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Our Newest Issue?

Japan, the Land of the Morning.
By REv. J. W. 8AUNBY, B.A., Illustrated,
‘“Nothing could be more timely than

charming book on Japan - - - Mr. Saunby 8|

a number of years in Japan, and, beid

keen chserver, he has gathered together m

ial which has proved most valuable in hi#

trancing pen-pictures.”—London Advertiser:
* The best work on Japan we have seen B
cent years.”— Rev. Dr. gwthrow, in Met

Magazine.

Motley : Verses Grave and Gay.
By J. W.BENGOUGH, late Editor and Artist

Grip. 108 original illustrations by b8
Author and other Canadian Artigts, 81 ]
‘‘ Mr. Bengough has a delicate touch an s
gift of me.odious composition, and -his ¢y
runs along as smoothly and  easantly 8 )
brook.”—Hamilton Herald.

Forest, Lake, and Prairie :

Twerty years of frontier life in Weste®
Canada—1842-1862. By JomN McDov6. 5.
With 27 full-page original engravings by
E. LAUGBLIN - - - -

Few men living in the Canadian North¥g

have gassed through experiences 8o thrilling

varied as this intrepid missionary. The P

fairly bristle with *moving accidents b{

and field.” The illustrations are very clev?

done, and an original design from the artist #

a striking appearance to the cover. :

WILLIAM BRIGGS, - Publish
29-33 Richmond St. West, Toronto-

Wm. E. BESSEY, M.D., C.M., M.CPS

Graduate of McGill University,
SPECIALIST IN ORIFICIAL SURGERY -

New Treatment of Chronie Nervous and w g
ing Diseases, Piles and Rectal Diseases, GOF
Urinary Affections and Diseases of ’
Morphine and Aleohol Habits.

284 Jarvis Street, - TORONTO, 0ok

Private accommodation for Patients.

EDUCATIONAL

aeen’s University Faculty of M
gng opens October 1!1:, 1895. {Inﬂ”’
facilities for the study of medi®
Class fees average $78 per session.

Calendar on application to

DR. HERALD,

Kingston; 0

6-6

The Fisk Teachers’ Agen!
Bank of Commerce Buildin y

25 King Street West, %oront"-

E supply teachers with positions and

W Bogxr')ds with suitable lt)eachen: Te!

teachers on application. No charge t0
When in the city call and see us.

W. 0. McTAGGART, B.A. (Tor. Univ.h

None Like It.

A Plea for the 0ld Sword-
BY REV. JOSEPH PARKER, D.D

12mo, Cloth, $1.25.

A defen,

e of the inspirati. d autho!
the Bible, ¢ inepiration an
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Now for «a long pull, a strong pull, and
"8 pull a1 together,” to make this a mem-
- Orable year in the history of Canadian

Sducational progress. Each of us can

2 Something in his or her own special
“Partment,

. Trosk interested seem to be finding, as
‘»:as to be expected, some difficulty in
. nm‘-“»tanding the exact bearing of the
: 2:“’ High School Regulations. We esteem,
- “ISelves fortunate in having been able to
*ocure, from a thoroughly well informed
: e‘n reliable source, the full and accurate
_]xp.lanations which are given in our edi-
W:lal on page 119. Subscribers will do
WA Lto preserve this copy of THE JoUR-
i %Lj as, no doubt, many of them do all
dp-‘e_S, for future reference. Extra copies
IS number may be had on applica-

» at the rate of seven cents each.

tiog

EX?RACTS FROM LEFTERS FROM
‘JOURNAL"” SUBSCRIBERS.

E are, we hope, not fond of ** blow-

: %hi ing our own trumpet.” Our best
-y Svements in whatever we undertake
ac. O far short of our own ideals and
Tations that we are more disposed
e“au"y to let the ““dead past bury its
> and look with renewed resolve and
to the future, than to boast of
e has been accomplished. Yet, as we
i:atUrally, and we hope properly, am-
-8 to have THE JOURNAL — into

which much good work of many compe-
tent workers is put, number by number—
read by every teacher in the Province, it
seems but right that we should give those
who have not yet taken it, and to
whom we appeal to become subscrib-
ers, an opportunity to know what opinions
their fellow-teachers, who have tried it,
and formed their opinions advisedly, have
reached concerning it. Hence, at the
commencement of a new school year, we
have thought it well to publish, almost at
random, some expressions from the let-
ters, generally business letters, of sub-
scribers. Please read the following :

“ Would not do without the JOURNAL.”

“Iam a new subscriber and find the JOURNAL
very helpful.”

“ Am much pleased with the JOURNAL.”

‘1 have found your JOURNAL very helpful in my
school work, and shall recommend it to all my
teacher friends.”

“I1 am of opinion that the matter contained in the
JOURNAL may be made of practical use to all teach-
ers if they will only read, mark, learn, and inwardly
digest.”

* Scarcely think I could teach without the aid of
the JOURNAL.”

* [ consider the JOURNALto be a genuine help to
all who are, or expect to be, engaged in the profes-
sion of teaching. Its contents are good, being
easily comprehended and embodying topics full of
points which may be made quite practicable by
any true and earnest teacher. Wishing you every
success in the course you now pursue.”

“ Enclosed please find . to pay for the
JourNaL'another year. I feel that I cannot do with-
out it now, for 1t contains so much valuable matter
for the profession.”

‘1 have been taking the JOURNAL only a short
time but find it a great help. The Schoolroom
Methods and Primary Department are especially
helpful.”

* I have found the JOURNAL very necessary in my
work.”

“1 have been much pleased with your paper, and
congratulate you on the stand you took concern-
ing the action of the Ottawa School Board, and
for the tone of the paper generally.”

“1 am glad to see that the JOURNAL is still im-
proving, and think it must be a great help and in-
centive to those who read it.”

“ This is the first year I have taken'the JOURNAL
and I like it very much.”

‘ Please send me the JOURNAL again.
missed it so much since I discontinued it.”

“1 find the JOURNAL a great help in my work.”

“1 have received great help from the JOURNAL
during the past year, and I would not be without
it.”

“ I like the JOURNAL very much,and derive much
benefit from it.”

“I find that the JOURNAL is of great practical
benefit to me.”

“1 could not get along without the JOURNAL.
It is full of good practical hints.”

“The JOURNAL has been of so much assistance
to me that I cannot do without it.” v

“The JOURNAL has been a very helpful paper
to me during my four years’ teaching.”

I have

“1 have learned much from the JOURNAL.”

¢ 1 like the JOURNAL very much, and could not
get along without it.”

“I have found the JOURNAL very helpful to me
in my work.” .

“ [ find the JOURNAL very helpful to me in teach-
ing, and would not be without it.”

‘I like your paper very much, and get many
valuable hints from it.”

“ The JOURNAL is always received and read with
pleasure and profit.”

“Your paper has become almost mmvaluable to
me, and [ recommend it to all the non-subscribers
of my acquaintance.”

“ I have found the JOURNAL an _invaluable help
in my work during the past year.” (From New-
foundland.)

“The questions and answers in the JOURNAL
are very helpful.” -

“TI hold your JOURNAL in high esteem.”

“I am well pleased with the JOURNAL as a help
in my work.”

“ Each number pleases me better.”

“ Your JOURNAL has been a wonderful help to
me.”

1 think the JOURNAL was never so good as
now, and teachers who do without it miss a great
help.”

“pYour valuable JOURNAL has helped me very
much during my first year of teaching. No
teacher can afford to be without it.”

1 have received great help from the JoUrNAL,
during the past year, and I would not be without
it. I have gotten a number of the books which
you have from time to time recommended through
your columns, and have found that in every case
the book was well adapted to the purpose for
which you recommended it.”

“1 find the paper, as cortaining a lot of su ges-
tions, very useful for the profession (teaching) and
also encouraging and elevating.” .

* The JOURNAL is, as of yore, a persona grata,

“1 have been taking the JOURNAL for some
time, and would not like to miss one number as |
find the paper a great help.”

“1 have taken the JOURNAL for a nurhber of
years, and have always found it a great help.
Would miss it very much were | to discontinue it.” .

“I consider your JOURNAL one of the best of
the kind that I have ever read, and I heartily
recommend it to all teachers.”

“ I find much that is good in the JOURNAL, and
.would not be without it.”

“1 take a great deal of pleasure in reading the
articles and discussions in your paper, and find it
full of helpful ideas and thoughts.”

* 1 have been taking the JOURNAL for two years .
and find it a great help.”

“ Money is scarce, still, if your JOURNAL should
cost me $5 a year, I would take it all the same, for
I feel that I cannot do without it.”

‘“I derive great benefit from the JOURNAL "

“The JOURNAL is very helpful to me in many
ways, and I could scarcely do without it now.”

*“I'like the JOURNAL, and consider it a valuable
aid in school work.”

* I have taken the JOURNAL since I began teach-
ing, and have always found it a source of pleas-
ure and profit.” . :

‘I like the JOURNAL very much, and find many
helpful hints in it.” -

**The JOURNAL is my best friend as a helper in
my teaching profession.”

*“ Although I have been teaching for over twenty-
five years, I could not think of going on success-
fully without the JOURNAL.”

“I find the JOURNAL a great help in my school
and really could not do without it.”
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All articles and communications intended for this
department should be addressed to the ENGLISH EDITOR,
EDUCATIONAL JOURNAL, Room 5, 11§ Richmond Street
West, Toronto

“ THE BURIAL OF SIR JOHN MOORE.” ¥

BY M. A. WATT.

This poem gives exercise for sentiment and for
mind pictures.

As an introduction, an outline sketch of the
British Isles and the coast of the mainland as far
as Spain is desirable, marking Corunna and the
mountains which gave Sir John Moore so much
hard marching in the depths of winter. The
teacher had better read up the history of the Pen-
insular War, and be prepared to give a sketchy
outline in a rapid, attractive manner. Itis better
not to mention what lesson is to be taken up,
letting the class sit listening without books. I had
the pleasure, some time since, of hearing this les-
son introduced to a class, by one of our brightest
teachers. Her class were deeply interested in the
historical sketch, and when the books were opened
they read the poem with avidity, and seemed to
see the pictured thought with great clearness.
The history runs somewhat as follows:

“ About ninety years ago, the people of Europe
had to fight a powerful enemy. (Who was he?)
Yes, Napoleon Bonaparte was his name, and it
seemed as though he were going to conquer the
whole of Europe, anyway. Now, in Spain there
was serious trouble, for he had seized the kingdoms
of Spain and Portugal. Then the Spanish called
on Great Britain to help them drive out the
French army. This the British agreed to do, and
sent Sir Arthur Wellesley (afterwards the Duke of
Wellington), under the command of a superior
officer, to help the Spaniards. The British won a
great battle, but the superior officer failed to push
on and take advantage of this success, letting the
French march out. The British, very angry, in-
deed, at this, recalled him and sent out Sir John
Moore, who marched into Spain late in October.
He had scarcely got there when he found the
Spaniards defeated by the French, who gathered
around the English, forcing them to retire to the
coast. Here, at Corunna, Sir John Moore faced
the enemy and defeated them ; thus his army were
able to embark for England unmolested by the
enemy. But, alas, the brave leader lay in an un-
known grave, hastily and secretly dug in the dark-
ness of night, lest the enemy should injure his
body. He had lived long enough, however, to
know that the enemy was defeated (January 16th,
1809).” Now the class take books and find the
poem which tells of his lonely burial. What is the
author's name? Did you ever hear of him be-
fore? Some will say, “Wolfe took Quebec.”
Comparison of dates will show this mistake, and
the names “ James” and ‘“Charles” will further
settle the matter.

Read silently. Read again, looking to see the
scene with your mind’s eyes. Close your eyes and
look at the scene. Get ready to tell what you see.
James tells the class :

“1 see a soldier’s funeral.” '

A dissenting hand is raised. Mary gives her
grounds for differing :

“At a soldiers funeral there is a band, and
guns are fired, but here ‘not a drum was heard,’
and ‘not a soldier discharged his farewell shot.’
I see a group of a few men, who steal quietly

" along, close to the walls, where they dig a grave
and put some one in it.”

Truly, a strange soldier’s funeral! The class
look solemn ; the pageantry of a soldier’s funeral has
often been seen, but its solemn grandeur has cov-
ered over for them the thought of death; they have,
perhaps, thought soldiers are always buried with

omp, “arms reversed and muffled drum ” follow-
ing “the funeral car,” “the banners taken” and
“the masterless steed.”

Martin gives his idea of the scene:

“The first scene is the few men carrying a body,
without a coffin. The scene moves on and changes;
the body is laid down; the soldiers with their bay-
onets scrape the earth away until they have a place

* Charles Wolfe, born 1791 ; died 1823, an Episcopal clergyman
Dub\ina:r author of “Sir John Moore h and ““ Jugurtha in the
Desert.”

deep enough to hide the body. The moon peeps
out from the clouds, and the soldiers carefully
shade their dim lantern, lest the enemy catch
sight of it, and come over to see what they are do-
ing. Now, they stoop over, and gently lift the body
of their dead leader and place 1t in the shallow
grave, wrapped in his soldier'’s cloak. Then they
stand and look, and look at his face, before they
cover it over with his cloak, and gently lay the

" earth upon him.”

QUESTION.—Do you judge that the soldiers were
not sorry by the words * we spoke not a word of
sorrow ” ?

Reasons were given, quotations were mentioned,
and the children’s experience of sorrow proved to
be broader than their years would lead one to sus-

ect.
P TEACHER.—Explain what is meant by
“The foe and the stranger would tread o'er his
“head
And we far away on the billow.”
Also by
“ Little he'll reck, if they let him sleep on
In the grave where a Briton has laid him.”

TEACHER.—Think of another picture. Put your-
selves in the enemy’s place and think of them as
the burial is going on.

JESSIE.—I think I see the sentry walking along.
He fancies he sees a light, but seeing it no more
he passes on and forgets it. The commander is in
his tent, sitting gloomily, and the soldiers are all
resting, except some at the far end of the camp,
who are firing a gun now and then to frighten
stragglers or spies.

TEACHER.—Change now to another scene. The
burial is over, and the soldiers turn to go home.

TomMmy.—The few soldiers are turning away,
but one goes back. He almost fancied he saw the
cloak of Sir John Moore showing through the
earth. But they hold the lantern low and all over
the ground, and find no trace of it. So they go
back, talking softly after a while together, and they
are sorry to think there is no monument to mark
the spot.

TEACHER-—The scene next day.

. ROLLIE.—The vessel is loaded with soldiers. All
is bustle and hurry. The enemy are gone back a
little, and are watching them embarking. Sick and
wounded are carried in, and now the vessel is off,
On the deck are a group of six soldiers, who stand
looking back. They seem to be saying “ There’s
the spot, over near the rampart. Can you see it?
Poor fellow, he has a lonely grave. He deserved a
good monument.”

TEACHER.—But I have seen his monument. 1
have never been to Europe, yet I have seen a monu-
ment which has been erected to his memory. And
s0, I am sure, have you each seen it.” ’

_ Surprise ! Thoughtful looks ! Dawning intel-
ligence! One hand after another is raised. They
have discovered the “monument.” It is the poem
before them. A discussion follows on the relative
worth and durability of a “monument of words ”
and a “ monument of stone.” Words and phrases
to be explained, and their suitability discussed, fol-
lowed the thought study, and the versification also
;»(v’:l;lsocoramde;;ed. 1Ii/Iemorizing as ‘a class recitation

wed, when all were thor:

thi\meanings. of the verses oroughly possessed of

composition was given

“Battle of Corunna,” u%xder t(\:f:) ﬁ:;&?g 951:1}:
poleon ” and * Sir John Moore.” ’

—_—

ENTRANCE LITERATURE,*

LVL.—THE HONEST MAN, GEO. HERBERT.

