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Professor’ Hunxley on the Teachi
. - , Schools.

A leciars on ¢ The Method of Teaching Sciences in
Schools ” was delivered on Saturday, the 10th June, by
Professor Huxley, in the large Hall of the Watt Institution,
Edinburgh,-to the members of the Edinburgh-bran¢h of
the Educatiohal:Institute'of-Scotland. The attendaygce, as
might be expectod.from the ‘reputation of the lecturer,
was very large, and'on the platform were Mr. ‘Maurice
Paterson, Principal of the Free Church Training College,
Professor Hodgson, Dr. Donaldson, Dr. Ogilvie, f)r. James
Bryce, Dr. J.'Pryde, Dr: Lees, Dr. Graham, Dr; Ross, and
a large mimbér of the most ‘distinguished teachers

connected with the schools in and around Edinburgh.

Mr. Paterson having been voted into the chair, Professor
Huxley,-who was received with applause, rose, dnd deli-
vered the followitig address :— T Co

The system.,0f teaching science, like all wholesome
things, had, grown out of practical necessities. 1n almost
all cases a science. was the outcome of an art. People
had begun to feel the necessity of systematising the rujes
of the ary, and for huilding on them to the furthest
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i extent, and these rules of the art had become what they
now called science. 'This was eminently the case with
the science the teaching of which first became properly
organisei—he meant the science of anatomy. The
necessity for a knowledge of that science é,-rqw out of
medecine. It became needful that mep should understand
the structure of the human body, not merely asa matter
of curiesity, and that they should have such a knowledge
as thoroughly as they possessed an acquaintance with
the ardinary affairs of life. It was fowtd that, m order
to acquire .thaf knowledge of anatomy, they could not
trust merely to the oral ,nstruction of the teacher, excel
Ient ang usefiil as that might be. They could not trust to
that kind ofteaching supplemented by books, and even
aided by diagrams, and showing the things upon the
lecturer’s table.’ : But, in order to have knowledge which-
could. be depended upon, it must be ac%uired- by the per-
son taught going over the matter wliich Heé ltad to know
himself, and learning at first hinnd; so'ihat from that
time-forth his knowledge would be as good asthat posses-*
sed by his teacher. Now, in order to acquire such:know-:
ledge. dissecling xooms and‘anatomical ldboratorieswere
established, i which the student went to work for him.
self, verifying all that he had been told, and basing his
knowledge of the structure of the human' hody upon the
attual inspection and. observation of the facts. He could
almost remember the time when the teaching of anatotny
was in a very imperfect state, but in the present day no
anatomical s¢hool would be thought worthy othe name
if it did not, in addition to the teaching of.the professor
and the handbook, provide the means by wich the stu-
dent could work practically. Asother sci¢nceshad grown
and acquired a practical importance,and -had become
more or less the foundation of professions where exact
‘knowledge -became of greal practical value, they-had
found themselves-constrained 1o follow the example sut’
in the case of anatomy. Chemists-twvere amonyg the first
to do so. No one would now dream’ of tenc?ﬁng che-
mistry as taught in every university in this kingdom
within the memory of living man, without any sugges-
tion of practical instruction.” What had taken place in
chemistry had taken place in physics, natural philoso-
phy, botany, physiology, in short, in every branch of
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science—he was now speaking simply of the physical
science that was seriously cultivated. In France and
Germany, especially in the latter country, the laboratories
for practical teaching had now attained marvellous mag-
nitude and astonishing completeness of equipment. Even
in this country, slow as we are, great changes had been
carried out. Within the last few years hoth of our. great
Universities had established laboratories for . practical
teaching, and it was being done where it could be carried
ont in the Universities of Scotland. OQur great Universit

of Edinburg, one of the most important educationa

institutions of the three kingdoms, in regard toTscience
was simply not doing all she might do in this matter for
lack of material aids, The University buildings were
absolutely inadequate for the purpose, and the sooner
Scotchmen understood this to De the case the beiter it
would be, because the teaching of the University-at pre-
sent was seriously impeded for the want of the practical
appliances to which he referred. He did not mean to
suy, that although such ‘complete appliances were abso-
lutely necessary to the effectnal teaching of the sciences,
anything that fell short of this might not be exceedingly
useful, but the value of the teaching would be diminished
exactly in proportion as the practical element was omitted.
Because, what did scientific teaching mean? It was
not merely instruction. [t was in a great measure that.
It was the acquainting of the miud with the laws which
governed the phenomena of nature, and lhe needed not-
to enlarge upon the well-worn topic of the value of such
knowledge. But there was about scientific teaching a
value as an educational discipline of a particular kind.
The first element of value of scientilic teaching arose
from the fact of ils cultivating the power of observation,
which he thought was the most difficult to cultivate, or-
at any rate the leasf cultivated, and at the same time
probably the most valuable of the faculties that man
possessed. It was astonishing how difficult a thing it
was to say exactly what was to be observed in anything,
and ta state what one had observed without putling m
anything more or leaving out something. He should say
that upon the whole it was the very rarest of all human
qualifications, and the lack of it was at the hottom of
half the miseries of human life. Any of them who had
lived thirty yearsin the world could not have failed to
see that hall the evils of society, the malice, hatred, and
uncharitableness of th’s world, arose not exactly from
bad intention; He did vyt think human nature was alto-
gether of so malicious a character as is was represented.
But it was because people allowed their statements of
actual occurences to contain -hypotheses in addition to
the objective matter of fact. He would not give illustra.
tions ; they were to be found in daily experience. He
kuew of no educational discipline—he would no: speak
of ‘moral discipline—which was of so great value in
relation to this apparently fundamental difficully of
human nature as scientific discipline, for the source of
all our mistakes in science was to be found in this
unlucky habit of not being able to see what was before
us, and putting into our statements more than was really
in the facts. But, bhesides knowing, hesides being able
t¢ use the mind, there were other faculties, powers, ten

dencies, and instincts in man’s nature. He could imagine
a pers u with endless knowledge and with great facility ;
and dexterity in using it, yet being a man devoid of cui-
ture in the highest sense of the word. Mere knowledge
was no very great thing, and mere_dexterity in using 1t
was .no very great thing, looked atin relation to a man’s
own nature. What he meant by culture was something
higher than this : it meant the disposition of the mind, a
certain understanding of one’s relations to that which is
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things; and 'no other study could give this particular
form and disposition of the mind which alone deserved
the name of culfure 80 well as scientific training. They
mxfht say that he submitted this because it was his espe-
cial business and traininq; and very likely that might
weigh very much with him, but yet that could not be
the whole éxplanation of the case. He had seen the
Announcement a day or two previously of the death of
the greatgst woman of our times—certainly the person
of tha largest ability; so far as his knowledge went, and
eminently an ariist, who had exhibited in very different
shapes the highest powers of the genius of the artist --
he referred to George Sand. She died at the age of
seventy, and in the year 1861 she published, when she
was in the ripeness and maturity of her powers, one of
the most remarkable of her books. In that work occured
a passage in which she gave her view of the function of
science in this world in relation to the highest culture.
She said—*The man who reflects knows well that he is
wenk, that he is always liable to exhaust himself by an
excess of the powers with which he is endowed. Itisin
forgetting his own miseries that he finds a rsnewal or
preservation of his faculties, but this salutary forgetful-
ness is to be found neither in idleness nor inintoxication
of the emotions; it is to be found only in the study of
the great book of the universe. You will sce that as you
grow older.” As he had said, all these resultsof scientific
training could only be-expected- of perfect-and complete
scientific training ; but he would again repeat that hedid
not wish to throw a shadow of reflection upon less
amounts of scientific training, A great deal of informa-
tion might be got by listening to lectures and by an
intelligent reading of books, which was endlessly better
than ignorance. He would now approach the guestion of
science in relation to scheols. Having formed au ideal,
and knowing what was essential to the sound teaching
of science, they had to-consider how far was it desirable
to introduce this teaching into_the schools, how far was
it possible to do it, and, if possible, what were the condi-
tions and limitations under which it could be done. With
respect to the advisableness of it, he did not think,
looking at the guestion in the abstract, he needed to
enlarge upon that. He did not think anybody could he
found to seriously oppos2 the proposition that a boy or
girl should not leave school absolutely unable to under-
stand the commonest phenomena of nature, absolutely
unable to comprehend the commonest complaints of our
social life. Again, he did not think any one would
seriously argue that is was not advisable, if possible,
that young peog}e should get something of that sort of
discipline they had been talking of. It was not well that
they should go through their whole educational course
without understanding that there was some authority in
the world beyond books and teachers—that there were
such things as facts in the world, natural facts; and that
it was possible in very simiple and easy ways to ascertain
things Yor themselves. He could not but think that if
young people were constantly disciplined and trained in
that habit of accurate olservation, learning to mistrust
their iminediate impressions and warned against mixing
hypotheses with.observation of fact, they would be better
prepared to do their duty in life when they left school,
than they were now. There was an infinite curiosity in
man, one of those faculties that he shared with his poorer
-relations in the lower world—a source of sorrow and
one of his highest pleasures. Whether they approved or
not of'it, it was perfectly certain that it existed, and the
mind of a child especially was given by nature to specu-
late and form hypothesesof everything that came within
its reach ; and if they did not give it the means to form

not of one’s self, a certain confidence in the order of

-

aright, it would certainly form a wrong hypothesis,
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such as they called superstitionsand the like. It appeared
to him that it was eminently desirable, as far as might
he, that the speculative notions and inquiries of children
should e satisfied, and that their speculative notions
should be sound. éuppose that, in walking along the
heautiful sands at Portobello, one of the children they
were instructing picked up a shell and -asked what that
was. He supposed no one would have any doubt or diffi-
culty in replying that the shell belonged to a sea animal,
that the creature which had made it was dead, and that
the shell had been thrown up on the beach. That was
what the most unscientific mind could not he ignorant
of. So far the child’s curiosity was satisfled in a proper
manaer. But if the child further asked—How did allthe
sand come there? He was not sure that it might always
get so satisfactory an answer to that question; but let
them supgose that the person possessed some common
sense, and replied that the sand had come by the wash-
ing and wearing of the coast, and had been thrown up
by the tide. In this way the child got a remote notion of
natural operations. But suppose from this object the
turned round and looked at that beautiful view, whic
he was never tired of gazing at—Arthur Seat, Salishury
Crags, Calton Hill, and so forth, and the child being
inquisitive asked how this came to be. The question
might be answered in three ways—first, Don’t askfoolish
questions—second, I don’t know—and third, God made
it. Each of these auswers, in the sense in which the
child understood the thing, was a distinct harm to that
child. The first answer was a mortal harm, because it
tended to repress the spirit of inquiry and desire for
instruction. The second auswer was harmful, because it
might give the child to suppose that this was so difficult
a question that a person of the intelligence and authority
of its teacher might not be expected to he able to answer
it ; and the third answer was harmful, because it led the
child to suppose that Arthur Seat and Salisbury Crags
and all the rest of it came into existence by some agency
different from that by which the beach was produced
and by which the shell was cast upon the beach. A
*teacher should have such instruction in elementary
geology as to be able to say with perfect confidence—he
did not mean to explain tothe ghild in technical geolo-
gical language the exact relation these masses of rock
had to the different periods of the world’s history—but
that he might say that these rocks were records of very
singular operations and agencies which once took place
there. By dctive volcanoes, and flows of lava, and action
of water, and various natural agencies, these had been
sculptured and shaped into their present order. There
could be no difficulty in getting ideas of that kind intoa
child’s head, and in that way its knowledge was increas-
ed, its justifiable curiosity wassatisfied, and, more impor-
tant than that, the idea of the unity of the operations of
nature, and the uniformity as a whole of all such opera-
tions, had struck vet another root into the child’s minad.
He ventured to take it as desirable that science should
be taught in schools; and now came the question whe-
ther it was possible. What they called possibilities and
impossibilities had rrequently a relation to the condition
of things that existed, ignoring the question whether
these conditioas could be altered or not. He knew it to
be lamentably true that at present the school time of
young peggle was very full—in fact, he thought it was
very considerably overburdened. The world at present
was going examination mad. He was glad to get that
response from practical teachers. They were gradually
ceasing to care for learning, the one thing they did care
for was to pass examinations. But there wis 1o reason
why that should not be altered. There was no divine law
which had settled that subjects of education should be

