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A teacher’s life is in living beings, not in
punter’s ink.

A teacher is the helper and friend of the weak .

A teacher never lets a single life of those put
into his hands be spoiled, or wasted, or
flung aside, through neglect or scorn.

—Thrin ‘ |
&
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- Hyloplate Blackboard

Insist on having your
orders filled with Gen-
uine Hyloplate. Accept

HYLOPLATE HYLOPLATE the Standerd, with tha

TRADE MARK TRADE MARK ‘prﬁ‘}\"-rs’f"ars‘%an'{%"gﬁ
the back of each piece.
A ten year guarantee
on all Hyloplate bear-
ing the trade mark.

Our stock is com-
plete in the three
widths, viz.: 3ft., 3ift.,
and 4ft. lengths of 6ft,
It BIt., 9t - 10L%:,
11ft. and 12ft. long.

Price per sq. ft. for
5 e SO ST ic.

Liquid Slating

Liquid Slating for re-surfacing Black-
boards. This is used in the manufacture
of Hyloplate, and gives it the famous
writing surface. This can also be applied
to a plaster or wooden wall.

One gallon will re-surface 250 sq. ft.,
§llowing for two coats. Special price for

une:

Moyer’s Eraser

Try our Noigeless and Dustless
Erasers. The wearing surface is five
times greater than ordinary Erasers.
Price! for June, per doz. ...,.i... $2.00

Hygieia Chalk

Hygieia Dustless Crayon—Dustless, in that the dust particles drop and do not float in the
atmosphere. Hygienic for the same
reason. It contains 95 per cent. pure
o English Chalk.

One Box, 144 Sticks
FIVE BOXBR % srionee e v e
Twenty-five Boxes

When ordering mention this Advertisement, as these prices are special. We specialize
in quick service. Try us.

E. N. MOYER COMPANY LIMITED

Canada’s School Furnishers 315 William Ave., Winnipeg, Man.
TORONTO WINNIPEG EDMONTON

Kindly mention the Western Schoo! Journal when writing to Advertisers.
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Schonl
Hirtures

We shall be glad to send an
assortment of unframed pictures
on approval to any school

At Our Expense

Write us describing your "re-
quirements.

Richarvson Bros.

326 Donald Street Winnipeg

The Silk Market of
Western Canada

The Fine Showing of Silks and Satins
at Robingon’s this season is attracting
widespread attention, not only in Win-
nipeg but in many of the large cities of
the west. Everything new——everything
Worthy-—everything dependable can be
found in their magnificent New Silk
Department. ALl Ladies advocate
‘‘Robinson’s for Silks’’ because of the
large stock carried, and the reasonable
Price at which they are sold.

ROBINSON *.2
Limied

398-408 Main Street, Winnipeg Man.
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ASK ANY
POLICYHOLDER

of The Great-West Life what he thinks of his
Poliey.

Over 59,000 well-satisfied Policyholders endorse
The Great-West Life.

Over $119,000,000 of Insurance is now held in
foree.

This must mean VALUE
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Editorial

Love or Fear

In every printing office there is a
bigeon-hole marked ‘‘Fillers.”” When
a page is a little short in reading mat-
ter, a few lines, picked up almost at
l:andom. are inserted to fill the space.
Sometimes, as in last issue of this Jour-
nal, the selection is not quite a happy
one. At first the editor confesses to
have felt no little shock on reading the
Story of the little girl- who confused
the blacksmith with the devil. The
Story seemed neither pointed nor funny
—Indeed, cheap and perhaps a little
Irreverent.  Yet it is not altogether un-
fOl.'tunato it was printed, for it gives
boint to a discussion that arose recently
In thig city regarding corporal punisli-
Ment in the schools.

lt. was urged by a preacher that such
Dunls}llllellt makes for brutality and
that it paves the way for the alleged
bl‘utnli'ty_in prisons and penitentiaries.

Ow, 1t 1s very clear that anyone at-
tempting to draw a conclusion should be
Sure of his premises. In this casc the
}[)l‘eaeher should have taken good care
Yo find out how common corporal pun-
IShm.eqt is in the schools, and how it is
?dmmlstered. Unfortunately he seems
o have overlooked this essential. As
& matter of fact, the practice of whip-
l‘)lllg has been almost eliminated. The
:Glg()(?{?l do not resemble in this respect
COﬁt?-i)]l(‘)O]S o‘i Fwenty years ago. The
mas o ing force today in the great
,‘)Jm 1ty of schools is love and not fear.
a:dftlh(:ls are regarded by the children
S0 10011(,{1f1s and companions. Going to
Vol 1S a real pleasure. .In compara-

tly few sehools does terrorism exist.
()fb(.‘ rod is no longer the general symbol
authority,

But how is it outside of sehools? How
about the chureh, the Sunday School,
the home? This is where the story of
the little girl eomes in. How did she
get such a conception of hell and of the
devil and by implication of God?
Surely there is yet in eurrent theology
a little of the old terrorism of our boy-
hood. The devil of the little girl is
just the same devil we knew so many
vears ago, and we hold that it was
devilish in the extreme for preachers
and teachers in home or Sunday Sehool
to present sueh a monstrosity to child-
ren. Of eourse the teaching of today
in theological circles is very generally
different, and it would be unfair to
judge all by the answer of a single

child. We take it for granted that the
preacher who began the discussion

would not care to be held responsible
for the teachings of twenty-five years
ago on this very matter of punishment.

Passing on from this to a larger ques-
tion, it is only right to point out that
even if corporal punishment, though
rarely administered, is still objection-
able, it is very far from being morally
and soeially as damaging as other forms
of punishment that are yet far from
obsolete. As a boy, T should prefer a
good strapping to everlasting seolding,
open reproof, and caustie eritieism. One
can strap a child and yet remain a gen-
tleman, but no gentleman can afford to
be ungentlemanly, rude, and offensive.
ITow should it be put if instead of gen-
tleman we write lady?

On the general prineiple of punish-
ment probably the preacher is not far
astray. Kvery time a negative incen-
{ive is used instead of a positive, or an
artificial ineentive instead of a natural,
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it is a proof of a teacher’s or preacher’s
inability to use the higher form of ap-
peal. We are all too ready to take
what seems to be the easy way. ‘‘There
is a way which seemeth right unto a
man, but the end thereof is death.”
Over against this write that other glori-
ous teaching, ‘‘Liove never faileth.”’

Lessons or Occupations

A school time-table is a wonderful
construction. According to it a day is
divided into definite lesson periods. As
a rule the lessons in each subject follow
a somewhat logical order, but there is
no neecessary connections between les-
sons in various subjeets. Nor is the
order of lessons in any subject always
depedent upon the sense of need in the
pupil’s mind. The teacher and the
text-book are supreme. As a result,
there is in the mind of the pupil a feel-
ing that he is the vietim of a system
~—though not necessarily an unwilling
vietim. He feels that he is at school to
do another’s will, and not to carry out
operations begun entirely or in part
on his own initiative. School life is not
supposed to be a unity.

Outside of school it is different.
When a boy is made responsible for
some particular work, for instance,
raising a hog, the activities connected
with the operation are continuous. The
oceupation necessitates an order which
1s compulsory. Twice a day something
must be done; once or twice a week
something else, and at larger intervals
something else. At all stages observa-
tion, reflection and action must go hand
in hand. The boy becomes an observer,

a questioner, a reader, a student. The
oceupation of hog-raising becomes an
essential feature of his life,

Anyone who reflects, will perceive
that there is an essential difference be-
tween an occupation and a series of
lessons. It will also be agreed that the
learning of lessons prepares pupils to
learn “more lessons, while engaging in
an occupation prepares for further oc-
cupation.

It is worth while enquiring how far
the practice of engaging in occupations
can take place of hearing and teaching
lessons in school; how far oceupation
can be made the occasion of lessons.
It might, for example, be possible to
relate much of the work in eomposition,
reading, writing, spelling, geography,
and arithmetie, to oceupations such as
carpentering, gardening, caring for the
stock at home, marketing grain and
playing. The relating could possibly
be done in such a way as to make the
pupils feel that life is a unity, and
school very close to life. This is not
merely another way of stating the old
theory of concentration or correlation
of studies. Tt is a suggestion that life
is built up through continuous construe-
tive experience, rather than through
arbitrary and somewhat disconnected
lessons.

This, it seems to us, is the most im-
portant consideration in method that
teachers of the next five years have to
deal with. Who is equal to the task
of suggesting definitely the change that
should be made in the teaching in city
schools, to enable them to fall in with
this idea? TIn rural communities the
problem is casy.

There is a school in North Winnipeg that visitors shonld see.
cally a girls” school, and nearly all are of foreign extraction.

It is praecti-
Lessons are

given to all above Grade 1V, in millinery, sewing, washing, ironing, cooking

and other houschold ocecupations.

The work in the class-rooms is correlated
with the work carried on by the teachers of houschold art.

There is a spirit

in the school which anyone may detect in a moment—a spirit of joyous activity.
The school is a place in which children do more than study. They live and

learn how to live,

SN
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Departmental Bulletin

SUMMER

The summer school for teachers will
open Thursday, July 4th, and continue
until Friday, August 4th. The courses
In Elementary Secience, Conversational
French and Playground Instruction are
free. A nominal fee of $3.00 will be
charged for the other courses, to cover
the cost of material used.

The advanced course in Elementary
Seience this year will be especially in-
tended to assist teachers of science in
Grades IX. and X. To accommodate
those teachers who may be engaged in
marking examination papers, this
course will not begin until such marking
15 finished.

Drawing and Basketry

Owing to inquiries about the three-
Year course in Drawing and Basketry
for the summer school, the course in
each subject is divided into three parts
}[)ll]t the divisions were omitted by mis-
ake:

SCHOOL

Drawing
First Year—The principles of per-
spective applied to common objects in
pencil and color. Memory drawing.
Second Year—Nature work in color
and penecil. Color theory.
Third Year-—Design.

Basketry
First Year—The prineiples of Bas-
ketry plaiting, weaving, knotting and
winding lays, qua or strap stiteh.
Second Year—Faney knotting, knot

or lace stiteh. Figure 8 or Navaho
stiteh.
Third Year—DButton hole or Pome

stitch Rattan weaving.

Applications for all courses are re-
quired to be sent to the Department of
Education by June 15th. Teachers who
are interested may obtain the announce-
ment and outline of courses by applying
to the Department.

PATRIOTIC POTATO GROWING

_ In conneection with school fairs held
In the_ fall, it has been suggested that
donations of potatoes grown in the
school gardens or in the Boys’ and
Girls’ Club contests be made for patrio-
te purposes.

) . .
Such donations could casily be made

at the school fair, and sold loeally or
shipped to Winnipeg to be sold by the
Department of Education.

Will the teachers make a special ef-
fort to interest the children in making
this patriotic gift from the schools of
Manitoba a large one.

SUGGESTED OUTLINES IN DRAWING FOR RURAL SCHOOLS

' The work, as in previous papers, is
Outlined for two months.

Grades I, TII.

Freearm movements on curved lines
at the blackboard and on paper.

. Dletated‘ Drawing of common objects
SIng vertical and horizontal lines at
rst and af_terwards introducing curves.

Wogustratlons in pencil and brush-

i < on nursery rhymes or any objects

hursery rhymes. Do not attempt

figures except in skeleton lines. See
page 11 of Drawing Book I
Toys in color and pencil. See page

1 of Drawing Book.

Objects in eolor and pencil. See page
17 of Drawing Book.

May Basket Tent, 9x3 inches, Man-
illa paper. Cut into half inch strips.
Cut 9x3 inch plain paper into similar
strips. Weave and construct the Bas-
ket given on page 38 of Drawing Book.
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Nature Work—Make drawing of any
flower, leaf or bud in pencil and ecolor.
See pages 3-36 of Drawing Book.

Grade III.

Toys and Common Objects—Draw
and paint toys and common objects as
on pages 30-39 of Drawing Book II.

Nature Work—Make brush or peneil
drawings of various seeds in early
stages of growth, using one half of
43x6 inch paper. After making three
or four drawings, insert the whole in
a tinted folded paper (43x6 inches) to
form booklet. Decorate the cover with
a conventionalized seed form. Make
brush work drawings of any leaf, bud
or flower. See page 36 of Drawing
Book. :

Grade IV.

Foreshortened Surface-—Give lessons
on the horizontal foreshortened oblong,
using a book for demonstration. Teach
the meaning of objects above, below
and on eye level. Memory drawing on
foreshortened surfaces, viz., doormat,
rug, checker board, trap door, ete.
Draw any object from observation with
a foreshortened horizontal surface
(open book).

Rugs.—Upon 6x4% inch Manilla paper
rule an oblong about 4x3 inches. Die-
tate the ruling of a simple pattern for
a rug. See pages 30-36 of Drawing
Book III. Tint the drawing at one
lesson and paint the design in a shade
of the same color used for the tinting.
Liet the children practise other designs
of their own.

Dictated Drawing—See article on this
work in the Bulletin and Journal.

Nature Work—Make brush and
pencil drawings of any flowers, twigs,
leaves or grasses, etc. See pages 3 and
39 of Drawing Book III. (Do not
copy these.)

Grade V.

Objects—Make pencil drawings from
observation of any hemispherical and
cylindrieal objects. See pages 20, 26,
28 of Drawing Book IV. (Do not copy
these, but obtain similar objects which
should be placed at intervals of about
six feet so that each child may not be
too far away from the object to be

drawn). Pieces of wood about 9 inches
wide and 18 inches long (or the width
of each aisle) should be used for this
work. Teach simple shading in this
work. Make brush work drawings of
any simple objects based upon above
forms.

Booklet—Make a booklet similar to

‘that shown on page 5 of Drawing Book

where directions will be found. Do
not eopy this but let the children grow
their seeds and make weekly drawings
of the growth.

Grade VI.

Groups of Objects—Make pencil
drawings of groups of two objects based
upon any two of the models given in
the work for last month (hemisphere,
cylinder, eube, square prism), viz,
tumbler and half lemon, jug and
basin, fruit basket and fruit, square
ink well and book. Use pieces of
board as in Grade V. for displaying
the objects. See also pages 13 and 20
of Drawing Book V,

Make brush work and pencil draw-
ings of single objects based upon above
forms. Teach shading in this work.
See page 11 of Drawing Book V.

Grade VII.

Make shaded drawings of groups of
two or three common objects. Use
pieces of wood placed between the desks
for displaying the groups. See page
39 of Drawing Book VI. Do not copy
from the Drawing Book, but work from
observation of similar groups. Make
memory drawings of flower or leaf
sprays in outline only, using an accented
line for variations of edges.

Grade VIII.

Make drawings of groups of any two
solids and common objects based upon
those already practised in previous
month’s work.

Review—Color theory (November);
memory drawings of flower and leaf
sprays (September and October) ; com-
mon objects based upon geometrical
solids (March and April); unit making
or space filling (January and Feb-
ruary).

et
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THE ROLL OF HONOR

A list of names of Manitoba teachers
who have entered for Overseas service
In the great war:

Departmental Staff

Chas. K. Newcombe, Superintendent
of Education, Capt. and Adjutant 184th.
Theo. G. Finn, Tnspector of Schools,
(Capt. 45th.
~J. A. Beattie, Agent for Consolida-
tion, Capt. and Chaplain 79th,

D. M. Duncan. asst. Supt. of Schools,
Winnipeg, Major 43rd.

Fred J. Ney, Chief Clerk, Capt. 25th
Division B.E.

Fred Neeves, Free Texts Clerk, Lieut.
199th.

er. R. G. Pannell has enlisted in the
45th and is now in England.

Sergt. R. Palmer, formerly of the
Winnipeg teaching staff has been pro-
Mmoted on the field to the rank of lieu-
tenant.

. Jacob Norquay, Brandon Training
School, Capt. 78th.

J. F. Whiffen, Probation Officer, Br.

eservist Drill Sergeant.

Perey P. Moore, Asst. Free Texts
Clerk, Private 10th.

Alfred Parks, Minister’s Seeretary,

Plvate 184th.

S‘ 2 ¢ : : » 2 "
20033111(1 Black, Messenger, Bugle

)F. ‘A. Allden, asst. Seeretary, Winni-
Peg School Board, Dental Corps.