*BY A M. 'MACMEEHAN, PH.D.
L-—BIOGRAPHICAL NOTE,

This is an extremely difficult and i

of verse. The style is much condensggggxidtrgfscf

tions in though't are abrupt, and in ;ome cases

violent ; every line is packed with meaning. Youn

pupils cannot be expected to profit by it, withougt

ogoulgéx te’xplamation.
should ‘be taught, the

should know so i is Ghe

lfe, charmmar, r:gethmg; of his other poetry, his

the literature of which H
fcomxs a part. ¢ The Poems of George He:g:xir’t’
Namelot Classics Series (Walter Scott, London an’d
ewcastle, 1886), costs about twenty
and contains not only a good se

———

In order

nty-five cents 5
lection of his poetry

* Reprinted from Tug JournaL of Aprii 16th, 1894,

simple.

but the invaluable life of the author by Izaak Wal
ton. It will be found to be most helpful to the |
conscientious teacher or student.

George Herbert (1593-1633) belonged to one of
the most famous families in England. His eldest
brother was Lord Herbert of Cherbury, soldier, -
statesman, and religious philosopher ; his mother,
like Geethe’s, was one of those notable women t0°
whom their talented sons owe so much. Herbert
was educated at Westminster school and at Cam-
bridge, that home of English poets. In his youth
he was a courtier ; and received from James I1. an
appointment worth £120 a year. Disappointed 0
further preferment, and urged by his mother, he
entered the church ; in 1626 he was made Preben-
dary of Layton Ecclesia, and in 1630 he becamé
parish priest of Bemerton, near Salisbury. Beforé
his induction, he married Miss Jane Danvers, on 2
very short acquaintance. His health had long bee®
weak, and he was carried off while yet a young
man, by consumption.

Herbert was a devout Christian and a zealouS '
adherent of the Church of England. His poetry - §
is devoted to the expression of distinctively Chris®
tian thought and to the praise of the church hé
loved so well. At Bemerton, he and his househol
spent much of their time in the devout practice 0}
religious observances. He was passionately fond
of music, and he was kind to the poor of his parisb-
Of 'his personal appearance, Walton says: *He
was for his person of a stature inclining towards
tallness ; his body was very straight, and so faf
from being cumbered with too much flesh, that h€
was lean to an extremity. His aspect was cheel”
ful, and his speech and motion did both declare hif®
a gentleman ; for they were all so meek and obii 'l
ing, that‘they purchased love and respect from
that knew him.”

Herbert is to be classed as an Elizabethan P‘?et
of the second period, when quaintness was begi®"
ning to characterize poetry rather than strong feel:
ing. The antithetic turn in 1. 25, the repetition of
the same word in two senses as in 1. 35, the habit %
using metaphors and figures—are all characterlst‘f
of the period. An understanding of Shakespear®¢” 3
diction will help very much in teaching this po€
of Herbert’s,

The following characterization of his poetry 4
Mr. Saintsbury may prove helpful. “ He express¢
common needs, common thoughts, the everyd?
needs of the Christian, just sublimated sufficien
to make them attractive. The fashion and his 0%
taste gave him a pleasing quaintness, which h’f
good sense kept from being ever obscure, or offet
Sive, or extravagant. The famous ¢ Sweet day, 7.
cool, so calm, so bright,” and many short passa8
which are known to every one, express Het
perfectly. The thought is obvious, usual, in aﬂd
sense far-fetched. The morality is plain

S

. The expression, with a sufficient touch #
the daintiness of the time, has nothing tha! .
extraordinarily or ravishingly felicitous whethef
phrasing or versing. He is, in short, a poet W
all must respect ; whom those who are in sympa‘s
with his vein of thought cannot but revere ;
did England an inestimable service by givin§
the highest and purest thoughts that familiar
abiding poetic garb which contributes so much
fix any thoughts in the mind, and of which, t0 10
the truth, poetry has been much more prodig“l '
other departments of thought by no means s° 88%
ges:,;l;vmg.”—-Elz'zabeMan Literature,London, }

IL—NOTES AND COMMENTS.
L 1—Who is the honest man ? “ Honest " m»“’,
here much the, same as “ just” in the B'mge
the man of perfect character, the ide i
The poet seems to have had two models befo™ ¢
mind in writing: the xv. Psalm, which begins wlb&'
question, “ Lord, who shall abide in thy 2°
nacle ?” and contains as answer a descripti®
such a man, “He that walketh uprightly, e
and second, the famous ode of Horace (Bk. 1

“ Justum ac tenacem propositi virum
Non civium ardor prava jubentium,

* Neither the fierceness of the mob insisn:;";‘z
evil deeds, nor the face of the threatening rl
nor the southerly storm, the turbulent master %
restless Adriatic, nor even the strong hand of gﬂl

der, can swerve from hi xﬁa‘

himseif with his thun
o is just and constant 1?4

resolve the man wh
Though the round world should crash toget},wr
ruins would overwhelm him, still unfearing:
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1 2—Good pursue.
Modification of 1 Pet. iii.

Sue it,”

L 3—Himself most true.

“To thine own self be true ;
. And it must follow as the night the day,
- Thou canst not then be false t> any man.”
—Hamlet, L., 3.

L S5—Unpin. The meaning is difficult. John-

Possibly an unconscious
10,11 : “ Seek peace,and

:ﬁn, In his dictionary, quotes this stanza to illustrate
.o Meaning of unpin = “unbolt” In old ballads,
PIn” often means bolt of a door. The ordinary
®aning is to take out the pins—ofa dress ; and so
inuie disorder. Either will give sense.  “Fawn-
i'g’ servility and flattery, cannot “ unpin,” insid-
Usly prevent—* force ” cannot “wrench,” violently
In'eY‘:l'lt~vthe honest man from performing the
Uties he owes to all.
- 7—So loose and

War easy. Metaphor from the
€aring of the cloak

; in Herbert’s time, a neces-
:-:{;Y Part of male costume. He may have had the
H'I(E of the Traveller and His Cloak in his mind
frls ‘honesty ” (principles) is not readily departed.
ﬁ°m- “Ruffling,” boisterous ; a “rufffer” at this
"‘F was a bully. »
- S\Glz'tter[ng Jook it blind. A sudden change
bymetaphor. The honest man cannot be blinded
the sight of splendor into ignoring the differ-

gsllc between right and wrong. Theidea of “look”
anztal'mg impudently, “it ”(honesty) outof counten-

€ ; or dazzling till it ” (honesty)loses its sight.

cha 9—Sure and even irot. Again a sudden

« \ige, Metaphor from riding in company. The

Ohest” man keeps his even pace; the world

© haos Not. “He that believeth shall not make
8t Tsa, xxviii. 16,

of ¢ 13—Thke thing. The most general meaning

Te) h}s vague word ; here, all the circumstances

thatlllg to each trial (L. 11); “weight,” consider,

hig o onest man considers what will be the force of

: Lexample in every important act of his life.

14—7Into a sum. All being summed up. The
* hoy2Phor is taken from adding up accounts. The
ra:eSt Mman is praised in this verse for avoiding
: Lhness.
Al o —What place or person calls for. When
dy th“_lgs are considered fully, he discharges the
ty b‘nding on him, either on account of his own
Bgl;smlal dignity or from his social position.
Qtie doth pay ” carrying out the idea of “sum?” ;
msﬁes the claims made upon him by “place or
30n.” « When thou vowest a vow unto God,
f%ler 00t to pay it; for he hath no pleasure in

Cy 4‘8 * #ay that which thou hast vowed,” Eccles.,
vei‘s:(’\ Work or woo. Force or persuade. This
doip, Praises him for being straightforward ; not

‘L, 8 anything underhand. Same idea as in
NUNS

M{‘\Slagn Anything like a trick. In his
Strg; ature,” Herbert rhymes “deceit” with

*thy, U8Y,” as in this case. He does not always

‘ kdese exactly ; but here “deceit” is pronounced
: ‘f:te,” and, probably, “sleight” “slate.” The
h

rigy, 'Clation of the day was like present-day

a “'}lakl 9—Fashion.

~ In its literal meaning of
e, )

outward appearance.

0 “ By heaven, I will,
* let me lose the fashion of a man.”
—Henry VIIL, iv. 2.

eiv °ry look, dress, etc., of the honest man is
]_‘%tﬁlt with his actions and speech.
Tet, h Al of a piece. Consistent, not piebald ;
%lol.g Or from cloth; not patched of different
L 2la“d Mmaterials. )
N T Melts or thaws. Yields, gives way.

1y o~Temptations. Different from © trials,”
: kﬁuv’v‘ﬁmch are situations in which it is hard to
©Aq s MOW to act. *“Temptations,” opportunities

. byt plrnd“‘lements to sin; “close,” not far away,
L ;sent real immediate. ) .
Nrpog\l” dark can run. s active, effects its

S We say of writs, they run. It is of
« 0t literal darkness that Herbert means.
e of thnest man ” is virtuous, not only when the
W secre € World is on him, but when he might sin
L 5c 5 Secure from observation. ’
8 chaA7nd is their virtue. This jingle on words
B g ) Cteristic of Herbert's time. = Again, “ sun”
dlin, O D€ taken in the literal sense ; it is the
gryd;y Circumstances of life which regulate the
% .o life of ordinary men; public opinion,
. “tundy,  Public opinion 75 the virtue of

ff{

ordinary people—that is, they are good only be-
cause they are afraid of what people will say.
The “honest” man’s sun is “virtue.” Virtue
“writeth laws” for him; 7e., regulates all his
actions as the actual sun regulates the daily
actions of mankind.

L. 26—70 treat. Deal with. Herbert considers
that special allowance must be made for women.
He classes them with sick and passionate persons,
as not being so open to reason as the rest of man-
kind. This idea is becoming obsolete, as far as
women are concerned.

I, 29—Defeat.  Because others fail in their duty,
or in their obligations towards him, the honest man
does not, for that, come short in s duties or obli-
gations.

L 30—Part. Metaphor from the theatre. The
character which an actor represents in a play is
called his “ part.”

L 31 — Procure.
that.”

L. 32—RBsas. Metaphor from the game of bowl-
ing, still in use. The bowl, being not perfectly
round, does not run on the grass straight to the
mark, but makes a curve. “The wide world runs
bias.” Affairs in general do not go as he wishes
them to go.

l. 33—70 writhe. To impotently fret under
these vexing circumstances. Impatience is shown
by jerking or twisting movements of the limbs.
This interpretation requires the comma, not after
“bias,” but after “will.” Punctuated with a
comma after “bias,” as in the Reader, we interpret
“to let his limbs, or less worthy impulses and de-
sires escape from the control of his spirit or higher
nature” Nothing can make the honest man
tamely share the evil ; he will try to remedy it.

L. 34—The marksman. Another of Herbert's
rapid changes. The “honest” man is a swre
marksman ; he is certain of hitting the mark, 7.e.,
of fulfilling his_ purposes in life. That is the re-
ward of constancy.

“Cause,” “bring it about

“ Justum ac tenacem propositi virum,”
The just man who holds to his purpose.

1. 35— Who still. This fashion of jingling words
is peculiar to Herbert's time. See 1.'25. The first
“still” means “constantly,” the second “in the
future as now and before.”

1L.—OUESTIONS.

To make this lesson profitable, it should be
taught most minutely. Every point should be dis-
cussed carefully ; for the thought is difficult for
young persons to grasp. Such questions as the
following would serve to bring out the meaning of
each verse :

To whom is the question in L 1 put? Who an-
swers it? [Compare, for similarity of structure,
Ps. xv.] What is the meaning of “honest?”?
What is the first mark of the honest man? What
is the meaning of pursuing good? How can a
man be true to himself? The meaning of true?
What idea does fawning call up? The meaning
of “unpin”? Of “wrench”? Write the verse in prose
order, expanding it in order to bring out the mean-
ing. [This last exercise for each verse will fix the
thought in the minds of the class; but it should
only be attempted after the most careful exposi-
tion, otherwise the pupils will be confirmed in
error, not in right ideas.] .

How can honesty be loose or easy ? The mean-
ing of honesty ? What is a metaphor? The mean-
ing of “look it blind”? What is the honest man

raised for in this stanza? To how many things
1s honesty compared in this stanza ?

The meaning of trials? Of stay? Of thing?
Of sun? What is the metaphor in 1 14, 15?
What virtue is attributed to the honest man in this
stanza ?

Does “ work or woo” convey the same idea as
“force nor fawning”? What is the difference
between “trick” and “sleight”? The meaning
of “fashion” here? How can “ words and works,
and fashion ” be said to be “all of a piece”, and
“clear and straight” ?

To what is the honest man compared in 1. 21°?
To what is his goodness compared ¢ How can the
sun write laws? Does virtue write laws: for the
honest man? Does “run” carry out the idea of
“sets not”? How can the “sun” be the “ virtue
of “others”?

The meaning of “treat”? Of “treat with”?
of “treaty ”? What does the honest man “allow
for”? Is there any difference {in the thought of

.29 and of 1. 30?7 What good qualities of the
honest man are brought out in this stanza ?

The meaning of “ procure”? Of “bias”? “QOn
the bias”? Why is the world called “wide” ?
The meaning of “from his will”? The difference
between “will” and “wish”? What idea in
“writhe”? Parse “share” and “mend” The
meaning of “marksman”? Of the two “still's,”
. 357 In conclusion, review carefully and point
out the separate qualities which characterize the
ideal Zonest man. Show whether these ideas are
embodied in the modern idea of honesty. This
lesson might be used to show how language is
constantly changing, or as an introduction to Eli-
zabethan literature.

CORPORAL PUNISHMENT.

ITS PRESENT STATUS IN THE UNITED STATES
AND ABROAD.

Corporal punishment is forbidden by state law
only in the State of New Jersey. There is no pen-
alty affixed, but a teacher may undoubtedly be re-
moved for violation of the law.

So far as can be ascertained, corporal punish-
ment is not forbidden by the rule or regulation of
any state board or superintendent.

The teacher is enjoined to exercise judgment and
moderation in punishment, by instruction of the
state superintendent in [llinois. But this may al-
ways be considered as implied, whether specifically
expressed or not.

The law of Washington subjects a teacher who
administers undue or severe punishment, or inflicts
punishment on the head or face, to a fine nat ex-
ceeding $100.

Crt1Es.—Corporal punishment is forbidden in
New York City, Syracuse, N.Y., Cleveland, O. (ex-
cept in boys’ schools, 7.e., for incorrigibles), Toledo,
O., Oshkosh, Wis., Chicago, I1L., New Orleans, La.

In Philadelphia, corporal punishment is not re-
sorted to, but there is no regulation against it ;
simply disused.

Board of education of Newark, N.J., permits
principals to inflict corporal punishment for wilful
msubordination (state law, notwithstanding).

In Keokuk, Ia., the written consent of the parent
must be obtained.

Many cities provide that no one but principals
shall inflict corporal punishment. Several prohibit
it as to girls only. Itisa general rule that each
case be reported to the superintendent, with de-
tails. .

FOREIGN COUNTRIES—England,—Local con-
trol in matter of punishment. Corporal punish-
ment is very generally employed, but is guarded in
many ways. The London board prohibits any but
head teachers from inflicting it, and requires a de-
tailed record of each case. .

France.—Corporal punishment is strictly pro-
hibited.

Norway.—Corporal punishment is on no account
to be inflicted on girls over ten years of age.

Denmark.—Four strokes of the ruler is the ex-
treme limit allowed by law in any one case.

