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Editorial

The New Year

To some of us it is a return to an
old manner of life; to others it is the
beginning of a new order of things;
to all it is a eall to a service which
demands intelligence, patience and de-
votion.
thghe» wish of the Journal is that in
ha vear to come all our teachers may
su:e abundant sucecess, and that the
thee(jss may be of such a kind as to win
pu/)'ldpprova] of the parents and the
t pils, and the consciences of the
eachers themselves.
mi?bat is ‘it to sueceed? What but to
o tllste.r faithfully to the highest needs
fon he pupils and the permanent wel-
are of the province?
pelgay eyach pupil be enriched in ex-
morence. May he know_ gomething
benet of truth, feel something more of
ne;;’ v, have greater zeal for.l‘lgh'{vem}s‘
tonts May he learn to be right in in-
f(’)PnlOn. faithful and persevering i all
to dlS of action! May he have power
: o good and power to resist evil!
he?;the through the exercise of head,
Homt 1ilnd hand develop power for ac-
Son May he in work and play learn the
.M;’ and the glory of serviee for others!
lifey‘ he learn that the way to save his

> 18 to lose it!
eauM:y each community be blessgd be-
]ittipe of the work that is done the

i hl‘(*d schoolhouse! May there be
Shig) ter homes, more loving relation-
; de; T, more generous culture, higher
t érS and loftier aspirations! May

‘Te be around every fireside more of

e spirit of comradeship, more of the

spirit of song, more of the joy of liv-
ing! May there be among the churches
less of bitter rivalry and more of Chris-
tian unity! May there be in publie
affairs zeal for community welfare and
honesty of administration! And may
men and women everywhere, because of
the influence of the teacher, learn to be
holier, sweeter and more refined!

This is the best wish of the Journal
for the year 1915-1916. If there is in
this wish little reference to the pro-
gramme of study and the system of ex-
amination, it is because these are only
means to ends. Education is a serious
business. It deals with life, in indi-
viduals and communities. He who
thinks in lesser terms than this has
missed the mark. The guiding motto
for every teacher is this: ‘I have come
that they might have life, and that
they might have it more abundantly.”’

————

Goodness
r the doing of good,
1 vocation to which

d. As the years mul-
wing convic-

Beneficence, 0
is the universa
all men are calle
tiply T have the ever gro
tion that the real interpretation of life
is to be found only in a steadfast de-
votion to the doing of good; that in
the intent of our Creator our one mis-
gion on this earth is to renew its face
physically and morally; to reconvert
it into a paradise for human habitation
and delight; and to restore to man the
lost image in which he was created. All
other vocations—all trades, employ-
ments, professions——should be held
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strietly subordinate to this supreme
vocation of beneficence. Why am T a
scholar, a preacher, a lawyer, a poet,

a farmer, a teacher, a tailor, a cooper,

or a merchant? There is but one reply
to each and all of these queries. ‘RBe-
cause I see in these several vocations a
fair opportunity to do good, to serve
my generation, and to benefit the
world.””  Clontrariwise, why am T to
shun certain other vocations to which
T sce many of my fellow-beings devot-
ing themselves? Because the direct and
the indirect tendencies of sueh voeca-
tions are to produce or to perpetuate
evil, to make men worse and to carry
the world farther and farther from its
ideal state. None of these (uestions
can be answered from a consideration
of wealth, reputation, or even personal
happiness. We are to ‘‘seek peace and
ensue it,”” even though we are sure to
incur stripes, reproaches, poverty and
shame; and we are to avoid evil pur-
suits, even though they insure wealth,
honor and reputation.—The Education
of Teachers, Payne.

————

This is a pretty fine text from one
of the greatest among teachers. Sup-
pose for a mqment that we lived up to
it. Suppose that all our pupils left us
with desire and power to do good. Can
you imagine anything that would be
of greater value to society, and of
greater value to the pupils individually ¢
Looking over our history this last vear,
can we wish anything more sincerely
than this, that our public men in
Canada were good rather than clever?
Have we as a people been putting a
premium on intellectual attainment, on
cleverness, on power to amass wealth?
As teachers, have we been thinking too
much of scholarships and marks and
promotions, and too little of character,
goodness and sweetness?

Here are my thirty little ones, all
different in their attractiveness. Which
one pleases most—Gracie, who is quick,
clever in her studies, but jealous, un-
truthful and ungenerous; or Bertha,
who is somewhat slow, somewhat
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dreamy, but lovely in disposition and
honest to the core?

There is Barbara! T ean remember
her as a little girl at sehool. She was
always a little behind in everything.
Her spelling was bad, and her arithme-
tic 'worse. But T met her recently. and
she is now such a lovely young woman
in every way—a friend of everyhody,
useful to everybody. ~She seatters sun-
shine swherever she goes. Yes, in the
home, in society, in church life, vou
can always count on Barbara. She
takes one hundred per cent. in every-
thing.

And her companion, Gertie? Why,
she was first at school, of course. bhut
how does she rank now? Well, we
need not discuss that; only she is not
in Barbara’s class. That is all.

Of course, you may say that Barbara:
had a good home, a good mother. Why,
of course. And her mother put good-
ness as the big thing in life all the
time. That is where she was wise.
Gertie’s mother put smartness first,
and Gertie is today smartest of the
smart. As for me, the teacher of the
two girls, which did T put first, and
which would T put first if T were doing
all over again?

We thank Mr. Payne for his sugges-
tion. Tt will bear fruit.

School and Home

If, as Horace Mann said, it is a erime
for a boy to grow up in ignorance
of reading and writing, what sort of
an offense is it, pray, for a girl here
to grow up in ignorance of cooking
and sewing? Think from what kind of
homes tens of thousands of our chil-
dren in the public schools every morn-
ing come—rooms disordered and ill-
kept, amid foul surroundings, presided
over by a mother who eannot decently
patch or darn a garment that is be-
ginning to give way, and who knows
only enough of cooking to take the
perhaps abundant materials supp]ied
her and render them, by dirty and
wasteful processes, into disagreeable
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and indigestible masses productive of
dyspopsia and secrofula, and provoca-
tive of a craving for strong drink. As
a mere matter of publie safety, can we
iffgl‘d to breed such a population?—

Dllggussmns in Edueation.”” Walker,
p. 169.

After all, is not the breeding of a
right population one of the chief econ-
cerns of homes, schools, churches and
states? The first consideration is get-
ting the bodies right, and this alone
will justify attention to clothing and
food; the next consideration is to get
a'modomte degree of comfort and hap-
Piness, and this means attention to the
very same things and to all that we
connect with the thought of good
housekeeping. Tt is just as necessary
for the state to have good fathers and
good mothers as good carpenters, good
.f"arplers and good storekeepers. Flour-
Ishing business alone will not ensure a
country’s greatness. Yet some will say
that in the homes children will learn
all ahout food and clothing and econ-
omy and ecaring for children, and that
the sehool should attend to the things
children will not receive outside its
wallg, This is a meaningless doctrine.
The school can well be authorized by
the people to do whatever it can per-
form more effectually than the average
home, and the average home can do
very little in a satisfactory manner.
In the last fifty years public attention
has been paid to sanitation, to disease
and the like, and the improvement has
b?Pn wonderful. In cases where indi-
viduals have been left to manage for
themselves, failure has been most pro-
hounced. Thus kidney diseases have
ll_llCI‘easod 131 per cent., heart disease
o7 per eent., apoplexy 84 per cent,
while smallpox, typhoid fever and
other diseases controllable by publie

vgiene have almost disappeared.

A new breed of homekeepers must
be developed, and the sehool must assist
I this development. Good cooks,
Wothers who know how to practise
economy, fathers who know how to
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keep clean, are just as much in demand
as people who know how to read novels
or caleulate per cent.

The argument of Mr.. Walker might
well be ecarried over to the teaching
of civies, manners, hygiene—and indeed
all these studies have found a place on
the programme side by side with the
old instrumental studies—the three R’s.
The only way to know what to put on
a programme of studies is to look in
upon the child and his needs, and out
upon society and its needs. The prob-
lem of the future of society in this prov-
ince is such as to cause not a little

anxiety.

The University

It is about time a change was made
in the University Curriculum. Tt is
not irreverent to speak in this fashion,
as the affairs of the University are no
more holy than those of the sinplest
clementary school. If the secondary
and elementary schools can alter their
course of study and methods to meet
the needs of a progressive civilization,
the University ought to be able to do
the same thing. In fact state univer-
sities on this continent have shown
themselves more progressive than the
schools below. Direetors of these insti-
tutions have felt that the universities
were to minister to the needs of the
people and have organized departments
and eourses of instruction so that these
needs might be met. Tt Is necessary
for our university to be as fully alive
4s the best university in”the land. We
cannot be held down by tradition. We
must either meet the needs of the com-
mnnity, or go out of business.

The first needed reform, and the only
one, to which attention is called just

is that of re-organizing the course
gree in arts may

a knowledge of
han that of Eng-

now,
of study so that a de
be obtained without

two languages other t
lish, and on the part of young women,

without such an extensive knowledge
of mathematics. As things are now,
hundreds of young men would take
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university training, were it not for
compulsory Latin. These young men
would be a ecredit to the university.
They would probably have, on the av-
erage, more culture, more strength of
.character, and more practical ability
than the average university graduate.
And as for the girls, no one can but
admit that if they were to spend the
time now given to algebra and geom-
etry on literature or art, it would mean
much more for culture and for service
in the home and in society.

Because language and mathematics
were so prominent in ancient currieu-
lums we must not think that they
should oceupy first place in the univer-
sity course of today. In Manitoba we
are going along in the spirit of com-
promise accomodating ourselves to hoth
the ancient and modern view. We have
been victims of compromise too long.
‘What we need today is to take cour-
ageous action. The only thought should
be, to meet the needs of the people.
Tt is necessary for the University Coun-
cil to ‘‘get busy.”’

Pressing Problems in Education

It is interesting to consider the prob-
lems which face the new administra-
tion in Manitoba. To perceive the prob-
lems is the first step towards a solu-
tion. In some cases the .solution may
be speedy ; in some cases it must be by
a gradual process; in other cases de-
ferred. Here are a few problems that
suggest themselves:

1. The problems of the elementary
school—Attendance, buildings, equip-
ment, p]dygloun(h medical inspection,
permanency in teaching profession,
publie spirit.

2. The problems of the secondary
school—Attendance, revision of pro-
gramme in rural high schools, exten-
sion work.

3. The problems of university educa-
tion—A site, a building, a form of gov-
ernment, university extension.

4. The problem of a united people—
Bi-lingualism, education of parents.

5. The rural problem—Transporta-

tion, consolidation, health, social cul-
ture.
6. The teacher problem—Eftective

training, proper supervision, retention
in offlce

7. Organization—The larger umt the
ldrgel school board.

8. Vocational education in towns, in
rural and consolidated schools; the fu-
ture of agricultural education, _

9. Supplementary means of educa-
tion—Evening schools, public play-
grounds, schools for foreign-born,
schools for clerks and apprentices, pub-

HON. R. 8. THORNTON, Minister of Educatiorn

lic picture galleries, libraries, Iectures,
correspondence schools, schools for
blind and for other defectives.

These are but a few of the many
problems facing a minister of educa-
tion, and it is quite clear that some of
them cannot be dealt with now. In
some cases the action that has been
taken practlcally fixes action for the
future; in other cases there must be

gradual modification towards a mnew

=
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A FUNDAMENTAL PROBLEM

DOl_lcy; but in a few cases the only wise
‘t‘:;.i .pl"op.er course is the bold one of
it aIllng right about faee'. TFor in.st.ance,
ViSiopr)gramme of studies requires re-
N n it must be made with care and
¥ slow degrees, the policy of consoli-

- dati . .
ation must either continue as a mat-

Z‘zr tOf local initiative or as a matter
fr: rolled from the centre—that is,
Angl the Department of Education,—
two thﬁjl‘fl is a great diff:’erence in.the
turﬂpohcws. 'Or the policy of agmeul-
-favfo educatlon. Which has hitherto
e red centralization must either be

ntlnue_d because of the capital ex-
fne;l(ied m the central buildings, or it
ar st be dls.earded in so far as element-
Syg,f work is concerned, in favor of a
theiir?l brought close to the farmers in
fratiy omes,. 0{', to take apother illus-
orn ;1, the pthy of putting foreign-
ore] eachers in charge of children of
cons agn-brorn p_arents must either be en-
tieulaged- or discouraged. At this par-
fo exr time the J.oqrnal does not care
pointspress an opinion on any of the
t6 sh mentioned. Tt only raises them
Ye ow how great the task is that a

n%al‘tfment of Eduecation has to face.
in lii{(.; course, loea} school boards have
solve manner their own prob]epls to
dOub% %ll)nd many problems can without
“athe e best settled by school hoards

r than by a central authority.

A Fundamental Problem
Suppose you are able to speak freely

and .
Pose correctly in two languages. Sup-
of you are put in charge of a class

anZE:;dren who know only one of these
o Speaglfs{hand you wish to teach them
instl‘uctio e other. Shall you in your
Ruages n mfmke free use of both lan-
Ruage ’y:r will you use only the lan-
learn ¢ '1‘:1 are wishing the children to
are i 5 ‘l’)D}lt it concretely: If you
he chilg olish community and wish

ren to learn English, will you

" gon watching a
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confine yourself while teaching Eng-
lish to the use of English, or will you
give explanations in Polish? The
answer given to this by experienced
teachers everywhere seems to be n
favor of the use of only one language.
Tndeed, it is claimed that the best work
can be done by those who do not know
two languages.

Mr. A. P. Soland, Supt., Newark,
N.J., says: ‘“‘To instruct in English we
employ a number of teachers who speak
the native tongue of the pupils, and
others who do not. Our experience
proves that as a rule teachers who do
not speak the vernacular of the non-
English pupils are more suceessful than
those who do.’”” This is but typical of
hundreds of testimonies that may be
given. Tt is the testimony one might
expect if he considers how children
learn to speak the vernacular in any
tongue. They do not have one language
to explain another, but they make wide
use of inference. This is the whole
thing. Where a teacher is ever at hand
to give knowledge and save pupils from
using their own powers of judgment or
inference, they never really become in-
dependent. They do not think in Eng-
lish. They make only seeming progress.

Tt will be granted, of course, that in
the case of certain abstract terms it is
very convenient to use a phrase of an-
other tongue to explain an English
phrase, but even here it is possibly
better that pupils. should be~ thrown
upon themselves. A kind-hearted per-
butterfly escaping from
o ‘assist it. Tf he
deformity. Might

the case under

its envelope wishes t
does so he produces a
it not be even so 1

consideration?
ple applies all around. If

The prinei
one is teaching French the lessons
should be all French; if German, all

German, and so on. Will readers of
the Journal express opinions freely on

this point? It has wide practical sig-

nificance.
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For the Month

THE HARVEST

Here is an illustration of special
work that may be done this month.
The one topic of conversation—leaving
the war out of acecount—is the harvest.
How many problems ecould be intro-
duced into school concerning the har-
vest! How many profitable discus-
sions there could be! How much valu-
able reading could be done!

