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EDUCATION.

Pestalozzl and the Schools of Germany.
{ Continued from our lust.)

I11. INrLUENCE oF PEsTAL0221™s LirE asp Lanors ox 1. Sutivers
or Eurore.

As Pestalozzi grew up, he studied to become 2 minister, but
finally decided to study law. In this pro” :
although he completed his studies
in it; his attention being involun-
mrilf' drawn aside to the unhappy
comdition of society around him. In
the high places of his native city.
prodigality, luxury, and contempt of
the lower classes, were 1ife; while
the poor on the other hand, regarded
their superiors with hatred, but were
prostrate in misery, want, ignorance.
and immorality. “The contemplation
of these immeasurable evils of the
age filled Pestalozzi’s heart with grie!
and pain, and these feelings directed
his thoughts to a search for some
remedy. The result of a year's refiec-
tion upon the means of assisting his
unfortunate fellow-men was, that it
could only be done by training ; by a
better education of youth, especially
of the children of the poor and the
lower classes generally. Like a flash,
the idca came into his miud, <« I will
bs a schoolmaster ;7 a teacher and
educator of poorchildren. He consult-
ed within himself upon this changed
design and scemed to hear a voice
replying, “you shall;» and again,

“youcan.” Sohe answered, ¢ Twill.® How weil he fulfilled the

promise ! He nuw became the schoolmaster of a world.

Intention, Power, amd Resolve; wherever these three operate

together, there re<ult not only promising words, but efficient acturs.

i6 . b found wo pleacuie, | at wa, catly

of the depattincnte—Ston as eachier wWantadi— Lantoiaat « Repait op e
Chict Supcnntettent of Lducatsen tor Towo o Caandit jor ifie yeay 1ovb. (contiudead).
Movting Sevnaig o Ldacationad st hge nctom Lo rry antelngencc .= atitic
uitt g el =Sttt of viies paad by e Bepaittiuint o Luscittion sessaen
the 1st January and the 31t Scptesnles, 1055 =A 0V ELLISLMLATS » Llaasioni vl
mathunatcal mastiers waited, Ldocaan Otfice, Toraito,=Waoop Ctis, Parnrn
of Pestloze, cupued by Staal. of Pans, trom o stegd cengenang a0 Baruard s
Juutual and engraved by Perzchon, tor our journad,

He was filled with a sublime conception, which remained with
him vntil after his eightieth year.  His ideal was, the ennobling of
mankind by education awd cuiture.  To this he devoted lus whole
life. e could pursue nothing else ; he neglecied every thing else ;
he thought of himself last of all. Ordinary men called hun a fanatie,
and cast nicknames at him and his enterprise.

He continued his special affection and love for the children of the
poor. He was very early cunvinced that theie educativin could not
be successtully conducted within the close-shut, antificially organized
public orp_han{muscs. He considered that they could only develop
properly, n budy aund mind alike, i the conntry 5 that they unght
dgu 10 commence at sulie country vecupatton ; especially
at some useful and practical kind of
labor; and that by that means their
minds would develop in a simple and
natural manner.

{Here follows a sketeh of his lators
at Nenhof.]

Every child who was capable of it
was set at some out door work, and
smtable labor was also provided
the house ; Junug which last time
he mstructed them. Ife was sur-
prised ta see how hitle use they made
of thear faculties 3 how blind and deaf
they scemed to the most strihing
plicnomena, and how incorrectly they
spoke.  Accordingly he  concluded
even then that the development of
the faculties, leaming to see and hear
aright, and speak correctly , were
worth more than facilny i readmg
and wnting,  The enterprise was tog
arge for lus means, asd o comph-
-ated for his practical ability.

{The experiment failed, but aut of
ds painful expenience aud observa-
aon he wrote © Leonard amd Ger-
uude,” which was published by
Decker of Berlin, in 1751.)

Ainvagst e nobles, pruces, ciizens, and plulauthropistes both
of Germany and Switzerland, there had been since 1770 a atowing
desire for social mprovements.  The cimvistion was all the tune
spreading, that there was a nceessily o Lestuwang o batier educa-
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tion upon the lower classes ; of opposing the spread of superstition,
and of diffusing more light and knowledge. Ineducational directions,
Basedow ard the Canon von Rochow had already distinguished thom-
selves tand thousands had enlisted i auding their enterprises. A book
hhe Leanard and Gertrude, full of natare aud truth, mnust necessanly
be received with ecthusissm. The author, hitheito unappreciated
even in_his own neighborhood, immediately came into repute and
honor. Encouraged by this success, he made in 1782 a tour through
Germany, 1 search of model schools, studying the experience and
operations of others, and gaimng an acquaintance with the first
men 1 Germany ; Klopstock, Wieland, Goethe, Herder, Jacob, &c.
Ou s return he delighted the world with other useful writings.
bat sull he did not succeed m finding any place where he could
pursue undisturbed the object of his life.

Meanwhile~for we must hasten—the French Revolution broke
out, and proceeded onward to the most horrible excesses. Switzer-
land was attacked, and in 1798 was invaded and overrun. The
usuai consequences of war, nnpoverishment, demoralization and
barbarism did not fail to follow. Such news made the patriotic heart
of Pestalozzi beat higher, At the information that troops of destitute
childreu were wandering helplessly about, particularly in the vici.
nity of the Cuatholic town of Stanz, he proceeded thither, obtained
from the authorties the gift of au empty house, and gathered into it
eighty mendicant children. He says in relation to this eccunence,
¢ The unfortunate and ruined condition of Stanz, and the relations
into which I came with a great crowd of enurely destitute, partly
wild, but powerful children of nature and of the mountains, gave
me an excellent basis of vperations, and though in the midst of
manifold hindiances, an opportunity for a ecistve experiment upon
the scope and grade of the taculties which exist universally in chil-
dren, as a base for education ; and likewise to determine whether
and to what extent the requisites are possible and practicable, which
the necessities of the case demands, for the education of the com-
mon people.”  Ie became their father, educator and teacher. Day
and night he was with them, the earliest i the morning, aud the
last at night 5 he ate, slept and played with them. In asingle
month, they had learned so much of the profit and pleasure of his
instructions, that often in the evening when he requested them to
go to bed, they beg§e(l that he wonld stay a little longer and teach
them. Coutent and happiness, the blessing of God, rested upon
the house.  When in 1799 tue village of Altdorf was bumt, Pesta-
lozzi asked his children, « How is it? Can we receive about twenty
of these houseless cluldren amongst us? If we Jo we must divide
our fuod with them,” «Yes, yes,” they all eried out, shuuting for

oy.
! ‘Rut this pleasure lasted not long. lu that same year the French
entered the neighborhood, tosk pussession of the butlding for a hos-
ital, aml Father Pestalozzt was foreed to disperse his children. His
ealth wits broken down with care, sorrow and over-exertion ;3 and
he was obliged nnce more to seek the means of support. He there-
fore weut to Burzdorf, and esteblished himself near the town as
an assistant teaciier without wages. Iis new modes of instraction
displeased the country people.” He did not I t the children study
the Heudelberg Catechism enough; and lus mstruction in tiaking
and speaking seemed tothem entirely superfluous. But after eight
months, the supermtending authorny, presenting themselves at the
school, were much astomshed at what he had accomplished. Un-
fortunately, lus strength was exhausted in ns oral laborg 3 at the
end of a year ho had to resign his situation forthe sake of his health.
Durmng alt his expernnems thus far, his purpose of founding a self-
suppoiting educational institution remauned unaltered. He ceased
operations at Butsrdorf in 1801; was afterward established at Mian-
chen-Buensee in Berne, near Hofwyl, where Fellenberg was labor-
ing, and finally at Yverdun (1ferten,) where he entirely broke down
in 1823, The last establishwent was named the Pestalozzian Insti-
tute 5 and as such it became fanous in all Europe, and even beyond
the ocean, in America, &c. Neither before nor since has any similar
institution ever attained so great fame.

The work done in that institution became the foundation of the
common schools of Germany ; and changed the ancient mechanical
schools into iustitutions for 1eal human training.

The fundamental maxims upon which the instruction there pro-
ceeded, were as follows :

‘The basis of education is not to be constructed, but to be sought ;
it exists in the nature of man,

The nature of man containg an inbotn and active instinet of
(!l):yelopmcm; is an organized natore; and mnan is an organized

ing.

Trﬁe education will find that jis chief hindrances are, passive
obstructions in the way of development ; its work is more negative
than positive.

Its {mitivo work consists in stimulation ; the science of education
is a_theory of stimulation, or the right application of the best
motives.

The ddevelopment of man commeuces with natural perceptions
through the senses ; its highest attainment is, iutellectually, the
exercise of reason 3 practically, independence,

The means of independence and seli-maintenance is, spontaneous
activity. -

Prac’lical capacity depeuds much more upon the possession of in-
tellectual and corporeal power, than upon the amount of knowledge.
The chief aim of all education, (iustruction included,) is therefore
the development of these powers, )

The religiouy character depends much less upon learning the
Scriptures aud the catechism, than upon the intercourse of the child
with a Godtearing mother and an energetic father. Religious edu.
cation, like all other, must begin with the birth of the (ﬁlild; aud
it is principally in the hands of the mother.