German Empire—The different states permit
corporal punishment, but it is generally hedged in
with limitations—is not encouraged. In the Grand
Duchy of Saxony girls areexempt,asarealsoall chil-
dren in the two lowest grades. In Anhalt girls
may be punished only in extreme cases. Only a
slender cane may be used in any case, which must
not be held in the hand except when used for pun-
ishment. In Bremen children under eight years
may not be whipped. The approval of the princi-
pal must be obtained for the punishment, which is
never to be administered before the assembled
class. In Hamburg the cane is kept under lock
and key, and can be obtained only from the prin-
cipal. The severe punishment (there are two
grades) most not be inflicted upon children under
eight, or upon weak and sickly children. In Hes-
se only a slender stick may be used. Girls and
children in the first two grades are exempt. In
Lubeck girls and weakly children are exempt. In
Oldenburg girls and weakly children under eight.
And soon.

A record is nearly always required to be kept.
There are often two degrees of punishment, the
slight (on the hand), and the severe (on the back or
seat).—School Board Journal,
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Editorials.

ABOUT OURSELVES.

N resuming our pleasant relations with
l our readers, after a brief intermission,
we may be permitted to say that, while
we shall .in the future follow pretty nearly
the same lines as in the past, we are not
without hope, and certainly not without
desire, to still further improve the quality
and usefulness of THE JoURNAL. Our
aim and our hope are to make the paper
more widely useful during the coming
year than ever before. In order to do
this, we must rely largely on the help of
our friends and patrons. This help may
be given in various ways. In the first
place, we request that teachers will let us
know their wants, and in what respect
THE JourNAL fails to meet them. We
cannot promise always to be able to sup-
ply at once every want that may be ex-
pressed, but we can almost always make
some movement in the direction of meet-
ing any reasonable request or suggestion.
As our readers will bear witness, we have
striven earnestly to make the paper thor-
oughly practical, by supplying not only
hints and helps, both original and sel-
ected, from educators of experience and
ability, but have also kept on the watch
for model lessons and detailed class-room
methods, such as have commended them-
selves to our judgment, as containing
something of value. This is a most diffi-
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cult part of our task, not because of any
lack of material, but because so much of
the available material is not of such a
quality as seems to us to be pedagogically
sound and helpful. There are methods
and metheds. We have striven to be
particularly careful to avoid those exemp-
lifying the fads and mannerisms, the weary-
ing ¢ answers in complete sentences,” the
tedious “ development ” processes, in re-
gard to things which the child already
knows, which occupy so large a place in
certain journals of the day. We are not
unaware that there is a demand among a
certain class of young teachers for
“ model ”’ lessons, such as can be slav-
ishly copied without making much de-
mand upon the user’s own resources in
the way of personal thought and effort,
but we have no wish or need to supply
crutches for lazy or incompetent teachers
in THE JoURNAL. In our opinion the
true test of a method ora model is its
power to suggest new and helpful ideas,
and to stimulate independent thought.

We are proud to say that some of the
best of such material we have hitherto
been able to procure has been furnished
us by Canadian teachers, though not
always in sufficient quantities to supply
our wants. We also gratefully acknowl-
edge our indebtedness to many of our
American and Canadian contemporaries,
from whose columns we have freely taken,
with acknowledgment, whatever has
seemed to us especially good. We have
been glad, too, to see our own columns
freely drawn upon by these contempor-
aries.

But we wish particularly to say in this
connection, while thanking those friends
who have, from time to time, contributed
excellent articles of the practical kind in-
dicated, that we are sure that there are
many others among our readers who
might render excellent service to less ex-
perienced fellow-teachers, and to those
whose educational advantages have been
smaller, by sending to THE JOURNAL an
occasional contribution of a practical
character. For instance, you have to-day
as the result of thought and effort, suc-
ceeded in interesting your class in a chap-
ter in one of the Readers, or in some les-
son in Arithmetic, or Geography, or His-
tory, or Grammar. You have, perhaps,
made what comes to you as a new dis-
covery with regard to the best method of
treating it. Why not sit down in the
evening and describe the method, or
sketch briefly the course of the lesson, for
the benefit of thousands of your fellow-
teachers? You may thus make yourself
a benefactor, helping THE JOURNAL in its
work, helping your fellow-teachers, and,

- -
o]

at the same time, helping yourself, fof
there is nothing which does more to
clarify one’s own-ideas, and to promoté
one’s own culture, than to commit to
writing, in the very best style he or she
can command, the result of some thinking
and working of this kind.
While we are on this topic permit u$
to say very frankly one word more. ¢ The
brain-worker is worthy of his hire. What
remuneration can you offer for accepted
articles of this kind ? " So we can fancy
many a teacher, laboring hard on a stic
pend much too small, saying to himself
as he reads our appeal. The question i§
a perfectly reasonable one. It is our am”
bition and hope to reach a point at no
very distant day when we shall be able t0
say that a fair payment will be made fof
every acceptable manuscript thus offered
us, for which we can find room. But the
simple fact is that at present the papef :
cannot afford to do so. In our desire t0
place THE JOURNAL in the very front rank
of educational periodicals — a positio?
which we are proud to say has been a¢”
corded to it by many whose judgment?
are entitled tothe highest respect—we ar¢
incurring expenses in every issue greatef
than a strict business calculation woul
warrant. It must be remembered tha!
the circulation of a strictly education
paper is necessarily limited, and must al
ways be so. It is confined almost excl¥’
sively to the members of the professio®
Suppose there are ten thousand teachef®
in Ontario. If THE JournaL wer®
twice as large, and as much betté |
than now as you can conceive, it ¢oO ‘
not possibly hope for more than that nu®
ber of subscribers. Nay, when we €
member in how many cases it is SU
scribed for by clubs, how one copy ofté?
serves for all the teachers in a schod!
and how many there will always be wh?
have not reached the stage of advanc®
ment at which the value of an educatio??
paper is understood and appreciated, it ¥
obvious that no degree of excellence th®
can possibly be attained could secure SU°
a paper a circulation that would not f
good deal short of the total number ?
teachers in its constituency. Still furth®
it is out of the question for the publish.
to make up in price, as is usually don® "
the case of other professional pape®
what is necessarily wanting in possﬂfm
ties of increased circulation, for the 5"
ple reason that teachers, with a comp?
tively few happy exceptions, cannot 35&‘ ,
as can the members of other profession
to pay for such a luxury. '
Still, as the circulation of THE JOU:,
NAL is steadily increasing, and as its 9%,
scribers are by no means confined t0
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Province of Ontario, but are found in all
Parts of the Dominion, and even in the
United States, we are thankful for pres-
- ent sucess and look forward hopefully.

~ Meanwhile, our best thanks are due,
- and are heartily given, to those who have
given us efficient help in the past, and by
anticipation to those who we know will
do so during the coming year, for the
‘Work’s sake.

REMOVAL OF THE SCHOOL OF
PEDAGOGY.

CCORDING to the Government an-
nouncement, two chief purposes are
to be served by the removal of the School
of Pedagogy to Hamilton. The Govern-
Ment will be saved the expense of erect-
in,g suitable buildings for its accommoda-
tion in Toronto, and the institution will
. be brought into connection with large
classes of pupils of High School grades,
Which will afford very advantageous con-
ditions for observation and practice for
the students of pedagogy. These ends
are to be met by the Hamilton Collegiate
Institute Board undertaking to furnish
the Recessary accommodation in connec-
tion with the new building which the
Oard is about to erect, and by a suitable
Arangement for the admission of stu-
dent-teachers from the School of Peda-
8ogy to the classes of the Institute for
Observation and practice. Each special-
ISt on the Collegiate Institute staff, at the
€ad of a department or sub-department,
May be called on, if required, to deliver
the students-in-training a course of
Dot less than thirty lectures, of one hour
®ach, per annum, on the method of
teaching the subjects of which he has
charge,
The arrangement, on the whole, should
€a good one for the School of Peda-
80gy. It is implied, of course, that every
Specialist in the Collegiate Institute is
Xpected to have qualifications of a
Superior order, both as master of his sub-
Iect and as a skilled teacher. With a

View to this, it is provided that the

teachers employed in the Institute must
© satisfactory to the Education Depart-
Mept,
_ Whether the system will prove. equally
Vantageous to the Collegiate Institute
%F not remains to be seen. One cannot
Shut his eyes to the fact that the inter-
Working of the two institutions in the
Anner prescribed will involve some deli-
te points of contact. It is doubtful
&hether any school can be made to serve
¢ extraneous purpose of a practice
_Chool  for teachers-in-training without
OTe or less of danger to its efficiency and
‘0% or less of loss to its pupils. The

pupils in such a school, like the patients
in a charity hospital, are given over, for a
portion of the time, to the hands of no-
vices and experimenters. This evil,
probably a necessary one in the interests
of pedagogical training, will no doubt be
reduced to a minimum in connection with
the School of Pedagogy, in view of the
high grade of culture that must have been
attained by the students, and the fact
that most of them will have already had
successful experience in teaching. -

The most delicate feature in the ar-
rangement is undoubtedly that contained
in section 10, in which it is provided that
“for the purposes of the School of Peda-
gogy, and in accordance with the terms
of this agreement, the principal and the
other members of the staff of the Colle-
giate Institute shall be subject to the
authority of the Principal of the School
of Pedagogy.” Thisis putting a wheel
within a wheel. It will speak volumes
for the tact and good feeling of all con-
cerned if so delicate an adjustment of
authorities can be made to work without
friction. )

Touching the local question involved in
the removal, we are inclined to think that
the policy of distributing instead of cen-
tralizing institutions of this kind isa good
one on the whole. There may undoubt-
edly be considerable loss in respect to
the facility with which the institution can
avail itself of the services, regular or
occasional, of educationists of high quali-
fications connected with the universities
and other high-class educational institu-
tions in this city. But, on the other hand,
every such educational institution be-
comes a centre for the diffusion of educa-
tional influence in the locality in which it
is situated, and the more widely dis-
tributed such centres of influence, the
better for the Province as a whole.

THE NEW REGULATIONS.

E give below a synopsis of the new
Regulations as they affect the ex-
aminations for teachers’ certificates. We
have received it from a reliable source,
and our readers may, we believe, accept
it as correct.
The new form examinations and exami-
nation requirements are officially stated
as follows :

FORM EXAMINATIONS.

Examinations will be held annually by the Edu-
cation Department on the subjects of the High
School courses of study, in accordance with the
following scheme :

First Form Bxamination.—Subjects ;
Writing, Bookkeeping and Commercial
tions, Geography, Botany, Reading.

Second Form Examinations. — (1) Subjects :
Part I.—English Grammar and Rhbetoric, Arith-
metic and Mensuration, the History of Great Bri-
tain and Canada, Physics; Part 1I.—English

Drawing,
Transac-
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Composition, English Literature, Algebra, Geo-
metry. (2) Optional Subjects: Latin, -Greek,
French, German.

Third Form Examinations.—Subjects: Eng-
lish Composition, English Poetical Literature,
Ancient History, Algebra, Geometry, Latin,
French or German, with () Greek, or (8) the
second Modern Language and Chemistry, or (c)
Physics, Botany, and Chemistry.

Fourth Form Examinations.—Subjects : PartI,
—English Composition, English Poetical Litera-
ture, English and Ancient History, Algebra, Geo-
metry, Trigonometry.; Part 11.—Latin, French or
German, Physics, with (a) Greek, o7 (4) the Second
Modern Language, or (cﬁ Chemistry and Biology.

Commercial Examination.—Subjects: Those
prescribed for Parts I. and II. of the Second Form
Examinations (number of papers and values being
the same) with, in addition, Writing, Bookkeep-
ing and Commercial Transactions, and Steno-
graphy of Form II. '

EXAMINATION REQUIREMENTS,

(1) Candidates for a Primary certificate shall
take the First and Second Form examinations.

(2) Candidates for a Junior or Senior Leaving
cagtificate shall take the First Form examination
and Part L. of the Second Form examination, with
the following in addition :

() For a Junior Leaving certificate, one of the
Third Form examinations.

(6) For a Senior Leaving certificate, both parts
of one of the Fourth Form examinations.

(3) A candidate for a Junior or a Senior Leav-
ing certificate who has passed the First Form ex-
amination and Part 1. of the Second Form exami-
nation, but who fails at the Third or the Fourth
Form examinations, shall be warded a Primary
certificate if he has passed at the Third or the
Fourth Form examinations in the subjects of Part
I1. of the Second Form examination. :

(4) Candidates for a Commercial diploma shall
take the First Form and the Commercial ex-
amination,

(5) Candidates for a Primary certificate at the
Second Form examinations, and candidates for a
Commercial diploma, shall write 6n Parts 1. and
IL. of the Second Form examinations in the same
year ; but the other examinations, or parts of ex-
aminations, required for any grade of certificate,
may be taken in the same year or in different
years.

(6) Candidates for a Primary certificate at the
Second Form examinations may take one or
more of the optional papers in Latin, Greek,
French, and German ; and the marks so obtained
shall be added as a bonus to the aggregate of
their marks for Parts I. and 1I., provided always
such candidates have obtained at least one-third
of the marks for the paper, or for each paper,
taken in Latin, Greek, French, and German.

EXAMINATION STANDARDS,

(1) The standard for pass at all the examina-
tions shall be one-third of the marks assigned to
each paper; but one-half of the aggregate of
marks shall be required in addition, in the
case of (a) the First Form examination, and
(6) the Second Form examination when Parts I.
and I1. are taken at once. :

(2) The standard for honors in a department at
matriculation shall be, for second class, 50 per
cent.; and, for first class, 67 per cent. of the
aggregate of marks assigned to the papers in a
department. - :

3) The standard for honors at each of the
other examinations shall be 67 per cent. of the
aggregate of marks at the examination.

PROVISION FOR CANDIDATES UNDER FORMER
REGULATIONS. :

(1) Candidates who, in 1895, hold a certificate
obtained under former Regulations, or are en-
titled to write for a Junior or a Senijor Leaving
certificate, may, at the examinations of 1896 or
1897, write for certificates in the subjects as pre-
scribed therefor under the Regulations of 1893,
and as defined in the Regulations of 1895. For
candidates for a Junior Leaving certificate under
this Regulation, the Science Option shall be the
Physics and Botany prescribed for Form .III.
under the Regulations of 1895,

(2) Candidates who have failed at the Junior
Leaving examination of 1895, or a preceding year,
but have passed in English” Grammar and Rhe-
toric, Arithmetic and Mensuration, History and
Physics, shall, on application to the Education
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Department, be entitled to a certificate of having
passed Part . of the Second Form examinations,
and may write for a Junior or a Senior Leaving
certificate under the Regulations of 189s.

(3) Candidates who hold Commercial certifi-
cates obtained under the Regulations of 1893, and
who present themselves at the examinations of
1896 or 1897, shall be exempt from the First Form
examination.

Those interested in these examinations
should procure from the Education
Department a copy of Circular 4. There
are many changes in the courses of study
and the definitions of the subjects.

The following explanations of the new
scheme will be found useful :

THE PRIMARY.

(1) No candidate can hereafter obtain
a Primary certificate except under the
new scheme. He may, however, substi-
tute, in 1896 and 1897, a Commercial
ceruficate, obtained under the former
regulacions, for the First Form examina-
tion.

(2) The course in ‘English Grammar
and Rhetoric has been extended by the
addition of *the main facts in the devel-
opment of the language.”

(3) The course in Arithmetic has also
been extended by the addition of Annui-
ties, and the course in Mensuration now
consists of ‘rectilinear figures, right par-
allelopipeds, pyramids, and prisms; the
circle, sphere, cylinder, and cone.”

(4) The course in History is: * Great
Britain and Canada from 1763 to 1871,
with the outlines of the preceding periods
of British history, including the geography
relating to the history prescribed.”

(5) The standard of difficulty of the
papers in English Grammar and Rhetoric,
Arithmetic and Mensuration, and His-
tory will, in 1896 and thereafter, be the
same as it has been for the Junior Leav-
ing under the Regulations of 1893.

(6) The course in Algebra has been
extended by the addition of equations of
two and three unknown quantities.