Consider, for example, exercises in
arithmetic. Here are a few:

(1) What is the probable yield for
the three western provinces this year?
(Wheat 222 millions, oats 2563 millions,
barley 54 millions, flax 7 millions.)
(2) Find the value at 80 cents for
wheat, 40 cents for oats ete. (3) What
difference to western farmers would it
make if wheat lowered in price 6 cents
a bushel? (What causes it to lower
in price?) (4) Find the cost of ship-
ping to Port Arthur at 12¢ a bushel.
(5) How much wheat grown in the
school distriet this year? (6) How
many acres? (7) Find the average
vield per acre. (8) Caleulate similarly
for oats, flax, barley. (9) What is the
value of the grain raised by the school
district? (10) What percent. of the
income does it take to-pay for the up-
keep of the school (salaries, taxes, fuel,
supplies, ete.)? (11) How many dol-
lars would the school have to spend on
a library, if taxes were levied on grain
at one cent a bushel? or if land were
taxed one cent an acre? (12) If people
on the average eat one-half a pound
of bread in a day, how many people
could be fed for a year by the crop
of 19157 (13) How long would the
oats last for a million horses, each
horse getting 3 gallons a day? (14)
How many barrels of oatmeal produced
in the school district this year? (15)

How many tons of straw to an acre!
(16) How many tons burned? (17)
Higher classes can reckon the waste.

There may be similar questions in
geography: (1) Where is the wheat
sent? (2) By what routes? (3) What
is received in exchange? (4) Where
does the flax go? (5) What is done

_with the barley? (6) Make a plan of

the provinees, and mark in grain pro-
duction for each section. (7) What
fraction of arable land is under culti-
vation? (8) Draw a map to show arable
sections. (9) Show effeet of Dardan-
elles opening on grain, ete.

There may be readings—descriptions
of the grain fields, harvesting and the
like; spelling contests in which every
word pertaining to the crops may be
used; compositions in which every
phase of harvesting and crop-produc-
tion may be described; bookkeeping in
which statements of acreage, cost 0
sowing, harvesting, threshing, ete., may
be placed side by side with proceeds.

Seemingly there is no end to the
exercises that may be associated with
this topic. Then there is the decord
tion of the school with grain, the selec¢
tion of choice heads, eompetition for
best cup of wheat, oats or barleyi
drawings; collections of post cards oF
photographs; collection of deseriptive
cuttings; comparison of crops in thi®
land with crops elsewhere. Last of all
there is music and poetry suitable t0
the month. And, of course, the manu#
work suggests weaving or plaiting‘o
straw, the making of boxes for testing
grain, and a hundred other things.
teacher would be very unwise to let

the month pass by without referring 0

the harvest.
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Primary

QTUDY OF A CONTINENT

By ROBERT M. BROWN, Rhode Island Normal School
Providence, Rhode Island

L4\

fm} }“‘)'r [{)Il‘esent paper blazes a way
the l%t? 4 eHls‘and test questions in
case ‘ :yt}of 4 cpnhnen‘r—ln this
of ﬂ']e ;0;)1' )1 America. O{lly such
as will f“i.]f/‘c'c-lnatter'ls admitted here
Undorqf(}u ?ISh an outline, and it is to be
o ﬁaA . O(t thap \yhere there appear to
not l'glfn omissions the material was
take *vant to the problems under-

'n, although it may be vastly im-

. Portant from another standpoint. There

1?0?;20? training in.making generaliza-
map.g ori;oén the outln'le qnd topography
a g0~0d " South Amer’ilca in order to gain
contro] conception of the value of these
I)l‘ob]ms" and from them some simple
N I)I’lsgosfzsyofb(;hformulate&, but for
e is paper these maps
:i(:lg(leﬂ'}?r with the wind maps for Ju?,v
will }’)P“Itlulﬂry with isotherms inserted
rst xe taken as the background of the
1 ‘RY‘}GS of problems.
m.eri ainfall.—The study  of North
Dal‘ati(ena and of the wind belts in pre-
ollowe: 1 for South America yields the
OWing summary :
eul';:l?t 1Sfthg resultgn.t of an ascending
Mass of of air containing moisture—the
meel, ascending air expands and cools
anically, the moisture condenses

and )4 .
eausedatl,l;; Ascending currents are

. (2) Heated air, which, becoming

lig]
pegrer than the surrounding air, i
ghed wp, as iny (1) doldrum belt;
(b) ‘X of preya‘i]ing westerlies.
as oy . ‘slop‘e intercepting the winds,
l.y' (3) windward slopes.
a lr;esl:, conversely, is the resultant
may oce of ascending currents and
or g cur under descending currents
surface winds
a S
by graviiscendlng eurrents are caused
of weste )]' (1) doldrum belt; (2) highs
polar iliglillses; (3) leeward slopes; (4)

of

(b) Surface winds are drying and
cause dryness when they blow persist-
ently over the land: (5) trade winds
over land.

With a proper preparation, questions
or tasks are possible which call for no
great ability, but which demand thor-
ough knowledge.

Locate a region of heavy rain; a
region of light rain. ‘What is the rain-
fall of southern Chile and why? On
an outline map, make a rainfall map
of South America—using solid blue for
areas of heavy rainfall and leaving the
regions of light rainfall uncolored.
Areas not falling into the two classes
may be considered as having a mod-
erate rainfall, and may be colored a
light shade of blue. ,

The comparisons of the pupils’ maps
with an accurate rainfall map will
show how far the reasoning process has
been followed; and the errors in the
maps will expose the weak points in the
teacher’s presentation or the pupil’s
comprehension.

9. Temperature.—The climatie con-
trols are latitude, altitude, proximity to
the sea, winds—especially direction,
and whether or not they blow from
land or water—and rainfall. In dis-
cussing the temperatures, there has
been too much generalization; teachers

have been satisfied with ‘“hot,”” “‘cold,”’

or ‘‘temperate’’ for answers. The word

¢‘temperate’’ has no virtue execept to
cover a vast amount of ignorance, and
little knowledge of middle-belt climates
can be gained unless the ranges of
temperature between extreme seasons
are considered.

Discuss the climate of Para from the
standpoint of the five climatic controls.
Jompare the effect of each control on
Para and the pupil’s home town and
establish the causes of the difference.
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Compare the temperatures of Para and
Quito; of Para and Valparaiso. From
the isotherms, state the annual range
of temperature at Para and Rio de
Janeiro. Account for the differences.

3. Vegetation.—As climate is the
greatest factor in determining the dis-
tribution of plants and density of vege-
"tation, the conditions affecting density
and kinds furnish a preparation for an-
other problem. Very roughly, regions
of heavy rainfall yield forests; regions
of light rainfall or having periods of
drought are treeless, but grasses thrive;
regions of moderate but well-distribut-
ed rains are generally wooded (open
forests) in their natural state, but offer
excellent areas for agriculture; regions
of little rain have desert plants.

‘What will be the vegetation at Para?
at Tquique? at Quito? Locate grass
areas in South America. What are the
Hanos? the pampas? the campos? Where
will trees probably be found on this
continent? Construet a map showing
density of vegetation.

The emphasis in vegetation is less
upon density than upon products of
commercial value. Problems under
this heading may be approached in two
ways: first, given the conditions under
which the staple products will grow,
find the localities suitable for these in
the country, or, secondly, knowing the
conditions and loeations, determine
whether the conditions agree with the
. statements already made concerning
the temperature, rainfall, altitude, and
latitude of the areas.

Rice requires 60-80 degrees for ripen-
ing, an abundance of moisture, and is
generally grown on low, alluvial lands
in the tropics.

Sugar eane requires rich, moist soil;
must be practically free from frost,
even in winter; and thrives best in low
places in the vicinity of the sea.

Coffee grows in well-watered moun-
tainous regions, 1,000 to 4,000 feet high,
in the tropies.

Wheat requires a mean summer tem-

perature of 57 degrees and plenty of

sunlight.
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‘Which of these (and other) produects
will grow about Para? Rio de Janeiro?
Quito? Buenos Aires? From a study of
the maps already presented locate on
an outline map the parts of South
America which fulfil the requirements
for rice. Find a rice map of the con-
tinent and note where rice is cultivated.
Why are not all the areas capable of
vielding rice used for rice culture? Do
the same thing for the other produects
of South America.

Accurate vegetation maps showing
density of vegetation cover and the dis-
tribution of important produets shounld
be presented. It is, of course, recog-
nized that maps showmg distribution of
any staple of commerce are not in them-
selves sufficient, and they should be
supplemented by a graph or statement
which shows the amounts of yield in
the various localities.

4. Animals.—If the semi-arid locali-
ties, inasmuch as they are covered with
sparse grasses, offer food for cattle, it
will be possible to discuss the eattle in-
dustry of South America from the .
standpoint of the controls. Plot upon
an outline map the areas which, because
of a short seasonal or a slight yearly
rainfall, are covered with grass and are
thus suitable for grazing. Compare this
with an animal map and account for
the divergences.

Among the controls which should be
presented before proceeding far in the
study is the soil map, and this can be
interpreted to mean not so much the
character of the soil as the special soil
products. Tn general terms. 1amfal
and topography furnish good criteria
for the soil condition, but the distribu-
tion of important mineral% in Sout
America—the gold, silver and sodium
nitrate especially—is a large factor iB
the distribution of the people.

5. Commeree and Population.—Areas
of largest commerce are found where
the staples of trade oceur in g:reatest
(uantities, and they are generally 10-
cated near a convenient harbor or st8
tion; areas of moderate commerce fol-
low the same law somewhat modified?
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Inaccessible areas are undeveloped and
gi?{Pre.n areas are unproductive. Con-
nldering the presentations up ‘to this
f(?lnt, it will be possible for the pupils
thepf“?pal't.% a commerce map, s.howir}g
Othe?'leas indicated above. Here, as 1n
vial cases when an accurate commer-

'L map is presented, a number of
g;’;gtiwﬂl probably have to be consid-
ed ecause of the departures of the
bupils’ maps from the true one. As
EOlnmeree is to a great extent influ-
meed by the density or sparsity of
Population; a map showing density of
Population could be made by the pupils.
in6. Exports and Tmports.—The teach-
eog of the exports and imports of a

untry from a tabulated list is a dead-

€nj ,
arrllmg_m’ocess, and rarely accomplishes
Ything. Tt is evident that a country -

wi .
“'OH] 9341)01“1: products demanded in the
OVerd]S commerce of which an exeess
JVer home needs is produced, and will

-im o X
Port the necessities and conveniences

th;lf"e which the land does not yield.
. f:{‘icemmns to .this rule are relative-
fv0rt}i v, ?11t prominent enough to call
merii Spemal. explanatlon.. In South
Whi(;h ta}; a review of the chlef product.s
ties oy he country possesses in quanti-
port ght to malke clear what the ex-
.18 are; for instance, on the vegeta-

ti
1O map wheat and grass lands for

griz;:g were _inflicated for Argentina.
ant pr:)V;iS & distinet absence of import-
nds of( ucts such as the United States
¥ Whichvalue’ notably coal and iron,
If manufacturing is carried on.
Ofailfzzzlt{factured goods will be a need
textiles mna; foremost among these are
on c(»),neotton apd woolen cloths, and
acture dleftools, implements and manu-
argelyi Ood_S- Arger}tina engaging
Neeqd g n &grlcultur.'e will undoubtedly
does Rigrleultural. implements. What
o ex;ogte Janewq need? What are
Tquigue s and imports of Para!?
1(3!;Ax isg efneral treatment of South Amer-
requently followed by a special

this j .
his i true, then it must be evident

251

treatment on specific important areas.
On this continent this would include
Rio de Janeiro and coffee, Buenos Aires
and wheat and cattle, Iquique and sod-
jum nitrate, and Para and rubber; or,
as is the custom, the leading states,
Brazil, Argentina and Chile, are studied

in more detail. In any case, the work

is a review of generalizations, together
with a few points of more definite
knowledge. In the case of Chile the
maps of position, topography, winds,
rain, soil, commerce and population of
the continent tell the story, and little
more is needed except now and then a
clearer picture of a few regions, which
may fall into the category of type-
studies. Tt is diffienlt at first for pupils
to appreciate that the needs of the home
loeality are not the needs of all peoples
ander diverse conditions of life; that
meat, an essential part of diet in parts
of the United States, has no great place
in the life of the people of Para, but
considerable training should be given
along this line. Questions and prob-
lems on the work may be from actual
cases or may be hypothetical.

Draw the following areas: a map of
a locality, 300 miles from coast to moun-
taing, in the trade winds, which will
be a desert; a map of a region with
uniform temperature, indicating its
climatic and topographie conditions
and enough data to explain the climate;
a map of a locality producing rice,
wheat and cattle, and possessing a har-
for which has to be protected by artifi-
cial means from the winds; an area hav-
ing a gold-export trade, but importing
foods, textiles and implements; a sketch
map of Peru (exporting metals, sugar
and cotton, and importing preadstuffs,
hardware and cotton cloth) showing
the basis of her trade; a map showing
the reason of the lack of rainfall about
Lake Titicaca; a map of Chile'which
will explain her three types of climates,
and at the same time will illustrate the
industries of northern, central and

southern Chile.
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PRIMARY GRADES—SEAT WORK

In the early months of the sehool
vear when it is so hard for little people
to settle down to real work, T have
found this device in seat work profit-
able employment for the so-called
‘‘busy-work’’ period. Materials requir-
ed: Discarded readers, elippings from
newspapers, magazines, ete., thin card-
board, envelopes.

For the first step in the work select
a page that has a picture. Mount the
pieture and printed story on separate
pieces of cardboard. Now write the
story on another piece of cardboard and
cut between words. Put mounted pie-
ture, printed story and cut up words
into envelope. Now this seat work is
not mere ‘‘busy work,”’ and it can be
used in several ways. Of course, the
first way which suggests itself is match-
ing the written words to the printed
story. A child never tires of this, and
vou will find he learns a great deal
from the comparison and diserimination
used in his work.

Another way is to read the printed
story silently, put it back into envelope,
then arrange written words to tell the
story about the picture. Again, to vary
the lesson, tell the children to leave
picture and printed story in the en-
velope. Select the written words, be-
ginning with ecapitals, and make as
many sentences as possible. Now take
out the printed lesson and compare.
Some day, give the children paper and
let them copy the printed story. Now
arrange the written words and have the
children compare their written work
with that done by teacher. This may,

or may not, be an aid to work in pen-
manship—depends on how carefully the
teacher’s work has been done.

Now in order that this seat-work, or
any seat-work, may be successful, we
must make the children feel that their
work is to be inspected and appreeiat-
ed. Tt does not take very much time
out of a lesson for the teacher to walk
up the aisles, give a little pat here, a
nod there, a ‘‘silent word’’ to the lazy
child, while his industrious neighbor
receives a ‘“Well done, John! If
there is time, allow some child who has
done his work extra well to read the
story to the clagss. After a child has
worked hard, T think he is entitled to
a little reward for his effort. There is

nothing much more discouraging to a

pupil than to work diligently all the
session and have his seat work collect-
ed without a word from the teacher.
Now if something should happen so
that you cannot inspect work, it will
not lower your dignity very mueh to
explain to the little folks why you
couldn’t look at their work.

T have been asked in connection with
the aforementioned device in seat-work,
if there isn’t some one in the class con-
tinually raising his hand to say that
he can’t find certain words. No, for T
tell the children at the beginning of
a period to leave a space for the word
they can't find and go on. Tt is a good
idea to have a number of the small
cardboard slips on the desk, and just
before the envelopes are collected write
the missing words and give to owners.

BUSY WORK A PART OF THE REGULAR PRIMARY WORK
By E. A. 8,

Busy work is probably one of the
most thoughtlessly planned, carelessly
executed and hastily examined, of all
primary school work.

