The

W‘mnip

To open up to the farm population the cultural value
of their work is the first object of the country school; and
this can be done only by giving rural education a new

direction' and altering its ideals, The same subjects may -

be taught, but they will be taught in terms of the country.
The grammar grades should most emphatically not attempt
to give training in general farming methods or in agricul-
tural theory. Children are interested in concrete vital
phenomena, not in laws, and nature study should be used
to excite the intelligent interest of the pupils in the life

. about them. But the manual training for these elementary
grades might have a local and practical bearing. In place :

of the purely formal exercises so common in school rooms,
the class might draw subject matter from practical prob-
Jems of the farm, and build fences, drains and roadways
instead of constructing useless wood, paper or metal objects,
The school garden is an infinite resource; and could he made
practicable by selecting for successive years the different

crops suitable to the locality.
‘ 4 MISS8 WEEKS,
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SHOEING THE BAY MARE—Landseer

We have a splendid assortment of
School Pictures. let us send
you some on approval. Write for
particulars.

RICHARDSON BROS.

326 DONALD STREET - WINNIPEG

THE SILK MARKET OF
WESTERN GANADA

The Fine Showing of Silks and Satins
at Robinson’s this season is attracting
widespread attention, not only in Win-
nipeg but in many of the large cities of
the west. Everything new—everything
worthy—everything dependable can be
found in their magnificent New Silk
Department. All TLadies advocate
‘‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
price at which they are sold.

\
ROBINSON .=
Limited

398-408 MAIN STREET
WINNIPEG
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Editorial

A Forward Move

Beginning with this issue the Western
Sehool Journal will be sent to every
school distriet in the province. In it
will be found the bulletin of the Depart-
ment of Edueation. The advantages of
this arrangement are apparent to all,
and it is not the fault of the Department
if teachers do not make much of the
Journal and if they do not benefit from
it. 1In order that it may reach its high-
est usefulness it must become in a real
sense the organ of the profession. To-

wards this end every teacher must feel |

bound to write for it, to make sugges-
tions, to offer criticisms. During the
last month several very fine articles
have come to the editor’s desk, quite
unsolicited. This is just the thing. Can
it not be continued? There were also
sent in two excellent suggestions, both
of which will be acted upon. Teachers
will have every opportunity in future
to reach one another through the col-
umns of the Journal. They should take
advantage of it. The Department will
rightly feel disappointed wunless the
Journal is the means of helping every
teacher in a definite way. The teachers
of Manitoba will surely be the first to
live up to the motto: ‘‘Each for all, and
all for each.”

!
Ruralizing the Rural Schools

It is the intention of the Journal dur-
ing the year to give serious attention
to ’rho problem of “Rum]mnw the Rural
Schools.”” Tt has been repeatedly stated
that while there have been improve-
ments in farm buildings, farm machin-
ery, farming methods, and farming con-

ditions generally, there has been no
corresponding improvement in rural
schools. It is stated further that rural
schools as they ordinarily exist are a
coriplete misfit, that they do not pre-

DANIEL McINTYRE
Superintendent of Schools, Winnipeg

pare for life in the country, that they

educate away from the farm, that 1hov
are devoid of life. All this, and a thous-
and other things are s‘nd, and it ig
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ouly fair that the charges should be
seriously considered.

It is gratifying to know that a num-
ber of thoughtful, earnest men and wo-
men have been at work on this problem
for many years. Such names as Bailey,

ALFRED WHITE
Superintendent of Schools, Brandon

Butterfield, MeKeever, Carr, Carney,
Culter, Gillette, Weeks, Kern, Perry, are
familiar to school workers, and what
these writers have said is emphasized
and made explicit in the bulleting of the
N.E.A., the wvarious Departments of

Education in Canada and the United
States, the Russell Sage Foundation,
the U.S. Farmers’ Bulletins, the Edu-
cational Reviews, and other reliable
publications. It is well that people
should be guided by patient thinkers
and doers, by those who know farm life
and appreciate farm needs.

The Provincial Associations

On the twenty-ninth of February the
Trustees’ Association will meet in Win-
nipeg. The meeting will be the most
important ever held by the association,
sinee it will be more representative than
any previous gathering. There are over
seventy local associations and each will
be represented. Indeed, every part of
the provinee will have its quota of dele-
gates. The programme prepared is full
of interest, and those who attend may
expect to receive both inspiration and
information. :

On Easter week the Teachers’ Asso-
ciation meets. An unusually interest-
ing programme has been prepared, of
which notice will be given in next issue
of the Journal. One of the chief fea-
tures will be the school exhibit. There
are diplomas and prizes for rural
schools. and graded schools of not more
than four rooms, and diplomas for all
other schools making satisfactory dis-
plays of work. Tt is expected that four
cities will make unique exhibits of work
in that each city will select eight rooms
—omne for each grade—and confine the
exhibit to the work of these rooms. One

of the interesting features of the asso-

ciation, apart from exhibits of work will
be demonstration classes. Actual teach-
ing will be done in every department of
the elementary section. Let teachers
get into communication with M. (P. 1D,
Harris, the secretary,

Britain’s myriad voices call,

“Sons, be welded each and all,

Into one imperial whole,

One with Britain, heart and soul ;

One life, one flag, one fleet, one throne,
Britons, hold your own.’” — Tennyson.

T T S ——




CHILDREN OF THE YEAR ' B

Children of the Year

January, worn and gray,

Like an old pilgrim by the way,
‘Watching the snow, and shivering. sighs,
As the wild curlew round him flies;

Or, huddled underneath a thorn,

Sits praying for the lingering morn.
February, biuff and bold,

O’er furrows striding, scorns the cold;
And with horses, two abreast,

Makes the keen plow do its best.

Rough Mavch comes blustering down the road,
In his wrath-hand the oxen’s goad;

Or, with a rough and angry haste,
Scatters the seed o’er the dark waste.
April, a child, half tears, half smiles,
Trips full of little playful wiles;

And, laughing ’neath her rainbow hood,
Seeks the wild violet in the wood.

May, the bright maiden, singing goes,
Bach day from ecarly morn to evening’s close.
Watching the lambs leap in the dell,
List’ning to the simple village bell.

June, with the mower’s searlet face,
Moves over the clover field apace,

And fast his crescent scythe sweeps on
O’er spots from whence the lark has flown.
July, the farmer, happy fellow,

Laughs to see the corn grow yellow;

The heavy grain he tosses up

From his right hand as from a cup.
August, the reaper, cleaves his way
Through golden waves at break of day;
Or, on his wagon piled with corn,

At sunset, home is proudly borne.
September, with his baying hound,

Leaps fence and pale at every bound,
And casts into the wind in scorn

All cares and danger from his horn.

October comes, a woodman old,

Feneed with tough leather from the cold;
Round swings his sturdy axe, and lo!

A fir-branch falls at every blow.

November cowers before the flame,

Blearced cerone, forgetting her own name;
Watches the blue smoke curling rise,

And broods upoun old memories.

December, fat and rosy, str'ides,

Iis old heart warm, well clothed. his sides,
With kindly word for young and old,

The cheerier for the bracing cold;

TLiaughing a welcome, open flings

His doors, and as he does it sings. —Selected.
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Department of Education

PATRIOTIC FUND

This Letter Speaks for Ttself

Neepawa, Oct. 22 1915

To the Teachers
At the annual convention of the
North-Central Teachers’ Association a
resolution  was  unanimously adopted
that the teachers of this association
(this includes the teachers in the divi-
sions of Inspectors Herriott and Fallis)
contribute at least One Dollar per
month to the Manitoba Patriotic Fund.
Although these contributions are to
be entirely voluntary, it is hoped that
all teachers in these inspectorates will
avail themselves of this means of 8yS-
tematically supporting a cause which

deserves and requires our utmost help,
It you can see your way clear to co-
operate in this matter kindly fill in the
enclosed form and return it with the
first month’s contribution to any one
of the following: Mrs. V. Cochran, Nee-
pawa; Miss Olive Hall, Minnedosa ; or
Miss M. MeManus, Gladstone,

The executive trust that this appeal
will meet with a generous response and
that the returns will be sent in prompt-
ly, about the 15th of each month.

Sincerely yours,

A. A. Herriott,
A. B. Fallis.

FARM MANUAL TRAINING

An edueational display of the above
will be arranged at the coming Faster
convention.

Teachers are asked to prepare such
models specially adapted to farm use
in wood, iron, willows, grasses, or any
other suitable medium easily obtainable.
Something for the house, the garvden,
the dairy, piggeries, etec.

[t is desirable that only one of each

particular object be sent, as the aim is
to illustrate what can be accomplished
with available materials rather thap to
collect a large number of similar
models.  Communicate with® W. J.
Warters, director of Summer School of
Handicrafts, School Board Oftices, Wil-
liam avenue, Winnipeg, and help to
make this valuable to the individaal
teacher.

HOT LUNCH IDEA IS SPREADING

Miss Jean Whitelaw of Rosser Sehnol
is still serving a hot noon-day lunch,
and reports that her efforts along this
line have been very successful, During
the month of August the enrolment in
Rosser was 38 with an average attend-
ance of 34.4. In September the average
was 32.8, and in October 31.6. The low-
er attendance for October is accounted
for by the fact that two children moved
from the district during that month,
and another was sick. On October
slst, the day of the inspector’s visit,
thirty-six pupils were present.

Miss Whitelaw believes that the lunch

Is a factor in the excellent attendanece.
When one considers that this is a purely
rural distriet, the attendance for the
harvest months is remarkable.

Miss Estelle MeManus, of Headingly,
writes this: ““This is the third winter
that we have been having the hot lunch.
and I consider that it has been a great
snceess. I am quite sure that the pupils
enjoy it, especially those who cannot
go home to lunch, and on stormy days
many who live quite near the sehool pe.
main,

“We have a two-burner oil stove
which was given us by a lady in the dis-

R kg

e T

- I i g

~

BN e s s o,



OUTLINES IN DRAWINGS o

triet who, by the way, provides half thfx
oil required. 1 provide the other half,
and the total cost is about 50¢ a month.
Bach family takes its turn in providing
whatever kind of food we are to pre-
pare, and the cost is about 10c¢ oa.ch
day. Occasionally we have a real din-
ner, for which each family brings an

article of food deeided upon the pre-
vious day.

“I find that the parents have been
very much interested and are only too
glad to send whatever is needed.”

Why not try to work up something
along this line in yowr sehool?

SUGGESTED OUTLINES IN DRAWING FOR JANUARY AND
FEBRUARY, 1916, 1N RURAL SCHOOLS

Grade I—Washes.  Design and Con-
struetion. Practise making washes on
4+ inch by 6 ineh paper, which can be
used for various purposes, freechand,
cutting. weaving, valentines, cte. This
requires much practice, as the children
are inelined to work with their brushes
too dry, or not have sufficient paint
mixed at the commencement.

Lantern.—Color a sheet of 6 inch by
9 inch paper with the three primary
colors in rainbow effect. At the next
lesson make a fold lengthwise along the
paper and cut (commenecing at the fold-
ed edge) § inch stripes to within § an
inch of the bottom edge. Open and
paste at edge and make a handle.

Make borders by folding a strip of
2 inch by 6 inch paper into 4 or 8 see-
tions. Put a simple unit in each section
and band at top and bottom suggested
units, dots, strokes, oblongs, ete., which
should be practised at the blackboard
and on paper before commencing the
borders. '

Grade IL.—Practise making washes
and apply to a place card as illustrated
on page 26 of Drawing Book, small flags
could be used instead of candles. Make
borders and surface patterns on 2 inch
by 6 inch and 44 inch by 6 inch paper,
fold into sections before applying the
unit, see page 30 of Drawing Book I.
Praectise making the units on the black-
board and upon paper before applying
to the final work.

Grade III.—Design and booklet. With
ruler and pencil practise making sim-
ple borders and surface patterns upon
3 inch by 6 inech and 4% inch by 6 inch
paper similar to those shown on page
38 of Drawing Book II, using vertical
and horizontal lines only. Let the final

work be upon previously tinted paper.
Apply any of the ideas to a booklet upon
44 inch by 6 inch paper (tinted). Make
an all-round pattern or bands. = Insert
leaves, see page 11, No. 2 Drawing Book.

Grade IV.—Surface patterns and bor-
ders—Make patterns similar to those in
No. 3 Drawing Book, pages 20, 32, 34
and 39. Use for borders 3 inch by 6
inch or 3 inch by 9 ineh paper. For
surfaces, 44 inch by 6 inch, previously
tinted. A ruler may be used for spae-
ing only.

Grade V.—3order and tile. Practise
making borders upon 3 inch by 9 ineh
Manilla paper, using only vertical and
horizontal lines. Do not use a ruler ex-
cept for space measuring. Copy the
whole upon previously tinted Manilla
paper, using tints and shades for the
color scheme.

Tile—Make a design for a tile square,
oblong or diamond shaped, measuring
about 4 inch by 4 inech. Use only hori-
zontal and vertical lines as far as possi-
ble. See units on page 9 of Drawing
Book A for ideas. The design should -
be worked out first, then transferred to
the final paper.

Grade VI—Tile and border. Upon
Manilla paper practise filling spates
(about 4 inch by 4 ineh) with geometrie
forms, using, chiefly, vertical, horizontal
and oblique lines. See pages 20 and 38
of Drawing Book 5. The final work to
be transferred to colored paper and
worked in greyed tones of any primary
or secondary color with its complemen-
tary greyed.

Sehool Journal—Galley Twenty-five

Make a border upon 4% inch by 9 inch
paper, using a similar pattern and color-
ing.



Grade VIL—NMotto and surface pat-
tern. Praectise lettering upon squared
paper if possible. (This may not be
procurable, if so, let the class rule
their own quarter-ineh squaves). See
Drawing Book 6, page 34.

Select a short quotation or motto
and print it in a rectangular shape
upon tinted paper. (Plan the whole
upon Manilla and trace to a fresh
sheet.) Color according to the
schemes made during November. Make
a surfaee pattern, using a wunit made
from any flower or insect. See pages
9 and 11 of Drawing Book 6. Use 6
ineh by 9 inch or 9 inch by 12 inch
Manilla  paper. Color according to
schemes.

Grade VIII.—Space filling and bor-
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der or pattern. Design a border for
a square, cirele or oblong, using ideas
similar to those given on pages 7 and
39 of Drawing Book 7, the whole to
measure not less than 5 ineh by 5
inch, or larger, and to be colored ac-
cording to color schemes worked dur-
ing November. Practise, plan and
color the unit before working it on the
final paper. Make a border or surface
pattern with similar units upon 4% ineh
by 12 inch or 6 inch by 9 inch paper
previously tinted.