(7) The course in Geography is much
more comprehensive. It includes most of
the work in the High School Geography.

(8) The course in Physics is a new one,
and is wholly experimental. For this
subject a new text-book has been author-
ized, prepared by Messrs. Merchant and
Fessenden, and published by The Copp,
Clark Co. '

(9) The course in Botany is unchanged,
except that Germination is specified.
A botanical note-book has, however, been
authorized, to take the place of the for-
mer text-book. It has been prepared by
Mr. Spotton, and is published by The
Gage Publishing Co. This note-book is
to be used along with the Flora (Part II.
of the book formerly authorized).

(10) Candidates will not be required to
submit their Drawing books and Book-

keeping sets. The examination in these
subjects will consist simply of a paper in
Object and Model drawing, and of one in
Book-keeping, Commercial Transactions,
and Writing; both papers being of the
same character as those set this year in
these subjects. Perspective is optional as
a school study, and there will be no paper
on the subject. Precis-writing and Index-
ing, which mechanical contrivances have
largely superseded, have been struck off
the course. It is understood that, though
the Drawing books and Book-keeping
sets are no longer required at the exami-
nation, the Inspectors will be directed
to see that satisfactory work is done in
both departments.

JUNIOR AND SENIOR LEAVING UNDER THE
REGULATIONS OF 1893.

As is shown by the Regulations quoted
above, provision has been made for can-
didates who began their studies, and
have, therefore, a claim to proceed, under
the Regulations of 1893.

The Department has also announced
that, with the consent of the Principal,
and without reference to the Department,
any candidate who has written and failed
at the Primary may write for a Junior or
a Senior Leaving certificate under the
old Regulations. This announcement
applies, of course, to a candidate who
wrote in 1895, or a previous year, at the
Commercial and the July part of the
Primary ; for the Primary includes both
of these examinations.

Candidates who, in 1896 and 18¢g7,
write for a Junior or a Senior Leaving
certificate under the Regulations of 1893
will be examined in the following subjects,
as defined in the new course of study :

For Funior Leaving.—Subjects: Eng-
lish Grammar and Rhetoric, Arithmetic
and Mensuration, History of Great Brit-
ain and Canada (the three preceding
subjects are defined under Form II. of the
new course); English Literature, Eng-
lish Composition, Ancient History, Alge-
bra, Geometry, Chemistry, with Latin, or
Greek, or French, or German, or Physics
and Botany (the twelve preceding sub-
jects are defined under Form III. of the
new course).

For Sewior Leaving.—Subjects : English
Composition, English Poetical Literature,
English and Ancient History, Algebra,
Geometry, Trigonometry, with Latin
and Greek; or French and German;
or Chemistry, Physics, and Biology.
(All the preceding subjects are defined
under Form IV. of the new course.
There will be no examination in Eng-
lish Grammar and Rhetoric. Candj-
dates for the Senior Leaving will have
passed, on the old Junior Leaving papers,

an examination on this subject of as diffi-
cult a character as is prescribed under
the new programme.)

At each examination the standard will
be simply one-third of the marks for each
paper. Half of the aggregate will no
longer be required. It is understood,
however, that the third in each paper
will be rigidly exacted.

THE DIVISION OF THE EXAMINATIONS.

(1) Under the Regulations of 1893.

Candidates for a Junior or a Senior
Leaving certificate under the Regulations
of 1893 cannot divide the examination.

(2) Under the Regulations of 1895.

Under the new regulations the follow-
ing divisions are permissible :

The examinations of Form I., and Part
["of Form II., may be taken together or
separately, and without any of the other
examinations, or at the same time as
Part II.of the Second Form examinations,
or as the Third Form examinations, or as
the Fourth Form examinations. (Each
part of the Fourth Form examination
may be taken in a different year.) The
candidate cannot take Part II. of the
Second Form examination alone,

The following points should be noted:

(1) Every candidate for a teacher's non-pro-
Sessional certificate must pass the Fivst Form
examination and Part I. of the Second Form
examination.

(2) Ifhe wants a Primary at the Second
Form examination, he must take Parts I.
and II. of this examination together.

(3) If he wants a Junior Leaving cer-
tificate he must pass, in addition to the
examinations in (1) above, the Third Form
examination, which he may take in 2
different year or in the same year.

(4) If he wants a Senior Leaving certi-
ficate he must pass, in addition to the
examinations in (1) above, the Fourth
Form examination, which he may take
in the same year or in a different year
and which he may divide.

(5) The candidate can obtain a Seniof
Leaving without obtaining a Junior Leav-
ing or a Primary, and a Junior Leaving
without obtaining a Primary. ~

(6) If he wants a Commercial Diplom?
he must pass the First Form examinatio®
the Second Form examination (Parts L.
and II. together), and the additional com”
mercial subjects, at one, at two, or 3!
three examinations, as he may elect.

To put this matter of dividing the €**
aminations in another way :

The following are the examinatioB®
recognized under the new regulations:

Form I.; Form II. (Parts I, and 11.)’
Form IIL.; Form IV. (Parts I. and 11.)7’
additional examination for CommefCig

Diploma.
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These examinations, and parts of ex-
aminations, the candidate may take in
any order and in any years he may
Please, with the following limitations :

(1) He cannot take Form I1{., Part I1I.,
alone ; he must take it with Part I.

(2) If he wants a Primary on the Form
II. examination, or if he wants a Com-
mercial Diploma, he must take Parts I.

" and II. together.

(3) He cannot take Form II., Part 11.,
and Form III., and Form IV. examina-
tions, or two of them, in the same year.

ORGANIZATION PROTECTED.

Although freedom is allowed the candi-
date in the matter of these examinations,
the organization of the High School is
Protected by Regulation 3, (3),which reads
as follows :

No subject shall be taken up in any form
Other than the obligatory or optional subject

brescribed for the form ; but, until Fuly, 1897,

the Principal may make such an arvangement
of classes as the circumstances of his school
may render necessary.

And, further, by Regulation 1, (2), the
Principal is allowed to determine simply
the order in which the subject in each
Jorm shall be taken up.

In other words, before being promoted,

‘Pupils must have completed the work of

a form, or must go down to the form for
Uncompleted work.

In our next issue we will take up some
Other features of the new Regulations.

Contributors’ Dep't.

“HOW CANADA IS GOVERNED."*

Anything from the pen of Dr. Bourinot
—Wwith the exception, perhaps, of letters
t‘? heutenant-governors concerning reme-
la] orders—is sure of a welcome recep-
tion from that increasingly large class of
Teaders whose interest in our country and
Its institutions is deep and genuine. Dr.
Ourinot is, without the shadow of a
oubt, our highest authority on the con-
Stitutional history of Canada. His * Par-
lamentary Procedure and Practice,” his
-anual on the government of Canada,
1S Memorials on the island of his
Irth, Cape Breton, and other works of
IS pen, are regarded as reliable guides
Y the statesman and the citizen. But,
,310 far, the style of his writings, necessar-
;y Somewhat heavy, has prevented them
om gaining wide or general popularity.
€ demand for a simple and yet pretty
Xhaustive work descriptive of our gov-
Timent and its growth, municipal, pro-
'Ncial, territorial, federal, and imperial,
S become more and more imperative.
\

*
The Copp, Clark Co., Toronto,

‘and earnest.

In a country where manhood suffrage
practically prevails, it becomes an urgent
necessity that political knowledge be
widely diffused, and, to this end, that
children in our schools be thoroughly
instructed in the rights and duties of
citizenship. It is, as every one knows,
only popular ignorance that makes the
polling booth a dangerous institution.
Were all voters intelligent and well
informed, universal suffrage would be an
unmixed blessing, and to-day’s so fashion-
able sneering at riotous democracies
would, of necessity, cease. Democracy
is dangerous, is likely to become riotous,
to drift into what 1s sometimes called
mobocracy—may the word never find a
place in our dictionaries |—in proportion
to the ignorance of the ‘“demos”—the
people—enfranchised.

¢ Children and fools should not handle
edged tools,” runs the old saw, and, of all
“edged tools,” that which may prove
most dangerous in the hands of “fools”
and ignoramuses is the franchise. Was
it not thus that the glory of imperial
Athens fell >—that the tempered democ-
racy of the days of Pericles deteriorated
into the mob rule of noisy Cleon’s time ?
—that the art of the greatest of orators
failed to convince the thoughtless people
of the national peril, and the City of the
Violet Crown became an easy prey to the
Macedonian? But enough of general-
izing.

The teachers of Canada, who must all
have felt the necessity of giving more
thorough and efficient instruction to their
pupils on the subject of our country’s
constitution, will hail with joy the appear-
ance of Dr. Bourinot’s new book, * How
Canada is Governed.” The book is writ-
ten In an easy, popular style, and is pro-
fusely illustrated with facsimiles of the
signatures of eminent men, of voters’ bal-
lots, of important buildings, etc. It cou-
sists, firstly, of a concise sketch of the
constitutional history of Canada, import-
ant laws, such as the British North Am-
erica Act, being given in full; and,
secondly, of an account of the govern-
ment of Canada, each of the divisions,
Imperial Government, Dominion Govern-
ment, Provincial Government, Govern-
ment of the Territories, and Municipal
Government, comprising a section of the
book. A chapter on school government
will be more than welcome to teachers.
The book should be in the hands of every
teacher in the Dominion, for the informa-
tion it contains is of the greatest import-
ance to him. This information has been
hitherto scarcely accessible to those who
have not the opportunity of consulting
large public libraries, and, even to those
who are thus favorably situated, the task
of gathering materials from a large num-
ber of different sources is so discouraging
as to deter all but the most indefatigable
Now that Dr. Bourinot has
carefully collected and assorted this vast
mass of political information, the teacher’s
difficulties in instructing his pupils in the
most important branch of their country’s
history, and thus preparing them for an
intelligent and proper exercise of the
great privilege and responsibility of the
franchise, should be at an end.

Special Papers.

THE SOCRATIC ELEMENT IN TEACHING.

BY PR.OF. D. D. SIMON, D.D., OF THE UNITED COLLEGE, BRADFORD,
ENGLAND.

I may as well say at the outset that in the re-
marks that follow I shall use the word Socratic in
a somewhat loose sense, and that I have no inten-
tion whatever of discussing the subject in its gen-
eral bearings. Indeed, all that I purpose doing is
to give some account of my own experience in the
application of the Socratic principle to the teaching
of the branch of theology commonly, though tauto-
logically, designated * Systematic Theology.”

I have never tried the pure lecturing method
usual in Germany and Scotland ; the method, I
mean, of delivering lectures, written or unwritten,
and more or less rapidly read or spoken, of which
students are expected to take more or less full
notes, not even with the modification of practically
dictating the substance of each section in the form
of a paragraph, which is afterward expanded, elab-
orated, elucidated, and supplemented.

" Nor have I ever been able to carry out the plan
of simply catechizing students on a text-book which
some adopt. It has seemed to me rather fnfra
dignitatem, not only of the teacher, but also of the
taught.

The lecture system converts the average man
into a kind of amanuensis, the second into a rote-
learner, and each in its own way tends to foster
cram.

Some lecturers try to escape the danger incident
to their method by compelling their students to
write a weekly précis of the lectures they have lis-
tened to ; but the result is too often to reduce them
both as to the style and thought to mere echoes of
their teachers. Others, again, set apart an hour
occasionally, perhaps once a week, to answering
questions ; but such fixed times and seasons are
unfavorable to the generation of the spirit and at-
mosphere out of which questions and discussions
are evolved. Opportunities need to be given when
the teacher himself has suggested difficulties, when
the class-room is charged with electricity, and, per-
haps, quite a number of minds are eager to dis-
charge their bolt at his head. The method I have
adopted myself, to which I shall refer, seems to
me decidedly preferable. My experience of the
formal plan has, at all events, not been encourag-
ing.

Like many other teachers—especially at the out-
set of their career—I have used text-books.
Whether others' have adopted the same plan as
myself I know not, but mine was the following :
Taking care to select, as far as possible, a work
that should not only tend to awaken and stimulate,
but require thought, my general practice was to
prescribe a certain number of pages for preparation
beforehand, of which I sometimes required a writ-
ten abstract from every student. If abstracts had
been prepared, the post business, as a rule, was for
one or more of them to be read aloud by the writ-,
ers. At other times, however, I either omitted ab-
stracts altogether, or, putting them aside,proceeded
to ask two or three students in succession to read
part of the prefaced section a/oud. When I began,
as I often did, with the less intelligent or careful, I
found very little difficulty in discovering, by the
mere mode of reading, whether the subject had
really been grappled with ; where that was not the
case, the inevitable stumblings and gropings fur-
nished an easy starting point for questions.

It was always an understanding that note was to
be made of terms, allusions, sentences, or para-
graphs which needed elucidation or supplement, or
which awoke or seemed to call for contradiction,
criticism, or modification. Accordingly, my first
inquiries usually were, What questions have you to
ask? Are there any difficulties to be met? And
SO on.

In these and other ways attention and interest
were evoked, and the members of the class got
launched on semi-independent discussions of the
subject under consideration. Some of my best
work has been done in this way. Such work does
not, of course, count for much in examinations, ex-
cept so far as it helps the men to deal more intel-
ligently and independently with the text-book ; but
an examiner who has no experience of the method
will scarcely put his questions so as to give the men
an opportunity of showing their quality,



122

THE EDUCATIONAL JOURNAL.

i

After trying these and other methods, I have
gradually drifted into, or, rather, I might say, been
compelled to adopt the following : I use the word
“ compelled,” because for one who has tried to work
out his own system and to make it, as the German
puts is, aus einem Guss, text-books become vex-
atious to the teacher, and confusing to the student.
They are vexatious to the former because he is
under the constant necessity of defining for him-
self the relation of his own positions to others
arrived at by a different method, as well as of in-
dulging in criticism, contradiction, and, least agree-
able or fitting of all apparent demeisterung of
authors to whom he is himself possibly indebted for
a great part of his ability toteach! They are con-
fusing to the learner, because he easily mixes up
two different methods and lines of thought ; and
what with criticism, elucidation, supplement, and
modifications scarcely knows, at the end, which is
which and what is what.

The plan in question is to- dictate the whole lec-
ture, not at once, but piecemeal ; to make “ land-
ing places,” at which students’ fingers and pens
may rest, and tongues set to work. At such breaks,
I either ask the class at large if any one has a ques-
tion to put or a difficulty to raise ; or do the same
thing with individuals ; or else I start a difficulty
myself, or suggest a practical application. This
gives an opening, doubtless, for irrelevancies, and
when students are tired they readily hit on the trick
of running a red herring across the trail which the
lecturer is following. But they quite as often be-
tray themselves into their teacher’s hands ; for they
are never so accessible to his ideas as when they
are trying to play with him, that is, if he have ideas
of his own and know how to “take the lads.” 1
generally give them line, and while they think they
are playing with me play with them and net them.
Some of my most delightful seasons are thus spent.

As a rule, however, I must say the questions
raised are relevant,and, while occasionally one and
another student may try to take a “rise ” out of me
or trip me up, in general they are put honestly,
especially when the men are met straightforwardly
and not snubbed, as is the way of some pedagogues.
A good part of the time is sometimes taken up in
this way ; and our progress is rather like that of
one climbing a hill covered with snow ; but, after
all, as men have often thankfully assured me, the
development of watchfulness, mobility, and espe-
cially of individuality, thus promoted, was a benefit
far outweighing this and other disadvantages. Op-
portunity is, moreover, secured in this way of culti-
vating in the men, among other things, the habit
of defining to themselves the meaning of the terms
they employ ; of going back from generals to par-
ticulars, abstracts to concretes, than which nothing
is more needed or less common ; of using the theo-
logical or philosophical compass when brought face
to face with problems ; of criticizing the critics,
doubting the doubters, and questioning the ques-
tioners ; of trying to see and use the “broken
lights” of the older doctrines and systems instead
of dismissing them w'th a cynical sneer or hysteri-
cal whimper ; of preserving, so far as possible,
historical continuity; and, finally, of keeping always
before the mind the fact that construction, and not
destruction, is the function of the true thinker.—
N.Y. Independent.

