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OUR NEW NORMAL SGHOOLS.

' 'We-have repeat~dly through the columns
of the TEACHER, called public attention to
the importance of having our schools sup-

‘plied with #ained teachers. The great
defect of our educational system is the in-
experience of a large majority of those
who undertake the training of others,
without having received anything like a
substantial training themselves. To expect
them to be efficient and thorough teachers
atonce is to expect impossibilities. The
art of imparting instruction is not to be
“learped in a day- The young novice fresh
from a public school, with merely education
.enough to passan examination for a Third
~Class Certificate, and without any higher
ideal of the requirements of a school thdn
that gleaned from the most superficial
observation, is sure to work at a disadvap-
tage, and that which- the trained teacher
possesses from the beginning, is only
obtained by him after repeated =xperiment
and failure. '
We have also shewn, in a previous article
on.this subject, that the loss to the public
"from the necessity of employing untrained

- American States,. is. worthy .of notice.
 instance, Illinois has.g, Iowa 3, Kentucky

teachers, through. the . difficulty often . of

-obtaining any other, is. two fold—pecuniary

and educational. The pecuniary loss con-
sists in the remuneration paid for services
not rendered, and which under the circum-
stances could not be rendered. The
educationalloss consists in thelack of devel-
opement and progress—the inadequacy of
the means used to the end sought after,and
those giaring and serious defects which are
almost invariably found in the work of an
apprentice as compared with a master
niechanic. Toremedy thosedefectsiwe have

-urged the importance of.additional - Noymal.
.Schools, and in reiterating.our opinions. on-
_this.subject, we can only..say, thatwe. will

never derive anything like. an. equivalent-for
our enormous expenditure .upon Public

. Schools, until they are placed. under. the

care of those.who:-know.something of. both
the ¢ theory.and practice’) of teaching,

The provision. made. for training teachers
in Ontario, as compared. with..some -of the
For

3, Massachusetts 7, Pennsylvania, 6, New
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York 10and Ohio 11. Inregard to educa-
tional advantages for our children, we have
long boasted of superiority to our neighbors,
‘but in Normal Schools they have a decided
advantage over us.

During the last year or two there has been
a good deal said in our Local Legislature
about the necessity of increasing the num-
ber of these training schools, Ottawa has
one new building, to be ready for occupa-
tion probably next year. But what about
ouar western school 2 Why this long delay
about the selection of a site? We put this
question on no political ground whatever.
We do not say “give us a Normal School
in the west, because they are getting onein
the east.”” Not atall. We care not how
many may be located in the eastern por-
tion of the Province if they are required,
but wedor - good deal about the edu-
cational » . ihe people, both-east and
west. , we rather rejoice that the
east [ -oon to have i.e benefit of addi-

tional training facilities for her teachers, and
we only :cgret that the prospects for other
patts of tie country are not as good.

In delaying this matter we hope our gov-
ernment is not affected by the political ex-
igencies which now apparently control
almost every movement of the executive,
‘We believe it is possible for a party and a
people to look at matters too much from a
political standpoint. There is a higher
ground to take in the discharge of public
duty than to make everythingsubservient to
“politics.” And while we do not for a mo-
ment believe the Executive of our Local
Legislature would » “ect the interests of
the country for ar -+ purpose, we do
feel that in a mat! J importance as
the erection of t . dsite number of
Normal Schools,the ild be no delayon
any grounds whatever. We await anxiously
the next meeting of the Ontario Parliament,
for the realjzation of long cherished expec?
tations.

READING AS AN ART.
R Pager IV.

BY RICHMARD LEWIS, TORONTO.

InrLECTION.—Inflection is a modification
-of pitch. The variations of the pitch of the
voice may be perceived by striking in suc-
cession the different keys of a piano. In
passing the finger from one key to another
there is not a continued sound; the previous
note does not glide imperceptibly into the
next higher or lower .tone ; but, between
the two sounds there will be an interval of
silence. This variation illustrates the pitch
of the voice. Inflection is an application
of pitch ; but while there is a distinct rise or
fall there is no interval of silence, and the
nature of that variatic~ ~an easily be shewn,

as was stated in the first paper of this series,
by moving the stop finger up or Jown one
of the strings of a violin, whilst the bow is
drawn across it. In pitch the voice moves
in distinct steps ; but in inflection it moves
in continuous slides. These slides are,
however, of the utmost importance to give
adequate expression to reading. Their
right management not only makes all the
difference between dull and senseless mono-
tony and the most expressive and delightful
utterance of the accomplished elocutionist,
actor,public reader or or-" r; but excellence
in this function of the v..cs isan admirable

P =1
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interpretation of a passage, and will often

convey the meaning betterthan an elaborate
commentary upon it.

The tendency of school reading is to.vio-
late all the laws of inflection, and conse-
quently to train pupils in habits of such ex-
pressionless and monotonous reading, that
they cling to all through life, and disfigure
the delivery of scholars and professional
men, quite as much as that of the worst
educated. That tendency is generally
marked by an unvarying downward inflec-

_tion which bears no veference to the sense
of the passage, but is a habit expressive of
the relief the voice finds when, coming to
any pause. It is either an indication
of indifference, or of ignorance of the
thought expressed ; because when speaking
his own thoughts, which , no doubt he
uynderstands, a ™ +ho reads in the most
monotonous t* ,ut vary his tones with
correct and
bad habit g, vs and ultir-.cly affects the
capacity to iaflect 2t will so deeply, that in
adult life few speakers or readers, however
acce. -lished otherwise, aré able to read
with co. <t and musica! inflections. Let
us 1omember then that as it is school habits
that eally begin, establish, and confirm
monotonous reading, school habits may give
the discipline and culture, which shall
endow every pupil with the faculty of read-
ing in after life with truthfulness, expression
and beauty. The zules for inflection are
pumerous and very perplexing, adapted as
far as possible to the form of the sentence,
but not always consistent, and subject to
exceptions. The perplexity, however, lies
more in the mind of the reader, than in the
inadequacy of elocutionary principles to
satisfy the judgment; and the inconsistency
is always only apparent and superficial, and
arises from the reader being governed by
the letter, by the structure, rather than the
spirit of a sentence. The principle of in-
fection is unvarying, as are in fact all the
principles of just eloc “There ave

,atful inflection.  But the

never two equall'y good ways of reading a
senterce; tho i there may be hdlfa dozen
of writing it. .{ one and the same sentence
is readable in more than one way, it is, be-
cause it has more than one passable mean-
ing. ¢Shall you walk out today ? is a
question which may be asked with as many
variations of stress and inflection as there
are words in it ; but every variation invol-
ves a variation of meaning.”*

Itis a natural law of vocal expression,
that in all unfinished and consequently all
dependent thought,the voice turns upwerds,
that is, prefers the rising inflection ; and, on
the other hand, when the :*seand thought
are finished thevoice tak lownward in-
flection. This is the 1 ~-ech, univer-
sal, common to all I , and mever
violated until human be -re subjected
to the unnatural and sense ...stroying habits
of school-room reading. It is very easy to
insist that we should read as we speak. But
in reading the scholar has difficulties to-
contend with that never afflict him when-
speaking his own thoughts. He has to:
speak thoughts which are not his own, and
he has to form the words from arbitrary
signs and combinations, which in every step
demand skill and consideration. The -
natural tendency here then is to give the
falling inflection to every difficult word,
without reference to the thought or the
general sense of the passage ; and as each
tstop” offers a momentary restivg place
in this laborious work, it is equally naturs]
that the scholar should give, as he univer-
sally does, a falling inflection to the last

.word, without regard to the completion

or independence of the thought. Sheridan,.
who wrote on the subject a hundred years

‘ago, considered that the chief reason of

these abuses of inflection and emphasis,
«seemed to be that children were taught to
read sentences which they did not under-
stand.” In the most advanced books no

*North British Review on o ;.ish Metre.
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.doubt this is the reason, for, although:a,
pupil, reading a passage in the fifth book,.
may have some idea. of the general:sense of
‘the passage,he hasnot always aclear concep- |
tion of the logicalrelations of each phraseand |
clause. He feels a sense of relief when-the
siop appears,and to him that indicates finish
and completion. Hence, it is of far, greater
importance that the teacher should explain,
or better, elicit from the pupil, the relation
of one clause to another, and the nature of-
the thought expressed, than attempt the|
herculean and really impracticable task .of.
explaining-every word,as many of our aerely,
theoretical educators propdse. Sheridan
suggested that the way-to prevent the abuse.
of inflection and emphasis. was, “to put, no.
‘book into the hands: of children which was,
not'snited to their slender -capacities ; and.
10 take -carc that they should never read.
anything whose meaning they did not fully.
comprehend.”*

But this so far as practicable and desir
able, has long since been done, at least:
in our lower class books. The abuse still
-exists, and it is due as I have stated, to the
relief which the scholars seek in the down-
ward inflection .after overcoming adifficulty;
while the application of emphasis or stress
to every word is due to the fact, that the
learner sees in every hard word a sign: for.
an effort and a pause ; and so, improper
-emphasis is as natural as improper pause.

Let us now consider the remedies. and
the application of principles. In the lower.
classes T would recommend two forms of
exercise  The first should of course be the
power to speak the printed forms of words.
“This is simple Teading,not only without ex-
pression, but with all the drone and mono-
tony that ring through the school-houses of
every land. But the first step, which.leads
to expression is to exercise the pupil in all
the natural tones and inflections with which
the sentence would be spoken. Every les-

®Lectures on the Art of Reading, 1775.

the first aiming at pronouncing the words
correctly ; the second aiming at correct ex-
p:cssion.
give the finished example; finished not anly
as to a correct articulation.and vocalization,
but especially as to pause, inflection and
emphasis. There is no guide equal to-the

‘management of vocal inflection, pitch and

.with logical precision to_the, expression of
"thought.

‘household and the pulpit, and bad dehvery
.on the platform will disfigure and disgrace
.the dehvery of speech. The Second Read-

method to;the younger classés.

.which demand all the inflection and “"em-

complete a ‘model for expressiveness as pos:
.sible.

tive exercise, the teacher would have

fut quesnonmgs,uas to what kiiid of ififlec-

compleleness of the thought. In. the higher

the object of inflection in view, is. an im
portant analytical exercise,

marked thus.(’) over the inflected element,

-

s0on, therefore, should be read twice over, '

In both cases the: teacher must §

living voice of the teacher; and. hence 'the §
mmportance of teachers acquiring skill'in'the §

cmphasxs, and the judgment to apply them |§

Until this shall beconie “thié rule |
and not the.exception, bad readmg in, the |§

er, presents ampIe means for pracuce in'this §
Its sxmplc :
‘dialogues,.tales and poetry, ‘afford exeicises

,phasis of dramatic compositiods; 27id" the §
teacher, reading each clause aloud s if i
speakmg, and not reading, would present a 8

While this would be a purely jmita &
-frequent opportunity for intelligent and'use. §

tion is given to certain clauses,and why. it is &
given ; and.thus almost with the first, lessons %
children would be studying the science of |§
delivery, without the drudgery of learning 8§
rules or the formality of regular instruction. 3

The principles .upon which all inflection g
are based, are the completeness or the in- §

classes the examination of a passage with |

Keeping in 8
.mind the law, that the rising inflection, §

denotes the incomplete or dependent pas- M
sage, and the. complete falling inflection, §
marked thus (~ ) the completed passage, let |§
us examine a few sélections from .the Fifth §

st
g

inc
Th
fle
the
ser
tio
Tisi

firs
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Reader for, illustration. ‘The rhetorical
B pauses are marked by dashes.
“To the spirit and eloquence of the

. I, . ] .

B Chief~—the Britons responded—with shouts

¥ of enthisiasm ; and each tribe bound itself
}

—by the oaths it held most sacred—to

. = 3 - l
stand-its ground or fall—if it must fal'—

B fohting, (pige 81.)

Heére the words that end dependent and:
incomplete clauses,take the rising inflection.
| The first “ fall” would demand a -rising. in.
| flection, if it were not separated from .the

theiqualifying participle. by -the. conditionay
sentence, “if itmust fall,” Bu:.all: condi-
tional:séntenees are dependent.and take:the
rising: - inflection which marks the second.
“falli* The fallinginflection.isgiven.tothe
first: ““fall,” because it is antitheticzl o
stand: and. makes: complete sense;. as.awhat-
ever reference it has.to “fighting,” is: satisfi-

| orlast ““fall”
The same-aws -apply to poetry -nd all
impdssioned utterances ‘as-t~ * rose.

those Of “thought. This difference’ being
noted;the-following-passage presents further
8 examples of the-law.

b« At midnight—in his guarded. tetlzt,

] The Tutk was dreaming of the hour—
When Greece, her knee in suppliance-bent;

Should.tremble—at his power,

In all the marked words the reader will
see the application and appropriateness of
§ the principle. The word “tremble” is,
¥ however, an exception. ‘The cﬂntence,
® might close on:this word, and the scnse be
| sufficiently. complete. But “ fremble”

= ang, aswm be hereafter shewn, it demands’
§ the f'a.lhng inflection. It is

But |-
the: inflections of-passion .er. +--ace -a wider}
. @ 1ange; that is‘have a -greater comipass’ than

is |
selected for special or arbitrary empha.snsa '

in the brief space of these papers, to gwe all
the applications under their various tules of
the law. ‘The object of the writer is to
suggest and stimulate to further inquiry,
Briefly then it may be stated that all
appeals, (1st), negative expressiods, wlich
infer their opposites or afirmatives (2znd,)
interrogations satisfied with ‘yes” or “ no,”
as the answer, (3rd), and finally all depen-
dent clauses take the rising inflection. On
the other hand, commands ( ), interroga-
tions not satisfied hy “ yes” or “no,” (2)
negations conclusive and not mferennal {3),
and completed forms of thought take the
falling expression. The following are illus-
trations of these rules, corresponding as
numbered with the above rules.

- Rising. P
1. “DBut thou O Hope, with eyes so. faxr ”

2. “ Tt is .not to small portions of time,

] 1
.ot to-a few years, not to a few generations,
ed by the rising inflection :on. thve : secord |’ ‘

1
not to a few ages, that our speculations are

1
are here limited ;. they embrace eta_lity';”
3. Hath not old custom made this life

more- sweet !

Than that of pamted pomp ?  Are not

these \voods,

. ' .
Motre freefromperil .hanthe envious court?”