Teachers

?m. J. Arnold, Winnipeg; D. Atkinson,
W?andou ; H. Barr, Brandon ; Jack Bald-
Bllll,gReston; G. E. Barker, Goodlands;
- Barker; Wilfred T. Bewell, Winni-
Peg; Harold Bearisto, Osprey; B. J.
Jarnason, Fair Valley; Wm. A. Black,
Mnipeg; P. B. Bennett, Rosser;
rehie Brown, Manitou; Oliver Brown;
m»aR. J. Brown, Winnipeg; T. H. Bill-
By 11‘, Winnipeg; €. S. Bryan, S. 8.
HO.]Yd‘n; J. S. Campbell, Sinclair; J.
es Catheart; P. Chabalier, St. Boni-

face; Andrew Cleux, St. Norbert; R. C.
('linch, Ninette; W, H. Clipperton, Win-
nipeg; (. D. (larleton, Brandon: Roy
(‘att, Manitou; Walter J. Cuntz, Rus-
sell: J. Currie, Brandon; T. R. Curtis,
Portage la Prairie; Lewis Dalgetty,
Manitou ; R. B. Delmage, Virden; Verne
Essery, Harding; Frank Fargey. Mani-
tou; M. T. Findler; E. Foreman, Bran-
don; €. Jesse French, Treherne: E. Gar-
nier; Thos. Gerrard, Brandon; 1. A.
Grogan; . W. Gordon, Dauphin; L.
Hebrard, St. Boniface; James Hender-
son, Lyleton; G. E. Hocking, (Manwil-
Ham: Louis Hobbs, Winnipeg; J. S.
Hollies, Brandon; Arthur ITrvine, Tre-
herne; Wesley W. Trvine, GGlenboro; E,
Jarvis, Brandon ; Edgar J. Jarvis, Win-
nipeg; A. L. Jennings, Blue Bell; H.
Jonsson, Manitou ; Lieslie W. Keith, Nor-
way Iouse; W. J. King, Glenboro; K.
A. Koons; Emile Leaumorte, St. Nor-
bert; G. Loremy, St. Boniface; Henry
A. Lye, West Kildonan ; E. Little, Bran-
don; Jas. F. Lumsden, Winnipeg; Wm.
L. Logan, Winnipeg; Joseph A. MeGill,
Holland ; Joseph MeLaren, Brandon; B.
S. Mahon, Arawana; W. J. Marsh, Oak
Lake ; Ralph Mayes, Antler; W. Martin,
Winnipeg; J. II. Mulvey, Winnipeg; A.
MeMurehy, Brandon; J. D. Morrow,
Brandon; Wm. A. Moon, Winnipeg; G.
Moxley, Brandon; W. G. Pearce, Bows-
man River; Bro. Paul, St. Boniface;
Iloward Poole, Carberry; H. F. Rey-
nolds, Elgin; John R. Reid, Winnipeg;
William Roberts, East Transcona; Hay-
old T. Rogers, (Grandview; Walter Rus-
sell, Manitou; R. (!. Sargent, Minitonas;
Ed. Stockley, Newdale; Joseph Spear-
ing, Valley River; Geo. Smith, ‘Winni-
peg; G. Somerville, Brandon; Wmnm.
Stocker; D). Street, Brandon; C. Doug-
las Street, MacGregor; F. H. Short,
Tdeal ; Lawrence Simmonds, Somerset;
Norris Stewart, Manitou; H. Sweet, La
Riviere ; James Tod, Crystal City ; Hugh
Urquhart, Winnipeg; G. Van Tausk,
Sperling ; Roy Watson, Brandon; M. H.
White, Ethelbert; . H. Wharton, Win-
nipeg; Mr. Winton, Brandon; William
Winstone, Wynona; Wm, H. White,
Winnipeg; J. J. Wilkinson, Winnipeg.
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EMPIRE DAY PROGRAMME

We have received from the Interme-
diate School at St. Anne’s a hand
decorated copy of their Empire Day
Programme, together with photographs
of the various classes. We regret that
it is impossible to make cuts from these
pictures as they are not quite distinet
enough for this purpose, but judging
by the appearance of the members of
the elasses it is no wonder they had such

a successful programme. Here it is:

Morning Session

Song—*‘The Flag’’ ... Grades VIT. and VTIII.

Reading-—“Review of the History of
Canada’’ ... Grade TX.

Bong—*‘God Bless Our King and Country’’
.................................. Grades VII. and VIIT.

Debate—‘Ts the Pen Mightier Than the
Sword.”’

Grade XT. ... The Sword
Grade X. ool The Pen
Song—‘Hail to Our King?’ ... Grade IX.

Afternoon Session

Military Mareh ... By the School
Song—*‘The Maple Leaf’’ .. Grades I. and TI.
Declamation—¢“The Soldier’s Funeral.....
.................................................... Grade VIII.
Song—*‘Dominion Hymn’’ ... .. Grade X.
Soynite—‘Les Enfants du Canada’’......
........................................................ Grade IX.
Song—*‘The Dearest Spot’’ ...
........................................ Grades III. and IV.
Declamation—¢¢“The Road to the Trenches’’
........................................................ Grade XT.
Chant—‘“0O Canada terre de nos aieux’’
........................................ Grades I. and TT.
Piano Solo—¢‘Dride of the West’’ ...
Song— ‘“Canada Kver’’
.................................. Grades VII. and VIIL.
Declamation—‘The Soldier’s Dream?’’ .
.......................................................... Grade X.
Chant—“0O Canada mon Pays mes Amours
........................................ Grades V. and VI.
Piano Solo—“Off for the War.”’ ...

.................................... Grades IX. and X,
Declamation—“The Old Flag’’ ...
...................................... Grades ITI. and IV.
Song—¢¢National Anthem’’ ... ..
........................................ Grades V. and VI.
Chant—*“Le Drapeau National’’ ... ...
...................................... Grades IIT. and IV,
God Save the King

ITOW WE SPENT EMPIRE DAY

We celebrate Empire Day beeause we
wish to show our loyalty to the Empire
of which we form a part.

This Empire Day we arranged a short
programme which we had from three
to four o’clock.

The mothers and any of the ladies of
the district were invited. We had eight
visitors and, as there were twenty-five
children, we had quite a full house.

The room was decorated with several
flags which gave an appearance of pa-
triotism.

The programme was written on the
blackboard and we had no chairman.
It opened with a patriotic song, ‘“The
Maple Leaf,”” which was followed by
a recitation of welecome. We sang
three or four patriotic songs, had pa-
triotic recitations and other appropriate
pieces.

After the programme, candy was
served which was followed by the sing-
ing of the National Anthem. The
visiting ladies had a sociable chat and
looked around at work displayed in the

room, playgrounds and the gardens
which were just beginning to come up.

Then we all went home and the ladies
said they all had a very nice time and
would give us another visit again some
time soon,

Empire Day Programme
Hun’s Valley School

Morning Session

1. Opening chorus by the class, ‘‘God Save
the King’’ and ‘“God Save Our Splendid
Men,?? i

. History and Geography of the Empire,

. Addressing the childrer on ‘‘Our Rights
and Duties as Citizens of the Empire.’’

o o

Afternoon Session

4. Addressing the Class on ‘‘The Relation
Between Different European Races,’’ and
pointing out how closely related is the Eng-
lish history with the Polish, according to
all the struggles for their liberty.

5. Patriotic Verses by the Children,

6. Patriotie Songs ... Rote Singing

7. Closing chorus, ‘“God Save the King.’’

Yours truly,
Jos. . Terlecki, Teacher.
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Trustees’ Bulletin

DUTIES OF SCHOOL TRUSTEES

By WM. IVERACH

The duties of school trustees are not
all set forth in the Public Schools Act,
and it is doubtful if the implied duties
are not much more diffiecult to perform
than the preseribed. The average trus-
tee of a few years ago treated himself as
simply being the trustee of the rate-
pavers only, and in those days the
school trustee treated himself, and the
publie whom he served treated him as
holding the public office of least im-
portance in the gift of the people, and
the trustees who succeeded in running
the school on the least amount of money
were considered the most sueeessfuf;
results were always a secondary con-
sideration, if we got them, all right,
and if not, change the teacher. One
]ad,\,t who had been left with a young
family, but in good eircumstances, ex-
pressed the current opinion when pre-
sented with a petition for her signature,
asking that a new school district be
formed near her home, said, And are
you likely to be a trustee? The other
replied in the affirmative. Well, T will
sign the petition beeause we need a
school, but you’ll have to remember
that the main thing is to keep the taxes
down. ,

But a new day is dawning over our
fair Provinee, and in some parts of it
the sun is already well above the hori-
zon. And trustees are beginning to ask
themselves if they are not trustees of
more than the ratepayers’ money, and
we already have a goodly number of
men devoting their time, free of all
charge, to the public school business,
wh.() refuse to aceept such important
?ﬂ’lcos as reeve, councillor or mayor,
and who have even refused to beecome
(ﬁindldates for the Liegislature or the
inOuse of' Commons, and they are ask-
o g themselves: To what extent are they
tiﬁh"ustoos of the children’s opportuni-

s and to what extent as a conse-

quence are they the trustees of the des-
tiny of the nation? and a still more
sultile question some are already asking
is. to what extent are they the trustees
of the public opinion in the distriet in
which they serve? Ts it the duty of the
trustees to simply keep their ears close
to the ground and listen for the trend
of public opinion and simply steer their
ships in aceordance with it, or to what
itextent should they be the mould-
ers of it?

Tn some communities, when the trus-
tees ask for more money it is usually
fortheoming without protest, but not so
in others. When a sehool money by-law
is turned down it is usually nothing
short of a calamity. Tt means that the
trustees can not carry out their pro-
gramme and naturally then they can not
get the desired results from the moncy
they can get. It is often followed by
the resignation of a number of, if not
the whole board, and a consequent divi-
sion of the forces that ought to be work-
ing in harmony for the upbuilding of
the community. But the question we
are trying to find an answer to is, whose
fault is it if a trustee treats himself as
being a trustee of the children’s oppor-
tunities? He ought to be very careful to
cultivate the public sentiment in favour
of the money by-law before submitting
it. This does not necessarily presume
superior intelligence on the part of the
trustee, but the ratepayers elected him
to give close attention to school affairs
and, if he sees that a greater investment
is necessary to get results, the money
ought to be forthecoming, and it would
be if only the majority had given the
matter the same elose attention the
board did, but because they did not,
they allowed themselves to become the
vietims of a few parsimonious ratepay-
ers, and the brakes are put on the
wheels of progress for the time, al-
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though in the end it usually costs the
ratepayers more.  Somebody failed.
Was it the trustee? One trustee who
held office for between 20 and 30 vears,
told the writer that if the people of his
district had always voted the money
their board asked for they would have
been $10,000 in pocket now, but they
turned down by-law after by-law and
compelled their board to go on the piece-
meal plan in a rapidly growing commu-
nity, with the above vesult. That trus-
tee began in a one-roomed school, with
a borrowing.capacity of $600, and is still
chairman of the same board, operating
a plant worth over $30,000 at the pre-
sent mowment, and still growing.

Then what does a school board have
to do in order to always hold the confi-
dence of the ratepavers? We have to
look to Winnipeg for a reply, because
the writer has no recollection of that
city having turned down a school money
by-law, although at the same colections

they frequently pass the school by-law
and turn down others, The voting on the
different Winnipeg money by-laws often
shows the keenest appreciation of the
situation. Then, how has the Winnipeg
school board managed to obtain such
implicit confidence? The answer 18,
beeause they do things: becanse they
lead public opinion in school matters.
The world detests a nonentity, and as
soon as it diseovers the man with his
ear to the ground it will trample him
and keep him there, and rightly so. Qur
trustees’ association will he a fizzle and
a failure if we do not formulate a pro-
gressive policy and make some attempt
to lead publie opinion, not by trying to
foree our views on them, but by appeal-
ing to their higher intelligenee by a
persistent campaign for better things,
and so hasten the high noon tide of the
day that is already breaking. ““Tt’s
comin’ yet for a’ that.”’

THE MODERN TRUSTEE
By W.AM.

It did not take much of a man to be
a school trustee of the old style. is
duty was mainly negative. His motto
was, ‘‘Everything at the lowest price,
and efficiency be hanged.”’

The modern trustee has a positive
conception of duty. IHe is appointed,
Just as the teacher is, to minister to the
welfare of the children. Should either
one fail the children suffer, and with
them the whole community. The best
trustee is always the man or woman
who has the clearest conception of the
needs of childhood, and who tires not
n the fulfilment of duty.

Some of the things children require
are these—to be trained to apply them-
selves to work, to have good habits and
refined tastes, to be intelligent, interest-
ing, and alert, to be thoughtful, kind,
and open-minded. This is not every-
thing, but it is part of what school-
boys and school-girls should have as a
part of their equipment.

In order that children should learn
habits of good work, they should have

the opportunity of working, both at
school and home. Work is not drud-
gery. It is always joyful aectivity. It
children dislike the school there is al-
ways something wrong with narent,
teacher, equipment or course of study.
The school must be first of all a happy
place—and happy chiefly because there
is the right kind of work and right
companionship.

It is impossible to have the right kind
of work withont tools—tools for {he
playground, and tools for the class-
room. The tools of the playground are
spade, shovel, hoe, rake, and the like,
and balls, bats, ropes, swings and sand-
pile. The tools for the elass-room are
books, maps, pictures, and evervthing
that appeals to eye and ear.

Pupils should at sehool acquire good
tastes. This requires instruction and
example from the teacher, but it re-
quires also something from the trus-
tees. Tt is wonderful what a few pie-
tures, flowers, curtains, a rug or two,
an aquarium, and a eleanly-kept build-

',-__m-.w- R
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ing will do. When a man comes to
think it over, he would prefer that his
wife should have good tastes and habits
rather than that she should have ability
to spell meaningless polysyllables and
distinguish between gerunds and ger-
undines. And as for the man himself,
he may possibly be ruled out of the
society of the ladies he likes most if he
has not learned good manners, and if
he has mo more refinement than his
cattle.  Yes, there is surely something
In this cultivation of taste, and a trus-
tee is not doing his duty by his com-
munity if he does not see that the
school and its surroundings are as well
kept as the best home. As a rule child-
ren spend more of their waking hours
in school than at home, and it would be
exceedingly stupid to neglect to make
the school attractive, and in this way
edueative.

Boys and girls everywhere should
grow to be intelligent. They must have
books to read. To little fellows there
should be five or six sets of primers or
fivst readers, and for those older there
should be books of information and in-
§piration suited to age and capaeity.
The published school library list is as
good a guide as anyone requires. For
older pupils there is nothing more
Worthy than the Book of Knowledge.

One of the things children require is
Companionship of older people. The
good trustee should be a school visitor.
Just as a good parent on going to town
always brings home some trinket for the
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children, so the trustee should always
come to school with some book, vase,
flower, or piece of furniture, so that
the children would know that their
parents, through the trustees, were not
forgetting them.

Now, all of these are small things, but
they mean much to the life of the
school.

Perhaps more than anything else to
a school is an atmosphere of cleanliness
and neatness. It means so mueh to
pupils when they are at school and so
much in after life. A elean sehool
means clean hands and face, and often
good manners and good morals. A
short time ago I saw in a school in
Southern Manitoba something very fine.
During the summer holidays the trus-
tees had put down a clean gravel walk
leading from the road to the school
door, and had ereeted scrapers and
supplied a mat. Then they had paint-
ed the floor, painted it thoroughly. In
addition to this they had put sanitas
or oilcloth all over the walls, so that
they could be washed regularly. There
was a cover to the teacher’s table, mus-
lin curtains on the windows, and mos-
quito screens, of course. All of this
cost but little, yet it was wonderful
what a difference it made in the spirit
of the school. And the spirit of a
school is more than half.

A trustee’s big word is, “‘Efficieney,”’
and one way to efficiency as far as he is
coneerned is ‘‘ Equipment.”’

THE SCHOOL LUNCH

_ Well-prepared sandwiches should
form an important part of every school
lunch, They are easily made and should
V(‘ very wholesome and palatable.

arlety is the spice of life here as else-
Where, and there should be at least two
kinds of sandwiches in each lunch. The
Munber and kind may be varied from
day to day.

Cut the bread for sandwiches into
thin slices of wniform thickness with
 sharp knife, and spread the butter
evenly over hoth sides of bread in order

to keep it moist and prevent any fruit
filling that may be used from making
the sandwiches soggy or indigestible.
Sandwiches made several hours before
they are to be eaten should be wrapped
in a moist eloth and kept in a cool place,
or wrapped in wax paper, to prevent
them from drying or absorbing odors.
In giving these directions for making
sandwiches, Miss Bab Bell, of the Uni-
versity of Missouri, College of Agricul-
ture, says little about meat sandwiches
beeanse most people are familiar with
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the ordinary ham sandwich, and in of stoned dates, one-half cup of sweet

many cases such meat substitutes as
peanut butter, eggs, or cheese should be
used instead of the more expensive
neats.

Bread and Butter—Cut the bread in
thin slices. Spread the butter evenly
on both slices and press together,

Nuts—Make a lettuce sandwich,
spread one side with nuts, chopped fine,
and mixed with good dressing.

Eggs—Chop the white of hard boiled
eggs very fine. Mix the yolks with
mayonnaise dressing and season with
pepper and salt. Add the whites and
spread between bread. Lettuce may be
used also.

Dates—DMake a filling of one-half cup

cream ; spread between slices of butter-
ed bread.

Pimento and Cheese—Make a filling
of one-half cup of cream cheese and
one-fourth cup of chopped pimento, 2
tablespoons salad dressing, salt and pep-
per. Spread on butter evenly. Cot-
tage cheese may be used or the pimento
may be left out.

Peanut Butter—Peanuts ground and
mixed with a salad dressing make an
excellent filling. The commercial pea-
nut butter may also be used. Spread
evenly between huttered bread. A crisp
lettuce leaf adds to the attractiveness
of this sandwich.

THE SCHOOL THE RURAL COMMUNITY CENTRE

Conditions differ in different rural
communities. In some communities
farms are large and farm homes are
widely separated, while in others homes
are much nearer together, and yet
again different conditions arise from
the fact that in some neighborhoods it
happens that the owners of the farms
have moved away into the nearby town
as their children grew up, and better
school and social opportunities were
sought, leaving the farm in charge of
a renter.

All these varying conditions bring
about different social conditions in
rural distriets. Yet the fact remains
that in most country distriets there is
little social life, especially during the
winter. The need of it is certainly as
great as in the town, if not greater,
owing to the isolation of the farm. The
social Instinet is.universal and should
find means of expression.