Further inquiries vegarding the
work should be addressed to:

Miss Hewitt, Supervisor of Drawing.
School Board Offices, Winnipeg.

Kindly send stamps for postage.

WINTER SPORTS

By INSPECTOR D. 8. WOODS, Miami

The problem of disorderly halls and
class-rooms causes the teachers of
graded schools much anxiety during
the winter season. There are pupils
who prefer to loiter inside, and though
at times inclement weather prevents
any going out this is not generally
true. If the problem is present to any
extent, it is so beeause facilities have
not been provided or direction given
to outside recreation during this period
of the year.

For another reason outside recrea-
tion should receive more attention
than it does. The tendency is to over-
heat and not properly ventilate the

. class-rooms whether the weather bhe

excessively cold or not. The physical

and mental result is evident and the

need of open air recreation apparent.
Some Suggestions

1. Organize from the inside, retain-
taining the control and leadership.
© 2. Insist on the loiterer going out.

3. Make provision for competition.

4. Games ought to he of a strenuous
nature and such that all would -be kept
busy most of the time.

5. We should be careful net to do
injury to pupils who are unfit physi-
cally for strenuous play and those who
may not be properly clad.

6. On cold days the juniors might he
accommodated in the basement or a
vacant room if such places are avail-
able and not too dusty.

Games .

1. Football for senior and interme-
diate boys.

Basket ball for senior boys or girls.

Dodge ball (snow ring) for interme-
diate boys or girls. ‘

Pomp-pomp-pull-away, tag, chasing
the hare, ete., ete.

Athletics—running events for boys.

Slide for juniors.—On many of the
grounds there is a slight ineline which
if iced for a width of 3 or 4 feet and
a distance of 25 to 100 feet, would pro-
vide a splendid sheet for sliding or
bob-sleighs. Very little water is re-
quired in the beginning and to keep
it free from snow would not entail a
great amount of labor.

If there is a small hill near by, follow-
ing the suggestion given above, preparé
a toboggan slide.

Where there is no incline a slide
might easily be erected, using 2 inch
plank. A fall of three feet in fifty feet
would be sufficient.

The school rink.—The majority of our
boys and girls skate, and those who do
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NOTICE

not would like to. Many cannot afford
season tickets to the rink. I know of
nothing which brightens the play life of
the school more than the school rink.

T feel that I cannot do better in deal-
ing with some of the difficulties that
confront one in undertaking this than
by giving my own experience,

1. The expense of the enclosure. One
12-inch ridge board is all that is re-
quired. The cost of this last winter
around a rink 70 feet by 200 feet was
$15.00.

2. @etting the foundation iece. This
is a simple matter if the town has water
works. If the school has a well which
will yield 2 or 3 barrels of water at one
time it can be done if one utilizes the
varly snow falls.

3. Keeping the rink in condition. Or-
ganize the boys into team groups and
place them in charge on alternate days

7

or weeks. A healthy rivalry will de-
velop. I found that many of the boys
would turn out from 8 to 8.30 a.m. that
they might be up with the work.

If there is a stream or pond near by
use it.

In Dauphin last season we had skat-
ing almost every day and hockey threc
times a week after four. The rink was
open for boys’ hockey from 1 to 4 Sat-
urdays and two evenings a week from
7 to 8 o’clock. It was open to the junior
public for skating from 7 to 9 four
evenings, and from 8 to 9 two evenings
per week. The total cost for lumber
and electric light amounted to $53.50.
We had 7 boys’, 3 girls’, and two lady
teachers’ hockey teams. Life at that
school was worth living. So successful
was the experiment that this season
they have opened a rink on each school
ground.

NOTICE

The attention of teachers is called to
the periodical ‘‘ Conservation,”” which is
now being sent out to all the Collegiates,
High, Intermediate and Consolidated

schools. Tt is suggested that there is a
great deal of material in this pamphlet
which may be made use of from day to
day.

i

SIMPLIFIED SPELLING

After a few weeks at boarding school Alice wrote home as follows:

“Dear Father:—Tho I was homesick
at first, now that T am getting acquaint-
ed I like the school very much. Last
evening Grayce and Kathryn (my room-
mates) and I had a nice little chafing
dish party, and we invited three other
girls, Mayme and Carrye Miller and
Edyth Kent. I hope you are all well at
home. I can’t write any more now,
for T have a lot of studying to do.' With
lots of love to all. Your affectionate
daughter, Alyss.”’

To which she received the following

reply:

““My dear Daughter Alyss: I was
glad to receive your letter and to kitow
that you are enjoying yourself. Unele
Jaymes came the other day, bringing
Charls and Albyrt with him. Your
brother Henrie was delighted, for he
has been lonely without you. 1 have
bought a new grey horse whose name
is Byllye. He matches nicely with
old Freddie. With much love from us
all, T am your affectionate father,
Wyllyam Smythe.”’

The next letter from the

absent
daunghter was signed ‘¢ Alice.”’



Special Articles

THE WESTERN SCHOOI. JOURNAL

WOOD CARVING IN
By MISS I,

It is an easy thing for a skilled crafts.
man with cultivated taste to do good
wood carving, but to carve well when
one is only beginning to learn how to
use the tools is a very different matter.
It requires so much thought and perse-.
verance to guide the tools aright, to
prevent them from slipping or spoiling
the work, that one cannot wonder the
boy is very often disappointed with the
results of his efforts.

Wood is something like human na-
ture, delightfully helpful when working
with the grain, but the novice hag such
a fight against and across it, that it
almost kills the idea that he is seeking
to  express. Every mistake, every
thoughtless, careless cut is there before
hig eyes. One of the things T have not
ceased to marvel at is this: A boy is a
remarkably good judge of his own hand-
work and he is not often satisfied
with his first attempts at woodearving.
He does not bother his head with the
things surrounding him in the way of
furniture, pictures, china, ete., that in
many cases keep his taste unspoiled,
but—the moment he begins to make
something,; it is «uite another story
then (unless, of course, he is obsessed
with the'idea of furnishing the home,
then it is sometimes a case of quantity
not ‘quality). Otherwise, here he 18
“ confronted with something he hag
made and tried to decorate, and the
decoration is a failure in his eyes—in
his eyes, not in mine. T can see that
lack of technique is hinderingy him,
and here is where the need of ‘en-
couragement comes in. In some cases
1t is only when 1 tell g boy that it took
him long years to learn how to write
and that he comes for woodearving
for only one hour or one hour and a
half in the week, that I suceeed in get-
ting him to try again with any enthu-
siasm.  Oune despairing youngster said
to me the othey day, “Why, | can't
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write well even now,” but he tried
again at his carving, finding out, as the
majority of them do, that it was no use
using his hands with all his, might.
unless there was a very thoughtful
head working with them. | am sure
you will pardon me quoting from a
Manual Training magazine. A writer
there in a few lines expresses so much
better than 1 could, what T feel. Ile
says: “‘Impressions made, hy failure
produce deeper thoughts, inspire new
resolutions and energize will power,
mere words have no such lasting effect :
by his failures he gains a mastery over
himself and thus unconsciously lays
a foundation of sound Judgment upon
which he can build the superstrueture
of hig life’s work.” Tt seems to me
that here is the edueational value of
woodcarving in the public schools. Tn
no other hand-work that T know of
does wrong doing show so plainly. The
boy is destroying in order to create.
It is something definite he has to do
and it must be done with care, or the
results are disastrous. He has not yet
acquired mueh skill, only concentrated
effort and the will to achieve wil] help
him at this stage.

The boy who most needs this work
Is the clumsy, shiftless lad, who does
nothing well, or the boy who wants
to take a model heme every  few
weeks.  Their work is so hopeless at
first that one look at it is caleulated
to take away any conceit a teacher
may possess regarding her ability to
teach. But later, when one sees these
boys beginning to work thoughttully
and earvefully it seems to me that some.-
thing has been achieved. They must
be thorough, patient, persevering and
Just a little eager about the work of
their hands before there can be any
result worth looking at. I quoted a
few moments ago something about the
boy building the superstrueture of his
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WOOD CARVING IN

lite's work. 1lis life’s work. Work
always rises fo the level of the worker,
never higher, that is well known. But
to train a boy to give thought, that
he may do common things uncommon-
ly well, to help him_reach_a higher
tevel of work, that 1s an i1mportant
step in character building. The other
morning, a few minutes before nine,
I was trying to .finish a muech-needed
model i soft wood. The tools were
very sharp and slipped easily over
ground work and design. Sowme few
boys were in the room getting out
work. Conscious that they had gather-
ed around me and grown very quiet,
[ looked up and met the bright cyes
of the most restless boy in the class.
“T would give a hundred dollars to
carve like that,”” he said, and added- -
“if T had it,”” and he was very mueh
in earnest. T tell this because at pre-
sent he is not doing very good work.
How to make him and many others
of his kind is my problem, how to seiz:
on that newly awakened impulse and
develop it into right action. along
lines of continuous effort is the ideal I
have ever before me.

I can teach the eraft of woodearv-
ing to anyone who chooses to learn
(and to some few who don’t), but to
teach the art of it is another thing.
To cut across and with the grain, to
V tool and trench can be taught, to
make the surface of the work concave
and convex can be taught also, but
that something which makes the finish-
ed work (or unfinished for that mat-
ter) very good to look upon, comes
from within. Tt seems to me that the
art of a thing is that part of ourselves
which we give to anything we do, or
create. For instance, take two maids
in a kitehen to whom the mistress has
taught all she knows in the way of
cooking. The one will dish up a din-
ner fit for a prince to eat, the other
will use the same materials and send
up something that makes one think
life hardly worth living for the time
being. Or one player will set one’s
teeth on edge with his interpretation
of a favorite master, another will give
deep delight. Two men will {ell a
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story of hidden treasure, on the one
hand you have the dime novelist, on
the other Robert Louis Stevenson. The
dime novelist may be writing gram-
matically, but—the difference. T think
this is what John Ruskin means when
he says “Drawing may be taught by
tutors, but design only by Heaven.”
We may be taught to observe a thing
and then draw, wmodel, or ecavve it
as the case may be, but to interpret
another person’s idea successfully or
sympathetically (if only in a piece of
woodearving) is a very different thing.
When art assunmes carving as its garb
it is appealing to the sense of sight
and touch in particular. 1t becomes a
matter ot feeling in more senses than
one, forcible in its appeal because it

is alien to nature, it is creation. [ am
speaking now of the artist who ex-
presses his own thought in wood. In-

deed, the Art'and (raft of Woodearv-
ing should run concurrently with a
strong leaning to the Art, if one is to
get the full delight of creative work.
To go on carving other people’s
thoughts, may eventually kill all in-
terest and no matter how feeble the
effort at first to express oneself it is
infinitely better than to continue copy-
ing. _ '

[t seems to me one of the best ways
to study design is to learn some craft
or other thoroughly. To find out the
limitations of the material, to adapt
one’s ideas to the fixed conditions of
the tools and wmaterials. In short, to
become master of them. But you will
say ‘“What if one has no ideas?” Well,
one’s efforts at designing may be
feeble and erude at first, yet ideas will
undoubtedly come if one is interested,
but I do not think they are inspired
during the pleasant interval following
dinner, they are more likely to be
built up by the unremitting concentra-
tion of all our facultics. A thing to
he noticed in historie study is that ex-
pression through all time has moved
consistently from simple to elaborate,
followed by reaction; and that the
been during the period when simplici-
ty was the keyuote. How can we hope
to appreeiate thoroughly other peo.
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ple’s ideas if we cannot express our
own. Good taste, sound judgment and
ideas will come mueh quicker with
tools in the hand. In any case they
will not come without work and ex-
periment.

““To design,”” said a master to me,
once, ‘‘is to give definite expression
to an idea.”” He did not approve of
my designs when they wandered
across the sheet of paper without
rhyme or reason. The things we trea-
sure so carefully in our museums and
galleries today were designed and
exeented by men with fools in their
hands. Art lived in the workshop in
those days; there were no designers
as such then, nothing but ecraftsmen.
In other words the craftsman was the
designer. IIe learned design through
his craft. Concerning this the great
sculptor, Auguste Rodin, has some-
thing to say. He says: “My princi-
ples are the laws of experience.”” The
combination of these principles em-
bodies his greatest preeept, namely,
that of thinking and executing a thing
simultaneously. He extols the work-
shop methods. Speaking of them he
says: ‘“The apprentice passed success-
fully through all the stages of the work
shop and became acquainted with all
the seerets of his handicraft. He be-
gan by sweeping the studio and that
already taught him care and patience,
which are the essential virtues of a
workman. The master in his turn
worked before him among his stu-
dents. He heard his companions dis-
cuss their art. "What have we today
in place of those splendid institutions
which developed character and intelli-

gence simultaneowsly?””  He  .con-
tinies, ‘‘The workshop wmethod that
Is the method which T preach today,
as emphatically as I can, calling at-
thus, “I am an artisan.”’ The school
children go out into the world. We
teach them reading, and later on all
tention to the numerous benefits and
advantages of taking up a variety of
handicrafts. Aside from sculpture
and drawing, 1 have worked at all
sorts of things, ornamentation, cera-
mies, jewellry; I have learned my les-
son from matter iteself,”’ and he, before
whose glorious work men bare their
heads in reverence, finishes simply
the great minds of past and present
arc theirs to revel in, if they choose.
We teach them writing that some day
power of expression may come to
them:; mathematics to develop their
reasoning powers, geography that
they may know something of the
greatness of the world in which they
live. We teach them something of the
past that they may learn to view the
present in the long light of history.
One  could go on indefinitely, and
have not we of the Manual Training
rooms a high ideal, also? To Ikeep
ever before the boys as they go
through our rooms the idea of think-
ing of and executing a thing simul-
tancously. It is something tangible
that is given us to do, something most
boys are deeply interested in, to teach
them how: to work intelligently, to
teach them to desive perfection, never
forgetting as we look on at their work
that unskilled fingers are trying to
execute, that mind in the making is
trying to express itself.

SIGNS OF GOOD DISCIPLINE

1. Order and system reign supreme,

2. Obedience has become a fixed
habit.

3. Good habits are inculeated and
practised.

4. Neatness, cleanliness, tidiness are
manifest.

5. Absence of fuss, noise, nneasiness.

6. Proper language and deportment,

7. Self-control has become a law.

8. Respecet for school property and
honest labor.

9. Pupils are happy because indus-
trious.

10. A congenial, friendly atmosphere.

—W. Van Dusen, T.P.S.
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HISTORY IN ELEMENTARY SCHOOLS H

MISTORY IN ELEMENTARY. SCHOOLS

By A. WHITE, Brandon

Are we getting anything like the re-
sults that we desire in our history work
in the Elementary Schools? We have
four years of history teaching accord-
ing to the program of studies.  This
would seem to provide. an opportunily
for a good range of work in this line.
‘We have definite work from text hooks,
indicating precisely how much history
is expeeted to be covered in each grade,
vet, judging from results, as revealed
in say the Entrance examination, our
children fail to get any intelligent
grasp of even the outstanding events
of our English and Canadian history.