what they were at_present. If he were to discuss the
value of thése suhjects as compared with science he
would enter a very large field—one be had touched
alreagy elsewhere, and on which his notions were enti-
rely unchanged. He did not care to discuss it at present,
because, having occasion to watch the course of events
very carefully during the last thirly years, he had begun
to see in what direction the great tidal currents, if he
might 80 say, of modern civilisation ivere setting. There
wab a‘time when he was very anxious about the intro-
duction of scientific training into the schools, but he had
ceased to be so. The tide had set thay way, it was flowing
as fast as it could flow, and if those who opposed them-
selves to it did not get out of the way they would be
swept out. Granting the advisableness and possibility of
getting scientific instruction, they might proceed to con-
sider what, out of the enormous diversity of things that
would be included under that head, would do better to
be selected, and what method of teaching, or rvather whot
course of teaching, would do better to be adopted. Here
he thought they were (uite safe in following the gui-
dance of nature and the guidance of history. Ifthey paid
any attention to the history of science, they would see
that its progress had heen perfectly well marked.
People had begun by acquiring an exact knowledge
of the common phenomena of things which did not
require much previous knowledge, and they had
gone on making that knowledge more accurate, and
gradually huilding up science out of common obser
vation. They could not draw the boundary, and say
where common observation ended and ivhere science
began. The one was simply a perfection of the
other. He took it that they must follow the course of
history in attempting to teach science to the youag,
They must begin with the common and familiar proper-
ties of things, by degrees enlarge upon these as the facul-
ties of the children became more comprehensible, and
build upon that foundation the system of knowledge
they called science. Hedid not know that any fonndation
of science could be laid better than that which might be
based upofr a glass of water. Ifit were his business to
teach a class of young people, he would be disposed to
begin with such a common thing as that, and exemplify
by the help of it the nature of water and the contrast of
the properties of the fluid with the solid. He thought he
would be disposed to give & rough explanation why some
things floated in it, and ‘other things sank in it. He
would be inclined to show the different statesof that
water, and compare it with other bodies in theirdifferent
states. Then he would go on tbwater in nature, and
there would be no difficalty whatever in explaining in
an elementary way and sufficient for the purpose the
nature of rivers, rain, snow, hail, the difference. of ocean
as compared with fresh water, and the great mechanical
operations of water. e would speak of the power of water
as a transferring ageant, and the maaner in which it car-
ried away material and laid the foundation for new land
—in fact, from that foundation, without having recourse
to a single technical term or abstract idea, they might
build up not only elementary conceptions of shysics and
cheristry, such as child’s mind was prepared to accept,
but build up Very competent notions of eleraentary phy-
sical geography. As a child advanced in knowledge of
arithmetic and powers of reasoning, then they might
make the knowledge a little more exact, and extend it to
a wider area, but he would accompany that with demons.
trations of the‘facts so far as practicable, making the
student observe the phenomena of nature for himself. In
that way not only wouald lie gain a large amount of
instruction, but there would be cultivated the power of
observation and reasoning, and, tvhat was more impor-
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Lant, he would gaip confidence in the use of the reason-
ing powers of his mind. After having acguired some
good notions of elementary physics an!a chemistry, his
impression was that the next .best study was human
physiplog}', be meant in an elementary shape. "That nifght
appear at first sight to be rather an anomalous proposi-
tion, but yet, when they came to think of it, they would
find that 1t was not, so. Of course, to be a physiologist
in the highest sensa.of the word, to be a perfectly techni-
cal physiologist, was quite another matter. While itwas
so diflicult to understand advanced physiology, it was not
diflicult to comprehend elementary Physiology—and for
one reason among the rest, that the subject of their
inquiries was tiieir_awn bodies, and they could always
have it at hand. ‘They could demonsirate and feol in
themselves the living actiop going ou. 'This could be
done, especially if it were sup]i‘lememed by practical
instruction. He did not want in that place to touch upon
the sub{'ept of sundry ushappy controversies, but he did
not wish them to go away with the notion that he was
altogether a lunatic. It had been said, and repeated for
years, that he had recommended that the children in
schools who were learning elementary physiology, should
ho encpuraged to see and to perform the very difficult
and.complex experiments by which the highev traths of 1
physiology were demonstrated, e conld speak with
great charity about the personwbho had said this, because
it could only arise from the grossestignorvance. 1le meant,
that no oune who knew anything about the matter could
tell & falsehood of this kind. It was too grass and loo
patent. 1[those who had circulated a statement of that
kind understood what physiological experimenting meant,
and what sort of appliances, Tmowledge, and dexterity
were needed, the whole thing would bescen to be simply
childish and absurd. The practical instruction which he
had recommended was that sort of anatomical knowledge
which could be gained without the slightest difficulty by
the ordinary materials of the butcher’s shop. By asheep’s
heart, for the purpose of elementary physiology, they
could explajn the structure of the human heart, and so
on with theyother organs  Ie did not say that would do
for the professed, student of humaun. physiology, but to
sive clcmemarly instruction .the materials were amply
sufficient. e had thought it rigiat to take this occasion
of explaining exaclly whst he meant in that elementary
boolc of his which, had been' so texrribly travestied. He
did not suppose any of them yould have believed the
contrary, but e hgped all would take il now upon his
authority that that was. exactly, svhat he jeant. The
extent to which they would carry -this. teaching would
depend upon the time which could be given to it.” If the
time was given to the teaching of science that was allowed
to the teaching of classics—he did not saywhether that
was desirable or not—there was not the smallest doubt
that the hoy of eightecn could be turned out of schaol a
man of science in the same sense that the boy of eighteen
was turned out a scholar. He supposed that for many
years to come they would only get a fractional part of
the time which was devoted to teaching in general, but
he would be quite content with not moere than an hour a
day, or about a sixth part of the time given to school
instruction. If their instruction in science was to havea
greater value than information afforded, to hayve the
value of discipline, less time would not do. In.conclu-
sion, the Professor urged the emphatic necessity of the.
teacher of science knowing thoroughlﬁwhat he taught,
ard referred to the deficiencies in this respect which
were -at present exhibited by the teachérs in most,of our

schools.
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The Cultivition of thé Momery.
: c i .
_.DAYVID B. SCOTT.

Is there not danger that, in the maltitude of radical
advisers on the paramouut ({)uestion of school-training,
the faculty of memory may be quite thrust aside ? The
daily and weekly press, secular as well as religious, sel-
dom lose an opportunity of thrusting a lance into what
is called thé most mischievous error of Lhe schools,
“ parroting.” The ‘educational press have occasionally

jomed in this outcry, withouv considering that there

might possibly be danger in yielding the ‘whole poimt
involved, without carnest, protest. For the point covers
great deal more than appears at fist sight, and its aban
donmeut may iovolve that of the raining of one of the
most useful faculties wo possess. * .

Surely, it may safely enough be granted that the mere
learning of verbal definitions, rules, selections of poetry
and prose, pages of history, and the one parrot-like repe-
tition of tho same to the teacher, under the idea that this
is schooling, js the most absurd folly. Any such idea of
the teacher’s husiness, cmbracing this and little or
nothing besides, ought to show the utter unfitness of the

erson holdin? it to {ill any position as a teacher of youth.

ut it may safely be questioned whether there are many

crsons of any experience in the business of teaching who
10ld such an idea, and base their practice upon it. At
least the number can not be so large that it should ocea-
sion fear suflicient.to warrant the attacks we so.often
read against the prevailing method of instruction, Within
the limits of cilies, towns, and well-organized school-
districls, it is becoming more aud more difficult to find
any considerable %u;mtity of school-room work that lies
open to such ai objection, The whole tendency has been
quite otherwise for a number of years.

The complaints that have found ntterance through the
public press are explainable‘enough, on another ﬁwory
than ¢ parroting.” The lessons to by learned at home
arg in many cases most excessive in amount. They are
given out often by pages, but are not intended to bhe
committed to memory word for word. Unfortunately
sufficient carg is not _alwvays taken by the teacher to
show what Eor,t.ions‘ of the lesson are to be committed to
memory, what are to be read carefully, and what may
be either read hurriedly or left for class-room instruction
on, the morrow. If this be not done, the pupil has no
other way left open to hiim when he prepares his lesson.
than to memorize everything. This he seldom accom-
plishes. tis often hard, dry, technical, and unintelligible.
The mere mass frig’htens him. and unless he has
wicommon natural powers, he abandons it unlearned
with disgust. Such work presses still more heavily
upon girls than on boys, because the young feminine
mind seems to commit 10 memory the school lesson more
readily thap boys; at least it adheres to its work with
a finer_conscientiousness than does the average young
masculine mind. So it hapgens that when the hours fly

the girl's pride quite breaks

by her fears. It is therefore not wonderfulif the parental
and‘maternal mind, losing all patience, inveighsstrongly

ons, and expressesitsell when it can,
through the avenues of Ibge press, with more force than
courtesy, finding a convenient term in the word ~

“ parroting.”

P
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The- teachers have luot' been slow to perceive the
popular complaint ; at least, not so slowv as the pungent
newspaper articles irdicate.’ The supply is, sooner or
later, regulated hy th¢ demand, in feaching as well as
in other callings, 'and so it: has come to pass that'in an
anxiety to rectify this subject of complaint, we find a
dispogition to put the cultivation of tlie memory in the
back ground, and to elevate to its place the training of
the reasoning powers. In that®remarkable treatise on
fducation, the « Emile ” of Rousseau, this great educa-
tional reformer, in his anxiety to freg the minds of chil-
dren from the pedantic training of the times, opens the
flood-gates of hig passionate soul in appeals to his readers
to free the children from compulsory training of the
faculties. It was the revolt of a powerfully sympathetic
mind against what is believed to be the ignorant oppres.
sion of the schools. But, as a revolt, it carried the point
quite loo far, although unquestionablyit served an admi-
rable purpose in releasing educational methods from. the
choking ligatures of the age. It is the same tendency we
notice in the disciples of Rousseau—the German school
—to exaggerate the method, or system of methods,which
for the time was uppermost in their minds. And precisely
because such a reactiohr must be vigorous in its attempt
to overlthrow the -deeply-rooted wrong methods which
have provoked the reaction, arises the danger that the
attack will be pushed muth too far.

Through-just such an ‘anxiety to escape from the evil
of excessive use, or abuse, of the memory in the public
schools we have been brought face to face with the
danger that we may be led to undervalue that faculty in
our new methods in the school-room. Theré is some-
thing very fascinating in the cry, “ Gultivate the reason-
ing powers of the children,” and something quite as
powerful on the teacher's mind in the ridicule and
caricature of the memory-work. Unquestionably the
child is, to some extent, a reasoning being, and, as'such,
there can be no doubt as to the property of our retogni-
zing this in our educational methods. But is equally
true that the reasoning faculty is very slow of develop-
ment. The disciplirie of the intellectual faculties, from
the simple habit of correct observation onward to the
complex habjt of weighing and testing the value of evi-
dence, which, more or less, becomes the great business
of human iatellect, is a well-nigh never-ending procéss
of development. Nor can there be any doubtthat this
training should be begun at a very early day, both in
school and at home. The reasons for right conduct, in
particular, in comiection with some personal experience,
are reasons waich a child soon apprehends. The reasons
for certain operations in science are much more difficult
of apprehension, aud must be proceeded withh more care-
fully. But whether in conduct or in school studies, are
not attempts by way of excessive explanation-or talk,
very likely to deceive the instructor in his endeavors to
develop the reasoning powers ? Scarcely an idea is more
delusive than that our constant preachments to children,
however plain they may appear to ourselves, must appear
equally so themr; and look at i$ as we may, spontaneity
in thinking is in great danger of Leing destroyed by
excessive anviety on the part of the teacher to impress
his modes of thinking and reasoning on the pupil under
twelve or thirteen years of age. ‘How is this spantaneity
to expand ite~'€ ?.Not by the child slipping its mind into
glt,xe shell thut (he instructor or teacher hds prepared for
it, o :

There are a great rhany pointsin tlie morals or conduct,
as well as in.school studies, that we car mot wait to
reason into = young child. These must be accepted
mrou;lgh the force of authority and assettied truths. There
are other cases where the pupil must be left to puzzle
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them out for himself, or wait for the dawning of light
that sooner or latér comes ‘to even the most moderately
endowed intellect. These we' triist to the operation of
well ascettained mentalprocesses. Butihe greatmajority
of young instructors, in particnlar, are in a hurry for
results, and think that by constant talk their children
will become reasoning, thinking beings. In this way
théy fancy that in some unéxplained way they will he
able to meet thig new demaud for the cultivation of the
reasoning faculties and the abolishment of * parroting.