Falling.
1. Bring me the captive z0z.”

2. “I live with bread like you ; feel
want, tasté g}ieﬁ

‘Need' friends ; subjected thus,
How 'can you say to me, I am ‘a
king ?*
3. “Though I should die with thee, yet:I

will not deny thee.”
* Besides these Anflections necessary. to alL

ifpossible | forms of expression, there are zl50 their con~
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binations as circumflex inflections, in which
the voice whirls down and up, and up and
down, in one unbroken slide, when the pur-
pose of the mind is to express in the
strongest form, emotions of love,admiration,
irony, scorn, reproach, etc, The method
of these inflections. is simply the union of
the rising and falling inflections ; but as
their application depends on every form of
passion, and belongs more fo the higher
order of dramatic poetry and impassioned
oratory, than to the needs of the school-
room, they must be passed over for the
present.

It isimpc .ible to read or speak without
some des. of inflection. In common
conversab . v :nd reading, as the paragraphs
of a newspaper,—the voice proceeds with a
very slight upward inflection, not exceeding
a second in rausic, until it reaches a pause.
But when the composition is impassioned,
the inflections range in extent of compass
from a third to a full octave. Facility in
making appropriate and truthful inflections
is one of the marks of expressive reacing,
and is best acquired by the frequent prac-
tice of sliding the voice up and down from
the smellest to the greatest extent of com-
pass, using the vowel and the liquids for
such practice first, and thep applying the
same practice to single words.

The last form of inflection is the most
subdued. It is termed the monotone, be.
cause, when truthfully exhibited, the voice

presents the slightest degree of upward or
downward progress. A perfect monotone
becomes a musical sound and must be
avoided ; for delivery in that form would
have the sound of chanting, This form of
monotone, introduced for the delivery of
prayer and all solemn and sublime passages
of poetry and oratory, has a powerful im-
pression on the mind; and as it always
gives dignity and grandeur to the utterance
of speech, its occasional practice is neces-
sary. The speeches of Belshazzar and
Daniel, Fifth Book, page 12, the speech of
Richard iV, page 484, “Paradise Lost,”
the Psalms, the Book of Job, and the
Prophecies,all abound in composition which
demands solemnity of tone; and the teach-
er aspiring to secure excellence for himself
and his pupils in this department of reading
as an art, would secure the best results by
leading his or her pupils in simultancous ex-
ercises on the monotone. Hence, the teach-
er must present the living example and be
the living model. to aftain excellence in the
art. He must cultivate the imagination
which creates poetry and fiction, and the
voice which makes the true “action” of
oratory enforced by Demosthenes. His
reward will be not only the sure advance-
ment of his pupils in an art second to none
in its power for good, but the development
and enlargement of his own faculties in the
same direction.

>

THE CLAIMS OF TEACHING ~O THE RANK OF A PROFESSION.

EY MR. ROBERT M’CLELLAND, SECOND HEAD MASTER OF THE CENTRAL SCHOOL,
ST. CATHARINES.

{The following article originally appeared in the
Mrss:omrw MESSENGER, St, Catharines, but hav-
ing been forwarded to us for insertion in the TRA-
CHER, we take the liberty of inserting'it among
-contributions, )

Learned men have taught in schools and
«<olleges ; the cause of education has been
commended by statesmen and philosophers;

legislatures, convinced of the necessity of
intellectual and moral training, have made
munificent appropriations to promots it ;
but notwithstanding all these things, teach-
ing has never been regarded with that gen-
eral favor which its importance would seenk
to demand; it has never been lookad
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npon asone of the professions. There
have been teachers in ancient, as well as
modern times—in Greece and Rome, as
in Evrope, the United States and Canada—
but at no time, and in no country, has there
been a regular constituted teachers’ profes-
sion.*

There are only three professions called
learned : those of law, medicine, and theo-
logy. The task which I hsve undertaken
in this paper isto consider the claims of tea-
ching to a similar rank.

The origin of the word ¢ profession,”
as at present used to designate a particular
busizess, is som- vhat obscure, and it would
be difficult to *  ~n exact definition ofit.
The etymolor, « the word is a much easier
task, and no doubt you are all familiar with
it. I need scarcely say that it is from the
two Latin words, pro before, and Jateor, to
confess, and means to declare publicly one’s
skill in any business, in order to invite em-
ployment. From what is generally implied
by the term, however, it is clear that before
any business can assume the rank of a pro-
fession, it must be characterized by certain
requirements, and conform to certain con-
ditions. Among these are: 1st—It must
have a noble aim. 2nd—Its operations
must not be merely mechanical,but scientific
intheir nature. 3rd—It must require on
the part of its members, a learned general
education. 4th—Its nature must be such
as to render special preparation necessary
to success. s5th—It should be provided
with an authority competent to decide upon
the qualifications of its members, and those
applying for membership. Admitting, for
the sake of argument, that the professions
of law, medicine, and theology, possess

*Here I wish it to be distinctly understood
that I do not mean to say that some teachers, nay,
many, bave not been styled ‘¢ professors,” and
deservedly so; but, what T assert is, that teaching
has not beenlooked upon asone of the prefessions
~bas not been regarded by the community as one
af the “‘so-called” learned professions,

those requirements, and answer these con-
ditions, I proceed to make the inquiry
whether the same is true respecting teach-
ing : ‘and if so, then I say that teaching has
a right to be ranked as a profession.

1st—Has teaching a noble aim? Teach-
ing is the conducting of the process by
which the organs of the body and the
faculties of the mind are developed and
trained : and surely, no human aim can be
higher or nobler. “Man,, says Pope, “is
the noblest work of God,” and He who
knew man best, gave him * dominion over
the fish ofthe sea, over the fowls of the air
and over cattle, and over all the earth, and
over every creeping thing that creepeth
upon the earth.” From this, it appears evi-
dent that man is considered by his Maker,
as the head of the animal world, the crown-
ing glory of creation, made last, though not
least. It is honorable to labor on the farm
or in the workshop, but, however necessary
agriculture and the mechanical arts may be
to the existence or well-being of the human
family, the tilling of the soil, the modelling
of machinery, or the construction of rail-
roads, palaces, or pyramids, can hardly be
compared in importance to the education
of man himself, the agent by whom all these
have to be performed,and upon whom their
success depends.

The science of medicine is founded on
the relations of certain mineral, vegetable,,.
and animal substances to the human system;
but, as the body is less important than the
mind which animates it, it cannot be, that
when properly understood, a science which -
includes both body and mind, should be
considered inferior to one less expansive. It
is not an object of less dignity to train, by
judicious means, the body to a healthy-
growth, than it is by appropriate remedies
to remove disease from the system ; and,
the training of the body is but 2 small part
of the object of education, )

The profession of the law is founded upon
man’s social relations, and its highest aim
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seems to be, to secure, by ‘the means of
courts and juries, the proper observance of
those relations. Teaching cssumes to do
more than this. It not only requires teach-
ers to acquaint themselves with the relations
which one man or one community of men
bears to another, but it proposes to make
such knowledge universal ; and to secure
obedience to the great commandment,
“Thou shalt love thy neighbor as thyself,”
—not by the verdict of a jury, the decision
of a judge, or the counsel of men learned in
the law, but by so cultivating the undet-
standing, training the habits, and forming
the character of youth, that the spontaaeous
impulses of their own hearts may dictate the
right.

Bit, contrasts aside, what nobler object
can there be than that of educating the
whole people? The most perfect govern-
ment would fail among ignora  and imme
ral men; the most perfect schemes of :eform
plauned by the philanthropist or the patriot,
would prove fruitless, if not based upon
awakened intelligence. Among a people
devoid of education, governments become
anarchy; reform, fanat  u; science,magic;
religion, superstition. shut up the schools
znd colleges of our country, and you at
once paralyze all improvements ; you crip-
ple agriculture, manufactures, and com-
merce ; you dam up the fountains of litera-

ture and science; you sap the foundation of

our responsible government; you under-
niine the very-fabric of sotiety; you' blast,
as-with mildew breath; the glorious religious
fruit- of the Reéformation, and send men
back to'revel mid the darkness ‘and ‘super-
stition of the middle-ages.

An artist stood before'a rough block just

from the cuarry. None but his eye could”

detect the' beauty-which lay ¢ v cealéd with-
in, He' beg:m his'work: Chip by‘chlp the:

rude mass ‘wasslowly chiseled away; DayS'

and weeks, and years were spent in: thetdll~'
gomie. ‘task; but, behold, from thé rough
stone there appeared a beautiful statue,

whose veins swell as it were, with the cours-~
ing life-blood, whose lips all but utter words.
“What the art of the sculptor is to a block
of marble, education is to the human soul”
and so, the teacher, by labor as toilsome -as
that of the artist, would give grace, beauty,
and intelligence to the too often rude mate-
rial that tries his patience and tests his skill.
His mission is to form the maunners, to cul-
tivate the taste, to awaken the shunbering
intellect,to store the mind with useful know-
ledge, to kindle in the heart pure and lofty
sentiments, and to expand the soul until it
can form and entertain a just apprehension
of nature, and of nature’s God.

We now come to the second inquiry
Are the operations of teaching scientific in
their nature, or are they merely mechanical?
The term ¢ profession,” says Dr. Webster,
“ is not applied to an occupation merely
mechanical.” If teaching, therefore, be a
mere imitative process, or a mechanical art,
it has no claims to be called a profession.
T acknowledge that some of the processes:
of teaching are in part mechanical. Such;
i5,to a considerable extent, the case with
the teaching of drawing, writing, instrumen-
tal music, and painting ; and perpaps to a
limited extent, it may be true in the .cach-
ing of some other branches—but surgical
operations are mechanical, as are likewise
all legal forms ; so that in this respect, tea
ching doés not differ from medicine or law.
A part from this, however, I claim that
teaching is a science,and that he who would
teach well, must teach.according to -fixed:
principles. The end proposed- by.educa~
tion, is the-training and-developement of the-
physical, intellectual, and moral powers of -
man ; and this end, like other important-
objects, can only be attainell by the system~
atic-application of appropriate means. ‘To
attain. 1t, the relation of man to circumstan-
ccs, of the human mind, to nature, as.the:
subject of knowlec. ge—must be known:and:
applied. A farmer before he can -cultivate-
his land successfully, must know the-natize”
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of the soil, and means by which it can be |
'should' be observed in the teaching of any

improved ; and this'knowledge is called the
science of agriculture. The physician,before
he can skillfully practice his profession,
should understand the structure and func-
tions of the human body, and_its relation
to Materia Medica ; and upon these prin-
ciples the science of medicine is based. In
a siniilar manner the teacher, before he can
teach well, must acquaint himself with the
educational capabilities of the human body
and the human mind, and by the means
nature has fiircished for conducting the pro-
cess of learning; and here, too, maybe found
principles, which when systematically arrang-
ed, are well'worthy of being designated ‘a
scieénce, and I hesitate not to say, thegreatest.
and hoblest of sciences-—the science of man.

An additional reason why the teacher

should study the constitution of mind and | A 4
"and of the motives which actuate human

its phenomena, may be found in the fact
that thére is a natural order of the devel-
opement in the mental faculties, which
should be observed in teaching. First, the
principle of curiosity prompts the child to
look, to notice, to examine, to enquire ;
memory fills her store-house with words,

reason mounts her throne to classify, to
generalize, and to form inductions. . The
teacher who would reverse this order, or-
unskillfuly follow it, will greatly mar his
work. I remember, a good many years.
ago, when a mere novice in teaching, a

bright, intelligent little fellow came up to
get his first lessons in school.  Having |
placed him in proper position,  pointed to |

the-first létter in the alphabet, asking him if |-

he knew its name. “No,” said he, « do.
you?” I replied, “Ves.” “Well,” said he.}
“ wha: is it? 1'told him. “Ah ¥’ said

*+‘but-somebody told you.” That boy is
now ane: of the? "ablest Jawyers i in Toronto. *

*He'isa P‘.artner.," one.of the greatesy;: meomhw
greatest, Jaw-firms in-the Dominion, He.is.a-Rer
gistrar of thexUmvemty of Toronto,and occzsumaﬂy
flly'a- profestor’s chair in the saind ‘institution.

" to secure good order in his school.

things, facts, and phenomena, and then, ‘knowledge the teacher requires of the cor

There is likéwisé a logical order which

branch of study. There is a proper place
to begin, appropriate steps to follow in suc-
cession, and a natural conclusion. Each

‘branch of study is to the pupil a ladder, up

which he is required to climb. Thisladder
the teacher should base upon the simple
ideas the child possesses, and then allow

hirtt to mount, by easy, but sure gradations,

upward. The logical order in study—this
right method of teaching—is not merely
mechanical, but decply philosophical.

The government of 2 human being;in any
circumstances, is a delicate and responsible .
task. Every thinking parent knows that
without a system, he cannot govern his
child,'and, with his utmost care and study,
his child is sometimes not well governed.
An intimaté knowledge of human nature,

conduct, ability to detect the cause of the
disorder, and to administer auy appropriate
remedy,a well arranged system of principles
applicable to tlie government of childrén—
these, and only these, will enable a teacher
In the

stitution of imind and its relations, of the:
ordér in which its faculties are naturally de-
veloped, o. the method to be observed in
successful teaching, and in school govern:
ment, he must base its principles upon the
broad, solid foundation of science ; and his
teaching must be ill directed, and its results
“uncertdin; who is not guided by the light of
.scientific truth. | o
1t is tnie, however, and I acknowledge it’
even among teachers, with shame, that-far
too” miich of our teaching, both in thie
'schodls’ arid ¢oileges, has been mechanical’
| —a” mere ‘roiifine, of learning. lesspns and
Tetitin i thein,, Our teachers and pro.cssurs.
hgve been far toe regardless of the philo-
sopfxy of eduqatxon, apd many, have tauglit
. seldom | que.smmmg whether their
methods were rightor wrong.  Happily, s
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brighter day is dawning for the profession
of teaching. Teachers are everywhere ex-
perimenting. Thinking men among them
will systematize the results of those experi-
ments, and teaching will eventually be
ranked, where I maintain its scientific basis
entitles it to be, among the learned profes-
sions.