In a measure [ am inelined to lay
blame on the Entrance examination
itself. By far too prominent a place
has, in my opinion, been given to what
is really Constitutional Iistory and to
wars, their causes and results. If one
may judge from the actual power of
grade eight pupils to intelligently grasp
the complex principles involved in

changes of government, treaties and

events leading up to and following wars,
we must, perhaps regretfully, come to
the conelusion that the time spent on
the study of such historical events is
very largely a waste of time. This
phase of historical study belongs to the
High School and the upper grades even
there.

Possibly, too, the preeise mechanieal
assignment of so many pages per grade
from a text book is mot without its
detrimental influence. Teachers are
often profoundly impressed with the
necessity of covering the work assign-
ed. This may or may not be meritori-
ous, it depends upon the method of in-
terpreting that purpose in actual teach-
ing. The program provides no clue as
to what portions of the history are of
most value to pupils in the Elementary
schools, and probably teachers forget
much that they learnt in the Normal
School regarding this, so they usually
follow the text very closely.

This in itself might be all right if all
teachers had a sense of proportion. In
actual performance it works out too

often that all events, whether important
or unimportant, whether suitable to
pupils of the age taught or not, are
taken up svstematically with the same
degree  of  emphasis. Pupils  follow
their teachers in their lack of perspee-
tive. All events ave of like importance
or unimportanee, the same dull level
throughont.

The supreme moral value that comes
from a real study of the simple primi-
tive life of the pionecr days, and from
the life stories of the great men and
women who have made our eountry and
Britain what it is, is almost entirely
lost in the present method of teaching
history. As MeMurray says, “‘For
moral educative purposes there is no
history so valuable as the biographies
of our sturdy pioncers.’”’ ;

I fear that history as taught in too
many of our schools is almost profitless.

Personally, [ am satisfied that the
histories of Canada and England pro-
vide abundance of the best kind of ma-
terial for elementary schools. All that
is needed is proper selection and sane
treatment.  In view of the inexperience
of many of our teachers T am convineed
that it would be a step in the vight
dirvection to have topies, largely bio-
graphical, selected for study in each
grade. These could be based substan-
tially on the present texts with refer-
ences to other supplemenfary books,
There are so many very excellent his-
tory veaders now published that: abun-
dance of supplementary material would
he available even to a ruval teacher.

In grade eight this plan of assjgn-
ment of topies rather than pages of text
books would lead, I am convineed, to a
much more intelligent grasp of the ma-
terial studied. Some really intensive
study of suitable historical material
would be possible. If studied with a
reasonable wealth of detail it would be
possible, nay even probable, that pupils
might come to love history and to ad-
mire the heroic men and women who
have contributed to the upbuilding of
our nation. The study of such history
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tends to the highest form of patriotism,
that finds expression in worthy serviee
and surely there can be no question as
to the need of developing within our

boys and girls a sense of social and
political responsibility that will lead
them to serve willingly their own day
and generation. —A. W,

THE SPELLING BUGBEAR
By JOHN HENRY LEGGOTT

It would iudeed be most regrettable
if many teachers were found to agree
with the writer of the article under the
caption ‘‘The Clurse of the School Life.”’
One might be pardoned for thinking
there must be some special reason for
an antagonistic attitude so strong
against the spelling of English words.
No one can deny the existence of the
spelling evil. The results of examina-
tions at school and college, where so
many students are conditioned in spell-
ing indicate a very serious trouble
which should long ago have received
the attention of educationists. The Sys-
tem at present in vogue is undoubtedly
producing bad spellers galore. Not
only is the defect found in the words
that are not phonetically spelled but
frequently words in common use are
mis-spelt.  'W. S. L. finds the bugbear
in the words themselves and fails to
give consideration to the possibility of
the souree of the mischief being found
elsewhere,

It seems to the present writer there
is far more justification for swearing
at the spelling-book—an antiquated in-
stitution that should be put on the serap
heap . without further delay—rather
than at the spelling of the words; or
finding fault with the teaching rather
than,the taught. A more unprofitable
system than that of asking children to
commit to memory lists of unconnected
and unassociated words could scarcely
be devised. It approaches as near to
eruelty as anything in school life that
has eome within the experience of the
writer and eonflicts entirely with all
the best canons of teaching.

With the adoption of a rational 8yS-
tem of dealing with this subject a dili-
" gent teacher would have little difficulty
in making at least ninety per cent. of

the pupils correct spellers of the words
they would commonly use, and, in the
making, will not have disgusted their
voung charges with language and all
its allied subjects.

The first objeet to aim at in any
change of system is to remove the ele-
ment of uncertainty from the minds of
both teachers and taught. The teacher
should know for certain the extent of
the vocabulary which it is expeeted
the pupils should be acquainted with
at the end of the successive years, and
the pupils, too, should know definitely
what is required of them. For this pur-
pose it is suggested that the grade
readers should be taken as a basis, The
first reader, for instance, will contain
quite a number of words which to the
young student will be altogether un-
familiar at the beginning of the year.
If throughout the year that reader be
carefully and skilfully used by the
teacher, each day the pupil will be-
come acquainted with an inereasing
vocabulary. The children, knowing
that the words in their reader, and
those words alone, will be used in their
spelling examination, they will endeav-
or to make sure of them. Any teacher
who is up to the mark will be able to
use the vocabulary between the covers
of the book in such a manner as to in-
terest the pupil in the study of words,
the use of which to them would become
a real joy.

Passing on to the next grade an addi-
tional number of words ‘will be in-
cluded in the text book, but still the
definiteness of the requirements leaves
the child in no doubt and removes from
the mind the clement of surprise. By
using only the limited vocabulary of
the grade—and the preceding grades
of course—in composition exereiscs,
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conversational lessons and written
work, the eye, the ear, the voice, the
hand, each contribute their share to-
wards making the words familiar and
the mental association of the words
with things and sights agreeable,
causes them so frequently to recur that
they gradually become part of the fur-
nishings of the child’s mind.  The
voeabulary of the supplementary read-
ers should not enter into the examina-
tion in spelling, but might be used by
the teacher for the helping of the more
advanced students. Under no cireum-
stances should ecateh words be intro-
duced. Devices for the purpose of se-
curing the constant recurrence of the
same word in correct form but in varied
assoclations are familiar to all good
teachers.

Pupils who have passed through the
primary and secondary schools under a
system of this kind, should they go to
the college and university, will not be
found disgracing themselves or their
teachers, by their inability to write or
speak their mother tongue correctly.
They will have acquired such facility in
the use of words that they will be in-
clined to smile at the tirades of spelling
reformers like W. S. L., who so intem-

N THE SCHOOLHOUSE IN THE EVENING
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perately denounces the ‘‘Monster’ of
English Spelling. A bad-spelling teach-
er eannot make a good-spelling pupil,
and no greater injustice can be inflieted
on a school of children than to place in
charge of it a teacher who cannot spell
correctly and who has so neglected the
education of the eye that dozens of mis-
takes can escape attention when look-
ing over the work of the several classes.

In order that such a suggested plan
may be adopted it would be necessary
for the teachers of the Western Pro-
vinees to induce the Provineial legisla-
tures to so alter their sechool and college
curricula in vespeet to spelling as to
bring into range a rational system as
above deseribed. Could this be aceom-
plished, what heart aches would be
spared! What anxiety and turmoil
would be taken from the teacher’s life!

Teachers should bear in mind that a
complete education predicates the cor-
rect use of the hand, the eye, the ear,
the voice. To write badly, to spell bad-
ly, to speak badly, to read badly, in-
dicates a defeetive education. En-
deavour, therefore, to approach as near
as possible to the character of a well-
rounded, well-grounded and complete
man or woman,

THE SCIIOOLHOUSE IN THE EVENING

Every town should have a community
centre that is meeting the social needs
of the people and directing the thought
of the community. As such work is ae-
knowledged to be an ‘‘extension of
public education.”” why should not the
building where public education is be-
gun be utilized to continue educational
growth among those who have long
since graduated from a public school?

The schoolhouse is as much a public
institution in the evening as it is in the
daytime, and ‘in every community a
wider use of the equipment of the school
plant is desirable if it has an auditorium
with comfortable seating capaecity or a
social roon. - To aniteipate social needs
many committees on the furnishing of
new schools are installing now only
movable furniture.

Where controlling boards have been
hospitably inclined toward outside or-
ganizations the latter have been glad to
make use of the school building. In
rural communities, villages, towns and
cities where the use of the schoolhouse
is obtainable its hospitality has been
accepted by farmers’ institutes and
granges, mothers’ clubs and parent-
teacher associations, taxpayers’ and
townimprovement associations, women’s
civie clubs, housewives’ leagues, orches-
tra, choral and oratorio societies, art
clubs, natural history societies, Chau-
tanqua cireles, historical societies, Boy
Scouts, Camp Fire Girls, and other or-
ganized bodies,

While all of these organizations have
held their meetings mainly for their
own members; many of them have ¢o-
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operated with school authorities in pro-
viding entertaining activities for the
enjoyment of persons who are not meni-
bers. A good illustration of this co-
operation was given in a city in New
York State where the Federation for
Social Serviee worked with the Board
of Education and started neighborhood
associations at three of the public
schools. At the meetings of these as-
sociations they discussed such subjects
as tuberenlosis, sex hygiene, bird life,
and travel, and had also musieal num-
bers and recitations, closing the evening
by serving refreshments and having so-
cial chats.

The arvangement of public lectures
of an educational character is facilita-
ted in several states through the eireu-
lation of lantern slides from the State
Departments ‘of Kduecation. The ex-
tension division of one state university
not only loans lantern slides, but is pro-
viding motion picture films.

The school as a centre for the com-
munity opens the way for the develop-
ment of latent talents, and there is a
wide field for the development of musie,
art, debating, literary, seientific and do-
mestic clubs. A girl will willingly
spend her time to learn to sew if she ean
make a stylish albeit simple dress for
herself, and she will gladly join an em-
‘broidery club if it means that she will
be taught to embroider a pretty collar
or a cover for her dresser.

The value of a centre where all the
people of a community can meet on a
friendly basis and either play together
or learn to do work that to them is pas-
time cannot be estimated in money. An
amateur orchestra learning the latest
popular airs, a boys’ club studying the
mysteries of wireless telegraphy, and
a group of adults listening to a well-
informed speaker on ‘“Citizenship,”’
gathered in a schoolhouse under tactful
leadership, will result in a force for the
betterment of the community in ability
and in happiness. '

In a New England town of six thous-
and population it was discovered that,

left to themselves, in spite of a goodly
amount of play spacc in hack yards,
open lots and playgrounds, the sixteen-
year-old boys and girls, especially the
girls, were found in greatest numbers
idly sauntering the streets of the town.
That the schoolhouse could,and should
be made an attractive ‘‘Evening Cen-
tre,”’ as it is called in one locality, is
not hard to sec.

It may be a new thought to social
workers that boys and girls get into
ruts in their play, but the larger part
of the boys and girls in this particular
town know best only four games: the
boys, football and bascball; the girls,
hide and seck and tag. The games liked
best by boys and girls are those requir-
ing running and throwing, games that
call for physical strength and quick-
ness of thought. There are scores of
excellent games that ecould be made
popular and could be played in the
schoolhouse in the evening. If a new
interest in games could be thus estab-
lished not so many children would ‘
spend the early evening in the streets.

In deciding what form this evening-
centre work or play shall take it must

. be remembered that the natnve of soeial

life is such that it eannot be thrust upon
people from the outside. It must be the
life of the people themselves or it is not
social life. The United States Bureau
of Education, through Mr. Clarcnce Ar-
thur Perry, has advanced some funda-
mental principles that will be helpful
in studying a community’s needs and
planning for its social life. He says
that as a rule all group life whose inner
workings will bear wide publicity meets
wholesome human needs.

The activity which any company of
people heartily, publicly and unasha-
medly seeks affords the precise kind of
expression which, more than any other,
it needs at that time and at the parti- -
cular stage of development its members
have reached.

Is your sehoolhouse used in the even-
ing? Tf not, is your community getting
the full henefit of its investment?
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TALKS ON PRACTICAL GEOGRAPHY

(Geography is one of the studies on
the programme that yequires a great
amount of preparation on the part of
the teacher. The old method of **Take
vour text books, read sections 9, 10, 11,
i)age 41,”" has passed away. The teach-
er as well as the pupil studies geogra-
phy. When I hear a child say he dis-
likes geography, 1 examine my text
book, subject, and myself. 1 ask my-
self: ““Am 1 making this subject of vital
interest to the child?”’

Tn my room I have the first five
grades. We have grouped grades four
and five for geography. At present we
are studying the Dominion of Canada.
When we studied the Drainage 1 read
them stories about the explorers in
Ctanada. Each child hunted magazines
and papers and read artieles, too.

Then 1 drew a map of Canada on
cheesecloth.  This is for the natural re-

sowrees. The ehildren take great de-
light in bringing the articles to school
and gluing them on the cloth.

In co-relation with composition, we
writes says on the various resources.
Grade 111 join in for the written work,
Girades I. to V., for the oral. In connee-
tion with study of coal, the children
aslk their parents, they go to the mer-
chants and find out where the coal was
bought, also the price paid for it. They
are very much interested. We are
studying gold next. One of the rate-
payers who lived ncar Dawson City
very kindly offered to give us a talk on
“‘Gold Mining.”’

I am making a series of autobiogra-
phy sketehes of minerals. These I place
on file and use in Grades I1. and I11. as
supplementary reading.

Lilian K. C, Irvine,
Chinook, Alberta.

HE WAS NOT READING

The prineipal had just been appoint-
ed and on the third day left the room
where he was teaching the high school
pupils to see what was going on in the
primary room. Miss C. had fifty-six
pupils, about half of them in the First
. Reader and the other half in the Second,

This, the advanced eclass, were on their
feet reading—at least Miss C. meant it
to be reading.