'These remarks are only incidental to the object of
this short article, a plea for the cultivation of the
memory in our schools. Youth is the time for the
exercise of thiafaculty. Ifit br neglected then, it hecomes
more difficult to perfect it as the years advance. Besides,
the proper training.of the memory is our wmain depen
dence for correctly-learned lessons. If the use of text
books is to be continued--and there is no prospect in the
immediate fature that they will be abandoned—whil
reliance is to be placed ot our home work if the memory
be neglected ? It will be said that it is only the sense of
the author thdt the teachér wants ; hevill he satistied
with the pupil’s own language. But when is the young
child to obtain its votahilary? From clever children of
twelve years, or from others' of fourteen, there is some
rospect of obtaining an approach to a connected, intel

‘ligent answer in their own language; but most teachers

know that it is frightfully wearisome work to place
dependence on that. The truth is that very few childven
have a vocobulary of any extent from which they can
draiv, and one of the flrst things that we ovught 1o do is
to assist them in enlarging it. For this there can be no
better plan than committing to memory, withthe utmost
exactness, well-explained, simple language of a good
writer. We say well-explained, because it is ulterly
wrong to require young children to learn what they do
not understand. - Possibly it was. the -doing of this that

artlv created the revolt in public opinion, expressing
itsell in that forcible word * parroting.” A thoughtful
teacher, on speaking of this very matter with the writer.
remarked, that if he hod the entire training of iwelve
children uninterruptedly, from seven years of age to
twelve or thirteen years, lie would undertake to furnish
them with such a vocabulary and faculty of expression
as would surprise me. He-then added that he would do
it by requiring them to comnit to memory, at first, short
pieces of pleasing poetry at least once a week. As the
months flew on he would increase the amount He would
review these from time to time. When they learned to
write, they should write these as exercises. As the years
passed, prose pieces would be mingled with poetical
extracts, and in the last two years, perhaps more, he
would exercise them in turhing the poetry into prose,
and in expressing the prose in other prose of their own.
Three things would thus he gained, the habit of exact
memory, fullness of vocabulary, with facility of expres-
sioi, and a well-stored collection of short, beautiful, and
serviceable extracts for future life. There can be no
question but that such'a process of fraining would also
powerlully influence thé thinkitig of children. - Just as
constant contactwith good society influencesthe manners
of youth, so would the habit of memorizing beautiful
thoughts in time affect the mind, and weave itself in with
all the processes of thought. Tree

There can be no doubt that an exact memory is an
immense blessing. TI& power of praducing at pleasure
not only the thought but its very lorm and texture just
as it left the writer, every word marshaled in it proper
place, instinct with life and vigor and bemuy-—wggt
would not one give for this'in certain moods 7 But the
words have floated away, the form has gone : -we are
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like one who wearily seeks to restorc the maschless but
shattered ruins, or to carve anew the limbs of the multi-
lated Grecian torso. 'With poetry this is still more true
than prose. With the latter, it is possible to make some
approach to the thought, altl‘nough we may not be able
to repeat the exact words. Much may still be saved. But
with poetry, how differentt Try it with-~some extract
from Shakespeare, from Byron, ¥rom Wordsworth, from
‘Tennyson, or from our own renowned poets. The mind
wandoers,if there be a break ; to confusion follows vexation,
and what would otherwise be an unpurchasable pleasure
becomes an unsatisfactory as well as demoralizing
regret over our own feeble memory. These attempts are,
perhaps, in the seclusion of our own thoughts. Of what
pleasure are we bereft when we wish to recall, for the
enjoyment of onr friend, the passages that gave us
ex(;)u.isite satisfaction ? In society, as well as before the

ublic, lo«Huote incorrectly is to involve us in ridicule.

t is not only a mistuke, it is a serious blunder. Society
did not ask the quotation. If it accept it, it will only
take it as a perfect thing, or not at all. The same is true
with quotations from écripmre. Woe betide the poor
wight who, among Bible-taught people, substitutes a
word for the old King James' translation.

This admirable faculty of exact memor¥ teaches other
things besides societ}( and solitude. It enters. into
business, and powerfully affects the advanced student :
it gives definiteness to our general thinking and a
consciousness of power, a firm tread to the paths over
which the mind travels. Its more immediate training in
the school will be further considered when we come to
speak of the proper use of text-books, in another paper.

—Schermerhorn’s Monthly.

The Art of Translation.

Translation is likely to occupy an important place in
. the classical scholarship of the future. The larger
becomes the proportion of educated men wiio are imper-
fectly acquainted with the Latin and Greek languages,
the more pressing will he the obligation on those who
make them their special study to render the substance
and the form of the great masterpieces of antiquity intel-
ligible and appreciable to all persons of ordinary culture.
But if the execution of this work is to be in any measure
adequate to the laborious preparation which, exact and
finished scholarship implies, it must be attended with a
clearer conception of the end and nature of translation
than the fallacies on this subject which appear to have
sprung up under the shadow of distinguished names,
both at Oxford and Cambridge, but which we cannot but
regard as mere idols of the philological cave, overlaying
the simple and obvious principles which should guide
all translation, and not bearing thelight when taken out
of the peculiar atmosphere of the lecture-room. Oge of
these is the assumption that freedom and laxity of trans-
lation are convertible terms; that a translation must
necessarily be ¢ slipshod” ifit is free, Or, to adopt the
converse mode of statement, it is assumed that a Iiberal
and a faithful translation are the same thing. But surely
a faithful rendering may yet happen to be free, and a
very literal translation ma¥ be slipshod in point of style.
Every good translator will aim at being faithful, and
will avoid being loose; but to aim at being literal is only
less mistaken than to aim at being free, at least in the
sense in which freedom is opposed to fiteralness. For
there is one kind of freedom which the translator, like
every artist, must prize amongst his highest gifts—the
freedom which is inseparable from perfection.

This fallacy has been reinforced by a false analogy
from the art of painting. It is taken for granied that ¢ (}
work of translating an ancient writing is like that o
conmg a picture, and that hence, as far as possible, not
only the meaning of every line, but the actual curves
and sinuosities of every line, are to' be preserved. But
the two operations are not in pari materid. The impres-
sions of colour and form are not so different in different
ages and countries bt that a similar effect muy be
ﬁroducedb giving line for line and shade for shade.

ut it is otherwise with the varioties of human speech,
which have a subtle and intricate correspondence with
successive or simultaneous modes of thought. A line.
for-line or word-for-word vendering may produce a
wholly different effect from that which the original
groduced on those who first read or heard it, either

ecause their ears were habituated to a greater fulnessof
sound, or their minds to less regularly constructed
periods, or toa greater prominence of logical forms, or
to a more perceptible blending of poetry with prose. It
is another lesson that the aualogy of the art of painting
may really teach us—the lesson of Preserving the tout
ensemble, the general harmony of colouring, and, above
all, the spirit and motive of the original. This is the
higher and worthier aim, at ence high and noble, which
is indeed common t» the translator dnd to the copier ofa
picture, and the attainment of which distinguishes the
mechanical copyist from the real artist. The one sees
only the lines acd pigments of the work before him, the
other sees in imagination the natural or ideal forms and
hues which the old'painter saw.

Take, for example, the well-known passage of the
Phadrus, which, notwithstanding adverse criticism
in the revised edition of Dr. Jowett's Plato almost word
for word as in the first :— ,

“ Soc. Butlet meask you, friend, have we not reached
the plane-tree to which you twere conducting us ?

“ Pumorus. Yes; here is the tree,

“ Soc. Yes, indeed, and a fair and shady resting-place,
full of summer sounds and scents. There is the lofty and
si)reading plane-tree, and the agnus-castus high and
clustering, in the fullest blossom and the greatest
fragrance; and the stream which flows beneath the
plane-tree is deliciously cold to the feet. Judging from
ornaments and images, this must bs a spot sacred to
Achelous and the Nymphs ; moreover, thers is a sweet
breeze, and the grasshoppers chirrup; and the greatest
charm of all is the grass like a pillow gently sloping to
the éxead. My dear Phedrus, you have been an admirable

uide.”

8 The aim of the tranmslator here is to reproduce the
atmosphere of the original, radiant with life and redolent
of joy and youth, so that it may be felt in all its freshness
by English readers. The image, so familiar to the
Greek, but unfamiliar and therefore cold and formal to
the English reader, of a chorus accompanied by the flute,
is felt to interfere with this effect of freshness and puro
life and light, and is therefore suppressed. On the other
hand, the “ summery sound ” of the breeze is fel to he
so important for the main object, that this epithet is, by
a license which grammarians recognixe as Hygalla e,
transferred from its immediate context and placed at the
beginning of the sentence ; only, instead of ** summery,”
which has a false poetic ring, the simpler expression
“ summer sounds ™ is used, so as not to divert the
attention from the singleimage which is being presented
to any particular feature, of from the meaning to the
words.  But this and the like processes, which are really
indications of extreme care, are apt to be condemned as

-

negligences by scholars who are not aware of the amount
of ® combing and curling * which has been hestowed on
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the work, and whose canons of judgment have more in
common with Sheridan’s Critic or the ¢ correct diction ”
of Protagoras than with the spirit of the Piwdrus. Plato
has himself anticjpated this manner of dealing with his
ideas in the conclusion of the Cratylus, when he says
that no man of sense will like to put himself or the
education of his mind in the power of names. On which
Mr. Jowelt very properly remarks, that in this and other
¥assages Plato shows that he is as completely emancipated

rom the influence of ¢ Idols of the tribe” as Bacon
himself. ‘We think it fortunate for the English readers
of Plato that M’ Jowett has not fallen under the inflaence
of the idols of the school.

In revising the passage above quoted for his second
edition, the translator has made only one change. This
is the omission of the word ¢ here,” which in the former
version represented metadzu lone logone. * But here let
me ask you "has been altered to ¢ But let me ask you.”
This change, trifling as it may seem, suggests a general
consideration of some importance with reference to this
whole subject. .

One of the'chief differences between the ancient and
modern languages, and notably between Greek and
English, is in the use of the particles, by which in Greek
the relation of seatences and the parts of sentences to one
another is often made explicit, wher in English this
relation is left to be understood. And this is perhaps the
crowning test of excellence in English writing. A good
writer knows how, ‘without loading his style with
conjunctions and qualifying words, to suggest the parti-
cular shade of expression and emphasis which he intends
to convey. This skill has been rarely attained by trans-
lators of the classics. Either they neglect the partizles
and make a bald disjointed piece of work, or more
frequently they show the exactness of their scholarship
by preserving a minuteness of articulation which is
intolerable to the English reader. Itrequiresno ordinary
nicety and discrimination of judf;ment to strike the
proper balance here. Of the two failings, we must confess
our preference for that which elevates the whole ahove
the parts to that in which the feeling of the whole is
obscured or lostthrough the pedantically minute render-
ing of the parts.

r. Browning’s brilliant transcripts from Euripides are
too often marred by his close adherence to what may be
« called (tropically, of course) * the doctrine of the enclitic
de.” In one of the finest. parts of his rendering of the
Hercules Furens, the ode in which the Chorus ¢ tell us
‘plaintively of how many evils old age is the cause,”
there cccur these words :—

« Never be mine the preference
Of an Asian empire's wealth, nor yel
Of a house all gold, to youth, to youth
That's beauty, whatever the gods dispense !
‘Whether in wealth we joy, or fret
Paupers—of all God's gins most beautiful, in (ruth 52

The italics are ours. What has “ in truth ” to do at the
climax and turning-point of a lyric rhythm ? When has
Mr. Browning been wont to “give us such ¢ sarcenet
surety ” in his yerse ? There is only one explanation of
the phenomenon. The translator was anxious that we
should not lose his interpretation of an ambiguous
particle. Inacursor yre-perusal (goun #) of his charming
version of the Aleestis, we were ungracious enough to
note forty-eight of these bits of « pepper-gingerbread »
disturbing the melodious flow of Ba&euslion’s recital.
Our list includes fourteen * at leasts,” with a proportio-
nate sprinkling of ‘ indeeds,” * assuredlys,” * undoub-
tedlys,” ¢ certainlys,” and superfluous % thens.” Here is
a quantitative test which may enable some New Brown-

ing Sociely (when other keys to Euripides have been
lost) to distinguish with certainty of cleavage between
the translation and tiie beautiful, though too ingenious,
commentary.