This brings us to the 3rd inquiry, -z :
Does teaching require a learned general
education on the part of those who fol'ow
it? Lawyers, doctors, and divines are ex-
2uted to possess, in addition to the special
knowledge required for the practice of their
professon, a learned general education. It
may perhaps be true that teachers are not,
at present, generally as well informed as the
members of other professions ; but, if it
were fair to judge of the standing of a pro-
fession by the ignorance of individual mem-
bers, it is feared tl.at no profession could
claim a very high standard of learning. Law
has its pettifoggers, medicine its quacks,
and theology its pretenders. We have
known doctors who have bought their thesis
at graduation, because of thelr inability to
write them ; and others who have bought
their diplomas—lawyers who could not
spell half the words in the English language,
or write three consecutive sentences gram-
matically ; and preach~ s who were almost
entirely destitute of all literary or scientific
information. I know a lawyer who told a
teacher whom he was examining for a cer-
tificate, that there was no such word as
“citron.” I heard the same lawyer use the
word ¢ deteriate,” in Court, instead of
¢ deteriorate.” I was once ill with bil™
fever, and my medical adviser prer:uabed
% anti-febrifuge” mixture for me. Another
medical gentleman directed his patient to
take a “desert”spoonful of his mixture ;

while a third, in conversation with myself,

after an attack of sickness, told me that I
needed a good deal of nutritious *“as/-ment.”
I have also known doctors, lawyers and
ministers who were deeply indebted to the

compositor and proof reader, for the spel-

ling and dictation of their productions. I
have either read or heard of a preacher,who
declared from the sacred desk, that it was
a remarkable instance of the wisdom of
Providence, that “large rivers always flow
by large towns.” And no doubt you have
all heard of the divine who took for his text
that passage in which it is declared that
man is “fearfully and wonderfully made.”
He read mad for “made,” and proceeded
to show, zst—That man is fearfully mad.
2nd,—That man s wonderfully mad.

It is readily granted, however, that law,
medicine, and theology, all require a learn-
ed general education on the part of those
who would fully master their principles, and
appropriately apply them; and this I claim,
is equally the case with teaching.

A mah cannot teach what he does not
know; hence teachers should be acquaint-
ed at léast with all the branches of study
in which they are required to give instrue-
tions. I insist, further, that he or she who
would teach even chilc-er, should possess
extensive knowledze. It is a gross error to
suppose that teachers in primary schoolg
require but a limited education. They need
an intimate acquaintance with the youthfut
mind and character, and such a knowledgs
of literature and natural science, as will en-
able them to enliven every lesson with
suitable illustrations, satisfy the active
curiosity of the young, and awaken in them
a love of stady, and a thirst for knowledge.
A teacher cannot know too much. The
st e of his preiession is learning. There
i= no event in history, no fact in experience
no sentiment in poetry, no principle in
science, nothing that has ever been written,
knowr, or thought, that cannot be made
subservient to the purposes of teaching.
Those who propose becoming membets of
thé other professions, expect to obtsin théjr
general education from the teacher, andif it
be required that this should be a learned
education, teachers thermselres should be
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learned. All men look to our educational in-
stitutions,ourpublic schools our highschools,
our colleges and universities,as the fountains
from which issue streams of learning,and the
thirst of those who seek earnestly for truth,
cannot be slacked in shallow water. For
those reasons, then, teaching dves require a
learned general education on the part of
those who follow it.

‘We now come to the 4th inquiry. Is the
nature of teaching such as to make special
preparation necessary in order to success ?

If a business requires no special prepara-
tion to fit those who enaage in it, for pro-
perly discharging its duties, it is any or
everyone’s business, and cannot be called
a distinct profession. If even all good

scholats, or persons who have been ‘well-

taught, could teach, teaching would not be
called a “profession,”’ because, in that
case, it would be 2 mere incident of good
scholarship. Lawyers, doctors, and minis-
ters, shoul/d obtain a general academical or
collegiate education, and afterwards study
their profession ; and this special prepars-
tion, I am prepared to maintain, teaching
also requires.

We, knovw, indeed, that certain enemies |

of the establishment of schools for the
training of teachers, and consequently ene-
mies of the profession, have asserted that
there. can be no special instruction to
teachers, apart from the branches taught;
and that anyone who is'well taught accor-
ding to a good method, will be & good
teacher, if he can be induced to become
one. Hence, it would follow that all
colleges and universities, which have
thorough, well-directed systems of teaching,
rust train good teachers, though they do
Bot profess to make lawyers, doctors, or
ministers, But we know that this is not so,
for thousands of good scholars fail as teach-
ers. I deny, most emphatically, the truth

of this doctrine. It is:a-gross-fallacyy and:

a libel upon the teachers’ profeision. I

3dmit -that there are those who hare &

natural aptness to teach,as those whohave a
natural capacity for other kinds of, businses
—andthit sucn persons, after having re-
ceived a good education, can teach well,
but such exceptions do not invalidate the
rule that special preparation is generally
necessary, and always beneficial, any more
than they would render unnecessary medi-
cal colleges, or military academies, because
some men who had been trained in
such institutions, have exhibited great
skill in performing surgical operations, or
in marshalling an army on the day of
battle.

I admit, likewise, and have previously
shown, that a teacher shoul: possess a
learned general education—t} - ¢ more
thorough the mode in which ne is taught,
the better for him, and for those whom he
instracts ; but I maintain that, superadded
to this, he should receive special prepara-
tion for the discharge of his duties, and that
if teaching does not require this preparation,
it has little claim to the rank of a profes-
sion. .

Among the reasous which might be given
why teaching should reccive special pre-
paration, is, that in general education, com-
paratively little attention is devoted to the
study of the philosophy of the human miud,
especially with reference to its capabilities,
its relations to the means which may be
employed to instruct and discipline §t, and
the patural order in which its faculties
develope themselves, or assume a teachable
condition.

Another reason why teachers should re-
ceive special ‘preparation, is, that otherwise
the philosophical method of presenting a
subject to the mind of a pupil is apt to be
overlooked—that in the eagerness to reach
the resultjthe result only receives attention,
and not the gradual developement of the
subject, or the mutual relations existing be-
‘tweécn ifs parts, A traveller whirls along
in & car or steamboat, anxjous only to reach

‘the end of his journey ; so the student, en-
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 gaged in acquiring a general -education,
struggles through his sciences, hislanguages,.
and his mathematics; careful only to secure
the knowledge of which he is in search.
The pilot or evy’ 1eer, however, whose busi-
ness it is to guide others, watches ever;
turn to the right or io the left, and attends
to every circumstance that happens by the
way ; so should the teacher acquaint him-
self with the path along which he would
conduct the steps of his pupils, and with
everything that can add interest to the
journcy.

Bacon in his Human Organization, im-
mortalized his name by poiniing out the
true method of investigatiug nature. If
Bacon’s methods are philosophical and re-
quire special study, a like philosophy may
be found, and 2 philosophy well worthy of
special study, in the true method. of teach-
ing—the order o proceeding -from the
simple elementary ideas of a subject to
those' piore compley, until the mind.ran
grasp the whole.

Inseparably conuected with teaching is
school government; and a third .reason
why a teacher should receive special prepa-
ration is, that school government requires a
special kind of knowic 'ge whicl: will not be

gained from the study of the several branch-

es of learning, and which cannot be acquir-
ed 'eithér-,m: the-Coliege or the University.
No one, it is presumed,will argue that good
scholarship will qualify a person for govern-
ing 2 school, that school government does
not depend upon principles that may be
studied.and successfully practised. It is
freely admitted, that all persons,
the most careful study, cannot.govern well ;
but this.does notinvalidate the truth of the
principle that study, even in this respect, is
generally profitable. '

For these reasons. then, if a piofession.

require special preparation on the past of
its members in.order to .secure their success,

1 say that teaching has a right to thatappel-.

lation.

even with’

The fifth and last inquiry'is. Has teachs
ing any competent authority for deciding
upon. the qualifications of candidates' for”
membership'? Authorities with compstént
povvers for this purpase hive ber.a provided
ia the professions of Law, Medicine, and’
Theology; and there are obvious rézsons’
why such should be the case in any profes:
sion.

The standard of a profession is generally
judged by the qualirications and conduct of

its individual members ; hénce, as a ™ea-

sure of protection from imposition, no per-
sons should be admitted to. membership in

Ait, without having first subinitted to a test

of their gualifications. Supnose that any

-man at-pleasure cou'd assume the title 6f

.....

Doctor or Lawyer, and enter irito the - ‘prac-
tice of eithér of thiose proféssions, hewlong;.
think yon, would they remain respectable?
Or rather, how long would fhey be recog

.nized as professions at al1'7- That biisiness

which anyone could folloiv, woiild nct

.destrve the nanié of a profession;

Until the passage of the New Act, there .
was§'no competent authotify in: Ontatio” t=°
test the qualifications of first-class coramnii”
or public_school . teachers’; for T hold" that.
the’ Normal School teachiers were #0f'a com-
petént anthority to exaiine the studénts of
that institution ; and it is acknowledged
on all.hands that the old Couaty Board§*
Jwere vidthing more not less than a faicé :
witness the-number who héld first-cldss’
County Board certificates,and failed to take
second, znd eventhiid, under _the N'ew
Law. TPerhaps I may. surpnse some
when Tsay that the Caunty Boards, as at

present constituted, are not entirely free

from objection. I shall give my reasoms.
Many of the old Local Superintendents,
clergymen, doctors, and others, who teceiv-
ed that appointment, because they were

supposed 10 be qualified, bave been appoint~
ed menibers. of the present Boaids, “by *
\rxnue of thelrhawng held the former office

fct three }ears,whcreas, to Iy éertaifi knows"
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leage, some of them to save their lives could
not take a second-class- certificate under
the new lyzw. On'the whole; rowever, the

present system Gf examining teachiers is: a

decided.improvement on thé'old dne ; pro-
perly qualified teachers have nothing to fear,
and thos: who are. not ‘projeily  qualified
niust either become so, -or- abal‘i‘don ‘the
profession.. Under'the old, liw, almost any-
. Ohe was, péimitted. to" teach. The young
fa*met or thechanic,  to - whom the, winter
aﬂ’orded afew months of ieisure; the-young
man Who was” desifois of makmg a little.
fromey, ; winch e fmght spend” in apwse’

* miént, or at college;; thet broken-dowd” Lyt

yet, doctor, of preacher, the’ hdle, the Tome;
], had almost said the -blind=—the* fddblent;
and sometimes, those pa,rtly deaf,’ or mearly
-blipd, found: employmen; in teathmg I8
this ‘state of’ thmgs, teaching - coul& nét’ be
called’a’ profession,—it was not’ cven at re-
gular or respectable business. ..~

" But while. what T have sajd’ is trie; of
teachmg a§ it was, it s 1ot u'ue‘oi‘ tea—
Onta.r_lo h. a4t ,lél;gth- a
competent authority for testing ‘the qualifi-

cationt of Her firsi-class teachers; jn-the per-
sons of the’ gentlemen cdmpx‘:smg the Board

ahe :i:achers” ranks—others have been ze-
duced *o their praper level, miich dead
matter x1s been sloughed-off, and'a young
but vigorous, distin¢t and mdep&ndexit pro-
fession is bemg organized. The success: 6f
this work, in.a great measuve dependsipcn
the teachers themselves, if those who have
been lowered in rapk will only work them-
selves up to thie stanidard, every, teacher in
Ontario will' -ve.the saiisfaction of seejng.
cor:.ined wii'. him, in the noble work: of
mental afid mora] ithprovement, .2 body: of

men .2 Lace couttéous, “honorable, and.
What has .been dope; how-'
ev(. . quite sifficient to establish the pro-|
~ter of teachi 2, so far as it.

inte "\ -ent.

can b * by a provision for testing the

Alréady some hurdredls of in- |
compefent. persons haj/e been driven front

 ratio.

qualification of those who desire ¢, become
teachers. !

The principal conditions that seem to be
necessary to sccure for any avocation the
rank of a profession have been stated, -and,

"I think, it has been shown-that teachiug an-

swers these conditions. Ifso, an-impartial
_public will award that rank to teaching
‘which it justly merits, if -teachers are only
tre to their profession and to themsel-es.

I might pause here, and conclude that.the
claims of teaching to rank as a profession

have been established, were-it not for-cer-

_tain objections which are someétimes urged
against ‘this couclusion. :Among those
;avre: 1. That teachers- do-not- make- the
‘business of teaching permanent; It is

_granted that-this is lamentably true, and

that 1o other cause does so much to destroy

the professional chatacter-of teaching. “The

‘members 0f the other professions, however,

“Tdo -mot always follow that in -which-they

‘engage. Changes, -indeed, -are . quite
'fréquent, and, if-these-changes donot affect
‘the standing of the professions in. which
they. take- place, similar changes, even
‘thoug .. they-be-more numerous, ought not
‘to affect that of teaching.

The chief-cause of these changes - hereto-
‘fore, has been-the insufficiency of thesalary
‘paid teachers. Yousg men .qualifying
‘themselves for law, medicine, and Divinity,
‘were glad-to avail themselves of the busi-
Tess of teaching as a means of procuring
‘the necessary -funds for prosecuting their
studies, and very good teachers they.some-
‘times were; but now that none but properly
qualified_persois can engage -in-the pro-
fession, it is to be hoped that the remunera-
-tion will be proportionably increased; and
that-the changes will diminish-in an inyerse
Besides, this practice of allowing
- others. to make a. stepping stoneofteaching,
is absolutely uujust to the few who are
qualified, and: who love their profession,
and remain faithful to it. It is believed

that this number-is rapidly increasing; and

b - 7 e A
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if 1 mistake not, in judging of the spirit
that now actuates teachers, the profession
of teaching must ere long have as united,as
devoted, and as permanently organized a
body of members as those of any other
profession.

2. Ttisurged that teachers cannot sup-
port the dignity of a profession. “Teaching
ought to be made a profession,” said a law-
yer in my hearing some timc ago, ¢ but,” he
added, “teachers are too poorly paid, they
eannot support the dignity of a profession.”