It is thoughtlessly planned beeause,
many times, it has no definite aim nor

any immediate connection with any
other work. Disconnected busy work
is of little value, except as a diversion
to be used once in a while for variety:
The most helpful, and the most inter-
esting busy work follows, and go€$




BUSY WORK FOR FIRST GRADE PUPILS

hand in hand with the regular teaching.
thoer eXam‘Ble’ t’lge teacher has tanght
Sueewo(;'d doll’’ as a new word. The
Suehee Hng busy work should only be
ut]ia? shall help to fix t.he new word.

Yneanmng the letters with peas will
e t}fometh}l}g‘to the children. Trae-
pab e familiar form through tissue
opfeir (‘;vﬂl stamp the word on the mind.

eousfs , out of a ha_ndfu] of miscellan-
“(loll}r;ord-s’ all the little cards that say
childr will be-a delight. To send_the
ines en to their seats to draw stmlg}}t
Deg‘s’ iOI’ to make chairs with their
ot ;tg not (_)nly useless as bu:%y work,

the milsddemdedly wrong, as it causes
chan nd to suddenly make a radical
eengs. If the number ‘‘four’’ has

val aught as a whole, what is the
e of the succeeding busy work that
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requires the child to i1l his paper with
the letter e, or allows him to make any-
thing that happens to be on the black-
board in his busy work?

One of the charges against busy work
is that it is often carelessly done by
the children and carelessly corrected by
the teacher. If required to make
square with splints, the children are
apt to leave spaces where the splints
should touch, some squares will be
straight and some will slant, thus mak-
ing a rhombus. Tt is the teacher’s duty
to look at each child’s work and to give
individual help in every needed case.
The teacher who allows the kind of
work above mentioned to go unheeded
is fostering a habit of careclessness that
will show in all kinds of work. '

BUSY WORK FOR FIRST GRADE PUPILS
By ALICE COOK FULLER

(P*:I}]hteaehers of the first primary ehil-
eSSnes:ve been impressed with the use-
wildar of the average ‘‘sentence
st fo for busy work during the
.ot Tour or five months of school. In

vi :
EW of this, the following plan has

eilt Proven satisfactory.
ehild,:he end of the first month the
Wordsk T\;locabulary consists of thirty
Win’g .!‘e de following taken from Bald-
tree boa er were used: ball, box, leaf,

e, réyé cup, apple, big, little, green,
tablé ror, yellow, this, an, the, on,
iSy in’ ﬁound, one, two, a, Ia see, pUt,

i :elr(lié take, and from.
e . Sentences should be arran ed
Ontili?mg all of these words. ¢
may b§ the sentences so that the words
graph I‘eadlly' separated, and hekto-
or lay, on to bristol-board cards 8 x 10,
ger,

Cut j

. mto squar <

§ : es ¢ 3

Single worg q s, each containing a

on toeﬂslenftences are then hektographed
e face of envelopes, one for each

Memh
o Iflgof the class. A cut up ecard is
Dy ced in cach envelope.

i
Ing the busy work period, pupils

. making new stories,

place the envelopes on the desks, where
they may be readily consulted, and
build the sentences on the envelope
with the words contained therein.

This helps to make the pupils inde-
pendent, as all of the words in the
envelope are found on the outside. and
the teacher’s attention is not constant-
ly demanded when pupils fail to recog-
nize words.

After the sentences arc completed,
have the pupils change the positions of
the “‘name words’’ and of the ‘‘color

words,”’ and more familiar adjectives,
and at the close .

eacher may allow
w stories thus
reading which

of the period the t
them to read the ne

formed—an exercise ir_l .
the children find especially en_]pyab]e_.

When sufficient proficiency 1n writ-
ing has been acquired, these may be
copied, as seat work.

‘At the end of the s _
vocabulary should include sixty words.

More and longer sentences should be

written containing near}y all of them.
At the end of the third month add

the new words acquired, but do not .

econd month, the
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write the sentences on the envelopes,
as by this time the pupils will be able
to construct sentences for themselves.

At the end of four months, after a
review, pupils will have advanced suf-

ficiently to be able to construct sen-’

tences from lists of words written on
the blackboard. Only two or three
sentences should be required at first.
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This furnishes their first lessons in
written language work.

Short stories may now be told to the
children, as they have a sufficient num-
ber of words at their command to re-
produce them if the unfamiliar words
are written on the board.

Four or five short sentences should
be the limit of the reproduction.

THE CHILD’S DRAMATIC TENDENCIES

At the beginning, and dominant
until about the age of six, is the dram-
atic impulse. This impulse is something
far deeper than that of mere imitation.

Tt is rather the instinetive tendency of

the child to act out what he feels with-
in him. When a girl plays doll she
does, it is true, imitate what she has
seen her mother do, but the essential
thing that is happening is that the
maternal impulse has stirred within
her and demands expression. What-
ever guidance we give ought aceording-
Iy to be addressed to the thing the
child is trying to do, as he himself feels
it. We ought to help him to express,
not to imitate. Tt is the home, as he
feels it, that he is building, and your
meddlesome suggestions of practical
details are irrelevant.

Next comes the age of self-assertion,
whose characteristie impulse remains
dormant up to the age of eleven or
twelve; continues powerful, though in

a subordinate capacity, for some years
longer, and lasts in a less degree
through life. The first symptom of its
coming is disiltusionment. The boy be-
gins to turn up his nose at the games
of the smaller children, and shows an
especial and peculiar aversion to the
dramatic play that has characterized
the preceding period. The impulse be-
hind these negative symptoms is, of
course, not a negative one. Tt proceeds
from the boy’s desire for real life, from
his longing to get at.the realities of
existence. What has supplanted the
love of make-believe, is the desire for
that which shall not be make-believe,
the necessity for finding reality, the
hunger for hardpan. The boy of this
age is the severest and most unimagin-
ative ecritic, the most materialistic of
philosophers, the great skeptic and,
therefore, the great learner of all time.
The girl’'s development is naturally
a]ong similar lines, though less aggres-
sive ones,

COMPOSITION WORK FOR THE PRIMARY GRADES
By L. H. JONES

The compos1t10n work includes the
composition exercises and the inventive
composition. The composition exer-
cises, which are based upon the infor-
mation studies, should be of almost
daily occurrence, supplementing the
oral work in those studies. One lan-
guage period per week should be de-
voted exclusively to written work in
composing. These weekly exercises to

consist of short reproductions of the
instruction work; reproductions, more
or less close, of stories and poems, ete:
read or told in illustration of the val
ious lessons, or in connection with the
literature; short narrations and deé°
seriptions, records of observations, et¢
They should constitute practice exer-
cises in composing, and train for the
inventive composition.
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_The inventive composition should be
glven whenever any one of the sub-
-l‘i?gfs under eonsideration affords spe-
phas opportunity. So?ne subject or
in ﬂ’le of a subject being rounded up
ing' }()% mind of the pupil, the facts hav-
that heen so presented and so unified
ledee efDOssesses. certain definite 'know-
Ment {’ the subject or phase, which by
Viewa ; Aassimilation  has become his
Oult i0 it, and ‘whlchhe is able)to give
(}Xm‘n the logical, completed form of

S“%S?!_On termed ‘‘a emnppmtmn.”
Writ] lelent time may De given to the
ing tﬁg of this composition by_eomb_]n-
that 0’? weekly com'pos1t10n period with
cach | some one‘of the otlwa' branches,
the on tarn being thus dlsplace_d' by
Shomﬁomposmon. These ecompositions
three e)ome as ofteq as once 1n two or
fo ot lvceks, amounting to from fifteen
com golte_en during the year. Both the
ﬁOans‘ﬁmn exercises and the composi-
ing in ::h constitute _practlce and train-
English e two most important 'forms of
deser: . 00111p0s1t19n,——narrat1on and

Iption. Practice in deseriptive
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composition should follow the three
lines, deseription by parts, description
by attributes, and deseription by both
parts and attributes. Narration should
begin with the most elementary relation
of inecidents or facts, and rise by de-
grees to ‘‘story-telling.”” Greatest care
will have to be exercised by the teach-
er to keep these pure in style at first,
for deseriptions will almost inevitably
intrude into narrations and vice versa,
and if unskilfully combined, eonfusion
of style and obscurity of statement will
vesult. Therefore, it is desirable that
both teacher and pupils enter into a
special study of these two forms, to
the end that the pupils may readily dis-
tinguish between them and acquire the
skill to write in either form as directed.
When this skill has been attained, the
pupils may be given practice in using
the combined forms, but should be able
to analyze their own compositions, to
distinguish each form wherever used,
and be able to perceive.the reason for

its use.

PRIMARY LANGUAGE

ar{g?gel' some suggestions for primary
Prove Eel which, though not new, may
o ear]e pful. In the second grade, In
tions hy part of the year, T use ques-
rom. thaVlng the children copy them
egin e board and write answers. T
ey with simple questions which
can readily answer, such as,

uw 4
Vhat is your name?’’ At first T have

the -
g‘rz iﬁi‘:ers given orally before they
answer isen, 80 as to be sure that each
to show t a complete statement; also
ed in diffeat the answers may be word-
answer to iﬁnt ways. For example, in
ather’s ¢ Qu’e’stlor}, ‘““What 1s your
answerg name _ either of these
Name i g‘ay be given: ‘“My father’s
ames an}?s Gray.”” ‘‘His name is
ftep ray.’’ Tt is James Gray.”

ing, ansW‘égnSlderable_ practice in writ-
oard ligt 8 to cuestions, I place on the
sts of suggestive words, and

uired to put each word into

Questions may be written
buted, thus giving

they are req
a question.
on cards and distri
different ones to each child, and the
cards, being changed, will answer for
many lessons. 1T give a list of some of
the questions I have often used, the
answers to which do not require an ex-
tensive vocabulary, as many of the
words required for the answers are
found in the questions: '
How old are you? How many sisters
have you? Where do you liYe? ‘What
day is it? ‘What month is it? What
season is it? In what month is_your
birthday? What do cows f;at? ‘What
do squirrels eat? What fruit grows on
a tree? What fruit grows on a vine?
How many doors in this room? How
many windows in this room? How
many children in your class? How
many legs has & fly? How many feet
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have five boys? How many legs have
two chairs? Who is your playmate?
What is your teacher’s name? What

tree bears cones? What tree bears
acorns? What tree bears white bark?
ete., ete.

In forming these questions you can
make use of many faets that have been
taught in nature study or in physio-
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logy. Arithmetic may be brought in.
in such questions as, ‘‘How many arms
have six girls?”’ Questions may be ask-
ed concerning many things in or near
the school, calling for observation on,
the part of the pupil. T sometimes have
the children write questions which they
read aloud, calling upon some member
of the class for the answer.—Primary
Education.

COMPLETING

By MISS 8. K.

An intéresting exercise is for the
teacher to begin familiar quotations, as
those given below, and allow the pupils
to finish them and give the author:

““Full many a gem—"’° Gray
‘“A thing of beauty—"’ Keats.
‘“To thine own self—"’ Shakespeare.
““Tell not in—"’ Longfellow.
““We live in deeds, not—"’ Bailey.
“‘To be, or not—"’ Shakespeare,
“‘Vice is a monsber of—’’ Pope.
“‘The day is eold, and—"’ Longfellow.
‘“Oh, that some power—’’ Burns.
“‘ '"Twas ever thus from—"’ Moore.
““Trath crushed to carth—?’ Bryant.

QUOTATIONS

HARRISON )

““Remember thy Creator—’’ Solomon.
‘“And the cares that—"’ Longtellow.

‘“The man who seeks one—’’
Owen Meredith.

““God made the country-—’’ Cowper.
‘“The Niobe of Nations, there—’’ Burns.
‘O Woman! in our hours—7’ Scott.
‘CA little learning—’’ Pope.
‘‘Break, break, break—"’ Tennyson.
““Go wing thy flight from—’’ Moore.
‘‘Know then this truth—’’ Pope..
‘‘But pleasures are like poppies—’’  Rurns.
““Procrastination is—7’ Young-
‘‘Honor and Shame—?’ Pope-
““Toiling, rejoicing, sorrowing—’’Longfellow.

AGRICULTURE IN OUR SCHOOLS
By A. KENNEDY, Weyburn

Hon. Walter Seott, Premier and Min-
ister of Education, has addressed the
people of this province indicating the
need for another step forward along
progressive lines, and requesting their
united co-operation in solving the var-
ious problems that must arise.

Agriculture will, of necessity, claim
an important place, in whatever direc-
tion the step is taken. Viewed from
every point, life in this province is de-
pendent upon- agriculture, and even if
this fact were not admitted as suffi-
cient to justify giving agriculture a
prominent place in our schools, there
is ample justification in the wealth of
scientific study afforded in the world’s
greatest laboratory——the farm.

De. P. P. Claxton, commissioner of
education for the United States, points
out that the problems confronting the
farmer of today are enormously com-
plex by reason of the vastly greaterl
complexity of the machinery with
which he works—as compared with
that with which his father worked—
the keener commercial competition int0.
which he is forced, and the necessity
for specialization. Bookkeeping 1#
banks, factories and shops is a very
simple thing compared with farm book-
keeping. There is more bacteriology 1P
farming than in medicine; more chem
istry than in pharmacy; more botany
than any school course gives; more
manual training than is given any’




QUESTIONS FOR LITTLE PUPILS

;\)ﬁ;ygnout}mde the technical schools—
the wet these things are woven into
b of life.
Onngﬂ(l};ad? VITI. examination paper
Year ihc]fd‘*thdy and ag’?lculture .thlS
“The ]ea1 ed the following question:
share in Vftg and roots have each a
plain. *’ %F’h-mg food for the plant. Ex-
tion 'baqel Is was (uite a proper (ues-
Was,‘lllikto( 011 the wqu preseribed, and
east a f, .Sfl,tlsfactor.lly answered by ;1.‘5
dates, ]gnt proportion of the candi-
Very We]]u}’ the (uestion mlﬁght again
eah‘dida/te e plaeed. before hlgh scllgo]
gra,dllétegs and again before university
deg‘]]:;"(j‘;ws,tion grows broader and
SmalleP, re ‘; ould lead the student from
eve}"“‘idena' ms, through open doors, ‘{0
is truly ¢ o8 _I'ealms_ Tn this sense 1t
plete éné\ﬁlentlﬁev and when the com-
. ennqun er is found we may say as
yson said:

<
1;%(:1“’131‘ In the crannied wall,
I ]10101 you out of the crannies,
4 you here, root and all, in my
Lity hand, ‘
ai flower—but if T could understand
Z]Olu are, root and all, and all in
y
T shoulg know what God and man is.”’
Oftceg}é% f‘ecent special summer course
o SeVerglrs and inspectors of schools,
niversit members of the staff of the
tribugeq ¥ of Saskatchewan, who con-
tures gt ml(:st excellent series of lec-
o f[’uest?e ed the problem involved in
Points. POII and from widely different
e sub: rofessor MeLaurin dealt with
Ject of chemistry and revealed

" plant.

. ward making a rea

[R
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the boundless realms of the subject
when applied to the plant.

Professor Hogg dealt with the sub-
jeet of physies, taking as his starting
point the principles involved in the
child’s soap-bubble, passing through
the property of capillarity, and also re-
vealing the infinite realm of application
to the growing plant.

Dr. Thomson, from the bacteriolog-
ist’s point of view; Professor Brackin,
from the field husbandman’s point of
view. and the other lecturers, each
from the point of view of his own field
of study, all revealed the opportunity
for the greatest joy of the seientist in
attacking the problem of the growing
They unconsciously inspired
teachers and inspectors with the desire
to return to their work of opening the
doors for the boys and girls of the pro-
vinee that they might enter the ever-
widening realms and share the joy that
comes to the truly scientific mind.