SHALL TEACHERS TEACH?

. BY JULIA HARWOOD CAVERNO,

A most perplexing problem in these days con-
fronts teachers in our colleges and higher institu-
tions of learning. With the growth of the univer-
sities, the advancement of science, and the minute
subdivision of specialties, has arisen a demand that
the departments in our colleges shall be conducted,
not so much by men and women who can teach, as
by those who have made reputations by advanced
work in their own lines. That this trend of affairs
is in many respects desirable, no one will deny.
But so much stress has been laid upon this, and so
much criticism has been devoted to the man who is
“never heard of outside his own class-room,” that
it seems time to question a little whether the pen-
dulum has not swung too far. In general, the pol-
icy of the institutions and individuals attacked on
this score has been merely defensive. Most of our
colleges are poor, and on this fact their line of de-
fence has rested. Their resources have been in-
adequate to secure the service of extraordinary
men, or the men whomn they have secured have,

for lack of assistants, been compelled to carry so
large an amount of work in instruction that they
could not find time to make or further their own
reputations, or advance the knowledge of their
specialties. ]

But a purely defensive position is never satisfac-
tory to an ambitious man, nor does an active con-
science find much comfort in a state of simple
* moral solvency, with neither debits nor credits.”
We may not be to blame if we have been shut off
by poverty from the development of brains or char-
acter ; but the sense of failure is none the legs a
haunting one. And under this sense the exactions
of public opinion now compel a great number of
scholarly, ambitious, and conscientious men and
women to labor.

But is the career of a teacher whose whole life
work goes into his class-room necessarily a failure?
No man can give incessantly without continually
taking in from some source. No man can teach
year after year without study. Yet no man’s
knowledge grows less by imparting it. What he
does lose, what he must be ever recuperating, is
vitality. I doubt if any man ever really taught
who could not say when the lesson was over, “1
perceive that virtue is gone out of me.” And, as
in the direction of any form of energy, one must
give royally, ruthlessly, if he expects to see any re-
sult. Only about fifteen per ¢ent. of the coal in a
locomotive moves the train ; the other eighty-five
per cent. is lavished in overcoming friction. In
some such measure must energy be lavished in
teaching, and the chances are that few men have
vitality to combine the functions of a leader and an
original scholar. Yet the result of teaching is not
less real because it is intangible. The greatest
teachers of mankind have not accounted it loss.
The real work of Arnold of Rugby is not affected
by the fact that his Roman history is not accounted
an authority. Perhaps no man ever did more for
human thought than Socrates ; yet he left no writ-
ings, nor would it be easy to find a single item of
knowledge which we owe directly to him. That a
man has attained a great reputation in his depart-
ment, and has even advanced the sum of human

- learning, is by no means an evidence that he could

fill the chair of an instructor whose name is un-
known to any publication. Nor should the latter
count his own life wasted because he has not done
the same kind of work. The Greek student who
has discovered the origin of the “ 4a perfect” is a
scholar, and has a scholar’s reward. But the office
is no less of the man who can make his classes
hear
“like ocean on a western beach
The surge and thunder of the Odyssey.”

“ Having, then, gifts differing according to the
grace that is given us, whether prophecy, let us
prophesy according to the proportion of faith ; or
ministry, let us wait on our ministering ; orhe that
teacheth on teaching."—N. Y. Independent.

Mathematics.

All communications intended for this department should
be written on one side of the sheet only, and should be
t(z).ddressed to the Editor, C. Clarkson, B.A., Seaforth,

nt.

CORRESPONDENCE,

TEACHER, New Prussia, solved 82,
99, 91, 95, 96.

A. N. MYER, Dunnville, 53, 54, 55, 56, 57, 58,
6o, 61, 62, 63, 64, 65, 66, 67, 68, 69, 82, 3, 84, 8.

J. P. MCNAMARA, Weisenburg, 53, 60, 61, 62,
63, 64.

A. H. P. MATTHEW, Cloverdale, B.C, 8s, 86,
87, 88, 90, 91, 92, and 93 of June 15th. NoTE.—
By an error the problems on page 7 5 of June 15th
number from 81 to g3, instead of running from

104 to 118, To avoid confusion, we shall quote
them as 814, 824, etc.

83, 84,

X.Y.Z., Montague Cross, P.E.I, sends severa]
problems for solution. He says : “I havereceived
much benefit from THE JOURNAL columns, It
ought to be patronized by every live teacher in
Canada.” That seems to indicate that this paper
is doing its mission with fair success, and to know
that their work is practically useful is one of the
rewards coveted by the promoters. '

.

W.R.B,, Ont.. writes as follows : “T read your

‘note in THE JOURNAL about teachers helping one

another. I have often thought, when I saw arith-
metic problems in THE JOURNAL, that if I had
the address of the sender I would return him the
solutions in much shorter time than he could get
them through the paper. Arithmetic is a delight
to me, and where the questions are not beyond
the Junior Leaving I can usually handle them, If
you think best you may make a note of it, and ask
correspondents to give their addresses,”
N.B.—These lines breathe the spirit of the
greatest Teacher that ever lived, and prove that
the case was not stated too strongly in the note
referred to. It may seem paradoxical, but we do
not propose to give the address of this worthy
brother at present, and for special reasons. It is
within the knowledge of the Editor that W.R.B,
has been in delicate health for some time, and that
1t would be imprudent for him to assume the extra
work. At the same time we commend the letter to

the attention of teachers everywhere, and we know .

that thousands will wish that the generous heart
may soon again be the tenant of a sound body.
Let those who are strong and who have the ability
Imitate the worthy example, and assist their fellow-
teachers in all the ways they can.

INQUIRER refers to No. 83, page 75, and says :
“ Broker gets $1 14% a share, but gives his em-
ployer $1142 - $1=1 13337

N.B.—In the question the statement is “ LA
brokerage.” Commission and brokerage ought to
be calculated on t4e money that passes through the
agent's hands, and not on the par value of the
stock. For example, when G.T.R. stock sold at
12 and brokerage at 4, the transaction of selling a
share would be nearly 8 times more expensive than
it would be at 96, brokerage }, supposing the
brokerage added to the par value. Usage appears
to be divided. When the selling price of stock
amounts to 85 or 95, the custom agrees with
INQUIRER’S view; but in some cases the par
value is 50 or 25 instead of 100, and it would then
be absurd to add the brokerage to the par value.
Also, in the case of a lump sum sent for invest-
ment, it would be absurd to allow the broker com-
mission on his own commission. But, as in bank
discount, agents are ready to ignore mathematical
accuracy for the sake oflarger profits. A reference
to two recent commercial works throws no light on
the question. Most recent books on arithmetic
favor INQUIRER'S interpretation, but in large
transactions the rule is obviously unfair to the
principal.  For example, if I invest $10,000 in
stock at 50 or at g9, thére is no reason why the
agent should receive a higher commission for one
transaction than for the other. When the com-
mission 1s calculated on the cash handled, he is

fairly and properly rewarded for his trouble ; not
so on the other view.

W. BROWN sends an arithmetical solution of
No.6 51%, as ffollows :

16 Ibs. of tea (black and green) cost $7.

16 Ibs. of tea (green and %lackg cost ;ZE

16 °. 1bs. élack+ 16 Ibs, Lreen cost $15.20

But 16 Ibs. black cost 16 times 4oc. = $6.40

.. 16 lbs. green tea cost $8.80

) 1 lb‘ 143 143 113 55

Difference of 15¢. per 1b. makes a total differ-
ence of $7.75 —~ $6.4o=$1.35.

.. 9 1Ibs. of green.

J. 5. THoMas, Waterloo, sends the following
solution of No, 27, Assuming the inner circles to
be as large as possible, and, therefore, touching
one another and the outer circle: Let O be the
centre of the outer circle, and A, B, and C the
centres of the three inner circles, Describe the
triangle ABC, .

The lines AB.BC.CA pass through points of
contact, Euclid III., 11 and 12.

It can be shown that if r is the radius of 2
smaller circle, the distance from the centre of 2

smaller circle to the centre of the larger circle 18
2r

7 Hence the radius of the larger circle will be

r(1+~/i§)

Radius of larger= /500 x 484037 — .48
Fyds ger= /500 x 4840+ 3} = 877.485
877.485

2_ = 40724 t
14 N/Ti

Radius of smaller circle —

yds.




Side of triangle=407.24 X 2=814.48 yds.
2 .2
Distance from A to O=-7r:_=2 X 407__4
3 N3
= 470.24 yds. L
This last result may also be found by dividing

the product of the 3 sides of the triangle by 4
times the area of the triangle

814.48 % 814.48 x 814,48
4(.433 % 814.48 X 814.48) _470'224 Y:S'
. 07.242 X
Area of smaller c1rc1e=% = 107.69

acres for each daughter.

500 —(107.69 x 3)=176.93 acres left for the lady.

T.P.K., Hermon, and several others, ask for an
explanation of the method of casting out nines,
N.B.—See “ Clarkson’s Problems in Arithmetic,”
p. 11; “Hamblin Smith’s Arithmetic,” Canadian
edition, p. 34. .

E. KESNER, Boulder, Colorado, sent three pro-
blems from a text-book on integral calculus. We
regret that we cannot at present find space for
higher work, but the pressure is so great that we
can only get a part of the Public School and High
School work represented. For University work
our friend would find help in ke Awmerican
Mathematical Monthly, Chubbock Bros., Kidder,
Missouri ; $2.

REMARK 1.—~We propose to publish solutions of
various examination papers set this summer, and
shall be glad to receive assistance from friends of
THE JOURNAL.

J. P. Mc. Reply.—(1) From 500 to 512 cubic
feet of hay are supposed to make a ton of hay.
(2) The area of an ellipse is found by taking the
Product of the semi-diameters and multiplying this
by 22, 7.¢., w Rr where R and r are semi-diame-
ters.

REMARK II.—We find it impossible to overtake
all the correspondence on hand, in this issue. Will
our friends kindly exercise the virtue of patience ?
This column has been ably supported, and our
widely-scattered correspondents have our sincere
thanks. We have more than thirty problems on
hand, some of them very difficult, that must await
their turn for space. There are also a number of
solutions which will appear by and by. Solutions
of the Entrance, Public School Leaving, Primary,
and Higher examinations are in demand during the
fall and winter months, and we must rely largely
on our contributors to satisfy the wants of our
Teaders.

SOLUTIONS.

57. By A. N. MYER, Let A be the given point,
and C the centre of the given circle. Draw the
diameter DCAB. In BD take MN such that it is
divided in medial section at A. (Euc. IL, 11 and
cor.). Draw MO and NP on opposite sides of the
diameter, and MO NP=MA ; AN. Join OA,
AP, cutting the circumference in Q and S. QSis
the line required.

For OMA and PNA are similar triangles, and

the angle OAM =angle PAN, and hence OP is a -

Straight line.

Draw QR and ST perpendicular to BD, and
from similar triangles AQ ;| As=MA ; AN, .', SQ
Is cut in medial section at A.

58. By AN.M. LetR=amount of $1 for1 year

R2Zl g
. $1000 = o7 X35 whence we have
R21_g .

R-T = 28.5718. Now, we can approximate
the value of r by a few trials. Take r=;3; and
Lo3z21 .y '

—_———————
To3=1 = 26.87.
. 3% 1033%'-1
B == 02 30,27,

ut if r 100’ 10351 30.27. Hence the
Tate lies between 3% and 3}%. Again, taker =
3t 1.032521 —1
Tog » and Thoso1 =294 whence we see that

the rate lies between 3 % and 3} %, and is nearer
3t % than 3%. [This method might be carried to
2 pretty close approximation. See remarks on
Page 74 in respect to this problem.—ED.]

59. By J. PATTERSON. A ton of hay occupies
about 500 cubic feet. [Some say 512 cubic feet.]

he hay occupies 11312 — 27 =18357, Therefore

the number of tons= 16957+ 3000=5.6523 tons.
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6o. By A. N. Mver. Total increase=1596 ;
ratio of increase for 2 decades=4§§§ =5 Thus
the final population was 13} of the initial popula-
tion; therefore at the end of the first decade it was
13 of the initial population. The increase was
10 7, per decade.

61. By the EDITOR.

1oz} 7 total=92% 7 males+- 110} 7/ females

=921 % total+17% % females

J.10Y% total=17% % females=10 7, males+10 %
females

7% % females=10 % males

or 31 % females=40 % males

.. males | females=31 . 4o0.

62. By the EDITOR. Let 8x=side of original
cube ; . solidity=g12x3 o

Then 7x=side of diminished cube ; .". solidity=
343x% PO

Diminution=169x3 ; or 14 of original cube.

63. By the EDITOR. Let x+1 and x be the
diameters in feet.

. m(x+1)and 7x are the circumferences.

5280 5280

Then Tx  w(x+1)
sx2+5x—~168=0; ', x=5.318 feet, and the radii
are, therefore, 2.659 ft. and 3.159 ft.

64. By F. L. BuckToN. The field forms two
triangles with sides 30, 20, 40, and 32, 25, 4o.
Hence the area is

N [%(45 — 30)(45 — 20)(45 ~ 40)]
+  [%48.5 - 32)(48.5 - 25)(48.5 — 40)]
= 84375+ A/139874.9375 square chains=etc.

79. By J. PATTERSON. In this question,
$461.54 should be $452.38% to give the answer
that is given in the supplement of the arithmetic.

Let x=what Moss invests ;

.. x+$5000 is what Stuart invests.

Profits on $x for 7 months=profits on 7x for 1
month.

Profits on x+ $5000 for 5 months =profits on §x
+ $25,000 for 1 month.

At the end of 7 months Moss invests $2500 more

.. he has x+ 32500 for the rest of the year, and
Stuart has $x+ $2500 for the last seven months.

Profits on x + $2500 for 5 months=profits on §x
+$12,500 for 1 month.

Profits on x+ $2500 for 7 months=profits on 7x
+ $17,500 for 1 month.

Moss receives the profits on 7x+ 5x+ $12,500 for
1 month, or on 12x+ $12,500 for 1 month.

Stuart receives the profits on 5x+ $25,0004-7x+
$17,500 for 1 month=12x+$42,500 for 1 month.

.". Stuart receives the profits on 12x+ $42,500—
12x — $12,500, or $30,000 for 1 month more than
Moss receives.

.". the profits on $30,000 for 1 month=$452.38:%

oo % % %2500 ¢ ryear = 452.38%

.', on $2500 capital at the beginning of the year,
at the end of the year the capital will be $2500+
$452.384, or $2952.384 ;

.. $2952.387; capital at the end of the year, the
capital at beginning was $2500

.". $24800 capital at the end of year, the capital

2500.00
2952.384
__2500.00 X 21 X 24800

- 620000

=50 ; which reduces to

at beginning was % 24800

=$21000
.". the capital at beginning was 21000
.. 2X+$5000= 21000
. $21000 — $5000 ’
o X=—"————— =$8000
.. x+ $5000=S513000
.. Stuart had $13,000 and Moss $8000 invested,

Hints and helps.

CHILD STUDY.