This was said more in sorrow than in
and the fact c.onot be concealed

ange~
or ', that teachers receive less com-
P ‘han men engaged in any other
b quiring an equal amount of !abor,
am qualifications. It is true that
lawy ave received more money for the

management of a single case than teachers
of equal talents have earned in twenty years,
aye, in a life time; and that physicians
sometimes receive more for a single surgical
operation, occupying one hour, than a tea-
cher can earn in a month, on eve'y day of
which he may have exhibited as much
scientific knowledge, and equal skill # But
truthfull as these statements are, and shame-
ful as the facts are which warrant them,
should those teachers who are willing to
labor on, actuated either by the love of
teaching or influenced by the hope that they
must eventually receive a just compensa-
tion for their services should these teachers,I
say, be deprived, on that account, of the
honor fairly merited by the importance of
the office, and the qualifications required
to discharge its duties ?  Are wealthy law-

" *The fees in the *Tichborne suit’ ranged from
£6,0c0, (nearly $30,0¢0,) down, according to the
rank of the Jawyer.  The fees of those cngaged fn
the Geneva Arbitration, it is said, are £3,000,
(nearly $23,cc0 cach ; and Sir Roundell Palmer’s
fee alone is said to be $150,0c0. Sir Wm. Gull,
the eminent physician who attended the Prince of
Wales in his rccent illness, was lately called from
Iondon te "1k in Ircland, to visitan officer of the
British , supposed to be afflicted with the
same cons. . .1t as that of the Prince, and his fee

was $4,000.

yersand wealthy doctors alone 1ecognized
as belonging to the professions of law and
medicine? Have not some of the highe.
ornaments of both died poor ? Take away
all the property belonging to their members,
end would not those professions still have
-a noble object, a basis founded on science,
and whatever else is neccssary to constitute
them learned and honorable? A costly
dress and gaudy equipage may be essentjal
to give character to the haughty millionaire ;
stars and garters, and titles of nobility may
be necessary to the existence of 2 privileg-
ed aristocracy; but science has always
furnished an open field for distinction, and
wealth can add no digpity to the true pro-
feszion: )

3. It is said that teaching does not enjoy
that measure of populer favor to which a
profession should be entitled. This may be
true, but teaching is on that account no less
noble in its aims, or scientific in its opera-
tions ; .elther does it require less learning
or special preparation on the part ¢f its
votaries, nor should it therefore be less
honored as @ profession, If people were
all sp ignorant and wicked that they would
refuse to listen to a minister, or reject the
advice of the physician, would it render
these professions less professional ? If not,
then no want of popular appreciation of the
benefits arising from education, can make
the profession of teaching less honorable, or
in the least destoy its professional charac-
ter.

4 Itisalleged that teaching has little or
no professional literature. If this allegation
is admitted, does it follow that teaching s
not entitled to the rank of a profession ? 1
think not. A profession must exist before
there can be a professional literature ; the
latter, indeed, is but the outgrowth of the
former. Destroy the literature of Law and
Medicine, and the professions will remain.
Hence a purely professional literature is
not essential to the existence of a profes-

siom. But is it true that teaching has no
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professional literature ? Let us see: a few
considerations will enable us to determine.
The literature of a profe- * ~ consists
essentially of two parts : first, of books
which treat of the sciences upon which its
principles are founded ; and, second, of the
books which treat of the application of
those principles to practical purposes.
The subject matter of Medicine, for exam-
ple, consists in a knowledge of the human
body and its relations to certain substances
used as medicines, or in other words, in a
knowledge of such sciences as Anatomy,
Physiology, Chemistry,and Materia Medica.
‘The profession, as an art, consists in an
application of such knowledge to Surgery,
the practice of Medicine, and to Pharmacy.
Now by far the largest portion of the
literature of medicine—and the sameistrue
of law and theology—will be found to be
composed of treatises on the subject of
Medicine. A small library would contain
#ll the books which have ever been written:
with reference purely to the practice of
medicine, law, or theology. = Suppose it he
admitted, then, that there is a sad want or
works which treat of the relations of the.
subject of teaching to the edacational capa-
bilittes of the human mind,—a sad want
of works which treat systematically of
methods of teaching,—it cannot, on that
aceount, be argued that teaching has not
good claims to beranked equal to the other
learned professions.
As to its subject matter, teaching has a
literature more comprehensive than all the
others combined! The sciences upon
which the other professions are based form
2 part—and only a part—of its all-embrac-
ing course of study. It boldly incorporates
into fs maleria medica 21l that painter has
ever placed on canvass; all that sculptor
ever chiseled ; all that poet or historian
ever sang or wrote; all that philosopher
ever discovered ; all that holy men ever
prophesied ! The teacher only, has free-.
dom of earth and sky. To-day, when he

would inspire youthful bosoms with adequate
ideas of the majesty and sublimity of the
creation, he selects s his subjeet, the stars.
of heaven; to-morrow, when he would
prove to thirsting minds that the earth, too,
has objects of interest, he points them to
the curious flower, the strangely formed
animal, or the buried fossil. Tell us not that
teaching has no professional literature !

The teacher’s profession embraces all.
facts, all phenomena, all art, all science.
Every word in language, every event in his-
tory, every object in nature, every law of
matter and of mind, may become the sub-
ject of his instruction. Even from the
mystery that lies below and beyond the
bounds of human knowledge, from the faint
nebula which defies the penetrating glance
of the mighty eye of the telescope, as well

as from that world of life, the . ers of
which the microscope can ne- .- .ealy, he
may glean deep lessons « Infinite,

which he can impart to bi. .dess and ir.-
mortal listeners. Tell us .ot, then, that
teaching has no literature,

. All literature 1. “he teacher’s; and
though, perthaps from . . greatncss of the
task, the preparatica of wors relating to
the special application of the 1 ans of in-
struction nature so lavishly furnishes, has
been too long neglected, the teacher’s pro-
fession remains the same ; and consider-
ing its comprehensive character, and the
magnitude of the interests dependent upon
it, X am tempted not only to claim for it the
rank of a profession, but to style 't THE
GREAT PROFESSIQN;

Having considered the conditions and re-
quirements necessary to any avocation, be-
fore it can be called a profession; having
shown that teaching answers these condi-
tions ; and having proven that the several
objections urged agaiost the claims of tea-
ching to the rank of profession, are either
not well-founded, or lie equally against all
professiops—the task I undertook in this.

paper approaches completion.

-
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Teaching not only clairas. to- the: rank.ol.

a profession, but if the signs of the times
are not deceptive, they indicate that, ere
long, if teachers are only. true to themselves.
and to it, these claims will be generally. re-

cognized. I donot believe that- theze is.

any general public disposition to. degrade
the teacher. He has only to- free his- pro-
fession from.the horde. of intriders. that

have but disgeaced- it, and:prove. bimself|.

faithful and efficient, and he will be proper-
ly rewarded and properly respected.

Let us, tolay, as Ontario teachers; adopt
the motte}: Be true to your calling; and.re.
.solve to live accordwg to its spirit ;.and.we
,will have the proud satisfaction of- 5eemg. it
/BIOW up into ~ proizssion, noble in its, ajms,
.great in its. proportions, and honorahle in
the-estimation of the public. .So.beit.

CLASS ' RECORDS.

BY ALKX.. MCQUEEN; (TEACHER, DELAWARE.

- Every- Teacher- I dare -say, isfully.aware |
of the great importance of -some kind. of |
It-iSA g

highly necessary.to the Teachen as-a.guide, |-

record of class-work:in: our. schaals.

in promoting from-one-class to.another,.and:

4ffords an unimpeachable-basis for thedis-{
tribution. of prizes, -as the success, of--thes -

pupil is thus:made to. depend, ot -on. his-

cleverness at a final examination, but: on|
his dilligence and-regular:attendance during:
Or if-prizes-are nof;given,-

the: whole term.
‘by.announcing.at:the quarterly &tamxgg,t_xpn

the number .of marks obtained- by -each:|:

pupil, the: parents. will be interested -and the:
pupils.excited to greater efforts.

‘Seeing then that it is- of such-greatimpor-
tance, how is it that 80 many. of sur-schools
are withiout this, the greatest aid to-success-
ful'teaching ? -The answer, I think is'to-be
found in the great amount of time and
trouble required to keep a-class book,accor-
ding to the forms given in educational
works. 1 therefore, venture to submit a
" simple form which I have used.for some
years, for the consideration of my brethren
in the profession.

In the first place, I record the recitations
but once a week. If we record them every
day besides the greater amount of time re-
quired, we are apt to assign lessons with a

Tessons to the classes to be preparcd, gwmg -

them ini maturing -

P

view to facility of questioning, and_thus be- §
come mereclass hearers tnstead of Teachers. §
Again, to be 1 successful Teacher one must &
not confine one’s self to the subject matter &
of the text:book; but must explain and §
illystrate it Lr facts drawn from’ othet %
sources. Such explanatxons .and 111ustm~ 5
[tions. take up. considerable time and. often §
there will not be enough left to allow “of i
questioning the class with a view to. recor- |
ding their proficiency. For these reasons I #
take one day in the week .(Monday,) wholly B
for reviewing. Onthe other days Iassxgn :

‘them at.the same ‘ime a few hints. to, assist §
em, and during recita- |
tion explaining and .:trating to. the best §§
‘of my ability, questioning the members. of §
the.class separately if I have time, but on §
review day, I test their knowledge of what §
we have been over during. the previous §
week, questioning and cross-questioning.not §
only on the matter of the text-book ; hut §
also on the oral instruc*"n they have re §
ceived, and rece .1 the p. _.ciency of each §
in my class book.

Monday is better than any other day of §
the week, as a.eviess day in several ways. B
As we all know  schools are not gener 8
ally in as good .. “ition on Friday ason @

almost any other . are tired by the i
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week’s ‘'work, - dnd’ the ‘teacher
will not queéstion’ dor Hieischolats andiwer asi

well-as they would:on' "Monday, fresh:from |
atwo days rest ; Besides:this, the-effort re- |

quired -on- the part of the-pupils -to ‘remém
bet what they have learned front bnie-week.

4o another will have a tendencyto impress |
it more deeply on their-minds- and indice

{lici-. tO. pay. greater attentioninthe" classi

and prepare their lessons ‘more ' thoroughly,

than it would to review on Friday.
Any blank-book or quire of fools¢ap an-
swers for a class’ book, the‘pages -of which [

are divided -by perpendicular ‘lines-drto'|*

spaces of about two -inches in -width.
In the first space is written the:

names of the pupils in the class, in they:

others are entered the marks obtnned ‘by:

‘each pupil in the different studies, feading,

spelling, arithmetic, gammar, geography, |
history, composition, &c.

‘The figures I use are- 3, 2, 7 and o,
absence being denoted by an a. If a pupil

“answers all the questions asked, he is, mark-

ed 33 5 ifhe mmses one, he is marked 3;

“but if he mxss&s two, he is _marked o.
Perhaps thisis rather sévere, but I think it |

}nmself

promotes thoroughness in the preparation
of ‘the lessons.

Tn revxewmg in arithmetic, I generally
‘write questions involving the principles
taiight in the lessons during the week, on
'the black-board, and require the pupils to
‘work them and' bring the solutions on theis
sTates to the.class.

_ In'teachingreading, I do not havea set
“day for marking. In commencing a new
lesson in redding in. any of the classes, I
givé them a page or half a page according
to the ability of the class, to prepate, and
"drill them on it until they can read it with
proper régard to pronounciation, pauses’ and:
‘mﬁecnon, and ¢an spell and define all the
word's init, then T give them anotfxer ;xm,
‘and’so on until they Have gone over the
lile Tesson.. ‘Having .done "this Ahey
read the whole Iesson, and are marked
,accordmg ® “their groﬁcxency, whatevet
‘day” it Bappens o be. Such is my plan
for according. cfass work, which, if not con-
‘sidered worthy of adoption by my fellow-
Teachersmay perhaps afford them a. few
Hints for the preparation of a bettet one.

e

‘MISCELEANEOUS

HINTS ON

My only apology-for penning-this, is that

as-every Teacher hassome plan of His'own,

if we éxchange ideas we ‘miayall‘be Hendfit- | if
-ed. -"Fhere is-one subject in pasticulay; that
I think d great-miany faii in- tedching, not’
from 'want of knowledge, but from want «of'
tact in teaching, T refer to-Gramtnar. ¥ 8o
not présume-to “iink that my" plan. is 2z
Zest# bt T-knowthat-at Jeast it mdkes Gram-

mar-interesting to-the- little Yolks; a4d youa'

will own-that it is one of-our duties 4s well’
as privileges, to make the road as easy as
2

s e

‘CONTRIBUTIONS.

TEACHING.

we can, without learning thém to-depend
o1 DS, .As.soon-as my class can readieasily

i 'the’ seeondi reader; I-ask- them-to name
me some person, place or thiing, 2nd tell
i that that dameis a-noun, -Bihen ex-
iemse thee i vasing d1F the-#oindis the
$thiobl-obm until Tesee they wadetstand it
16 the schodl is-Jarge and T-have not-tifne
to Heas tiém orally, 1 -atk -them -¥owrite
ot all the tiouns in their veading: Jessons ;
‘i, iving thent exercise:id- spelling, writ-
ing and grammar at once. I generally ex-
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amine their work at intermission, although

I occasionally get some of the larger schol-:

ars to do it. When I find that they under-
stand tke noun, I ask them to name me a
noun the name of a thing, as book, and to
give me some word that will tell what kind
of a book it is. as a nmew book. These
words I tell them are adjectives because
they tell us something about the book,
They are then exercised in the adjectives
the same as in the noun, both orally and
on their slates : orally by giving me exam-
Ples of their own, and on their slates, by
writing those in their lesson. The verb is
next taken up and treated in the same
‘manner. As soon as they understand what
a verb isahd can give examples by making
sentences, wo commeace analysxs, as I find
“that the earlier they commence, the easier
it is to them ; after, perhaps, a little trouble
.at first.  One thing I wou!d say is, by all
means, teach them to say subject and pre-
dicate, as it is almost as easily learned and
then there is no changing afterwards. I
would never place a text-book in the hands
" of a child until he could point out and define
“all the parts of specch and analyze simple
sentences, and then, only as a secondary
hdp to him. In this manner I find that I
can make grammar interesting to scholars
in the second reader, and their mind not
crammed with terms, which to them are
meaningless, asis too often the case with
those who study nothing but text-books.
And another thing, the practice they have in
making sentences is a great help to themin
, their composition.
_REGULATIONS FOR HOLDING COMPETITIVE
EXAMINATIOLIS OF THE PUBLIC SCHOOLS
_IN THE COUNTY OF LANARK.. '~

1.~In each municipality where a grant

. of money has been made for the purpose,an
Examination will be held in some central
. Place, to which will be admitted (delegates

from all the Schoois of said municipality. -
2,—All pupils of Union Sectiong shall
" attend the Examination in the municipality

in which their School-House is situated—
providea said municipality has made a
grant—provided, nevertheless, that if one
portion of said Union Section lies within a
municipality which has not made a grant,
the children of that portion will not ‘be

allowed to compete.