It is my belief that the rural school
should be the centre about which forms
the social life of the community; that
the school building should furnish the
meeting place for old and young of the
neighborhood in friendly gatherings for
the entertainment and inspiration of
all.  These meetings should be arranged
by a committee composed of the school
teacher or teachers, the parents or some
of them and the minister of the country

church, provided there is omne. This
cannot take place when the schoolhouse
is a shabby one-room affair, but what
excuse is there for such schoolhouses?

For such neighborhood meetings vari-
ous programmes can be arranged in
which all ean have an aetive part. For
some a speaker for the evening can be
provided. For another meeting con-
test games of some sort can be arranged,
in which all participate, with some
simple prizes for the winners. I know
of one such meeting in which the num-
bered pictures of well known statesmen
of the past and present were pinned
about the walls with the name covered
over, and each person was to guess the
name; the one or two getting the most
correct to receive a prize each. These
two instances are only given as sug-
gestions along the line of both instrue-
tion and entertainment with a little
wholesome fun.

Using the rural school as a soeial
centre of the community life brings the
teacher in contact with the parents, a
most vital and necessary thing for the
good of the teacher, the children and
the parents as well, for in these pleas-
ant gatherings a spirit of mutual sym-
pathy is bound to spring up on both
sides, leading to a closer and more help-
ful co-operation, all of which tends to
the improvement of the country school.

e 4
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NOTES FROM THE FIELD

We had a very successful Empire
Day programme in Isabelle Consoli-
dated School yesterday, consisting of
songs and readings by the pupils of both
rooms, and two short addresses by Rev.
W. Ross and Mr. Wm. Iverach, on the

love of our country and the different
methods of expressing it.

The Miniota, Hamiota and Blanchard
Trustees’ Association, are planning for
a big Field Day at the new consolidated

school at Cardale.

DR. ROBERTSON'S ADDRESS—(RUSSIA)

(Continued from last issue)

T shall tell you but one thing more, spring day bowed and barcheaded until

Wwhich shows the quality of Russia’s soul
better than anything else I could tell
you. It is one of the events which, as
n a flash, brings out into clearness the
qualities of life that at other times are
n(}t perceived. You remember when the
Titanic went down—the biggest ship
jCha,t our nation had built, the last word
In construction and ecomfort and safety
and luxury and speed. She was on her
first voyage across the Atlantic when
the hard knuckles of an iceberg ripped
the plates off her ribs. And hundreds
of men and women on the decks said
she could not sink. Were there not
Water-tight compartment and was she
not the last word in ocean safety as
well as luxury and speed? And then
s}}e began to settle and slowly the con-
Viction grew that she was doomed to
Sink. Strong men and rich men, men
who were fabulously rich, helped women
and children into the lifeboats, and then
stood back to bide their fate. A few
of th.mn had money enough to buy such
a ship outright, and then have plenty
to spare; but not a man of them offered
to buy a lifeboat seat to save himself
80 long as a woman or a child needed
a place. These were the men of our
Own breed and race.

That was an awful calamity. There
Was no Russian aboard and therefore
10 Russian lost. But a short time af-
terwards the Russian government called
Or a great memorial service, a religious
Service of sympathy with those who
Were bereaved. The finest church in
St. Petersburg was packed full, and the
Square around it was packed full, and
the streets adjoining were packed full.

Ome 70,000 people stood in the ecold

the bell tolled the last note of the service
that was over. There were two guests
—the British Ambassador and his staff
and the American Ambassador and his
staff—representing the two nations
which had lost the most. That shows
the Russian spirit. There was not any
publicity in the newspapers, but the
American Ambassador himself told the
story in my hearing—not as an excep-
tional manifestation, but speaking as a
man who knew Russia—as a true mani-
festation of their qualities of life and
their feelings towards other people.
Do you remember the Lusitiana—a
ship that was known to be unarmed
and to be carrying hundreds of peace-
ful citizens? The German aimed twice
to make sure that this vessel carrying
innocent lives, hundreds of them women
and children, would sink quickly. Then
you turn to the other capital, Berlin,
claimed to be the city of Kultur. What
happened there upon the news that the
Lusitania had gone down, and carried
with her those innocent people—those
women and children? Tt is reported
that the sehools got a half holiday and
that the bells of the city were rung in
jubilation. Which nation would you

‘have as a friend if the choice were

open?

Thank God we have in our Allies
friends who stand for the good things
of civilization. I have not time to pay
my tribute to our mighty and faithful
allies, Japan and Italy. They are with
us heart and soul with all their re-
sources for triumph in the great con-
fliect. We fight together for justice,
liberty and order through self govern-
ment and fair play. We are sure we
will win.
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The Children’s Page

The Nightingale and the Glowworm

A Nightingale, that all day long

Had cheered the village with his song,
Nor vet at eve his note suspended,
Nor yet when eventide was ended,
Began to feel, as well he might,

The keen demands of appetite;
When. looking eagerly around,

He spied far off, upon the ground,

A something shining in the dark,
And kpnew the glowworm by his spark:
So stooping down from hawthorn top,
IIe thought to put him in his evop.
The worm, aware of his intent,
Harangued him thus, right eloyuent . —
“‘Did you admire my lamp,”” quoth he,
““As muech as T your minstrelsy,

You would abhor to do me wrong,
As much as I to spoil your song:

For ’twas the self-same power Divine
Taught you to sing, and me to shine,
That you with musie, T with light,
Might beautify and cheer the night.”
The songster heard his short oration,
And, warbling out his approbation.
Released him, as my story tells,

And found a supper somewhere else.

W. Cowper.

EDITOR'S CHAT

My Dear Boys and Girls:

In looking through many, many books
today to find a poem for you we ecame
across a lovely line, and this is it, ““But
June is full of invitations sweet.”” And
we began to think of all the sweet in-
vitations June sends us, the wonderful
weleome she gives us all.  Rich or poor,
pretty or ugly, young or old, sad or
happy, we may all acecept her invita-
tions and be better and happier for
doing so. The first and biggest invi-
tation of June is ‘“Come Outdoors.”’
The hirds sing it, the trees whisper it,
the flowers breathe it, the winds ecall
it, ““Come Outdoors.”” And if we aec-
cept this invitation what do we find at

the great outdoor party? The first
guests to arrive are the trees, good old
maple tree, sturdy old oak, slim young
poplar, graceful elm, drooping willow,
smart young hazel tree, beautiful bireh,
flaunting eranberry, handsome wild
plum and cheery, little blossomy Saska-
toon herry. All these have arrived. And
hidden by their leaves are some other
guests, cheeky friend robin, dashing
oriole, quiet little wren, dear little mea-
dow lark, black-coated crow, sleepy old
owl, neighborly woodpecker, and a host
of others, and between them they fur-
nish the musie for our June party. And
here are other guests: soft green grass,
beautiful blushing wild rose, dancing
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blue bell, hospitable clover, handsome, we hope that all you boys and girls will

dgring tiger lily, pale, drooping Indian
pipe, sturdy marsh marigold, beautiful
water lily, what a perfumed carpet they
form for our party! And what will
we have to eat at the party? Why,
here is honey that busy Mr. Bee is stor-
mg; here are mushrooms just breaking
through the ground, and here are wild
strawberries, hiding their luseious red-
hess behind green leaves. And so you
can see that June’s first invitation is
well worth accepting. And now comes
her second invitation: ‘‘Come out and
W9rk.” And her second invitation is
quite as pleasant to accept as her first,
because one includes the other. You
can see all the guests at the party and
enjoy them while you are driving the
cows home, while you weed and rake
and hoe in the garden; while you build
bird houses, and help with the farm
work, and put in school gardens.

And the third invitation of June is
the one vou will all like best if we mis-
take not, for it is ““Come out and Play.”’
And we need not tell you how to do that
because the long, light days of June,
the sun, not too hot, and the perfumed
and song-filled air makes our feet
dance, and teaches s to play even if we
are old and tired. And so you see June
18 Indeed full of sweet invitations, and

open your eyes to see, and your ears to
hear the call of June around you, and
even 1if the lessons of school are over
see what you can learn from the sweet
invitations of June.

And now comes that magic time, the
best of all the year, the time we have
dreamed of and thought of all the long,
long winter—holiday time. And for
two months there will be no Children’s
Page, and we will have no more talks
together until September comes.

And so we must remind you of sev-
eral things to remember during thislong
time: 1st, to do all you can to help
our song birds this summer; 2nd, to
do all you can to make your schools
and homes beautiful with flowers, in-
side and out, and, 3rd, not to forget that
our soldiers are fighting and suffering
now just as much as they were during
the winter, and they need all your help
for the Red Cross and the Returned
Soldiers’ Association. Think hard all
you boys and girls of ways in which you
can help. Farther on (page 238) the
Editor will suggest one way to you.
And now good-bye for two months all
you good friends of the Children’s
Page. A happy holiday to you all. Get
fat and rosy, and just Be Happy for

two long, glorious summer months.

LETTER FROM SPRING

b Tolica, Mexico, April 13, 1916
ear Mr. Winter:
. You are getting very old now, and
f(3011 Wlll.be moving away northward
Pom Manitoba. T will take your place
en and awaken everything you have
Du‘t to sleep. I suppose the people in
. dmtol}a have good times, even though
You do freeze their hands and their toes.
1avhave heard some folks say that they
dm? had nice times skating, sliding
Out‘ N snow banks, and enjoying other
" door sports that you always bring
ith you,
me”:fy must like me also. T bring with
o lifferent sports and something to
after a long scason of rest.

Soon there will be a yard full of
fowl and young animals getting their
first lessons from their parents.

I sent a young pair of erows down to
Elm River sometime ago. I heard some-
one say that a young pair of erows had
been seen today. I guess they arrived
safely alright. They will be feeling
kind of chilly just now and wishing
they were back south again. I think
you are rather mean to let it rain and
snow when they have just arrived. It
discourages them so that they will not
feel like staying. T Hope you will soon
change the weather.

T must stop writing now and go to
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work or my time will soon be up. I
only bought a four-month ticket, and
Mrs. Summer‘takes my place then after
that runs out. T suppose she will be
writing you a letter also, telling you of

the things she will do when she comes.
I must close now. Good-bye, from your
friend Spring.

Tressa Sherritt (14), Grade VI., Elm
River School.

WHY BOYS GET DIRTY

A boy does not really enjoy being
dirty, but it is the pleasnure he gets
while getting dirty-that he likes.

A boy, for instanece. plays outside on
rainy days or nice bright days. He
plays games such as marbles, baseball,
ete.

While playing marbles he often
kneels down on the ground to rall the
marbles. While kneeling he is liable
to wear his stockings out as well as
dirty the bottom of his pants, also his
hands.

‘When he plays ball, the bsll some-
times rolls in the mud and then some-

. one picks it up and throws it to another

boy, who ecatches it, and the mud on
the ball gets on his hands.

Boys also wrestle with eaeh other.
This is fine exercise, and keeps the boy’s
museles in good condition. But while
they wrestle they get so absorbed in
what they are doing they quite forget
the mud and throw each other down,

and roll around, and in this way they
get their coats and pants plastered in
mud.

The boys’ mothers are always telling
them to keep out of the mud and stop
climbing trees. Their dads tell them
if they climb trees he will give them a
licking or send them to bed. He (uite
forgets he was a'boy and used to do
all sorts of pranks.

It seems as if the boys are the ones

who have to take the punishments for

the others. The girls never get punish-
ed because they keep clean the main
part of the time.

The reason of this is the younger ones
stay in the house and play with a little
doll, and the older ones, when they go
out,-stay on the sidewalk and do not
play the same sorts of games as the
boys do. And so you see the difference
between a girl and a boy, and why a
boy gets dirty.

THE PRESENT WAR
By LEONE STIFFLER, Grade VIII, St. Louis Gilbert

In the latter part of July, 1914, Ger-
many declared war against France, In
order to get to French territory they
started to cross the country of Belgium,
laying waste the land and killing and
robbing the people as they went, and

~ breaking all the promises they had made

at the peace meetings held after the
Franco-German war of 1871. Their
excuse for breaking these promises to
the whole world was that ‘‘the promises
‘were made on paper “and that a scrap

.of paper meant nothing to them.”’

The gallant Belgian army, although
small, at onece attacked the invaders and
held them back, but not without great
losses to their own army. Seeing that

they were going to have trouble in
crossing to France, Germany declared
war on Belgium. France hurried
troops into Flanders to help out the
small Belgian army.

Great Britain sent Germany a note
asking that the neutrality and freedom
of Belgium be observed, and the Ger-
man army vacate the country at once.
Germany refused, and Great Britain
declared war against her.on "‘August
4th, 1914,

Shortly afterward, Russia, Montene-
gro, some of the Balkan States, Italy
and later Portugal entered into the
fight against Germany, while Austria-
Hungary and Turkey and Bulgaria todk
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up arms with Germany against the
Allies.

3 During the first part of the war the
Triple Entente”” was formed among
the Allies. By the terms of this al-
liance none of the Allied countries ean
make peace separately with the enemy’s
countries. ‘

Soon after the war had begun, Bri-
tain’s colonies offered men, food, horses
and munitions, and their offers were
accepted, with the result that many
shiploads of goods and other necessar-
les have been sent to England. Thous-
ands of men have enlisted and gone to
fight. Battalions were raised, drilled
and dispatched to England from Cana-
da, Australia, South Africa and Tndia.

any have been killed, but others are
‘hur?y.mg forward to take their places.

raimng camps are scattered all over
Canada, and recruiting is going steadily
forward, and men are leaving every day
to do their part in the fight. )

In spite of Germany’s boastings to the
Contrary, Great Britain still remains
Mmistress of the seas, and her ships travel
‘t‘he same as before, while the German

Navy’’ is bottled up in the Kiel Canal,
and none of her merchant ships are
allowed on the high seas—those which
Wwere out at the beginning of the war
are interned at neutral ports. The only
Way that she can stand up before the
world for her cowardice in the Navy
‘luestlol} is by using the submarine. She
Mmakes it a point to have them sink
fvery passenger ship loaded with wo-
Mmen and children, and hospital ships

loaded with wounded soldierg that it is-

,ggflsl}c)}lle, Ig.n'd keeps President Wilson
each Oteher.alser busy sending notes to
Another method of warfare used by
¢ Germans and Allies successfully is
¢ areoplane. The Germans use the
‘ e‘sppehn, the most destructive of all,and
angterzts herself with entering England
. Franee under the cover of dark-
€S8 and dropping bombs on the thickly
Dopulgf:ed districts, and especially in
ple eltlgs. The Allies also use aero-
m&nes In warfare, but in a different
8nner. They are used for scouting,
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and also can, if need be, bombard a
stronghold of the enemy’s, but with the
powerful machine guns now in use this
is dangerous work.

At first Germany made a point to
mine all waters that she possibly could,
and as a result many vessels were blown
up and thousands of lives lost, but most
of these mine fields have either been
exploded or drawn in by trawlers of
the Allies.

At the Dardanelles, in Eastern Eu-
rope, many men were killed trying to
force their way through the Turkish
line to Constantinople. This expedi-
tion failed, and the British troops were
withdrawn and are now stationed at
Salonika, in Greece, from where the
Allied troops are driving back the Aus-
trians.

In France, Russia and Belgium a hard
fight is on, every foot of land is hotly
contested, and the enemy is being driv-

_ en back slowly. Germany was prepar-

ing for war for many years before it
came, while the Allies were unprepared,
and so the fight has been rather one-
sided, but lately the Allies have gotten
together men and munitions, and expect
to make a big drive soon. In Russia,
Germany has made great advances, but
is slowly being driven out again.

Life in the trenches is not easy, but
is more safe than the old-time methods
of warfare. Deep treunches, one ahead
of the other, communication trenches
join these, dugouts in the ground, hol-
lowed out, with the unbroken sod for
a roof and parapets of sandbags form
the chief fortifications in the open. The
wounded are carried from the fields in
ambulances, autos and wagons, and
taken to the hospitals, which are often
churches, hotels and private houses.

‘Germany has begun to weaken, and
the Allies expect peace soon, but if
there is, Germany will be wiped off the
map. Only her possession in Europe
is left her now, and it will be taken
from her. Peace cannot come too soon
and put an end to the useless slaughter
of people and the wasting of their

lands.
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Specia;l_

Articles

A FILING CABINET FOR PUPILS WRITTEN WORK

Last year our staff decided that they
would like to have the pupils keep all
their written work instead of throwing
it into the waste paper basket. We ac-
cordingly decided to adopt a loose leaf
system and provide the pupils with a
case for filing their written work. This
was made possible by the Board buying
all supplies for the pupils and thus
being able to have uniform books and
paper used by all. Each pupil was sup-
plied with a loose leaf note book and

paper to fit these was bought in large

quantities. In each room a case was
built and divided into divisions with
galvanized iron partitions. Each/pupil
was given one division in this case for
each subject. For example, John
Smith’s share of the cupboard would
appear as'in Figure 1.

He may have access to the case at
any time either to place fresh work in
it or to remove notes to which he may
wish to refer. On Friday afternoons
ten minutes is given for going over the
note books and filing away work and
placing fresh paper in the books.

In some subjects an index is kept.
All the loose leaf notes in the subject
are numbered, and as they are filed
away the pupil enters on an index page
what is contained on each sheet. This
enables the pupil to refer to any notes
that he may want more readily. It is
also a convenience to the teacher in
looking over the notes.