Supt. G. sat down and took up a book
%0 as to appear not to be watching the
teacher; he became intensely interested,
however,in the attempts of George Cody
tointerpret the hieroglyphies before him,
(‘hampollion never worked harder over
the Egyptian monuments. The story
was in substance that a Mr. Brooks had
bought a. house and had moved into it;
there was a parlor, ete., a barn and a
garden. Charley Brooks was delighted,
cte.

George was ten years old and had a

- good face, could evidently run, eat,
sleep, and understand matters in gener-
al equal to most boys; but, in spite of
all that, he made no headway in inter-
preting the symbols before him. Supt.

G. asked in vain: Who is Mr. Brooks?
‘What had he bought? Who is Charley
Brooks? .

The boy had uttered the words, ‘“‘Mr.
Brooks had lately bought the house
under the elm trees at the corner of the
street,”” just as he might have repeated
a sentence in Latin.

Other pupils in turn took up portions -
of the story about Mr. Brooks and his
house, and though some did better than
others, yet there was no interest evinced
in the various matters detailed; and yet
these were interesting to Supt. G., in
fact he began to think Mr. Brooks was
a pretty happy fellow, .

“I know you think they are pretty
poor readers,”” said Miss C.

“1 do not think they read at all—I
don’t think George Cody reads; and |
think all the time he and the class spend
in that way is wasted,”’

“They will learn after a while T sup-
pose.”’

“I don’t think they will learn by do-
ing what they have done this morning;
T hope they will waste no more of their
time in that way. That is not reading,
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nor is it.the way they learn to read.’”’

““That is the way it is usually done.”’

‘It is the way time is wasted. Sup-
pose now, George had been down the
street and told that Mr. Brooks had
bought a house and that he had come
back and told you; you would eall that
talking. Now instead of going down
street he turns to a book and gets the
information and then tells you, that is
reading. There is very little difference;
in both cases there is an expression of
what is in the mind; the difference is
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in the way the knowledge is gained.
Did George say to you out of the book
about Mr. Brooks what he would if he
had gained the fact down street?”
“Certainly not. I see what vou
mean.,’”’ :
“Then T will go up stairs again.’
This was the beginning of new move-
ments in the ““First Primary’’ of M .
Miss C. now began to think about teach-
ing; she had up to this time very
patiently and industriously and con-
scientiously been following a routine,

WAR SKETCHES FOR THE CHILD REN

Bulgaria

There is a range of mountains in
south-eastern Europe known as the Bal-
kans. Here or close at hand you will
find a group of little nations—Bulgaria,
Servia, Roumania, Macedonia, Greece,
Montenegro, Turkey. TLook this up on
the map. The story of Bulgaria is full
of interest. It should be known by all
Canadian children.

Anyone who has travelled in Bulgaria
will have noticed three things—the por-
trait of Mr. Gladstone, the great Eng-
lish leader, in the cottages of the peas-
ants; the monument to the Czar of
Russia in the market places; the hate
of the people for the Turks. And yet
Bulgaria has taken arms against Eng-
land and Russia and is now co-operating
with the Turks under the direction of
Germany, and all because King Ferdi-
nand has turned traitor,

Long ago there were in Bulgaria fine
palaces, and the rulers sat on ivory
thrones decked with pearls and gold
and diamonds. Then came the Turk
and overran the land. Bulgaria and
the other little nations were crushed.
Their greatness passed away.

Then slowly one of the five began to
grow again. It was Bulgaria. She
set up schools and churches, and at last
became so strong that Turkey began to
take notice. She did what Turks have
always done in such cases. She order-
ed a massacre. No paper would dare
to print all that could be said about
this massacre. The road-sides of Bul-

garia were heaped with human skulls
and skeletons, babies were bayoneted,
homes destroyed. The news reached
England. Mr. Gladstone was at the
height of his power. The Turk must
go, he said. The butcher of Constanti:
nople must find a home bevond the
Bosphorus. 8o the powers of Europe
met at Jast. Russia went to war with
Turkey to save Bulgaria. She shed the
blood of 50,000 men at Pleyna. In 1878
she signed a peace at Stephano, which
left Bulgaria free. This was the happy
ending to one of the world's saddest
stories.  This is why Bulgaria wrote
these words to England:

““If ever the Bulgarians breathe again,
if ever they succeed in throwing oft the
yoke of slavery which has weighed on
them for five centuries, if- ever they ac-
(uire the right to live, not as a nation
of slaves, but as a free people govern-
ing themselves, the honour of the
achievement will be due in the greatest
measure to the noble English people.’”’

This is the story of Bulgaria, and the
present action of King Ferdinand in
calling his army to overrun little Servia
is the action of a traitor. The other
day five Bulgarian farmers waited on
the king and told him what the end of
it all would be, but he is a (German at
heart and would not listen. Neverthe.
less, the end will come Just as these
five men said. King Ferdinand will
lose his throne; his country will lose
its place among the nations, for in this
war right will triumph.

e i
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RANDOM SHOTS

It has often been said, and it is pretty
generally true, that a school teacher can
be ‘‘spotted’’ on sight. Teachers, in-
dividually and in the bulk, seem to
carry about them a sort of mental or
spiritual musk by which they wmay be
at once distinguished from ordinary
people. This seems to be much more
potent in the female of the profession
than in the wmale. As a rule he rubs
elbows, his own and others, more than
she, and thus aeccumulates from various
sources, many influences that tend to
counteract the piquant class-mark of
the teacher. Let this be as it may, it
is safe to say that all teachers have this
mark in greater or lesser potency. So
it shall now be named; and for want
of a better name let us call it the Aroma
of Erudition.

Let us now consider this Aroma. This
appears to be difficult for the reason
that we are mnot definitely certain of
Just what we are trying to consider.
But when we recollect the many con-
ventions and other teachers’ gatherings
we have attended this will recall to our
minds just what the Aroma of Erudi-
tion is. The next step is to set forth
how it is, and why. To wunderstand
how it came into being we must turn
our thoughts to a consideration of a few
theories (any will do); then to a few
practical things. We must do this in
order to see exactly how easy it is for
us to consider theories; and how hard
to understand the practical. As a broad
indication of why this is thus we may
take another (the first for many years,
no doubt) look into that eminent Philo-
sophy of Education by that eminent
Johann Karl Friedrick Rozenkranz. On
‘page 26 we find as a form of education,
this sublime theory, ‘‘The mind must
estrange -itself from itself, so that it
may place itself over against itself as
a special object of attention.”” This is
delicious. The Normal School profes-
sors, and no doubt many public school
teachers could explain this passage to
the satisfaction of everyone concerned.
Of course no one would then be any
wiser, but that is not even expected.
On the other hand, when Bill Jones

asks a teacher ** What's the matter with
my boy. le’s not learning at school?”’
the teacher can not answer iim—that is,
not without pawing the air for a few
theories. And Bill never does know
what is wrong with his boy.

Teachers are reared on foo many
theories that lack praetical sense. Just
imagine an office manager orvdering his
stenographer to isolate herself from her-
self so that she might place herself over
against herselt (or him it might be) as
a special object of consideration. Of
course, there is just a chance that she
might have once been a teacher; in
whieh case she would understand him
exactly and proceed to obey. Other-
wise, if wise, she would call for protec-
tion.

What reason there is in requesting
that teachers, any more than grain buy-
ers, or bartenders, or any other class
of people, estrange themselves from
themselves and place themselves over
against thmselves, is rather more than
the mind of man can fathom. Still,
being teachers, we are ready to listen
to anything so long as it sounds com-
plicated, theoretical, and not too prae-
tieal. If our trustees once got ‘‘wise”’
to this penchant of ours we should all
be more nearly ruined than we are.
They would only need to speak to us
thus: “You are requested to separate
the salary you ask for from itself, and
place it over against itself (for sub-
traction) as a special objeet: of our
consideration; we unanimously and
maliciously, and vice-versa, having in-
tentions to curtail same progressively
and continuously,”” and we would reply
heroically thusly: ‘‘Kismet! Kiss me.”’

The Aroma of Erudition is made up,
in varying proportions, of the follow-
ing things:—

A. A calf-like veneration of the Teat
of Theory.

Explanation—‘ And behold! they set
up false gods, and worship them.”’

B. A badly focussed Idea of Self.

After having been spoon-fed on
theory for some years in school, we pass-
ed our theoretical exams. There was
a time early in our school eareer when
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we condenmmed some of our studies as
“nouse.””  Our teacher heing horrified,
we “‘stuck to it,”” and finally suceeeded
in memorizing sufficient words on the
“no use’’ subjects to snceessfully de-
lude ourselves and others.  During
these school days, lasting till we were
very wise and mature (say 16 years of
age) we probably did not meet one veal
faet of life; but we passed all our
exams. In this way the all-importance
of the school room became part of us.
Upon going to Normnal School we were
further assured that as teachers we
were Divinely Called; that the teaching
profession was the noblest of all eall-
ings. It was so noble in fact that we
were not to think of salary—a mere
vulgarity—but to let our minds dwell
on our Glorious Privileges as teachers.
So we then knew that we really were
noble, grand, lofty, and cverything of
the sort. We had only suspected it
before. The plain trath, of course, is
that teaching is no more noble, ete.,
than washing dishes, or cutting a cord
of wood. Seeing that practically all
our pupils after leaving school are go-
ing to engage in such occupations as
rocking cradles, running engines, kill-
ing pigs and chopping wood, what do
you think we ought to do about it?

C. A totally unfocussed idea of
Things as They are.

Teachers having of necessity isolated
themselves, mind and body, from the
world of men, women, and things, and
buried themselves, mentally and Spirit-
ually, between the covers of books,
naturally can not know Life as it actual-
ly is. In this they arve like preachers.
But they know their lack of worldly
wisdom, and teacher-like they procced
to ““‘read-up.”’ Simply more theories—
as they speedily discover when they try
to “‘mix’’ with men of the world:—
commereial travellers, bartenders, bar-
bers, conductors, ete. These ‘“ordin-
ary’’ men can give ‘‘them cards and
spades,’” and ‘‘beat them to it’’ every
time. So teachers are getting ‘“‘wise’’
to.this eondition of affairs. There are
some who are making it their duty to

““mix’’ in all kinds of company in order
to get out of that terrible place, the

teacher’s rut. One eminent teacher in
this province said not long ago that he
thought a good game of poker broaden-
ed a man. So he ‘“‘sat in"" occasionally

D. A God-like disdain of Dirt (on
person of blacksmiths, farmers, grave-
diggers, hangmen, ete.)

For a somewhat extended treatment
of. this, read “‘Book of Snobs,”” by Mr.
W. P. Thackeray; also Genesis, ch. T..
IT.. TIT,, and the rest.

E. An ““awfully sweet’” appreciation
(so called) of the Beautiful—“in the
Child.”” ““in Nature,” ““in Literaturve.’”’
““in Musice, Drama, Painting, Sculpture.
Raftia, Plasticene, and Prang’s Draw-
ing Books”’

This refers to the ““culture’” side of
the attaininents of the teacher. The
Beautiful ! What a fund of a—of the—-
whatyoumayeallit, the word econtains.
The Beautiful—a Love of the Beautiful.
“in the ¢hild,”” ““in Nature,”” in—and
so on in all things including even wash-
tubs, and tobacco (men only). HHow

the farmer should love the beautiful in

the moss-grown, iron-bound buecket
with which he draws water for six
mules at 5 a.m.  How the scrub-woman
must appreciate the beautiful mud on
the floor she serubs by lamplight. Such
effects of light and shade. And so on.

The faet is that no person, living, well
and sane is without a love of the beau-
tiful. But ‘“beautiful’’ is not stand-
ard. but is relative and comparative.
So because you like to talk about sun-
sets romantically, do not despise your
tieighbor beeause she likes to talk about
her beautifal butter prosaically. Un-
less you are a Ruskin or a Harry Lauder
you will fail to put the “Beautiful’’
into words; so why rave about it.

Then, as we are engaged at a very
practical job it behoves us to pay more
attention to those things belonging to
commonplace affairs of commonplace
people. The school room can neither
make nor unmake a genius; but it can

make or retard the making of a practi- |

cal person. Ts there or is there not
some plan whereby the school can teach
only things that really matter? The
need for men and women who ean do
things was never so great as it is today.
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THE CAVALIER PAINTER

By Art Lover

Most of us are familiar with the por-
traits of the children of King George
V.. and that may help us to become
interested in the picture of two little
princes and a princess who lived nearly
three hundred years ago, and in the fa-
mous artist who painted it. We refer
to the splendid picture of the children
of Charles I, and to Anthony Van Dyck,
the great Flemish painter.

Let us imagine that we are standing
before the original painting in the
Royal Gallery at Dresden, where we

standing at the right of the picture,
gowned in white with a miniature court
train of blue velvet, and with some red
roses in her hair. Between his brother
and sister we find the youngest, James,
who was born on October 15, 1633, and
became the Duke of York, and after-
wards James Il. of England. James is
clad in a dress of soft rose color with a
white overdress which permits only the
sleeves of the undergarment to be seen.
He wears the little white eap that is so
familiar in another portrait of him, com-

can see the beautiful coloring of

the
costumes and the life-like expressions

on the little faces. The Prince of
Wales, afterwards Charles II., who was
born on May 29, 1630, is portrayed as
a manly little lad of about seven years
of age, dressed in a golden brown suit,
with wide collar and cuffs of white lace.
The Princess Mary was born on Novem-
ber 4, 1631, and became the wife of Wil-
liam II. of Orange, and the mother of
William ITI. of England. She is seen

monly known as ‘‘Baby Stuart,”” which
is a detail from that other group of the
Children of Charles 1., also painted by
Van Dyck, and now in the gallery at
Turin. Two dogs, the pets of the royal
children, are sitting at their feet and
look as if they understood as well as
the children that they were posed for
a picture,

It is a delightful group, and serves as
a good illustration of the work of Au-
thony Van Dyeck, who was essentially
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a painter of rovalty. None knew better
than he how to portray the refincment
of face, figure, and dress, that scemed
to characterize the Flemish, Freneh,
Spanish, and English nobility whose
portraits he painted.

Van Dyck was born in Antwerp in
1599, and studied under Rubens, who
was the greatest Flemish artist of his
time. The young Van Dyck soon bid
fair to rival his great master. and in
1621 he set out for Ttaly to study the
beautiful paintings of that country. He
travelled four years, and when he re-
turned to Antwerp in 1625 he left be-
hind him more than a hundred pictures
to immortalize his name, although his
most important works were painted
Just after his return to his native land,
He then made several trips to London,
and finally was appointed painter to the
court of Charles I, for which he re-
ceived the honor of knighthood and two
hundred pounds a year. He worked in
England seven years, and there are
said to be over three hundred and fifty
of his pictures in the private galleries
of Britain, besides the masterpieces in
the National Gallery. e painted

. with his tastes and talents.