3.—Every Teacher shall be limited to
TWELVE pupils—»#iree only to be taken
out of each of the 2nd, 3rd, 4th, and sth
Classes ; and said pupils must have been
in attendance at school for at least Fifty
Days of the present year.

4—No pupil examined at any of the
Competitive Examinations last year will be
allowed to compete again in the same class.

5. Every Teacher will be required to
furnish to the County Inspector, on the
First Fuly, a certified list of intending
counpetitors, specifying their names, ages,
attendance at school for the present year,
and the classes in which they are respec
tivel%o corhpete. :

6. & There shall be THREE Examiners
at each examination, oze of whom shall be
the County Inspector, and the other fww
persons selected by him for that purpose.

7 —The examination will be conducted
in accordance with the ¢ Programme of
Studies” authorized by the Council of
Public Instruction, and now in use in the
Public Schools of this Province.

8.—The examination, as far as practi.
cable, shall be conducted in writing,

9.—TIt will be considered as contrary to
the spirit of these regulations, and to just
and fair competition, that any Teacher
should devote extra time in school to the

| preparation of canadidates for examination,

10. The examinations will be held in the
early part of July, at’such time as shall be
.decided upon by the Inspector.

r1. Each teacher shall coniribute the

-{ sum of Fifty Cents, to be collected from the

competitors or otherwise, "to pay expenses
incurred ; such sums to be forwarded to
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rd

the Inspector on the First of July, tdgether
with the return of the pupils.
Hexry Lroyp Stack, MLA.
County Inspector.
Perth, May 3oth, 1874.

PRAYER IN SCHOOL.
Lest the Article in the Moy No. of the

should prove a stumbling block to some
weak one in the profession, I take my
pen in hand to show the absurdity of some
of your correspondent’s notiuns of prayer.
Any person of ordinary perception, who
has read Mr. Ireland’s atticle, must have
been struck with the crudenessof the writer’s
ideas respecting the force and extent of

meaning contained in the generality of
scripture passages.

For instance, * Give us this day our
daily bread,” the writer says, is a morning |
prayer. Now, the Jewish day begins in the
evening, so that his assertion is not univer-
sally true in thisrespect. Again-we under-

Clyrist caid, “ I am the Bread of Life,”
“Iam the Bread which came down from
heaven.” How does Mr. Ireland explain
the meaning of the word “Bread,” in these
passages ?

.We are sorry, that Mr..Ireland cannot
conscientiously pray, ¢ Forgiver us our
trespasses as we forgive them that trespass
against us,” beeause he holds a grudge
against “somebody,” We presume, that.as
he is so scrupulous in keeping the letter of
the law, that he has actually forgiven
‘ somebody” until seventy times seven, and
his enemy having trespassed the sooth
time, prevents him from using the *Lord’s
Prayer” as an exercise in opening or closing
school. We confess he is the first man we
have had the misfortune to .meet with in
such an “evil case.” B

If we live up to the christian standard as
set before us m the teaching of our Great
Master, and if we agxin that _condftion of
mind which #he divine command that we-
should be, to pray wiihout ceasing, we-

stand that 24 hours constitute a day, on our
planet, and we presume Mr. Ireland takes |

B Dread for physical usesoftener than once in |
o aday,so that he would not be far wrong

in praying, “ Give us this day our zaily

Again, ;your correspondcnt says, “ to tell
aman what'to say and when tosay that
what to God, needs only to bz mentioned
to become ridiculous,” yet he himself tells
us when to say, “ Give us this day our

would find no obstacle in the way of asking,
heastily and conscientiously, & blessing on
our doings, as expressed in the forms of
prayer prescribed by the Council of Public
Instruction. N
Without discussing a subject so repre--
hdesible in its object by the writer, I hope-
he may obtain - more enlarged conceptions,
and broader views of scripture meaning,
before having such views and conceptions.

printed.
Jonx PiercE, Teacher, Brinsley..

T T o O R ree—eieer

EXAMINATION

' QUESTIONS. = -

Continued from August No.

SECOND CLASS. I
ALGEBRA'.

1. Add the fractions, ‘ !

]

x+3y  3y-X  X—gy2droxy
2 ? ——
X—2y X2y X2 - gy?

expressing the result in the simplest
form.

2, Reduce the fraction,
6x21-5xy— 4y2

N 2
623 —x%y — 17xy2—3y3
to its lowest terms.
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- 3..Find x from the -equation, . |.v2; Ifamimdber b¢ increased zoperceit, @ —
mx+g mx—9 - mx+r0 _ |and the amount.be increased 1675 per M of.£s
e e e e, = cent., the result'will be 280 ; find the num- @ abdl
Ly 4 AXQ-% )t"}'% bear, .. . pei-:ar
4. -Find % from the equation, - -3. ‘Twénty'inen can do a piece of workin } 5
2x—3m+ 1 3—3% (4x-~5-8ny) 12'days ; find how many men .will ‘do half § al[éfoi
X s oni o — | as much again in one fifth past of the time, ' the Je1
5 7 su;i‘posing that théy work the same number § %:
3gxe2m ' of lioute'Tn the ‘day; and that two-of the [l T2
baecind setean «db as:much wotk m-awnéin &P
. $he it see A G ., 4: A grocer.intended . to.gain 8. percent,
s. 8031;5 nt}l;e:;multaneous equations, 6 &Iéfosfi._(iffé?} ?ﬁﬁ"ﬁ}'ié:d,.mfl pm;:)e Accor- § T
 ém—mi6 ‘[-didgly ; Whed Tié had sofd twosthirdS i the @@ I+
- m stock hie'was:conipelled to-yeduce the - pree gl PR
T 1o cents:a:pound;and:so gaimed: ;pnly half J PErHIES
6. Solve the simul ; | as much.as he had intended. What was [l 12 I
. Solve t| 51e simu taz;eous equations, ' ['the anginal cost @?E;’O&lﬁ.‘d‘ of the tea ? : gﬁ?;ﬁ%
e e et 2220, ;. Shiew thi 3‘/8”_‘/22_-,8 .- @R What i
x—3y sy 5: shew that ""\7&:‘.“7-4 3277 o niroger
7 2 ~17 ’ ‘/7 et e iy, NN S PTO
+ = — =0 6. A sells goods to B-at &10ss “Of-4'pir B 2. St
. X~2y Xt2y § cent;B sélls them £0'C ab @ lossiof 634 per W atmdspl
7. A has a_younger ‘brother, B. "The heent € sells them to:D-fon$3ga.60,gaitny B mosphe
difference “betwveen ‘their 4gég f’s*;g;b‘f“ﬁq 81, per cent. ; find: the prime cost.-of- the 3 aid r5°
-sum of their ages. By ‘ddding “twice'B's &oods. .o g ia cisiner. B bum co
ageto 5 times A's; -wé obtdin the agaiof | 4. A'and Bitivest edpital mﬁ:e{‘én} or- B the -sam
the father ; and by substracting twice B's [tiolrof 3} t0.4: Aftér-fivémonths A ‘with B whiit is -
age from 5 times A’s, we obtain the:age of j:draws.one-half iy eapital; and: Bwithdrad: Bl of wate
‘the mother. Show that the dge of the [ two:thirds of bis.. At.theend of:the yéar B8 (One gr
‘inother 6% that of the father.  they have gained - $7,090; find ¢éach man's B pressure
8. A speculator Hiofrows a'sut-of monéy | share. . . ... .0 ... &N space of
at the yeatly. interest of 7 percent.; partof f 8. A ‘bﬁﬂ}&qpt;ﬁ?.s’bzi@k@eﬁts{.gﬁﬁﬁ o @ 3. Hc
the amount he invests at 814 per cent;,-atid | Zinouit to his Hizbilities, biit on $247666 of id monia b
the remainderat ¢ ; and,.at the end of, the | them he realizes only 66%4 ccats/in thedol @ ium? 1
yea, he finds that he has made a profit of flar,and the.epenses)of the bankmuptcy arc 8 the chen
‘$7¢ ; but, had the former part bHeen 1hVeést- L 5 per cent. on the book-debts;;, he..pays 65 M ion.
«ed at g-per cent., and the latter-at 834, his [ centsin the dollar; find; the ‘amount of his N 4 Ho
;profit at the .end- of the-yesr -would have [abifiies, . 0 . . Hte equ
ibeen only $65. Find the whole sum bor-| ¢: A -fiéfchdnt ' Bostonhds fo;66 Tranks | Describe
rowed. ~f.due him onraccountiin Paris, he wcatvdri § stream of
a ¢ _ & a2 |on Paris for this amount, and négotiste:ftie {fl lme wate
9. (@) If — = —, prove that — == —-— { bill at 193 cents per franc, or he can advis¢ {§ vhen th
b d b+2d }his correspondent in Paris to remit a draft @ How wou
x+7 3x+7 7| on Boston,purchased with thesum due him, B really cor
() Find the velue of when ——— == }'éxchinge being-at the rate of 5 francs 20 @ proportic:
2y+13 4y+8 g | centimes per dollar. What sum does he @  c. Des
ARITHMETIC. 'save f);’ a‘dopting the more proﬁtable - ic arid..
. Find the tie xpressed as a | COUSer . - | A vitric
.ngarl?,ﬁfﬁén) ofq’uo nt (expre 10. How miany fjagéstOﬁes; €éach 5.76 fr. @ nol of spe
$04% s¥  4%—125 of 14|longand 435 ft. wide, aré required for pav- @ ofacid: b
1% + - —_—— ing a cloister 12.45 ft. wide:which encloses @ ing 40 pe:
8 34436+ Y+, | 8 rectangular court 45.77 yds. long and @ purpose-b
o 1H—Y b ng 41.93 yds, wide ? ] ® the theox:e
divided by,1} of 33+.016'+ = . 4+ ——| 11 When the 3 per cent. are at 96, how W unburnt in
: 2}+3% .08 | much stock must be sold-out to pay 2 bill i diflerence-

.

W acid?
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@l which it gives Fise ini ‘these severdl cases?
B What is the most characteristic’ “property-of

: this property ‘made use of 2

B mospheric air at 740 millimelres pregsure’
§ burn completely one Zizre of olepant gas at

8 vhat is the weight 6f carbon diokide, and
: B of water produced by the cormbustion ?

@ space of ¥1.x9 litres.)

4 monia be formed from ¢hlotide of ammon-
;' ion,

M Describe' fully: what “takes place when a

g stream of carbonic ac¢id gasis passed' into’

lime water to-saturation ; alsg whiat' octuts:
§ vhen the llqmd s0- produced is boiled.

5 really ‘consists of caibon and oxygen. in the
8 proportion.stated in- the formula? .

& viol of specific 1°4, containing 8o per cent,
& ofacid : how many tonsof pyrites contan- |
| ing 40 per cent. of sulphur must for this
W Durpose-be burnt? Suppose 5 per cent. of.
% the theoretical yield of sulphur remained

3 difierence in the production of the sulphunc
& acid?
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per-amum.

LAt

| the length,breadth and thickness,

the pilles™
FIRST CLASS.

CHEMISTRY,

prepared, and-give an account Of 'the’ pro-;
peities of -that substanée,  In what cases
| may it be made to unite-direcily with -other:
clements, and What dare thet products to

mtrogen dioxide? For what- purpose is.

-2, State generally the composmon of the
atmdsphere.” " How ‘many: -Z#rés”of dry at

andi-x5° -C. ' temperature, are required to
the ‘sime* temperatute ang piessure, and
(Bne gramme - of hydrogen;- at 760 mm.
pressure and o° C.-temperature; oc'i:ixpies al

3. How may an agueous solution of am-

ium? Describe the process, and represent
the chemical action by means of an equat-

4 How is carbomc, acid made? Gwe
the equations representmg the reaction.

How would'you prove that carbonic acid

A vitriol-maker prepares ten tons-of vit-

unburat in the pyrites, what would be the

- of 57,664 9-months:before wbecames\duerl
rezbdxscount'.bemg allowed‘a.v&;)é "(peri cento

¥ 15 A pile of bncks in the foiny_of a.par-
alIeIoblped containis 3,060 cubic feet), 2hd

areas 4, 3
aid 2T pectwely 5 ﬁnd the" dxnﬁensxéns of gl

*} detect the Dresence of

1. Describe how pure nitrogen may - et

8 5. Describe the manufacture of sulphur-|
o ic acid.

6. A femgrams of white arsenic are put
mto al ourice gritwo of foup, stafens- funy."

as'yoit-Ean Hovyyou wotld Prdcded to ‘dé

teot its presence’there

7., What.are the’ sou,\ces of iodine?
oW is i dlg,r pa:ed? Describe the:proper:.
"How would you proceed fo

asoluble {a) chlon-
de; (2)baide, (c), ﬁuonde, present ‘single
ina liquid?

8. Classify the common metals according.
to theit. qquwalency. . Give the formula of.

the characteristic oxide, chloride, and sul:’
phide of . each.

9. What is the mast important ore of
tin, and how is the metal extracted there-

from? - How is the-presénce of tm in asol-
ution detected ?

Io. Give an outline of the Atomic
| Theoty.

s of 1o

Z00LOGY AND PHYSIOLOGY.

Give an account of the distinctive
chamc* 15 and chief peculiarities of the
Ampludia.

s. What are the distinctive characters of
tke class Aves ?
In what respects do 3 humming bird,,
.an ostrich;.and.4 penguin differ’? .
3. Com;,are the modes of resplratlon and
. 1espiratory organs in' Mammals and Re- -
ptiles.
4. What variations ate to be ohserved m
the metamorphoses.of insects? :
5. Fully describe the knee- Jomt in a
human being. .

- 6. Give an account of the anatomy and :
physiology of the vocal organs. ;

7. Exhibit by a diagram the course of”

therays of light in-passing from ah. object to
the retina.

8. Give a full account of the constitution
and mode of action of the muscles.

HISTORY.

1, Explain briefly what is meant by the .
terms Frankiin, The English Pale, I}zvemt— '
ure, Impeackment,

2. -It was not.until the timeg of Edward
II1. that England began to recover fromthe,.
shock of ‘the Norman conqueat.” Show
' this to be true.