We have used this system since last
August, and have found that it has
many advantages. It encourages neat-
ness in written work. The pupil is not
able to hide his careless work in the
waste paper basket, and so is apt to take
more care with it. If it is kept year
after year it will be an interesting re-
cord of the advancement of the pupil
through his school course. It gives
the teacher excellent opportunity for
looking over pupils’ work. It is always
at hand. If the teacher has spare mo-
ments in the class he can glance over
the work in the case that he may be
interésted in. The case is always open

to the parent who may be interested in .

knowing what his child is doing. It also
is a check on the idle pupil. If he does
not do his work he will have nothing
in his divisions. In many subjects we
fix a minimum requirement which must
be done before we will reeommend the
pupil for examination.

Thus far we have used this in our
Collegiate grades only and with loose
leaf note books. I see no reason why
it should not also be used in the primary
grades. It would have similar advan-
tages there, and with note books it
would not be more difficult to handle.

In cases where teachers are changing,

the note books left would be a good
record of the work that has been cover-
ed.

Of course we have found some diffi-
culties. It has taken both teachers and
pupils some time to find out how to use
the system to the best advantage. Some
children are naturally untidy, and it

|
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has taken them longer to adopt syste-
matic methods in looking after their
work,

We have used throughout the school
a loose leaf note book holding a page
8% inches by 10 inches. We were able
to secure for this only plain and ruled
paper, and had some bookkeeping paper
ruled especially for us—a somewhat ex-
pensive article. Graph paper, musie
paper, botany note paper, elementary

LIBRARY 233

science note paper, grammar analysis -

forms, science experiment paper, ete.,
might be prepared to suit this same
cover at a very small extra cost. This
would save pupils’ time spent in ruling
paper and encourage better work.

Ruled paper for note books was
bought at 95 cents per 1,000 sheets, and
unruled paper at 75 cents per 1,000
sheets, delivered at the school.

A SCHOOL LIBRARY

Many school libraries are not used as
they should be. Sometimes this is due
to the books being unsuitable, but often
1t is due to the fact that there is no
Satisfactory system of giving the books

found either of these systems to be satis-
factory. In the one case the opportuni-
ty to change a book does not come often
enough, in the other the pupil will often
hesitate before asking a busy teacher

Out. In many cases the books are kept
H}lder. lock and key. Sometimes a
ibrarian is appointed to open the case
ohce or twice a week, or sometimes the
}31'11)11 18 told to apply to a teacher when-
‘Ver he wants a book. We have not

to look after his wants. The result is
that the books that pupils might read
if they were more accessible lie useless
on the library shelves.

The following plan has been tried
with some success in Souris.” The doors
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have been removed entirely from the
library case, and the shelves have been
divided by galvanized iron partitions
into sections large enough to hold a
book. Each book is given a spaee and
in the book a piece of plain cardboard,
4 inches by 10 inches, is placed. On the
top of the card the name of the book is
written.  Pupils have been told to get a
book whenever they wish to. On re-
moving it from the case they write on
the cardboard their name and the date
and leave it in the space from which
they took the book. On returning the
book they mark off their name from the
card, place it in the book and return
them both to the case as they found
them. By this system the library is
kept open at all hours to all pupils.
Occasionally it is necessary for the
teacher to look over the case to check

up pupils who are retaining books for

too long a time. Beyond that there is
no trouble in looking after them.

In adopting this sytem we expected
losses, but we believed that a library
book was serving just as useful a pur-
pose lost somewhere in the community
as when locked in our cdses. We have
been agreeably surprised at the small
number of books that we have lost track
of. The case is placed in the hallway
of the school. About 475 pupils are
enrolled. Anyone can get to the case
whenever the school is open.  On check-
ing over the books recently we found
that about $6.00 worth had been lost in
the past year. Some of these may yet
be returned.

Recently we built a new case. Tt will
hold about 600 books. ‘The case cost
about $30.00 and the partitions $30.00.
It thus costs us about 10 cents to build
a permanent home for a book. The illus-
tration shows this case.

A MANUAL TRAINING ROOM

At this time, when money for muni-
cipal improvement is rather searece, in
many places school boards are some-
times prevented from putting manual
training equipment in their schools
through fear of the expense. Our
school this year decided to equip a room
for 20 pupils. T was instructed to buy
the minimum amount of equipment with
a view to increasing it from year to
year. Just enough tools were bought
to enable the class to begin at plain
woodwork. For the benefit of those
who may be wishing to know the cost
of plain equipment T give below our ex-
pense. ,

The lumber for making the benches
was bought at a loeal lumber yard, and
cost $20.70. The benches were built by
the boys themselves, so that no money
was spent for making them. The tonl
bill was as follows:

20 2x10 back saws ... $20.60
20 No. 5 Jack planes (Stanley)... 57.60
20 20x6 try squares ... 580
20 61 marking gauges ... 1.60

20 1in. pln. tanged Firmer chisels  4.00

" 10 $in.ehisels 130

10 1 in. chisels 1.00
1 smooth plane 2.22
1 6x4 serewdriver .. ... 17
2 cabinet files ... .63
1 162x10 rat. bit brace ... .81
1 51 spoke shave ... .30
6 Irwin augur bits, assort. sizes.. 1.65
1 serewdriver bit 1
1 eounter sink bit .. 11
4 13 Sovereign hammers 2.72
4 114 Sovereign hammers 2.72
2 clamps 3.12

Casing . 40

40 chisel handles ... 7.35
1 grindstone 2.50
I augur .. 1.50
1 saw .. 1.50

Total for tools, less discount of $2.34

21 vises: ’

Oak Plank B 4.93

21 bench SCrews ... 15
40 bolts for vises ..o 4.75

40 plates for vises .o 7.60
Labor in fitting vises ... 20.00
Total cost of vises .. 52.58
Serews, nails, ete, ... 10.00

Total cost of tumber, tools, vises and
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labor for 20 pupils’ benches and one
,131"ge.work beneh . $200.99

This averages $10.00 per pupil. Of
this the Department pays one-half, so
that the distriet will pay $5.00 per pl’lpil
for this first equipment. It has been

nsed this winter for class work, and has
been found to be perfectly satisfactory.
A very little money spent from year to
year will make this room all that can
be desired for the work to be done in
this school.

THE TEACHER ON

THE PLAYGROUND

By W. G. Pulleybank

I once heard a teacher who was not very
fond of his work say that he specialized in
{1.0011s and recesses. I have often thought
Since 'that if that remark can be made in
Sincerity it is ome of which any teacher
might well feel proud. The teacher who
Specializes in noons and recesses or in other
;:‘Or(ls is suecessful on the playground, will
18ve no difficulty with diseipline in the
schoolroom. That, T think, may be consid-
ered as an axiom.

In order to keep this paper within the five-
minute h‘mit I will deal only with the experi-
ence which T have had yith basketball in
& rural school. '

I\Vlthin a radius of five miles of Lamerton,
b tyi_l., there were three rural schools, each
t&nng‘ an (fnrollment of hetween fifteen and
i:l’&;enty pupils. The teachers of those schools
o {oduoe(l basketball at about the same time
¢ a4 as soon as the girls and boys had learned
HIaet game we arranged to play a series of
Wer(’h?s. We soon found that the parents
oa € 1nterested and a basketball mateh be-
fe;;ni the nucleus of a social gathering. The
oo ¢hers had an opportunity to become
r:i(éltlamted with the people of the various dis-
e $ and the enthusiasm of the pupils,
asq(‘)ls'ed by the friendly. helpful rivalry
eit ciated with the basketball matches, was

throughout all the school work.

And now T wish to deal with a few features

of baskethall which make it, T think, particu-

larly suitable to the needs of a rural school.

There is little to be gained fr

s ¢ gained from any game

::inliiss 1@ is played according to ru%yegand

that ta‘h purpose. Thus we often hear it said

smal] fe attendance at a rural school is too

il or organized baseball or football. The
er required for baskethall is much less

tha .l s
a slild(f,m either of these being only five to

C&Er}l]e;l again it is often said that juniors
ot play with seniors and there are not

THE TEACHER’S PLACE

enough of either to play alone. This same
difficulty is mentioned in regard to girls and
boys. Now this diffieulty «oes not arise
in basketball if girls’ rules arve adopted. The
chief difference hetween the two sets of rules
is that in one the ground is divided into three
distinct courts, while in the other it is not.
The three courts are occupied respectively by
the forwards, the ecentres and the guards,
and the players are not permitted to cross
the line from one division to the next. It
is obvious that the players may be grouped
in the different courts according to size, sex
or playing ability and the difficulty men-
tioned above is removed.

It may not be advisable to announce that
girls’ rules are being used, because boys for
that reason might he inclined to oppose the
game. When the game is being introduced,
nothing need be said about two sets of rules
and T think the divided grounds are prefer-
able if for no other reason than to enforce
an open game by making it necessary for
the players to some extent at least, to keep
their positions.

The arrangement of the grounds need mnot
present any serious difficulty. Baskets in
the form of iron rings, suitably braced, may
be obtained at a blaecksmith’s shop. Toplar
poles for supports may be ,obtained in most
localities at no expense and perhaps the most
satisfactory backstop which ean be arranged
is made by stretching wire netting very
tightly over a frame. Of course a solid
wooden baeckstop is more satisfactory if it
can be suffieiently supported, but if made
large enough to serve the purpose it presents
a broadside to the wind which is apt to
interfere with its permanence. Shallow
trenches made with a hoe will furnish perm-
anent lines.

T feel sure that any teacher who intro-
Auees basketball and gives it a fair trial will
fnd that it will solve many of the play-
ground problems at a rural school.

ON. THE PLAYGROUND

Harold K. Bearisto, Neepawa, Man,

What m”tho teacher’s place on the play-
This is o question often asked and
uswered; but it is scemingly impos-
TO goet a definite answer. Some “tenchers
Ve in organized play, others do not, and

a8 often
Sible
hQ]ie

here is where the diffieulty.chiefly lies. T,
for one, da not believe in "organized play,
and for this reason: that the boy s ingenuity
in finding fun ig far greater than that of
the grown-up. T do not mean by this that
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the teacher should have no place on the play-
ground, for I believe the teacher who does
not know his child at play cannot know him
at work. The playground brings out .more
clearly than anything else the true character
of our boys and girls. Every word, every
action tends towards the formation of char-
acter and personality. The playground is a
very hot-bed of character forming influences,
and these influences will either make or mar.
Tt is the teacher’s duty, then, to be on the
grounds to see, that by neither word or deed
might anything be said or done that would
not tend to form pure, noble character. How
is the teacher to do this? Let us try to
find an answer.

Should the teacher be a leader? No. Every
teacher knows that among hoys and girls
there are born leaders, and men who have
made a study of character tell us that the
leader of boys, in nearly every case, becomes
a leader of men. We need only glance hack
to our own childhood days to know that this
is true. What makes that boy a leader? The
teacher should ask himself this question, and
if he studies closely, he will find that it is
some personal charm. Tt may be strength,
it may be daring or a thousand other traits
of personality.  Whatever it is commands
respect and obedience, and the teacher who
takes that boy’s place may fall far short
of the mark. Tf he is not a better leader
the bovs are sure to resent his interference
and he will find himself in a very awkward
position.

Should the teacher be an adyviser? T do
not think so. Often disputes arise on the
plavground, and if the teacher is there the
children naturally ask for his opinion. What
is he to do? He may know the cause of the
dispute, or he may mnot. Tn either case he

should get ‘the children’s views, and here is
where he gets his first keen glance into the
depths of the child’s character. The bhoy who
blusters out his story, drops his eyes, and
does not tell the truth; the lad who stands
his ground, looks him in the eye, and tells
the truth, even though he knows that by
doing so, he will lose the dispute. Then let
the teacher place the facts that he had
gathered before the children and allow them
to settle it, and I venture to say that not
once in a hundred times will there he any
dissatisfaction. Adviee i3 one of the easiest
things in the world to give, but one of the
hardest to accept and follow; and the con-
sideration it gets is, in the majority of cases,
about what it merits.

The teacher should take an active part in
the games that are played; he should know
the rules of every game and should follow
them to the letter; his language should be
carefully chosen, and free of the meaningless
slang, which, instead of enriching our lan-
guage, serves only to rob it of its wealth
and beauty; his example should be such that
others would not be ashamed to copv; and
if disputes arise he must submit to the
decision of the majority, even though their
views do not coincide with his own. There
are things that he must do if he would give
to his boys and girls, through play, moral
stamina, personality characteristic of high
ideals, and that character which our men and
women of tomorrow shall need to huild up
in this great land of ours, a nation of just.
God-fearing people, strong to resist that which
is detrimental to this great ohject, able to
fight for that which tends to uplift and
ennoble, and which will bind them together
with those strongest of ties.

THE CHRISTMAS ENTERTAINMENT
My Myrtle Sinclair

There are several reasons why T think we
should have the Christmas entertainment in
our schools. Tn the first place it creates in
the children a keener and more live interest
in the school work, not only hecause it is a
change from the other work (which is more or
less of a routine), but what ehild does not
love the learning and doing of new things,
which any concert must neeessarily involve?

Not only among ‘the children is therc a2
leeper interest aroused, hut alse among the
parents, and perhaps at this time of the year
the homes and schools are more in touch with
one another than in any other part of it (prob-
ably not what should he, but what is, never-
theless). The parents are interested because
their children are interested, and when it is
once aroused, among a few of them, at least,
that interest will not dic out as soon as the
concert is over, and it may lead to their
taking a more aetive part in the school life
and perhaps the whole district life.

Then again, in many rural districts this

coneert is looked forward to as a great social
event among the old as well as young. Old
friends will meet and have interesting chats
who perhaps have not met since the last sum-
mer’s pienie. That night there are more
friendly feeling and good fellowship among
a large houseful of people than there is among
the same people, not met ander similar eir-
cumstances.

Besides these reasons, this is a splendid
method of raising money for library books
and any small necessaries for the sehool,

But most of all is the importance of the
child’s gain in preparing his part of the en-
tertainment, and then the delivering of it.
This is practically what might be termed his
first appearance in public life, and who knows
what statesman or orator is getting his start
in publie speaking from the little school honse
platform?

Now to deal with the more practical side of
the question: the first thing is to et the
children interested, which is done almost hy
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simply mentioning concert, and they in turn
get the parents interested. ‘

Last winter, about five weeks before Christ-
mas, we called a meeting of the parents and
Yyoung people to meet in the school house at
four, when they came in for the children.
We decided at once, of course, to have a con-
cert, and a Christmas Tree, too. After decid-
ing on the date, the different committees were
formed, a working committee of boys to do the
carpenter work—raising or putting; in of plat-
form, n.]aking supports for ¢he tree, ete., the
ﬂeoor'atmg committee, for decorations play a
Prominent part; a talent committee, if ény
outside help ig required; and a lunch ecommit-
tee—'don ’t forget the lunch.

This all is easily done, and then commences
the real hard 'work. PFirst the seouring
through books for suitable material, and then
the choosing of pupils to suit each part, for
the success of cach individual number depends
Iﬂrge]){ upon the suitableness of the part of
the child. As each dialogue or recitation was
chosen, we had each c¢hild’s part written out
and he commenced at once to learn it. Tn a
thalogue, for the first two or perhaps three
Practices, the children read their parts until
they become familiar with the whole dialogue
and then used the papers as little as possiblei

Here, too, dress and platform arrangement
play an important part in the dialogue, which
Necessitates the use of a curtain and a small
Space curtained off one corner for a dressing-
room. What has heen said of this in regm?d
to dialogues applies also to drills, except that
drills need more practice, for nothing shows
!mnerfectness as does a Arill imperfectly doue.

Ull.tll the weelk of the concert, practically
No time need be taken from regular school

- Work. All this practising can be done, one

number at eaeh recess and two or three at
noon, without robbing the children of anv of
b elr energy, for with most of them this i
bejt_.ter than play. For the first few days
€fore the concert we usually take the last
Woal:?ofo; p.ra(*tjsinq, which after all is no
hefc of time. We closed school the night
aA{ne the econcert and the next foremoon we
l’er: tn f"ru]]-dress' 1'(\.}_10:11'&:11, a.l]owing the ehild-
tFo a?‘th? home in time fo.r dinner, and leaving
}"'- o ernoon for decorating the tree and com-

(T,mg other arrangements for the evening,
to netr‘ase thc_n-e are some here who have yet
91‘% HD'thmr first Christmas concert, T have
Ve rhm]ltlmed my -last vear’s entertainment.
* had three drills, one a flag-drill of eleven

of the biggest girls in blue dresses with red
sashes and carrying Union Jacks; a Teasing
Drill of six boys and six girls of the inter-
mediate grades, the girls in white dresses and
red eaps and capes, the boys in red knickers,
white shirts, red jockey caps and ecarrying
ribbon-trimmed canes; and a Grandparents’
drill of three very small girls in long black
dresses with white kerchiefs and black bhou-
nets, and three very small boys dressed in
long trousers, cut-away coats, stiff hats, wear-
ing white whiskers and carrying canes,

One dialogue, ‘“Courtship Under Difficul-
ties,”’ by senior pupils, introduces two very
deaf people. Another, “Sue’s Beau to Din-
ner,”’ brings in the inevitable small boy with
his incessant chatter, and a third dialogue
was ‘‘Playing School,”’ a short one for two
small givlstwith their dolls, and a very small
hoy. We had two choruses, singing in two
drills, and one little girl sang a solo. We had
only three school recitations, hecause there
are few reallv good reciters, and children are
more self-conscious when alone.