‘artist.

thirty-eight portraits of Charles 1. and
thirty-five of Queen Henrietta alone.
Van Dyck lived in a princely establish-
ment at Blackfriars, and found life at
the English court quite in harmony
Like many
of the Old Masters he painted a marvel-
ous number of pictures during his short
life of forty-two years.

He died in London in 1641, and was
buried in S8t. Paul’s Cathedral. His
monument may be found near to the
grave of Turner, the famous English
But the greatest monuments to
his name are the hundreds of beautiful
pictures of rulers, princes, statesmeil,
and the lovely women and childven of
King Charles’ court, that are to be found
in every great art gallery in the world.
In the refinement of the faces, the no-
bility of the carriage, the shimmering
of the exquisitely colored satins, the
dainty fineness of the laces, the softness
of the velvets, the gleam of the pearls
and golden chains, which are seen in his
portraits of royalty, as well as in the
sincerity of his religious subjects, we
learn to know and admire the finished
art of The Cavalier Painter,

A Little Bit of England

There’s a little bit of England in my keeping, do you know— "
~ A little bit to toil for, and to love, come weal or woe;
There’s a leaf of England’s story handed down through ages hard,

And a bit of England’s glory that I’d give%y

There’s a little bit of England in my keeping,

life to guard.

do you know-—

Wrapped about with wondrous legend of the times of long ago,

When the cloud of battle

darkened ’gainst the flag that flies today.
And the knights to war-notes hearkened massing splendid for the fray.

’

i

There’s a little bit of England in my keeping, do you know—
A little bit of Homeland that God gives us here below ;
There’s a little bit of England ’gainst the wide world that we’d hold

Till it knew that men of England have

the hearts of knights of old.

—IFrom the “Pall Mall Gazette,”’
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The Children’s Page

The New Year

The New Year comes in the midnight hour
When the beautiful world is still,

And the moonlight falls in a silver stream
Over meadow and wood and hill.

‘We caunot hear the tread of his feet,
For so silently comes he;

But the ringing bells the good news tell
As they sound over land and sea.

Where’er he steps new joys upspring,
And hopes that were lost, or diwm,
Grow sweet and strong in the golden hours,

That he

everywhere bears with him.

He brings us snow from the fleeey elouds;
He sends us the springtime showers;

He gladdens our world with the light of love
And fills its lap with flowers.

Some day, as softly as he came,
He will pass through the open door,
And we who sing at his coming now
Will never see him more.

—Zetterberg.

EDITOR’S

A Happy New Year to you all, Boys
and Girls, Old Friends and New, and let
us hope that many of you who are now

new friends will be old ones by next
New Year’s.

Here we have turned over a new page
again. The old one with all its blots
and seratches, all its seribbles and its
fine writing is turned back and done,
and across it all Father Time has writ-
ten “‘Finis,”” and here is our fair new
page with nothmg on it but ‘‘January,
1916.” What are we going to write
" on this elean, white page? Are we go-
ing to make it nedt and tidy, are we
going to dot our i’s and ecross our t’s
and. keep our margins eclear and
straight? Are we going to make this
yvear a record of a hap]py life lived un-
selfishly? of kind things done for

others; of unkind things left undone?

CHAT

Are we going to avoid the blots of teni-
per, meanness, untruth and laziness,
that perhaps disfigured the page of
1915? Let us try, everyone, and if by
accident a blot is made let us make the
best we can qf it. If it is possible let
us clean it up by saying we are sorry
and working hard to show that we are,
and if at the end of the year our 1916
page is better than our 1915 page our
trouble will have been well worth while.

We hope your Christmas was a very
happy one, and that Santa Claus was
more than kind to you and filled your
stocklng to the top. 'What did you find
in the toe? Was there a little parcel,
or an orange, or a bag of candy? We
always were in such a hurry to get to
the parcel in the toe that we hurried
through all the others and had to go
back over them again. Are you enjoy-
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ing that new sleigh you got, or those
fine skates? Are you getting rosy
cheeks and hearty appetites snowball-
ing and sliding out doors where the sun
shines on the heaped-up, beautiful snow
that is the envy of all other countries?
What would our Christimas be without
snow? Would the evergreens look so
green, or the holly so red with any other
setting? Even the beauties of Califor-
nia pale beside the beauty of Manitoba
fields and forests in the winter. Play
outside whenever you can and feel the
blood leap through you as vou run and

play and enjoy it all, so when you
are older and have to spend long hours
at a desk or in a store, you ean look back
on all those beautiful winter days of
sun and snow.  Cut the wood and carry
the water, feed the cows and chickens.
and run errands with joy in your heart
and a whistle on your lips, and even if
yvou haven’t much time for play you will
have just as much fun and will get just
as much fresh lovely air as if you were
an idle boy or girl. Onece again, Happy
New Year to you, one and all!

PRIZE STORY

Were you all too busy with Christ-
mas to write us any stories? Well, we
must just forgive you, that’s all, and
ask you to write on another subject this
month, and it’s a great big one, too,
““What are the Canadians doing to help
the Returned Soldiers?’” Tell us ail

you know of this great, big subject, and
tell us what you think they should do
for our brave soldiers who have been
disabled fighting for their country.

We are publishing a story this week
written a couple of months ago on
“The Prairie Chicken.’’

The Prairie Chicken

It was dimming twilight—just the
time at dusk when all is silent as
though to take breath after the busy
day. As T entered by the footpath into
the shadowy woods, a squirrel sprang
lightly from tree to tree, scolding in-
dignantly, as though to warn all the
shy wood . folk that a stranger was in-
truding, and to be ‘“‘cautious! cau-
tious!”” he warned in his shrill little
voice. An owl glared down out of an
old oak at me, and inquired “Who are
vou? Who? Who?”’ An oviole trill-
ed anxiously in the distance, and was
answered  reassuringly by its  mate.
Wandering down a winding path. a
sheet of glimmering water unfolded be-
fore me, showing little silver ripples
where it caught the beam of the rising
crescent. A twig snapped, and the
dark form of a wolf dropped from the
water’s edge, fading into the dusk, A
kildeer’s weird cry floated across the
water, and a prairie chicken’s ‘‘Hm!
Hm! Hm!”’ came from the dis-
tance, and leaning against a tall pine
I began to wonder how is it that all

these wild ereatures and birds are be.
ing hunted to death? The prairie bird
called again, then gave a startled ery
and whurr, only to light nearer me,
seeming but a shadow among shadows.

Oh. there is full need of its cunning,
for are there not enemies on every side,
waiting to eat the eggs, destroy the
voung, and, too, the crucl shot that
brings it down out of the cool air, leav-
ing it a quivering heap of dishevelled
golden and white and brown. Tt is
heart-breaking to seo the noisy pleasure-
seekers break into the calm and quiet
of wood and plain, returning with the
car leaded with their feathered spoil,
leaving terror. fright and disorder be-
hind.  What can be expected but that
£oon the last will he gone?

Late in June, carefully hidden be-
neath the entangled foliage of shrub,
may be seen to the keen observer the
praivie bird’s nest, with its thirteen or
fourteen white-hrown speckled  eggs.
Everything scems to go well with them,
exeept for an eccasional happening .
and why is it that more often  the
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eraftily hidden nest is not nosed out
by some of the four-footed folk? I
imagine it must be, as in the ease of
the duek, that the sitting bird loses her
scent. .

It does not seem long until the proud
mother brings her little family forth,
and then new troubles and worries, or
could we call them pleasures, begin.
She teaches them all her craft, and so
thoroughly that even the sly fox or
cunning weasel is foiled when she gives
the alarmed call. They are misled and
quickly follow her, for she suddenly has
a broken wing and is flopping helpless-
Iy, but when she has drawn them from
the little ones, gives a relieved, mock-
ing ecall and skims away, cireling back
to her chicks. 1f you should have pass-
e¢d by not a one would you have seen,
for they were all hidden in the be-
wildering grasses and leaves, of which
they secemed a part. )

ANl this they gradually learn—of

where the best oat stacks are found,
which pools are deepest, who are
friends and who foes, what buds in
winter are sweetest, and how to make
a safe, warm hiding place amongst the
sSnow. ‘

But soon our winter bleakness will
not be broken by its one large bird, the
prairie chicken, and soon it will no
longer dot our winter sky or the white
monotony with the criss-crosses of its
snowshoes.

And leaning against the trunk of the
tall pine, with a heart full of wonder
at the beauty and provisions made for
the protection of the wild things, T
looked to the calm sailing moon and
with a sigh turned to. the now darken-
ed pathway, the soft murmurings fall-
ing faintly around me, the sweet per-
fume of the ecarly flowers about me, and
T walked home with deep thought in
myv heart.

Tllen Traser, Franklin Sehool

SOMETHING TO PLAY
GEORGE 1. JOHNSON

Some Good Indoor Stunts

As the cvenings grow longer, much
fun may be had in trying some of the
many little trick games that have
amused e¢hildren and grown-ups for
many generations. Sonie of these you
may know already, but there is fun in
trying them again, and almost always
there will be one or more in a group to
whom the games are new.

Omne of the most puzzling of these
games’ is that of telling. who raised a
hand behind your back. Ask three or
four of your playmates to stand in a
row facing you and hold up their hands,
elbows at sides, fingers up, and palms
towards their faces. Now ask all to
put their hands down by their sides.

Then turn your back to them and ask
one to raise one hand and hold it up.
Meantime you appear to be busied
about something until a minute or more
has passed. Then you tell the one whose
hand is raised to lower it like the others.
Now you turn towards them and tell
them to raise their hands as in the first
place, elbows at sides, fingers up, and
back of hands towards you. You will
be able readily -to pick out the hand
that was raised behind your back for it
will be paler than the others. The rea-
son is that while the blood gathered in
the hands that were held down, it flow-
ed out of the hand that was raised and
left it whiter than the others. This is
quite a puzzling game to those who do
not think of their physiology lessons.

WHO'S WHO?

An amusing trick game may be'play-
ed to puzzle one of number who is not
familiar with it. This game may be
called ‘““Who’s Who?”’ The one who

does not know the game leaves the roon.
The rest arrange themselves in a circle
and agree to describe each his right
hand neighbor. The one who left the
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room is recalled and instructed to ask
a (uestion of each player in turn around
the circle and from the answer guess
“Who’s Who.”’
changes in the mind of each player
(uestioned, the answers become very
puzzling until the one asking the ques-
tions begins to suspect the joke in the
game,

There are a good many ‘‘mind-read-
ing’’ games that are quite puzzling for
a while. One of them is to tell a num-
ber selected by the ecompany. In this
game the leader has a helper. The
lteader leaves the room. The rest arrange
themselves in a circle and select some
number less than one hundred. The

Sinee ““Who’s Who’’ -

leader is recalled. e goes from one
person to another placing his hands on
their temples and bidding all to think
hard of the number chosen. When he
comes to the accomplice, the accomplice
makes a slight biting movement of the
jaw. This movement can be felt by
the hands of the leader on the temples.
Slowly the aceomplice ‘‘bites’’ out the
number. If the number is over ten, he
““bites’’ first the number in tens place,
pauses, and then ‘‘bites’’ the number in
units place. Thus if the number chosen
is 34, he bites three times, pauses, and
bites four times. In this game the com-
pany need not know there is an accom-
plice.

Scho_c_)_l_ _N ews

Winnipeg

The school management committec
reported, recommending:

1. That the resignations of Miss M.
J. Gray, Mrs. I. A. Hoole, Miss Clara L.
Groff, Miss E. A. Trvine, Miss M. Me-
Keague, Miss Helen Rutledge and Misg
S. Lyone be accepted, to take effect on
the dates specified in their letters of
withdrawal.

2. That leave of absence without sal-
ary be granted to Miss S. Gordon until
March 31st, 1916, and to Miss J. Camer-
on, Miss M. Bastin, Miss Jessie Ellis
and Mr. A. Dickson until June 30th,
1918,

3. That the application of Mr. F.
Adams for leave of absence for active
serviee be granted.

4. That the following teachers be ap-
pointed to positions on the elementary
staff at schedule salary, under Agree-
ment Form A: Miss Mabel Eyres, Miss
Rose Magnusson, Miss Christina Gunn,
Miss Mary Winram, Miss Marjorie
Douglas, Miss Katherine S. John, Miss
Jean H. Wilkie, Miss Ada Spearman,
Miss Jennie McCuallough, Miss Nellie H.
George and Miss Nellie B3, Secarth, ap-
pointment in all cases to dafe from time
of assignment to classes.

Winnipeg Teacher’s Retirement
Fund

Your trustees are pleased to be able
to report that the financial statement
for the year 1914, which has been duly
audited and certified by the official
auditors of the Winnipeg Publie School
Board, shows that there has been a very
satisfactory increase in the surplus
funds, the amount to the eredit of the
fund at the close of that year being
$54,382.27, or an increase of $14.077.92
over the previous year. The funds are
in excellent shape, the interest earned
on investments being more than suffi-
cient to meet payment on all retirement
annuities, thus allowing the full amount
contributed by the teachers and by the
Winnipeg Public School Board to be
transferred to permanent aceount for
investment. _

As. in previous years, the surplus
funds have been invested in first mort-
gages on improved properties, the rate
of interest earned being 8 per ' cent.
Interest payments have been met
promptly, the interest on very few loans
being in arrears.

The Northern Trusts Company, who
make the investments, charge a com-
mission of 1 per eent, so that the net
earnings ave 7 per cent. on investment,
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At the close of the present year, it.is
expected that the fund will show an in-
vestment in the neighborhood of $68.-
000.00.

The number of teachers contributing
to the fund during the current year and
the basis on which they contributed is
as follows:

199 teachers on a basis of $5.00 per an-
num; 276 teachers on a basis of $10.00
per annum; 110 teachers on a basis of
$20.00 per annum.

Twenty-six teachers have withdrawn
from the fund during the eurrent year
through their retirement from the pro-
fession, and one through death.

Thirteen teachers have withdrawn
temporarily on leave of absence.

Five hundred and forty teachers con-
tribute at the present time as compared
with five humdred and twenty-eight at
the close of 1914.

Five annuitants received the retiring
allowance of $400 per annum, while
Miss E. A. Holiday, who, after service
of 25 years, has been incapacitated for
teaching and retired from further ser-
vice, has been granted an allowance of
$200 per annum under Section Thirteen
of the By-laws governing the fund.