3. Give an account of the rise of ﬂfe

~

“middle class” in England.
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4. State briefly when the following per- | ition of the following, and state for what

sons lived, and for what they were remark-
able :—Sir Thomas More, Hubert de Burgh,
Erasmus, Dr. Sacheverel, Siv William Tem-
ple, Lord Bolingbroke.

5. Trace the changes which the language
spoken by the people of England has under-
gone since the Conquest.

6. Give a Dbrief sketch of the reign of.

Charles 11.

7. Write short explanatory notes on the
Mad Parliament, Tyrone’s rebellion, The
battle of Naseby, The battle of Cape la
Hogue.

8. What battles followed the invasion of
Greece by Darius and Xerxes? Give the
dates. '

9. State what you know of the following
persons :—The two Scipios, Belisarius,
Charlemagne, Mahomet.

0. Give a brief account of Sir W. Phipps’
expedition against Quebec, and its re-
:sults. ,

11. Mention in order, with dates, the
principal constitutional changes in Canada
since its cession by France,

GEOGRAPHY.

1. Define briefly the terms: Palwozoic,
Silurian, and Oolitie ; and explain what is
meant by the following : * With the chalk,
we close, asit were, one great volume of
animated creation.”

2. What hypothesis is involved in the ex-
pression ¢ The Glacial Epoch,” and what
phenomena are usually explained by that
hypothesis ?

4. State, and illustrate by diagrams and
otherwise, Kepler’s Laws of Planetary Mo-
tion.

4. Enumerate the Australian colonies :
give their capitals, relative position, and
chief productions.

5. What do you understand'by Physical
Geography ?  What topics, for example,
would the physical Geography of the Marit-
ime Provinces gmbrace ?

6. Name the ferm of government, chief
towns, and chief exports of Egypt, Syria,
Thibet, Peru, Cuba, Sicily, Assam, and the
Jonian Islands. J

7. Name the localities of the cotton,
woollen, linen, hardware, and earthenware:
manufactures in Great Britain and Ireland,
and mentitg the most important towns in
each district.

8. Define, as closely as possible, the pos-

each is remarkable :—Moville, Dundee,
Bristol, Strasbourg, Potsdam, Innspruck,
Belgrade, Sadowa, Coomassie, Pittsburg,

Funchal, Port Mahon, Jena, 7Tilsit, Fon-

tainebleau.
9. Draw a map of that part of British

{ America which lies north of Ontario and

Quebec.
SCHOOL-LAW.

1. Under what circumstances may a
Township Board of Trustees be formed,and
how are such Trustees to be chosen ?

2. What are the duties of Rural School
Trustees in regard to—

() Obtaining School Moneys.
(6) The Compulsory attendance of ab-
sentee children ?

3. What formalities are necessary for
procuring or changing a school site ?

4. What is required of Trustees in regard
to the holding of the Annual School Meet-
ing 2+ :

5. Enumerate the specific duties of a
Public School Teacher.

6. Under what circumstances is an In-
spector empowered () to suspend, and (%)
to grant a certificate ?

* 7. Specify the duties of the County In-
spector as to—

(a) Apportioning the School Fund.

(%) Visiting Schools.

-(¢) Seitlement of complaints and dif
ferences.

8. What'does the law require of the Town-

ship Clerk in regard to—
(¢) The Trustees?
(6) The Inspector ?
9. Explain accurately the terms “ Pablic
School Fund,”
¢ Public School Teacher.”

ENGLISH COMPOSITION,

Any one of the following subjects may be
taken :—
The Ashantée War.
“ The worst misforcunes
those that never come to us.”

in life are

The importance of a knowledge of 3

Chemistry.
ENGLISH LITERATURE.

1. Sketch the literary careers of Shak- @

speare and Addison. .
2. Who were the authors of ‘ Night
Thoughts,” “The Merchant of Venice,”

“The Complete Angler,” *The Seasons,

« Public School S& tion,” &

("I
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“The Deserted Village,” and “The Lady
of the Lake ?” Describe the plan of any
of them.

3. Name the principal historical writers
of the eighteenth and nineteenth centuries.

EDUCATION.

2. Describe a s¢hool-house to answer the
requirements of a School with an average
attendance of 5o pupils, as to (a) size, (0)
furniture.

2. Upon what would you chiefly depend,
to secure order in School ?

3. Give an outline of any work on Edu-
cation which you may have read, and ex-
press your opinion of it.

4. What are the leading differences that
a judicious teacher will observe in his train-
ing of boys and girls respectively?

5. Drawup a form of a monthly Report
to parents.

6. How would you seek to promote an
intelligent interest in Natural Science among
your pupils ?

7. _ State the arguments for and against
the giving of prizes, and give the result of
your own observation and experience on the
subject.

8. How would you explain to a class the .
difference between Vulgar and Decimal.

Fractions ? Give 12 questnons of the kind
you would put to a class in order to test
their knowledge of this subject. )

9. State what you know of the Educa-
tional labours of Pestalozzi.

EUCLID.

1. In equal circlés, equal straight lines
cut cff equal circumferences, the greater
1equal to-the greater, and the less to the
ess.

2. Todescribe a circle about a given
equilateral and equiangular pentagon. -

, 3 To find a mean propoxtional between
%o given straight lines.

4.-What is ‘Taeant by duplicate ratio ?
Write down. two whole numbers, which are
in the duplicate ratio of 35 to 5.

‘What are similar rectilineal figyres ?

Similar trzangles are to one audther in
the duplicate ratlo of their homologous
sides.

5. In any right angled triangle, any rec-
tilineal figure' déscribed on the side sub-
tending the right angle is equal to the
similar and similarly described figures on
the sides contammg the right angle.

mena known as the “return shock”

6. To describe a triangle, of which the
base, the vertical angle, and the sum of the
two sides are given.

7. From A the vertex of a triangle ABC,
in which each of the angles ABC and ACB
is less than a right angle, AD is lét fall per-
pendicular on the base BC. Produce BC
to E, making CE equal to AD; and let F
bea pomt in AC, such that ‘the triangle .
BFE is equal to the triangle ABC. Prove’
that F is one of the angular points of a.
square inseribed in the triangle ABC, with
one of its sides on BC.

8. Let E be the point of interséction of
the diagonals of a quadrilateral figure ABCD
of which any two opposite angles are to-
gether equal to two nght angles. Produce
BC 10 G, making CG equal to EA ; and

t

produce AD to ¥, making DF equal to.

BE. Prove that if EG and EF be joined,
the triangles EDF and ECG are equal to
one another.

PHYSICS.

1. How would you cool a mixture in the
absence of ice orsnow ? Give the theory
of your process.

2. Describe the relation of the heat
spectrum to the light spectrum.

3. What is the “Thermal unit ” generally
adopted ? A pound of mercury at a tem-
perature 102° C. is immersed in a pound
of water at 40° C., how many degrees will
the temperature of the water be raised,
taking the Specific heat of mercury at -03.

4. Apply the laws of reflexion of light to
ﬁnd the apparent position of a luminous
point seen by reflection in a plane mirror.

5. If a small object on the principal axis
of a concave mirror is gradually moved up

to the mirror from a point at a consider-:

able distance, shew what will be the simul-
taneous changes in the position and
size of the image: .

6. ®xplain by a diagram the compound
microscope.

7. Describe an experiment to illustrate
electrical induction. What is the pheno-
Ex~
plain it,

8. If the point of a fine needle in . etalhc
connection with the prime conductor of an
electrical machine in action, be brought
near a candle, the light will probably be ex-
tinguished. Explain cleatly the cause of

this.
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9. Pescribe-in general terms a ‘Magneto-

Electric -Machine. '

. ¥o. If,a plate of zinc and ,one, of . copper,
be placed in dilute sulphuric acid, and cqn-
nected by 2 silver wire outsidg the acid,
dasgribe the action, both chemical and -elec-
tricg], that.ensues..

NATURAL. PHILOSOPHY.

Statics. 1. A uniform, heavy. rod AB,

whose, weight is 20 Ibs,, is. keptat rest in.a’

hotizontal .position by four forces (in addi-

tion to its own. weight): a force of iolbs..

acting at Bin the direction BD at right
angles to AB; a force of lalbs.dcting.at A
in.2 direction AE which is such that EAC
is 1 of a right angle ; a force m acting ver-
tically at C ; and a force n acting horizon-
tally at B. If AC==2CB, find m & n.

2. On AB, an inclined plane, whose base
i .AC, and which has the angle BAC equal
to 24 of a right angle, a heavy body is kept
at rest by two equal forces, the one acting.
in the direction of AB, and the other in a
direction parallel to AC and towards the
plane. Prove that the reaction of the plane
on the body is equal to weight of the
body.

3. Let ABCD, a uniform heavy square,
be suspended by a string EB from a point
E ; and from A and C let weights P and Q
be suspended by strings AP and CQ. Prove
that, if P exceed the weight of the ¢ =2
by 3Q, the direction of the string Ei il
bisect the line drawn from A to the centre
of tle square.

D amies. 4. A particle is shot vertical-
ly upwards in the direction AB from a pont
A on the earth’s surface, its.injtial velocity
being 385 feet in the second. Two seconds-
afterwards, another particle is let fall from
B. When the particles come into collision,
their velocities are equal. Find the length
of AB.

6. Let ACB Dbe a double inclined plane.

- When a heavy particle, descending along
CB from rest at C, under the influence of
the force of gravity, has reached D, another
begins to descend along CA from rest at C,
under the influence of the force of grawvity.
The particles arrive at B and A at the same
time, AB being horizontal. If AC=x, CD
=y,.and CB==z, prove that (z—x)2=yz.

6. A parxticle is projected from A, with a

velocity of 320 feetin the second, andin a
direction which makes an angle of 30

‘had ‘been allowed to continue its flight it

being thug.its.horizontal range. But, 4 se-
conds after it left A, another particle was
projected from B, with a velocity of 3zo0 ft.
in.the second, and in a direction-making
with BA an angle of 30 degrees, so that its
path is exactly that of the former particle
reversed. If C be the point where the par-
ticles come into collision, find the vertical
height of € above AB, i

Preumatics and Hydrostatics. 7. There
are two liquids, whose specific grvities are
in the proportion of xooot-}-1 to 1000t—1.
‘When immersed in the former, a body
weighs.one ounce less, and when immersed

when immersed in water. Prove that the
content of the body is t cubic feet.®
8. A hollow conical vessel, open at the
mouth, is sunk in liquid, with its mouth
downwards, and its axis vertical, to
such a depth that the vertex of the cone is
coincident with the surface of the liquid.
The air contained in the upper part of the
.sse! wouid exactly fill the vessel under
a pressure (151bs. to the square inch) equal
to that of the free external air. The vertical
height to which the liquid has risen within
the vessel is 7 inches ; while the vertical
! eight of the cone is 7 feet and % inches.
Find the specific gravity of the liquid, the
sp. gr. of water being 1. (See Note.)

BOTANY AND AGRICULTURAL CHEMISTRY.

1 What are the functions of leaves in
plants ?

2. Mention the principal cultivated
plants belonging to the Rose Family ; give
its distinguishieg characters; and botanical-
ly name and describe any wild plant
you know belonging to it.

3. Define Class, Onder, Genus, and
Species, and explain the terms syngencsious,
monadelphous, capsule and radicl.

4. Explain the constitution of the fruit
of the strawberry.
5. Draw a crenate leaf, a pinnately lobed
leaf, a raceme, and a spadix with its spathe.
6. Describe sodium and calcium; give
ae chemical composition of their principal
compounds ; and explain their value as con-
stituents of soils.

6. Write notes.on points to be attended

degrees with the horizonal line AB. If it

would have. struck the ground.at B; AB-

in the latter,it weights one ounce more,thaiz.

*The weight of a cubic foot of water is.xcoo0z,
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to in the cultivation of beets, oats, and | .

cloken.

8. Describe the process-of making cheese-
andstatestlie action of -the -rennet 6n° the’]
different constituents of the milk,- o

ARFFHMETIC- AND- MENSURATIONY

1. A merchant sold“}-of a lot of‘tes, ata-
loss-of x2§ per cént. ‘one-half the remairider, -
atia loss-Of 15 per cent., but realized a’
profit of 4o-per cent, -on what he._hadl: left::
ifhe had recéived $25 more on this last-
sale he would have gained 334 per cent:-on
the whole. Findithe prithe cost of .the téa. |

2. Shewhow to-find tlie ‘G. .G. M;; and-
the L.'C. M;, of-tivo or more fractions in’
their Jowest terths.

3. Anad valorem. duty of 15 per cent, is |
charged on-a-certain class of manufactured:
goods, yiélding a yevenué of $210,000;
owing to-a-clamour for “protection to our:
infant thanufactures;” the duty is increased:
to-25 per cent, in-comsequence -of which
the consumption of the class of goods in
question is:diminished in the ratio of7: 10,
and the goods actually imported are enter-
ed:at a diminished price; the revenue won
this class-of goods being now $14,000 less:
than before theincreased duty was imposed ;
find how much per cent. the entered value
of the goods has been diminished.

4. 5 1bs. of coffee and 4 1bs. of tea, cost
$4.60 ; there is an advance of 25 percent.
on the price of the coffee, and a decline of:
1334 per cent, on that of the tea, and 5 lbs.
of the former.and 3 lbs. of the latter still
cost $4.69. Find the price of each at first.

5. Show how to solve by analysis a ques-
tion in compound proportion :

If 50 guns, firing 5 rounds in 8 minutes,
kill 300 men in 9o minutes, how many
guns firing 8 rounds in 10 minutes will kill
8oo men 1n 5~ minutes.

6. A owes B-a sum of money payable at
the end of 4 years: B accepts of A’s. offer of
immediate payment of the amount, less
mércantile -discount, at the rate of ro per
cent. per anpum ; he loans the amount re-
ceived.at 10 per cent. interest, and finds
that if -ne had waited for payment till the
end.of four years, be would have been $160
better off. Find the amount of A’s debt.
The other conditions being supposed the
same, what would he have lost had the
debt been payable in two years? [Eight
years ? '

. 7. § men, all started together, to travel in
the wanie {fréetion, found 4 islénd g friles
in cxtéumfeﬂgggefﬁﬁd‘ continued travelling
Ytk theyalbscinie togethet agair: Their

| résPective-riites sieré s, 634; 74 834, and’

§xo%_’fx§lilés'u-a4&q.y. “How many miles.did
the-first- fan, (Whose ‘rate was: five mile
a4d4y) traveld- - R
8. A person pays $432 for the insyrance
of \gogdfs;;at 39{5)er'céﬁt. ; he finds that if
tlfe-goods are Tost, he will: receive-from'the
insurance company the value-of“the ‘goods,
{he-premium of insurance, and $4o “besides.
Find the value of the goods. - .
9. T ‘borrow "$4,500, agreeing to pay
Principal and interest in four equal annux!

| instalments. Find the apnual payment, in-

terest being calculated at 6 per ‘cent.