Prof. Margaret E. Schallenberger, of Stanford
University, in California, started the subject of
“Child Study” last summer. The subject pro-
posed was “ Children’s Rights, as Seen by Them-
selves.” Circulars were sent out to hundreds of
teachers in. California, and children from six to six-
teen were asked to give their opinion'on a hypo-
thetical case what they thought of a certain Jennie
who had a box of beautiful new paints, and, while
her mother was out one afternoon, painted all the
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parlor chairs and proudly exhibited her work to her
mother when the latter returned. The children
were asked to say what they would have said or
done to Jennie if they had been the mother. The
answers were classified under twelve heads:
“ Jennie Ignorant,” “ Jennie Explained to,” “Jen-
nie, Don’t Do It Again,” “ Jennie Made to Pro-
mise,” “Jennie Threatened,” “Jennie Made to
Clean the Chairs,” “Jennie Confined,” “ Jennie
Loses Meal,” “ Jennie Loses Paint,” ¢ Jennie Sent
to Bed,” “Jennie Whipped,” and “ Jennie Pun-
ished.”

Out of 2,000 boys and girls of six years, 1,102
would whip Jennie ; out of the same number at
eleven years, 763 would whip her ; at sixteen, only
185 would whip her. Of 2,000 boys and girls at
six, none would have explained to Jennie why it
was wrong to paint the chairs. At twelve years
181 would have it explained why it was wrong, and
at sixteen 751 would have made the explanation.
Among the younger pupils the idea of revenge in
punishment is chief. = One nine-year-old boy
wrote :

“If I bad been that woman I would have half-
killed her.”

Another would pile up punishment in this way :

‘“If Ihad been Jennie’s mother I would of painted
Jennie’s face and hands and toes. I would of
switched her well. I would of washed her mouth
out with soap and water, and should stand her on
the floor for half an hour.”

Most of the younger children thought Jennie
ought to be made unhappy because she made her
mother unhappy. Some thought also that she
ought to be punished to prevent a répetition of the
act. One aged fourteen, who had risen to the
height of reforming Jennie, wrote :

“I would have took her into the parlot and I
would have talked to her about the injury she had
done to the chairs, and talked kindly to her and
explained to her how much mischief she had done
in trying to please her mother.”

A girl of fourteen wrote :

“T think the mother was very unwise in losing
her temper over something the child had done to
please her. I think it would have been far wiser
to have kissed the little one and then explained to
her that the paints were not what was put on the
chairs to make them look nice.”

Another girl thought that Jennie's mother ought
to put herself in Jennie’s place before any form of
punishment was devised.

Prof. Schallenberger says :

“Young children are less merciful than older
ones. When they appear cruel and resentful we
know that they are exercising what they honestly
consider the right of revenge.

‘“ Boys are less merciful than girls.

“Younger children judge of actions by their re-
sults; older ones look at the motives which prompt
them. If a young child disobeys a command and no
bad results follow, he doesn’t see that he has done
wrong.

“ Punishments which have in them the idea of
restitution are common to all ages.

* Girls consider the why more than boys ; they
explain to Jennie ottener than boys do.

“Threats and forced promises do not impress
children.”—N. Y. Sckool Journal. .

Torrespondence

To the Editor of THE EDUCATIONAL JOURNAL:

SIR,—In order to meet the requirements of
teachers who desire to enter upon the study of
medicine, and find it needful to pursue their avo-
cation at the same time, in order to provide the
sinews of war, the Faculty of the Ontario Medical
College for Women have made special arrange-
ments, by which teachers may attend their medical

. lectures in the first year after school hours, so as

not in any way to interfere with their teaching.

The examinations of the first year will be also
conducted in the same way, and there will, there- .
fore, be no need of obtaining leave of absence
from the School Board for the purpose of writing
at the closing examinations of the term.

In order to avail themselves of these arrange-
ments, intending students should notify the regis-
trar not later than September 25th, It is believed
that the above will prove a boon to many a hard
working teacher who has “ambition ” but lacks the
means. Yours truly,

D. J. GiBB WISHART. Registrar,
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ANOTHER BEGINNING.

RHODA LEE.

The close of vacation and the return to
school duties bring to every thinking
teacher thoughts more or less serious
regarding herself and the work of the new
term. New pupils, perhaps a new school,
at all events, a new September. Before
us a possibility of doing better work than
any we have done in the past. We do
not expect a perfectly smooth road, but
the experiences of former terms should
serve to show where the rough places and
the pitfalls lie and guide us safely where
once we stumbled. These lines, so help-
ful and hopeful, from the pen of Susan
Coolidge come to my mind :

“ Yesterday now is a part of forever,

Bound up in a sheaf which God holds tight,

With glad days and sad days and bad days which

never

Shall visit us more with their bloom and their

blight,

Their fullness of sunshine or sorrowful night.

“ Let them go since we cannot relieve them,

Cannot undo and cannot atone.

"God in His mercy receive, forgive them !

Only the new days are our own,

To-day is ours, and to-day alone.”

““ As the teacher, so the school is.” I
do not believe we sufficiently realize the
truth of this saying. If we did we should
find that at least one-half of the difficul-
ties of the schoolroom would vanish upon
the correction of some few faults of our
own. O, that it were possible to get out
of ourselves, to stand aside a little dis-
tance and make a fair, honest criticism of
our manners and methods! Self-exam-
ination is not.an easy or particularly
enjoyable undertaking, and I have thought
that the consideration of the following
questions might assist us in seeing wherein
we might improve. To the outsider they
may seem to deal with matters trifling
and unimportant, but the teacher knows
that it is upon attention to the ‘ small
things ”” her success depends.

Am I inearnest? If our hearts are not
in our work the children will very soon
discover the want, and we shall be at a loss
to account for the indifference of our
pupils. We need not be so troubled ; they
are simply reflecting.

Am I just? Have I sufficient sympa-
thy ?
ent natures of the children, or do I treat
them all alike ? To answer this last ques-
tion in the affirmative, and be a teacher in
the true sense of the word, is an impossi-
bility.

Am I noisy? Do I speak in a loud or
high tone of voice? If so, I cannot have
a quiet schoolroom.

Do 1 so prepare lessons and material
that the work may progress smoothly and
steadily without haste or disorder, or do
I have to hunt through cupboards and
drawers for things required ?

Have I a satisfactory time table? If
so, do I adhere to it, or, overstepping the
bound in the early part of the morning,
do I try all day to “catch up”? Pro-
grammes of work often need rearranging,
and I would advise keeping the time

Do I try to understand the differ--

table in a convenient place, so that when
an idea occurs for improving any part of
it you may make it then and there. Dis-
regard for the time table has much of the
impatience and disorder in the school-
room to answer for.

Am I as courteous to my children as I
would be to any friend ? We are at fault
if we are not so. ‘“ Thank you,” “ I beg
your pardon,” ‘‘ Excuse me,” should be
just as natural and necessary in school-
room society as elsewhere.

Do I take sufficient care of the physical
needs of my pupils ? Is the heating and
ventilation properly attended to? Do I
give relaxation frequently enough ? ‘

All these and many other questions
may be answered satisfactorily by many
of my readers. She should be a remark-
ably happy teacher who can say that in
no one of these matters does she fall
short. However, the majority of us have
to admit that our ideal is still a long way
off, that we feel constantly the need of
more earnestness, more sympathy, more
tact, more thoughtfulness, more definite-
ness, more of all the qualities that com-
bine to make the truly successful teacher.
“ Know this, surely at last. Honest love, honest

SOrrow,

Honest work for the day, honest hope for the

morrow,

Are these worth nothing more than the hand

they make weary,

The heart they have saddened, the life they leave

dreary ?

Hush ! the sevenfold heavens to the voice of the

spirit

Echo: He that o’ercometh shall all things in-

herit.”

CLASS RECITATION.
HOW THE LEAVES CAME DOWN.

SUSAN COOLIDGE.

I'll tell you how the leaves came down,
The great tree to his children said,
“You're getting sleepy, Yellow and Brown,

Yes, very sleepy, little Red ;
It is quite time you went to bed.”

“Ah !” begged each silly pouting leaf,
‘“ Let us us a little longer stay ;
Dear Father Tree, behold our grief,

"Tis such a very pleasant day
We do not want to go away.”

So just for one more merry day
To the great tree the leaflets clung,
Frolicked and danced and had their way ;
Upon the autumn breezes swung,
Whispering all their sports among.

“ Perhaps the great Tree will forget
And let us stay until the spring,
If we all beg and coax and fret.”
But the great tree did no such thing ;
He smiled to hear their whispering.

“ Come, children all, to bed,” he cried ;
And ere the leaves could urge their prayer
He shook his head, and far and wide,
Fluttering and rustling everywhere,
Down sped the leaflets through the air.

I saw them ; on the ground they lay,
Golden and red, a huddled swarm,
Waiting till one from far away,
With bedclothes heaped upon her arm,
Should come to wrap them safe and warm

The great bare tree looked down and smiled
“ Good-night, dear little ones,” he said ;
And from below each sleepy child

Replied, “ Good-night,” and murmured,
“It is so nice to go to bed.”

Y

PRIMARY GEOGRAPHY.

RHODA LEE.

The work of geography in primary
classes might, for a time, be placed under
the head of language lessons, the first step
consisting of familiarizing the children
with the terms included in the idea of
POSITION, such as above, below, over, under,
beside, in front of, behind, between, around,
to the right of, to the left of.

These terms should be developed and
impressed by means of objects in the
room, or, if possible, in the hands of the
children. When the class is able to read
easily, this work may be profitably given as
busy-work. Make two lists of words, one
consisting of the names of objects in the
room, the other of the terms given above.
Ask for as many statements as possible to
be made from the lists. For example :

The ceiling is above the stove.
The ceiling is above my head.
My book is in front of me.

My desk is in front of me.
Margaret is in front of me, etc.

The next idea to be given is that of
DISTANCE. In developing this provide
each child with a piece of pasteboard one
inch square, with which to measure the
length of the slate, book, desk, pencil, and
other objects at hand. After impressing
the idea of length, develop that of depth
and width by measuring an empty box.

As the children are generally provided
with a 12-inch ruler, we can readily bring
out the idea of the foot and yard. By
means of distances with which the chil-
dren are familiar develop the idea of a
mile.

DIReCTION.—The cardinal points are
best introduced by means of a story, orin
a talk on the different winds. Some of
the songs, when motions accompany them,
serve to impress the points of the com-
pass. The following is a great favorite,
and brings out the idea of east and west
perfectly :

Good morning, merry sunshine,
How did you wake so soon ?

You've scared away the little stars,
And shined away the moon.

I saw you go to sleep last night,
Before I said my prayer ;

Low in the west you sank to rest;
How did you get up there ?

.1 never go to sleep, dear child,
The eartb goes round, you see.
My little children in the east,
They rise and watch for me.
I waken all the birds and bees
And flowers on my way,

And you, dear children, last of all,
To greet this happy day.

I have taken the liberty of changing
slightly the wording in the second verse, as
the original words conveyed the erroneous
idea of the sun revolving about the earth.
The poetry is sacrificed somewhat, but the
thought is correct.

_There is rather more in the subject of
direction than we at first realize. I have
always found it advisable to leave it occa-
sionally and take up some other subject,
such as the shape and motions of the earth,
day and wight, climates and seasons, winds,
rain, hail, snow, etc. These form most

interesting and profitable geography de-
velopment lessons, :
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_ The cardinal points should be developed
In the schoolroom, and afterwards applied
to roads, streets, and landmarks about
the school and country. The fact that
when facing north the right hand, if ex-
tended, points east and the left hand west
should be well impressed.

The points northeast, northwest, southeast,
and southwest should be developed and
used in the same way. ,

The use of the compass and the value
of charts and maps may be taken up next.
A method of applying the points of the
compass to the map will be given in an-
other paper.

We do not attempt a great deal in geo-
graphy in First Book classes, but it is the
foundation, and we must see that it is
sure,

The following verses by Mr. Stedman
are very good, and might be used as a
class recitation :

THE WINDS.

Which is the wind that brings the cold ?
The north wind, Freddy ; and all the snow ;
And the sheep will scamper into the fold,
When the north begins to.blow.

Which is the wind that brings the heat ?

The south wind, Katy ; and corn will grow,
And cherries redden for you to eat,

When the south begins to blow.

Which is the wind that brings the rain?

The east wind, Tommy ; and farmers know
The cows come shivering up the lane,

When the east begins to blow.

Which is the wind that brings the flowers ?
The west wind, Bessy ; and soft and low

The birdies sing in the summer hours
When the west begins to blow.

A STORY FOR REPRODUCTION

THE CAT AND HER KITTENS.

There was once a cat who had three
kittens, and she kept them in a nice warm
corner in the cellar. But one morning it
struck her that the cellar was a little
damp, and this was not good for the
health of her darlings. So she made up
her mind to carry them to a little garret
room, at the top of the house, where one of
the servants slept. First, she carried one
kitten by the back of the neck up stair
after stair, then another, and then the
third.

‘““ Hello, Mrs. Puss! what do you want
here with your small family? T cannot
have cats in my room,” said the servant.
“ Back to the cellar you must go, you and
your three children.” So she carried
them back to the cellar.

But kitty was not of the same mind
with the servant—was determined to have
a better sleeping place for them, and car-
ried them up again. Once more the ser-
vant turned them out and took them back
to the cellar. Once more puss carried
them up to the garret.

Every time puss took them up the ser-
vant took them down again. This went
on, three, four, five, six times. At last
Poor puss was quite wearied out. She
Could carry them no longer.

Suddenly she left the house, and no one
Could tell where she had gone to. Had
she run away and left her pcor little kit-
tens? No! She came back in a short

time, and with her she brought a big
black cat. Then she showed this black
gentleman her kittens and told him the
whole story.

At once the strange cat flew at one of
the kittens, got it tight in his mouth, and
rushed upstairs with it. Then he carried
up another, and then the third, while
the determined mamma led the way with
a low mew.

The servant, seeing that kitty had made
up her mind that it was for the good of
her family that they should sleep in her
room, gave up the struggle, and allowed
the cat and kittens to take up their abode
with her. Kitty mewed her best thanks
to the black cat, and the kind stranger,
making a low bow and a gentle purr, went
away and was never seen again.

WHAT THE APPLE SAID.

I am little Miss Apple,
My home’s in a tree,

Far up in the branches
Wh‘ere no one can see.

I Iist to the birdies,
I swing in the breeze,
I laugh in the sunshine,
I hide in the leaves.

My cheeks are so rosy,
My pulp is so white,
I know I am juicy—
Do, please, take a bite.
—Selected,

MAXIMS FOR BLACKBOARDS.

Cleanliness is next to godliness.

Order is heaven’s first law.

A place for everything, and everything
in its place.

He who does his best does well.

Reward is in the doing.

Honesty is the best policy.

An honest man is the noblest work of
God.

Good health is better than wealth.

Not failure, but low aim, is crime.

True worth is in being, not seeming.

Being good is the mother of doing good.

Obedience is better than sacrifice.

Keep good company and you shall be
of the number,

There is nothing that costs less than
civility.

It always pays to be a gentleman.

Politeness is the outward garment of
good will.

Thou shalt rise up before the hoary
head.

The noblest courage dares to do right.

Denying a fault doubles it.

Do unto others as ye would that they
should do unto you.

Be friendly, and you will never want
friends.

Think the truth, speak the truth, act
the truth.

Kind words are the music of the world.

A person good at making excuses is
seldom good for anything else.—Exchange.

—_—_—

I count this thing to be grandly true
That noble deed is a step toward God,
Lifting the soul from the common sod

To a purer air and a broader view.

—/. G. Hollaud,

School=TRoom (Nethods

ON TEAGHING GEOGRAPHY.

I. Rely on maps and outlines, and not on the
text-book.

2. Assign the lesson by topics, never by pages.

3. Encourage pupils to ask questions, and fur-
nish examples within their own experience of the
subject under consideration.

4. Let each pupil give in his own language all
the information he has secured on the subject.

5. At the close of a recitation have the pupils
tell what has been brought out during the lesson.

6, Emphasize all new facts, and connect them
with the lesson.

7. Insist that each pupil keep a note-book.

- 8. Talk as little during the lesson as possible ;
let the subject be unfolded and developed by the
pupils.