Another diflerence of idiom consists in the order of

words and clauses. And here also the idea of translation
has been hampered with a formal and empirical rule,
which is not withouta partial value, and has the sanction
of no less a name than that of the late Professor
Conington.  This rule is, that the order of the words in
the original should be as far as possible preserved. If by
this it 1s meant that the most emphatic words siall be in
the most emphatic places, nd that connexion and asse-
ciation of ideas should be carefully observed, such a
Prece t is not only just, but obvieus. But, if taken
iterally, it is certainly not applicable to the process of
translating from Greek into English. For in Greek the
first word is the most emphatic ; in English the last. The
Greeks put relative before antecedent, predicate before
subject, the consequence before the cause. The figure
known to grammarians as usteron proteron (making first
in thought what is last in nature) is far more frequently
used by Greek than by English writers. The translator
should take account of these and the like differences, not
in any technical or formal spirit, But through the same
instinctive sense of the relation existing between the
idioms of both languages, which is his guide throughout
his difficult and delicate task.

The pedantic tendencies which we are calling in
?uestion, are apt to be summed up in the convenient
ormula, whicl is also not without a certain scholastic
significance and value, that a good translation is the best
commentary. By this it is perhaps meant that the best
transfator sums up the labours of previous inierpreters,
and adds someting more. But it is apt to be understood
in another sense, which tends to cramp and warp the
execution.  For it is inferred that the translator has a
duty not only to the English reader, but to the schoolboy
or college student, whom he is to inform as to the signi-
ficance of the Greek particles, oun the force of a gnomic
aorist, on the construction of a noun with a neuter or
passive verb. But he who engages in this work is sure
to be hampered and confused if he has any other end in
view than that of conveying to persons unacquainted
with the original as a nearl{ as possible the same
impression, not only in detail, but in the contour and
Proportions of the whole fabric, which he believes to
lave]\been conveyed by the original to themind of a
Greek.

The foregoing remarks imply an assertion which to
many, schoolmasters and others, is sure to sound like
heresy—namely, that the object of translation ¢ is not
merely to render the worlds of one language into the
words of another, but to produce an impression similar,
or nearly similar, to that of the original on the mind of
the reader.” This ought not to be a paradox to any one
who has ever been seriously engaged in translating from
aun ancient language. He must know that, while in the
more level passages the language may be often furned
“as clay to the seal,” and the desired effect may be
produceg by an almost literal version, yet in those very
places which most trg' his skill he finds an imperative
need of a kind of alchemy by which the precious metal,
when taken out of its first mould, may: be fused and cast
anew. He is above all things bent on giving to his work
an appropriate form. And while he is rightly jealous
both of losing anything essential and of the introduction
-of an alloy, he will hardly care to be bound by canons
according to which his best work is that which costs him
thé least trouble. Why is Hope's Hliad, ‘with all its spirit,
an inadequate work ? Not because it is not literal, but
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because it fails to represent some of the essential qualities
of the original.. Pope could nomore give the impression
of Homer than he could have written Erechtheus. He
had not steeped himself in Greek, nor had he the
command of the English harmonies which are most
kindred to early poetry. His theory of the nature of the
fiiad was more detective thap his theory ,of transiation.

Wao are come to the edge of questions which are well
worthy jof separate treatment, such as that of. the diffe-
rence Dbetween translations from ancient and modern
languages, from poetry and from prose, that of prose pr
vorse iranclations of poetry am?, above all, the sl
vexed guestion of exotic rhytflms. But the discussion of
these would lead us too far afleld, and may be reserved
for some other time—Saturday Review.

1

.
Il

t
.'l‘:h'é Planisjpliere. i '

A rather novel method of instruction in geography las
just been invented in Paris, and_promises, if properly
developed, 10 'sijpersede all ancient experiments, and
especially that most antiquated anfongst them, known as
“The Use of the Globes™” The new device s of an
eminently’ practical Kind, and adapted especially to the
wants of those who find a difliculty in the more elemen-

tary branchés of the study. It is now to be seen in full
working order in the cily of its origin, and no doubt the
Parisian children, young and old, will hasten to visit it
as soon as it§ merits have been duly advertised by an
appreéiative press, Hitherto its charms have been modestly
concealed whilst the elaborate apparatus necessary for
" its application has heen in'process of preparation ; but it
scems, that now everything is ready, and an intelligent
" public is invited to come and drink at the new fountain
of knowledge. ' . .. , .
In thé sciéntific neighbourhood of the Montsouris
Observatory may be observed a huge signboard inscribed
with the startling announcement, * Georama universal—
the Planisphere, a geographical garden dbove 4000
s%uare yards in extent, rtigresenting in relief the S{n-l'ace
of the earth.” Entering the gates, the visitor will find
himself in a good-sized open space, differing but little, at
the first glance, from an ordinary wall flower garden. A
more attentive inspection of the ground beneath his feet
will show him that he has embarked on a voyage of
discow;‘{ which, in extent and completeness, if notin
its actua
Cook and pof eveﬂ one his successors.
himself walking at leisure, with fifty-league boots on his
feet, through the several countries of thé world, treading
at each step upon a different province, or at any rate
.upon a different parish or commune,
. A very short stridg, will éarry him across the English
‘Channel, the Straits of Gibraltar, of-the Dardapelles.
The Rhine, or eveil the Mississippi, may be taken in his
stride ; and if he isat all a goed jumper, he will be able
to ‘clear Lake Huron or the Caspian” at a hound. The
ascent of Mont Blanc or the pdssage of the Himalayas
will not delay him many seconds. or malke him ceven put
of breath ; and, in fine, a few minutes’ brisk walking
will bring him fairly % from China to Peru,” [tisa
thousand pities_that this magic garden—worthy of a
place in the * Arabian Nights"—wag not discovered in
time lo, serve as a recreation-ground for Sandford and
Merton—those patterns of hopeful pupils amongst our
forefathers. But it is not atall too late for the psdagogues
and governesses of Paris and elsewhere to escort their
charges to this paradise of practical education. ,They
‘will be seen, no doubt, conducting a happy class, of

[ '

He will find

rs

perils, éclipses utterly the exploits of Captain’

wondering disciples through the geographical garden,
lecturing them with a new zest upon the population,
history,. and. constitutional governuient, but'more parti-
cularly upon the avea and products of the various
countries, and discoursing accoyding’ to the veritable
gfecepts and_practice of the peripatetic . philosophv.rs.

aps and atlases will become only a supplementary
meang, of i.‘thglarting instruction, and may even be
removed entirely from the list of studigs which torment
the most juvenile of students.:

It is needless to insist upon the advantages of so0
intensely realistic a style of instruction. The stupidest
dunce will hardly forget the islands of the /gean Séa
afterhaving been compelled to pick his wry among them
as stepping-stoncs between Europe and Asia, nor persist
in ignorance as to,the whereabouts of Salamis and being
ordered to;balance himself on one-foot for ten minules
or so upon the narrpw territory of the mimicisland. As
forgirlsschoolsand %igls' schoolmistresses,ihie garden will
be an institution to be blessed by the latter as loudly as
it is cursed by the former. Already the out-dvor exervise
of the unlucky lady scholars is cut down fo tue most
meagre limits compatible with tplerable health, the now
:miserable hour of recreation which was deemed advisable
will possibly be spent in the Georama instead of in the
Park or in the Bois, A refinemon of cruelty on the part
of the mistress would be to sentence.a stupid or contu-
macious pugil to a margh through the African Sahara,
‘or promenade amongﬁt, the bleak deserts of Central Asia;
while, on the other hand, good girls might be rewarded
with a luxurious sepf amidst the groves of Cyprus or in
the valleys of Cashimere.—.The Globe. , .
o : o

coen o oa

O

. Who shall Teach Modern Langnages ?

So much as to Low the modern Iangda;&?s may be laught.
A more jimportant as well as a mgre difficult (uestion is,
who shall teach thein ? This question, though it may be
a delicate one, can not in good faith be avoided. Some
‘prevailing opinions on this subject need, X think, careful
revision. . o
Nativity alone does not, of course, constitute qualifica-
tion. MHoiv far is it essentially even a récommendation ?
Unquestionably the fldst requisite in a teacher of any
language is a compefent knowledge of the language to b?
taught. The second, which is hardly less important; is
a competent knowledge of Eaglish, By this knowledge
we mean here not merely the ability to read, write, and
speak English, however perfectly, but, more than that,
the power and the habit of using Engiish as the natural
speech, even in the actual presence of the foreign idiom
and through all the trials of the class.room. That is to
say, the teacher must be in full sympathy always with
the modes of thought and expression which are native to
the people. He must occupy his standpoint of idiom ; he
must comprhend kis difficulties; and be able to expiain
them from his point of view,.in relation to Ais linguistic
consciousness. This he can do, if .a foreigner, only so
far as he identifies himself absolutely with the Euglish
language, making it for the time being his mother-tongue
and his own a foreign language, Wit thiose not born to
English speech- this is a rare accomplishment, which
requires not only great familiarity with 1nglish, but that
discipline which gives the power to complete abstraction
and intellectual self-control; for no relation is more
intimate ormore powerful than that which holds the
natural mind under the dominion of the native idiom,
a relation the more intimate and the more powerful
hecause so profoundly unconscious. - The difficulty with
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many -foteign' teachers—Let me' sqyy for, exang)le,[

German teachérs of German, however accomplished as
Germans—is often that they can not divest themselves of
instinct that Gﬁrmap is the. mather-tongue and English
the foreigt TA{glidze 0 be taught. ’ For’tiem German
_is subjective, English is olijegtive. Thus they willuncon-
sciously regard Germdn Itom the German not from the
English' stand- ;{oing,nor, » tamnpted--from the onv'to the
oth?v;‘they will logéitticindelves and misléad thejr pupils
ift' the'confusioi’ of 'a,'doublé point of view.  So'in‘the
téxt-books 'of such a‘utfm{s one might sormetimes imagine
they were méeant to teach English rather than German.
Explanations-will be directed. unconsciausly, to difficult-
ies in the English idiom, while the difficulties. il the
German will pass unnoticed and uuexplained ;- and dt
other times the - form of the statement will showy that the
weiter hdg'the German in hismind and the Englishorltside
of it. .Such; Books reverse for, us the jpatural .ordér of
tholight ax;d. of acquisitfon. Such a'teacher 1n 3 class-
room is a foreigner to his pupils, and thay are foreigners
to him. There” can be no full: intellecttial  sympathy.
He can- not understand their difficuities, nor explain
them as they need td' have’them explained 5 nor ‘can
hetealize, oftest, wlhy -they'do hot- séé »?/ﬁnt 'is’ so
clear, heciuse sv°wholly Instinclive, o him, 'Such
hooks and such teachings not only increase the difficalty
yof ,-leaéni , but breed -confusion ‘of methud and of
thought.” Let us-insist that.French and Germaii, dstauch
as -Latin and. Greek, are’for ‘us foreign langnages, ‘And
-must -he - taughttas sach; with' objectivé réference to
LEnglisht ag¢ the only:subjéctive to the mother-tongue.
LConfessing, this“.we shall perhaps admit the ¢corisequence
thav:birth implies enly an added-caution in the sélection
7 of our text-books and of our teachers, Nay,- rather, if I
could, T would have the German to teach French and the
. Frenthman:to feach Getdan ; for then at least sach will
be teaching a language which he has himself tearned by
objective study, and by expericnce ha will understand the
wants of those whomust learn it likewise. This expe-
rience will compensate for nfuch of mere practical skill
in the ladguage. But, rather than either, I would have
both French and:German taught by our:own American
scholars, so far as these can be found with requisite quali-
fication. Such rscholars‘are bécoming rapidly more
numerous in-ou¥ country. ¥tis, wé believé OBIY through
their, influence. that the department of modern languages
can. be elevated to,its proper rank-and dignity in the
course’ of higher educatjon. I state .this convction
hecause I believe it due to my subject, not without the
profoundest respeet for those French or German authors
and teachers who constitute the numerous and brillant
exceptions.—(From September ¢ Home and School.™)

Lt . v
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v Theldeal and the Real. .
' e BY NAlY -

R S N IS ICL O S . L T
One man livés prose, and anothér lives poctry. -One
seos”the bald, suff, hard -actnalities ol his hfe and
cireumstances ; the othier invests'these with the dirapery

A -

of his, 0w ‘jmaginations,, amd’chaiges then into foims
of beauty.. One Watches the clowds to determine whether
the weather will favor his plans; the othef seesin them
snosv-capped mountains.and silver palates, and in their
changing formsifindsconstant and-ever varying delight.
One hears the call of duty, and;-without flinching
aceepts the task -she-givés. ‘The other looks at his
life-work i1 relations which“emancipa]:e it from drud-
sery’ and ‘matérialism’; lie sees’in it 'something, more

2o © - -

H}- LEONARD.

r

L4

than its use, something which is a symho! of its higher
and more perfect meaning.