To show what interest is taken in the con-
cert by even the smaller children not coming
to school, one little ¢hap, who is a frequent
visitor to our school. came to me shortly before
the concert and <aid, ‘“Mith Thineclair can T
thpeak a piethe at your conthert?’’ Of
course, T said certainly; but that evening his
father said to me he was sure when Tom
saw the crowd in front of him he would be
seared, but when his name was ealled out at
least half a dozen boyvs were ready to bring
him to the platform, and T helped him on a
chair. Then, instead of being frightened he
put his hands behind his back, and seeming to
look evervone straight in the face with those
big brown eyves of his, this is what he =aid:

DARNIN’ TOCKINS’
Thaid the thithors to the toeckin, ““T’ll put a

hole in you,’’
Thaid the toekin’ to the thithers, <‘T’1l he

darned if you do.”’

Tnterspersed with these numbers were solos,
violin solos and readings by adults.

T have appended a list of hooks which T
have found very useful in preparing the pro-
gramme,

¢ Child’s’ Own Speaker,’”’ ¢‘Tdeal Drills,”’

“«“Young Peonle’s Dialogues.”’ ‘‘Dickerman’s

Drills,”’ ‘‘Dialogues for District Schools,”’
“Fancy Drills and Marches.”’

THE HOT LUNCH IN RURAL SCHOOLS
By M. MeceManus

““’};]h‘)(‘@]rfﬂ(];: that there is an invr(‘;aso. in the
rar] ,q?}o ]t(‘a('hm's\ ad()]‘?hn‘;z this idea in
Su(‘(‘pq;( oo s'shlows that it is meecting with
i f‘oyrknAi. 211(] it is to be hoped that the time
impm-fqn? when it will he em}mdered a very
F‘Sppui:;];], . bart ofb_sd.mol life in winter,
dron ) Y in those distriets where many chil-

come to school from a distance.

Seems reasonable that an idea which

tends so materially to the comfort of the
children should meet with the approval of
the parents and in nearly all cases it will
be found that these parents will show, in a
very practical manner, their appreciation of
any efforts on the part of the teacher to
make the sehool as mueh like home as pos-

sible.
For three winters we have been carrying
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out this hot lunch idea at the IHeadingly
School, ant I econsider that it has been a
success., Great eredit is due to the mothers
for the generous assistance they have given,
and our sueccess has been, in a large measure,
due to their help.

Our equipment consists of the following:

Oil Stove (2 burners), tea kettle, double
boiler, fryving pan, teapot, dish pan, dishes
for at least twelve pupils.

The oil costs about 50 cents a month. Half
this amount is given by one family, the
teacher supplying the other half.

One boy provided almost all the tea used
during the last winter. That was his share
of the cost. The rest of us took turns in
bringing an article of food which might be
served hot.

Quite often the mothers sent food which
required only re-heating, as soup, baked heans,
potatoes, These were quickly prepared, and
the work was usually done after school was
dismissed at noon.

Other articles of food which we used were
corn, tomatoes, macaroni and cheese, and
eggs, which we prepared in several ways as
roached, scrambled, fried and for making
omelets.

We had the fire lighted at about 11.30 and
fresh water put to heat in the tea kettle.
At noon, while some of the girls got the table
ready, the food was prepared, and in about
ten or fifteen minutes we would sit down
to lunch.

We are fortunate in having a vaecant room,
provided with a large table, and sometimes
when more time was required to prepare the
food T would send two girls into this room
about fifteen or twenty minutes to twelve,
and by the time school was dismissed for
noon, everything was ready for lunch.

. The girls and myself took turns in washing
and putting away the dishes.

Besides adding to the comfort of the pupils,
there are very many practical lessons taught
in this undertaking, unconseciously, perhaps,
but having a lasting effect. I find that pupils
are at their best during this period, and the
dinner hour is one that I very much enjoy.

Now, while many rural schools have not
the same facilities for carrying out this work
that we have, I think that by adapting
oneself to conditions found and getting the
parents interested the difficulties can be
overcome, and I am sure that those who try
this idea will derive as much pleasure from
it as T have.

A SUMMER SUGGESTION

How many of you live within a few
hours’ run of Winnipeg? TIf you do,
and a train runs so conveniently that
it leaves your station on Friday night
or early Saturday morning, you will be
able to help in some very nice work for
the soldiers. You know many people
in Winnipeg never see any of your
lovely wild flowers. And the Editor
and a number of other people are plan-
ning to sell these people flowers and
give the money for soldiers’ socks. Will

any of you promise to send us flowers
once a week so they will get here early
Saturday morning to help in this way?
If you would like to do so, write to the
Editor as soon as possible and you will
get all directions.
form a ‘“‘Flower Club”’ for the holidays
and send us every Saturday both wild
and garden flowers. Talk it over among
yourselves, and then write to us—such
an easy and pleasant way to help should
interest you all,

A UNIFORM

PROGRAMME

By # W, NINK, Nanglas

T have the honor to answer (or should
I say try to answer) one uestion out of
the two in.your March Journal. Of
. course, being purely and utterly city
born, and also having spent my Cana-
dian life upon a farm, I am not justified
in saying whether a city born teacher
is better in the country or vice versa,
for I would not teach in a city for ten
ninutes.

Question 1. Emphatically and pre-
cisely, it is impossible for the same pro-
gramme of studies to be worked out in

"two schools similar to those designated
in your first and second pictures. Tak-
ing the second picture, how little of the

actual life of the children in suech a
school is known to the authorities that
be.

The teacher in many cases shudders
at the idea of being in such a district,
yet perforce is bound to go “‘some-
where,”” and it may be to such a place,
The children are underfed, illelad, not
from any carelessness but from pure
necessity and want. How can it be
expected that that teacher produce the
same results (be she ever so elever) as
if she were placed in a better type of
school and distriet,

The programme of studies stares her
in the face. The parts have to be con-

Perhaps you might
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formed to, the inspector follows, writes
the results in school, but cares and
knows nothing of the penury and want
of the distriet, and sets his judgment
upon the school, telling the trustees in
his report that certain things are done
or are not done. Let him come to such
a place and take up the poor teacher’s
burden and he will pray that he may
be relieved from the sinecure he thinks
the post of teacher to the school in
Range X, Township Y, is.

I have taught in sueh a place and
know the misery that exists. Children
tramping to school the whole year with-
out an overcoat, and the temperature
registering 42 degrees below some days.
Others having to wade through water
to their knees. Others sleeping in
cramped spaces, where ventilation was
an unknown quantity. Food in most
cases of the slimmest (uantity; vegeta-
bles in the winter at a premium. The
little children having to slave to help
out in the work: milk cows, buck wood,
do chores, cte., before starting for
school, have to trudge from one to three
miles, and then expect the teacher to
make headway. Surely it is the great-
est farce of the educational system of
the Province. Yet the parents of these

~8ame children are the forerunners of

the future, going into the wilds to open
!and where the more affluent will ereep
I bye and bye. Can it be expeeted that
the programme of studies apply to each
type—and could a ecity-born teacher,
with all the advantages of a well-
ordered home, be expected to take up
Such a task? Absolutely and hopelessly
No! Yet someone must go, and those
who do are looked upon as fools when
there are so many schools mueh more
convenient to a town or what might be
termed eivilization.

The teacher who dares to undertake
Such a task must love the work, and if
S0 the programme of studies should be
like the line in breaking in a eolt, used
only as oceasion should need. Fancy
conforming to the physical drill section

in an ill-ventilated room, that is heated
with a wood-burning stove, serubbed
out onee a year, swept onut during luneh
time so as to disseminate the mierobes.
32 children in the room, only the alley-
way between the desks, each child hav-
ing done five times as much labor as
any eity child. Oh! the mockery of it
all! Why is the city child taken as an
example of what is good for the country
child? Yet by progression they are
trained to one end, viz.: the commereial
conrse, teachers’ course or matricula-
tion so as to swell the masses in the city.
If the ery of ““Back to the Land”’ rang
true, why do we not have some effort
made to get them back on the part of
educational authorities. but it erowds
the life of the country child at a time
when the formation and knowledge is

.hard to imbibe, and as soon as he or

she is capable of realizing anything for
himself or herself the student is switeh-
ed off from ‘“Back to the Land’’ to the
commercial teaching or matriculation
courses—so that the school plays with
the mainstay of the Province (Agrieul-
ture) up to Grade VIII. and then turns
the whole down as a profession.

Give us the training school for farm-
ers, where land is to be had almost for
the asking. Supply, equip and run
such a system, charging the students
for their board. House them and get
efficient instructors and run a vast
farm, bringing in theory with practice.
Teaching incubating, poultry raising.
dairying, cheese and butter making; the

-department of a farmer’s wife. Grow-

ing, planting and cultivation of crops.
Plowing, breeding of stock, their points,
care, ete. Make one or two vast centres
where the students agree to stay two or
three years, from 15 to 18, and then
the results of inereased practical know-
ledge, coupled together with theory,
will make a country programme of
studies essentially different from that
given in a eity, and thus could the
country financially and economically be
benefited.
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PROFICIENCY IN ENGLISH

(An address delivered before the High School pupils of Tache School, Norwood
by Trustee W.J. Wilson, on the occasion of presenting a medal for proficiency in English)

Haven’t you at sometime been in a
workshop ?

Haven’t you seen the mechanie there
preparing to build something—say a
table?

Have you noticed what he had?

Do you remember—the wood, the
rule, the nails, the hammer, the saw,
possibly a plane and a chisel?

These were but the raw material and
the tools for making what was yet but
in his thoughts, his mind’s eye—his
table to be. What does he do? He
takes a piece of wood, carefully mea-
sures it with his rule, marks it with his
pencil, cuts it with his saw, dresses it
with his plane, and fits and nails it into
place. Piece by pieece the table grows
until it is finished and that which was
an unreal thing in his mind’s eye be-
comes a reality.

Did it ever appeal to you that we are
each and all mechanies? We do not all
make tables, we do not all use such
tools, but each day we have things in
our thoughts, in our mind’s eye, which
we build and give to the world.

What is our workshop? Our brain.

‘What are our materials? Our
thoughts.

‘What are our tools? Words.

Simple words—made up of simple
letters, and only 26 of these to arrange.

The mechanic first decides on what
he is going to make—then chooses his
material—his Tumber. We must first
know what it is we are going to pro-
duce—have a definite idea. We must
choose our lumber—our lumber is our
thoughts on that subject. Now we
must colleet our tools—our rule,
saw, plane and hammer. What are
these? Words.

Someone has said that language is
the tool of thought, rather language is
a collection of tools.

It is not neceessary that this table shall
be very elaborate, showing turned legs

and fancy carving, a simple, substantial
table will likely serve the purpose
equally well and possibly better. Our
speech needs not be fancy——that is, in-
tricate sentences and unusual words—
in fact you will find that the charm and
force of our greatest speakers and
writers lies in their simplicity, proving
ctear, definite thoughts. Their lan-
guage is never loose, inaceurate and
ungrammatical. The true mechanie
loves his tools, prides himsefl on the
care and attention given to his well-
kept tools, keeps them clean, sharp and
bright and true. Let us be as eareful
of our tools-—our words. Don’t let us
dull our tools by such careless speech
as readin’, writin’, and walkin.’ let us
remember that these words end in
““ing’” and pronounce them clearly with
a definite ““ing’’ at the end, or again in
this land that boasts so many hours of
sunlight daily, surely it is not necessary
for ns to jumble five or six words into
one as ‘‘techeominout ’tnite.”’

Have T made it clear that langnage—
English—is a subject of first import-
ance, not only as an item of study with-
in the four walls of the school or during
the early years of life, but something
to which care can be given with profit
throughout our whole life. Therefore
T trust that in presenting this medal it
will be an incentive not alone to the
winner but to all of us to take advan-
tage of the wonders of English litera-
ture which are so casily within our
reach.  TIn the words of that great edu-
cator, the late Prof. Goldwin Smith,
rach of us wastes more time on strect
cars, going to and from our daily work
than would give us a rich acquaintanee
with the classies of our English lan-
guage. Liet ns make 1t our aim to be
intimately acquainted with our lan-
guage, its meaning, its construetion, its
expression, that we may experience the
full joy and privilege of elear thinking.
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BEGINNINGS IN HISTORY

The problem of making the history
course in the public sechool more inter-
esting and more profitable was discnss-
ed by Supt. A. White of Brandon in
the January number of the ‘“‘Journal.”’
Tp that eriticism, which to my mind was
timely and well placed, some very valu-
able suggestions wére given. There is,
however, one other point that T think
should receive greater emphasis, and
that is the introductory work. I am
inclined to believe that the lack of in-
terest in the subject is due in no small
degree to the way history is begun. Tf
a teacher introduces the subject after
the manner suggested by our curricu-
lum it is hard to see how the pupil is
to arrive at any intelligent idea of what
he is doing, or how any degree of in-
terest is to be aroused.

Could we not very profitably spend
what time we can give to it, in Grades
IV. and V., in getting acquainted with
the subject in a more general way
mth'er than in trying to master a certain
Section of a text book? Pupils, before
leaving Grade TV, could be familiarized
With many of the most interesting
Stories in history. These might be se-
leected from Hebrew, Trojan, Greck,
I?011_1:111, and Modern History. A series
Similar to that given below could be
Covered m Grade IV. without adding
any great hurden to the work of that
Grade. Such a course, well presented,
would prove most interesting and would
do much to broaden the pupil’s ideas of
the world and its inhabitants. Little
difficulty would be met by any teacher
n securing these stories, since there are
80 many excellent historical readers on
the market.

‘With this amount of work covered
before leaving Grade IV. it would not
be too mueh for a Grade V. class to
cover the entire British history in story
form, and at the same time get a fairly
complete and workable outline of the
whole. Care would, of necessity, be
taken at this stage to keep a well con-
nected story throughout, and to group
events and ideas as far as possible about
great characters.

By this arrangement no text book,
as such, would be placed in the hands
of the pupils in these grades; no at-
tempt would be made to master a cer-
tain portion of the history; but the
pupils would have a more general idea,
a broader outlook, and perhaps most
important of all, a greater interest in
the subject.

Suggested List for Grade IV.

Joseph and his Brethren; Ieclen of
Troy ; Pheidippides the Runner; Romu-
lus and Remus; Horatins and the
Bridge:; How Julinus Caesar came to
Britain; Boadiceae; Alfred the Great;
Tow the Normans won England; Rich-
ard at the Crusades; The Children’s
(rusade; Thomas Beeket: Robin Hood
Stories; Robert Bruce; Little Prince
Arthur and King John; The Black
Prince ; Joan of Are; The Prineces in the
Tower; Columbus; Spanish Aramda;
Sir Walter Raleigh; Gunpowder Plot:
Oliver Cromwell; Plague and Fire of
London ; Bounie Prinee Charlie; Wolfe;
How Canada was Won; Captain Cook;
Wellington ; Nelson ; David Livingston;
The Good Nurse; Gladstone; Lord Rob-
erts.

AN “AVERAGE”’ TEACHER
By A. W.

It would be an educational achieve-
| ment of supreme importance if teachers
could be brought to a realization of the
Immense difference between an average
teacher and a really good ome. The
ore one sees teachers at work the more

the truth of the above statement is im-
pressed.

This fact in itself would be of little
interest or little value but for the faet,
as it seems to me, that the vast majority
of these ‘‘average’’ teachers could, by
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putting forth the necessary sustained
effort, join the ranks of the ‘““good,’”’
perhaps become even ‘‘excellent’’
teachers. Probably the prineipal rea-
son why they fail to put forth this effort
is due to a lack of any keen sense of
need, rather than any lack of willing-
ness to improve. The true vision of the
wonderful possibilities open to an earn-
est, capable teacher does not seem to be
the possession of many. Tt is hence a
problem of the first importance how
best to eultivate amongst teachers that
sense of need. that attitude of true hu-
mility that will impel them to strive
eternally for greater knowledge and
power,

Tn passing it may be as well to frank-
ly admit the supreme difficulty that
must be faced in developing anew
such a point of view amongst teachers
who are no longer voung. Amongst
these it is true are to be found some of
our most capable and virile teachers.
These, however, are the ones who al-
ready possess theright point of viewand
having steadily striven with advancing
yvears to keep the soul young have pre-
served that attitude of mind that is con-

- stantly open to new truth. Such are

safe to the end from any danger from
self-satisfaction. They are filled with
that divine diseontent that has impelled
them ever onward and upward. There
are others, however, who missed the
vision and are now almost proof against
the newer movements in education. In
truth it must be said, and not in any
critical and unkind spirit, that only a
miracle can save sueh to a newer and
fuller teaching life.

The mass of our teachers, however,
are young and plastic, open to sugges-
tions and ambitious to sueceed. To such
especiglly would T bring my message.

Tt is an appeal to cultivate most earn-

estly and persistently an attitude of
soul that recognizes its own limitations
and hungers for increased power to

“gerve. A marked characteristic of the

truly great is their true humility and
corresponding eagerness to learn. For
such no opportunity is too insignificant,
no occasion inopportune, when new
truth, or greater power, is possible of

attainment. Tt is the possession of such
an attitude of life that will in time make
of the very ordinary teacher one who
will in time command the respeet and
confidence of her fellow teachers by her
canabilities.