The rate at which the fund continues
to grow and the promise that it gives
of still greater benefit to teachers who
have spent their lives in the school ser-
vice, is a matter of gratification to your
trustees. The motto, however, should
still be ** Make Haste Slowly.”” Let the
foundation be secure. Respectfully sub-
mitted,

Thos. Laidlaw,

A. C. Campbell,
Teachers’ representatives on the Board
of Trustees, Winnipeg Teachers’ Retire-
ment Fund,

Northern Teachers’ Convention
fand School Fair
The annual Teachers’ Convention was
held in Whitmore School, Dauphin, on
Thursday and Friday, November 4th
and 5th. The convention from first to
last proved a suceessful and instruetive
one. A noticeable feature was the large
attendanee of parents, especially at the
Thursday afternoon session.

Thursday forenoon was spent in judg-
ing the exhibits of the fair and examin-
ing the contestants in reading and sing-
ing. The reading and singing was ex-
ceptionally good, the medal in reading,
Trban schools, was awarded to Sadie
Riddell; Rural schools, Emeile Larson,
while the medal for singing was award-
ed to Verna Stelek.

In the afternoon the econvention was
formally opened by Mayor Macdonald
with his address of welcome to the
teachers. The speakers for the session
were Mr. Bell, the president, Mr. Wat-
son, director of school gardening, and
Mr. Newcombe, superintendent of edu-
cation. Mr. Watson spoke on ‘‘The
Ideal Rural School,”” while Mr. New-
combe took as his subject ‘“Recent Edu-
cational Progress.”” Variety was given
to the programme by having selections
from the Normal Orchestra, choruses
and folk dances from the public school
pupils.

Thursday evening, the teachers were
““At Home’’ to their visitors in Whit-
more Assembly Hall. The MeMurray
Orchestra was in attendance, and in ad-
dition to these selections an interesting
programme was given, followed by re-
freshments. Altogether a very pleas-
ant evening was spent.

Friday forenoon two sessions were
held, one Grades I. to 1V., the other
Grades V. to VIII. In the junior sec-
tion interesting papers were given by
Mr. Walton, of Glenlyon, on ‘“‘Number
Work.”” Mr. Gutske, of Deer Park,
on ‘‘Primary Writing”” and Mr. Beattie,
of Dauphin Plains, on ‘‘Nature Study.”’
In the senior section excellent papers
were given by Miss Fraser, of Gilbert
Plains, on ‘“‘Music.”” Inspector Herri-
ott, of Gladstone, on ‘‘History,” and
Mr. Harding, of Dauphin Collegiate In-
stitute, on ‘‘Co-operation of Our Ele-
mentary and Secondary Schools.” In
both sections very pointed discussions
took place.

Friday afternoon Assistant Scout
(‘'ommissioner Melntosh gave an inter-
esting talk on ‘‘Boy Scout Work.”’ This
was followed by an excellent paper on
“Composition™ by Mr. A, W. Hooper,
of Winnipeg.
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The voutine of business was then at-
tended to, and these officers cleeted:
Hon. Pres.. My, Newceombe; Pres., Mr.
Bell; Viee-Pres., Miss B. Gunne; See-
Treas. Miss Shaver.

A resolution was unanimously carried
that cach teaeher in the distriet contri-
bute $1.00 a month to the Patriotic
Fand.

It was decided to hold the convention
of 1516 at Gilbert Plains.

The singing of the national anthem
hrought the convention to a close.

Box Social at Bidford School

The scholars of Bidford S.1. No. 456
held a very suceesstul Box Social on the
evening of Friday, November 12th. The
sum of $102.75 was realized, $60.00 of
which was donated to the Canadian Red
Cross Fund, and the balance used to
purchase the ‘‘Book of Knowledge™’ for
the sehool library. .

The Bidford scholars send in a budget
of news of the distriet ecach week for
publication in the Deloraine Times. We
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have found this to be of benetit to the
scholars, and the news s appreciated
by the vesidents of the distriet.

W. M. Pecover, Teacher.

Notes

Miss Vera Ruddell, primarvy teachoer
at Snowflake. has accepted a similar
position on the Russell School staff for
1916.

R. Cameron Mulligan, principal, has
aceepted the principalship of the Ross-
hurn Consslidated Sehool.

Hermann G, Harvis, B.A L is prineipal
of the Glenboro Sehool.

The staff for the present term in the
Hamiota Consolidated Sehool is as fol-
lows:

Public School Depavtment-—Miss 1.
M. Cochrane. Primary Grades 1., 11.:
Miss K. Cowan, Grade i Me. K. AL
Lewis, Grades TV, V. Miss S, Sproatt.
Grades VI, VI, VIII.

High School Department.—Miss 1.
Coates, BLA., Assistant; I A. Neclin,
M.AL Principal.

A Nation’s Strength

Nat gold, but only

men ean make

A people great and strong—
Men, who for truth and honour’s sake,
Stand fast and suffer long.

Brave men who work while others sleep,

Who dare when others fly

They build a nation’s pillars deep,
And lift them to the sky.

—Emerson

Land of My Fathers

Land of my fathers! wheresoe'r I roam,
Land of my birth! to me thou still art home,
Peace and prosperity on thy sons attend
Down to posterity their influence descend.

Though other climes may brighter hopes fulfil,

Land of my birth! I ever love thee still!

Heaven shield our happy home from each hostile band.
Freedom and plenty ever crown our native land.

—Welsh National Anthem.

ot e
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Obituary

Miss A. Rintoul

All Gladstone heard with a shock of
the sudden death of Miss A. Rintoul at
her boardinghouse in town, last Friday
evening at about 8 o’clock. Deceased

MISS A. RINTOUL

had only been ill for a few days, and
many of her friends did not even know
she was sick until hearing of her death.

Annabella Rintoul was born in Glas-
gow, Sceotland, in 1860. She received
her early education in the Glasgow pub-
lie schools and graduated from the Free
Church normal college in 1878. After

this she taught for nine years in a Glas-
gow. Board school.

In 1887 she and her sister joined their
parents, who had emigrated to Canada
a few years previously and settled near
Orangeville, Ont.

In 1889 she accepted an invitation to
teach in the Gladstone school, and ar-
rived here in February of that year.
Since that time she has been steadily
engaged in her profession in the Glad-
stone school, only having missed a half
term in her 28 years of service. She
arrived in town when the school was
one of one-room, and although she was
offered the principalship on one occas-
ion, she has preferred the primary work,
for which she had marked ability. In
her long term of service she has been a
steady influence for good in the com-
munity, and the esteem in which she
has always been held by her pupils is
perhaps best shown by the many sob-
bing little pupils who seem heartbroken
over their loss.

On Sunday morning a memorial ser-
vice was conducted in the Presbyterian
Church, of which she was a life long
member. The morning service in the
Methodist Church was withdrawn out
of deference, and the many friends of
the deceased lady met to pay their last
respects.

The body was embalmed and pre-
pared for the long journey to the family
home near Orangeville, Ontario, where
burial will take place.

On Tuesday, at 1.30, a short service
was held in the church over the casket,
which was later shipped east on the C.
P. R. 240 train.

Very prominent in the large crowd
which gathered at the station was the
assembled mass of school children, who
marched to the train captained by their
teachers, the primary tots in the lead.

The deceased is survived by her mo-
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ther and father and one brother, resid-
ing in Ontario, and one sister, who lives
at Grand Forks. Minn,

The bereaved relatives have the
heartfelt sympathy of a host of friends
in their bereavement.

The School Board is considering the
establishment of some Rintoul Memorial
in the school here,

—G. W. B.

Mrs. Geo. W. Bartlett

Mrs. G. W, Bartlett, wife of the prin-
cipal of Gladstone High School, died at
her home in Gladstone on Tuesday, De-
cember 21st. Before her marriage, de-
ceased, who was a graduate of the
Manitoba Normal, 1895, taught school

with marked sucecess at Dugald, Ravens-

wood, Barnsley, Ridgewood, Clear
Springs and Oak Bluff. She was well
known throughout the Province, very
popular as a singer of Scotch songs, and
beloved for her bright, unselfish disposi-
tion. She never lost her interest in the
boys and girls, and made her own home
a centre of influence among the young
people. She was an enthusiastic Sun.
day School worker,

Mrs. Bartlett was born at Lucan, Ont.,

in 1876. She came to Manitoba in the
“boom days,’’ a daughter of the Mange
on a jlonely mission feld, Throughout

MRS. GEO. W, BARTLETT

her life she remained a sympathetie sup-

porter and advocate of home nmissions.
The funeral took place at Clear

Springs, on Friday, December 24th.

- Book Reviews

‘‘Commercial Correspondence and
Business Training,”’ H. J. Russell, St.
John’s Techniecal School, Winnipeg
(Macmillan Co.). This is a good, prac-
tical text-hook for high school pupils,
probably as good as there is to be found
today. And yet on looking it over care-

, fully, one carries away the impression
that there is a lot of the matter that
should have been put in the appendix
instead of in the body of the text: for
instance, the foreign phrases and titles,
and information as to forms of address
in ceremonious forms of communica-
tion. Students should know something
of this, and they should be taught to
use hooks to find out other things. It

is a mistake to put the contents of a re-
ference library into a text-book. This
book is, however, quite clearly express-
ed, and very suitable for a text.

Education Through Play

Two books have Just been issued by
the Macmillan Co., that are a mine of
information and inspiration to teach-
ers. These are ‘“Education Through
Play,”” by Joseph Lee, and “‘Education
Through Play,” by Curtis. Mr. Lee’s
book gives the philosophy of play, its
eduecational significance, and it is the
most satisfying book of its kind that
has yet appeared. Mr. Curtis’s boolk -
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deals with practical issues, showing
what has been done in the playground
movement and in the modification of
plays at school, and ends with a de-
scription of the most popular and in-
struetive games now in use in the play-
grounds of America. Any one having
these two books would be in a fair way
to direct successfully the pla‘y of chil-
dren, and, as Mr. Lee says, ““play is the
natural educational (\(,hvl’ty of Tlittle
children.”’

R. L. Stevenson

There has just appeared a little book
on the life of R. L. Stevenson, by Amy
Cruse, pubhshod by Geo. IIarrap & Co.,

Amdml It is the kind of book thdt

WATER 20

all teachers of little children should
have. Every tfeacher nowadays de-
lights in teaching Stevenson’s stories
and verses, and naturally there is a
desire on the part of the children to.
know something about the man whose
books they know. This little volume
would cost about thirty or forty cents.

Queen Victoria

From the same publishers comes an
equally intevesting little book on the
life of Queen Victoria. Now is the time
when the great Queen’s life should be
studied and patriotism instilled. There
is po small book on this subjeet that
is better than this one, which is edited
by Gordon Brown.

Selected

FORMS OF WATER

I

The first question is:

““Where does the water come from
that falls when it rains?”’

I want you to think, and not rveply
haphazard. We are to be philosophers
this morning; they are in no hurry and
never speak until they have come to a
conelusion.

Forms of Snow (Crystals

1. “The water is in the clouds.”’

2. “The water rises from the ocean
and lakes and makes clouds; then it
comes down in rain.”” That answer
seems to suit most of you. Well, Mary?

3. I twant to know how it is that
the water rises. What makes it rise?”’

A good question. Does the water
rise? Who has seen it rise? What
proof is there that it rises? »

4. ““Why the' pond on Mr. Bradford’s
farm is all-dry; there used to be a foot
of water in that?”’

Who else has a proof?

. ““I put some water in a saucer and
in an hour it was all gone.’

6. “If vou puf some in vour h(md it
will evaporate in a few mmutv

-

“Water put in a kettle on a stove
will turn into steam,’’

All these are proofs of something. Of
what, John?

8. ““That water goes into vapor.’

Does that seem to be the thing, Yon
seem satisfied. How many have seen

water go into vapor? Ilow many be-
fieve that the water in Mr. Bradford’s
pond went into vapor? How many
think the water of the ocean goes into
vapor?

But that is all for today. To-morrow
vou will have more to say about water,
IT.

9. Now here is the question from the
box:

““What puts the water into vapor and
keeps it in vapor?’” William?

10. “‘T think it is heat.”’

Why?

11. ““Because the teakettie boils with
heat and makes steam; you have to
apply heat to make water go into va-
por.”’

Where does the heat come from?

12, ““From the sun. Now we have
got from the water to the sun. The sun
has a good deal to do with the carth.’”

.
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13. ““The sun keeps the water as va-
por in the air.”’

How do you know? Give us proof?

14. “*If you have a piteher of cold wa-

ter it ‘sweats.” My father says it is
the vapor in the air that makes the
‘sweat.” "’ .

It is the air that sweats and not the
piteher? Is that it? Give more ex-
amples that show the air has water in
it.

15. ““The dew.”’

. Who have seen dew? Why does it
fall? Tell us some uses coming from
the holding of vapor by the air.

IIT.

The question today is:
‘“What turns the vapor into rain?”’
16. ““The vapor becomes clonds and

the clouds eannot hold all the water and
so it falls.”’

17. ““I have seen a cloud disappear.’

‘What caused it?

18, “*My father says a warm current
of air does that.”’

19. ““A eold current makes the vapor
hecome a cloud.”’

20. ‘‘Rain is caused by a cold current
of air rushing into a warm cloud.”

Could we make an experiment like
that?

21. “‘On washing days if a cold cur-
rent of air comes in at the window it
will make a sort of fog in the room.”’

IV,

There are fifteen questions left in the
box. I will let you copy them:

1. How is it we see our breath?

2. Do clothes dry faster on a windy
or still day? :

3. Where is the dew before it falls,

say at noon?

4. What is meant by ‘‘the sun draw-
ing water?’’ .

5. Why should we never sit in a
draught when heated?

6. In what direction will a eloud
travel?

7. How fast will a cloud move?

8. How can clouds be moving in two
directions at the same time?

*

9. Why do we see most clouds in the

evening?
10. Are all rain drops of the same
size?

11. Why does it rain harder after a
licavy clap of thunder?

12. What are the signs of rainy and

fair weather?
13. Where is the sun on a cloudy day ?
14. How high are the clouds?

15. Why is rain water fresh when it
comes from the ocean?

YOUR SON’S EDUCATION

By ARTHUR D. DKAN

Right at the start let us understand
/ . .
one another. We are discussing your

We say that we are going to give our
boy the best education that the world

hoy’s edueation and not his schooling. can provide and then in the next hreath

s i
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we state that he 1s to go through the
high school and on to ecollege. We
meant to say that we are going to send
him to the best schools. Let ns see
if there is a difference.