Shall'the pra¢tical man call the imaginative man an
idle dreamér ? What is the ideal, and is it of necessity
opposed to the real ¥ It is the often-repeated (uestion,
“wywhat is substance, and wliat is shadow 77 It is like
that other question which gues echoing down the
cénturies withont an answer : ¢ What is trath #"

fs a diamond auy less a diamond when it is placed in
a golden settin% than when it was encrustew in the
rough stone? Isnot a cloud a cloud still when the
setting sum gilds it with its glory ? Would a painter
hettor interpret nature, if he shounld refuse to see the
lights and shadows which fleck the landscape, and

int only the Dare forms of hills and clouds and trees ?

o wo make the teuth any more true, when we refuse
to see the divine light shining round about it, and
pevsist in looking at it ofily in the blaze and glare of
this every day world ? ‘The ideal, in its best sense, is
the truth looked at lovingly.

It is true that there may be such a thing as idie
dreaming. But because the imagination may consume
itself in wild, wasteful combustion, there is no reason
why we should-allow this God-given powerto dwindle
into deadness. It need not bhe like the wind harp,
sounding idly to every wind that blows. It may be the
master-musician which creates and sends down to the
ages swoeet and soul-inspiring harmonies. This power,
‘rightly used, shows us the possible and the true inils
most beautiful form. It is wrong only when it makes
us find our sole delight in that which is impossible and
untrue, It is right to idealize, if we-wili not forget the
realitics of life. A modern writer has said, * Every life
_has its-actual blanks which the ideal must ftll up, ov
which else remain-bare and profitless forever” -

We walk on the seashore. Here is a little hrown
ball, dry and mixed with sand. Itis not beautiful. A
wave breaks over it aud sweeps it away: We look
again. The sand has beenwashed out ; the fibres have
straightened and expanded themselves, and the brown,
unsightly thing is transformed into the most delicate of
sea.mosses. Herois a pebble, dull, and scratched, and
coarse. Put it in the edge of the water; its rolors
brighten, and what seemed like scratches, become
delicate, white-lined tracery. Is the second view less
true than the first 7 Nay, it is the more true, for it
reveals to us the beauty that already existed. So the
translucent medium of our own idealizations need not
dist%rt and render false; it may only brighten aud
nivify, - o M :

Thgre is no work which can be more enncbled and
beautified by ideal conception than the teacher’s. There
is no work which, wanting this, can become more
irksome, painful drudgery! A young teacher comes to
her-work with earnestness and zeal, with ¢ willingness
to labor, and with faith and hope stronz; but with
powers all untried, and no real knowledge of the diffi-
culties before her. She is met at the threshold by those
who have been longer in the work with the remark,
‘ Your enthusiasm will not last long. You willsoon find
that there isn't much poetry in teaching school” She
enters the school room. The children are not like the
children in her dreams of teaching. They seem bhent
on doing mischief, and every energy of her mind and
-body is called into action to conirol them. With a
determination to succeed, she at last brings the school
to order, ‘and experience slowly teaches the best way of
meeting difficulties that may arise ; but alas, with the
added power of experience, comes a lessening of intevest,
and at last, it may be, a positive dislike~for the' work.

Then the teacher confesses ¢ They were right. There
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is no poetry in teaching. It is only vexations, grinding
toil” ~ Many a teacher of five years experience is ready
to say, ‘¢ I feel as though I were ina treadmill. I go
round and round in my dailE routine, seeing no goal
before me, and no varieti' y the way. I would do
anything to escape from the drudgery of my work.”
School officers sometimes have been even led to say,
« Let us have young teachers in our schools. We
consider want of experience a less evil than want of
earnestness and love for the work.” While theservices
of the doctor, the lawer, the minister, and the arlisan
are more valued as years go by, age and experience do
not always in the same ratio enhance the value of 4
teacher's work. Happy is the teacher, who, when she
has' gained the power that maturity and experience
give, retains in her heart still the freshness of feeling
and interest in the work with which she began.

And isthis unattainable ¥ What if, O fellow teachers,
we could throw a higher meaning into our work, and
interweave within it the goetry of high and pure
motive ! What if we should oftener stop in correcting
the errors of conduct and recitation, to look at the goad
in our pupils and in our surroundings; just as the
gardener must sometime leave the work of weeding his
garden beds to look at the beauty of a flower, or to
search for buds among leaves ! But this is not enough.
As the artist places hiseasel where the light falls clearl
and softly upon the picture, what if we, 100, shoul
look at our work in its best relations, and so judge it
morve truly, because more kindly ?

Sometimes we meet with such a teacher, looking at
hier scholafs in the light, not of what they actually are,
but of whdt they possibly may become. ‘Lo her, restless
Harry is not merely a troublesome little boy, planning
a piece of mischief. She thinks of him transformed
into a noble inan, with energies controlied and directed,
who is_prompt and active in every good work. The
group of idle, laughing girls in the corner are mothers
and teachers, showing the same patience toward their
little ones that must now be exercised for them. Wilful,
stubborn Joseph. with his obstinacy changed to firmness,
may become a sirong leader in some needed reform.

* So the teacher weaves around her pupils her personal
interest and hopeful imaginings- for the future, and
thus, by a kind of divine alchemy, changes much of
the dross to gold. She knows that God has placed in
each hiuman soul a wonderful possibility, and tins
knowledge becomes to her an inspiration. Others may
sce only the quiet worker in an uninteresting routine
of lahor ; but the teacher herself, looking at her work
with a divine light shining ronnd about it, sees it rise
before her in fair and graceful proportions, and with a
halo round its head.

The ideal has a double office to do for us. No ¢ne
can succeed in any undertaking who does 1ot strive to
realize an ideal. It is true that we can_never attain
our noblest ideal, for it goes hefore us and leads us on;
and ever as it helps us attain to new heights, we yet
must look u? and see it above us still, for it is a winged
creature, of heaven and not of carth, and its nature is
to soar.

But it is also the duty, as well as the highest privilege,
of all eartk’s workers, to some extent to idealize the
real. Since pure ideal conceptions tend to enlarge and
animate and glorify the life, we may form and gather
them, and cluster them around the daily associations,
in the spirit of the Eastern proverd, ¢ Hold wide the
skirts of thy mantle when the heavens rain gold.’—
{New England Journal of Education.)

OFFIiCIAL NOTICES.

"’ Ministry of Pablic Ins uction.

SCHOOL COMMISSIONERS,

_County,of Argenteuil, Harringlon No. 1.—Mesars, John Shaw
and Dy MoTavish, continued in office. This sppointment
should have been made in one thousand eight hundred and
seventy four, and the term of office shall be cotuidered fo have
commenced from then. There has been no election in either

osse. , .

County of Arthabaska, Chester-Nord.—Mr. Damase Dumas,
vice Mr. Joseph Dubois, and Mr. Arsine Lafond, vice Mr. Alexis
Gosselin, there having been no regular election,

County of Arthabaska, Saint louis de Blanford.—Measrs.
Frangois Hyacinthe Germain and 1saie Cité, continued in office,
seeing that the election was presided aver ﬁirme parish priest.

County of Chambly, Town of Longueuil.—Mr. louis Vincent,
vice Mr. A. P. Jodoin, and Mr. Bruno Normandin, vice Mr. A.

Cherrier, both of whom have left the municipality and have not
been replaced by election, L

County of Charlevoix, Petite Riviére.—~Mr. Hippolyte Lavoie,
vice Mr. Auguste Racine, as the election was.irre, :

County of Two Mountains, Saint-Placidq.—Messrs, Ephrem
Baby, ire, and Benoit Lalonde, farmer, vice Measra. Zéphirin
Raymond and Pierre Vaillancourt going out of office.

unty of Gaspé, Glande Arbour.—Messrs, Francois-Xavier
Thibault, Antoine Laflamme, Prudent Cloutier; Joseph C3té and

Francois Lepointe, junior. New Municipality.
County of Hochelags, Village of Rividre Saint-Pierre.—Messrs.
John Crawford, Henri Headley, Edousrd H. ¢ Touis e

and Joseph lanouette, as the municipality was not erected m!
time to hold the elections. .

County of Hochelaga, Saint-Gabriel.—The Revd. M. J.
Salmon, Messrs. Edward McKeown, Adolphe Levesque, Edward
Fennings, and Hormisdak Bourque, a5 the municipality was not
erected in time to hold the elections.

County of Jaoques-Cartier, Village Seinte-Anne.3easrs.
Jules Tremblay and Antoine Gsuthier, continued in office, as
the election was irregular,

County of Jaoques-Cartier, Notre-Dame de Grioces.—Mesars,
Félix Prudhomme, senior, Pierre Lemieux, TManiel Jérémie
Décarie, Honorylﬂlls and (’Sarn.u Décarie. - New Municipality.

County of Kamourssks, Rivi¢re.Onelle.—Msurice é,
bB:q&ue, continued :n office, as the electicn was presided over

y the parish pries .

Conntyofsznt Hyacinthe,La Présentation.—Messrs, Frangois
Bergeron and Eusébe Chabot, vice Messrs. Narcisse Provost
and André Jacques, as the election was irre .

County of Saint-Maurice, Saint-Etienne.—~Mr. Thomas Desaul.
niers, vice Mr. Raphael Corriveau, who left the municipality and
has not been rep. by any election.

BOARD OF EXAMINERS. "

quxaxc (catholic). .
Mozt ScrOOL, 18t class (F): Misses M. Flore Catellier, M.
Ludivine Lebel, M. Domitilde Piquet and M. Lénors Paquet.
2d class (F): Misses M. Aurélie Bergeron, M. Anne Philomine
Dionne, M, Rosalie Gagnon, M. Odile Garneau, M. Odile Gingras,
M. Célina Justine Lisotte and M, Victoris Ouellet.
Evxuxxraxy Scuoor, Ist class (F) : Misses M. Célina Cham.
berland, M, Iés ers, M. Eloise Demers, M. Dion, M.
Sumnne Anns Fournier, M, Vénérende Gosselin, Félicité
Perpétue Grégoire, M. Zob Labreoque, M. Thérise Olsdie
Yebourdais M. Elise Emélio Lemay. 2d clas (Fand E):
MWisses M. Emélie Vermette; (F): M. Louise Beaudet, M.
Curoline Bégin, M. Vitaline Boissonnean, Clarisse i
Boisvert, Philomine Bolduc, M. Eulalie Bouchard, M Zélire
Boucher, M. Démerise Boufird, M. Héldne Bougie, M. Catherine
{’““*’i“‘“g?!’“““"' M. Sérephine Carriet, M. Paméls
~ourcy, M. Sara Evéline Damers, M. Félicité Denis, M. hémie
Mg M. Philoméns Dutil, Marie Datil, Philoméne Fgrguu,
M, Célina Garon, M, Rose Jaoques, M, Llise laverditre, M.
Elmire Aimée Lebel, M. Hénédine Morin, M, Hedwidge Ouellet,
M. Delvins Ouellet, Vi M. Aurilie Eloise

irgue -
Pelletier, M. Célina Adile Pelletier, Louise Pinelle dit

Lafrance, M, Pétronilie Roy, M. Cémrie Plante, Mavguerite.