One of the most obvious means at
hand for stimulating this desire for
growth is throueh reading. Educational
magazines are all more or less stimulat-
ing as well as practically helpful. Their
value depends largely upon the atti-
tude of approach on the part of the
reader. Does she read as a ecritic or
as a learner? Any teacher desirous of
excelling should be a regular reader of
one or two good eduecational journals.
In addition every such teacher should
make it a practice to read thoughtfully
and with purpose at least a couple of
good educational books every year.

There are teachers to whom conven-
tions are merely an opportunity for a
holiday. These never, except by the
merest chance. hear anything that is of
any value and so do not consider it
worth while to do more than register.
Here again, the attitude is at fault.
There is rarely a convention that does
not liberally repay any teacher or in-
spector who goes to it in the spirit of a
learner. The teacher, zealous for pro-
gress, eager to excel, will find a measure
of stimulies and help in any convention.
It will supply in addition the personal
touch that is wanting in books and
magazines.

There is another well known source
of inspiration open to the really earnest
teacher. T refer to the summer schools,
provineial, national and inter-national.
All of these are good, but they do not
cover the same ground. hence a choice
would depend upon the purpose in view.
These arc for the very elect for they
cost money, and teachers are not in pos-
session of an unlimited income. Where,
however, the desire to excel exceeds the
love of more material possessions, it
will be an exceedingly great obstacle
that will balk the ardent teacher.

There is one source of inspiration and
help open to the truly humble teacher
who is possessed with a determination
to learn the art of teaching at all costs.




ECONOMY IN EDUCATION

It is probably the most neglected, al-
though by all odds the richest in true
helpfulness. T refer to the intelligent
and diseerning study of children during
the process of teaching with a view to
discovering the results of her own teach-
Ing efforts. The teacher with humble
purpose and possessed of the point of
view of a learner, rather than that of
a superior being, ceases blaming child-
ren when they do not understand. as is
too often the ecustom. Tnstead she looks
k(.',only and earnestly at her own method
of presentation for the fault. Rather
than persist in a method that has not
sueceeded she re-studies her problems
and tries another, and perhaps still
another, until she finds the key that
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unloeks the ¢hild’s understanding.

This is the attitude of mind that
is all too rare, but it is truly one that
yields the most abundant fruits in im-
proved teaching.

Tt is no easy path that T have pointed
out. The upward path is never an easy
one. To become a truly good teacher
can only be accomplished by mueh lahor
and striving; nevertheless. I have no
hesitation in commending it for adop-
tion. What is life for, hut to he spent
in such service as we are best fitted to
perform! No greater happiness ean he
offercd to anvone than the satisfaction
that comes from a consciousness of a
worthy piece of work well performed.

ECONOMY IN EDUCATION

(As illustrated by the Gary School System)

At the southernmost end of Take
Michigan there is a town by the name
of Gary, where they are doing {hings
mm education. The town itself is only
a few years old. but it has developed
such a system of education that teach-
ers from almost every state in the Union
have been fo see it, state universities
haYe sent deputations to make surveys
of 1t, editors of popular magazines have
V\;rltten about it, and the great city of
New York, after much consideration
and a year’s experiment, has decided to
copy it.

_ Gary is the home of the Steel Corpora-
t10_r1 and employs a great army of un-
skilled laborers drawn from all parts

of central Europe. Children of twenty-

8eéven nationalities attend the schools
and constitute the raw material of Wil-
liam Wirt’s educational experiment.

Mr. Wirt came from Bluffton, Tnd.
He came to Gary because it was new
and offered exceptional opportunities
for a young man to work out his own
ideas,

_Gary was short of funds for educa-
tional purposes. How was she to meet
the situation? To the average board of
8chool trustees this would mean inferior
Schools, no play grounds, larger classes,

cheaper teachers, and a shorter school

term. ‘‘Not so,”’ said Mr. Wirt. ‘“We

must have the best schools, the largest .
play grounds, the most up-to-date equip-

ment, the best teachers, and our school

shall be open eight hours of the day

and twelve months in the year. More-

over, our schools shall be run on the

most economical lines because they shall

be run on scientific lines.

The first principle of economy intro-
duced by Mr. Wirt was the use of all
the plant all the time.

While one half of the sehool is in the
class rooms, the other half is in the
work shops, gymnasium, playground or
auditorium. These classes alternate
every ninety minutes, and no part of
the plant is ever idle. TIn other words,
the educational engineer of Gary has
formulated a plan for operating his
plant at 100 per cent. efficiency.

Two duplicate schools occupy the
same building, each having its own
corps of teachers and classes represent-
ing all the grades.

Ordinarily an eight-room school ac-
commodates eight teachers with classes
of forty children each and a total of
990 children. The Gary programme
enables an eight-room school with a
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small auditorium and Limited play facili-
tries to accommodate two duplicate
schools of eight teachers each and a
total of 640 scholars. Since half the
cost of the ordinary class rooms is
saved, ample funds are available for
gymnasia, swimming pools, auditorium
and work shops.

er in drawing, nature study and physi-
cal culture, ete.

The departmental method has the fur-
ther advantage that it definitely fixes
the responsibility of the teacher of a
given subject for the progress of a pupil
in that subject for a longer period,
somefimes several years. It is like put-

DAILY PROGRAMME

Regular Studies

Special Aectivities

. Class | Olags | Class | Class
Time RoIom Room | Room Ro‘(;m
. 1V,

II. IIL

8.45--10.15 ... 1A | 2A | 3A | 4A

1015—1145...| 1B | 2B | 3B | 4B

1.00— 230 | 1A | 2A | 3A | 4A

1B | 2B | 3B | 4B

Bg;sement Pl
Au:i‘i‘{g;-}ir&m Grou?)szl Time
Shop
e R— .
1B 3B 2B i 4B 8.45— 9.30
2B 4B | 1B 3B 9.30—10.15
1A ' 3A | 2A l 4A 10.15-—11.00
2A 4A 1A 3A 11.00—11.45
i
1B | 3B | 2B | 4B 1.00— 145
2B | B | 1B | 3B 1.45— 2.30
\

1A, 3A 1 2A | 4A 2.30— 3.15

2A 44 1A L 3A | 3.15— 4.00

This is the programme worked out by
Mr. Wirt for eight primary classes.
Only four class rooms are required, the
other four classes are accommodated
half upon the playground and the other
half in the work rooms, assembly room
and school garden.

The second principle of economy is
the employment of a minimum staff of
maximum efficiency.

At Gary, every teacher is a specialist.
In other towus the specialist would be
called to supervise the - teachers in
musie, drawing, sewing, etc., but in
Gary these highly paid supernumerary
teachers are eliminated. Tt stands to
reason that most teachers can not teach
all subjects equally well. In most
schools a teacher has to teach musie
even if she cannot tell the difference
between Beethoven’s Sonata and Alex-
ander’s Rag-time Band. Such teachers
could hardly he expeeted to impart any
great love for music. Gary recognizes
this and the musie teacher is a profes-
sional musie teacher, who has a music
room, and the same is trne of the teach-

ting a passenger on a through train,
where he will not have to change cars
or conductors until he reaches his des-
tination. The value of this method in
the higher grades is generally conceded
and all reasonable objeetion to it in the
lower grades is overcome by placing the
regular studies in the hands of not more
than two teachers,

. The third feature in scientific manage-
ment is in the economy of time, labor
and vitality.

In most schools pupils are promoted
by classes. If a boy is behind in a sub-
ject he is kept back for a year and made
to go over again work that has now no
interest for him. Not so at Gary. Every
month in the year pupils file up and
down the grades. Pupils are promoted
by subjects. Tf a boy grows in lan-
guage, but not in mathematies, he goes
up to the next grade in language while
he keeps on with his number work in
the grade below.*

All waste due to ill-health and lower-

*Bulletin, 1914, No. 18, Bureau of
Eduecation.
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ed vitality is in a large measure elimin-
ated by giving special attention to out-
door exercises under competent instrue-
tors. The programme of studies ean
also be arranged so that the amount of
mental work may be cut down and the
manual work increased to meet the
needs of health.

In the fourth place the Gary schools
eliminate moral waste.

The streets and the alleys, the cheap
theatres, the pool rooms; the livery
stable and the firehall are not the cen-
tl“'es of amusement in Gary. The school
with its playground and gymnasium, its
library, reading room and swimming
pool offers greater attractions than ean
be found elsewhere. Tn Gary the schools
are open from eight in the morning till
Nine at night, every day in the week,
¢very month in the year. Tn the even-
ings, on holidays and on Sundays, the
schools are open to adults.

The Trachel School, which we visited.
has aver ten acres of ground in site. A
Small part of this is oceupied by the
Sehool buiidings, the rest is laid out

Into a landseape garden and play
grounds. Here we saw little tots dig-

ging in the sand, others with boots and
Stockings off were having a glorious
time in the wading pool. Another
group in an open court was danecing to
¢ music of a Vietrola. Some were
usy weeding the garden, two boys were
feedl'ng a pair of pink-eyed rabbits. The
rabbit huteh was right on the school
ground, and was built by the boys them-
'Selvos. A flock of pigeons was flying
dbOut,‘Occasionally alighting on the roof
Of their cotes. The cotes were built by
sc}el boys and set up in a corner of the
ool grounds. Time would fail to tell

of the splendid running track, the open
?1111(1 }g)‘yfnnasmm, the tennis courts and
* baseball field. They were all there
and more hesides. TIs it any wonder
'at when the deputation from Cleve-
“?Ild made their report they said “We
l:‘;"tg}x)\ ( sary with the objeet of lea rning
Sehooll(y‘] solved the problem of housing
cop ¢ nldron{ we hlavc eome away
Winiced that in solving this problem
ofeiy l}m\{o so]v_od one even greater, that

eaching children how to live.”
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Economy in the adaptation of the
schools to the needs of the pupils.

Schools surveys covering six hundred
and ecighty-six of our larger ecities re-
veal the fact that 55 per cent. of our
scholars mever go beyond the Iifth
Grade, a little over one-fourth finish the
Eighth Grade. Less than 6 per cent.
graduate from the IHigh School. Why
do children leave before they reach the
High School—many because of ‘‘eeo-
nomic pressure,”” others through ili-
health, but most because they can’t en-
dure it any longer.

Educators know that children leave
school beeause they want the training
which the schools do not supply.

Gary has met this need. not by giving
half a day a week to manual training,
but by giving a portion of each day to
motive activities. Boys and girls were
never intended to sit still all day in un-
comfortable seats. Nature intended
that they should use other parts of their
bodies besides their brains.

The sehool day at Gary is divided in
the following manner:

1. History (including geography),
English and mathematies, 2 hours.

2. Manual, seience, drawing, musie,
2 hours.

3. Auditorium, 1 hour.

4. Play and physical
hours.

5. Luneh, 14 hours.

When we compare this programme
with the boredom and book drill of most
schools, we cannot wonder that many
of our children break the prison bars
to gain the liberty of the street.

The boys in Gary like to go to school
because they are allowed to do the
things they like. For example, the boys
in Gary made all the school farniture.
Bookeases, eabinets, desks, benches, ete.,
are made by the older pupils of the
school.  All the maps and charts used
in the school come from their own print-
ing press. In the same manner all elec-
trie wiring, plumbing, gas-fitting, paint-
ing, tin-smithing and ecarpentry re-
quired in the building is the work of
these young artizans.

The girls in their domestic seience de-
partment prepare lunches that are ser-

training, 2
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ved at cost to the school children of
Gary. In addition to domestic science,
they are taught sewing and millinery.

The children of Gary have many ad-
vantages that children living in other
cities have not, yet the cost of education
in Gary is less than that of any eity of
the same size in the United States.

The Gary plan has proved so practie-
able in the two schools of New York,
where it was tried, that Comptroller
Pendérgast has committed the board of
education to the new system of school
administration and expeets to save the

school board $4,000,000 during the year
of 1916.

Taking these facts into consideration,
it is evident that the Gary Schools are
the most scientifie, the most economical
vet devised. To many teachers who
have visited them they have afforded a
revelation of the wonderful possibili-
ties for social service that lie within the
grasp of our present school system, and
as one prominent educationalist has
said, “‘Our best wishes for Gary is that
these new ideas and ideals may become
as contagious as the measles and that
all our schools may become infected
with them.”’

WHY WE PROTECT OUR GAME AND INSECTIVOROUS BIRDS
By NORMAN CRIDDLE

There are two important reasons why
we should protect our game and insec-
tivorous birds. The first is that the
former affords sport and recreation to
many, as well as food. The seeond, that
in most cases, the value of both is great
on account of their destruction of nox-
ious insects, in other words, if we wish
to continue to derive pleasure and food
from game birds, we must provide for
their protection so that the supply is
maintained. Similarly, in the case of
insectivorous birds their preservation is
necessary so that they may keep in
check various insect pests which might
otherwise increase to abnormal propor-
tions and so destroy crops, trees, ete.

There is an idea, prevalent among
some people, that the destruection of
wild life can be continued indefinitely
and that we have only to discontinue
for a short time to enable the various
kinds to regain their previous numbers.
This, however, is a fallacy which it is
well to guard against. As a matter of
fact we have only to reduce any animal
below a certain standard to provide for
its total extinction. The reason for
this being that all have their natural
enemies, such as diseases and animals
that prey upon them. Consequently if
we destroy more than a certain percent-
age the nature enemies will find barely

sufficient in the remainder to live upon,
and so the species becomes extinet. Who
wonld have imagined, for instance, that
the passenger pigeon could ever hecome
exterminated? A bird that was so
numerous as to almost darken the sky
as the countless individuals flew by, yet
of the millions that existed 40 years
ago not one remains. It should be
clearly understood, however. that
though mankind was responsible for
this extermination through the greedy
slaughter of nestlings, the final art of
extinetion was brought about by the
pigeon’s natural enemies, which having
but a remnant to attack made eseape
impossible. This is why it is so very
necessary to maintain a reasonable
number of birds if we desire to perpetu-
ate the species, and to see that we do
not reduce any kind too far, otherwise
we may suddenly discover that protee-
tion is no longer of avail and that we
have destroyed something which we are
unable to replace, thus committing a
crime against all posterity.

In a certain wood lot near my home
there reside several ruffled grouse
(partridges). They have a free run
there and are not molested at any time
by hunters. As is the ease with nearly
all birds, econstant association with man
has greatly reduced their fear. so that
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they now permit a close approach, and
the males may be watched drumming
without disturbing the drummers.
_ In 1914 there were 11 pairs nesting
In this area, consisting of about 26
acres, and in 1915, 13 pairs. This seems
to be about as thickly populated as is
desired by the birds themselves, so that
they either drive out the surplus or the
latter depart of their own accord. The
humber of young reared during the sea-
son of 1915 cannot have been less than
a hundred. Many of these, of course,
made their way to surrounding woods.
some doubtless getting shot, still one
would at least expect to find as many
birds present the following spring as
made their home there the previous
Year. This, however, was far from be-
Ing the case. A survey of the breeding
bairs to date numbers a total of six,
Wwhich is less than half without taking
Into consideration the numerous young.
he reason for this great reduection
cannot be blamed upon the sportsman,
nor to any great extent upon the un-
usual winter, as the birds were provided
With food. Tn reality this reduction
was due almost entirely to the presence
of several goshawks, the food of which
lt'IS well known eonsists largely of game
Irds, thus we see that ruffled grouse
can be reduced more than 50 per cent.
Y natural enemies in a single winter.
Ow, supposing man had already shot
alf the total, where would onr ;gmuse
be then?
edThls oxample of the destruct@on.caus-
to game birds by goshawks indicates
¢ desirabilty of our learning some-
blllg of our hawks so that we may be
able to recognize the good form the
ill:mf}l]_, for we must not forget that
ass}()tmtd‘,]olmty of hawks are a vz}hmblo
COlléistz ‘;‘ll]e e(])unt;'y and that their food
inSOets: argely of gophers and noxious
ab’g\]:fth sfl}menwood first nqentiqned
there”})e?l :oms many other wild birds,
sent 1 1,()r;g;_ n(T)t‘]_oss than 74 pairs pre-
i hoﬁ .)7. et us wateh one nf‘ﬂm}n.
of flio) ‘o‘wvd-out tree reside a fa.ml]y
ney kers, observe 1;110 repeated jour-
Y8 of the parents in search of food.
1ere do they seeure this enormous

quantity of insect matter? Watch one,
see, it leaves the wood and selecting
some open spot alights upon the ground.
Tt is soon scen moving rapidly about.
‘What could induce such rapid move-
ments but the chase after a grasshop-
per! Now it has become stationary and
seems to be digging, as we suppose ants
are being collected, and as they
rush out to see who is knocking the
woodpecker gathers them in: ants to
a flicker may well be likened to hread
with us, we prefer pie or cake, as the
flicker does grasshoppers or grubs, but
just as the former cost more to us so
do the latter, as a rule, to the bird, be-
cause it takes longer to colleet them,
and remember there are five or six hun-
gry youngsters constantly clamouring
for food, and no matter how often they
are fed they are always ready for more.
Ants are frequently a great annoyance
as it is, therefore when we note the
enormous numbers eonsumed by wood-
peckers we must admit that we owe
those birds a debt of gratitude which
can be repaid, in a measure, by preserv-
ing them.