9. Make your questions and answers as you
would in conversation ; eschew the lecture style of
teaching.

1o. Have plenty of reference books, use them
freely, and encourage your pupils to consult them.

11. Hold this always before your mind : you are
to teach your pupils to study a country in the light
of its advantages as an abode for man.

12. Begin every lesson with a review of the pre-
ceding lesson. Frequently have this review a
written exercise.

13. Have progressive maps made, to be filled in
as the lesson proceeds.

14. Encourage individual work ; assign subjects
to different pupils to be reported on at the next
lesson.

15. Strive to inculcate in the minds of your pu-
pils a glowing pride in their own country.—Gold-
thwaitds Geographical Magazine.

A GEOGRAPHY LESSON.

We think that the pupils saw from the teacher’s
illustration that the sun might appear to move from
north to south and from south to north, and yet
not move at all. It might be the earth that is
moving. We were glad he gave his illustration,
and moved on to somrething that they could under-
stand. He did not press them with the words,
“ Do you understand ?” said in such a way as to
suggest to the pupil that if he does not he must be
very stupid. Most of us, if pressed that way,
would say yes, with some mental reservation ;
especially if we thought by saying yes the question-
er would ask no further questions. _

It will be remembered that the teacher’s purpose
in this lesson was to teach the general distribution
of heat over the surface of the earth. The teacher
said, “When do we have the warmer weather,when
the sun is most nearly over our heads, or when it
is farther south of us?”

Many were ready to say from their own observa-
tion that it is the warmer when it is most nearly
over our heads.

TEACHER.-—Suppose we were one thousand miles
south of this place to-day (June 15), would the sun
be more nearly overhead than it is here ?

P.—I think it would.

T.— How would the temperature compare with
ours ?

P.—1 think it would be warmer.

T.—Suppose we were to go to a place where the
sun would be exactly overhead ¢

P.—It would be warmer still.

SECOND P.—That's where the brown baby lived.

T.—So it is.

(The teacher in a preceding grade had read
“Seven Little Sisters” to the class. This pupil
recalled what was said about the brown baby.)

The teacher now took a globe and showed where
we live and where we would be to-day if we were
where the sun shines directly overhead at noon.
He called attention to the fact that the sun seems
to come north to a certain point and then go back.
The children had noticed this when they were
studying the shadow of the pole.

One spoke out, “ without permission !” and said,
“ Yes, our shadow proved that.” Another said,
(without raising the hand—just think of it!)
“There mus: be a strip around the earth that is
pretty hot all the time.”

T.—What makes you think so ?
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P.—The sun just swings back and forth nearly
overhead all the time in this place, (pointing to the
globe) and the earth is turning all the time, so that
would make a hot strip around the earth.

T.—You are right. Where, then, shall we find
the hottest part of the earth ?

P.—In this strip.

T.—Yes ; and this strip is called the Torrid
zone, and the line running through the middle ofit
is called the equator.

“How easy !” says one, “but what would the
teacher have done if that pupil had not suggested
the hot strip ? ”’

My dear brother, or, maybe, sister, do you think
that this was a mere happening ? Don’t you know
that the subject was presented in such a way as to
cause the pupils to see just that fact ? It is likely
that many others saw the same thing before it was
told. “But if 7o one had seen it?” Why the
teacher would have kept doing things to arouse the
proper mind activity. It takes more to move some
minds than others. “Why not Ze// him that the
Torrid zone is a hot strip around the earth midway
between the poles?” Because we wish to feack
him. If we tell him and he remembers it, he
gains much less in mind power than he would if we
did something to cause him to think it. If we
simply wish him to be able to repeat the words (on
examination day, for instance), telling is just the
thing. ‘

But the teacher had none of this in his recitation.
He went on as smoothly as if what came was just
what he expected to come. And we are inclined
to believe this to be true. His next move was the
following :

T.—Now, suppose we come away from the equa-
tor to where we live, how would we find the tem-
perature here as compared with that ?

P.—I think it would be cooler.

T.—Suppose we were to go away south of it ?

P.—1I think it would be warmer, for the farther
south we go, the warmer we get.

We and some of the pupils could hardly keep
still, because we knew the answer was wrong ; but
the eye of the teacher quieted us. He did not
frighten us, his look just said “ Wait.” We waited.

T.—In the winter, where is the warmest place in
our schoolroom ?

P.——Near the stove.

T.—If I move soutk of it, will I find it warmer or
cooler?

P.—Cooler.

T.—State the effect of going north or south from
the equator,

P.—The farther we go from the equator the
cooler we find the temperature.

SECOND P.—We might say that the nearer we
are to the equator, the warmer we find the tem-
perature.

T.—Yes. .

This is the law that they have discovered. Of
course, there are exceptions, or rather modifications
of this law of the general distribution of heat.
These will come up later. We can afford to allow
the pupils to remain in “blissful ignorance” for
awhi?e. The teacher will spring this subject on
them at the proper time, and they will, under" his
guidance, think it out.

The teacher closed this lesson with some * prac-
tical” applications. .

He said: “I have a friend who lives on the
equator ; what kind of clothes do you think he
wears, light or heavy?”

P.—1 think he must wear very light clothes, be-
cause the weather is very hot there.

T.—1I haye another who lives a long way south
of the first one. The first one is going to visit the
second. What kind of clothes has he, probably, in
his trunk when he starts ? Co.

P.—1I think he probably has heavy clothes in his
trunk, for the fartger south we go from the equator,
the cooler we find it ; and you said he was going a
long way south. o

Many more were given, but this is enough to
suggest the idea.—/ndiana School Journal. .

A little eight-year-old Irish boy in one of our
Public Schools was reproved by his teacher for
some mischief. He was about to deny his fault,

" when she said : “1 saw you, Jerry.”

“Yes,” he replied, as quick as a flash, “I tells
them there ain’t much you don't see wid them
purty black eyes of yourn.” That was the soft an-
swer that turned away wrath.
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THE BISHOP* AND THE BABY.

A poor little pale-faced baby,
Lost and hungry and cold,

With the chill wind pinching her tear-wet cheeks,
And ruffling her bright hair's gold.

For just when the busy people
Were hurrying here and yon,

Buying their gifts for the Christmas tree,
Her mother was suddenly gone.

She did not cry, poor midget,
But lifted pitiful eyes

At the crowds of careless strangers,
At the gray, indifferent skies.

Jostled and pushed and frightened,
A tiny waif of the street,

With the wintry darkness falling,
And the snowflakes gathering fleet.

She was seen by a great kind giant ;
With swinging stride he came.

Even then the angels in heaven
Wrote Saint before his name.

From the height of his splendid stature
He stooped to the little maid,

Lifted her up in tender arms,
And bade her not be afraid.

Against his broad breast nestled,
She clung like a soft spring flower
That a breeze had caught and carried
To a strong and sheltered tower.

In his thick, warm cloak he wrapped her,
The little shivering child.

“Tll find your mother, baby,”
The bishop said, and smiled.

That smile like a flash of the sunrise—
’Tis but 2 memory dim,

For the years are hasting onward,
And we are mourning him,

The white cold snows are drifting
Where to-day he lies asleep.
After his life’s long warfare,
The soldier’s rest is deep.

But of dear things said about him,
Of victories that he won,

No sweeter tale is told than this,
Of his grace to a little one,

—Margaret E. Sangster, in Harper's Bazar
*Phillips Brooks.

THE ARROW AND THE SONG.
I shot an arrow into the air;
It fell to earth, I knew not where ;
For, so swiftly it flew, the sight
Could not follow it in its flight.

I breathed a song into the air;

It fell to earth, I knew not where ;
For who has sight so keen and strong
That it can follow the flight of song ?

Long, long afterward, in an oak,

I found the arrow unbroke ;

And the song, from beginning to end,
I found again in the heart of a friend.

~Longfellow,

“KEEP A STIFF UPPER LIP.”
There has something gone wrong,
My brave boy, it appears,
For I see your proud struggle
To keep back the tears.
That is right. When you cannot
Give trouble the slip,
Then bear it, still keeping
“ A stiff upper lip 1 ”

Though you cannot escape
Disappointment and care,
The next best thing to do
Is to learn how to bear.
If, when for life’s prizes
You're running, you trip,
Get up, start again—
“Keep a stiff upper lip !”

Let your hands and your conscience
Be honest and clean ;
Scorn to touch or to think of
The thing that is mean,
But hold on to the pure
And the right with firm grip,
And, though hard be the task,
“ Keep a stiff upper lip ! ”

Through childhood, through manhood,
Through life to the end,
Struggle bravely and stand
By your colors, my friend.
Only yield when you must ;
Never “give up the ship,”
But fight on to the last
“ With a stiff upper lip ! ?
—Phebe Cary.

A RAIN SONG.
Tinkle, tinkle,
Lightly fall
On the peach buds, pink and small ;
Tip the tiny grass, and twinkle
On the willows green and tall.

Tinkle, tinkle—
Faster now,
Little raindrops, smite and sprinkle
Cherry bloom and apple.bough !
Pelt the elms, and show them how
You can dash!
And splash ! splash ! splash!

“While the thunder rolls and mutters, and the

lightnings flash and flash !
Then eddy into curls
Of a million misty swirls,
And thread the air with silver and embroider it
with pearls !

And patter, patter, patter
On the mossy flags, and clatter
On the streaming window pane.
Rain, rain,
On the leaves,
And the eaves,
And the turning weathervane !

Rush in torrents from the tip
Of the gable peak, and drip
In the garden bed, and fill
All the cuckoo cups, and pour
More and more
In the tulip bowls, and still
Overspill
In a crystal tide, until
Every yellow daffodil
Is flooded to its golden rim, and brimming o’er
and o'er !
Then as gently as the low
Muffled whirr of robin wings,
Or a sweep of silver strings,
_Even so
Take your airy April flight
Through the merry April light,
And melt into a mist of rainy music as you go.

—FEvaleen Steen, in St. Nicholas.

An English paper, some years ago, quoted the
answer of a schoolboy to a question about Homer
as an improvement upon the famous old one that
Homer was not written by Homer, but by another
man of the same name. The new aspirant for
Hibernian honors, after listening to a lecture on
the Homeric question, calmly wrote : “ It js said
that writing was not invented when Homer com-
posed his poems. He must therefore have lived a
good deal later.” Palmam gui merust Serat.
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Question Drawer.

m:giqllestions for this department, likeall com-
Joyy, Stions for any other department of TaE
ang ¢ 3AL, Iust be authenticated witl the name
s 8ddress of the writer, and must be written

@ o : h
%“l‘éﬁ&!lde of the paper only. Questions

loot 180 be classified according to the sub-
Wati.S: Questions for the English, the Mathe-
ton 3‘1, the Bcientific, and the general informa-
Mipg 8partments should be written on separate
' 80 that each set may be forwarded to the
h ;&f the particular depmrcment.l It yot;l
£ mpt answers to questions, please ob-
Rerve these ruics. 4

mW-A.M.—Is the following construction
TTect? ¢ They were given a large sum

omene . :
; y, besides being granted some
l,a“d-” :ﬁns.-——-Yes.

gaSUBSCRIBER.—“ Bouquet of Kinder-

u"?“ and Primary Songs,” with intro-
c‘ftmn by Mrs. J. L. Hughes (Selby &
vy Toronto), would probably suit you.
tice fifty cents.

VIRCOLA.—(I) May candidates for a
on :‘I?ry certificate take the First and Sec-
(d orm examinations a# the same time ?
P. Reg. 10, S. 5.)
i (2) May candidates for a Junior Leav-
ﬂtgt }:Iemﬁcate take a// the examinations
( € same time? (Dep. Reg. 10, S. 5.)
1353) Is a candidate who Jfailed at the
t ntrance examination eligible to
uelf on the course prescribed for the
lic School Leaving examination with
pﬂnw!thout the recommendation of the
temmpal of the school? (The Ed. Sys-
( of Ontario, page 22.)
Qanq)‘ In what form of a High School are
Idates who HEREAFTER pass the
title IC School Leaving examination en-
or to be admitted, since all candidates
 Firer Primary certificate must take the
3t Form examination ? (Dep. Reg. 10.)
S different views are held in regard to
© answers to the foregoing questions,

mst . .
sSiblzou will kindly answer as soon as

he Departmental Regulations referred

e found in Circular No. 4, June,1895.
editN§--(1) and (2) are answered in our

Orial ; “ The New Regulations.”

3) There is nothing in the Regulations
]a.s?re‘{ent a candidate who failed at the
fl‘omngh School Entrance Examination
R . Proceeding to the Public School
1 Ving examination next year.

11_4)1, The Regulation admitting to Form
Daso the High School pupils who have

Sed the Public School Leaving ex-

- lon has not been changed as yet.

 thiy oubt, under the new order of things,

gy, Provision will be abolished. The

Din ©t should be left to the High School

the LPAL. A pupil who would insist on

he wegal right to enter a class for which
s unfit would be foolish indeed.

tion;cl-‘lnlthe Departmental Regula-
o ately issued, I notice in section 12,
- fop FCular No. 4, entitled “ Provisions
andidates under former Regulations,”
tifie, 30didates who in 1895 hold a cer-
“Qnse obtained under former Regula-
J“ni’or who are entitled to write for a
u\ayo‘" or a Senior Leaving certificate,
Wi 3 the examinations of 1896 or 1897,
ese 10r certificates in the subjects as
tiqns"bed therefor under the Regula-
lagj, of 1893, and as defined in the Regu-
() 5.0f 1895
ay a teacher holding a Second
rofessional certificate write at
of the examinations in 1896 or
On the subjects as prescribed in
iy Senior Leaving, and take the
re.3tion in two parts, viz., . and I1,,
Scribed in the Regulations of 1895 ?
ay a candidate who may be suc-

© A
N Rat

her
)
*xa
Ay

ﬁsful

ong : 3 !
Qen-"‘“led to write for a Junior Leaving

_thy, ,cate next year on the same subjects
at th : : .
Year; ¢ Junior Leaving wrote upon’ this

2) i:s-\FuH. answers are given to (1) and
»0Ur editorial ; * The New Regula-

at the late Primary examination

Literary Motes.

The Atlantic Monthly for September
contains the first instalment of a three-
part story, by Charles Egbert Craddock,
entitled “ The Mystery of Witch-Face
Mountain.” The second of Dr. John
Fiske’s historical papers has for a sub-
ject “ John Smith in Virginia,” in which
he reopens vigorously the discussion in
regard to this interesting character.
Bradford Torrey contributes another
Tennessee sketch, * Chickamauga.”
“ President Polk’s Diary,” of the August
number, is followed in this issue by
“ President Polk’s Administration,” by
the same author.

The usual instalments of the two ser-
ials now running add interest to the issue.
The verse of the number will be of unus-
ual quality. * Tiger-Lilies” is the first
work of Michael Field, the popular Eng-
lish writer, to appear in an American
periodical. Among other features are
Guides : “A Protest,” by Agnes Rep-
plier, important book reviews, and the
Contributor’s Club.

- JBook MRotices.

BEMAN AND SMITH'S GEOMETRY TAB-
LET FOR WRITING EXERCISES, pub-
lished by Ginn & Company, Boston,
is of convenient size, on good paper, spe-
cially ruled for the purpose. On the
cover are general directionstoteacher and
student, a complete set of marks for criti-
cism, with key, symbols, etc. A very
convenient thing. It will be found very
helpful in promoting neat and system-
atic work.