‘The chief departments for the development of power, are form.
number and speech. The ideu of elementary training is, the notionof
laying, within the nature of the child, by means ot domestic educa-
tion, (the influence of father, wother, brothers and sisters,) the
foundations of faith, love, uf the powers of seeing, speaking aud
reflecting, and by the use of all the means of education, according
to lhfe_a laws and methods of development included withiu nature
itself.

Such ir the actual substance of Pestalozsi’s principles of education.
The consequences follow of themselves, They are these:

The famuly circle is the best place for education ; the mother’s
book the best schuol-book.

All instruction must be based upon training the intuitive faculty.
The first instruction is altogether instiuction in seeing: the first
instruction on any subject must be the same, in order to obtain afruit-
ful, active and real comprehension of it. ‘The opposite of this is the
empty and vain mode of mere verbal instruction  First, the thing
itself should be tanght, and afterward, as far as possible, the form,
the representation, and the name.

The first portion of instruction consigts in naming things and caus-
ing the names 10 be repeated, in describing them and causing them
to be deseribed.  After this, it should be the teacher’s prime object
to develop spontaneous activity, and for that purpose to use the fore-
mentioned progressive and inventive method of teaching.

Nothing should be learnt by rote without being understood ; the
practice of learning by rote should be confined 1o mere matters of
formn. In the method of oral communication with the schofars is to
be found un adequate measure for estimating the clearness and
activity of the scholar’s power of seeing, and his knowledge,

‘The chief inducements to the right and the good are not fear and
punishment, but kindness and love.

These conclusions flow naturally from Pestalozzi’s fundamental
principles, If I were to give « brief statement of his method for
mtellectual training, 1 should call it «Education to spomtaneous
activity, by means of knowledge acquired by the perceptions,”

This aystem has changed the whole condition of schools, It has
not, it istrue, yet penetrated all the schools, or all the teachers;
but this is not the fault of the founder. To change a system esta-
blished for centuries, is the work of centuries ; not of a year, nor ten
years. In the development of a uation, and i like wanner of a
school system, there are epochs, stationary periods, crises and
reactions.

While the best men in Prossin, after 1808, were laboring to effect
a regreneration of their unfortunate country, King Frederic William
the Third summoned C. A. Zeller the pupil of Pestalozzi, to Konigs-
berg, with the commission of awakening the jutellectual faculties
of the people, as the only dependence for the rescue ol the country.
The great Fichte had already drawn attention to Pestalozzi, in his
lectures and publications at Berlin. Afterwand, the eminent min-
ister, Vou Altenstein, sent somne¢ young men to Yverdun to be
trained. By these means, and by means of the numerous publica-
tions of Pestalozzi and his followers, with stme help from the pres-
sure of circumatances, the Prussian, or rather the Prussian-Pesta~
lozzian school-system. was established. For he is entitled to at
least half the famne of the German common schools. Whatever of ex-
callence or eminence they have, they really owe to no one but him.
Wherever his principles have been deviated from, there has followed
a decline.  Whatever of progress yet remains visible, is a develop-
ment of his principles. Whatever m our system is based on human
nature, is taken from him. His experiments have secured their
world-wide famo to the German schools From France, Fngland,
laly, Spain, Russia, Polaud, Norway, Sweden, Holland, Denmatk,
Ametica, whoever desires to study the best schools, resorts to Ger-
many. Whatever fame they have, they owa tu Pestalozzi, Wise

»
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people have made use of his creations for organizing improved in-
stitutions for training teachers. Bt the first ipulse was given to
the movement by the noble Swiss, As the waters flow from that
land in_ every direction, in like manner have fivitful principles of
mstruction been diffused from it into every countty where improve-
ment can be detected.” :

‘The foregoing sketch of Pestalozzi’s labors, aud of their influence
on the pupular schouls of Germany, abridged from the Centenmal
Discourses of two of his avowed disciples, Dr. Biochmann, of Dres-
den, and Dr. Diesterweg, of Betlin, represcut the extreme views
entertained by the admirers of the great Swiss edacator. There is
a large number of educators and teachers, w the head of whom is
Kat\ von Raumer, at one time a resident at Yverdun, for the pur-
pose of studyiug the system and methods of the Pestaivzzian Insti-
tution, who, while they acknowledge the value of Pestaloszi’s ser~
vices to the instruction and industrial trastuog of the poor, amd to
the true theory of education, maintain that lus prnciples and me-
tho ;s as developed and apphed by hiwself, are in some respects
uns”und and incomplete  The following 1s by W, C. Woodbrdge.

#07s the result of his wivestigations, Pestalozsi assumed as a
fund_amgnlal priucipaly that education, 1 order to fit men for lus
destination, must pru.eed according to the laws of nature,  To adopt
the language of his followers—that 1t must not act as an atbutrary
mediator between the child and nature, between man and God,
pursuing its own_artificial arrangements, mstead of the ndications
of Providence—that it should assist the course of natural develop-
ment, instead of doing it violence—that it should wateh, and follow
its progress, instead of attempting to mark out a path agreeably to a
preconceived system.

s I, Inview of tia principle, he did not choose, like Basedow, to
cultivate the mind in a material way, merely by inculcating and
engrafting every thing relating 1o external objects, and giving
mechanical skill. He sought, on the contrary, to develope, an
exercise, and strengthen the faculties of the child by a steady course

of excitement 1o selt-activity, with a limited degree of assistance
to his efforts.

¢ 1L In opposition to the haste, ard blind groping of many teachers
without system, he endeavour to find the proper point for commenc-
ing, and to proceed in a slow and gradual, but uninterrupted course,
from one pont to another—always waiting until the first should
have a certain degree of distinctness in the mind of the child, before
entering upon the exhibition of the second. To pursue any other
course would only give superficial knowledge, which would neither
afford pleasure to the child, nor promote its real progress.

¢ I1I. He opposed the undue cultivation of the memory and under-
standing as hostile to true education. e placed the essence of edu-
cation in the harmonious and uniform development of every faculty,
so that the Lody shonld not be in advance of the mind, and that in
the development of the mind, neither the physical powers, nor the
aflections, should be neglected ; and that skill in action should be
acquired at the swmne time with knowledge. When this point is

secured, we may know that education has really begun, and that it
is not merely superficial.

“1V. He required close attention and constant reference to the
peculiarities of every child, and of each sex, as well as to the
chiaracteristics of the people among whom he lived, in order that he
might acquire the development and qualifications necessary for the
situation to which the Creator destined him, when he gave him
these uctive faculties, aud be prepared to labor successfully for
those among whom he was placed by lus birth.

. ¢ V. While Basedow introduced a muisitude of subjects of instruc-
tion into the schools, without speaial regard to the development of
the intellectual powers. Pestalozzi considered this plan as super-
ficial. He limited the elementary subjects of mstruction to Form,
Number and Language, as the essential condition of Jefinite and
distinet knowledge ; and belicved thal these elements should be

taught with the utmost possible simplicity, comprehensiveness and
mutual connection.

“ VL. Pestalozzi, as wellas Basedow, dusired that instruction should
commence with the intuition or simple perception of external ob-
jects and their 1elations. He was not, however, satisfied with this
alone, but wished that the art of observing shouldalso be acquired.
He thougbt the things perceived of less consequence than the culti-
vation of the perceptive powers, which should enable the child to

observe completely,—to exhaust the subjects which should be
brought before his inind.

“ VII. While the Philanthropinists attached great importance to
apecial exercises of ieflection, Pestalozzi wou!d not make this a

subject of separate study. He maiatained that every subject of 10~
struction should be properly treated, und thus become an exercice
of thought ; and believed, that lessons on Number, and Propuntion
and Size, would give the best occasion for it

« VIIL, Pestalozzi, a> weli as Basedow, attached great unportance
to Arithmetic, particularly to Mental Arithmetic. He valued it,
however, not merely in the limited view of its practical usefulness,
but as an excellent meaus of strengthening the mind. He also in-
troduced Geometry into the elementary schools, aud the ant cot-
nected with it, of modeling aud drawing beautiful objects. ile
wished, in this way, to traiu the eye, the haud, and the touch, for
that more advanced species of drawing which had not been thought
of before. Proceeding fium the simple and wtuwitive, to the more
complicated and diflicuit furms, he arranged a series of eaercises
go gradual and comolete, that the method of teacling tius subyect
was s00n brought to a good degree of perfection.

« IX. The f;hilamhropiuistsmtroduced the mstruction of language
into the common schools, but limited it chietly to the wnting ot
letters and pieparation of essays. But Pestalvzzi was not satistied
with a lifeiess 1epetition of the rules of gramniar, nor yet with mere
eaercices for common hife.  He aimed at a development of the laws
of language from within—un wtreduction itito its iuternal pature and
construction and peceliar spint—which would not only cultivate the
intellect, but also improve the adections. It 1s upossibic to do
justice to his method of instruction on this subject, in i brief sketch
like the present—but those who have witnessed its piogress and
results, are fully aware of its practical character and value.