Close at hand, if you have any sort
of nesting place at all, will be found a
wren’s nest, a pocket of an old coat
will do almost as well as a specially
prepared box. Now stand close and
quiet to see what Mistress Wren brings
home to feed her babies with. What is
she doing beneath that currant bush?
Stealing currants says an ignorant
gardener. Not so, that’s not a currant
in her beak, it’s a large, juicy sawfly
catterpillar, an insect that has already
partly defoliated the currant bushes.
Next time she returns with a cutworm
another time with grasshoppers. See
how industrious she is, first bringing
food, then clearing out the nest; now she
has a spider, that’s very wrong. but she
soon compensates by gathering more
sawflies and entworms, and so the daily
task continues. Count how often she
fetches food cven for an hour and you
will be astounded. Yet we cannot
rightly claim that she is any more in-
dustrious than her neighbors or many
another kind of bird in this very wood
lot. Chickadees who ecan partake of
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6,000 insect eggs at a meal, orioles,
warblers, flycatchers, whippoorwills,
cuckoos, vireos, oven birds, thrushes,
robins, and many others, all gather their
tood from among the leaves and tree
trunks and by their constant ecfforts
add not a little to the wealth and beauty

of our country. No man worthy of
the name will kill these for pleasure.
The pleasure, indeed, is in seeing them
living and in knowing that by proteet-
ing them we are helping to save our
crops and trees as much as if we actual-
ly destroyed the insects themselves.

HOW CONSOLIDATION WAS ACHIEVED

Consolidated schools cost a little mor»
than distriet schools. At the same time,
the former afford much better educa-
tional facilities to eountry children.
This fact often brings ratepayers with
children into conflict with ratepayers
without children, unless the latter are
broad-minded enough to realize that
well educated children are an asset to
the state, as well as to their parents.
An instance of this fact was brought
to light in eonnection with the consoli-
dated school at Guelph.

One district distantly located, separ-
ated from the consolidated school be-
cause of the expense, but when the vote
was analyzed it was found that prac-
tically every parent with children of
school age had voted to continue their
children at the consolidated school, ex-
pense or no expense. When Mr. Lees,
who is contributing a series of articles
to Farm and Dairy on consolidated
schools in Indiana, was in that state
recently, he ran across an interesting

meident which shows how ratepayers

with children sometimes win out when
they are in the minority.

A consolidated school has been estab-
lished nearby, but the majority of the
ratepayers insisted on keeping the old
district school open. Parents then start-
ed to send their children to the con-
solidated school, paying their own
transportation charges, until the dis-
triet sehool had dwindled down to small
proportious. Finally the attendance got
down to the point where a decrease of
one would close the school automati-
cally according to the state law. Some
one then persuaded a little girl that
It was not very nice for one girl to be
going to school with so many boys, and
she, too, insisted on going to the con-
solidated school. Then the school had
to be closed, the section was merged
in with the consolidated school, and the
ratepayers, one and all, had to meet
their due share of the educational ex-
pense.

HHOW TO BE A SUCCESSFUL TEACIIER

One of the qualifications for a sue-
cessful teacher is certainly composure
—or better—*‘‘collectedness’” of man-
ner; and coupled with this what might
be termed ‘“composure of voice.’’ I have
been satisfied that this is true ever since
[ visited one of our largest primary
classes—a class that met in a beantiful
room, fitted with all modern equip-
ments-——and heard a splendid lesson
taught; but which, though splendid
from the standpoint of arrangement of
the lesson material, ete., was neverthe-
less a failure.

It was a failure, T am almost sure,
because of the nervous, excitable, rest-
less manner of the teacher. Her man-
ner reacted on the children ; consequent-
Iy all through the lesson they were
restless. To my surprise, she kept mov-
mmg up and down in front of her class
as she taught the lesson, doubtless
thinking that her vivacity of manner
would react upon the e¢hildren and
make them bright. Then. her voice
“Jumped’ and was as vivacions as her
manner. She simply would not let the
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children be calm and thoughtful—who
could under the circumstances?

The voice and manner suggested to
me—TJ am sure the children must have
uncouseciously felt the same-—that she
was afrald someone was going to be
ba‘d, and she must hurry on to some-
thing very interesting before they got
Started. Tn faet, it all seemed feverish
and flurried. ‘

v

Now, perhaps you think this is an
overdrawn case—it is, however, a truc
one, though it is not typicalyof the
average teacher, T know.

But surely few of us realize how
much our simple bodily movements
Manner of carrying ourselves—to use a’,
eommop phrase, and the way we use
i)m' voice—have to do with making our
lessons a success—especially is this true
In dealing with little children,

y I have seen a crowd of noisy, restless
1ttle ones calmed in an instant by some-
one who stood before them with her
own powers and muscles well under

SCHOOL CREDIT

Tl_l following up a very suceessful ex-
Periment of giving school ecredit for
stome work performed by high school
‘ludents, Supt. C. H. Barnes, of St.
g«i‘(r)}ld, Mn'm., has 'devised a plan for
andmg sumlar credit for definite home

outside work done by children in

1§ glrades 'above the fourth. While

at‘ip an Wh.]Ch has been adopted is ten-
of eVG: its first trial has given promise
lap ven greater success than the simi-

: plan in the secondary school.
andn ?ddxt.lon to sa‘gisfaetory class work
of thtxammatlons in the regular work
X e}f_]s_choo], Mr. Barne:s proposes that
ion l.dren. shz'xll be eptltled to promo-
300 with credit provided they obtain
tainll)%lnts for home work. If they ob-
pro 200 points they will be entitled to

otion with honor.

0;1:1)? Weeksi’ faithful and regular per-
side ;meo of the home duties and out-
Vitl1 vork, or se]gool work listed below,

broper certification on the part of

FOR HOME WORK 249
control—ecalm and collected. Perhaps

her words might be commonplace, but
they were said so calmly, clearly, and
with such a certainty that they ‘‘held
the ehildren.’’

I am sure you have all some time
seen and heard the teacher, or super-
intendent maybe, trying to get the chil-
dren quieted before prayer time. Per-
haps he would say, ‘‘Now, boys, all bow
vour heads,”” with a suggestion in hig
voice of “*I know some of you won’t,
though,’’ or, perhaps, in about the same
way as he might say, “‘It’s time for
dinner, boys.”’

Then there is the other kind, who
says nothing about it but bows his own
head and closes his eyes ih a reverent
and solemn manner, perhaps only say-
ing, in that quiet, dignified way, ‘‘Let
us pray,”’ and pausing for a minute to
emphasize the solemnity of the oceasion.

You know which of these will best
accomplish his purpose—M. W. Har-

court.

FOR HOME WORK

the parents, will entitle pupils to credit
as indieated.

Ten points for each: 1. Sawing, split-
ting and carrying in wood and kind-
ling. 2. Building fires ovr tending fur-
nace. 3. Caring for horse or ecow and
doing other barn chores. 4. Working
in the school or home garden, or on
the farm. 5. Mowing the lawn. 6. Mak-
ing a bird-house and feeding the birds.
7. Learning to swim. 8. Keeping oft
the streets. 9. Arriving at school with
clean hands, face, neek, teeth and nails
and with hair eombed. 10. Obtaining
100% in spelling daily. 11. Making
noticeable improvement in handwrit-
ing. 12. Practicing music lesson thirty
minutes daily. 13. Keeping regular
savings account with growing deposit.
14. Care of younger children. 15. Car-
ing for the sick. 16. Mopping and ear-
ing for kitchen. 17. Sprinkling and
ironing clothes. 18. Making and hak-
ing bread, biscuits or ecake (exhibit).
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19. Making piece of handwork for the
home. Five points for each: 1. Caring
for poultry and gathering eggs. 2 De-
livering milk or earrying water. 3.
Running errands cheerfully. 4. Doing
without being told. 5. Mowing the
lawn. 6. Caring for walks and drives.
7. Making useful piece of woodwork
for the home. 8. Cleaning vacant lot.
9. Staying at home nights. 10. Retiring
at or before mnine o’clock. 11. Bath-
ing at least twice each week. 12. Sleep-
ing in fresh air. 13. Getting up in the
morning without being called. 14. Pre-
paring father’s lunch. 15. Helping
with the breakfast, and with the dish-
es after breakfast. 16, Preparing small-
er children for school. 17. Writing
weelly letter to some absent relative
—grandmother preferred. 18. Reading
and reporting on one approved library
book. 19. Reading aloud fifteen min-
utes or longer each night to some mem-
ber or members of the family ecircle.
20. Taking sole care of plants and flow-
ers. 21. Sweeping floor and dusting
furniture. 22, Making beds. 23. Scour-
ing and cleaning bath tub and lavatory.
24, Helping with the washing. 25. Set-
ting table and serving. 26. Helping

cook supper and helping do the dishes
after supper. 27. Doing own mending.
28. Learning to knit or crochet. 29.
Braiding and sewing rug. 30. Making
piece of handwork for the home. 31.
Making useful piece of woodwork for
the home. Fifteen points for each: 1.
Making useful piece of woodwork for
the home. 2. Preparing one meal alone
daily for the family. 3. Attending sum-
mer school. 4. Making own graduat-
ing dress—eighth grade. Ten points
for each: 1. Delivering papers. 2.
Selling standard magazines. 3. Deliv-
ery wagon. Fifteen points for each:
1. Gathering cucumbers, picking straw-
berries or picking up potatoes. 2. Of-
fice boy. 3. Clerking in store. 4. Tool
boy—granite sheds. 5. Car shops. 6.
Employment in any of the local indus-
tries. 7. Other work not listed reason-
able credit.

A special certificate of promotion has
been arranged by Superintendent
Barnes for pupils who are promoted
with credits for home and outside in-
dustrial work. The certificate com-
mends the pupil for industry, fidelity
at home and cheerful usefulness.

AN AMERICAN VIEW
By FRANK K. LANE

The highest sense of nationality ecomes
with a sense of common purpose. In what
direction are we consciously going? What are
we determined that this land shall be? This,
I take it, is the accepted test of a real
national sense; and if it is, the obligations
we must carry are certainly serious. For the
United States is not yet ours in the proudest
sense, and can not he until we are doing all
that can be done to give to all its people
and to the world the full expression of its
highest intelligence applied alike to resources
and to the life of the people.—Secretary Lane.

I turn now to Young America, our
twenty-two million school bhoys and
girls; for these, after all, are our chief
resouree and our chief concern. Are
we doing all possible to develop this
resource? If there is any one of our
institutions in  whiech the American
people take undisguised pride and of

which they feel justified in hoasting, it
is the public school system, for this is
““the greatest of American inventions’
and the most successful soeial enter-
prise yet undertaken by any people.
The American people are not in-
different to their schools. Quite
otherwise. They pay for their support
almost as much as they do for the sup-
port of the entire Federal government;
in round numbers, three-quarters of 2
billion dollars a year, which keeps an
army of 600,000 teachers at work., Edu-
cation is indeed our foremost industry
from whatever point of view it may
be regarded. Yet I am assured that it
has made less progress than any of ou?
other industries during the past 3

years.,  With all the marvellous recort
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of what the mind of a quick people may
produce to make life happier and nature
more servieceable, how little can be
shown as our contribution to the meth-
ods of improving the mind and skill of
the young! We have gone to Europe—to
Ttaly, Switzerland, Germany and Den-
mgrk chiefly—for the new methods
with whieh we have experimented, and
Japan has found a way to instruet
throngh the eves and hands that will
make these very practieal people still
more distingnished.

'Yot here and there under rare leader-
ship mav be found in this country the
most striking proofs of what can be
done to tie our schools to life. The
hope is eventnally to make the school
what 1t should be, and easily may be
made to be, the very heart of the com-
munity—social club and co-operative
centre as well as school.

.'l_'horo would seem to be nothing
visionary in such a hope. To effect this
evolution there is needed primarily
leadership, and this the government
must give if it is to realize its desire
for a people who are hoth skilled and

appy.

There is no disguising the fact that
we have a most diffieult problem in the
United States—and T can not believe it
1S ours alone-—in the rural community
The query  arises,  Are  our rural
our rural schools doing their part in
making life in the country desirable?
An ambitious people will go where edu-

cation can be had for their children.

here is no sense in talking the charms
of country life and the independence
and dignity of producing from the soil
I the sehool at command is no more
Modern than a wooden plow. The old-
fashmnvd one-roomed schoolhouse
W}nf-h holds 50 or 50 ungraded pupils
'aving but a single teacher who knowé
11(}!1111.15.{ but books, is not a modern in-
-;tltnh.(m, though great men have issued
rom its door. Tt may be all that the
county can afford where many schools
alPC maintained, but it is not all that
w:((‘) county can afford 11 the schools are
;i(‘hll‘[?ml a‘nd‘ grades instituted. The
Roi ost .\'ta.‘r(\ in the Union has over 4,000
‘hools of this character, wherein the

teachers are paid less than competent
farm hands, and this brings to mind the
correlative thought that one needed
reform in the school system is in the
elevation of teaching into a real pro-
fession, as in older countries. As it is
now, a teacher is almost without status
in our society. And this, in addition
to the inadequacy of the pay, has drawn
to the profession those who use it only
as a makeshift, and those who, out of
a spirit of sclf-sacrifice and love for the
work, serve in the highest way the pub-
He good. Of the former class we need
fewer, and to the latter elass should
conte increasing honor.

Tlow can the sehools of a county be
so co-ordinated and combined as to
make them efficient tools? What should
be the standard for a teacher’s quali-
fications? How many children be
brought to and taken from the school
to distant homes at the least expense?
To what extent should the teaching be
out of doors and the ‘‘examples’ those
of real life? How ecan the boy learn
that there is adventure in farm life as
well as in the city *—for adventure he
will have. To what uses may the school
building be put as a community centre
for the neighborhood dance, lecture or
moving-picture show, or, perhaps, as
the home of a co-operative buying or
marketing organization? These are but
a fow of the questions which many men
have tried to answer, and there have
been some successful experiments made
and right answers given.

But it is as hopeless a task for a local
school board to find these answers as
for a lawyer to know the decisions of

“all the courts. The teachers, the super-

intendents, and the school boards need
leadership; they need an authoritative
statement of conclusions by the wisest
and most practical men in the land;
they need to be shown the better way.
And with even as little as a hundred
thousand dollars a year or two or three
years we could, I believe, conduct a
campaign for a new kind of rural sehool
that would work little less than a revo-
lution in rural fife. Our aim would be
to identify the school with the Farm and
the village, and develop a new respect
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in fathers and mothers for the school
as a practical and not a mere scholastice
institution. The problem is only one
of popularization. The experimental
work has been done. We know where
the best seed is. Here is call for the
co-operative leadership of the govern-
ment in a work of supreme value to
the state.

It asked how this work conld he done,
T should say that it could best be done
by showing to the picked teachers of
the country the model schools. The
quickest and surest way to set this
country aflame with zeal for a better
type of country school would be to
show the teachers sueh schools, make
them live in them, and learn from them
by seeing them in action.

There is no such lesson as the one
that is taught by experience. Lectires.
moving pictures, and books may aid.

But to see and be part of a movement
or life is to make it one’s own. If ten
live men or women were taken from
each state to some one of the two or
three most modern rural schools and
there for a month were initiated into
the art of teaching out of life, by doing
things and not reading about things
being done, and if each of these *en
went home a missionary for the new
idea, how long would it be before the
states were converted and old methods
abandoned? And once the right kind
of a school were started in any state
how long would it take others to follow ¢
This thing ean be done and by methods
that are so simple and direet that they
will be startling. The need is immediate.
and surely it would be a shame to let
a generation waste itself while the idea
slowly creeps on all-fours through a
country that has invented wireless tele-
phony.

BIRDS AT THE FRONT

A snmmer and winter spent at the
front, and at the back of the front,
have proved to me that the north of
France is no birdless region. The noise
and bustle of war do not drive away
the birds, even from the trenches, and
I can remember no nesting season which
introdueed more birds unknown to me
than last summer. Sitting still is a
common military manoeuvre, and one
can wateh birds common in England
as well as in Irance, and others which
seldom eross the Channel,

In March and April I was stationed
at a small chateau in very open country
with a minute copse behind it. This
copse about the end of March was
erowded for a fortnight with redwings
and fieldfares, as well as seattered in-
dividuals of other species. A sprink-
ling of golden-crested wrens kept ar-
riving, resting a short while, and pass-
ing on, and one morning a single very
tired-looking hen fire-crest took posses-
ion of the one fir tree there, The first
summer migrants to arrive, and these
only in small numbers, were the cehiff-
chaffs on March 22nd. By the first

week in April every suitable place
crawled with then, and they remained
throughout the summer the commonest
of all the many warblers.

The only English warblers T did not
see were the dartford and the wood-
warbler, but nightingales, black-caps,
garden warblers, sedge, reed. grass-
hopper warblers all duly eame, and with
them three warblers new to me—the
marsh, the icterine, and the great reed
warbler. I first indentified the icterine
on the ramparts of Ypres. He sang
every morning from dawn till 10 a.m.,
and at intervals in the afternoon, and
he did not mind an audience within a
few feet of his head. Just below him,
on a small tongue of land jutting into
the moat, were one pair of blue tits and
family, two pairs of reed warblers, one
pair of black-caps, one pair of garden
warblers, numbers of greenfinches, and,
as I suspected, the icterine’s wife. In
the reeds of the moat was a colony of
great rced warblers. T heeame inti-
mately acquainted with their domestie
affairs.  The  Dblack-caps and  garden
warblers had had their first nest hlown
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Sideways by shells, and the latter never
tried to nest again; but the black-caps
rebuilt within 10 feet of their old nest,
though the three eggs the lady laid were
as white as a wood pidgeon’s.  The cock
did quite his share of ineubation, and
neither bird moved when they were
shgllod, nor did the reed warblers even
raise their heads out of their nest when
the_re was firing. The icterine’s nest,
which T discovered after a search, was
very beautiful, rather bulky, deep, and
rounded on the outside surfaee, tied, I
think, to a lilac bush about 5 feet from
the ground; the eggs were covered with
cherry-coloured spots.