In the September Century, Prof. Sloane
carries the narrative of Napoleon’s life
to the period of the suppressing of the
Revolution. This number contains three
complete sketches of fiction by popular
American writers. An article of special
interest and expert character is Miss
Alice C. Fletcher’s paper on * Hunting
Customs of the Omahas,” in her group of
“ Personal Studies of Indian Life.” A
practical article on ‘ Aquatic Garden-
ing,” with illustrations ; an interesting
and well-considered essay on *The
Writing of History,” by Prof. Woodrow
Wilson, of Princeton ; and an article on
the Chickamauga national military park,
by Gen. H. V. Boynton, follow. The
poetry of the September Century includes

Consumption,

The incessant wasting of a con-
sumptive can only be overcome by
a powerful concentrated nourish-
ment like Scott’'s Emulsion. If
this wasting is checked and the
system is supplied with strength to
combat the disease there is hope
of recovery.

Scott’s
Emulsion

of Cod-liver Oil, with Hypophos-
phites, does more to cure Con-
sumption than any other known
remedy. It is for all Affections of
Throat and Lungs, Coughs, Colds, Bron-

chitis and Wasting, Pamphiet free.
Scott & Bowne, Bellevilie. All Druggists. 50c. & §1.

two ballads : “ The Constitution’s Last
Fight,” by James Jeffrey Roche, editor of
the Boston Pilof, and “The Ballad of
Chickamauga,” by Maurice Thompson,
There is also a fine, lyric by Will H.
Thompson, brother of Maurice, to whom
it is addressed. William Prescott Foster,
one of the best of the American sonnet-
eers, contributes two “ Sonnets for the
Times,” and Mrs. Schayer a poem en-
titled * The Moon Flowet,” with a deco-
ration by her daughter Wilhelmina von
Stosch, sister of the violinist. Canada
is represented by William Wilfred Camp-
bell's *“September in the Laurentian
Hills.” After other interesting matter
come the editorials, which deal with
“The -Doom of the Spoils System,”
‘“ The Prejudice against Learning among
Undergraduates,” “ Art on the Battle-
field,” apropos of the Chickamauga cele-
bration, and * Hope for the Forests,” re-
ferring to the resolution of the New York
Board of Trade, looking towards the
organization of commercial bodies in
favor of a national forest commission.

COMPLETE GEOGRAPHY. By Alexander
Everett Frye, author of * Child and
Nature,” * Primary Geography,” etc.
Boston, U.S.A : Ginn & Company.

Were a given number of men or
women of middle age to be asked which
of all the studies of their school days is
remembered as the driest and most irk-
some of their daily tasks, nine out of
every ten would probably reply, without
much hesitation, “ Geography.” If an
equal number of children from one of the
best schools of the present day were
asked to name the study they like best,
a large proportion, if not a majority,

would probably reply, with as little hesita- |’

tion, * Geography.” This change of
sentiment would be easily explained by
reference to the great difference in the
methods pursued, and in the style and
plan of the text-books used. The nature
of these differences is well understood by
every teacher whose experience reaches
far enough backward as teacher or pupil
to furnish some recollections of the old
lessons in geography. Happily, the text-
books are still undergoing improvement.
Certainly one of the best in every réspect
which we have yet seen is that whose
title-page is quoted above. It is an ad-
mirablebook, admirable in its mechanical
“ get-up,” in the general simplicity and
clearness of its letter-press, in the beauty
and profuseness of its illustrations, in the
quality, arrangement, and completeness
of its subject-matter, in the excellence of
its outline and its reference maps and
numerous other engravings. The sketches
of the form, motions, and physical features
of the earth, and of its various countries ;
the lucid descriptions of the natural
causes which have been and are at work
to produce, modify, and change those
features ; the bearing of these physical
conditions and features upon the pro-
ducts, animal and vegetable, of each
country ; the commercial relations of the
countries to each other, as the outcome
of these special conditions and products,
etc., are all treated with a fullbess and
simplicity which leave little to be desired.
The pictorial illustrations which abound
on every page,and bring clearly before the
eye the peculiarities 1n the appearance

and dress of the people, as well as in the

animal and vegetable life of every coun-
try, combined with the letter-press de-
scriptions of physical and commercial
facts and peculiarities, and the excellent
reference maps, afford material which
can hardly fail, in the hands of a skilful
teacher, to make the study of geography
delightful and fascinating to every active-
minded pupil. Though the book is not,
of course, available for use as a text-
book in our schools, it would, we have

no doubt, prove very helpful to many as
a work of suggestion and reference for
the teacher’s own use.

VETERINARY COLLEGE.

The course of study in the new Veter-
inary College, Kingston, has been ar-
ranged to cover two winter sessions of
six months each, so that farmers’ sons
can attend during the winter, and, if
necessary, work at home during the sum-
mer. In this way a young man who is
saving, and who has a good common
school education, can almost put himself
through college and qualify himself in
two years to earn a good living at the
practice of veterinary medicine. The
fees per session are $60 ; and good board
for the twenty-two weeks during which
the session lasts can be had for $2.50 a
week. The cost for books need not ex-
ceed $10, and the degree of V.S. from
Queen’s University will cost $10 more.
These are the essential items of expense
for the whole course. Write to Geo. Y.
Chown, Honorary Treasurer, Kingston,
for circular giving full information.
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1396. TORONTO.

Sunday - School and Church
Entertainments

The articles are lai
{n the 'Fabtlure of
0] ableaux,
ta%i‘tl)%!ﬁ, Concert

iy
Reat

ecl-
i’iecel.
Motion Songs, and Short
Dramas, all based upon
or illustrating some bib-
lical truths.

Special care has been
taken to make provision
for such occasions as
Christmas, New Year's,
Easter, and Thanksgiv-
ing, so that no time or
season is without a sub-

Ject.
Paper binding, 0

cents; cloth, 60 cents.

Chinese Characteristics.

BY ARTHUR H, SMITH.
Octavo, Cloth, Decorated, Price, $2.00.

** The best book "—N.Y,
fad ey on the Chinese people,”—N.Y,
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For the PIANO or ORGAN.

ABSOLUTELY NO TEACHER NECESSARY.

IN ONE HOUR YOU CAN LEARN TO PLAY AND ACCOMPANY

CE——— on the Piano or Organ by using our lightning Chord Method. This

meth%d is v;onderfuflly sianple. ;tlis a delighAt %)Ig.;}TbEginuers and

a ready reference for advance ayers, D NUMBER

WILL BE GIVEN AWAY TO INTRODUCE IT. The price of this b?’ok is ONE DOLLAR, but if

you will talk it up and show it to your neighbors we will mail you ONE COPY FREE. bend twenty
cents to defray expense of mailing. (Postage stamps or silver.)

Address at onee, The Musical Guide Pub. Co., Cineinnati, 0.

Our Simplified Instructors for the GUITAR, MANDOLIN, BANJO, or VIOLIN beat the world

No teacher necessary. Wonderful progress in one hour. Either one mailed on receipt of thirty

cents. MENTION THIS PAPER,
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DRUG STORE FITTINGS

Paper Weights of Olive Wood

From the Mount ot Olives.

CGUARANTEHERD GGENUINIE.

SENT POSTPAID, 156 CENTS.

Standard Publishing Company,

9 RICH’MOND STREET WEST, - -  TORONTO.
Yo Olde Bookg hoppe |PRAGTIGAL EDUGATION.
Teachers Inspeotors NIMMO . HARRISON

and Students

 'When you want books in the educational line
all you have to do is tosend a card to

FRANK PORTER, 353 Yonge St.,
Toronto
and get the books by return mail.

Business College
€or, Yonge and College Sts., TORONTO.

Absolutely first-class individual instruction
in Business Bubjects, Shorthand, Civil Bervice,

AYLOR’S MANUAL OF PUNCTUATION, 15¢. | ete. Thoroughly equipped. Students admitted
EACHERS® AGREEMENT FORMS, 5c. 712 | #0Y time. Catalogues free.
NIMMO & HARRISON, Principals.

COLES' CHEAP BOOK STORE.
Matthew Henry’s Commentary........ ... $ 750 The Famous
Purkman's;Vorksla..Edﬁ.. : . :{g 88 BUSINES
g&x&&;?sﬁq&h&eg, by Teeffl{i'. . .1 92 O N TA R l 8
T N O g toxt boaks. at lowest fg- COLLEGE

ures, also Elocution and misoellaneous.

A.G. COLES, 309% Yonge St.

A.MACDONALD

356 YONGE STREET, -

Merchant Tailor

Has the most completeand best assorted stock
in the eity. Your ?nspection of the following
lines is invited : ALL LATEST STYLES IN

27th Year.

W. B. ROBINSON,
J. W. JOHNSON, F.C.A.

(Principals for 18 years.)

Send for 170-page illustrated catalogue.
Address

ROBINSON & JOHNSON
o, BELLEVILLE, Ont.

Cheviots Worsteds Serges T[N MASTERED INSIXWEEKS BY
i - The DeBrisay Analytical Method.
and & full assortmeg:&§n§:11 and Winter Over lLdoaxles, no rote-learning ; the student is tanght to

read and write Latin iN THE Roman Orper. Full
course by mail, $6.00. Part 1. mailed to any address,
25 cents. Pamphlet free. C, T. DEBRISAY, B.A.,
DeBrisay Latin School, Oddfellows’ Hall, College and
Yongs Sts., Toronto. .

CLOSE PRICES. SATISFACTION GUARANTEED.

OR mutual advantage, when you write to an
advertiser please mention TEE EDUCATION-

SOME NEW BOOKS
N

How Canada is Governed.

A short account of its Executive, Legislative, Ju-
dicial, and Municipal institutions, with an historical
outline of their origin and development. With
illpstrations. By J. G. Bourinot, LL.D. Price, $1.

The book will be found of great service to teach-
ers who do not find the subject of Canadian institu-
tions treated sufficiently fully in the ordinary his-
tories. The Mail and Empire says : ** Its simplicity
will be likely to carry the study of our institutions
and constitutional practice. into the schoolroom.
That would be a national benefit. It would help our
schools to make citizens as well as scholars.”

Palirave’s Golden Treasury of Songs and
yries.

Specially adapted for supplementary reading.
Cloth, 50 cents.

Palgrave’s Children’s Treasury of Lyrical

Poetry.

Specially adapted for supplementary reading.
Cloth, 50 cents,

Le Roman d’un Jeune Homme Pauvre.

Par Qctave Feuillet.  With English notes by
Edwin T. Owen and F. V. Paget. Cloth, 70 cents.
Business Blanks. i

Designed for use of commercial classes in Public
and High Schools and Collegiate Institutes. Con-
taining sheets of notes, receipts, invoices, cheques,
drafts, etc. Prepared by W. H. Fletcher, Com-
mercial Specialist, Kingston Collegiate Institute.

Composition from Models.

W. J. Alexander, Ph.D., Professor of English
in University College, Toronto, and M. F. Libly,
B.A., English Master in Parkdale Collegiate Insti-
tute, Toronto. Authorized by the Education De-
partment of Ontario. Second edition. Price, 75¢,

{ Balladen und Romanzen,

The Golden Treasury of the best German ballads
and romances. Selected and arranged by Dr.
Buchheim. 75 cents.

High School Physieal Science. Part I.

For Primary and Pass Matriculation Examinations.
-By F. W. Merchant, M. A., London Collegiate Insti-
tute, and C. Fessenden, M.A., Peterborough Col-
legiate Institute. Authorized by the Education
Department of Ontario. Price, 50 cents,

Ceesar’s Bellum Britannicum.

With introductory notices, notes, complete vocab-
ulary, and a series of exercises for retranslation.
For the use of junior classes in High Schools and
Students reading for the primary examination., By
John Henderson, M.A., and E." W. Hagarty, B.A.
Price, 50 cents,

Horning’s Exercises in German Composition.

Containing Introduction on the more difficult
points of German Grammar,

Part I.—Exercises on Grammar, German and
English.

Part I1.—Anecdotesand poems to be learnt by rote.

Part 111.—English exercises.

Part IV.—Vocabulary.

The book is written entirely from the practical
standpoint, and the vocabulary consists mainly of
everyday conversational German, By L.E.Horning,
Professor of German, Victoria' University, Toronto.
Price, 6o cents.

Some Canadian Birds.

A brief account of some of the common birds of
Eastern Canada. First Series—*‘Birds of Field
and Grove.” By Montague Chamberlain. Specially
adapted for use as supplementary reading. Price,
boards 50 cents.

Poetical Literature, 1895-96.

Selections from Wordsworth, Coleridge, Campbell,
and Longfellow. Edited with short biographical
sketches of each poet, with reviews of the develop-
ment of his thought and style, with critical esti-
mates of his work, with carefully selected notes, to-
gether with an introductory chapter upon the char-
acter and aims of modern literary criticism. By
Wm. Pakenham, B.A., Head Master Collegiate In-
stitute, Brockville, and John Marshall, M.A., Eng-
lish Master, Coll. Institute, St. Thomas. Frice, $1.

High School Chemistry. .

For use in Junior Leaving and Junior Matricula-
tion Classes. By A. P. Knight, M.D,, and W. S.
Ellis, B.A,, B.Sc. Authorized by the Department
of Education for Ontario. Price, cloth, s0c.

White’s Beginners' Greek Book.

Containing selections from Xenophon, AnabasisI.,
with exercises thereon. Authorized by the Educa-
tional Department of Ontario. Price, $1.50.

Homer, Iliad I

With notes and vocabulary. By Bond and Wal-

pole (Elem. Clas.). Price, 35 cents.

Enal\?xlt. Le Chien du Capitaine et Feulllet, La
0.
In one volume, Notes,vocabulary, and exercises.
By F. H. Sykes, Ph.D., and E. J. MclIntyre, B.A.
$1.25. .
Chelr‘_nlcal No.t}el lﬁ)plg.s hool Ch
or use wit! igh Schoo emistry, A
by W.S.Ellis, B.A., Sc., Coll. Inst., Kirrygston‘:ranf;cd.
Outlines of Roman History.
By H. F. Pelham, M.A., F.S.A. Price, $1.50.

Latin Prose Composition.

With exercises based on Casar, Livy, and Cicero.
By.]. F.lctcher,‘ M.A, Professor of Latin, Queen’s
University, Kingston, and John Henderson, M.A.
Collegiate Institute, St. Catharines. Price, sx.as’.

Eichendorff.
. Aus dem Leben Taugenichts ; Wilhelml, Einer
muss heiraten; and Benedix, Eigensinn.—In one
vol._ With notes and exercises. By W, H, Vander-.
Smissen, M.A., and C. Osthaus, A.M. Cioth, $1.
Bookkeeping Blank, No. 8.

. F;O{)‘Pl"mar{': Examinz{{,ion and Part 1. Commer-
cial Diploma Course, ith notes d und
the direction of J. A. Wismer, B.A. preparec under
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OFFICIAL CALENDAR

OF THE

Educational
Department
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September :

2. Last day for receiving applications foradM
to the Provincial School of Pedagogy:
September.) .

County Model Schools open. (zs¢ day of
tember.)
14. Last day for receiving appeals against the s
School Primary and Leaving Exami
(On or Before 15th September.)

October:

x. Provincial School of Pedagogy opens. (/5
ber.)

Notice by trustees of cities, towns, incorp?
villages and township Boards to Mu®
Clerk to hold trustee elections on same ds
municipal elections, due. [P.S. Act, sec”
(1).1 (On or before 1st October.) :

Night Schools open (session 1895-6). (EW
15¢ October.)

November ;

1. Last day for receiving applications for can¢
not in attendance at the Provincial SM
Pedagogy for special examination to “bdd
December. (rst November.)

30 Last day for appointment of School A“d""”‘
Public and Separate School Trustees-
Act, sec. 37 (1) ; S. S. Act. sec. 28 (s)] o
before 1st December.) -
Municipal Clerk to transmit to County W
tor statement showing whether or not
county rate for Public School purposes bt
placed upon Collector's roll against a0Y ™2
ate School Supporter. [P.S. Act, sec- ‘f’ i
Act, sec. s0).  (Not later than 1st Dec#™ "
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