- -
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Louise Savary and Ocalcia Cordélia Sévigny dit Jatleur; (E) :
Jane Agnes Cameron and M. Helen Morissey.
Quebeo, 1st August 1876.
N. Laocassz, secretary.

MONTREAL (profestant).

Acanxxuy, 1st class (Eand F) : Mr. B B. Banker.

ELzxzxrary Soroov, 1st class (E): Misses Jennie Barr, Eliza
G. Bradford, Katie Buchan, Jane Burke, Mary Burke, Julis E.
Davis, Jessie Doig, Angel 'A. Dowler, Isabella Fraser, Maggie
S, H’unur, Annie M Leggatt, Annie McEdward, Isabells
McGrewor, Susanna MeGregor, Jemima A. Martin, Masggie
Nicho™-, Janet Stewart, Elisabeth Todd, Florence Wade; (B snd
F): Aurie E. Matthien and Fanny Matthieu. 2d class (E):
Misses Annie Black, Margaret Blair, Elizabeth Cook, Mary
McWilliams, Martha A, Martin and Mr, Wm. Johnston.

Montreal, 20th August 1876,

T. A. Gisioy, secretary.

AYLNBER.
EirurNzaARY ScHOOL, lst class (E and F): Miss Joséphine

) Jomx Woobs, secretary.

p—

FFOETRY.

‘The Conscience and Future Jundgment.
- I sat alone with my conscience,
In a place where time had ceased,
And we tatked of my former living
In the land where the years increased.
And I felt I should have to answer,
‘The question it put to me,
And to face the answer and ¢uestion
Throughtout an eternity.
The ghosts of forgotten actions
Came floating hefore my sight,
And things that I thought-were dead things
‘Were alive with a terrible might.
And the vision of all my past life -
Was an awful thing to face—
Alonce with my conscience sitting
In that solemnly silent place.
And I thought of a far-away warning
Of a sorrow that was to be mine,
In & land that then was the future,
But now is the present time.
And I thouglit of my former thinking
On the judgment day to be,
- But sitting alone with my conscienco
Seemed enough judgment for me.
And I wondered if there was a future,
To thisland beyond the grave.
But no une gave meo an answer
And no one came to save.
Then X felt that futare was present,
e And that the t will never go by,
For it was but the thought of my past life
Grown into eternity.
Then X woke from my timely dreaming,
And the vision passed away,
And I kifew the faraway warning
‘Was a warning of yesterday,—
And I pray that I may 2ot forget it,
Iun this Jand before the grave,
That I may not cry in the future,
And no onc come to save.
And so 1 have learnt a lesson
‘Which I ought to have known before.
And which, though I lcarn it decanming
I hope to forget no more.
So I sit alone with my conscicnce .
In the place where the years increase, |
And 1 try to réemember the future
In the land where the time will cease.
And I know of the future judgmens,
Haw dreadful so'erit be,
That 10 sit alone with my conscience
Will he judgment cnough for me. -
* " Spectalor.

THE JOURNAL OF EDUCATION.

QUEBEC, SEPTEMBER, 1876.

Visit ofthe Japunese Centenninl Commissionersto
the Deparanent of Public Instruction.

On the 13th Instant we were surprised and delighted by
the visit of a distinguished party of Japanese, the repre-
sentatives of their nation at the Centennial Exhibition,
who had arrived at Quebec in the course of a tour of
observation through Canada. His Worship the Mayor
of the Gity, Mr. Owen Murphy, accompanied and intro-
duced them. The party consisted of Mr. Fujimaro
Tanaka, Madam Tanaka, and three Japanese gentlemen
of their suite: Mr. Tanaka accupies, in his own country.
high cfficial positions, amongst which is that of
Vice-Minister of Education of the Empire of Japan ;
and the chief object of the visit to our Department
was to ascertain particulars concerning the system
of public education established in the Province of
Quebec. More especially with respect to Primary or
Common School “Education, and to the organization
sustained by the State for the education of the people at
large, his inquiries and remarks betokened an enlightened
curiosity and intecest. Although, doubtless, every
member of the party of gentlemen, as well as the
accomplished lady, possesses a knowledge of the English
and French languages, the conversation with Mr. Tanaka
was carried on in Japangse and English, one of the other
Japanese officials acting as interpreter.

n the course of the interview, many inleresting facts
concerning education in Japan transpired—to some of
which, for the information of the r2aders of the Journal,
we shall advert in another colvmn. Mr. Tanaka had
brought with him a number of printed official documents
illustrative of the state of education in his own country,
intending to present them to the Superintendent. One
of these documents is a voluminous report on education
in Japan for the year 1873, a work of about 600 pages,
beautifully printed on fine Japanese paper, and in the
Japanese characters. The use of several other lauguages,
as well the Japanese, occurs in the Sther documents,
especially that of En%iish. French, and German.

As it was impossible to convey, in a comparatively
brief interview, a full knowledge of all the particulars
sought to be ascertained, copies of most of our printed
official documents, relating to Education in this Province,
were tendered to Mr. Tanaka, who accepted them 1ith
thauks, declaring that while he and his {riends were
much pleased by their visit to the Department, he was
especially gratified b¥) the opportunities that would
hereafler be afforded, by means - of those documents, of
perfecting Misknowledge of our Educational System, and
and of proflting, on his return to his own country, by
such hints and improvements as he might be enabled to
derive from a careful study of their contents. It was
proposed that the party should visit and inspect several
of the Educational institutipns in the city ; but as the
Mayor suggested the impossibility of doing this, in the
limited time at their disposal, without sacrificing all
opportunity of taking a glance at some other objects of
interest in and near Quebec, it was agreed to pay brief
visits to only two of the most numerously attended
primary schools, one for boys, the other for girls. To
these the Mayor and an official of the Department escorted
our Japanese visitors, who expressed themselves as being
much gratified with what thev saw of the interior

arrangewments and efficiency of those institutions.
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Prior to their departuye from the’ city -on the t4th’
Instant, Mr. Tanaka and suite called again at the Depart-
ment for the purpose of expressing feir acknowledge-
ments on account of the attention tfley had received, and ;
their '%ood wishes ; and we have since been informed
that the party left with very agreecable impressions
concerning the aucient -capital-of the-Prdvince and its
neople. toer et o

Educatien in Japan.

The territory of the Empire of Japan, consisting of the
large island of Niphon, three other considerable and
several smaller islands, is less than that of the Province
of Quebec, the difference inarea being upwards of 36,000
siquare,miles. Its population, howeveris nearly J0times
as large, for it numbers over 35,000,000.

Until within a few years, the Japanese Government
pursued a 1policy of rigid exclusion with respect to other
nations. The present Emperor, or Mikado, officially
Styled * His Imperial Majesty, the Tenno of Japan,” who
was the second son of his predecessor on the throne, is a
man of 26 yearsof age,and he succeeded higfather in conse-
quence of a revolution which occurred in the year 1868.
Since that epoch in the history of the country, tle former
policy, in vespect'of intercourse with foreigners, has
been greatly changed, and’ progress in every ‘direction
has been the order of the day. As was mentioned in our
Jonrnal for last May, the reigning Mikado has abandoned,
the habits of seclusion practised by his ancestors—
appearing in publie, giving audiences’to the members of
the diplomaticcorpsemployed inthe Japanese Government
service, dressing, eating, riding, and acting generally like
an European Sovereign. Inspired by the example,if notby
theexpress directionsof the Mikadot, he leading men have
exerted themselves in promoting reformatory movements
throughout the Empire. In consequence, railways and
telegraph lines have heen constructed, machine shops
and factories established with modern improvements and
appliances, and forcigners, English, American, French,
German, Swiss and Dutch, encouraged by the Govern-
ment to come in and assist in the introduction of scien-
tific methods of Agriculture and in the advancement of
other important objects of national concern. Amongst
these should be mentioned Education, to the promotion of
which very great atlention has been devoted. Formerly,
although there had been schools in Japan for a long
period anterior 1o the accession of the present ruler, the
instruction imparted was of the most imperfect character,
with slight benefit only to the upper classes of the people,
leaving 1 a state of hopeless ignorance the Il)opulmton
generally, including the cultivators of the soil, arlisgns
merchants and women. Buot within a few years of the
advent of the reigning Mikado this state of things hos
heen revolutionized. Systems of education, elementary,
intermediate on academical, collegiate and university,
have been established, and a general school Iaw adopted,
by which attendance school is made compulsory for
every child over 6 years of age, and to continue until at
Jeast the rudiments of learning, reading, wriling, and
arishmetic, shall have been acquired.

The aim of the Japanese school law is to Jeave none,
male or female, throughout the Empire, in ignorance.
The supreme authorily in educational wmatlers is a
Department of Education, presided over by 2 minisler of
state, and exercising a continuous supervision through
the agency of subordinate bodies and responsible officials,
stationed in all the Provinces; and Districts, into which
the country is divided and subdivided.

From the information derived from the parly of

Japanese réprésentatives who recently paid a visit to
Quebec, as related in ani);ther column, wé learn thiat the
whole ten‘itorir of the Empire is divided into 7 grand
divisions, styled Collegiate Districts, each having a
central office in a considerable city, in charge of an
official who corresponds with, and is responsible to, the
Department of Education., In these grand divigions ave
comprised’ 80 Provinces, whose . head "men'; aré the
Scignieurs and constitute, when, called , togellier, the

great Conncil of the Japanese Empire, as well as 3 great

and populous cities ;.alsg, each grand division is subdi.
vided into 32 Academical Districts, of which-each must
have with in itslithits one Middle, I{igh School, or Acddemy.
By the school law every Academical District is fuither
sy hdivided into about 200 School. Districts, whose Toca-
lities must be regulated by the comparative densily of
the population, their ability to pay school taxes, and by
other conditions, such as convenience of access to school.
houses. There are upwards of 30,000 such School-Districts
in the Empire. In these arrangements, so far as, thp
Academical and the School Districts are concerned, our
rédders will perceive a rescmblance to our system of
division of the country into School Municipalities and
the School Districts- inlo- which ,these are subdivided
according to the requirdments of our people.

In respect of administratigr,every.Academical District
has about a'dozen Superintendents, appointed by the local
authorities, having control over schools to the namber
of from 20 to 30 each, and paid from local taxes, the
amount of which, when- déficient for the purpose, is
supplemented from the public tréasury of the Empire.
The Superintendents report periodically to the chief of
the Bureau of the Grand Division in which his District
is situated, who transmits all particulars, statistics, &c.,
to the Department of Education, whence they are issued
in a digested form once a year, printed and published
for the information of the Japanese public.

The schoals are classified under 3 general heads, termed
respectively Schools for Great Learning, for Middle Learn-
ing, and for Small Learning, and they embrace instilu-
tions analogous to various kinds known to ourselves—
Infant Schools (for children less than 6 years of age),
Charity Schools {for the indiguent), Private Schools (taught
by persons having licenses), Village Schools, Schools for
Imbeciles, and FEvening Schools {for those, who, from
necessity, caunot attend in the day time). .

Exclusively of the scheols' established for particular
objects, such as Infant Schools, Schools for imbeciles, &c.,
those of the class for Small Learnihg, which constitute
the true Public or Common Schools, open to all, and at
which attendance is compulsory in cases where education
is not being received elsewhere, are organized to as 4o be
of two grades, the Lower and the Upper grade. The
Lower Grade is for children from 3 to 9 years old, and
includes tuition in the first rudimeats of knowledge. In
the Upper Grade Primary Schools, the age for Scholars
is from 10to 13,and these arec taught the ouilines of
History, Geometry, Botany, &c.