Tet no one despise the child’s interess
in the growing plant, whether it be a
fowering plant in the elassroom, a vege-
table or grain in the school garden
plot, or an experimental erop in his own
home-garden. The development of the
child must follow the development of
the race; he must discover for himself
and comprehend the great problems
that have been discovered and compre-
hended down through the long ages of
history. .

Tennyson but indicated the glory of
the answer to the question; it is surely
worth while that the educational ener-

gies of this province be directed to-
lization of this glory

possible.

e

QUESTIONS FOR LITTLE PUPILS

1. .
e slgaiilt:;;n tsl?me yellow flowers that
Some  white e roadside in autumn;
Some pink ones; some purple ones;:
ones; a red flower.

autump flowers’ larger or
re a?ll': spring flowers?

umn flowers gayer or quiet-

er in
color thap spring flowers?

ar

- Ar
Smaller tp

4. Are autumn flowers more Or less

fragrant than spring flowers?
5. Mention five garden flowers that

bloom in autumn.
6. Mention some
whose seeds we gather in autumn.
7. Mention some garden plants that
we must take into the house, if we

garden flowers



258

would keep them alive through the
winter.

8. Mention some plants whose bulbs
we collect in autumn.

9. If you pick a bud and throw it
away, why doesn’t it become a flower?

10. Why do flowers keep fresh long-
er if placed in water?

11. Which do you think more heauti-
ful, buds or blossoms?

12. Which wild flower of autumn do
you think the prettiest?

13. Which garden flower of autumn
do vou think the prettiest?

14. Mention some flower that onpens
in the morning and ecloses during the
day.

15. Mention some flower that opens
at night.

16. What flower opens just as school
closes in the afternoon?

17. Who can describe some of the
habits of plants?

18. Mention some insect that lives on
plants.
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19. What bird gets food from flow-
ers?

20. Why is the toad a good friend
to the flowers?

21. What do you think the prettiest
shape for a flower? ,

22. What do you think the prettiest
shape for a leaf? .
23. What flower resembles the elm in
shape?
24.

““God might have made the earth bring
Jforth,
Enough for great and small.
The oak tree and the cedar tree,
And not a flower at all.”’

Why do you think He made the flow-
ers?

25. Why do you think He made thent
of so many shapes and colors? Why
do you think He gave to many of them
such pleasant odors?

26. Tell four uses of flowers.

STORIES FOR COMPOSITIONS

He Forgot

A man who spent nearly all of his
time hunting was one day ecalled away
upon urgent business. Off he rushed,
thoughtlessly, leaving his two fine dogs
locked in the room where game was
kept. What could they do? They
scratched at the door, whined, listened
and whined again and again, but all
to no purpose. Night came on, another
- day passed and still no master:—for
he had been obliged to travel to a dis-
tant part of the country. Days passed
on, and the poor dogs grew so weak
with hunger and thirst they could only
lie helplessly upon the floor, casting a
wistful glance now and then at the
game upon the wall which they were
too honest to touch., Coming home
after an absence of two weeks, the man
missed the weleoming bark of his faith-
ful dogs. Remembering, all at once,
where he had left them, he rushed in
and with trembling haste—for he loved

his dogs—unlocked their prison door
All around the walls hung the game un-
touched, and on the floor lay the tw0

noble dogs dead.
—Adapted.

Released

A party of children were once 8%
sembled for a festival in a schoolhous®
which had stood empty for some weeks-
Just as all were seated a loud cry came
from the top of the schoolroom. Very
much surprised and startled, all look-
ed up and saw a poor cat shut into 00°
of the ventilators and trying in val’
to make her way out. Cakes, orangé®
candy—all the good things were f0F
gotten by the children in their anxiety
to help poor puss. One brought a 1}*‘1’
der, but there was nothing for ?
upper end to rest on but a small p8f
of the ventilator which made the asce?
very dangerous. After vainly trying
coax puss down the ladder, one hréV




LANGUAGE WORK FOR LOWER GRAMMAR GRADES

h,';;lenfellow (;ri(’ad out, “Let me go up;
CheersOt afraid.”” Everybody gave three
the b(; and .then, breathless, watched
rail, Iy until he stood upon the top
his arms %v}llnoment he }}ad the cat in
safe at 1 en he and }11s burden were
up! Suehast, what rousing cheers went
never as the old schoolhouse had
Kite fe_sounded to before; and h(_)w

¥, frightened half out of her wits
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at first, but reassured by kind words
and gentle stroking, did fall upon and
eat the fresh meat and drink the rich,
new milk her rescuers placed for her!
Poor puss, she had had neither food nor
drink for three days!—How much bet-
ter the children’s feast tasted, too, with
kitty safe and sound, and, full at last,
contentedly washing her paws in the
corner.

LANGUAGE WORK FOR LOWER GRAMMAR GRADES
By EMMA M. LANDER.

Dictate .

1' 1 . )
Pers , 1 wish T had another pair of slip-
10084_,, sald Laura, ‘‘these are too

2,

or t}'ll‘he.re was not a moment to lose,
€ river was rising rapidly.

th:& \then my fri.ends come to see me

sewin n take thel‘r choice of knitting,

oup g€ or crocheting, and we can use
needleg while we talk.

4,
Jones’Dhld you know that Captain
urneq O‘fset On“}’urchase Street was
. as : < 977
Annjeg father ednesday ! asked
5. « "
anaswwhere did you buy those ban-
them 4t I\FIlSked Andrew. ‘I bought
our cent oyes’s fruit store, and I paid
William S apiece er them,”’ answered
6.
harb(:l;here were many vessels in the
I‘ance’ and the flags of England,
and our great Republic were

wawvy .
zt;mg In the breeze.
¢
.l ‘W $) N
%al‘(}IHarl}'l;.r e are you going, Arthur?”’
You am going to the grocer’s. Won't
u&?me’ tOO?”
) el T
Wlsh«)nl’ my little man, what do you

“Plea;lsked Mr. Pettingell. .
father iw send to (address of child’s
S of rais(') dollars worth of sugar, two
ohe dog, ¢ 1ns, Jone gal. of kerosene, and
8. | . ggS, replied Harry.
Peetinge?rmte the following story, cor-
ly. rors, and punctuating proper-

_mice, we, they, sheep,

fo

the balloon.

* there were two children out upon a
hill in the country watching for a bal-
loon which was going up from boston
common that day all at once there was '
a black speck right over the state house
frank shouted there it is every moment
it grew larger the balloon is eoming
this way said henry isn’t there a man
in it waving a flag soon it seemed to be
coming down on the hill where they
stood and they ran to meet it they
found it to be a great deal farther off
than they thought it was then it began
to rise and to grow smaller and smaller
until it vanished from their sight.

9. Write the plural forms of valley,
lily, fox, ox, piano, mosquito, dwarf,
wharf, gas, donkey, life, deer, money.

10. Write the singular forms of teeth,
halves, flies, wo-

~

men, lozenges, men.
11. Change these sentences to plural

rm:
Has the child lost her mitten?
The lady’s glove is torn. »
This ealf belongs to Mr. Adams.
She asked her sister for my book.
That pencil has a sharp point.

12. Change these sentences to singu-

lar form:
Islands are small bodies of land.

Whales are not fishes.

Do those birds look like eagles?
They have learned their lessons.
Were the ladies” dresses too long?

~
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13. Write the possessive singular and
plural of man, woman, child, wife, lady,
ox, fox, knife, pony, calf, hero, deer, I,
she.

14. Fill blanks with nouns in the pos-
sessive case:

letter was left on her table.
hoots, shoes, and rub-
bers are for sale at and , 18

Pleasant Street.
The ranks are higher than the
The —— reports were sent to the
—— houses.
My bicyele has been sent to
the —— shop for repairs.

15. Change these sentences, so that
the words in italic shall have the pos-
sessive form:

We were interested in the story told
by your father.

Is the house belonging to Mr. Wil-
liams for sale?

Are the presents of the children on
the table?

The playthings of the baby are on the
floor.

The feet of horses and cows are not
alike.
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of the girls were going ——

ride, but it was late.
Do not eat much candy, or you
will be sick g0 school.

17. Fill blanks with here or hear:

Stay and you can the music
distinetly.
T can the cars ecoming, so the

in a few minutes.
, T shall the les-

girls will be
If you are
son soon.
18. Fill blanks with there or their:
are two classes in the room, but
work 1s not the same.

A hox is on the table, and they
deposit papers.

T saw new sleds out in the
yard.

19. Contract words in italic:

Cannot we be ready by 2 of the clock?

If I am here, we will leave at that
time.

I shall not be able to help you unless
you will send for me.

Is not this a pleasant day?

They are trying to do so much I hav?.
fears they will not succeed.

20. Fill blanks with adverbs:

John, you speak ‘

. We intend to deal —.
16. Fill blanks with to, too or two: T heard that he did see you-
He told Henry not get —— He performs his work and —
many apples for the children. —— much must we go?
PHYSIOLOGY

(Fifty Simple Exercises on the Hand for Little Learners)

1. Hold up the right hand.

2. Hold up the left hand.

3. How can you tell which is vour
right hand?

4. Which
things?

5. Why would it be a good plan to
train the left hand to work as well as
the right hand?

hand can do the most

6. Hold up both hands with the
backs toward me.
7. Mold nup both hands with the

palms toward me.
8. Hold up the thumb of the vight
hand.

9. Hold up the thumb of the Teft
hand.

10. Hold up the little finger of the
right hand.

11. Iold up the little finger of the
left hand.

12. Hold up the middle finger of the
right hand.

13. Hold up the middle finger of the
left hand.

H. Hold up the ring-finger of the
right hand. ¢
15. Hold up the ring-finger of th

left hand,
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PHYSIOLOGY

16. Hold u i f
. p the index-finger of the
right hand. s en e
17. i i
loft h;IIlOdl,d up the index-finger of the
18. Hold w i
X : tl :
Hght hand p the fore-finger of the
19. Hold up [
the e- » of g
left hand. I e forefinger of the
mi()l. Hold up the finger of the right
21( that is sometimes called a pointer.
hand-?What form the framework of the
é\‘)ns. The bones.
Au. What is the covering of the hand?
2?ns. The skin.
han-d.?What blood-vessels are in the
ézns-l Arteries, veins, capillaries.
with, f you should prick your finger
]0013 tiny needle, what kind of a
AA(. “vessel would you hurt?
“25118_- A capillary. ‘

Vou .e What are the blood-vessels that
Dack (flfn see beneath the skin, on the
- the hand? What kind of blood
fl th‘I;Ough them?

8. Veins. y
through o Impure
fullv- How are the arteries more care-

.nsguard.ed than the veins?
er ang 1‘}1112311' walls are generally thick-
‘ Yy are placed deeper in the
and thz;ln the veins. b !
e Y are the arteries more care-
]zlsgllTar'ded than the veins?
- 1t 1s more dangerous to hurt an

blood flows

an gpt hy is it more dangerous to hurt
€ry than a vein?

ns, :
The blood in the veins is flow- .

in ;

ing‘; qs;itt]g’ _b)ac_.k to the heart. The blood

50 the loézltsfls ﬂowmg from the heart,

ATtery Illiéhtob blood from an injured
9 e very hurtful.

ow ]nany b
Y bones has the tht 9
ns. Two. as the thumb?

30,
nsg%ﬁ’rztany bones has each finger?
31. What g
. at .
And fingeyg Sgﬁet;; bones ot the thumb

8. Ph;
32, HO‘}:’d]&nges, or finger bones.
below 41, many bones has the hand

e finge
ns, Five.g rs?

33. What are the bones of the hand
below the fingers called?

Ans. Metacarpal bones, which means
beyond the carpal or wrist-bones.

34. What kind of joints are found in
the fingers?

Ans. Hinge joints, like the joints of
the knee and elbow.

35. Show me what motions you ean
make with the fingers.

36. How are the ends of the fingers
protected?

Ans. By the nails.

37. How does the brain send mes-
sages to the hand?

Ans, By the nerves.

38. What sense has the hand? Where
in the hand is this sense very delicate?

Ans. The sense of feeling. It is very
delicate in the tips of the fingers.

39. What class of people read with
their fingers?

Ans. The blind read with their fing-
ers, by passing them over raised letters.

40. What class of people talk with
their fingers?

Ans. The deaf and dumb can talk
with their fingers, by means of the deaf
and dumb alphabet.

41. What do the dog, cow and horse
use for hands?

Ans. Their teeth.

42. What does the cat use for hands?

Ans. Sometimes her teeth, sometimes
her paws.

43. What do birds use for hands?

Ans. Their bills.

44. What does the elephant use for
hands?

Ans. His trunk,

45. What do monkeys use for hands?

Ans. Their paws, which are partly
like feet and partly like hands. They
also use their tails.

46. Mention some right things -you
can do with your hands. Mention some
wrong things that have been done with
the hands. 7

47. Tell about the good Quaker’s

: 3 1
¢“‘ghemical experiment. o
Ans. A good Quaker once met, it 1s

said, a little boy with very dirty P_lands.
He said to the boy, “Would you like t,(:
try a beautiful chemical experiment?

\
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The boy answered ‘‘Yes.”” The Quaker
then told him to get some nice clean
water, and some good soap, to rub a
little soap on his hands and then to rub
them in water. ‘“ After you wipe them,”’
he said, “‘you will find they are chang-
ed from homely, dirty hands, to beau-
tiful, white ones.”’

48. How many will try the good
Quaker’s ‘“‘beautiful chemical experi-
ment’’ often?

49, What are needed beside his ex-
periment to make the hands perfect?

Ans. Clean finger nails.

50. Draw a picture of one of your
hands by laying it upon your slate and
drawing around it. Write five things
you have learned about the hand.

Suggestion—In  connection  with
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these exercises on the hand, there is an
opportunity for a moral lesson. De-
seribe to the pupils a child with a very
sore finger, so painful that he is un-
fitted for work- or play. Then call
their attention to the size of the hody
compared to the one little finger that
gives so much trouble. Then compare
the whole body to.a school and the
troublesome finger to a child, who, by
his bad behaviour, mars its beauty, and
hinders its work.

Lines to be learned in connecctiont
with exercises on the hand:

““Hands were made to be useful,
If you teach them the way,
Therefore for yourself or neighbor,
Make them useful every day.”’

STORY OF

Long years ago, in a school of paint-
ing in Ttaly, a young man named
Guidotto did so fine a piece of work
that it was the admiration of all who
saw it. Brunello, one of his fellow-
pupils, who had himself earned some
praise, was very angry at Guidotto’s
success; more than that, he began to
hate him, and to long for nothing so
much as to see him lose the credit he
had gained. Another fellow-pupil, Lor-
enzo by name, admired Guidotto’s work
and ardently longed to do as well
Then he set to work with all his might
to improve. Not only was he first to
enter the schoolroom in the morning
and the last to leave it at night, but he
spent all his playtime in practice. Tt
was long before any of his attempts
pleased him. ‘‘Alas!’’ he would sigh,
when a piece was finished, ‘‘how far
distant is this from Guidotto’s!”” At
last he could see some improvement.

A1l the while Guidotto was bearing
away the palm. Brunello struggled
against him for a while, then gave up
and consoled himself by making sneer-
ing and bitter remarks. ;

There was a certain day in the year
when all the pupils were to exhibit
their work in a public hall, where it

AN ARTIST

was examined and a prize awarded .t0
the owner of the finest piece. )

Guidotto had prepared for this anni:
versary with a piece more beantiful
than any he had done before. Tt was
finished and nothing remained but t0
bring out the coloring by means of 2
varnish. Now Brunello managed t0
put some drops of a liquid into this
varnish which when laid on woul
utterly ruin the painting. Guidotto 1aid
it on by candle-light the night befor®
the exhibition, and, suspecting nothing
hung his picture in the public roo™
against the morrow.