« X. Like Basedow, Rochow and others, Pestalozzi mtroduced
vocal music imto the circle of school studies, on account of its
powerful influence on the heart. But he was not satisfied that the
children should fearn to sing a few melodies by note or by ear. He
wished them to kuow the rules of melody and rhythm, and dyna-
mics—10 pursue a regular course of iustruction, descending to its
very elements, and rendering the musical notes as familiar as the
sounds of the letters. The extensive work of Nageli and Pleiffer
]fnas contributed very much to give this branch of instruction a better
orm.

« X1, He opposed the abusé which was made of the Socratic
method in many of the Philanthropiute and other schools, by at-
tenpting to draw sometl:ing out of children before they had received
any knowledge. He recommends, on the contrary, in the early
periods of instruction, the established method of dictation by the
teacher and repetition by the scholar, with a proper regarato rhythm,
and ata later petiod, especially in the mathematical and other sub-
jects which involve reasoning, the modern method, in winch the
teac.:er merely gives out the problems in a proper order, and leaves
them to be solved by the pupils, by the exertion of their own powers.

¢ XI1I. Pestalozzi opposes strenuously the opinion that rehgious
instruction should be addressed exclusively 1o the understanding
and shows that religion lies deep in the hearts of men. and that n
should not be enstamped from without, but developed trom withn ¢
that the basis of religious feeiing is to be fonnd in the clnldish vis-
position to Jove, to thankfulvess, to veneration, obedicnce aud con-
fidence twward its parents; that these shoull be cultivated and
strengtheued and ditected toward God 5 and that religion shauld be
formally treated of at a Jater period in counedction with the fecings
thus excited. As he requires the mother tu direct the fitst develop-
ment of o'l the faculties of her child, he assigins to her especialiy
the task of first cultivating the 1eligious feelings.

« XIII. Pestulozzi agreed with Basedow, that wuatual afiection
ought to reign between the educator and the pupil, Loth m the
house aund in the school, in order 1o render education effectual and
useful. He was, therefore, as little disposed as Basedow, to sustain
school despotism ; but he did not rely on artificial exciiements, such
as those addressed to emulativn. He preferred that the children
should find their best reward iu the consciousness of increased in-
tellectual vigor; and expected the teacher to render the justruction
50 attractive, that the delightful feeling of progress shonld be the
strongest excitement to industry wuud to morality.

¢ X1V, Pestalozzi attached as much importance o the cultivation
of the bodily powers, and the excrcice of the senses, as the Philan-
thropinists, and in his publications, pointed out a graduated course
for this purpose. But as Gutsmuths, Vieth, Jahu, and Clias treated
this subject very fully, nothing fiuther was wulten concerning it by
his immediate followers. i
¢ Such are the great principles which entitle Pestalozzi to the high
raise of having given a more natural, a more comprehensive and
eeper foundation for education and instruction, and of having called
into bring a method which is far superior to any that preceded it.

“But with ail theexcellencies of the systemn of education adopted by
Pestalozzi, truth requires us to state it also invoives serious defects,
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¢ 1. In his zeal for the improvement of the mind ifself, aud for
those modes of instruction which were calculated to develop and
invigorato its faculties, Pestalozzi forgot too much the necessity of
general positive knowledgze, as the material for thought and for
practical use in future life, ‘The pupils of his establishment, in-
structed on his plan, were too often disinissed with intellectual

werg which were vigorous and acute, but without the stores of

<nowledge important for immediate use—well qualified for mathe-
watical and abstract reasoning, but net prepared to apply it to the
business of commen life.

“2 He commenced with intuitive, mathematical studies too
early, attached too much importance to them, and devoted a portion
of time to them, which did not allow a reasonable attention to othier
studies, and which prevented the regular and harmonious cultivation
of other powers.

“ 3. The method of instruction was also defective in one impor-
tant point. Simplification was carried too far, and continued too
long.,” The mind became 8o accustomed to receive knowledge
divided into its most simple clements and smallest portions, that
it was not prepared to embrace complicated ideas, or to make those
rapid strides in investigation and conclusion which is one of the
most important results o% a sound education, and which indicates
the most valuable kind of mental vigor both for scientific purposes
and for practical life.

¢ 4, He attached too little importance to testimony as one of the
sources of our knowledge, and devoted too litile attention to histori-
cal truth. He was accustomed to observe that history was buta
¢ tissue of lies ;*und forgot that it was necessary to occupy the pupil
with man, and with moral events, as well as with nature and matter,
if we wish 1o cultivate properly Lig moral powers, and elevate hiin
above the material world.

¢ 5, But above all, it is 1o be regretted, that in reference to reli-
?vlipus education, he fell into an important error of his predecessors.

is too exclusive attention to mathematical and scientific subjects,
tended, like the system of Basedow, to give his pupils the habit ot
undervaluing historical evidence and of (femanding rational demon-
stration for every truth, or of requiring the evidence of their senses,
or something analogous to it, to which they were constantly called
to appeal in their studies of Natural History.

4 It is precisely in this way, that many men of profound scientific
attainments have been led to reject the evidence of revelation, and
some, even, strange as it may seem, to deny the existence of Him,
whose works and laws they study. Insome of the early Pestalozzian
schools, feelings of this nature were particularly cherished by the
habit of asserliug a falsehood in the lersons on Mathematics or
Natural history, and calling upon the pupils to contradict it or dis-
prove it if they did not admit its truth.  No improvement of the in-
tellectual powers, can, in our view, compensate for the injury to the
moral sense and the diminished respect for truth, which will natu-
rally result from such a course.

<« 6. While Pestalozzi disappioved of the attempts of the Philan.
thropinists to draw forth from the minds of childreu, before they
had stores of knowledge, he seemed to torget the application of his
principle to moral subjects, or to imagine that this most elevated
species of knowledge was innate. He attempt: d too much to draw
from the minds of his pupils those great truths of religion and the
spirittal world which can only be acquired from revelation ; and
thus led them to imagine they were competent to judge on this sub-
ject without external aid. It is obvious that such a course would
fall in most unhappily with the tendencies produced by other parts
of the plan, and that we could not hupe to educate in such a mode,
a truly Christian community.

¢ The personal character of Pestalozzi also influenced his views
and methods of education on religions subjects. He was remarkably
the creature of powerful impulses, which were usually of the most
mild and benevolent kind; and he preserved a child-like character
in this respect even to old age. It was probably tins temperament,
which led him to estimate at a low rate the importance of positive
religious truth in the education of children, and to maintain that the
mere habit of faith and love, if cultivated toward earthly friends and
benefactors, would, of course, be transferred 1o our Heavenly Father,
whenever his character should be exhibited to the mind of the child,
The fundamental error of this view was established by the unhappy
experience of his own institution. His own example afforded the
most striking c¢vilence that the noblest impulses, not directed by
established principles, may lead to imprudence and ruin, and thus
defeat their own ends.  As an illustration of this, it may be men.
tioned that, on one of those occasions, frequently occurring, on
which he was reduced to extremity for want of the means of sup-
plying his large tunily, ho boriowed fonr hundred dollars from
Iriend for the purpoce. In gaing home, he met a peasant, wringing

his hands in despair for the loss of his cow. Pestalozzi put the
entire bag of money into hus hande, and ran off to escape his thanks.
These circumstances, combined with the want of tact i reference
to the affairs of common life, materially impaired his powers of uge-
fulness as a practical instructor of youth. The rapidprogress of his
ideas rarely allowed him to execule his own plans; and, in accor-
dance with his own system, too much t‘me was employed in the
profound development of principles, to admit of mlch attention to
their practical application.

«But, as one of his admirers observed, it was his pro-
vince to educate ideas and not children. He combated, with un-
shrinking boldness and untiring perseverance, through a long life,
the prejudices and abuses of the age n reference to education, both
by his example and by his numerous publications. He attacked
with great vigor and no small degree of success, that favorite
maxim of bigotry and tyranny, thatobedience and devotion are the
legitimate offapring of 1gnorance. He denounced that degrading
system, which considers it enough to enable man to procure & sub-
sistence for himself and s offspring—and in this manner, merely
to place him on a level with the beast of the forest j and whic
deems every thing lost whose value can not be estimated in money.
He urged upon the consciences of parents and rulers, with an energy
approaching that of the ancient prophets, the solemn duties whigl
Divine Providence had imposed upon them, in committing to their
charge the present and future desunies of their fellow-beings. In
this way, he produced an impulse, which pervaded the continent
ot Europe, and which, by meaus of his popular and theoretical
works, reached the cottages of the poor and the palaces of the great.
His institution at Yverdun was crowded with men of every nation ;
not merely those who were led by the same impulse which inspired
him, but by the agénts of kings and noblemen, and public institu~
tions, who came to make themselvesacquainted with his principles,
in order to become h  fellow-laborers in other countries.”>—Bar-
nard’s American Journul of Education.

PEDAGOGY,
ON THE TRUE FOUNDATION OF SCHOOL DISCIPLINE.

(Trauslated from the French of J. J. Rupet. by Mrs, Languedoc.)
(Continucd from our August issuc.)

IIx
ON TASTE FOR INSTRUCTION AND ATTRACTION FOR SCHOOL.