Nightingales and Orioles

About this time T heard that a brood
of nightingales was hatched on the day
of the heaviest Hooge bombardment on
tl‘l(\ lip of the first-line treneh. On May
13, at 3 aan.. in the garden of my cha-
tf%au I hear a nightingale beginning to
sing. ITalf an hour afterwards German
shells were rained upon the garden in-
cessantly throughout the day. The bird
sang withont a pause where the shells
ff‘]l thickest until 12 p.m. and survived,
for next morning he started as cheerily
ai ever. The marsh warbler’s strength
of song rather disappointed me. The
ouly nest T saw was shown wme in
Ieadow-sweet by a marsh diteh, but the
birds were common enough wherever
the ground suited, and were almost
aggressively tame.

Late in June T heard that an eriole’s
fl“(‘sf had been found in an oak wood.
1.}1(‘1'0 was an oak wood, too, near my
let, and a fortnight later a friend and

heard a clear whistle which we agreed
tame from an oriole, or rather there
Wevre four orioles chasing caeh other
rmqul the tree tops in a state of great
'(J“X(zltmm'nt, whistling and soroeching.

Wo days after one pair, at any rate,
Seemed to have settled down to nest.
l:*ﬂl dn.\\'n to wateh, and at last saw the
100 vards I'l'(;n nn'b \‘l:(- ﬁllm' (;‘I \ Tllfm
l()()k{.l(l o o .”.' h f“ 0w _mt

e a small round ball hanging

25

from one of the Dbranches. [ could
hardly believe 1 had found the mnest so
easily, but ten minutes later she re-
turned to the same place, and that time
T saw a blade of grass in her mouth, and
there was no further doubt. T never
gaw the bird carry more than one blade
of grass at a time in her bill, and how-
ever carefully T reached my hiding place
she always approached with extreme
caution and from exaetly the opposite
direction.
The Crested Lark

One of the commonest birds about the
trenches is the erested Tark, a tame,
¢heeky little ereature who sings  his
pleasant trilly song even in January.
Round Vermelles and Lioos he scems to
be commoner than anywhere eclse. I
like him immensely, but not quite so
muich as his eousin the woodlark, whom
I have not met in Northern France. The
two are similar in many respeets. es-
pecially in their flight; both will sing
quietly to themselves on the ground
when approached by a human being;
both sing in the air at a regular height ;
hoth arve very fast runners, and given to
the most deceitful habits when nesting.
On several oceasions [ was within an
ace of finding a crested lark’s nest, and
suceess only eame when T was “standing
to’ during the second battle of Ypres.
T then eame across a very lovesiek coek
erested lark in a hop garden. He was
panting with exeitement, mouth open,
wings trailing, his erest and his ridieu-
lous stump of a tail erect, altogether an
absurd spectacle. He drove his wife
away when | appeared, and she flipped
off to a field of growing wheat, where
she had her nest. T went near, but she
regarded me with the greatest suspicion,
and though she ran about in the dust
at my feet, and both birds flew over my
head fo look at me from every point of
view, she would not go to the nest while
I was in sight. When 1 saw the nest it
Jooked more like that of a skylark than
a woodlark, and was not so neat or so
deep as that little bird makes hers.

London Times,
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School News

Report of Activities of the
Audubon Society

The Audubon Society of Manitoba
was formed the fifth of April, 1915.
What has been done by this society in
one year?

It is impossible to give the resultant
of the work of a society such as this
because one can’t fix the exact worth
to a person of an awakened interest in
the things in nature. Tf we consider
but one or two of its efforts it will be
seen that the Audubon Society of Mani-
toba has more than justified its exist-
ence.

From time to time during the yvear,
highly instructive and faseinating talks
on the various features of Bird Life
were given by Dr. Speechly of Pilot
Mound, Mr. J. J. Golden, Mr. E. B. Dun-
lop, Mr. J. N. (owanlock, Mr. Norman
Criddle, Rev. J. W. Little and Rev. G.
F. Salton. The value of such lectures
by these men, who are recognized au-
thorities, cannot be over estimated.

Directly after its formation the Au-
dubon Society took steps to induce the
school children to build Bird Homes.
The Manual Training teachers and
others took wup this suggestion so
promptly and effectively that before the
school year of 1915 was completed, blue
birds, wrens and purple martins had ac-
cepted these newly built homes and
were rearing their young in safety, Who
can measure the degree of joy and in-
spiration that comes to a boy when he
sees that the very bird house (that he
built so eagerly, then watched so hope-
fully) has been selected by a pair of
birds in which to build their nest?

Last year saw the beginning—this
year, so deep was the interest that ahout
one thousand artistic, snitable bird
boxes were made. Junior Audubon
Societies were formed; here the child-
ren arc taught not only to recognize
each bird by sight and by its peculiar
chirp and song, but they are encourag-
ed to keep accurate records of our na-

tive birds, i.e., the return of each bird
in the spring—the date of their last
being seen in the autumn, ete.

The Audubon Society has arranged
a definite outline of work for the com-
ing year and all who desire to join will
be made most welcome.

Florence E. Dodd.

Report of the Winnipeg Teachers’ Club

The Winnipeg Women Teachers' ('lub
held their third annual meeting on Mon-
day, May 15th, in the Laura Secord
School.  The club has concentrated its
efforts this year on Red Cross Work
and Soldiers’ Comforts, and as meetings
for this work were held every Tuesday,
there were only two regular meetings
hield. As a result, the chief interest of
the meeting was the hearing of the re-
ports of the Red ('ross and Soldiers’
Comfort work.

The treasurer’s report showed re-
ceipts totalling $1,390.73. This sum in-
cludes: from the Winnipeg Teachers’
Association, $300.00; from part pro-
ceeds of a concert held under the ans-
pices of the Dickens Fellowship and
the Women Teachers’ Club, $142.50;
from the Prineipal Sparling School con-
cert, $30.00; from Mrs. Halpenny's tea,
$45.00; fees $127.00, and special dona-
tions from the teachers, $616.00. Of
this amount $1,151.91 has been spent on
soldiers” comforts and Red (‘ross work.

The Red Cross committee reported
that the following work had been done:
189 serviee shirts, 198 surgical shirts,
31 day shirts, 61 bed jackets, 15 dressing
gowns, 3 hospital snits, 83 suits of py-
Jamas, 500 pairs of socks, 60 pairs bed
socks, 10 pairs slippers, 81 personal pro-
perty bags, 30 kit bags, 961 handker-
chiefs, 637 face cloths, 315 towels, 19
scarfs, 19 pairs wristlets, 6 pairs pillow
eases, 1 pair mitts, 64 boxes of surgieal
dressings.  This is not a complete state-
ment of the year's work as there is con-
siderable work outstanding, which will
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be turned in before the close of the
term.

With the exeeption of 4 Red Cross
cases sent to Nurse Scoble, a former
member of the teaching statf, the fol-
lowing bales have been sent through the
St. John’s Ambulance: 2 bales to the
28th Battalion, 2 to Captain Urquhart,
2 to the 43rd Battalion, 1 extra large
to the 27th Battalion, 3 in answer to an
appeal from the Glack Convalescent
Home, 5 to Miss A. Johnston, a former
school nurse; and 4 larger bales to the
Misses Seoble and Bell. A bale is now
.In preparation for Major Duncan, and
there 1s sufficient outstanding work to
complete a bale for Major Brown, a for-
mer school principal.

In addition to shirts, socks, handker-
chiefs, towels, face-cloths, tobacco and
Clgarettes, each bale contained choco-
late, gum and soap. These latter were
generously contributed by classes in the
different schools, and many of the child-
Ten have had letters of appreciation
from the front.

Forty-nine boxes, each containing 1
shirt, 1 pair socks, 1 towel, 1 face cloth,
1 handkerchief, biscuits, soap, tea, milk
tablets, chocolate, cigarettes and tobae-
€0, were sent to prisoners in Germany
Who had no one else sending them par-
cels. These were sent by mail free of
charge.

A donation of 70 surgical shirts, 13
be'd Jackets, 12 pairs bed socks, and 2
ﬂluts of pyjamas was made to the Red
Cross, and to the St. John's Ambulance

7 day shirts, 50 pairs socks, 31 face
cloths and soap.

The International Study Club sug-
gested by Lady Aberdeen, through the
I‘JOCEI] Council of Women, has had its
foundation laid in this club, and if
taken up by the members as enthusias-
tieally ag planned for by the exeeutive,
should stand as a lasting monument for
the years to come.

_Being affiliated with the Loeal Coun-
cil of Women, the elub have dealt with
the Bi-lingual question, the Bread By-
aw, the Restriction of Tag-days, and
the War Widow (uestion,

~ The following officers were eleeted
for the ecoming year:

President, Miss (. Greenway; Ist
vice-president, Miss M. Monteith; 2nd
vice-president, Miss E. Thompson; re-
cording secretary, Miss E. M. Day:
corresponding secretary, Miss N. Ilal-
penny ; treasurer, Miss B. Farmer; press
correspordent, Miss A. Glenn; represen-
tatives, Mrs. G. Galbraith and the
Misses V. Fox, E. Reeve, M. Bemister,
E. MacAulay, and Miss A. Roberts.

School Notes

Miss Wocks, of the Virden primary
department, was married to Mr. Harvey
Kerr, of Virden, at Dauphin, on the
23rd of March.

Miss A. Meredith, Grade T1I. teacher,
resigned and left for her home at Glen-
boro on March 31st.

The teaching staff of Virden Public
School consists at present of Chas. H.
Egan, principal; Miss M. MeNiven, Miss
J. Coutts, Miss Strang, Miss G. Robert-
son, Miss M. Dodds, Miss Stirling, Miss
E. Dodds and Miss Sproat.

Mr. W. M. Pecover, formerly teacher
of the Bidford S.D., Deloraine, has en-
listed for aetive service in the 184th
Overseas Battalion, Winnipeg. DMr.
Pecover is a graduate of Brandon Nor-

‘mal School, winter elass of '13.

Weyburn Inspectorate, 1916

A Community Centre Club in each
school  distriet in each rural muni-
cipality is hoped for. The Com-
munity  Centre Club of Creelman
S.D. 998, at  Creelman, is organ-
ized, with Mrs. S. R. Carrothers as
president and Miss K. M. MeKay, Creel-
man, as seeretary. The Community
Centre Club of Little Roek S.D. 3586 is
organized, with Mr. Ed. Vandendreis-
sehe as president, and Miss A. Williawms,
Weyburn, as seeretary.

The Rural Eduecation Association of
Weyburn R.M. 67, at Weyburn, was or-
ganized February 19, 1916, with Mr.
(‘has. J. MacKay as president, and Mr.
E. W. Jervis, Weyburn, as sceretary.

The R.E.A.,, of Griffin R.M. 66, at
Griffin, March 4, 1916, president, Mr.
Bert See; seeretary, Miss Jessie Kee,
Griffin,
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The RILA. of Fillmore R.M. 96, at
Fillmore, Mareh 11, president, Mr. S.
R. Carrothers; secretary, Mr. A. R.
Langville, Fillmore.

The R.E.A. of Tecumseh R.M. 65, at
Stoughton, March, 18, president, Mr.
Cameron Campbell; secretary, Mr. S. G.
Goodman, Stoughton.

Meetings have been called as follows:

‘To organize the R.E.A. of Broek R.M.
64, at Kisbey, March 25; Cymrie R.M.
36, at Midale, April 1; Lemond R.M.
37, at Colgate, April 8; Wellington R.
M. 97, at Cedoux, April 15.

School exhibitions have been arrang-
ed to be held in each municipal centre
during September;

A day for games, athleties and physi-
cal training is planned, and prograwmme
prepared, for October;

A concert is planned for December;

A seed and stoek show is planned for
February;

An oratorio is planned for Easter.

A Festival of Literature and Musie
Is planned, and syllabus prepared, for
June,.

Boys™ and Girls” (lubs for Weyburn
R.M. 67 have been organized along the
following lines:

A contest in the Raising and Feeding
of Swine;

A contest in the Raising and Feeding
of Sheep;

A contest in the Raising and Feeding
of Poultry;

A contest in Manual Training

A contest in Household Seience.

In the course of the next few days
1t 1s expected that clubs will be organi-
zed along the following lines:

A contest in the Raising and Feeding
of Dairy Cattle;

A contest in the Raising and Feeding
of Beef Cattle;

A contest, among class rooms, to find
“The Cleanest Bill of IHealth during
1916,

A contest in the Praetical Operation
of First Aid during 1916.

A Cheering Letter

Niverville, Man., May 29th, 1916.

Dear Mr. Harris,—Many thanks for
your letter and the enclosed cheque.
I need hardly tell you that we were all
very delighted when we learned that
we had suceeeded in winning a prize.

We have planned to spend the money
in buying (1) some new hooks for the
sehool library, (2) some pictures, (3) a
baseball outfit, (4) some new gramo-
phone records. In this way, evervhody
in the school, big and small, will henefit
by the prize. T think it is so good for
the echildren to feel that they have
really accomplished something them-
selves, and my children have had that
experience several times this year. At
(‘hristimas they gave an entertainment,
unaided by grown up talent, and with
the proceeds bought their gramophone ;
at Baster they contributed over half the
programme for a concert in aid of the
Red ('ross, which realized $45.00, and
now they have won this prize. T over-
heard them planning today what they
would get next time! So they mean to
try again. I should like them to get a
lantern. :

Again thanking you for vour kind
letter, believe me,

Yours truly,
Ehel M. Bennett,

CHANGE OF ADDRESS

The first duty of a teacher in leav-
ing a school or on taking charge of
a new school is to write the Depart-
ment of Education stating the facts
of the case,.

This is required by law, and there
is likely to be trouble if the law is
not complied with.

There is an arrangement between
the Department of Education and
the Western School Journal where-
by every teacher in a rural school
receives a free copy of the Journal.
If the change of address is not
known the Journal cannot be for-
warded.
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The Houston Tutorial School

(JAMES HOUSTON, B.A., Principal)

CORRESPONDENCE DEPARTMENT
WHOLE OR PART °°¥§§'§.‘3éRs‘!’é‘é'é’%i.%‘ﬂ“E%°?TE°R MATRICULATION,
SOLUTIONS OF PR_IQRBIIE%I\&%'JIE_I_QslTPHHMyg]l‘é(s:,' é\_ll__g'EBRA, GEOMETRY,
LET US KNOW YOUR NEEDS AND WE WILL QUOTE YOU TERMS

398 VICTOR STREET, WINNIPEG

Telephone Sherbrooke 440 Established 1906

R.LAWSON & cO. |C. H. Enderton & Co.

Real Estate Investments

Insurance and Financial Agents Mortgage Loans
Fire Insurance
101 Farmer Building WINNIPEC 228 Portage Ave. Winnipeg

Phones: Main 4138-4139.

——

- ALLAN, KILLAM & McKAY | DAY, MARTIN & PETTIGREW

INSURANCE AGENCY

INSURANCE
ngli?s Insurance, Loans and
Investments

MORTGAGE LOANS
WINNIPEG - - MAN.

———

300 Sterling Bank Bldg. WINNIPEG

Ryan Agency, Limited | BRY2SES, & WAUGH, Lo.
FIRE

FIRE - ACCIDENT - LIABILITY Atlas Assurance Co, Calumet Insurance Co,
Commercial Union Assurance Co.

Guardian Assurance Co.

INSURANCE ACCIDENT

Canada Accident Assurance Co.
Guardian Accident and Guarantee Co.

Fidelity B
on
o y ds PLATE GLASS
s Canada Accident Ass Co.
-606 Confederahou Life Bldg. Phone M. 6138 Guaginiﬁuz\cgg&em amf e(gg:;lggtee Co,
WINNIPEG MAN. s ibcanitolh . R iy g SO PR o s
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Change of Address

Advise us promptly of any change in your mailing
address. In notifying us of your new address, we
would appreciate being advised of the name of the
teacher succeeding you.

WESTERN SCHOOL JOURNAL CO.

Kindly mention the Waestern School Journal when writing to Advertisers.
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School Supplies

Kindergarten Materials
Art Materials and Pictures

Ask for catalog on whichever
of these lines interest you

The GEO. M. HENDRY CO., Limited

Educational Equipment - -  215-219 Victoria Street, Toronto, Ont.

e J

And mark this
—you are not
asked to pay
extra for this
| great im-
provement.

NOTE THE NEW

— of the —

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style, It
places the Preston Desk on an equality with any sanitary school desk made, with the added
advantage of considerably lower price. Write us, stating your requirements and we will
gladly furnish a quotation.

" The Canadian Office and School Furniture Co., Ltd. - Preston, Ont.

Kindly mention the Western Schoo! Journal when writing to Advertisers.
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