When the curtain went up next day
all eyes were raised expectantly .to
Guidotto’s picture, when behold! ™
stead of a brilliant beauty there W23
nothing but a dead surface of confuse
and blotted colors. Poor Guidotto! ¢
came up and, seeing the dismal chang®
in the piece he had labored so har
upon, burst into an agony of gri¢>
Lorenzo was but little less affected thal
the owner. ““Trick ! knavery!”’ he erie®
his voice trembling with grief aﬂt :
anger, ‘‘Indeed, gentlemen, this i8 no® .-
Guidotto’s work. I saw it when it W2
only half finished, and it was a wonde’,
ful thing! TLook at the outline 27
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COMPOSITE COMPOSITIONS

ixl'ladsg? what 'i,t7 must have been before it
iy l_nJured. After the pieces were
]::01‘1;11119(1 the prize was awarded to
o nfzo. 'Astonls_hed _and proud, yet
l‘ecei(iz' grlfef for his friend, Lornezo, on

ing it, went up to Guidotto and

‘Presenting it to him, said, ‘‘Take what

iilgetrit would have acquired for you had
ne the basest malice and envy de-
rauded you of it!”’
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Lorenzo's noble conduet was so much
admired that the judges determined for
once to give two prizes, for if Guidotto
had deserved one for painting, Lorenzo
deserved one for virtue. I need not
add that Lorenzo became a great artist,
but let me add just here that no one
was ever yet a truly great artist, poet,
musician, general or politician who had
not a noble soul.

COMPOSITE COMPOSITIONS
By A. L. CAMP

A teacher is often deterred from as- they ought

?;%?;ng to younger children many sub-
thems(gpon Whlch they could inform
thoy a‘ves with great profit, because
aden Ite unfitted to produce anything
for inffl ely _comprehensive. To delve
formatf)rmatlon e.md to secure that in-
it a 1on as their own by finding for
Voealp))ri)p‘%r expression from their own
dren 11113'1("1188 are two habits which chil-
first toeef to be taught them from the
but T eq orm an’g_ practice. ‘‘I know,
(Rartes nft tell,”’ should meet with no
Should rom teachers or parents.
“Trees”a teacher assign the subject
gl’amma«to a class of low grade in the
pOSitiOnI school, proba-bly not one com-

Wise :vou]d be satisfying in scope.
subjeot “%ache}" .would subdivide .h'is
heads, as: rees’’ into twenty or thn'?y
01§1?1)s,_ The parts of a tree and their

(b
usés_) The organs of a tree and their
Efl) How trees grow. |
(e)) The food of trees.
o %he shapes of trees.
o he kinds of trees.
(ﬁ) ghe uses of trees.

he varieties peculiar to our

' coun i
try or section, or state.

E?) "I‘I"I"GGS of t}}e different zones.
uel o b?ﬁfd‘w}lmh furnish wood for
Ftl(‘ Ing purposes, ete.
And ; :?tgra.
i; 0e1e11c1t a fund of information
ass upon a subject of which

not to be ignorant. Such
an arrangement produces 2 pleasant
Friday afternoon exercise, and cach
pupil will take pride in the quality and
quantity of information for which he
or she is responsible.
A common cause of unsatisfactory
and discreditable work in the composi-
tion line is the absence from the ehild’s
mind of a good ideal production. He
cannot originate a well-defined pattern.
Moreover, he does not always acquire
one from the reading of 2 composition,
written by some child of his own age
and printed in his text book. As 1
write I am reminded of those letters
from children printed in some of our
periodicals, St. Nicholas for one. Chil-
dren might learn a great deal in the
lines of letter-writing and composition
from those letters, would some one take
the pains to teach them how to make
both adverse and favorable eriticism
upon them. .
The idea of a composite composition,
to my mind, possesses several advan-
fages as an educational method. First,
of deducing ideas from
pupils; second, it is a means to.ward in-
culeating information; third, it makes
an interesting oceupation for pupils;

fourth, it serves to develop in the minds
of pupils a practical comprepgnsion of
the mechanism of a composition; and
fifth, it enables the teacher to assign
comprehensive gubjects to younger

minds.

To secure such 2 produetion, I would
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suggest this method of procedure. TLet
the teacher assign a subject upon which
the pupils ean become informed by ob-
servation, experimenting, inquiry or
reference to books. At a specified date,
let the pupils hand the teachers neatly
executed papers, containing intelligible
statements of one or more facts pertain-
mg to the assigned subject, the verity
of which they ean substantiate. Then
let the teacher classify these fragments,
and adding here and there, as her con-
tribution, touches for continuity’s sake,
arrange them into a ecomposition on the
general subjeet. Work carelessly pre-
sented, or badly expressed, or worth-
less, can be rejected by the teacher, and
thus a pride in acceptable contributions
will be fostered. When the composition
is read before the class, the pupils will
be keenly awake to see whether their
contributions have been nsed anywhere,
and they will be constrained to listen
and will unceonseciously learn much they
will not forget. 1If the teacher puts an
outline upon the blackboard, and, after
her sub-heads, indicate by initials eredit

for facts, the pupils will realize more
truly just how they have done a part
of the pleasing whole. Tn that way all
who have accomplished acceptable
work will be recognized; repetitions of
facts must occur, and only those best
expressed will receive a place in the
composition. After some practice, a
committee from the class under the
direction of the teacher, can be entrust-
ed with the preparation of the compo-
site productions. This is exeellent drill
for the pupils.

In the higher grades, the composite
composition plan ean be adopted with
good results. But here the teacher
would better hold her pupils respon-
sible for the presentation of a sub-head
or some topic under one. Older pupils
need training in conciseness of expres-
sion, and in the excluding all matter

‘of an extraneous nature from their

paragraphs. The compilers will soon
learn the necessity of ‘‘sticking to the
text,”” and rotation in office will bring
the lesson home to all.

How To Make a Whistle

Have the boy who recites this make the whistle (or seem to; it may
be prepared beforehand, to avoid disaster) as he describes
it, and “blow” some simple air at finish

First take a willow bough,
Smooth and round’and dark,
And cut a little ring
Just through the outside bark.

Then tap and rap it gently,
With many a pat and pound,
To loosen up the bark,
So it may turn around.

Slip the bark off carefully,
So that it will not break,

And cut away the inside part,
And then a mouth-piece make.

Now put the bark all nicely back,
And in a single minute

Just put it to your lip
And blow the whistle in it
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TWO NEGLECTED POINTS IN THE TEACHING OF ENGLISH

inll))(?;:;e-rt()f expyession is to some extent
even it’iso a sfmll greater e'xt(}nt, how-
boy’ o ?c(iun'ed by association. I.f a
“Di)ken f:n(d hear 01’11y good English
gk o (h'i mee‘g nothing b'ut good Eng-
fhe o t? .rea.dmg, practice would be
sooqon® ! hing that he would need to

e a satisfactory command of the

1
. language. - But unfortunately our boys

Sﬁp_}:%ar('i and .1‘(33.(1 a great amount of
cot :ch? and indirect language. To off-
Dl‘aetics and to supply the necessary
™ Je 18 ‘ghe task of the school.
nizedu: things are genfﬁrally recog-
(maint 0 secure the desired end: ac-
Know] alilce with the best literature,
Englis(;: ge of what‘ constitutes good
Appii o and extensive practice in the
o ation of this knowledge.
s no: ?urpose of this paper, however,
the tes 0h diseuss the _broad question of
call attc Ing of EngllshZ but merely to
our pu e'llltlon to two points in training
Slighteril s that seem in danger of being
I t}i or overlooked altogether.
ing as e first place, the value of read-
is ot an aid in securing a good style
should ]:0 generglly recognized as it
aloud iy e. Reading, especially reading
Meanis such a way as to bring out the
in the n% a(Iild force of the sentence, fixes
there is nd the force of expression, and
part of %}Ill unconseious tendency on the
express 1] e reader, when he comes to
duce the }%ught for himself, to repro-
the model. rm or at least the style of
riel}l ‘::lrefful series of observations car-
me to t or a nurpber of years has led
and poo: conclusion that poor spelling
Iy due t expression are very frequent-
Will be 1‘9 poor reading. Bad spellers
ad read(‘)und almost invariably to be
word gs ers. Thelr_ eyes take in the
eeptionf og .whole, without a clear per-
vesult ; 1ts component parts, and the
$ not only inability correctly to

reproduce the word later, but, at the
time, frequent hesitation over a word
or the mistaking of it for another simi-
lar in form.

Tn the same way there is a general
tendency to read a sentence as a whole,
with only so much attention as may be
necessary for a fair jump at its mean-
ing; the natural and logical result of
such a habit is seen in careless and in-
correct expression.

For the prevalence of this tendeney
our modern methods of elementary edu-
cation must be held largely responsible.
For its correction there is a direct and
practical remedy at hand in allopathic
doses of reading aloud.

For the effect on the pupils’ power
of expression, then, if for no other rea-
son, all the reading that is possible
chould be done in school. In the ear-
lier years there should be daily prac-
tice in reading aloud, and during the
more or less crowded later years the
practice should be as frequent as pos-

sible.

One point remains, in some respects

the most important of all. Much of the
weakness of our pupils in power 0
expression is due to their lack of clear-
ness and exactness of knowledge, and
to the lack of insistence on agcurate and
precise statement in recitation. Clear-
ness of thought must precede clearness
of expression, and teaching that pro-
duces clear and accurate thinking will
tend to produce clear and accurate
speaking and writing. -
The modern theory of education
makes the recitation a teaching exer-
imple hearing of the lesson.
llent, but it is often car-
to sacrifice
ded train-

M
This is exce
ried to sueh an extreme as
almost entirely the much nee

ing in expression. .
It is not enough that the pupil 18

able to know and think; he must be

»
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able to make his thought and know-
ledge intelligible to others. The daily
recitation in algebra, Latin, history, or
physices gives the opportunity for de-
veloping the command of language, and
it is possible to embrace this opportun-
ity without sacrificing the teaching
value of the recitation, and without im-
pairing the thoroughness of the in-
struction in the formal subject of the
lesson. .

The number of intelligent teachers

who deny the value of this principle of’

making every lesson a lesson in Eng-
lish is surprising; the number of those
who, ‘assenting to it in theory, violate
it in praectice, is almost appalling. The
more strongly this principle is impress-
ed upon our teachers the less complaint
we shall have of the poor English used
by our graduates. _

A professor in one of our leading
colleges remarked to me several years
ago that the entrance examination
papers handed in by the pupils from
a certain school were noticeable for the
good English used in them. I made an
investigation of the work of that
school. I found no more formal in-

struction in English than is found in
the average school—and that is very

‘little. )

But T found in every eclass in the
school a rigid insistence on clearness
of thought and on precision of expres-
sion, and I think that I found the
secret of the results attained when the
head master said to me: “‘I believe that
T can teach more English in my algebra
class than I can in any other way.”

Formal instruction in English will
always be necessary, but the more good
reading our pupils do, the better they
know how to read, and the more strong-
ly our teachers of geometry, Greek and
chemistry are impressed with the idea
that they are teachers of English as
well, the less need will there be for
grammar and rhetoric study, and the
more nearly we shall approach the de-
sired standard—when the power of ex-
pression of our pupils will keep pace
with their mental development, and
they will leave our hands able to ex-
press their ideas in language marked
by clearness, force, and some degree of
elegance, '

WHAT EXAMINERS SAY

The Department of Education desires
to call the attention of Principals and
Teachers in the Intermediate, High and
Collegiate schools of the province to
the following comments upon the re-
sults of the departmental examinations.
The reports given below were prepared
by committees of the various groups of
examiners at the request of Mr. S. E.
Lang, Inspector of Secondary Schools,
and are now placed before the
High School teachers of the province
for their guidance during the coming
year. It will not be necessary to urge
upon them the duty of weighing care-
fully the opinions and recommenda-
tions of the examining board which
were formed as the result of a close
study of some thousands of candidates’
papers gent in from all parts of the

province. The annual departmental
examination is an important instrument
of education, and should be so regard-
ed by both teachers and pupils.

SCIENCE

Physics. The examiners agree in
saying that questions requiring a know-
ledge of practical work show clearly
that practical work has been neglected
in many places; that questions dealing
with the working of apparatus are not
well answered (frequently the main
point is omitted: e.g., the effect of
pressure of atmosphere in working of
lift pump, the difference between
breaking of current in telegraph sound-
er and electric bell) ; that diagrams are
In many cases carelessly and inaceur-
ately drawn, suggesting that notebooks

i
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WHAT EXAMINERS S8AY

gige not been_proper]y kept, if at all;
Wo kthat definitions and other memory
: rk, and problems (except those on
:Cpeelﬁe heat, electrical energy, and pho-
ometry) are fairly satisfactory.
dicilzem:ﬁtry. The papers seem to in-
eticale at thez:e is too much theor-
the ﬁnd too little practical work in
caI‘efscnools. 1f notebooks had been
By uby kept, the students would
Dros 1 }?ep. far better prepared to ex-
Writ; eir lde.as in the examination. In
thereng’ drawing, and general neatness
The 1s great room for improvement.
acc;urexam}ners urge greater care and
6bser30¥‘ in obserYa,tlon, in recording
o ‘aflons, and in making explana-
Obs‘ of or drawing inferences from
erved facts; and ask also that prac-

tica inati
tical examination work be taken more

Seriously by teachers and pupils.

MATHEMATICS

asllzliﬂtal Arithmetic. The examiners
aminata}t more care be exercised at ex-
Studentmn time by those in charge of
chould sbwrltlng on this subject. Pencils
i5 to e e prohibited, as the tendency
stoad ofe thgrp for caleulating with in-
papers I\;vrl’cmg in the answer. Many
cen masi owed that calculations had
cing e(e with the pencil, the figures
limit Shf)?lsl?id bafterv&{ards. The time
everywhore. be strietly adhered to
th?";illllréletlc. A large percentage of
Prinein] ents fail to understand the
pI‘Oﬁtpafii involved in commission and
Commisy loss. Very few solved the
them rel(l)qn' question. Fully 50% of
Price inc oned the gain on the selling
more th question 3. In question 3,
interest filn half of them calculated the
calenlat :11 months. Many of those who
ay Outei the interest in days were one

Obt&iner(ll their reckoning. Only 5 or
onus que t_'Che correct answer in the
id not ps ion. Appa’re.ntly the pupils
N uSinesssiiss a sgﬁ?lclent knowledge
0 Solye it ansactions to enable them

. Jeometry,  Algebra,

(Grade Trigonometry

XIL): Very satisfactory re-

sults were obtained in all three sub-
jects, very few of the candidates fall-
ing below the required pass mark. The
quality of the papers prevented the pos-
sibility of many high marks being
made. Grade XI. Geometry is fairly
well done this year. 1t would be better
if not more than half of the marks
were given to propositions. No stu-
dent should be given a pass who can-
not work one or two very simple sight
deductions.
WRITING

Writing seems to have deteriorated
since last year. A small percentage
only can be regarded as satisfactory.
Many candidates still eontinue the use
of the vertical system, OT what is in-
tended for vertical. Schools proposing
to send candidates for examination in
writing should at intervals submit
specimens of their writing to the local
inspector for criticism.

MUSIC

Generally speaking, the papers show
careful preparation. The answers were
very satisfactory on the whole. In
many cases candidates failed to show
a clear knowledge of what ‘‘time sig-

nature’’ means.