The ordinary publie school courses
leading to college extend over twelve
vears and have, on an average, 190
days a year of five hours a day, while
the average college course has twenty-
five recitations per week for thirty-six
weeks for four years—a total schooling
of 15,000 hours. There arc left, there-
fore, outside of sechool 177,720 hours.
This is where you and the rest of the
educative process have a word to say.
Perhaps the street, the playground,
picture show, the church, do their part
in giving him an education.

Perhaps vou have never thought of
it this way, and in your innocence you
have had the impression that you
paid taxes to have your son edu-
cated—that while he was waving the
green and pink college flag he was get-
ting educated. Meanwhile your univer-
sity may have been a farm with the
college colors of black and blue. You
might as well see first as last that edu-
cation and schooling are two different
things and that every hour out of the
twenty-four is a step forward in his
educative process, whether it be with-
in his bedroom or the four brick walls
of the schoolhouse or whether it be at
the table or desk, with his chores or
with his books.

Let us start with the boy of fourteen.
This is an interesting and important
age; later on we ean work forward and
backward. Obviously you don’t ex-
pect a cherub, a little old man, or a
sneak. You expect just plain, unadul-
terated boy. You want him to stand
well on his feet, laok you in the eye,
tell you the truth. Not that he is al-
ways to tell the truth, that might be
unnatural; but when you say to him,
““John, honest now, dJohn, is that
straight goods?’’ you expect him to say,
“Yes, dad.”” You have been on the
square and it hits rather hard if he
does not respond.

You want him to sleep when he

sleeps, work when he works, play when
he plays. You like an active boy—one
that rushes into the game with his
whole soul. Of course he is a bit bois-
terous at times and very impulsive, but
just the same you are pround of him,
and a smile of satisfaction comes over
your face even if he inferrupts an
afternoon caller as he races back to the
cellar to make that water wheel or to
the field to play ball ov into the yard
to gather the fruit. Dut remember
that there are but few parents who can
give liberty and realize that their chil-
dren are only loancd to them.

Tt is taken for granted that he swims
like a duck, runs like a deer, and sees
everything as an ecagle. Ile will have
more use for swimming than for partial
payments; he will draw upon his phy-
sical prowess more times than he will .
use cube root. He will need to avail
himself more of his powers of observa-
tion gained through purposeful organie
education than his knowledge of the
location of Kaynchatki. He has devel-
oped his sensory organs. The summer
tan, imitative of the Indian color, is
more than skin deep, for beneath we
find a sturdy boy, a deep chest, a strong
heart, firm well-knit muscles. You offer
no apologies for his appearance. You
do not have to say, ‘“Well, you know
his grandfather was always a sickly
man,’”’ or that he ‘‘resembles his uncle
who had consumption which has always
been on one side of our family.”

You hope that he likes a dog, delights
in woods and fields and believes in com-
rades. A normal dog and a normal boy
always get along together. Who ever
heard of a boy liking cats except when
he had the mumps? Your boy of four-
teen is only semi-civilized. He likes to
build camps, sleep out of doors, fish
and hunt. He is too old to play In-
dian, he is ready to be Indian. He
is past the stage of mock battles, of
wearing buckskin and feathers. He has
taken up the serious duties of home-
building and providing—that’s why he
likes camping. You may not know it,
but he has been repeating in his short
life the history of the development of



the huaman race; and his interest in
nature has race significance.  Let us
hope that he admires real men, stands
by his heroes and looks up to his
niother.

Yesterday it was Theodore Roosevelt
whom he admired; today it is Ernest

Thompson-Scton; tomorrow it will be

‘Wright in his acroplane. He is a change-
able lad, but the men who do things
are the ones who appeal to him. Later
he will be doing things himself. You
expect that he stands up for these fel-
lows, for, after all, a friend is but the
lengthened shadow of one’s own self.
Most strenuously he will defend these
people and you may be a bit piqued
by his loyalty, but you may well smile
and be content, for exuberance doesn’t
last any too long in the world, and a
boy can be only once a child of natuve.
Somehow we all want him to like his
mother and look up to her. I know
he does, for long ago when he was in
short trousers she had his confidence,

Of course your boy plays fair., He
will play fair at the game on the field
anyhow. Can he not be encouraged to
play just as fair at school and in the
home? Oftentimes a boy has a better
sense of justice than many of his elders.
His conscience is more reliable. | onee
knew a boy who was diseredited in
Sunday School because he said that
congeience was the best guide to right
living. Well, it was a boy’s answer,
and he spoke from a boy’s viewpoint.
The fact wds, the boy had at that time
a conscience. For myself, I had rather
stand up before the Court of Appeals
with a sharp lawyer to defend me, than
to have my case tried before the con-
science of a fourteen-year-old boy. Who
ever heard of a boy who was called
upon to ‘‘peach’ on another boy ex-
pecting immunity from punishment?
The boy takes his cue of law-making
from the Indian, not from his state
code of laws.

It’s to be hoped that the boy has a
father as well as a mother, a few bro-
thers and sisters, a wise teacher or
two. His father must remember that
he was onee a boy. You know parents
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have suceh  short wmemories.  Anyone
would think they were born gray-head-
ed. 1 hope that his mother tempers her
all-abiding love with justice. I have
taught school enough to know that
mothers are very blind to the faults
of their boys; often a girl is at fault,
but a boy—never. One father of my
acquaintanee always gave his boy a
ficking at home for every one received
at school. Another always blustered

about what he would do to the teacher

for punishing his Loy. The first boy
now takes his medicine in the market-
place like a man. The secoud is a
mollyeoddie even at forty.

The boy ought to have a few brothers
and sisters. They will teach him to
give and take, and it’s a good lesson
to learn young. T trust that his home
is something more than the pantry and
a bed. It should be more than a cooky
Jar or a place to stay when everyvthing
else is shut up.

May his school be more than a reei-
tation period. , It should be the place
in which to learn things, not a place
merely to recite them. Grant that his
teacher sees something beyvond pereent-
age marks on a report card. To infinite
patience may the master add a little
wisdom diluted with the milk of human
kindness and scasoned with the salt of
common sense. May he believe in his
work and look beyond the pay roll.
May he have as many molds as he has
boys in his class and not attempt to
Jam all of this human clay into the
same form.

We have been thinking of what you
wanted and what [ expect, but | rather

suspect that the boy -expects a few.

things himself. He expects that his
parents are sturdy, responsible and
elean. Tf he were a nere dog, we
would examine his pedigree and value
him accordingly. 1f he were a cow,
we would put him down as a serub, or
beef, or dairy type, and pierce his ear
with a registered tag. Tf he were the
seed of a weed, we would not expect
him to grow into a rose. How ecan we
expeet something of this boy when per-
haps we have nothing with whieh to

1
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start? | suppose that all parents should
look in the mirvor a minute before they
pass judgment on their own boy. W.o,
purehase eows and hens on their pedi-
gree, but when it comes to boys, we
have an idea that some speeial dispen-
sation will be granted and that neither
hlood mor home environment count.
But this is against nature.

Our boy expeets fresh air to be his
in sleep, at play and in school. tle
does not need any felt protector around
his windows, for he is building up a

pair of Inngs that will not require in’

his Jatter days sojourn in Asheville or
Colorado Springs.

e expeets to be fed as sanely as
horses, cows and hens. We do not want
the animals on our model farms to get
more attention than the boys. You
can write to the Department of Agri-
culture at Washington for a bulletin
on a balanced ration for a hog. Animal
feeding is a popular subject for dis-
cussion. Our boy is worth at least as
mueh as a hog. [ confess that we are
advancing, for only the other day T
saw a state fair announcement of a
prize of $50 for the best baby, while
only $25 was offered for the best pig.
Our greatest resource is our boys and
givls; and some day you and 1 will
see it.

The boy asks that his natural in-
stinets. for activity be turned from
deviltry into useful knowledge, produe-
tive labor, wholesome play. The best
pedagogical query is that asked by a
boy: ‘‘Teacher, what is this for?’ He
must be given an answer within his
eomprehension, one that contains an
element of frankness and that will di-
gest better than the stereotyped, ‘It
is in the course of study.”” Our boy
likes to do things which seem worth
while. Ask him to dig holes, plant
trees, eare for them, pick the fruit and
sell in the open market for his own
proﬁt, he is with you. Ask him to dig
holes and then fill them wup, he is
against you; he expeets to see his work
amount to something. TIn play he ex-
pects a chance to play wholesome
games. This he cannot do in a two-

by-four back alley, or in a six-by-nmune
flat.

I spoke of his deviltry., 1t is not a
pretty word, but I use 1t advisedly, for
the devil always finds work for idle
hands.  Your boy of fourteen ought to
have a set of tools or a garden; better
have both. He will find a vent for his
pent-up aetivity in making and grow-
ing things. He cannot always work at
learning about things.

He expects that his capacity, interest
and native ability will be studied and
wisely directed. e is different from
other boys; he has tastes and capaci-
ties of his own. If Frederick Reming-
ton had been tied to the clerk’s stool.
we should never have had those canvas
pictures of Western life. If Thomas,
the elder brother of Joseph Wedge-
wood, had had his way, the younger
son would have made brown jugs by
the thousands at the old potter’s wheel
instead of blue plates ecovered with
vines and roses. Parents buy their boys
tickets to one place, but fate puts them
off at another station. The father of
Stevenson intended that Robert Louis
should be a designer of lighthouses, but
mathematies was shelved for Dumas
and Seott. Cobden started his boy out
to be a business man of the old school,
but the son ended as an educator, agita-
tor against child labor and ereator of
model ecommunities.

But beyond what you expeet of your
boy, or what he expects of you, there
is that which he expects of us—you and
me, everybody. He is literally our boy.
He is not yours alone. Neither does
he belong to himself alone. e belongs
to human society, and is to go into the
making of our human wealth. Perhaps
he is to be our Thomas Edison, our
Michael Angelo, our Abraham Lincoln,
our first citizen and always our great,
good man. Now he cannot be great, nor
good, nor Godlike alone. Neither can
you as a parent do it all. The city in
which he lives, the street on which he
plays, the school to which he goes will
do its share in making him an edueated
man. What will it make him?

Take a look about you. Yook at vonr
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billboards, your cheap Sunday supple-
ments, your coruner saloons, your dives
and your five-cent shows. They will
contribute toward giving your boy an
education. They will appeal to his
cars and to his eyes. They have color
and display and make their appeal to
the senses. They arouse the emotions,
while your school merely appeals to the
intelect.

You are appalled, possibly diseourag-
ed, by the problem. You had an idea
that your boy’s education was simply
a question of schoolhouse, teacher, desk
and books; that you eould throw off the
responsibility and put it up to the
schoolmaster, and if you were not satis-
fied you ecould telephone to the super-
intendent of schools. Schools are fine
things, and you are proud of the one in
your town. I wonder if it runs like a
shoe factory? Very likely it has a sup-
erintendent, foreman, workmen, mack-
ines, time-clock and card indexes. It

differs in but one respect from a shoe -

shop, in that it works upon human ma-
terial. The shoe factory takes the
leather, cuts it, trims it, sews it and
shapes it. It uses forty-five machines
and over one hundred processes. It
pulls the leather into shape and it stays
put. Likewise the school factory has
its departments. Tt thinks - that it
makes accuraey by the algebraic ma-
chine, reasoning power by the geomet-
ry hopper, morals by the ethical pump,
promptness by the tardy-mark system,
study by report-card indexes, stick-to-
it-iveness by the punishment process,
expression by the grammar trimmer
and ecitizenship by the civies labels.

You and I send our boy as raw ma-
terial to its doors, expecting a finished
product done up in a prize package
delivered at the shipping room. We
torget that teachers cannot he mach-
ines; that you cannot pull all boys over
the same last as you ean leather m a
shoe factory; that report cards don’t
work as well as factory time cards:
that all boys will not pack as well as
shoes into nice little boxes, all of the
same size and designated for the same
market.

Let me say a word about schools:
Forgive me if T refer often to the hom
and the street. I cannot help it, for
they concern your boy’s education. He
goes to school at the age of five; he
likes to go, and it is a novel proceed-
ing. In faet, you cannot keep him at
home. But do not worry, later on vou
may have no difficulty in this direction.
His teacher gives him a pair of seis-
sors, some pieces of paper, bloeks of
wood and a lot of free space in which
to move. You call all thig plain non-
sense. You want him to learn the
alphabet, and add and sit at a desk all
the morning. It is just as well that
Yyou are not a teacher, for he is learn-
ing form and dimensions through his
paper cutting. He is learning number
work with his bloeks, and he will learn
to read without knowing his letters.
The pictures in the book and the ob-
Jects in the room are teaching him. In
his games he is learning to follow direc-
tions and to get along with others. Hig
teacher tells him stories illustrated with
actual objects from nature.

Of course you give him a nourishing
breakfast before he starts. You dress
him in clothing suited to the season
and wateh him with loving eyes as he
goes down the street. You bathe him
every day, as Woods Hutchinson says.
““externally, internally and eternally.”’
You take him upon your knee at even-
ing to listen to those bits of confidence
which he is only too glad to give to
those whom he loves, and you read or
tell him a story. You see to it that he
has plenty of sleep. In short, you have
it fixed in yonr mind that the ratio of
school life to educational development
outside of school, is that of fifteen to
one hundred and seventy-seven. You
are remembering that the schooling
gained at the expense of nerves and
digestion is of small avail; that your
boy learns only in times of pleasurable
animation, by doing, through expres-
sion, through music and the manifold
influecnces of beauty and harmony.
Furthermore, you also will be getting
education. Froebel alv rays insisted that



YOUR S<ON's

the education of a child and his mother
should go hand in hand.

He will ask you many questions.
“*Does the trolley wheel make the car
go?”’ “Who made God?’ ““Where
does the snow come from?”’

Don’t say ‘‘shut up,” for he may re-
turn the remark to you when he is ten,
and then you will wonder where he has
heard it. He is vivacious, inquisitive
and active. It's a happy condition, so
don’t spoil it.

A bit later in school, he will have
elementary manual training, drawing,
musie, geography and reading. He will
have marching and games. His school-
room will be equipped with chairs and
tables, and not cells of desks. He reads
well and knows something of the world
of nature. He ean use his hands and
eyes and cars. He has a well develop-
ed sense of touch and taste. He may
read a bit better than you did at his
age.
birds and bugs. He can amuse himself
by the hour drawing pictures which
illustrate the little stories outeropping
from his imagination. You see now
what the school is trying to do—that it
is getting at the brain through the
avenues of the five senses. The school
day is longer than formerly, because
one-half of the day is given over to
book work and the other half to aectiv-
ity work. He comes home without
hooks and is free to play and to help
you about the house; ready to go to
bed early in that well-ventilated room;
ready in the morning to begin again
that educative process which runs over
twenty-four periods.