Drawing is pleasing to children; they like to hold a
pencil, to draw lines, or to trace figures; if deprived of a
pencit, they will as readily nse a piece of chalk or charcoal,
with which they besmear the walls. This inclination of
theirs, is even a source of disorder, consequently one also of
discomfort, reproach and punishment. Instead of closing our
eyes upon this propensity, let us, on the contrary, convert
it to use by bringing it under direction ; it will prove of
great aid to us, and a resource to our pupils in almost every
sitnation of life. We will also, thereby, have a new source
of occupation for the children, and an agrecable variety of
the usual exercises of the school. Those who will have held
a pencil and have drawn in class, will no longer care to
scrutch upon the walls.®

Let us not, in this matter, speak of the expense, drawing
is not costly ; the beginnings arc made upon a slate,and the
slate which every pupil is already possessed of lasts a long
time. Let us not say either that we do not know how to
draw, that we have never studied the art. But let study be
made of it, linear drawing can be, and is acquired without the
lessons of & master. Let us be our own teachers, good will
is all that is required ; in cight days we shall have learned
cnough of it, to be able to guide our pupils and to teach
them how to tracc the first lines. If they he not very straight
or very correct, they will, at all events, be more so than
those of the scholar, and we will be able to iniprove theirs,
By degrees, as they learn, we will progress with them,
our hetter understanding and earnest intentions will always
enable us to ontstrip their improvement.,
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Finally, to the practical study of arithmetic, geography
and drawing, and to those exercises on survey, weight,
meusure, all of them of interest to children, for with their
study they not only learn to value the necessity ofinstruction,
bat view them with pleasure, for their practise requires not
only activity of mind, but of body also, which their age
imperiously demands; let us also udd notions upon every
thing within reach of their understanding , lessons upon
things obvious, the advantages of which we have already
endeavored to demonstrate, and which we will continue to
develop by means of new examples.

The pupil does not like our method of instruction because
it is too abstract; lhe is absent, inattentive whilst we speuk,
because he caunot easily fix his thoughts npon our words.
Instead of scolding, calling out, or punishing him, let us
rather concentrate his attention upon such objects as he can
see or touch. The nearest thing pres ~ut as we have already
said, may be made the subject of a lesson full of interest, in
which all the facultics of the child can be brought into play
by teaching him to observe, to judge, to compare, to find
out the cause, to try its cffects, and to discover how they
should be applied. By means of the most trifling object we
may give him an infinite number of useful notions, without
science or uny dressing on our part, but with merely the
most ordinary knowledge, but nevertheless, still new to the
child. At the same time thut we make him see what a very
imperfect idean was his, respecting that object which he
thought he knew quite well from the habit he had of seeing
it, we also further convince him of the usefulness of ins-
truction. .

These lessons on objects sensible to the sight, as well as
upon all others, have from our point of view, very important
resulis, of which we will speak in our next article, in the
conclusion of this subject.

We will before closing here, call attention to the attraction
that must necessarily be shed over the teaching of the
school where on the one hand, the lessons are studiously
stripped of all their usnal dryness, and which, on the other,
furnishes to the scholar’s own mind an argued knowledge
respecting surrounding objects; one, moreover, that enables
him to show, at home, the degree of instruction that every
day brings forth.

We all know that the muost difficult point in the task of
instruction is first, to initiate a child witi a taste for some
one lesson in particular. Once that a child shows an
inclination for snme one branch of study, he soon gets to
acquire a taste for-others. Let us therefore pleasantly vary
our lessons, it will be the surest means of drawing out his
taste for that one thing, which is sure to lead his inclination
towars study in general.

‘When the greater number of our pupils give proof of such
a disposition, we may consider that an immense step has
heen made in favor of discipline, nevertheless, there remuins
more behind, which is, to give them occupation.

Iv
CONSTANT OCCUPATION FOR PUPILS.

In the advice and suggestions that we have given so far,
we have made nv allusion whatever to the means by the
aid of which discipline in schools is generally founded, or
maintained, neither have we added auy properly called,
disciplinary measures to those already in use, for this reason,
that we consider them quite ineffectual, though there are
some who would like to see the same increased.

These perhaps feel disposed to complain. They expected
us no doubt to mention some very tempting reward, surpass-
ing those already bestowed upon scholars, some very dread-
ful punishment in addition to all those already inflicted,
new spurs to emulation more cfficacious than those already
employed,

A | i i e

We would ask for nothing better and would have busied
ourselves with these views of the subject, had we considered
the question amenable to such a consideration. But, those
who attach such importance to these means us sources of
discipline, in our opinion, lie under error. ‘I'hey stop at acces-
sories and forget principuls, they occupy themselves with
the details of the edifice before they have even laid the
foundations. We have other intentions. We do not say that
we despise detail, far from it, we cven consider it as all
important, in the subject of education, so much so that
it is our intention to enter upon the same at a later moment,
with all possible care and attention. But after all, detail is
only detuil. Before occupying ourselves with the means of
maintuining or exercising discipline in schools cither by
reproval, or prevention of the causes of disaffection, let us
first see that discipline be establishel and that it exists. Tlus
it is that we have endeavured to cflect to the best of our
understanding, and which we propose to bring to a conclu-
sion at the present time.

But others may accuse us of having directed our remarks
altogether upon the teacher und said nothing as regards the
pupil ; that what we have required is fresh care and endea-
vors on the master’s part, a greater degree of solicitude, a
new kind of lessuns with a more varied and more agrecable
systemr of teaching. That we have sought to modify and
make eusy the pupils condition, at the expense of the
master.

Most true; but, we confess that we acknowledge no other
means. We have ocurselves practised the art of instruction
and have pondered the question of education for many
years. We have also studied a great many works upon the
subject and never have seen, either in practise, or thought,
or in our lectures, found or alluded to any true . means of
education that can be considered valuable, or even servi-
ceable if deprived of the master’s hearty concurrence.

Couviction has come to us that in that career as in every
other, self-sacrifice is above all things the first great point
to be attained.

Let us not either, in vexation at the absence of all those
expedients by which we have hoped toalleviate the burden,
by casting it upon the children, imagine, that in thesc efforts
towards the foundation of discipline, all the labor is on
our side, and all the advantage on that of the pupils.

What at present is the master’s greatest hardship? What
is the cause of his great weariness, almost his despair? Is it
not the noise, the trouble and disorder that reigns in the
classes? Is it not the insubordination of the scholars; the
necessity that exists, of constant reproof, scolding and
chastisement, the difficulty of instilling instruction in their
minds, in consequence of their inattention and dissipation,
and their distaste towards all labor or occupation ?

Well, then, if by the means of a few preparatory lessons,
if by little attentions of a nature no more important, but
more intelligent, we succeed in shedding agreeable interest
over education, and thus initiate them into a taste for study ;
if we increase the qualities of application and assiduity in
our pupils, and obtain more of their attention during the
lessons, more ardor and consequently, greater and more
rapid progress with less noise in class, more order and
silence, shall we not have purchased at a very small preli-
minary price, a great degree of satisfaction and comfort.
Will not these advantages accrue to our profit as well as to
theirs.

Let us note, however, the great step that is due to the
children in the attainment of these results. If we have
prepared the way, they followed. If we have less cause
for chastisement and punishment of all kinds, if we are
no longer forced to dwell an interminable time upon the
same lesson, if we are less exposed to the necessity of repeat-
ing explanations and advices, such as have been bestowed
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already hundreds of times , it is due to the fact of our pu-
pils having hecome less talkative, less turbulent; that
they are more attentive, more industrious, more perse-
vering ; that they have put themselves under constraint
to conquer those faults and inclinations, so natural to their
age. lf we have pracused eflorts, so have they, und after all,
theirs should be considered before ours, for, on our side, we
were assisted both by judgment and reason.

We do not in the slightest degree, pretend to deteriorate
from the merit of those teachers who continue to support
discipline in their classes, by increased appiication and Jubor.
Still less should we remain blind to the trouble that
they must have in obtaining such a result. That trouble
must he immense in the majority of schools, we do not
hesitate to speak the word for it truly expresses the case.
And here we are led to treat of the last point in this article,
though only in a general view, for it is one of so important
a character, that we intend very soon to give it our attention
in u chapter by itself.

The greatest obstacle towards the maintenance of disci-
pline in schools is owing to the absence of employment
with the chief number of scholars. It is an immense obstacle
and whatever we have advised, so far, we frecly admit
falls short of the difliculty.