DRAWING

There is an improvement in the qual-
year, especially

ity of the work this

where the Graphic Drawing Book has
been used as a reference. The decora-
tive treatment of the corner of a room
has been well done. Tt is encouraging
to note that in trying to secure ““tone,””
the pupils in some cases depend mnot
upon ¢¢plackness,”’ nor upon repeated
working over of the same surface, but
upon the strength secured by one
strong stroke of the pencil: Softly
drawn outline work was found in some
papets in place of the hard, monoton-.
ous ruled line. The method of illus-
trating the last three deﬁnitigns of
(uestion 1 was, good. The meanings of
the Colour Theory terms were to the
point where the Drawing Book had

been used.
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The work done shows very little
knowledge of the laws of perspective.
Freehand work shows lack of appre-
ciation. The work exhibits need of
" practice in handling colour. Attention
should be directed to a right under-
standing of values in shading.

HISTORY

Commercial Course. For commercial
students this study should of course
retain its connection with and relation
to general history; but commercial stu-
dents should be made to .understand
something of the history of commerce
and of industry as well,

The examiners ask that in the study
of history and in history exercises gen-
erally more stress be laid upon com-
position, spelling, and writing. At the
same time most of the examiners think
there is some improvement in these
matters this year.

The opinion is expressed by some of
the examiners that the gravest and
commonest fault of the papers is dif-
fuseness. Lack of power of expres-
sion, inability to choose salient points,
inability to place men and events in
their proper historical setting, ignor-
ance of the broad facts of national de-
velopment,—these and other things are
suggested to account for the diffuse-
ness spoken of.

LATIN

Latin Grammar (Grade X.). The pupils
require more careful drill in the rules
of concord: e.g., in using the accusa-
tive and infinitive construction. (You
promised to come==Te venturus esse
poilicitus es.) More care should be
taken in drilling in the few leading
idioms required in grade 10. For the
translation of ‘‘inform,”’ ‘‘certiorem

facio’’ was used very seldom, and when

used was often eonfused with “‘certior
The attention of students should

fio.”’
especally bhe drawn to the nature of
the absolute construction (‘‘postquam
videns urbem’’ was often given as the
translation of ‘‘after seeing the city.’’).
Teachers will note the following effort
i comparison: (1) summus, superior,
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Olympus; (2) summus, summus eollis,
summus mons.

Grade XI. The examiners recom-
mend that much practice should be
given in translation at sight. Some
portions of the prescribed text might
be reserved for this purpose. There
should be thorough review of the grade
X. forms, and drill in the different uses
of the subjunctive and in the principal
parts of verbs.

Regarding Latin Authors, the exam-
iners say that the pupils should be
trained throughout to follow a regular
scheme of parsing. The reason for
case, mood, or tense is often omitted;
also the genitive (if a noun) or the
principal parts (if a verb). In trans-
lating in class they think that pupils
should be required to use the proper
English idiom where the Latin idiom
differs, e.g., in the case of the ablative
absolute and the Latin subjunetive.
They would urge upon teachers their
opinion that the Aeneid should be
treated as literature, careful instruction
being given as to the purpose of the
poem, the significance of its literary
references, its figures of speech, and
its legend. Syntax should be reserved
for the Caesar.

ENGLISH

English Grammar. The examiners
are about equally divided upon the
question as to whether the fixing of a
high mark has improved the character
of the teaching. Nearly all the exam-
iners observe that the candidates seem
to be dependent upon the text when
giving illustrations, a ecircumstance
which suggests a weakness in the
teaching. Some ecall attention to the
fact that the candidates have an im-
perfect knowledge of inflections. Most
of the examiners would prefer to have
the work of grammatical analysis done
in columns,

Composition (Grade X.). Upon the
following points the examiners in this
branch were in practically complete
agreement: (1) That a great many of
the defects in the papers are due t0
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bure carelessness on the part of the
i‘c:lnd’ldates; (2) that penmanship has
befwfved; (3) thap a surprising num-
of t(l) students omlt.altogether the use
(4 tl]e apostrophe in the possessive;
'ghet 1at there are frequent errors in
aséi enses of verbs; and (5) that topies
m;)rgngd _for composition should be
1ieve Jimited in range. A majority be-
Ollpj]t??t spelling has improved. About
do nat lare of opinion that candidates
mattgr ook upon English as a serious
gl‘ouni the other half taking strong
P cfto the contrary. Several com-
ing tO0 slang and clolloquialisms as be-
e mq prevalent in the papers, but
S %111.1.0r1ty deny this.
makp;ebu;g (Grade X.). The candidates
to exh'}l)l' a poor shqwmg in attempting
o, 1bit the meaning of words by the
GOf lllu.st'ratlve sentences.
eXm(:llinposltlon (Grade XI.). All the
o l‘uctﬁers are of opinion that sentence
trophe re is defective; that the apos-
thag in the possessive is neglected,
i uch forms as ‘‘very pleased,”
06 Y satisfied,”” ‘‘very changed,’’ are
. (;Oer;;mon; that the eaye]ess use of
At u_tona} pronouns, giving rise to
guity, is eommon, and that punc-
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tnation is defective. Nearly all believe
that spelling has improved. Two-thirds
of the examiners agree in desiring to
call the attention of teachers to (a) the
right placing of qualifiers in the inter-
est of clearness and force; (b) the use
and misuse of the participial eonstrue-
tion; (c) syllabication; (d) logical
connection of paragraphs; and (e)
placing of material on the written page.

Literature (Grades XI. and XIL).
A1l but one or two of the examiners
say that literature should be a plucking
subjeet, that real knowledge and appre-
ciation of literature are rare, a con-
dition possibly due to too muech cram-
ming of notes, that there is much
wordy and irrelevant answering, and
that the apostrophe appears to be go-
ing out of use. A majority say that
there is some improvement in the com-
position. There is complaint of a cer-
tain poverty of expression, a lack of
facility and variety. There is differ-
ence of opinion as to whether the influ-
ence of the examination at present in-
jures or retards the proper study of
literature. There is difference of opin-
jon also as to improvement in spelling

and penmanship.

THE PURCHASE OF SCHOOL SUPPLIES
Contributed by R. M. 8. SOURIS

Durj

ch;‘;'llll]g3 the past year the Souris
plies usedogrd has purchased all sup-
Notebog s In th(.a schoolroom, ineluding
and it hz;q, pencils, pens, foolscap, etc.,
ee leviea paid for these by a monthly
as ran dupOn the pupils. This fee
eentqg? from 5 cents in Grade T. to
exact a;non the Collegiate classes. The
Mined by ltllrllt of the fee has been deter-
Stimatey the teacher of the room, who
o GOstlof € amount required to cover

. Thi;s i tsupphes used in her room.
in monezstem has resulted in a saving
Boarg buyso' the parents. The School
is way Seeln large qual_ltities, and in
¢ Tegular rm‘e_s large discounts from
are somo . etall prices. The following
of the prices which they are

paying for goods for the coming vear:

g4-page exercise book, 93x7% in.,.
ruled, on super calendered white wove
paper, COvers printed to order—$35.84

per 1000.
96-page book as above,
back—$53.70 per 1000.
Seribblers, unruled
$25.00 per 1000.
Toose-leaf covers, plack cloth (Gage s
No. 1854), 104x8 in.—$4.50 per doz.
Tillers for the above, ruled and mar-

—95¢ per 1000 pages.
uled—75¢ per 1000 pages.
cils—$3.50

with strip on

(5e retail)—

gined
Fillers, unr
Faber’s or Academy pen

per gross.
Emperor pencils

per gross.

(Clark Bros.)—$5.35
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Soft as Silk erasers (Gage’s)—$4.00
per gross.

The prices are obtained in all cases
from local retail dealers. All supplies
are bought by tender.

The teacher controls the supply, and
in this way prevents unnecessary waste.
All used books must be returned to her
before new books are issued. In this
way she has an opportunity to check
up careless and untidy work, which
under the former system was conceal-
ed in the waste-paper basket.

Some difficulty has been found in
getting the supplies wanted. We find
that there is not any standard size,
shape, or quality for school notebooks.
Each wholesale dealer puts up his own
books and puts on them whatever de-
sign and name suits his faney. The
books are made up very largely from
a commercial standpoint. Thick paper
and small sized pages are often used to

make them appear large. The cover de-.

signs are often far from artistic. The

(uestion as to what is best suited for
the work of the classroom is not ser-
iously enough considered. What has
been said of notebooks is also true to
some extent of other schoolroom sup-
plies.

Tt is surely logical to suppose that
the teachers should know better than
the merchants what type of book, pen,
penecil, or paper is best suited for the
classroom. Why should not they or
the Manitoba Educational Association
in their behalf go into this matter; de-
termine what types of supplies would
be best suited for elassroom use; give
the results of their thought to some
manufacturers, and allow them to place
on all goods conforming to their re-
quirements some mark showing that
they have come up to the standard set
by the M.E.A.? This would materia}]y
assist teachers and school boards in
getting into their classrooms at the
lowest possible cost the most suitable
supplies.

THE IDEAL SCHOOLMASTER

““The ideal schoolmaster is a scholar,
a man who knows. He is not necessar-
ily a walking encyclopaedia, although
he must be somewhat encyclopaedic in
his knowledge. Of course he must know
facts. He is not a Gradgrind attempt-
ing to measure the universe with a foot-
rule, and refusing to admit that any-
thing has value unless it can be esti-
mated in dollars and cents. Neverthe-
less, facts, things done, tangible reali-
ties, actual verities, lie at the basis of
scholarship. They are the foundation
of all reasoning. 'There ecan be no
seience without them, There can be no
intelligence without ' them. The uni-

For many years it has been one of my
most constant regrets that no school-
master of mine had a knowledge of na-
tural history, so far at least as to have
taught me the grasses that grow by the

verse is a vast congeries of facts, with
some of which the scholar is to be-
come acquainted. The teacher’s know-
ledge of facts must be in a large degree
immediate, he must grasp them in the
conerete. They must be part of his
experience. At least typical phenomena,
physical, metaphysieal, historical, must
pass under his .own personal observa-
tion, and thus afford him a key to hook-
lore. Books ‘are to him simply the
record of other men’s observations and
reflection, which differ from his oWl
chiefly in being more extended.’—
Studies in Pedagogy, Morgan, pages
263-264. :

e, ?

~wayside, and the little winged and

wingless neighbors that are continually,

meeting me with salutations which

cannot answer, as things are.
—Carlyle- -
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Children’s Department

f Scythe Song
Andrew Lang

Mowers, weary and brown, and blithe,
What is the word methinks you know,
Endless over-word that the Scythe
Sings to the blades of the grass below?
Seythes that swing in the grass and clover,
Something, still, they say as they pass;
What is the word that, over and over,
Sings ‘the Scythe to the flowers and grass?

Hush, ah hush, the Seythes are saying,
Hush, and heed not, and fall asleep;
Hush, théy say to the grasses swaying;
Hush, they sing to the clover deep!
Hush—tis the lullaby Time is singing—
Hush, and heed not, for all things pass;
Hush, ah hush! and the Scythes are swinging
Over the clover, over the grass!

EDITOR’S CHAT
* had spread a cloth and

thxytg‘far Boys and Girls—Let us hope “grown-ups"_ : <
uly g lg_ugh the long, happy days of covered it with dishes of all the goo\
ten v nd August you have not forgot- things to eat that boys (and g.u'ls, t00)
age}’?ur old friend ‘‘The Children’s dream of. There were gsandwiches, we
We o ‘and the competition for which know, and cakes with every color of
lnontgift so many good stories every icing, and pies, and little tarts, and
ed wit] If your mind has been so fill- doughnuts, and tea and lemonade. Ar}lld
pickin ! plemckl.ng and baseball, berry- little spiders dropped down from the
ing thgé gardening, driving and work- trees and visited the sugar, and greﬁn
the gi ?1 you have forgotten us, surely worms humped themselves - up the
he b% thOt the familiar schoolroom and ~ girls’ skirts and ma(.le_‘them s‘crgﬁm.‘
I'em‘indlg t ‘?OVer of the Journal will Perhaps an enterprising caterpl gr
send ¢ you of us again, and you will wiggled his woolly length over the
18 in stories and letters very soon. cloth, with his round eye fixed on a

ell, “did ; d ate
, you all h - ky. And you ate and ate,
ave a lovely holi- sugary COOXY S evening

day yor _
to ¢an’t imagine hearing a ‘‘no’”’ and then drove home 1D ‘
that question, because as long as you through the peautiful wheat ﬁel_ds.

and crows were flying

haVe

good :E:léllth and strength, and God’s Blackbirds _

& queer oors to play in, it would be everywhere and perching on every
0y or girl who could not enjoy fence. And there was the schoolhouse,

emse hous
I DSiLclx‘l,'e 5. We can fancy what splen- looking s And after & while
8ameg ales you had, when you played the moon showed her: big, .round, smil-

nd chaged gophers, and climbed ing face over the horizoll line, and sev-

trees
a8, and perha N ildr bled into bed
ps went ‘ | sleepy children tumbié in )
swimming, and eral sieepy Then we know

en came
DPlace a‘;m(ei back to the lovely shady so tired and so happy- ¢
nder the trees where the you went out picking raspberries and
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pincherries, because we saw some of
you. And we are positive many of you
helped in the garden and on the farm,
and gathered eggs and churned, and
drove the cows home and helped with
the baking. And then we hope very
much, that. some of you built bird
houses and did what you counld to make
this swmmer a happier one for Citizen
Bird.

Didn’t you all feel rich when you
saw the wealth of flowers on the prairie
this year? How pleased the Editor was

to see them all after many years of liv-
ing in the city! Such carpets of wild
roses, such tufts of brown-eyed Susans,
such elumps of sunflowers! And then
the great patches of lavender-herga-
mot. and fireweed, and painted cup, and
such flaunting tiger lilies! We could
not help thinking of the closing line
of that little poem so familiar to you
all: ““Oh, world, you are beautifully
dressed!”” We hope you have all stored
away in your minds many pictures of
this lovely summer to brighten the win-
ter days.

THE YEAR THAT HAS GONE

Since our September issue of 1914,
what stirring events have taken place
in this world of ours! Just before
school opened last year, the whole
world was stricken by the news that
Germany and Austria were allied in
war against France, Belgium, England
and Russia. The Germans had invaded
brave little Belgium, had sacked and
burned her cities, ill-treated her people,

. and appalled the world by their

cruelties.  They were marching on
their apparently vietorious way to
Paris and Calais, and the covet-
beloved Eng-
land. But something happened to this
great military giant. A little David
with a sling rose in his path, and to
the great surprise of Germany the vie-
torious march was stopped, and by the
time France and England were able
to gather their forces together Ger-
many had received such discouragement
that its pride was broken. Then fol-
lowed the wonderful retreat of Mons,
the battle of the Marne, the terrible
fight at Hill 60, the battles of Ypres and
Festubert (at which our brave Cana-
dian soldiers distinguished themselves).
Then there have been terrible battles
to which no names have been given, the
vietory going to one side and then the
other. And there have heen months of

trench fighting through heat and ecold,

through rain and snow, through dust
and mud, and the long German line has

not advanced, and as yvet England’s
greatest army is not in the field.

The British navy has kept an iron
wall around the German fleet. and the
Emden, the Konigsberg, the Dresden,
and other German boats which were do-
ing damage to British shipping have all
been taken, and are prisoned safely
away. German submarines have done
some damage to English vessels of
trade, and have murdered many inno-
cent women and children in sinking the
Liusitania and the Arabie, but only one-
fifth of one per cent. of British ships
have been sunk or damaged by all
this. Tn South Africa, Egypt and India,
German insurrections have been puf
down, and British soldiers have taken
far more land from Germany in these
distant parts than Germany has taken
from France in Europe.