10, (1) The length of a block-of marble,
containing 105 cubic inches is 7 inches,
find the length of a similar block containing
22,680 cubic inches. o

(2) A cone, whose slant height-is 18
inches,and the circumference of whose base
is 30 inches, is divided into two equal patts.
by a plane parallel at the base ; find the
height of the.frustrum.

ENGLISH GRAMMAR AND ETYsOLOGY.

“ It grew and grew
From the pine-trees gathering a sombre’
hue,
Till it seems a.mere murmur out of the vast
Norwegian forests of the past ;
And it grew ##self like a true northern pine,
First a little slender Zire,
Like a mermaid’s green cyelash, and then
anon .
A stem that a tower might rest upon,

Standing spear-straight in the waist-decp -

moss,
Its long 7oofs clutching around and across,
s if they would tear up earth’s heart in

their grasp
Ere the storm should uproot them or make
them unclasp.” \

J. R. LoweLL: Z%e Growtk of the Legend.

1. Parse the thirteen italicized words.

2. Divide the extract into propositions,
state their connection, and aadiyse them.

3. Give the derivativa of * comfort)
¢ epitaphy’ ¢ paper, ¢ executor,y ¢ save)
‘depose;’ ‘model,’ ‘serve, ‘pgste, aed
¢ cover. . ’

- 4. Mention English words relating in
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derivation to ¢speak,” ‘sorrow,’ ¢choose,
‘what,’ ‘bequeath,’ ¢death,’ and ‘barren.’

5. Give examples of the different cases
which may arise in the application of the
principle,. ‘A verb must agree with its
nominative in number and person,” and
state the special rule applicable to each
case.

6. Give the best definition of gender you
know, state why you consider it the best,
and pojnt out its defects. )

7. Correct or justify the following, adding
1n each case your reason :— .

‘.E,very thought and feeling are opposed .
toit.

¢ It was thought to be he.’

* Good order and not mean savings pro-
duce great profit.’

¢ He is arrived.

¢ The chief magistrate is styled a presi-
dent.

_ ‘I am writing in the same room with an
itinerant dentist.’

8. Scan the following lines, naming the
feet that occur :—

¢ The proper study of mankind is man.
‘Not a drum was heard, not a funeral
note.’

ALGEBRA.
1. Solve the following :—

(2). 1xx2—3xy+ye= 21,
X3 JXy=15.
(b.) V(2x2—3x—3) =6x2—0gx—3.
1 1 1

3 3 3
(c). (x—a)y—(xta) =a,

_2. Find in how many ways a sam of
eighty pounds sterling may be paid in
pounds sterling and guineas.

3- A watch which indicates true time at
noon, is gaining uniformly, but when it in-
dicates 6 o’clock, p.m. it meets an accident,
in consequence of which it afterwards goes
uniformly at such a rate ss to lose in the
hour exactly as much as it formerly gained
in the hour. When it indicates midnight

60 6o
it 1s12( ) seconds slow.
360041 36001 -
‘What was its rate before the.accideht ?
4. If the equations, x*}xm--2=0, and
x2-+nx —}-1==0, have 2 common root, find n
in terms of m.

5. Inquire what value must be =ssigned

N\

the equation, x2+mx+4 =o, the sum of the
squares of ‘the roots, and the sum of the

progression.

6. Investigate a rule for finding the sum
of a geometrical series, when the first term
the common ratio, and the number of the
terms are known. The sum of the first 8
terms of 2 geometrical series s xo times the
sum of the first 4 terms ; and the first term
is unity. Find all -the real forms -of the
s des. ‘ :

7. A party of men, and half as many
boys, are employed together on a piece of
work which they can finish in a certain
number of days; 2 men doing as much
work in a given time as § boys. After they
have been at work for some time, 10
and 10 boys are withdrawn from the Wi,
in conseqnence of which the piece of work
is 7 days longer of being completed than it
would otherwise have been. If, after the

1 10 menand 10 boys were withdrawn, each

of the 1emaining boys lied done a man’s
work, instead of merely a boy’s, the work
would have been completed 3§ days sooner
than it actually was finished. Find how
many men and boys respectively were em-
ployed on the work at first.

m
8. Let the expansions of (x+x) and

m+] N .
(i+x , by the Binomial Theorem,which

may be assumed, be—

m
(14x) =1 +mx+....Fax}bx
m+1 t+1
(T+x =TI+ .ciieinnen cx &

Prove thata+b=c.

BOOK-KEEPING.
1. Exhibit comrect forms of Promissory
Note, Draft, and Bill of Exchange.
2. Journalize the follcwing :
Toronto, january 1, 1874,
1 have on hand, Cash..$ 2000 oo
Wine, 50 pipes, at $350.. 17500 00

$19500 00

SRS

Feby. 1. Sold Williamson & Co., :
for cash,6 pipes,at $375.8 2250 oo
“ 10, Sold Jas. Allen& Co.,for

cash,ropipes,at $377 3770 00
March 12. Bought of Wm. Adams

to m, in order that the sum of the rcots of

for cash,17 pipes,2t$366 6222 oo

cubes of the roots, may be in geometrical

M

Ju
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March 30. Sold to M. Sullivan
. & Co,, for cash, 5o

pipes, at $375.... 18750 oo

April 2. Bought for cash,from Jos.
Staunton,37 pipes,at $375 13875 oo
“ 15. Sold for cash, to James
Allen & Co.,3 pipes at
$406 v iiviinnn. .
May 5. Sold for cash to Charles
Thompson, 1 pipe,at $410 410 oo
¢ 26. Sold to Aaderson & Co.,
for cash, 5 pipes,at $3z0
June 16. Bought of Wm. Adams,
: for cash, 18 pipes,at$325 5850 oo

1218 oo

1600 00

5 do. $355 1775 00
“ 18. Sold Thos. Brett, for

cash, 2z pires,at $365 730 oo
“ 30. 3old to M. Sullivii
& Co.,for cash, ¢
pipes,at $345.. ..
7 do 375.- 1+
July 1. Took Stock, and found on
hand, cash.. ........ $9081 oo
Wine, 20 pipss, at $350.. 7000 oo
do 13 do 365.. 67435 oo
3. Open Ledger Acoounts, and properly
post the above transactions.

3450 oo
2625 oo

SELECTIONS.

———

SCHOOL INCENTIVES.

In every school, study and good conduct
are secured by the use of incentives, good
or bad. Every act or purpose springs from
some motive, the character of which deter-
mines the influence of the act or purpose on
the pupil’s morallife. If the pupil’s motiv-
es be low and selfish, his moral nature will
thereby be debased, and this is true what-
ever may be the appearance of his external
conduct.

This view discloses the paramount impor-
tance of right incentives in school instruct-
ion and government—an importance not
fully recognized, and a subject very imper-
fectly understood. It is mot enough that
the teacher manages to secure dilligence in
study and good order. The vital inquiry is,
‘What zotives does he appeal to in gaining
these ends? If these are wrong, the re-
sult, however fair in external appearance,
will prove to be like the apples of Sodom.
There is, in brief, an inseparable connect-
ion between school instruction and govem-
ment and moral training.  Every exercise of
ithe school room entersinto and affects the
mmoral character of the pupil.

These scatements show that it is not en-
-ough that the teacher secures dilligence in
study and good order. These results musé
be attained by an appeal to motives which
quicken the child’s_sense of right and duty,
2nd develop and nourish his higher moral

nature. Neither a temporary interest in
study nor external propriety of conduct can
compensate for the sacrifice of those higher
principles of character, which are of slow
growth, but of abiding potency and value.
It is an easy thing to hedgein a child’s con-
duct by punishments and to urge him for-
ward by artificial rewards, but when the re-
straining hedge is broken down and the
temporary incitement is wanting, then is
seen the need of the power of self-guidance
and self-impulsion—an indweliing monitor
and a neverfailing impulse. The most
dangerous of transitions is that which carries
a youth from the restraints of outward con-
trol to the non-restraints of a condition of
untried liberty. The school life of the pu™
pil should prepaie him tobe a selfgovern-
ing being.

With these priacip.es in mind let us try
to distinguish betiveen right and wrong in-
centives, and determaine the relative worth
of the former.

The first and most obvious classification
of incentives is their separation into nafural
and ardificial. Natural incentives are those
which spring from the nature of the effort
or acquisition, following success or attain-
ment as a natural result, if not a necessary
consequence.  Artificial
those,rewards or incitants which are thrust

between the pupil and the natural results of

incentives are -

.
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his efforts. Their prime characteristic is,
that they are artificial substitutes for those
higher rewards which flow as consequences
from all right action, and, as such, they be-
come the immediate end of study and con-
duct.

Among the natural incentives are—

The joy of duty done.

Zhe pleasure of self-control.

The tnward reward of obedience.

The satisfaction of success.

The hope of jfuture good.

The desive of knowledge.

The pleasure of its acquisition.

T he satisfaction of overcoming difficulties.

The desire to excel.

The approval of otkers.

The approval of conscience.

Tl approval of God.

A little reflection will show that each of
these incentives is the natural result or at-
tendant of some duty or achievement of
school life. The human soulis so constit-
uted that every right act or possession brings
with it a joy, a satisfaction, or an anticipat-
1on, and {his is both a reward and an incit-
ant, What is needed ordinarily to make
this natural reward conscious and potent,is
the assurance of full success or complete at-
tainment. The child submits his acts or

acquisitions to the superior judgment of,

parent or teacher. If approved, the assur-
ance of success brings a conscious satisfact-
ion, joy or hope. His reward is thus made
sure. For the same reason men seek the
approval of their peers or superiors. They
desire to h ¢ their success tested by some
standard without and above them. Such
approval removes scif-distrust, and makes
rewards operative and satisfying, which
might otherwise lack potency.

“This view enables us to place among
natural incentives 21l expressions of approv-
al which furnish palpable evidence of suc-
esss. Among these are—

The expressed approbation of the teacher.

The attainment of an assigned standard.

That these may be natural incentives,
they must be signs or measures of actual
success, and must be so awarded and so re-
ceved. When they become the end of the
pupil’s efforts, when he ceases to look up
from the shadow to the substance, then
they ate no longer natural rewards. In
some of our graded schools the desire to
reach high marks is the “ruling passion” of

the pupils. They.study for “percents,” and
¢ram for “percents,” e

Among patufal incentives we should
probably ‘also ‘plage— ° '

An.adyancement ip studies.

A promotijn fg higher. dasses, .

These are the natural yewards of success-
ful effort, and yet they may be so.impressed
on a school as to teke theé place of ultimate
ends, thus becomming the most potent of ar-
tificial incentives, coneealing or .destroying
those nobler rewards which -border the path
of duty. ‘ ) o

Among avificial incentives may be in-
cluded—

Prizes of pecuniary value, as books, medals
ete.

Immunities, as exemption from lasks, coe
aminafious, efe.

Privileges, as holidays, early dismissal from
school, choice of seals, ele.

Tt is evident that neither of these three
classes of.rewards is a natural consequence
of the pupils’ success or attainments. They
are all artificial and temporary substitutes
for those rewards which are worthier and
more énduriug.  But they do notlack pow-
er. They inay be so incorporated into a
system of-school management as to become
its very life—the all-absorbing end of effort
and desire. L

Tt will be noticed that we have.not in-
cluded punishment among school incentives
natural or artificial. Its office is to restrain
to impel; it does not incite. It is the re-
served force which is brought up when in-
centives fail. , .

This simple classification of incentives
prepares the way for a consideration of
their relative wor:h and proper use.

It will be gererally conceded,we think;
that natural incentives are intrinsically sup-
erior to artifical. . They nourish and streng-
then the higher principles of character and,
at the same time, act through life, springing
up spontaneously in the path of duty and
success. If made potent in childhood,they
usually remain effective in after life. Ar-
tificial incentives, on the contrary, are tran-
sient and treacherous. They allure in
youth, but fail in life’s needs and conflicts.
The child always incited to duty by some
prize, immunity or privilege, depends in
vain on such helps in manhood. When
school days are over, if not before, knowl-
edge must be sought for its own sake or for
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its uses; and 'hélthet ihtégrity nor -virtue | tardiness checked in the same manner,‘ e
“Folds* ih its hafidsa biibe. ficentive of an early dismigsal of a alf
These facts not only indicité ﬁgesn erior [Holiday being used o ﬁrgart 2the gy for
worth of natural incertives; buf thiey show “bétter mbtives. It is evident that a dismis-
‘the ifipoitafice of their'use in- 4hé instricts [4al before the close of school as a réward
fon aifd control of ehildren. The feiEN& il prove, for such a purpose much more
‘should appéal 16 iotives. thit hive & -2bid Peffective than'a détédtion after school, But
iiig-pother and valile; and, throvgh su%lﬁ‘itw £6 ise such ™dans whén nathiral incentives
tives; he should strive to gticke the pyp ypil's “eAn be Made effective, is needlessly to sac-
sense-¢F right and- -dufy, Cérbilhlyy solofig ifice the Higher pnnc’ple of moral tfaining.
'4s ndtliral ‘Tntetitivés ¢an be made-éfféctive | Tncentives intrinsically wrong are, of course,
in séctiting stady’ aid’ good- conduét, thiey | aever to'be used,
should bé rélied upon. ‘It may be stated as a general prmclple
‘THis suggébts thé pioper ts¢- of amﬁcial ‘that lower incentives are always impropely
ihcenitives, - Theytate to'be'tedorted: Yo, “if | used when the higher would be equally ef-
at all, ds )m)porary expeﬁxentzi to: Wit up d lfective. Ldiver incéntives may be nécess-
-pupil of 4 séhvol tosthie pline bf’htg'h ¢- |“ary and proper in controlling a school of
“tives, ‘A tedchek Splaced in-¢ 3swages, but as fast as the savage nature is
‘ﬁadly demoidhze& §c2i001, Jistifissed él g& -dVercome, the higher should be ppealed
:pils whose corditewas gi;od a?rd&h@uf e« 1-20. The use of lower incentives should be
fore the féailar’time’ o c‘fbs sohbql "ginporary, and tlicy should be made pre-
*Fhi¥ Wad'dome &t firsk “Gach! Hal f —pa"ratory to those which are higher and
Ghice 2 &ay; Dist, 4% Soon a8 ‘she Had tHe facbler. Of two motives equally effective,
School welllish hand, ‘thipractice vias %vhé  behe higher should alwsys be placed before
dropped. We have "8éds “whispefing ‘aﬂd sthe pupil.—NVational Zzacher.

g ;An.,. L g

BOSTON KINDERGARTENS.