To fully comprehend the magnitude of this obstacle, it
were necessary to be a teacher and have conducted schools ;
to have seen the masters laboring under the difticulties of
their task. To see, in at least four fifths of the primary
schools, the master surrounded by some fifly or sixty scholars,
from the child who can scarcely speak, not having yet
received any culture whatever and who, for the first time,
leaves his father’s roof and his mother’s care and caresses,
up to the youth who is just terminating his course of in-
struction, and is about to selecet o calling, therefore who
demands steadier and more careful tuition ; to see him
alone, teach all those children differing in age, character,
disposition, intellect and even of different sexes ; obhged to
pass continually from one division to another, from one kind
of lesson to another of a diflerent kind, to treat the same
subject in several different degrees and ways, according to
the age and capacity of his hearers, forced to humble him-
sclf with the little, and a few moments later to elevate the
same instruction up to a par with the intelligence of the
most advanced, torturing his mind to become all to all so
as to be within reach of each one evenin the same division ;
constantly pre-occupied not only with what he is saying to
those who are listening, but also with what he must next!
say to those who are in waiting ; preparing as it were the
second lesson during the delivery of the first : attentive to
bring every thing within time’s proper limit, and whilst
teaching obliged to keep his eye fastened from time to time
upon the hauds of the clock, because five minutes too many
to one lesson are five minutes stolen from the one that must
follow, and are so much of weariness to one and of indo-
lence to the other division ; then whilst his mind is upon
the stretch to explam, to demonstrate, to rebellious under-
standings, or to follow up the tasks andseize the answers of
a group of children so as to check and correct their mistakes,
obliged to steal his look around, to lend his cars to the
slightest disturbance, to watch over every scholar to the
remotest corner of the class, to reprove this one, urge forward
another, to answers at his clbow, send that other to his
place, to see himself interrupted some twenty times in the
space of & quarter of an hour, it were indeed necessary as
we have said, to have personal experience of these things or
at least have weighed them well to understand them to
their full extent.

We repeat that these difficulties are immense, and we
should consider ourselves grateful to those who, by dint of
intelligence, zeal and devotion to the cause, contrive to

overcome them. But let us not be surprized if the number
who do so succeed and in a very imperfect manner he but
small, whilst there ure many who fail completely.

The great obstacle to the maintenance of discipline lies in
the diversity of ages, intellects and degrees of instruction
required, becanse it 1s nlmost impossible for one man alone
to give occupation at one and the same time to so many
scholars, the greater number of whom, are still beginners
and therefore incapable of going through any exercise un-
aided. With this nunber, lies the great cause of disorder in
almost every school, and & most pernicious influence is cre-
ated over every other member of the cluss-room.

But how shpil we occupy young children who do not
know how to read, who are even ignorant of their letters
and cousider their alphabet-book only as an object for the
amusement of their fingers, to twistand tear by bits! When
the master has given to these children their hour or half-
hour’s lesson their share for the day, the question is how to
occupy their attention, whilst he attends to the other divi-
sions. We have seen nothing provided to mect this exigency
in any of our schools. What is the consequence ? Those
scholars fall into the deepest weariness and hold school in
aversion, and notwithstanding the master’s most earnest
endeavors and solicitude to the contrary, it will continue
to be so considered.

How can a school be expected to progress favorably under
such a condition of things. In spite of even the best dispo-
sition on the part of the children, their state of idleness, the
greater portion of the day will inevitably betray them into
the little aveaknesses of their age and temperament, they
will begin to talk, become restless, tease and annoy each
other, stretch themselves on their benches, tables or upon
the floor. The master’s attention is thereby re-called from
another quarter, he stops in his duty to re-establish order
here ; he scolds, shouts, threatens and chastises ; he is obliged
to leave his place to come and separate some who are fight-
ing, and to quiet the quarrclsome, or to order others into
punishment.

During these moments of excessive noise and turbulence
among the vonnger, the senior ones avail themselves of the
confusion to interrupt order in their turn, under the belief
that they will escape discovery. Besides, these older anes
are seldom or ever occupied as they should be, the first
division gencrally gets enough ozcupation, but the others
arc very often without it, or else it is neither sufiici-
ently varied or interesting to fix their attention. There-
fore, the slightest interruption to the rmaster is a signal for
dissipation among these. Whilst he is busy giving the
lesson, he is continually obliged to turn and chide the smaller
ones, the others, in the mean time, wait and stand idle, and
avail themselves of the opportunity to talk and interrupt
order in their turn. Chit-chat and waywardness soon become
the practise of the school, and the difficulty and trouble
requtired to reclaim it from this habit is inconceivable.

But what remedy can there be, against inconveniences
that are due to the greater portion of the school being left
idle and inactive.

One alone, and this is occupation ! a due and proper em-
ployment of every hour of the time. The system of cduca-
tion should be so organized in our schools, the lessons und
exercises so appointed, the scholars so classed, an intelligent
selection and division of the duties with such a due and fit
attention to time that not a scholar in the class be left one
moment unemployed. Setting aside fear, there is no other
method known for maintuining discipline in schools and
that we know from experience to be quite inadequate,
a palliative to the casc rather than auny thing else.

ut how or in what manner shall this constant employ-
ment of time be organized, will be asked by the greater
number of teachers? They will perhaps add that they have
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tried it very often, but always without any satisfactory
result,

It is indeed most difficult to organize the employment of
every hour’s time in primary schools, particularly in those
that are under the direction of but one master which is the
case with the greater number. Estunating as we do the full
importance of the question on beha!f of the master as well
as of the pupil, we will proceed to examine the meuns that

lead to a good employment of time and to a regular organi-
zation of education in schools.

We trust that in this we will be of service to teachers,
and will be uble to prove to them all the mterest we bear
them in the execution of their arduous functions, by reducing
as much as we possibly cun the difliculties of their task. If
according to our own experience we succeed in generalizing
the employment of time in the schools, we will esteem our-

selves us having added another step towards the attainment
of discipline.

If we have studied the subject of discipline such as should
exist in the class, it is because it holds, greater importance
there than elsewhere, for the children are present in pri-
mary schools only during the class hours, and what remains,
is to be regarded rather us a question of good breeding
than of discipline. Besides, when discipline is attained in
class, a great step has been gained and when we shall have
succeeded in making of owr scholars, children desirous of
application, silent, orderly, industrious and obedient, it will
be only when we shall have embraced those measures for
instilling them with a taste for occupation and for school,
by rendering it an agreeable sojourn to them, it will be
when we shall have endeavored to inspire them with that
affection which makes them lend a glad and willing ear to
our words and counsels, when finally we shall have brought
them under the influence and exercise of that spirit of good
feeling, which is in itself an earnest of our own towards
them and one also full of promise for the future, We may
entertain every hope of children under such subjection and
such guidance ; we have led their steps and taken up ours

at the entrance of the right path, and all that now remains
is to continue in it.

We said, with truth,at the commencement of this article,

that discipline in schools was principally one of education
and method.

In conclusion to the above, we may add the remark that
the foundation of discipline is moreover almost entirely bey-
ond the reach of those ways and means generally practised
heretofore, but, on the contrary, resides in what has been
considered as foreign to it.

‘We sought to inspire fear, while we should love and be
loved. The school was the centre of weariness, of r. >ulsion

while it should be made one of attraction and love to the
scholar.

Its little inmates are required to be peaceable, quiet, docile
to the strict observance of silence, so that the classes may
proceed without interruption in their several dutics and the
greater number of whom so much is expected, are left in
idleness throughout the greater part of the day, consequent-
ly abandoned to u sense of distressing weariness and, at the
same time, are denied the action of body or limb, one of the
most vital demands of their growing years.

If we wish for success in any of the foregoing points we
must observe an opposite direction to that already followed.
If, therefore, we would recapitulate the best meauns of
founding discipline in a school, we would do so in the fol-

lowing few words : love the children, interest and occupy
them.

Midadle-Class

Much hay jately been said und written on the subject of what is
called Muddle: class Education, s ertors and ns deficicucies  The
discussion his arisen e cunsequence ot the recent examinations,
by authority of the Umiversity ot Oxfonl, of the pupls of sundry
commercial and proprietary schools who veluntaiily submitted them-
selves to the ordeal. The test was a severe one 5 and the advantages
to bo derived from success reflectod from the pupil to the school in
which he had studted, and were perhaps of more value tothe echool-
master than to the student. The Umversity of Oxtord uad so ofien,
been reproached with lagging betund the age, that the reswit ol
these: examinations, shuwing, us 1t did, the woetul ignorance of the
youth of & ¢'a~s who had oftenest accused the University of its
deficiencies, was hailed in Oxford, and in the grout endowed rehools
which feed ity with a feeling of complacency, if not of more positive
eatistaction. The late Rev. Sydney Smith, m correcting a printer’s
errutum m a letter to Sic Robert Peel, took the biame of the error
upon tus own handwuting, tor wirch he m tain blamed the Uni-
versity of Oxford, which had taught lun much Latin and Greeh to
very little purpose, but which hid neglected to teach him how to
work the sinplest sume in elementary arithimetic, how to write
legibly, and how to speli the Euglish fanguage. Long before and
after the time at \Vhi(:}l the reverend hwmonst levelled s playful
but not harmless satire agamst Uxlory, it wis @ common conplant
that Umversity edacation did not fit the youth of England fur the
work that Enzland had todu. » Who is that rcmmkgnbl}’_slupul
man ?? saul Joues to Smith at a dinner party, looking siguiticautly
to an awkward and taciturn person at t}m other end of the table.
« That 222 1eplied Smith; « oh, that is the celebrated Mr. A, He
wag Senor Wrangler at Cambrudge tlus year?? <« Ah, that accounts
for it,” sard Jones. Such was the kind of Joke that circulated at the
expense of the Universities 3 and ultimately the img:ressugn became
a6 strong as it was geueral, that both Oxford and Cambridge were
in wrrear with the telligence of the time; that they had failen
asleep in the middle ages, and had uever since been thoroughly

awakened to theirown duties amd responsibilities, or to the wants
of the world.