Our allies, the Russians, have been
having a hard time in their campaign-
The yhave lacked ammunition. chiefly
owing to the great size of their coun-
try. its terrible cold, and the consequent
difficulties of transportation. The Rus-
sians have lost many great cities and
fortresses in Galicia and Poland, bul
they are bravely fighting still. an
when our navy has penetrated the Dar-
danelles, help will be sent to Russify
who has fought a great fight over ter
rible odds. What a history to be
crammed into one year! And hookS
might be filled with stories of the deeds
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gﬁ \{)a]&i’, the wonderful acts of sacrifice
Suffe(l)«' men and women, the terrible
that ln}%s of man a.nd beast. Liet us hope
throu“;l en our little Journal comes
Mot %’ the press next September this
lla\}e e‘zrrlble. and 1_"uth1ess of wars will
behing@sed into history. Tt will leave
ing. ot it a trail of SOrrow and suffer-
e }loperlilhne and misery, but also, let
time o ,come.plomlse of peace for all
bezgh;ieb the allies” soldiers have
left ap ravely fighting abroad, those
in thass ome have been_far from idle
Zations ;wnhway. Such gigantic organi-
anghte s the Red Cross Society, the
John's i‘: of the Empire, the St.
Patric;ti glbulanee. Society, and the
ranah ¢ Funds, with all their various
with foeszl have sustained their armies
fort: 1 and clothes, and every com-
fami,liesév}? looked after the soldiers’
dying },1 ave tended the wounded and
e]gia’n ave sent hfe]p to the suffering
Work s and Serbians; and by their
ight :nd Sympathy have made a
von thp()t in the darkness of the war.
oy Seoet 'ehlldren have helped. The
ecting (3 s }}ave done great work, col-
Schons (‘?lt.}lllng ;’md supplies, and the
raised enjg hildren’s Red Cross Fund,
ed to fl]elrely by. themselves, amount-
Weryope .sp]en_dld sum of $3,5064.84.
and we hols trying to ““do their bit,”’
e comin pe _that during the months of
anitoby g"v\f\;inter every boy and girl in
how Little lto (}10 1some'ching, no matter
y e 1 i
our War-riddenpwx;)e:llg?re the sufferin

PRIZE COMPETITION
As everyone was too busy holiday-
ing to send In stories this month, we
will extend our competition to October.
We will give a prize of $1.00 for the
best story of ‘‘How We Formed an
Audubon Society in Our School,”” or
for a story on ‘‘What We Did to Help
the Birds This Summer.”’
The world’s a very happy place,
Where every child should dance and
sing
And always have a smiling face,
And never sulk for anything.

MOTHER BIRD

Mother Bird and her young ones
were in a field of cornm.

Qhe heard shots from a gun.

A man with a gun came in sight, and
she ran out from the corn.

Qhe said, ‘‘Good man, do not hurt
my children. No other children are as
pretty as mine.”’

The man said, ‘I will not shoot your
children, if T see them.”’

The bird flew away happy.

In a few hours she met the man
again. But, oh! he had all her chil-
dren dead at his belt.

She cried, <‘Oh, you bad, cruel man!
Why have you killed my little ones?
Oh. my children! my poor children!”’

The man was vexed, and he said,
¢“You told me that your children were
pretty. These gray pirds were the
ugliest T could see, and so T shot them.’”

Then the bird said, «:Qtupid, stupid
man! No children were SO pretty as

mine!”’

e
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THE SCHOOL TEACHER—A CIVIL SERVANT

Few people regard the school teacher
as a civil servant, yet he is undoubtedly
in that class. Moreover, he has been
the only civil servant in Canada under
a eivil service commission system. He
must pass at least two examinations to
get his certificate—one examination in
theoretical work, and one in practieal
work.- Then he gets his certificate from
the Department of Education or some
similar examining body. Even then he
is not entitled to a position. He must
wait until a position is vaeant and a
new teacher is required. Further, he
must then come into competition with
other applicants. His standing on his
examinations is considered. His age,
parents, address and other qualities are
discussed. Finally, the school board
appoints one of the applicants. There
is no civil servant in the country, not
even a policeman or fireman in the large
cities, who is so carefully examined be-
fore given a position, nor is there one
who faces keener competition.

It is the application of such a system

to all civil servants, federal, provineial

or eivic, which is the ambition of those
who advocate Civil Service Reform.
Just imagine the kind of school
teachers we would have if the
choice and appointment of all these
men and women were left in the
hands of members of the provincial
legislatures! Does any sane man think
that under such a system our teachers
would be such a magnificent, well-
equipped, well-trained body of men and
women as we have today in every prov-
ince in the Dominion? How many men
would enter the public school teaching
service, if they knew that after years
of work, they might find some mechanic

who knew nothing of education placed
by politiecal pull over their heads in a
position as principal of a school or as
inspector? The introduction of the
spoils system into the teaching profes-
sion would ruin our schools utterly.

“Yet, this is just the kind of system
which prevails in other branches of the
civil service. During the past few
months a grey-headed politician who
was a furniture manufacturer has been
appointed postmaster of ————; 8
grey-headed politician who was a busi-
ness man has been made postmaster at

' ; a grey-headed doctor and ex-
member of the Commons has been made
postmaster at ; and a news-
paper publisher and ex-member of Par-
liament has been made surveyor of cus-
toms in What must be the
feelings of the members of the civil ser-
vice who are forced to work wunder
these men? Is it any wonder that our
civil servants are occasionally foun‘d
shirking their duties and careless of
the return which they render for their
salaries? Ts it any wonder that nearly
every service performed by a govern-
ment department, federal or pI’OVinCiﬂlv
costs twenty-five to fifty per cent. more
than if it were performed by a private
corporation?

Every branch of every civil service
should be, like the teaching profession;
placed upon the merit system. Com-
petitive examinations for entrance
merit in work and competitive examin-
ations for promotion, and no person
allowed to enter the service by the
underground route, should be the rul®
everywhere. This improvement in the
publie service is the aim of all civil ser”
vice reformers.—The Canadian Courie!
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Schog_l_ News

teacherg .

. A. Fernuson

Th g
dem}? J‘(:)flélr‘ml regrets to announce the
X , er a brief illness, of Lemuel

£

ara

F ¢
gﬁ%‘és?n' principal of the Alexan-
Feagiver | Winnipeg, and Honorary
Associatio of the Manitoba Teachers’
the mostbn' Mr. Ferguson was one of
ince, pej popular teachers in the prov-
selfish, . 11, kindly, generous and un-
N hs oh grent & favorite
and thoss eachers as with his pupils;
knew him t‘;f the general public Who
is family est appreciated him most.
hearty S ior Ognas will have the
Sociated with himq}rlx g‘igssvc‘xﬁ? i

Some Changes

He
e are g fe
> a few changes among our

S.D, T Houtit has gone to Springfield

ranscona,.

i e =
b ulme has gone from Winni-

Agosm to Elphinstone.

N b Harrig
prm@ipal_ rris goes to Franklin, as

G. A. Elliott goes from Britannia to
Ninga as prineipal.

Fthel Foxwell goes to Selkirk High
School.

T. D. MeMeekin goes to Hagyard.

Annie Slallecy is principal of Tsabella
School.

Lieut. S. S. Bryan has enlisted.

J. A. Keays of MeGill has gone to
Poplar Heights.

Margaret E. Wood has joined the
Emerson staff.

June Gordon is now at ‘Westhourne.

Mrs. E. Perkins is at Hazelridge.

Vietoria Turner is at Scarth.

(laude E. Law is now at Stockton.

M. G. Green has left Carberry to

enter the ministry.
Q. H. Burland removes from Teulon

to Stonewall.
L. T. Hayward goes from Stonewall

to Pipestone.

Dr. B. A. Smith-Piggott goes to Eng-
land as King’s Messenger. The man
whom he succeeds was shot carrying
despatches from King George to King
Albert of Belgium.

W. J. G Scott goes from Minto *o
Tummell.

v R

The Schools and Their Staffs

Birtle—C. A. Hensley (princial), and
Misses L. A. Lamb, F. B. Shurman.

Melita—Wm. M. Eadie (principal)
and Miss A. Haight (B.A.), Mr.
Moore, Misses J. Brown, N. Amy, B. J
Phoenix, 0. V. Falconer. s

Miami—A. M. Nevin fprincipal} and
Misses L. Tandy, J. Collins, L. Cusack.

Carberry—dJ. C ‘Anderson (prinel-
pal) and Misses Cora Brehant, Ts. 155
Staples, Mamie Qwitzer, Pearl Web-
ster, Annie Roberts.

Binscarth—dJ. N. Plewes (prineipal),
George McLeod, Miss Mabel Alexander.

Wawanesa (High Qehool)—Wm. Da-
kin, B.A. (prineipal), L. C. S. Kennedy,
B.A., Misses M. . Russell, A. 'W. Miller,

0. F. Francis.
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Pierson—James H. Burke (princi-
pal), Miss Elinor Halliday.
Clearwater—A. Moore (prineipal),

Mrs. May Penman, Miss Tana Coult-
hard.
Austin—DMisses Grace Huntley (prin-
cipal) and Edith G. Andrew.
Morris—Miss E. Rowan (prineipal)
and Misses N. A. Young, F. Gunnarson
and Mrs. J. H. Shields.

Minnedosa—dJames Crossley (prinei-

pal), A. J. Bell and Misses (. T. Seal,
F. R. Elliott, Ellen Bannes, Olive Hall,
Hazel Taylor, M. Watson, Ailien Gar-
land, L. M. Whimster.

Gladstone—G. W. Burtlett (princi-
pal) and Misses Mary I.. McManus, E.
G. Browne, G. L. Marshall, R. MeCon-
nell, A. Rintoul.

Russell—V. W. Jenkins (principal)
and Misses J. D. Thompson, K. Mackay,
E. Hamilton, M. Jackson, C. Clee, A.
Jonsson.

Pilot Mound--John MeNaught (prin-
cipal) and Misses M. Irvine, E. A. Spear
and Eunice Cuthbert,

Glenboro—N. W. Irvine (principal)
and Misses Elma Staples, Lulu Moir,
Ethel Esplin, Walla Dorsey.

Strathelair (Consolidated)—A. W.
Muldrew (principal) and Misses T. J.
Walker, E. M. Williams.

Virden—A. M. Shields, B.A. (prinei-
pal), Miss R. G. Gilroy, Messrs. W. A,
Anderson, Fred Grove, Charles Egan
(principal), and Misses Merle Me¢Neven,
May Dodds, Ethel Dodds, M. Wochs,
Norma Sterling, Annie Meredith, Mabel
Sproat and Jean Coutts.

Manitou—IH. Jonsson (prinecipal) and
Misses- Muriel E. Paul, S. J. Gayton.
Louise Nielson, Bessie Morden, Nellie
H. George, Asenath Owens.

Baldur—P. V. Bond (principal), J.
B. Stewart and Miss Verna Wilton.

McGregor—Walter (. Jose (prinet-
pal) and Misses Jean Brydon, .J. Sulli-
van, A. Pettapiece.

Crystal City-——James Tod (prineipal)
and Misses Mary M. Dawson, Hazel K.
Greenway, Eva (i, Greenway, Blanche
8. Ferguson.

Rapid City—C. ('resswell (principal)
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and Misses Kane, Marcroft and Gossett-
Jackson.

Stonewall—S. Burland, B.A., prinei-
pal; E. Robinson, B.S.A.; A. J. Struth-
ers, B.A.; Misses M. Nicholson, B. Shat-
ton (prineipal), A. Cooper, G. Camp-
bell, U. E. Burrow, J. Montgomery.

Tyndall—Arthur Bailey (prineipal),
and Misses A. Finch, Retta Brown.

Emerson—H. L. Allbright (princi-
pal), and Misses Margaret Wood, Mabel
Peto, Ethel Empey, Mrs. McKenzie.

Winnipeg Notes

F. H. Schofield, for many years in the
public school service, and best known
as prineipal of the Central Collegiate.
has returned to the city and has join-
ed the staff in the building where he
did such good service for so many
yvears. Mr. Schofield was for some
vears editor of the Western School
Journal, and all subscribers will gladly
weleome him back, and will hope for
an occasional message from his pen.

During the year ending with month
of August, 1915, the teachers and mem-
bers of the Winnipeg school service
have contributed and paid into the
Winnipeg Patriotic Fund over thirty
thousand dollars. This subseription 18
being renewed for the ensuing schoo
year.

New buildings under construction 12
Winnipeg are: An eight room unit ©
a 24 voomed school building is heing
erected in Elmwood—to be known 88
the King George V. School. (lost 0
first unit, $55,000.

An eight room addition to the Lu¥
ton School in ward six to relieve over”
crowding ; cost, $50,000.

The following resignations from the
staff  have Dbeen aceepted: Miss E.
Brownell; in high schools: Miss M. B
Drummond, Miss Buniee Bell, MisS
Kate Crawford, Miss M. (. Turneh
Mrs. Brodstedt (supervisor of musieh
Mrs. I. Carson, Miss Elsie Mitehells
Miss Amy Richardson, Miss Agnes B8
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I}lIe'}'man, 1VIi§S M. Duncan, Miss Alice
)ICkSOII, Miss G. Martin, Miss E. R.
Butcher.

) Leave of absence for active service
?\} the front has been granted to:
;‘al]or D. M. Duncan (Asst. Supt. of
:IChOOlS)', President Western School
g0111}'11211 Co.; E. W. Howells, R. T. Lowe,
'R oreman, Geo. Miles, J. T. Allen, E.
“;'.\'f}t‘ld, (. R. Roberts, S. S. Hawkins,
NG Stubbington, H, H. Beck, H. Urqu-
P(:i]]]tx.le R.IGIuest, k. W. Bartlett, R.
) r, J. Liyne h ri
B Bryan. vneh, A. Jelly, J. Norris,

beil}l“; rfO“OVViI'lg appoir.ltments have
He‘m« lidde J Miss Ella Gill, Miss 1. M.
T ,‘\Pa I, Miss Florence Jacobs, Mrs. V.
S‘)lx- iller, Miss Fern Grant, Miss Myrta
I‘gll}ap, Miss Lillian Johnston, Miss
ed );_mlps; Mlss L, Renman, appoint-
h})e]ci 1?01[)&] Wl]]l'anl Whyte School
th/ Sa}] work fO‘l.‘ girls being feature of
Cet*diilc tool), Miss Harriet Petry sue-
I\‘IusichMrf' Brodstedt as Supt. of
Staff. y’l‘ .‘(n. Hooper, to High School
Scho;)] .t(,.' Jerrom,_to St. John T. H.
pal Gl staff; A, E. Floyd, B.A., princi-
sladstone School.

Lea .
to. {[\i,:q (éf absence has been granted
bert (‘ro‘ fl A. }{()o]ss, Miss Funice Cuth-
) 0 June, 1916 iss Bar .
ecember, 19,15> ), Miss Barbour (to

The , ol e
‘Ylﬂl'l'iagI:u”%d] 18 glad to announce the
'Iaehrayqo J. B. Wallis, prineipal
anothe School, to Miss M. Dunecan
' member of Winnipeg staff.

ey Spe
A nt vacati : A
and’ gt the cons tion 1n the‘ mountalins

. The fol
Intepegt ,

- In conn
g.l'an‘ted t

1
O‘y' " . g 3
ving resolution is of great

Oecrtnl(sm with I.ea,vo of absenece
Viee who lmvfzmbgrs of the school ser-

e follow, ¢ enlisted, the Board pays
ance’’, nNg sums as “War Allow-

To fam:
amily g
Sa Y oy €8 of

ned ]t]imrried mm.nl)(lrsm
tion all/o\rm(’ of enlistment,
Phis en‘\ance and half mili-

N ensures that the family

“ky,

277

is in receipt of the same salary inecome
as, was received prior to the war.

