into 80 minutely in a Public School course.
The membera, bowever, were unanimous in the opinion that Mr. Whyte
had succeeded in simplifying this somewhat difficult and unintercsting
study.

Tbyo subject of ** Geographical Pronunciation  was next taken ap.
Mr. McKercher introduced the discussion by a carefully prepared paper.
His illustrations were numerour and well chosen. ghc wcigm of
opinion, however, secmed to be in favor of pronouncing, in all doubtful
cases, at least, accurding to the rules of English orthograpby. It was
shown very cleasly that any attempt at the pronunciation of foragn

words according to the r\x’:les of the longuage to which ‘they belon
must necessarily bo imperfect, and in the end lead to confusion.
hoarty vote of thanks waa tendered Mr. McKercher for the ablo and
learned manner ip which he treated the subject.

A discussiop aroso on the various sets of *‘Readers” now before the
public. Aftrr a careful examination of the specimon capican the hands
of the assoc’ation, it was moved by James McElroy and scconded by
Hugh McKercher, and unanimously carried, ** That in the opinion of
this association, *Gage's Canadian Readers ® are best adapted fcr uso in
our Public Schools, and that in order to avoid confusion, we hercby
agrec to recommend them to srustees fo- use throughcut the various
schools of the country.”

Mr D B. Sawyer and Mr. A. Stewart, whose names were down for
penmanship and arithmetic respectively, having failed to put in esther
an appearance or an apology, cansed some tnconvenience , the tine, how-
ever, was profitably taken up in the discussion of practical questions
relating to the work of the school-room.

The officers elect for the ensuiug year ave: President, A. Smirle, I. P.
8.; Vice-Prasident, Mr. Kcenan ; Sec.-Treasurer, H. S. Moffatt ; Mao
Com., J. McElroy, J. H Moffatt, H McKercher, and the Misses
Richargdson and Steadman.

REVIEWS.

Tur Rarronar Mernop oF Teaching Reaving, by Thomas Packer,
Kingston. 54pp. e hope that this thonghtinl little book will find
its way into thehands of every primary teacher in the Dominion. It is
an elaboration and practical application of the principles in Prof.
Meiklejohn's Problem, but is written in a thoroughly independent tone,
and will give any young teacher a good grasp of the excellent method of
economising time with younger classes. Whether teachers adopt Mr.
Packer’s machine or not we sincerely hope they will adopt his principles
and methods. Incidentally, and apparently quite unconsciously, the
author gives on pp. 8 and 9 the most crushing cvidence against the
Royal Primer lately authorized in this province. We hope all teachers
and trustees will sco Mr. Packer's little book before they adopt ** these
outrageous primers,” and thus inflict '* torturcs” on ** thousands of little
innocents while ¢ Learning to Read.'”  Price 10 cents. *

DrvELOPMENT Lussoxs ror Teacuens. New York: 4. Lovelld: Co.,
July, 1883. This is a live little book of 300 pages by two practical
educationists, Esmond V. De Graff, superintendent of schools, Pater-
gson, N.J., and Margarct K. Smith. It contains typical lessons fally
claborated so0 as to give a + ‘ear idea of how lessons on the Senscs, Size,
Form, Place, Plants may » conducted. Each lesson is classified, 1.
Object of the Lesson. 2. Pout. 3. Materials. 4. Matter. 5. Meihod.
The method is fully cxpanded, and explicit dircctions are given to nssist
the teacher.  We believe that cvery young teacher will find the book a

real friend, and we feel sure that our associations would be greatly en-
livened if a few such lessons werc given at every meeting instead of
clephantisic papers on abstract subjects. The short compends on the
Scienoe and Art of Teaching, School Discipline, and an exposition of
Quinecy School Work complete the book. From somo pownts of view the
book is opcn to aiiticism, but after all it 1s fresh, wagorons, and
thoroughly practical. Price, by mail, $1.50.

Die Axxa Lise. A German play by Hermsun Hersch; with an
interlinear translation and directions for learning to read German by
Prof. Charles F. Kroch. Prico §1, text alono cnly 40 cents. D. App.c-
ton & Co., New York.

This book is intended for students that have read Kroch's First Ger-
man Reader, or a part of Adler's German Reader. In fact it may be
gut into the hands of any pupil who has fairly mastered the verbs and

cclensions.  The hero of the play is Leopold L, Princo of Anhalt-
Dessau, a distinguished gencral “under crick the Great.  Prof.
Kroch bas produced an irable volume. It contairs an explavation
of the arrangement of words®in German sentences, a chapter on the
stady of wor vocabularies and notes to cach act, an interlinear trans-
lation, and an exeellent chapter on German “ Expletives,” e. g., doch,
schon, Jacouncal, &e.  With tho judicious aids given by the cditer, we,
venture to say that cven the tyro in German will read this beautiful.
play with but little cffort and with absorbing interest.  We cannot sco
why such an interesting play cannct be preseribed for the intermediste
examination. At all events we heartily recommend it to every teacher
and stadent of Germsy, and are %nito certain that students will read
th::;ﬂphy—ns thoy read Robinson (rusoe—for the sske of the pleasurs
1t affords, and in tho exercise of a delightful recrcation, will be the bet-
ter prepared for any exsmination they may have to undergo.