Oxford and Cambridge have outlived alike the jest and the impu-
tation, and Oxford may take credit to herself for having to a great
extent turned the tables upon her deteactoss. Yet, atter all, what 13
Oxford or the country likely to gain by the resuft of the recent exa-
niinations? Are we to believe that ‘the education of the middle
classes is inferior and insufficient, because so many youny men from
the proprietary and other schools have proved themselves unubl'e‘ to
answer the simplest elementary questions, or even to spelt? The
middie classes is a wide phrase. {f those classes did not 1o a very
large extent support Oxford and Cambridge, those Universities
would be depnived of more than oue-hall, or two-thurds, of their
students, The barnster, the physician, or the merchaunt, receiving
£2000 or £3000 per annum, ranks among the middle classes, und
so does the shopkeeper or the tradesman clearing his £200 or £250
per annum; {'et the education of the sons of these persons may be,
and i3, very diferent. The merchant, the physician, or the barrister
sends his son to the University, whilo the tradesman is compelled
by his poverty to seud his son to the nearest « academy ’? or gram-
mar school. To suy, therefore, that middle-cluss education is defective
in this country is to suy that it is defective in Oxford and Cambridge
quite as much as in the coramoner schools ; and thase who argue
upon such suppositions argue about words and phrases ol which
they have not proviously defined the mweaning. Even the word
« education ? itself needs 1o be defined. No man can be truly edu-
cated at Oxford or Cambridge, or at any umversity or school in the
world. Education begins at the moment of bith, and ends only with
our hves. He who at any time thinks or saf‘s that his education is
complete is a fool. When a man ceasesto learn he ceases to be of
any use to himse!f or his fellows, and speedily hecomes either a
bigot or an itiot. What 1s commonly called education and school
education should more ﬁmﬁerly be called teaching. Reuding, wri-
ting, and arithmetic, which are taught in all our schools (the Sunday
school excepted), are biit the implements given to our youth by
which they may educate themselves. And this 1s what the best
of our youths do after they have left school and college ; and no
one who has attained eminencs and distinction, and who has made
himself illustrious by his learning or his genius, owes half so much
10 his teacher as he owes 1o himself. Many of the senior wianglers
at Cambridge have taken no more brilliant share in the business
of the woild than that whick falls to the lot of drowsy country par-
sons, or barristers without briefs. Many who have carried away the
highest honours at Oxford have become drones or pedants if they

Education.

were slow, and foxhunters if they were fast ; and many of the boys
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from the commercial schools who but the other day received tho
coveted degree of A.A. from Oxford may hereafter, for want of
knowing how to educate themselves in the great battle and conflict
of life, turn out inferior to their schoolfellows who were ignomi-
niously plucked by the Examiners of the University. We do not
undervalue teaching; on the contrary, we think it of the very
ighest importance 5 but we thiuk it a mistake that leads to many
evil consequences when teachers consider teaching to be suflicient,
and when parents snd scholars refuse to recognise the fact that the
most valuabls education commonly begine where teaching ends,
and that both schools and colleges are but initiatory establishments,
‘They may be the plough and the harrow, but they are neither the
seed nor the harvest. The seed is scattered over the whole lifetime
of the mdividual, and the harvest must depend on the blessing of
heaven and his skilful use of the tools which the first teachers
ovided.

But if the schools of what are called the middle classes by which
wo suppose are meant the lower and peorer etratum of the middle
classes—Dbe so inferior as the examinets of the Universit{ of Oxford
assert, some more valuable and tangible results might be made to
flow from the fact than the mere vindication of the snperiority of
the Universities. We are doubtless a very free people ; and we
have a very proper and natural dislike of inierference with private
¢aterprise. But we may well ask ourselves the question whether
schools of every kind ought to be considered_in the light of private
enterprises 2 Whether the schoolmaster and the schoolmistress be
aot public functionaries who owe some duty to the State as well as
to their own pockets ? And whether some regulation of their business
on the part of the State would be any real encroachment upon the
liberty which we all so highly prize? A druggis nust not dispense
drags until he have undergone an examination to prove his cotn-

etency for the duty. A man may not become a physician, or a

arrister, until he ‘have proved to the satisfaction of a properly-~
constituted tribunal of experts that he is fit to perform the duties of
those professions. But, wl[;cn a man or a woman chooses to set up
a school, he or she is called upon for no proof of moral fitness or
intellectual competeney any more than if they wee setting up as
cheesemengers, A disconsofate widow who i above dressmaking
or serving behind a counter will not be above keeping a semmnary
for youny ladies ; and a broken-down shoemaker or bankrupt tallow-
melter will often, when all other resources fail him, establish a
commeteial academy. And no one would object 1 their deing so if,
as @ necessary pre iminar{, they had to procure a licence aund a
diploma as a proof both of their moral and scholastic fitness for the
performance of functions that, in a properiy-constituted society, rank
next an mmportance to the teachings of the fireside and the pulpit.
If the “ mididle-class examinations ? prove anything, they prove
that a reform is needed in this particular, in the interest alike of
the able and conscientious teacher, of the pupil, of the parent, and
of the State. The souls of our children are surely as well worthy of
our care as their bodies? And, if we subject the druggist, the sur-
geon, and the physician to control and examination, why should the
schooimaster and the schoolmistress escape without either 2— Hlus-
trated London News.

School days of Eminent Men in Great-Britain.
By Jous Tiuss, F. S. A.
(Continued from our last.)

IV,
THE SAXON LANGUAGE,—FORMATION OF THE ENGLISH LANGUAGE.

The primitive character of the population of Britain having been
effaced by its Roman accupation, its great masters were eventually
overrun aud conquered by the Teutons, whose three distinet tribes
of the Low Germans,—the Angles, the Saxons, and the Jui~s—made
themselves masters of our island. They naturally brought with
them a change of linguage : the Teutonic superseded the Latin, one
cause of which was that the population of Britain had been conti-
nually and largely increased by the immigration of German settlets,
so that the German spirit was far more poweiful than the Roman.
The three different branches of Low Germans could understand
one another with not much more difiiculty than at the present day
a Lancashire peasant would discourse with a Yorkshireman. There
was, doubtless, a strong difference of dialect between the languages
spoken by the Angles, the Saxons, and the Jutes, and these divi-
sions were the foundations of the groat classes of the modern dia-
lects of England. :

The Jutes, represented chiefly by the people of Kent, were the
loast numerous, and exercised no permanent literary influence upon
the great Anglo-Sax 'n confederacy. It was the Angles, numerically
by far the most puwerful of the Toutonic seitlers, who first took the
lead in intelligence and in literature. To them chiefly belong the
earliest lilerary productions of the Anglo-Saxons, and the oldest
Anglo-Saxon traditions known; and their influenca over the rest
was s0 great, that not only did they accept from them the general
title of English, but even the nations of the Continent who had
generally preserved the Roman language, generally agreed in
giving to the Teutonic population of Britain the name of Anglt,
Thus we derive from this one branch of the triple composition of
our race, the national name of which we are proud, that of _Enghsb
men, and it is from them that our language is called English.

Nevertheless, th.y Anglian division of the race fell in the course
of the eighth century under the superior influence of the Saxons,
and Wessex , or the kingdom of the West Saxons, not only
gave us finally our line of Kings, but furnished us with the
model of our language and lterature. The written English of
the present day is founded upon that dialect in which King Alfred
wrote : and with thie change in the predominance of race, the term
Saxaen came into more frequent use to designate the Teutonic popu-
lation of this island ; and as there continued to be Saxons on the
Continent as well as in England, it has become the practive to call
our own ancestors, by way of distinction and not as irdicating an
amalgamation of race, the Anglo-Saxons, that is, the Saxons of
England. Still, it must be borne in mind that our knowledge of the
Anglo-Saxon language is, after all, imperfect ; for our nomenclature
is made up from written documents of a partial description; and
there no doubt existed a great number of words in the Anglo-Baxon
language which are now entirely lost. No doubt, many wo* 3 now
found in the English la.guage, and especially in the provincial
dialects, of which the origin is unknown, had  their equivalent in
pure Anglo-Saxon. This language was not influenced by the Danes;
and that which our forefathers spoke in the middle of the eleventh
century wis the same Low Gennan dialect which they bad brought
with them into the island, with certain changes of time and cir-
comstances. At this period, the Norman Conguest brought a new
language, French, as it was then talked and written in ormandy ;
and the resulting dialect, Anglo-Norman, continued during two
centuries to be exclusively the language of the aristocracy of Eng-
land. Meanwhile, the Anglo-Saxon, or as we must henceforward
call it, the English tongue, was not abandoned or disused ; for the
Anglo-Suxon grammar of the Latin language by Alfric continued to
be used in the English schools till late in the tweifth century. To
the first half of this century is ascnbed a manuscript of Alfric’s
grammat, with an_interlinear gloss of some of the Saxon words in
Anglo-Norman. Hicks. the Anglo-Saxon echolar, had in his pos-
session the above manuscript ; and Sir Thomas Phillips found
among the archives of Worcester cathedral soine leaves of a copy
of All(’r’ic’s gratunar, written in the degraded form of the Anglo-
Saxon language which prevailed in the middle and latter halif of
the twelfth century. From various literary remains it is evident
wiat the use of the English lansuage, during the twelfth century,
and the first half of the thirteench, was by no means confined to the -
lower classes of society, but it prevailed generally among the middle
and educated classes, among tge clergy and in the monastic houses,
at least in those devoted to females. .