Next come the Secondary or Schools for Middle Learning,
attended by vouth between the ages of 143and 18 or 19,
also having courses of instruction of Lower and Higher
Grades. The Lower Grade, for boys and girls from 14
1o 16 years old, embrace the subjects of Japanese and
Forcign Languaqcs, Geography and History, the Elements of
Mathematics and the Natural Science, Political Econvmy
(Constitution and Statistics of Japan) AMusic, &ec. For
youths, from 16 1o 18 or 19 years old, thero are the Upper
Grade Secondary Schools and Subjects, the latter compri-
sing more extended courses of those already mentioned.

Included in the class of Secondary Schools, or Schools
for Middle Learning, are privale hteademies whose
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teachers must he licensed, and schools for special objects,
as Agricwliural Academies, Academics for Languages, for,
those intended to enter commercial business, and which
must be established in cities, and the Industrial Academies,
for the special training of those who are'te devote

themselves ta branches of indusiry andthe industrial arts. |

In'the class of Schools for Great Legrning, or Colleges
proper, are to be'taught the branches considered; o he
necessary in preparation Jor professionil life, as Logic,
Literatwre, Law, Medecine, . ¢ : '

Lastly the:system ' entbraces
training of teachers. - <~ v o

In atl classes of Schools fees must he paid for every
scholar, even for those attending thig Charity Schools for
whi¢h provision is made by means of ' 1dcal taxation and
graints *of money from the public funds.” Teachers 'for
the primary schools must be selected from tligse who are
more thai, 20 years of age, irrespective of-sex, and who
possess the qualification of having graduate&‘from an
Academy: or ‘Norimal -School. Teachers in Academies
must-be -over "25 years .of-age, and possess a College
Certificate-; while the instructors employved-in Golleges
ntust have had the title 6f" Professor Yormally tonferred
uwnthem.‘ . 1 B .« s | B

We. have :
features of the Japanese System of Edacation. -Speciil
provision is made from the public vevencues.for the
education of poor siholars of decided ability, but what is
thus advanced for' their henefit is expected to be after-
wards refunded. ~* e '

Angther ndteworthy feature is the sending_abroad, at
tlie public expense, selected students for definile periods
of fime.  These must bé graduates of Colleges, possessing
reliable certificates of good moral characler,and appointed
after passing examination. Their number is limited to
30 of the Ist class, who go abroad fer 3 years, and 130 of
the 2nd class, for 5 years. Subject to the control and
directions of the central, or Education Department of the
Empire, and to the supervision of the resident Japanese
Ministers or Consuls, their time is tg'be spent in’'such
countries ag are considered most likely to afford them
the opportunifics of improvement .and of advancement
in learning, iiy 1hi¢ sciences arid arts, by meaus of which,
after thelr refarn. to.their native land; they may become
useful instruments . for! premoting the- progress and
welfare of the Japanese .peoples. ‘The. United States of
America, chiefly, but also Great Britain, France, and
Germany, as well as 1taly and Switzerland, are, asmight
be expected, the cotintries resorted to. Such a practice
as thay sidw jindeér considegdtion, in. the case .of such a
people as thi¢ Japinese~obsgrvant, imitative, ingenious
and. industrious—cannot fail _to produe results which
will influence most powerfully the. national character
and fortunes. From being the most exclusive community
on the face of the globe, surpassing, inthis 2ct, even
their neighbours the Chinese, alreaay their daily increa-
sing intercourse with foreigners, and {he continual
influx of knowledge of what 1sgoing on.abroad in the
way of progress amongst other nations, imported by
those students, who are mostly -employed, on their
return, as public teachers, the masses of the Japanese

ulation are now steadily and rapidly becoming
indoctrinated with idéas 4nd-dspirations of a far more
elevated nature than could possibly hate ever prevailed
among them so.long as they remained isolated. and
.ignorand.;. Not only as ;relates-to the sciences and the
useful: arts :cultivated by other:nations, ‘bits.also im
respect. of social life, civil -freedony, and-"govemment;-
great changes are tak.ng plce graduallyin conseyuence
of thé Teature irt their system of Education now adverted

L ons! e .
Normal Schools, for the

e

‘il 1o ‘notice one or two characterisiic|.

late Japanese. visitors, not many years yvill elapse .before
Lrepresentative government, founded on the models of
Great Britain and her more advanced colonies, will take
the place of the ancient system of despotism by which,
heretofore, the Japanese have been ruled. :

‘We have not space in this article, for inserting the
official statistics relative to the state and progress of
Education in Japan, which would shew conclusively the
correctness of the foregoing statements and remarks.
Reserving these therefore, for a future issue of our
Journal, we shall only add here that the last published
returns, with copies of which, in English, we have been
favoixred by our latec visitors, furnish the following
resuits : '

Namber of Colleges and Schools in Japan, con-

trolled by the Departmentof Education 20,608
of Natural Institutes 52
of pupils in Schools, Colleges, Norma

Institutes, and Foreign Language

Schools ... cevnseennss castases sesean eveenesn 1,739,400
of ‘Teachers and Professors......eseeees . 38,365

13
13

...................... oo

39

,Izlcrcase; for one year, ending in* 1874,
i * in the number, of Schools and

Colleges........ o cestesseressararenasns 7,945
“ *jn the number of pupils............ 402,118
« “ inthe number of Teachers and

DrOfesSOrS eoveennnnesaersseeenaannacans 5,859

The Gilchrist Scieolarship.

Since the last issue of our Journal, we have been
informed of the results of the late competition for the
Gilchrist Scholarship assigned to the Dominion of
canada. When the answers to the prescribed questions
in the different branches—including Latin, Latin Grammar
and Composition, Irench, Greel: (or German), Arithmetic,
Algebra, and Geometry, English Language and Composition,
‘English History, Natural Philosoply, and Chemistry—have
been examined by the examiners of the London Univer-
sity, the candidates, as well as the matriculants generally,
are usually classified according to the numbers of marks
which they may have gained on the values previously
‘attached 'to the phpers of questions. ‘This year, of the
candidates who presented themselves in the Dominion,
two, both belonging to the Province of Quebec, were
placed, respectively, first et third in the first class of
matriculants, namely, Mr. D. C. Ross of Mantreal, and
Mr. Bland of Quebec, the former taking, the Scholarship.
This résult undotbtedly bears favourakle, testimony in
behalf of the quality of the highe.:;.c'ducp,iio_n.ingp,1t{cd.,
in the Province of Quebec, when viewed as & test of the
relative proficiency of our youth aud those of the Mother
Country and of the other British Coloniés. .

Mr. Ross, the winner of the Scholarship this year,
belongs to the McGill University;: 3t swhich institutign,..
we belicve, hie has already graduated in.the Arts, Mr.
Bland is an undergraduate, in the Arts course at Morrin
College, Quebec, affiliated. to the McGill Univdrsity, and
as he is by several vears the junior.of.Mr:Ross, .our
rcaders will concur in the opinion that he has, substan-
tially, done himsclf and - his college ‘no less.credit than
the successful candidaté. ;We' c’opiratulaw both these
young gentlemen on the result of the laté competition,
and we heartily wish them well ifi their future career.
S B

.
v, Ao

————"

to'} and, judging from the information imparted by obr
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Protostant Institution for Deaf-Mutes.
Cote St. Antoine Road, Montreal.

To Ministers, Mayors, Postmasters, Missionaries and others : | gpe

The Board of Managers of the Protestant Institution
for Deaf-Mutes, Montreal, desirous to obtain reliable
- juformation, respecting the Protestant and non-Catholic
deaf-mutes in the Province of Quebec, and to make
known the existence and advantages of this institution
for the instruction of this class of people, respectfully
request you ¢ forward to the undersigned the name,
address, sex, age, circumstances and post-office address
of parents or guardians of all non-Roman Catholic deaf-
mutes between the ages of five and thirty years. By
doing so you will not only confer a favor on the Board
of Managers, but be daing an act of charity te the deaf-
mute, whose parents or guardians may be unaware of
the existence of an instituation for the instruction of deaf-
mutes in this Province.

‘When it is not convenient or possible to supply all the
information desired, the name of the deaf mute's parents
or guardians, and their past office address, or the name
and address of their minister, will be sufficient to enable
the officers of the Institution to commuunicate with the
parlies they desire to benefit.

‘The conditions of admission into the Instituiion are
such as to place it within the reach of all dcaf-mutes of
school age. not mentally defective, so that poverty can
he no excuse for keeping them in ignorance. These con-
ditions and all information desired respecling the Insti-
tution can be obtained by addressing the Principal, Mr.
Widd, Drawer 353 P. O., Montreal.

‘The Board of Managers trast that all those addressed
will kindly co operate with them in their benevolent
efforts, and aid them in ascertaining, as far as possible,
the number of Protestant deafmutes of school age in
this Province, which will materially assist themin deter-
mining the amount of accommodation required in the
new Iustitution which they have in contemplation.

Communications may be addressed to any of the
undersigned :

Cuarues ALgxanoeRr, President,
Protestant Institution for Deaf-Mutes,
Montreal.
F. Mackexzie, Hon. Sec.-Treas.
Tuos. Winn, brincipal.

—Wide Awake for September opens with Part 1, of a noticea-

ble atory, ¢ David Bushnell and his American Turtle,” by Miss
&, J. Prichard, in which figures the first of our sub-marine
war-ships. . U_‘)on this explosive ¢ Turtle " Beujamin Frankiin
and others built great hopes in their early struggle forindepen-
dence. Farther on is & pleasant camping-out story by K(rs
Nason, ¢ A Day on Iake Capsuptue,’” and a Centennial story
by the Editor, # Mrs. MoAllister's Company,” & rollicking
account of some pretty children’s fun. Tnere are s by
Mary Clemmer, Clara Dory Bates, and others. “mm’u
Dolls,” by the Editor, is chumin;,
Part II, of ¢ A Child in Florence ”
gossip. ¢t The House of Umbrellss,” and ¢ Little Boy Blue;”
each honest transcripts of real child life, together with the
two serials, ¢ Good for-Nothing Polly,”” and ¢ Nan : the New.
Fashioned Girl,”” aud the various departments, complete an
excellent number of an excellent magaszine, .

—Wide Awake for October is & bright and fresh asa_Jun
sunrise. It is full of good things, both for young and old.
None of us can afford not to resd ¢ Two Burial Places of
Florence,” by Louise Chandler Moulton. We get a glimpse of
the graves of Theodore Parker, Elizabeth Barrett ilrowning,
Walter Savage Landor, and many others dear toa!l English-
speaking people. No, V, of the ¢ Behaving Papers " tells the

both picture and m.
is full of delightftﬁo:rt-

children ¢ How to Givea Party.” ¢ How One Woman Camped
Qut" gives Lady Baker's share in Sir Samuel Baker’s expedition
into Cenitral Africa to suppress the slave.trade.
ceoimiry.” Chibtren of thesight ot wil ommonere vespond, and

o ] 0 right sort everywhere resp a
aid 30 benevolent and interesting an enterprise. .

There are three exoellent stories, ¢ David Bushnell.”
¢ Charlie’s Week in Boston,'! and ¢¢ Unto Babes,? by Sara J.
Prichard; Charles E. Hurd of the Boston Transcript, and Helen
Kendrick Johnson.

The little people will find their speclal delight in No, 1V, of
the Classics of Baby-land, ¢ Puss in Boots,” ¢ Funny Hat,” by
Margaret Eytinge, and ¢¢ Pinkie-Winkie's Mamma,"”

Only $2 per annum. Edited by Ella Farman. Publishers,,
D. Lothrop & Co, 30 & 32 Franklin Street, Bosion.

Homs and School, published at Louicville, K{., may be sefely
said to be par excellence the educational journal of the Weltﬁ)y
for the matter of that, in the United States. Every mont it
has handsomely illustrated articles on natural history, animals
and flowers, which show originsl research on the partof the
writers, and whicl: supplement the informstion found in text.
books; esaays, strictly educational, pertsining to lsnguage,
history, hteralure, and art; papers conocerning methods of
teaching; inshort, every subject that belongs to education is
disc in one or more of the {welve -numbers that make up
each volume. In the number for September we find Bats,
Ostriches, the wild-flower Liver-leaf, all superbly illustrated ;
a lively commentary on some of Shakespeare's commentators;
a philological article on the Tosition of Modern Languages in
the Higher Education ; some practical notes on Elocution, etc.;
besides the editor's department of general intelligence, book.
reviews, and scientific researches and discoveri making
» highly interesting and instruotive record of educational pro-
gress during the past few weeks. No teacher can afford to be
without this magazine, and no intelligent man or woman would
fail to be interested in its contents or profited by its teachings.