“Kindérgarten, oio kindergifteri” is a |order to see, as thoroughly as might be,
guiestion likely t¢ be much dxsrgc?(r:ﬁed Qur- {'what it is to be ahuman flowerin a child-
itg the coming suiimer, bt bnly b wAty- | garden.  Miss Garland’s hours are from
tuas, anxious to kiigw how Bist 10 tesf Andi| 9 30 AM. to 12.30 P:M.  Her school-year is
tend their human’ flowers, bt by School'| thirty-six weeks in duration, and her terms
Commissionérs, arid those in aut’hoh ggi; "¢ eighty dollars pef annjim.  To have a
efally, As Boston i$ the ?:&dﬁ(z a3 of longer school-yéar, she said, was of no use,
the kinderé&rten fiovement ini - Aneriéa, | Because such farmﬁesassent their children
peilidps Some aécdunt of the thgory snd £6 her never retamed to town before Oc-
practice’ heré wilk not be uninrerettify, Yh ‘fober, and some of them had even already
my feseatclies on this shbjec: g Went ﬁrz: gone into the country. Three hours a day

15 thidear ofd pation saint of - fhe ‘move- 3hi¢ found quite Tong enough to keep her
i #ént—, herself a wige, blesséd, 'grown -up Tittle people systematically busy ; for busy

ehild-—Miss Elizhteth Pedliddy. they are every moment of the time.

“Tﬁere atejiist 'for tde’ Kindelgattefis |  She takes children from thifee to Seven
in Bbston,* She  &did ; ‘111 tHe' fest ‘4¥e’| yéars of age. She would like fo have them
spunéus.” ’fﬁavﬁ Ed sitice” th t{s'f;e e entire four years. 1Itis a fundamental
-Gught toihave ‘inchided® ﬂvemb?&a', ‘%fxﬂy fheory of the kindergarten that no child
é blished uhider thedspides drtie -|'6hould even begin to learn to read until itis
End ‘Miilon, with ‘Hdiited: tehchers; 4| Séven years old ; and the prog s of some
€dhigrnilng €0 the ideds of ﬁoegelas far 4s:| children taught on this system, when once

puisible, “Miss Peabddy Stetidd to régard| they began to study, has been truly marvel-
iss Garland’s, in CHestnut treet, #s|i6us. Miss Garland has an assistant, anda
zather the model establistiment ; 50 X spent | second school-room, where a few of those
there one entire forenoon tiis ‘eek, in | who have been under her care uatil they
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were seven are now devoting a small  por- |\
tien " of every morning to learnmg to read,
and they are so trained in habits of minute
observation and close attention that they
seem to learn almost at sight. Her maxi-
mum number is twenty-two ; but she admits
so many eunly because among such little
ones there is seldom a day when all would
be present. One has a cold another the
measles, or an anxious grandmother, who
thinks the weather is too inclement; so
that not more than sixteen or eighteen are
likely to be in school at once, and that is as
large a number as the true kindergarten
“ought to contain.

I wish I could make a picture for you of
this room and the little people in it. There
are pictures on the walls, such as Cheney’s
crayon of the Sistine Mac..na on brac-
kets ; bouquets are in prety vases ; but,
above all, there is a wealth of green things
growing, potted plants, in large vaziety and
in a very thrifty condition. ~This_idea of
growing plants, you must understand, is one
of Froebel’s essentials. It is good for the
body, he thinks, to tend them ; it is good
for the soul to love and watch them. Each
child has one or more. His plant is as
much his own as his cap or mittens. He
waters it—he picks off the dead leaves—
he turns it toward the sun—he is proud of
it beyond measure, The children who are
present each day are allowed, as a favour,
1o tend the plants of the absent; and they
do this faithfully and with great delight

Imagine, in this picture-adorned, blossom-
ing room, a dozen little totts, more or less
—-guls and boys being about equally repre-
sented.  TFancy them seated in little
chairs, so as not to tire their tiny legs, be-
fore long low tables, just about as high as
the seat of grown up person’s chair, made
of light polished wood, divided by black
iines into square inches, by which the eyes
of the children presently become accustom-
ed to measure objects.
half 2n hour, busy perhapsat building with
blocks, perhaps a modeling in clay, perhaps
at folding paper, or drawing, or embroider-
ing on cards ; for no John or Richard who
has been trained in a kindergarten will be
necessarily dependent on his wife’s caprices
as regards his buttons. This work goes on
for half an hour, and then there is half an
‘hour of play But, first, I must tell you
about the * occnp«ﬁon,” as they call it.

"Perhaps it is drawing. .

Here they sit for:

Building with biecks sounds like mere
fun, doesn’t it ? but, really, it exercises
these little minds very actively. They were
given, when I was there, a cube, which in
Froebel's list of “Gifts”is numbered the
fourth. It is composed of eight wooden
oblongs, two 1nches in ldagth, an inch wuj%
and half an inch thick. These little o
longs are shaped like bricks, you perceive,
and with them the childien are instructed
to build. Each one must have his own
idea, and plenty of room is thus given for
invention. One built a bridge, with steps
leading up to it, suggested by the one in
the Public Garden Another made a sum-

- mer-house and explained his notion of its

construction. Another made what he called
an_engine, with the gate to shut when. the
bell rings, and the sign-board over it. He
had a spare oblong, and hesat it up on end
and said it was the man to tend the gate.

Another little fellow full of fun and bright-
| ness, made. a school-house and set a soli-

tary oblong. in front of the'door. “Who is
that? 7agked Miss Garland. “Thatis Ehse,
coming all alone, as she did this morning,”
he said, laughing. Elise was a small maid-
en, with bright eyes and many ruffles, who
was usually escorted by her nurse, bub w
had surprised them that morming by com-
g, with the utmost dignity, quite alone.

After this half hour’s ‘occupation’ was

_over,-there came half an hour of play. The

plays are set to music, and ave-the most ad-
mirablé system of ‘gymnastics imaginable.
Let no one aspire to teach a kindergarten
who can not smg tolerably, for the amuse-
ment is all accompanied by singing. They
play mostly ring plays, so contrived as

'thoroucrhly to exercise the muscles, to teach

grace of lnowion, and to prepare the little
folks for future dancing. After half an
hours play comes another ‘ocoupation.

For this purpose
they have peculiar slates, grooved into little
squares a quarter of an inch eachway.- This
aids them to be accurate in their lines. As
they 'go on the slates are changed, the gro-
oves becoming less and less deep, until at
las$ they can draw as accurately on plain
slates as they could “at first on_grooved
ones.  Or perhaps they weave paper,
choosing their own combinations of color.
"Or they model ; and one. Iittle  boy_ had
‘shaped out ‘of clay a surpnsmg good turtle.

"Their leaf i 1mpress1ons in clay were extreme-
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Iy delicate and pretty.  All their attention
is alert ; their habits of close and accurate
obsetvation are forming, and they are
so interested in what is going on as
as to know no weariness, They wait on
themselves, and put away all their imple-
ments as soon as they have finished using
them, with a careful orderliness which is
in itself an excellent training for the future
man or woman. They learn to be indepen-
dent and self-helpful.

There is only one public kindergarten
at present in Boston, but there is a wide-
spread desire that there should be others—
enough to accommodate the whole cityfull
of little folks. The one objectis the price.
It is the most expensive of public schools,

ordinarily attend to the instruction of fif

can betaught with advantage in a simgle
kiddergarten is twenty-four. Miss Garland,
in her private school, would not, admit so
large a number as this ; butit wduld be the
maximumnumberof the public kindergarten.
The single public one already established is
at the corner of Allston and Sumersét
streét, under the charge of Miss Symonds,
a teacher trained by Miss Garland. The
outlay for the necessary working apparatus
for the first year is notless than $150,andthe
city hesitates to pay a teachier a full teach-
er’s wages to instruct twodozen babies, and
to add $150 more to buy them scientific
toys. But the kindergarten advocates trust
to the success of this one experiment to
prove ‘their system so useful, and indeed so

do without it,—M1cHIGAN TEACHER.

because, while one teacher can and do;a}‘ necessary, that the public can not afford to

scholars or more, the utmost uumber which

.

EDUCATIONAL

CANADA.
‘A Convention of Teachers was held at

- Vahkleekhill og Monddy the 1oth August.

About ‘4o Teachers were present—A Teach-
ers’ Agsociation for the Courty of Prescott,
was fozmed, T. O. Steele, I.P.S,, President,
Messrs.  Knight, Maxweéll,” Wellwood,
Gamble, Waddell, Armstrong, -Cook, Fer-
guson, Lightfoot and McIntosh, Vice-Presi-
depts, James Hay, Esq., Secretary and
Treasurer. The President, Vice-Presidents,
Secretary and the following to be a Commit-
tee of management, viz: Messrs. Lemery,
Lacroix Sprowle, Waddell, McCann. and
Hoystead —The exercises were lively and
interesting. (Com. - .

ONTARIO TEACHERS® ASSOCIATION.—The
annual Convention of the Ontario Tedch-
ers’ Association was held August 12th,
13th, and 14th, in the theatre of the Nor-
mal School Buildings, Toronto. The at-
tendance of teachers was not very large.
Professor Goldwin Smith occupied the
chair. Dr. McCallum offered up prayer.
In the evening of the first day Professor
Smith delivered an able address to a crowd-
ed and deeply interested audience. A cor-
dial vote of thanks was tendered him at
the close. The Convention resumed at 2

INTELLIGENCE.

p. M. next day. Dr. Kelley then read a
paper entitled ¢ Where we stand.” The
_paper was well composed, containing many
 fine thoughts.and illustrations, was listened
to with pleasute, and a vote of thanks was
tepdered to Dr. Xelley. The Treasurers
statement showed a ‘balance of $110 on
‘hand, a very favorable exhibit. After seve-
(ral reports from Teachers’ Associations,
' Mr. R. McQueen read a lengthy and able
essay on “The antiquity and dignity ,of
the Public{Teacher.” In the evening Dr.
Wilson gave ¢n address, speaking with his
usual ability on * The place-of . Science in
IModern Education.” He received a hearty
vote of thanks. The Convention resumed
next day at 2 P. M., wheni the President
.called on Mr. J. C. Glashan, County Ia-
spector for Middlesex, for b's paper on
““Certain Theoriess of Education and the
methods founded thereon.” Mr. Glashan
excused himselfin a perfectly satisfactory
manner.

Mr. J. M. Buchan, of Brantford, read an
able paper on the co-education of the sexes.
Considerable discussion followed.

The Cowamittee on nomination of officers
had their report ready, which waspresented
by the chairman, Mr. McIntosh. The fol-
lowing were the nominations:—

T

PEZERS
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“For President, Professor: Goldwnermth }

che-Presxdents, Dr. Kell lD. T, Johnston,
obm:g, ames T’ umbn}{ Edwaxd Searlett, |
Coburg ; Wm. Watson, Weston;Dr. THor- |

burn, Okta.wa 3 Cor. -Secxet:gry Thomas
Kitkland, M. A. ; Recording Secretary, As
McMurchy, M-A.; ; Treasurer,S: McAllis.
ter. After some furtherbusmess, [votes ‘of
fhanks &c., the Convention closed by smgo
ing thie National Anthem, '

Councrr, OF PUBLIG ' INSTRUCTION.“~
“The following is the official stitemient of
wotes cast at the recent elettion

“High School Masiers.

Professor Wilton.. ....oovvvvnnenes 125
Mr. J.-H. Hnﬁfer. Ceeeeas cereaes .. ‘Es

~Public: School .deters.‘ ,
‘Snfith,  Singater.

C'ounnes.. cheene 1389 1344
Citics cavnnnen .. 89 49
TOWDS...v.unues 234 ¥
. 1612 ‘1335
Majority for Smith.........c.... a7y

Sehiaol Irx}pedbrs

Mr:S/€. Wood, McP. Po..oenine 30
MA‘IH‘ S"Macdonald tereresienes dY
Mre. David Mills, M P 1y

“EDITOR'S DRAWER.

“READING AS'AN" Arti—We " give ko Ahis  (5tie,
another of My, Lewis" valiable seriey offalpefidn.
thin subject. The néxtwill appear in e Novéins
ber Now

“Thatiis D, — 1 Eiiséqijeiiceol ofher. prcss~
itig dethands on ‘.ns tizte, Mr, “has been
“@nablé to furnish thie usuzﬂ “ Teache!s Desk ¥ thia
aionith, ' Next, monﬂi we' expeqﬂxe wﬁlrm‘oxe fhan
fgéke up for it B giving in a&&itxon to the ¥ Deskn |
solutions to'Exammatxon Questxons

“We have rebeived from’the Publishers éﬁm
“Stevenson & Co., Thronto, ‘4 ¢opyol Wboﬁ'q
Granrinar'SchoolPexts,”  The' volimie before 43
s “ Virgil's neid; Book TL” The désign of the |
wotk, as " the:iauthor, “Mr. Samwel Wod; M; A.
Rector of Kingston-Collegiate Tnstifdtefeaysiti the

s preface; is ‘20 afford gyery facility ‘991531?513 to
aequire a complete-and acokite knowiige &F the
geammatical eonstruction- of:thi lasiPusge” -We
| an pnlo <y thay: - the woik Hisplagisrgreat: eate-on
the'part of the anthor, and by the repested sefercns
Ces.to/thr authotized gfammar must yery mxterial-
[ 1y 2id the student in mastering the. difficulties of
‘the dead lingtages,

o o‘l'nve a1so reesived from tbe ‘New York Pabd-

Bung Co., 4 gectio qf' 4 tidy otk entitled “{Onr
FEHEY . Ired Years” fobe published directly.
e de ign of the work is ¢o ‘show the pr of
8¢ American Republio during the firat undss
years of their existence. 'The work is well got:up,
neatly printed, and deserves to command an exX-
“Yensive-sale.