The English langunage cousist of about 38,000 words. This in-
cludes, of course, not only radical words, but all derivatives, except
the preterites and participles of verbs ; to which must be added
some few teums, which, though set down in thé dictionaries, ate
cither obsolete, or have never ceased to be considered foreign. Of
these, about 23,000, or nearly five-eighths, are of Anglo-Saxon
origin. The majority of the rest, in what proportions we cannot
say, are Latin aud Greek : Latin, however, has the larger share.

V.
EDUCATION OF WILLIAM THE CONQUEROR,

In the curious old town of Falaise, in Normandy, is shown a
small housefront which exhibits a bust of William the congueror,
whose name the house bears. But ¢« the cradle of the Conqueror
is a small chamber in the thickness of the wall of the orman
ducal palace or castle at Falaise. ¢ It was 1n this narrow room,
says Miss Costello,  once said to have been adorned with gold and
vermilion, and other gay hues, that a child was born in cecresy and
mystery, and that by the imperfect light his beautiful mother looked
upon the features of the future hero of Nom.andy.” That good foi-
tune which never deserted William in after life, chone upon his

infancy. Ho soon became a favourite with his father, and was care-
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fully rurtured and brought up in the castle, where princely
attendance was lavished u on him,and up to s ninth year his
father bestowed the utmost care upon his c&ucution. e was early
inured to military exercise: at the age of five he is said to have
commanded a battalion of children, at the head of which he went
through the usual evolutions. At the age of nine he could already
read and explun Cisar’s Commentaries: he was removed by his
father to the French courtt, where his education was caefully com-
pleted with the aid of the first masters. At Paris, he was brought
up with the young French princes, where he recerved instruction
in the military scliools ; and he was surpassed by none of his youthful
comrades in the varied accomplishments of feudal nobility, or in
extensive reading and sound study of the military art, The inter-
vals between his studies he spent either in field sports, especially
hawking and hunting, or in evolutions with the trovps, of which he
was remarkably fond. Sometimes aiso he would attend the envoys
of the French King in their missions to surrounding courts and
states, and thus became instructed in diplomacy. Meanwlule, he
was tcm}zerate and active, and assiduously eager in th2 acquisition
of fresh knowledge. Of William’s genius there is ample record :
the Norman writers praise him as a wise and pious King; the
Chronicle of the Sea Kings of Norway describes him as «a very
wise man, but not considered a man to be trusted 3 and even the
Saxon Chronicler, who had lived some time in his Court, says, ¢ he
was wise and rich, mild to good men, but beyond all measure
severe to those who withstood his will,”

VI.
LANFRANC—INGULPHUS AND THE SCHOOLS OF CROYLAND.

William the Conqueror patronised and loved letters. Many of
the Norman prelates preferred in England by him, were polite
scholars. Herman, a bishop of Salisbury, founded a noble li?;(:ary
in his cathedral. Godfrey, prior of St. Swithin’s, at Winchester,
was an elegant epigrammatist, and wrote with the smartness and
eage of Martial. Geofirey, another learned Norman, established a
school at Dunstable, where he composed a play, which was acted
by his scholars, dressed in character ia copes” borrowed from the
neighbouring abbey of St. Alban’s.

One of the most learned men of this age was Lanfrane, a native
of Lombardy, and botn of a noble fa nily.” Having obtained the best
education that the universities of Italy could ufford, he practised as
a lawyer in his native city of Pavia. He next quitted the bar,
passed the Alps, awd settling in Normaundy, opened a school in
Avrauches. He suddenly disappeared, and in thiree years was dis-
covered in the smali aud poor monastery of Bec, where he had
become monk, and had iisen to the office of prior. He then opened
a school there, was quickly surrounded with scholars, while his
fame as a teacher enriched the monastery. His natural arrogance
and deep policy was shown in an incident whi... occurred on a visit
made him by Bishop Herfast, with a numerous company of Duke
William’s courtiers, When they appeared in his lecture-room, he
had the audacity to hand the bishop a spelling-book. This insult
was resented 5 complaint was made to William, the fann of the
monastery was burned, and Lanfranc was ordered to {ly from Nor-
mandy. He mounted on a poor lame horse, rode to the Court, and
told the Duke he was most willing to obey his orders, but that it
was plain he could not with the animal on which he was mounted,
and begged the favour of a good horse. William laughed heartily,
took him into favour, and made him Abbot of St. Stc;ﬁmn, at Caen,
where he established an academy. He accompanied William to
Englaund, and four years after the conguest he was called to the
See of Canterbury. Tt is reasonable to suppose that Lanfranc, who
had done so much for Normandy, and whose literary fame was
commensurate with Europe, established schools in England, and
revived the love of letters ; for weare told that, by incessant labours
¢ he roused the rude minds of many to good, rubbed away the rust
of viciousness, extirpated the seeds of evil, and planted those of
virtue.” Speaking of the monks of his own time, the historian of
Malmesbury says: ¢ Their minds are still formed on the model of
Lanfranc ; his memory is dear to them ; a warm devotion to God,
to strangers a ;i»lea§in;:.aﬂ'ability, still remain ; nor shall ages see
extinguished what in him was a’ benevolence of heart, comprising
the human race, and felt by each or.e that approached him.”,

One of Lanfranc’s admirers was Ingulphus the Abbot of Croviand :
he is remarkable as the first upon record who, having laid the foun-
dation of his learning at Westminstzr, proceeded for its further
cultivation to Oxfo:d. He was bori» of English parents, and a native
of the city of Londen. Whilst a sch.- boy at Westminster, he was
so fortunate as to interest in his behalf Egitha, the daughter of Earl

Godwin, and queen of Edwand the Confessot—a young person of
rreat Leauty and leannng, modest, and o a sweet disposition, 1
huvo often seen her in my childhwod,” says the Abbot Ingulphus,
swhen b went to visit my father, who was employed i the kwg’s
patace. I she met me on wy setwn from schiool, she intetrogated
me upon my grammar, poetry, or even lome, m which she” was
well versed'; and when she had entangled me i the meshes ol
some subtle argument, she never failed (o bestow upon me three o
four crowns, by her servant, and to <end e to have refreshment
in the buttevy.” Egitha was wmild and kind to all who approached
her ; those who disliked the somewhat savage pride of hor father
and brother, praised her for not resembling them, asis peeucally
expressed m a Latin verse, then much esteemed @ ¢ Sicut spina
roswm, genuit Godwinus Fditham.”—- As the thorn produces the
rose, Godwin produces Editha.”?

“1t is posetble,” (says the Rev. Mr. Tyler, in his Henry of
Monmouth) < that many of our fair countrywomen, in the highest
r* 8 now, ate not aware that, more than 800 years ago, heir fair
and noble predecessors could plty with @ Westminster scholar in
grammar, verses, and logic.” Ingulphus tells how he made profi-
ciency beyond many of lus equals in mastering the doctrines of
Anstotle, and covered himself to the very aukles’in Cicero’s Rhe-
toric!

In his History of the Abbey of Croyland, whicl’he governed, he
minutely describes its buildings, its various fortunes, possessions,
and immunities, its treasures, its monks, its occulpalious, and ity
statutes. No distinct period seems to have been allotted to siudy ;
though it is related that, on one occasion, a present of lorty large
original volumes of divers doetrines, and of more thau one hundred
smaller copies of books on various subjects, was made to the con-
mon library, Sometimes also the naw. s are mentioned of men st
to have been ¢ deeply veised in every bianch ot bterature.” In the
story of the abbot Furketul, we read that as the couvent was nich,
he 1elieved the indigent, solaced the unhappy, and provided sue-
cour for all in: distress.  In the ncighbuurhuof, such children were
educated as were desi.. ad for the monastic hfe.  These the abbot
visited once every day, watching, with pueatal soheitude, their

rogress in their several tasks 5 rewardmy their diligence with such -
Fitlle presents (svhich a servant carried with hun) as children love :
and animating all by exhortation, or, when necessary, compelhng
them by chastisement, to the discharge of thewr duties.

Of Crayland Abbey, standing upon the south border of Lincom-
shire, there remain considerable portions of its chureh, of Norman
early English, and Perpendicular archetecture 5 and, as the lover
of our nationa! antiquities stands upon the adjur wg triangular bridye
of the 14th century, (supposed to have been  stzned as @ symbol
of the Holy Truiity ), he may reflect that within the hallowed convent
walls dwelt some of the varliest promoters of education; and as
from these picturesque ruins over the neighbourmg fens the cye
ranges, it may rest upon some nobly built churches.