MISCELLANY.

Working Ways of Writers—Ifa collector of curious historical
bits could be found, with industry enough to find out what the
gooulia\- working habits of great literary men and women have

een, he xmlght make of his material one of the most fa.scmatmgi
of books. There is no limi{ to the peculiarities of mental
action, and these ‘Yleculisntiu for the most part determine the
working ways of all intellectual toilers. Dr. Johnson, it is said,
slways knew’ every word of a ‘propose essay befere (putﬁng
pen to paper.—HBe would not only mark out the main features
of the work in his mind, but would actually com; sse the entire
piece, and hold it word for word in_his memory until he was
ready to write, when nothing remnined to be done except to
transfer the completed but as yet unwritten essay to paper.
Byron’s habit was the exact opposite to this. He thought with
his pen in his hand, drawing each new i tion from the
words already writen, changing, erasing, interlining as he went,
until the resuit was wroughtout, and that result was very often

uite an unexpected one to the poet himself, us};ﬁaunﬁy. Gray,

e author of the ¢ Elegy in & Country Ch -yard,’’ found
writing very slow and very laborious. We are told that he
would never leave s line until it was finally completed. He
would alter and amend it over and overagain, but would never
begin » second line until the first was complete.—Tennyson
seems niever 1o have been done with the work of cmendation.
His extreme fastidiousness shows itself more stronglv in his
inability to satisfy himself than in anything else. He not only
writes and re-writes his but has them printed in his
own house, 30 that he may see them intype and give them
some final touches in that shape befors sending them to the

ublisher. Bateven this does not satisfy him, and 30 we have

ines altered here and there in second editions. In the poem
Enid, for instance, as it first appeared he wrote ¢ had wedded
Enid ;" but, in the later editions, it reads ¢ had married Enid,’
a change which was made because of the poet’s discovery, after
the poem’s first publication, that the first syllable of the name
Enid is short, while he had thought it long. His ¢ Charge of
the Light Brigade »” underwent very much greater alterstion
than this in passing throagh different editions, In fruth, itis

d
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hardly the san;m)oem now that it was whenit first thrilled the
world in the reading. .

Mrs. Browning is given to similar pontwubllcation slterations,
and nothing could be more provoking, When people have come
to know s poem or a line, it becomes in 4 sense their own pro-
perty, and any aiteration, even though it works improvement,
n;?n? a h.igt of wrong to the reader, foreverspoiling the poets’
gift to .

eeds
Woodsworth made his poetry during his long morning walks, ﬁre}ched dying in some

and upon returning would 5: to bed, and dictate to an
amanuensis while he ats his simple breskfast.

Mr. Dickens once said to a friend that he always arranged
the catastrophe of a story in his mind before thinking of any
other parb of it, and that the events leading to it were made
solely for that purpose. To this, however, the ¢ Pickwick
Papers’ was clearly an exoception, as every reader would
discover, even without the history of that work which Mr.
Dickens had himself given us. From the facl that at his death
no memoranda of any importance withregard to his unfinished
¢ Mystery of Edwin Drood’ were found among his papers, it
seems probable that Mr. Dickens worked almost entirely
without notes. Sheridan, on the other hand, made copious
memoranda ; and not only 50, but he carefully wrought out his
ideas in his note books, alteringand improving them from time
to time until finally they were ready to be transfered from
their nursery to his books or his speeches. His note-books
thus became :};uite a8 interesting as any of his published works.
We find in them not only the germs of his most brilliant
witticisms, but also the witticisms themselves in every stage
of their growth, from the first erude conception to the finished
epigram. He made notes, t0o, of the various characters he
intended to introduce into his dramas, and these also under
went many changes while yet in the note-book stage of their
existence.

Sir Walter Scott never found composition so easy as when
children were playing in the room with him ; while Bulwer, on
the other hand, thoughtabsolute solitude necessary to sucoessful
literary work.

Gems of Thought.—Don't worry yourself about another man’s
business, A littlo unselfishnessis sometimes commendable.
Don’t attempt to punish all your enemies at once. You can't
do a large business with a amall capital. Don’t imsagine you can
correct all the evils in the world. A grain of sand is not pro.
minent in a desert. Wives and mothers should always strive to
make home happy, so that it maybe a place of pleasure for the
husband and father. It has been remembered that ¢“no statue
which the rich man places ostentstiously in his windows is to
be compared to the little ex];reunt faces pressed against th s

4

windo os watching for father, when his day’s oocupation is
done.” How much is contained inthat one word ¢ happiness!’’
How much more happiness there would be if we thoughtof the

happiness of others rather than of our own ? Buf, instead, we
are often 0 selfish in looking out for our own pleasures, that
there is not much room léft in our hearts to thmk of anybody
else. 1t is & good and safe rule to sojowrn in every place as if’
you meant to spend your life there, never omitting an oppor-
tunity of doing a kindness, or speaking a true word, or making
a friend. thus sown by the wayside often ﬁ)rmg forth
abundant harvests.

¢ Mother. "—It is the cry of the infant, just from the cradle;
it is the only balm that will heal the wounded heart in
youthful days. ¢Mother, I'm hurt;’ ¢ Mother, I'm tired,’
¢ Mother sing fo me, rock me tell me stories.’ It is
always ¢ Mother,” with the child and the lad. No one like
mother. No hand that falls on the fevered brow, so softly as
hers ; no words so sympathetic as those that paas her lips. The
house would be & grave without her. Life would bea dreary,
thorny road without her warning voice and guiding hand. A
father msy be kind, may love none less, but the wearied child
wants the mother's arms, her lullaby songs ; the caresses of her
gentle hand. All childhood is & mixture of tears and joys. A
kind word brings & smile, » harsh word a sigh, a fall is pain, a
toss, & joy. - first footsteps wesk and trembling grow
stronger by the guidanoe of a mother’slove. The little wounds
the torn clothes, the headaches, and heartaches, the trials, al
vanish at the words of a mother, and there is built up in the
heart of every man an edifice of Tove and respect that nocrime
can topple down—no dungeon can effect. And a lad grows to
be a man only to fiad that mother is the same. If he errs, she
weeps ; if he is good and manly she rejoices. Hers is the only

love that lasts—endures forever. The wolf of slarvation may
enter the door, but her love is only tried toshine the brighter.,
All the world may oall her son a criminsl, but the mother only
believes it not. Trial may beset you, storms gather over you,
vexations comb, ruin drags you down, but there is one who ever
stands firm in your cause, who will never leave you. The
criminal on the scaffold has suffered in feeling because his bad

would cause & pang to his mother's heart. ‘The low and
k abode of sin, have died with that
name on their lips. There is no praise like her praise there
are no sed tears that pain us so much as hers,

Weather Proverbs.—Throughout the northern countries of
Europe July is always regarded as the hottest month of the
year, althouﬁh the sun has already commenced its downward
course, As is well known, the so called Dog-Days begin on the
3d of July and continue into August, during which time great
heat unfrequently prevails. The husbandman looks for calm
and bright weather diversified by mild showers of rain to bring
on his otop in due season, .

« July, God send the calm and fayre,
That happy harvest we may see,

With quict tyme and hearthsome ayer,
And man to God may thank(ul bee.”

¢« A shower of rain in July, when the corn begins to (ill,
1s waorth a plough of oxen and all belongs there ull.

s No tempest, good July,
Lest corn come off blue by (mildew).”

There is a general belief that during July a spell of fine or
wet weather may be ected—the former if the spring has
been wet, the latter if dry. This is the result of accurate
observation, and cannot be gainsayed ; but unfortunately the
g;overbs embodying this idea have been attached to particular

ys, which in themselves cannot, of course have any effect on
the succeeding weather. The special days are July 13th, 15th,
and [27th, the latter of whichis ¢ Old’ Saint Swithin's Day.
They all point out to the particular weather on those days as
herslding a duration of summer weather.

« 1f the first of July be rainy weather,
*It will rain more or less for four weeks together.
« 11 Billion's Day be dry there will be a good harvest.”
4« If the deer rise dry and lic down dry on Billion's Day.
There will be a good harvest.

The last special day is sacred to'St. Swithin on whom great
reliance is placed by the common people. Observationsduring
several years prove, as might be expected, that this confidence
is not warranted so far as the parti day is concerned, but
that » spell of dry or wet weather is very common about this
time. Consequently, if the proverbs connected with this day
are transferred to the three or four days collectively on each
side of it, the general weather experienced throughout that
week is no bad index to that of the future.

~
o St. Swithin's Day, if thou dost rain,
For forty days it will vemain ;
St. Swithins Day, if thou be fair,
For forty days "twill rain nac mair.

¢« If Swithin greets, the proverh says,
The weather will be feul for forty davs.”

+ In this month is St Swithin's Day.
On which if that it rain, they sav,
Full forty days after it will

Onc more or less some rain distill.”

Tho same duy belongs to two other saints, Processus and St.
Martin ; and a Latin proverb tells us that ¢ it suffocates the
oorn if it rains on the feast of St Processus and St. Martin.
The homely saying, ¢ $t. Swithin is christening the apples,
agpliod 1o rainon that day isa fitting conclusion to the proverbs
of this month.—Icisure Hour for July.
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aslt' 70,290 ¥23] 59.7] 22.6[/29/8107{20.96020.633) .307| .5477| 7321 s 881 72110 | LT faapp. fi2s © Y00
20y -62.48] 70.0] 55.5] 14.5(129.4801{29.987(29.792f .115] .3525 63.1 W, g as el o R L A
Sunday 22ff - - 1607 5080 9. v o ool - N. W, 15.4 Inapp. <[127 Suriday’
asll  58.03] 66.4| 48.8] *17.61/30.0410{30:076/20.016 060732831 682 . x| ‘I01Y} 3.01.91 0 B (£ a0
29t 63.16] 73.0] 54.6] 18.4]{30.0294]30.07629.986] 085} .3661 83,81 « §. W, 481 L7)] Sy O - . s 29
a0l 67.02| 78.9] 53.7) 25.2{(29.9300{29.995129.865} 130714097 | - .62.5 Ww. 531 0.7 3.0, ey 130
Al 69.77] 78.8] 53.8] 25.9[129.8341|29.898/20.767 .231] 5150 . . 69.9 | . 63| 760401 0 " n {31,
Means e 70.092179.18160.86118.32[30.0117 1371] 5100 ] 6874 g07.05 | 430, 0 T U A
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Barometer readings reduced to sea-level aml tempeature of 320 Fahr: 4 Préssure of vapor in inches. tiercury. { 4 Himidity .

relative saturation, 100.  Obscrved. Ten inclies of snow is Yaken us esqual toonodmch ofiwater, + *¢» TIPS SR g
R ) PR o i r . v R PR L% PN

Mean tc_mpcralnrc of month, 70.092, Mean of mesn rdix. and min. temperature, 70.02.  Greatest lieat was 92.2.0n the Gih; greatest
cold was 48.s on'the 21st,—giving a range of temperaturo for the month oft 43.8 degrecs. Greatest range of tho thermometbr imone day was..
23.2, on the 30th; least ronge was 1.4 degrees on the 19th, Mean'range for the month was 18.43 degrees. Mcan hpight.of the, baromoler
was 30,0117, Highest reading was 30.289 on thie 2ad; lowest reading was 29.653, on the 25th—giving a _range of 0.636G inches. Mcean
elastic force of vapor in the atmosphere was equalte 5190 inches of mercyry, 3Mean relative humidity was 67.74. Maximum velative ,
humidity was 98 on the 19%th. Minimum relative Inmidity was 4, on the 22nd. Meqix[yclqpi,ty of the wind,was 7 miles per hour; Greatest
mileage’in one hour was 2%, on the 27th, Mean dircction of the wind, W. 8, W, Mcan of sky clouded wagA3pereent. . . ;¢ 41,

Rain fell on 0 davs. Total vainfal), 1,98, ~ - . - . e .-
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