To unmarried members of the staff
who have enlisted—Salary, less amount

of military pay.

Ruthenian Teachers’ Convention
By W.J. Mihaychuk

The Ruthenian Teachers’ Clonvention
was held July 14th, 15th and 16th in
the Normal School, Winnipeg. The at-
tendance was from one hundred to one
hundred and twenty-five, and the
speakers of the convention were Mr. C.
K. Newcombe, the Superintendent of
Education; Dr. W. A. MeclIntyre, the
principal of Normal School; Mr. J. T.
(‘ressey, the principal of Ruthenian
Training School; Inspector Belton, In-
spector Hall-Jones, Messrs. N. Lisows-
B. Smook, J. Bosarab, E. Mihay-
chuk, M. Stechishin and others that
took part in the discussions. The
teachers manifested sincere solidarity
in the proceedings, and brotherly sym-
pathy beamed from the face of every
one towards his fellow-teacher. The,
meeting seemed one great family come
together after long dispersion.

Among a few other resolutions it was
resolved that the Ruthenian teachers
contribute to the C(anadian Patriotie
Fund not less than one dollar each
monthly during war time, and a com-
mittee was formed for the purpose of
collecting this money. '

Through an inexperience of the last
vear's executive, the printing and send-
ing out of programme Wwas delayed,
and it is very much to be regretted that
some of the invited speakers did not get
the programme in time, or did not get
it at all, and on this account the teach-
ers missed the help that would have
been derived from the addresses of the
spealkers who could not come.

It is the opinion of the present execu-
tive that it would be wise and benefi-
eial to have the Ruthenian-English
Teachers' Association affiliated  with
Manitoba Kdueational Association, and
hold the eonvention of the former right
after the convention of the latter. Steps
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will be taken to the effect of affiliation,
and we hope that M.E.A. will gladly
accept our proposition.

The officers for the present year are:
Mr. M. Stechishin, the President; Mr.
W. J. Mihaychuk, the Secretary-Treas-
urer. It was decided not to change the
secretary-treasurer every year.

Tt would not be out of place here
to refer to the history and aim of our
association. The association was form-
ed in 1906, and although young, it has
had some rough experience. It was
not as difficult to secure members as
it was found hard to get rid of a few
intruders who pretended to be teach-
ers’ friends. The matter is delicate,
but we must be frank with ourselves.
We have been misrepresented long
enough, and consequently misunder-
stood. It is time we know others, and
that others should know us, for enmity
between any two peoples may be traced
to lack of their knowledge of each
other.

The majority of our teachers are con-
scientious, but young men. The above-
mentioned intruders took advantage of
our innocence, and, having their selfish
political ends in their views, they came
to our conventions to make friends with
ns, but went away as so many Tscariots.
But they did not stop at that. They
tried to keep our association in a state
of unimportance and inferiority by
scandalizing the characters of officers
and other able and influential members
of the association in the eyes of the
weaker and more innocent, or hefore
xhe authorities. Such machinations
were sly enough, but at last they leak-
ed out, and this is why this year our
executive closed the doors during the
convention before all uninvited friends,
political heelers, job seekers, and such
other persons, who never really had
anything common with teachers and
edueation.

Being yet young, the association, al-
though meaning good, made these ser-

‘ious blunders, but no doubt it will pro-

fit from its bitter experience and make
its steps sure in the future.

The aim of our association is purely
educational. Tt is our aim and duty
to teach the Ruthenian element what
the British Constitution and Canadian
ideals are. We realize that our people
must be familiar with these in order
to become good Canadian citizens. We
also realize that the ineuleation of.the
love for what is best in our langunage
and literature, in addition to Canadian
ideals, tends to make of our boys and
girls better Canadian citizens. and
more efficient members of society at
large.

Sometimes -it was given out publiely
that the Ruthenian bi-lingual teachers
are race agitators, and their association
was suspected of doing some outland-
ish propaganda. This misconeeption
went so far that it was published that
Ruthenians (Ukrainians) aimed to
build (%) ¢‘Canadian Ukraine,”’ and
Ruthenian teachers were supposed 1o
be at the root of this plot. There is’
nothing of the kind, and we do not be-
lieve that respectable Canadians at-
tached any weight to such newspaper
stuff.

Ruthenians came to Canada to stay
and make their homes. Canada is their
adopted land. This we know. and we
care not for the fancies of the jingo-
The teachers and the Ruthenian people
cannot be held responsible for what the
newspaper man has to say. Some 0
them are only political hirelings, an
serve the purpose of their dishonest
masters. The Ruthenian people have
already realized that there is no gov-
ernment in the world as good as the
British  Constitutional Governments
which they have pleasure, and arve for-
tunate enough, to enjoy.

These are the ideas the teachers Im:
part ‘to the Ruthenian settlers, an
whenever nationality is referred to, !
is only to arouse aspiration to edued
tion, for no man can be made to loveé
his adopted land or care for educatio?
if he cannot be inspired by the memor”
ies of his native land, and does not 10v8
to remember and cherish what is be®
and noblest in the tradition, languag®
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and literature of his own race. We love
Canada, because its life and the life
of Can@dian people, is our life.
Coming into Canada some twenty
Years ago, the Ruthenian immigrants
were penniless and uninformed of the
Wways of new land. With them, it was
& (uestion of bread and butter. Con-
Sequently the importance of edncation
;’i’lasv;)ve:rlo.oked. Therefor(*‘(fv'en Nnow,
eVentS“]] of European hostilities, and
s ’in ltah v all that has beel'l sald about
fin .0 e press, we Ruthema_n tenchmjs
fion lrt‘rse]yes m an unen\flable posi-
ver 'in' 0 glve tr'ue. illustration, we are
the v 1{051t10n o‘f Ugly'l)ucklmg in
connh 1‘(f uBut Canada s a people’s
adians);’r u1 ‘ of opportunities, and Can-
hand b tezh cind people. We extend our
at W’e ‘ em, and VV}Sh them to know
e are in one with them. . We see

“these
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our defects, but we are willing to make
good, get higher qualifications, and
have our teaching equipment as effi-
cient as possible, and we sincerely de-
sire that the Canadians know us as we
are. We do not ask for more.

Tn conelusion, I wish to express a
vote of thanks on behalf of the asso-
ciation especially to Mr. C. K. New-
combe. W. A. Mclutyre, Mr. Belton,
Mr. Hall-Jones and Mr. Cressey for
their able and inspiring addresses de-
livered to the convention. (lertainly it
gave us comfort, enthusiasm and self-
reliance to hear the words of appro ral,
sincere advice and encouragement from
gentlemen, who are teachers’
friends. We shall go forth and, with
our augmented store of knowledge and
more vigor, work during this school
vear feeling grateful and hopeful.

THE COURSE OF STUDY

oy
Whig}lleé‘(;-eare five windo‘ws of the soul
Siong ofI /tIL‘out_ upon five great divi-
ese velar e life of man. Two of
n 00n(‘|ue:t' to man’s comprehension
ime an q* ; ?Yer thure, t;h(* 1'031.111 of
e sur Space.  Arithmetic furnishes
vey of whatever has the form

a
t

of

O time. : :
mdivid‘i{alall series and successions of
City 1 , all' quantitative multipli-

e:él(;gk(:ll‘fmtered‘ by the aid of the
ical Windgu?g' Through the geogra-
extends g 0“ of the soul the survey
ture, The g r%’ﬂnle fmd inorganic Na-
erete I‘elati(:n‘ ace of the carth, its con-
anqd g ¢ ns to man as his habitat

ng g
comﬂ?udnisé;et]iter, and the means of inter-
: Pagmén:n which unite the detach-
grand may, $ of humanity into one
terg are int;—gu these important mat-
e study ofo uced to the pupil through
8 & banorg geography and spread out
dow o the ma before the second win-
Menty o ;1-8().11,1' Three other depart-
before the vlivlslons of human life lie
,fid‘in the his?ct)vt.. Ell.m.an liffa is reveal-
hglous\o peo ‘1’ eivil, soeial and re-
ellztory o One’g ;’;‘*-t‘ The study of the
Mentayy schoo! ative country in the
opens the window of

art of

he producer of his food, cloth- -

the soul which looks out upon the spec-
tacle of the will-power of his nation.
Tn the language of a people are reveal-
od the internal logical laws or strue-
tural frameworlk of its intellect and the
conseious realization of the mind of the
race as they appear in the voeabulary,
grammatical laws or syntax. Gram-
mar opens to the child his view of the
inner workings of the mind of the race.
and helps him in so far to a compre-
hension of his own spiritual self,
Literature, finally, is the most acces-
sible, as well as the fullest and eom-
pletest, expression of the sentiments,
opinions and convietions of a people;
of their ideals, longings, aspirations.
The fifth window of the soul looks out
upon this revelation of human nature
through literature. The study of litera-
ture commences with the child’s first
reader, and continues through his
sehool course until he learns, by means
of the selections from the poets and
prose writers in the higher readers, the
Dest and happiest expression for those
supreme moments of life felt and de-
seribed first by men of genius and left
as a rich heritage to all their fellows.”’
—W. T. Harris.
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CANADTAN CLUB PRIZE WINNERS

The prizes for Canadian history given
by the Canadian Club of Winnipeg
have been awarded as follows:

1. Individual Prizes, $20.00 Each

Matriculation Course—William Ches-
ney, Teulon, Man.; Dorothy G. Aldis,
Deloraine, Man.

Teachers’ Course—Holmfridur John-
son, Arborg, Man.; Leona Wyzykowski,
Beausejour, Man.

1I. Class Prizes, $20.00 Each

University Course — 1st, Britannia
School, class average 65.8% ; 2nd, Teu-
lon School, class average 64.87%.

In each of these cases fifteen students
wrote on the examination.

The principal of the Britannia School,
is Mr. E. S. Lord, Hampton Street, St.
James, and the principal of the Teulon
Sehool is Mr. H. D. Cumming, Teulon.

Teachers’ Course—1st, Arborg (7 stu-
dents), class average 81.3% ; 2nd, Alex-
ander (10 students), class average
66.6% ; 3rd, Glenella (6 students), class

average 66.5% ; 4th, St. Charles Con-

vent (6 students), 64.5%.

The principals of these schools are a8
follows:

Miss I. J. Petursson, Arborg.

E. A. Ross, B.A., Alexander.
Wm. Skidmore, Glenella.

Miss G. Laurendeau, St. Charles.

WHAT THEY SAY

I find the Journal a great help t0
me in connection with my school work-

My pupils are always interested in the

Children’s Page.—Irene M. Aldridge.

Sanitary Bubbler Fountain

Is a Fountain of Health.

Requires no cup to drink from.

Keeps the water always fresh and cool.

Uses no more water than a pail and cup.
Furnishes each user an uncontaminated drink.
No germs can get into the water or bubbler.

Is ornamental in appearance, takes up little

Is a sure protection to the health of the children.

Is

I8 unsightly and unsanitary.

gathers dust and dirt.

It catches and breeds disease germs from those
who use it and passes contagion among
— the pupils.
RECEIVER i - 1t rin;xes thlcta cup each time a drink is aipped
g rom ft.
It makes a wet, sloppy place in the room wheré
it stands.
It allows tihe water to become stale, warm and
. nsipid.
Capacity (Two SIZes)..........o... 9 gal., 18 gal

E. N. MOYER COMPANY LIMITED

ToroNTO

room.

The Open Pail in the Schoolroom

Write today for prices

Canada’s School Furnishers

WINNIPEG, MAN.
WINNIPEY KnpMONTON

"
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Kindly mention the Western Schoo! Journal when writing to Advertisers.
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R.LAWSON & cO. |C- H. Enderton & Co.

Real Estate Investments

Insurance and Financial Agents Mortgage Loans
Fire Insurance
101 Farmor Building WINNIPEG | 228 Portage Ave.  Winnipeg

— Phones: Main 4138-4139,

ALLAN, KILLAM & McKAY |DAY, MARTIN & PETTIGREW
INSURANCE AGENCY

INSURANCE
BONDS
ANII))b Insurance, Loans and
MORTGAGE LOANS Investments
WINNIPEG . 300 Sterling Bank Bldg. WINNIPEG
e e - MAN!
Ryan ) imi BRYDGES & WAUGH, LTD,
AgenCY, Limited KEEWAYDEN BLOCK, PORTACE AVE. EAST
FIRE
FIRE - ACOIDENT - LIABILITY Atlas Assurance Co, Calumet Insurance Co.
Uuml(gﬂ'(%h{]i U‘ lxgs‘l;\:::}lwglocc Co.
ruaratat 3 yi ;) .
INSURANCE ACCIDENT
. R Canada Accid Assur Co.
Fldellty Bonds Gumi'l({liﬁn LA(rg(ll(e‘l’lltmun(;sclil::a‘:x"gﬁteg Co.
03-606 Confy ( dPJL\A.iriE tGLASS C
. TR 5 Assurance Co,
etlerahon Life Bldg Phone M. 6138 Gmn':;‘i?u.nax\cgﬁl(c?\rc and ﬂlﬁﬁ?ﬁfmg Co.
WINNIPEG MAN Agreemonts of Sale Purchased Roa! Estato
. PHONES M. 6004 and M. 5005

\

Change of Address

Man : .
grosx;zs‘fnbers will fail to receive the _September number
ailgc’i as they have changed their address and
to notify us. Leaving a forwarding
addl’?SS at your former Post Office
18 not sufficient—you should
also notify this office

ADVISE u
s
f;u:Nv OHANGE IN MAILING ADDRESS AND YOUR
NAL WILL REACH YOU PROMPTLY

wQS‘ter R
n
~——— School Journal Company - Winnipeg

Kingty
mantion
ths Waestern School Jeurnal when writing to Advertisers.
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ARE YOU REQUIRING
SCIENGE APPARATUS?

At the opening of the Fall term this is one of the first questions that
will oceur to you. Complete and up-to-date equipment is absolutely
necessary to facilitate your work and produce the desired results.

Much of our Physical, Chemical and Biological Apparatus is
CANADIAN AND BRITISH MADE .

This point will appeal strongly at the present time and is in itself &
guarantee of quality. The requirements of Canadian Schools have
been carefully studied and new models introduced wherever possible.
‘We are, therefore, in a position to be of every assistance to you.
If our Catalogue is not in your school, write us for a copy:

The GEO. M. HENDRY CO., Limited

Educational Equipment - 215-219 Victoria Street, Toronto, Ont.

— —

NOTE THE NEW

Sanitary Standard

— of the —

PRESTON
DESK

This is the most important innovation of recent years in connection with school desks
and does away with the fancy dust-catching and unsanitary standards of the old style. It
places the Preston Desk on an equality with any sanitary school desk made, with the add"d
advantage of considerably lower price,  Write us, stating your requirements and we wil
gladly furnish a quotation,

i The Canadian Office and School Furniture Co,, Ltd. - Preston, Ont.
g =

———

Kindly mention the Western 8chool Journal when writing to Advertisers.

And mark this
—youare not
asked to pay
extra for this
groat im-
provement.
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