He is now about twelve. He is sturdy,
observant, healthy. He knows the four
operations in arithmetiec. He can read
and write, work and play. His day is
divided into schooling, working, play-
ing, eating and sleeping. You are the
schoolmaster in charge of the last four
activities. Probably your boy about
this time begins to change a bit. He
is absent-minded, listless, even ‘‘odd.”’
His complexion is not quite elear. He
grows too fast, you say. It is easy to
explain; the period of adolescence has

He certainly knows more about

3
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come. It is a frying one, and are you
going to leave him to face it alone? The
old saying, ““Where ignovance is bliss,
‘tis folly to be wise,” does not apply
here. Ignoranee and innoeence are not
synonymous terms. JTdeas gained from
the exercise of the boy's imagination
and words heard in undertone through
older boys, are no substitute for know-
ledge  taught in  all veverence and
sweet-mindedness by his parents.

Your boy is ready for the high-
school; he is strong and well, clear-eyed
and accomplished, full of promise and
power. It is time for more formal
work in language, mathematies, seience,
history and advanced English, drawing
and shop work; the latter to illustrate
seientific and mathematical principles.
You are impatient for him to be Presi-
dent of the United States. It he stays
in Ohio or New York, perhaps he may
fill the office. If he is to live in Dela-
ware, there is probably no chance. [t
is one chance in a million that he will
be our chief magistrate. Tt is a million
to one that he will have to work for
a living. Within a few years the world
will look him in the face and ask this
clean-cut question: “What can you do,
and how well can you do.it?”’ His
answer will determine his position in
society, his opportunities and fullness
of life. Tt is about time that you and
your son began to chart the boy’s life
course.  You do not want him to be a
misfit, nor an under-done. Some of the
latter seek sitnations with emphasis on
the ‘‘sit.”’ .

There ave various types of high-
school  courses from whiech he may
choose. The sehool issue is squarely he-
fore you. You will have to think of
Kducation making the Man and Educa-
tion making the Job—not tiwo separate
and opposing factors, but rather two
complementary components which go
into the making of intelligent and use-
ful citizenship. The measure of a man
is what he does with what he knows, ax
well as knowing what he does.

The job of life is getting very com-
plicated. Science and technology are
entering into it. Great economie and
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social questions arve coming to the front.
The farmer, even with improved mach-
inery and fertilizers, is up against the
middleman. The trained machinist is
turned out of work by the automatie
machine. The business man is faced
with strong competition,

You must not let the schoolmaster
confuse you. Some would separate, in
their eduecational theory, brain work
and hand work, culiure and vocation.
But all training is for use and for ser-
viee. 1t may make for better health
and inereased happiness, for more con-
tentment, for better homes, for finer
citizenship, and even for larger pay en-
velopes. Tt must find its expression in
a better man and a better job.

Don’t be confused by the terms ““eul-
tured’” and ‘“‘practical.”” Your boy
may think that English and history are
useless, and that shop mathematies,
drawing and mechanies are useful. He
may get a good job because of effi-
ciency in the latter group, but if he
rises in the world of business he will
need to know how to write contracts,
to size up men and situations, even to
appear before the congressional inves-
tigating committees, and shop figuring
and shop working will not be sufficient.
A man from his collar button down is
worth two dollars a day as horsepower.
All he earns in addition is based upon
his intelligence.

This question of what line of voca-
tion your hoy is to follow is more than
interesting—it is vital. There are at
least two great events in a boy’s life
—when he has his parents picked for
him, and when he picks his job. Per-
haps the school will furnish reliable in-
formation through vocational bureaus
as to the various voeations open to the
hoy, the conditions prevailing in each
and what the rewards of snceess may
be. Boston, New York and Buffalo em-
ploy experts who make investigations
of conditions in the trades and differ-
ent lines of business of the loeality, and
prepare for the use of pupils and par-
ents material that will furnish.the hest
available information about the job. To-
day some boys and girls are looking

report card.

¢ y

for “anything,”” and “anything’’ ig a
hard position to find.

[ hope yon do not want vour son to
have merely a clean-handed job, or to
he president of the New York Central
the minute he gets out of college. Tl
will arrive at the terminal only as he
has already travelled on the road. He
will sueeeed because he can do things.
If all his school work has eonsisted of
memorizing and reciting what  others
have done, he has no foundation on
which to aceomplish, for he knows
nothing of the art of doing. T trust
that you are not going to send him to
school in order that he may get an
eduneation so that he will not have to
work for a living, for T am afraid this
attitude towards life will start him to-
wards the serap heap. Do not walk
aronund the house on tiptoe for fear
that you will disturb John’s studying
and exense him from duty at the ash

. sifter, the coal bin and the lawn mower

beecause he is getting an eduecation.

You better not order your boy’s edu-
cation by telephone as you do your gro-
eerics. Do more than merely sign the
See the place that is do-
ing some of this “‘educating.”’ You will
find the teacher a good sort of person,
probably a college gradnate and eap-
able and willing ; but she needs a bit of
encouragement, and possibly a word of
explanation of your boy’s peculiarities.
Ask her adviee, remembering that
people should ask it because they want
it, and not because they wish to he
backed up in the thing they desire to
do. TPorget that first word of eriticism
offered by your boy against his teacher
until you have seen the school. T have
often thonght there should be a school
started for parents, for then we would
all learn a bit of what the schools are
trying to do—trying with .all their
might and main in the face of social
and industrial conditions which change
by leaps and bounds.

Your boy is to go to college. The
school has prepared him for the en-
franee examination. It may not have
prepared him for the college. The
transition from the home and the school
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to the dormitory and the college is eo-
ineident with the transition from youth
{o manhood. You have shot him into
hew and exeiting surroundings, out of
a disceipline of a public school that may
have driven with the whip and held
with the rein into a discipline that
trusts him to see the road without
blinders and to travel in it without a
curb bit.

The best edueation is that which has
best prepared him for this struggle. TIf
he goes to the bad in six months, it is
hecause his previous {raining of eight-
cen years has prepared him for it. Do
not regard college as far less serious
in s demands than the publie school
or business. 1t is not a place in which
to sow: wild oats, or to disport one’s

JAPANESE
By

The Japanese have nmany holidays,
and they spend a great deal of money
fo make their c¢hildren happy.

The first festival that appears is the
Japanese New Yea v’y day, which is the
ninth of February.

The strects arve all perfeetly cleaned
hefore 1his holiday, and the houses ave
decorated with evergreens and bamboo
Branehes.  The wealthy and well-to-do
families prepare a feast. and also pro-
vide food for their poor neighbors.

One good custom prevails in Japan
that might well be introdueed into
(anada.  All debts must he paid at
the heginning of the year. Until this I8
done, no one enjoys the holiday.

The sceond is the ¢“Festival of the
Dolls,”” and the special holiday of little
eirls. Just before this holiday the shop-
windows are gay with dolls of all kinds.
Every family has a number of dolls of
all sizes. When a little girl is born, a
pair of dolls Is purchased with which
she plays till she is a grown woman.
When she marries and has little girls of
her own, she gives 1101" dolls to 110.1;
daughters. This “Fe_stlva]. Of.DOHS’
is colebrated by making offerings of
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self before being, as some youths think,
condemned for life to hard labor.

If you have a three dollar boy, do
not spend a $3,000 education on him.
Tf vou have to skimp and save and prac-
tice self-denial for four years in order
that Johnny may go to college; sce
to it that he delivers the goods. e is
a sneak if he would spend your hard-
earned money for nonsensc. Mere at-
tendance at the college will not make
him educated. Learning does not pene-
trate like a eold storage chill.

The time has come for graduation.
Your son is now ‘‘educated.”” In the
larger life of the workaday world he
is to take one long eompetitive exam-
ination. He will stand at the head of
the celass if he is master of himself and
of his joh.

HOLIDAYS

Al

saki (2 kind of beer made of rice) fo
the effigies of the Empress and Emper-
or, and the whole day is spent in acting
the whole of Japanese lite. The dolls
arve, in turn, children, young Jadies, no-
thers, and grandmothers.  This festival
takes place on the third of May.

The boys’ festival comes on the fifth
of July, and is called the ‘“‘Feast of
Banuers.””  Flags, banners, toy soldiers,
ete., are purchased for every member of
the family. The boys march through
the streets gaily dressed, wearing toy
swords and waving flags.

The fourth festival, “The Feasi of
Lanterns,”” is held on the eleventh of
September. This is observed by “a
soleinn proeession to the tombs at mid-
night.

The next festival is the “‘Feast of the
(rysanthemums,”” held on the ninth of
November.  On this oceasion flowoers
are given to everyone, as we give gifts
on Christinas Day.

The Japanese are a very polite people.
They are noted for their charming
hospitality, and their good nature, Per-
haps no people enjoy lite more than the
Japanese.
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Begin the New Year Right

Now is the time to carefully
examine your supply of

MAPS and GLOBES

So that your Board will be able to order your requirements in ample time
for school opening in January. We carry a complete stock of the following
‘*EFxcelgior’’ Maps and new School Globes:

MAPS Size Price

Canada (New ludition) Large size 84 x 58 inches ..., .. $5.00
Ontario (1915 Tidition) Large size 84 x 58 4 L $5.00
Asin 48 x 61 ‘e
Africa 50 x 63 ‘¢
Australia : 50 x 61 ¢
The British Empire (World Mercator’s Pro-

jeetion) 48 x 61 ¢
British Isles 50 x 65 ‘¢
Dominion of Canada 48 x 62 ¢
Furope 48 x 61 Al .()ne
England aud Wales 50 x 64 ¢ Price
Treland 49 x 64 ¢ $3.00 each
North America 45 x 60 ¢
Palestine and Caupaan 38 x b6 ‘¢
South Ameriea 50 x 65
Seotland 50 x 65
United States and Mexico 48 x 61
World (in Hemispheres) 48 x 62 ¢

If wanted with spring rollers add $1.40 Net for large map of Canada and
Ontario, and 40c¢, for each of the other maps.

) GLOBES

No. 904— 9-inch Series, Plain, Bronze Stand ........ ........... .. .$3.00

No. 906— 9 *¢ ‘¢ Full Meridian, Bronze Stand .............. 3.90

No. 908— 9 *¢ ¢ Full Mounted, Movable Meridian, Bronze
Stand . ... ... 6.00

No. 1204—12 ¢ ¢ Plain, Bronze Stand . ................... .. 5,75

No. 1206—12 ** o Full Meridian, Bronze Stand .............. 6.75

No. 1208—12 ¢ ¢ Full Mounted, Movable Meridian, Bronze
Stand ... .. ... 9.25

No. 1808—18 ¢ e Full Mounted, Movable Meridian, Bronze

Stand (special to order only) .......... 26.00

Write for discounts and special terms to

W. J. GAGE & CO. LIMITED

82-94 Spadina Ave.,Toronto  Kelly Bidg., 181 Bannatyne Ave, E., Winnipeg

Klindly mention the Western Schoo! Journal when writing to Advertisers.
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The Houston Tutorial School

' (JAMES HOUSTON, B.A., Principal)

CORRESPONDENCE DEPARTMENT
WHOLE OR PART COURSES IN VARIQUS SUBJECTS FOR MATRICULATION,

ACHERS’

CERTIFICATES, ETC.

SOLUTIONS OF PROBLEMS IN ARITHMETIC. é\LGEBRA GEOMETRY,
TC

RIGONOM ETRY,

PHYSICS

LET UsS KNOW YOUR NEEDS AND WE WILL QUOTE YOU TERMS

398 VICTOR STREET WINNIPEG

Telephone Sherbrooke 440

Established 1 908

R.LAWSON & CO.

Insurance and Financial Agents

101 Farmer Building WINNIPEG

228 Portage Ave.

C. H. Enderton & Co.

Real Estate Investments
Mortgage Loans |
Fire Insurance
Wmnipeg

Phones: Ma!n 4138-4139,

-~ ALLAN, KILLAM & McKAY

INSURANCE
BONDS
‘ , AND '
MORTGAGE LOANS

MAN. |

DAY, MARTIN & PETTIGREW
INSURANCE AGENCY

Insurance, Loans and
 Investments

300 Sterling Bank Bldg. WINNIPEG

WINNIPEG - i

Ryan Agency, Limited
; FIRE - ACOIDENT ~ LIABILITY
INSURANCE
Fidelity Bonds
603-606 Confederahon Life Bldg.

Pbonabl.6138

rlgmmentl of 8ale Purchased

BRYDGES & WAUGHhLTD

KEEWAYDEN BLOCK, PORTAGE AVE

! FIRE
Atlaw Assurance Co,

Commercial Union Assurance Co.
Guardian Assurance Co.
ACCIDENT
Canada Acecident Assurance Co,
“Guardian Accident #nd Guarantee Co.
‘PLATE GLASS
Canada Accident, Assurance Co.
Guardisn Accident and Guarantee Co.

. Real Eatate
III)NES M. 5004 and M. 5005

WINNIPEG 'MAN

Change of Address

_Advise uslpromptly of any change in your mailing

address

notifying us of your new address, we

would appreciate being advised of the name of the

teacher succeeding you.

WESTERN SCHOOL _]OURNAL co.

: Kindty “","’”“ the Western School Journal when writing to Advartisers.

Caluniet Incurance Oo :
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BLACKBOARD OUTLINE MAPS
for HISTORY and GEOGRAPHY

No matter what you may be teaching in commection with geography and history, the
Imperial Outline Maps will save you time and trouble. In addition to testing the child-
ren’s knowledge of political and physical features, you can accentuate the grain pro-
ducing areas, the magnitude of timber lands, where certain minerals are’ found, and
numerous other important points relating to a country’s commerce,

Similarly, you can illustrate history by indicating early discoveries, settlements,
battlements, ete.

All of this is accomplished with a minimum amount of work on your part; in facs, <
You make the chalk talk, and it does 80 in a manner that leaves a lasting mental picture,

Write for new booklet entitled ‘‘Making the Chalk Talk’’ free to every teacher.

| The GEO. M. HENDRY CO., Limited

Educational Equipment - = 215-219 Victoria Street, Toronts, Ont.

e e

NOTE THE NEW
Sanitary Standard

" of the —

 PRESTON
DESK

This is the most important innoyation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the added l
advantage of considerably lower price.  Write us, stating your requirements and we will ’

y |
{
|
i
{
J

And mark this
~—Yyouare not
asked to pay
extra forthis
great im-
provement.

gladly furnish a quotation,

e e p————————

The Canadian Office and School Furnitare Co., Ltd. - Preston, Ont.

Kindly mention the Western 8chool Journal when writing to Advertisers.