Vil
HENRY THE SECOND, HIS LOVE OF LETTERS—~SPORTS 0I° TUR
JLONDON SCHOLARS.

Henry I1., born at Maus, .in Maine, 1133, was brought to En-
aland in his tenth year, by his unele, Robeit Earl of Gloucester, who
being distinguished for hi¢ scholarship and love of letters, super-
intended the education of the voung prince, while he remained for
five yeais shut up for safery in the strong castle of Bristol.  From
his excellent, incle. Henry imbibed a greater degree of literary cul-
ture than was then usual among princes: his faculties received it
learned training, and to theend of his days he preserved an attach-
ment {0 literature and to the conversation of scholars, and he drew
around him many of the chiet lights of the time. His reign has.
however, according to a very common but incorrect mode of speakings,
been called a Dark Age ; for an age cannot possibly be dark which
had such men living in it as Johr of Salishury, Peter ot Blois, Tho-
mas 3 Becket, and many others, ospecially histoiians, whose writ-
ings show the great extent of their reading and intellectual poawer.
Johu was well acquainted with the Latin and Greek writers ; he had
some knowledge of Hebrew; he was skilled in the mathematics,
natural philosophy, theology, and morals; he was an eloquent
orator and an eminent poets and he was amiabl» and cheerfnﬁ, in-
nocent and goud.  His letters are delightful reading: his style was
best adapte(’l, to this species of composition, and his correspondents
were among the first persorages of the age. Peter of Blois was in-
vited by Henry into Enaland, became his secretary, and enjoyed
high ecclesiastical dignities; his writings are chiefly thealogical,
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but his letters alone aro now read: Jiko the letters of John of Salis-
bury, they abouad in quotations from Seripture, and from ecclesias-
tical and profanu writers, but Peter’s own writing is encwmubered
by foteed amitheses and a constant play wpon words, ‘Ihomas &
Becket was born in London, and edueated at Oxford, but was sent
to Frauce, while youns, to lose the Euglish accent, the hateful
valgarity of which would have rendered his association with res-
pectable people impossible.  He retmued from his travels fully ac-
complished. * ‘Theobitld, achbizhop of Canterbuey, wade hinn his
deacon, and the King made him his chancellor g ile was also en-
trusted with the education of the King’s eldest son, and he subse-
quently beeame archbishop of Camterbury.

From Fitzstephen’s fife-like description of Loudon in this reign
we obtain a picture of the haxdy sports which then founed an im-

ortant portion of tiwe edueation of l]ne people, as it did of the early

dritong. . To the north ot tire City were pasture-fands, with miil-
streams; and beyond was an immense forest, with dense thickets,
where stags, fatlow-deer, and wild bulis had their covents; and
through this, citizens, by the Chater of Heuri L, had Jiberty to hust.
This great hunting-grond is now a suburb of the metropolis; and
s the Londoner stiolls over the picturesque locality of ¢ Hawmpstew!
Heath,”? he may enconnter many an aged thorn—the lingering in-
dicaiions of a forest - and in the beautiful domain of Caen Wood, he
may cairy his mind’s-eye back to these Anglo-Normau sports of
seven centuries siuce. li:l\\'kinu: was also among their free recreu-
tions.  Footbull was their favourite game ; the boys of the schools,
and the various guilds of craftmen, having each their ball. In
summer, the youths excrcised themselves in leaping, archery,
wrestling, stonethrowing, slinging javelins, and fighung with buck-
lers.  In winter, when ¢ the great fen or meor™ which washed the
city walls on the north was frozen over, sliding, sledging, aud
skating wete the sports of crowds, who had also their sham fights
on tie ice, which latter had their advantages ; for as Fitzstephen
says, ¢ Youth is an age cager for glory and desirous of victory, and
S0 young men engage in counterfeit battles, 1hat they may conduct
themselves more valianly in real ones.™ We are even told how the
young Londoners. by placing the leg-bones of animals under theis
teet, and tying thn rousd their unkes, by aid of an iren-shed pole,

ushed themselves forwarnd with great velocity along the ice of the
trozen moor; and one of these bone-skates, found in digging Moor-
ficlds, may now be =cen in the British Museum.

Tne Launity of the writers during this reign was more pure than
in many of the following ones. 1t has been presnmed that the
menks of these times were iguorant of classied lfeamning, from
Caxton =peaking in one of his prefaces of Virgii’s sEnceis as'a story
then hardly kiows, and withont any commendation of the poetry';
But it appears by Fitzetephien that in the schodls of his time, the
scholars daily forquent enthymemata, an expression which ehows
that fie was well versed in Juvenal. John of Salisbury was as well
versed and as ready in citmg the Lutin classies as the men who
have been wnost eminent for this knowledge in modern times.  The
Saxons also scem te have mude a distinction between the Latin
which was spaken by some of the clergy. and what was to be found
in classical bauks.

(70 be continued.)

Raking a 'Thing for Graanted.

Qne of Her Majesty’s Schicol Inspeciors yuves the foilowing ac-
vount of a school exuminuiion :—

+¢ 1 was once inspect ng a school, to speak in slighting terms of
which would convey an uttecly incorrect imnpression of its relative
quality. As compared with other schouis it was a very tespectable
and thriving institwtion.  The clergyman learned, assiduons, pious,
anid most deservediy of hign peantion and repuie; beloved in his
parish, and esteemed beyond 1. The teacher was accomplished,
industrious, humble minded, and zealous i his work. ‘LThe first
ciass had read a poition of the Sermon oa the Mount. [ asked
them whose were the wonds they had been reading. No unswer. |
repeated the question in many varied {orms; bat still no answer.
The clesgyman said they could not undenstand my way of punting
the question. | therefore showed them sume very bad penmanship
of my own, which lay upon the tabie, adiresod 1o the correapond-
ont of the school, and usked whose words those were 3 and they gave
the answer with ternlie precision. I asked whose were tie words
of the ssrmon they had lieard last Sunday ; they reply (1 have no
doubt with equal accuracy), ¢ the clergyman’s.’ I asked whose were
the words of St. Paui’s Epistle to the Romans ; and they said, ¢ St.

e,

Paul’s.’ T now repeatod my first question, ¢ Who spokoe the words
of the Sermon on the Moumt 2> No answor still. The visitors grew
uncomforlable ; the teacher distreseed ; and the clergyman, assuring
e that the children could answer the question if intelligibly pro-
posed 10 them, accepted, at my request, the iespousibility of pmting
it. ¢ Now, my dear childten, he proceeded, <1 am going to ask you
precisely the same question as the Inspector, which I zm sure you
can answer,” ¢ Who spoke the words of thz Sermon on the Mount.?
But before answering it, think for a mumnent who it was; and ay
you pronounce his name, make a bow or courtesy of obeisance, for
1t is written, ¢ at his name every knee shall bow.? So, now ; whose
words were they.’

< T need not add that the question was answered by a shout nore
aceurate, triumphant, and unanimous, than reverential ; that com-
fort and goad humor were restored, aund that { was looked upon as
in incompetent and discomfited examiner. But when afterwards
alone with the teacher, it frank and candid person, { thought it well
to inquire whether it was supposed that the children had been really
able to answer the question which I in vain put 1o them. No, 1t
was readily acknowledged they had not.  Had they ever been told
whose words those were ! No, wost likely nol ; it had been taken
Jor granted thal they knew so siznple a thing as that. Would the
children ever, of thelr own accord, hiave inquired whose they were?
No, it was aot in their way to do sv.

« Anil yet several of these children would have auswered ques.
tions far more difficult than any that I should have dreamed of put~
ting to them 3 questions in the books of Deuteronomy, or Daniel,
or the Epistle to the Hebrews.?>— Eaglish 8. 8. Teuchers’ Maga-
zine.

Corrupt English.

«¢ T should like to see a tribunal established at Westminster,”
says a correspondent of 2 literary journal, ¢ for the trial of those who
assail and batter the Queen’s good Faglish, With such a man as
the late Sir Philip Francis on the judgment seat, we should fill all
the state prisons during Hilary term. § mention two more of the most
recent improvements in the language of Old England, for the
making of which platform orators and the daily newspaper press
caunot be too much complimented. Patent—A word, in the dark
age of William Shakspeare, that was wont to be used only as a subs-
tantive, unt always meant something appropriated by letters patent ;
hut in the Augustan age of Gilfillan and Tupper, it scems bad
breeding to use the words clear, plain, evident, intelligible, open—
we must say patent, if you please, jnstead. < I fecl confident)
thunders one gentleman, who is denouncing the Pope in Exeter
Hail, ¢ that this utterly abominable priestciaft must be patert to
vou all? ¢ My Luds,’ savs another (Mr. Slipslop, Q. C.), ¢ tha: the
Tast withess called has disgracefuliy perjured himseil must be patent
10 everybody present in this count.’ ¢ Have faith in this snblime
truth, mf' beloved bretlnen,? snufles the Honorable and Very
Reverend Somebody, in his most sonoraus cadence, ¢ the road to
oternal life is patent to you ail.? Some—¢ The jury selired for some
half hour or so, to deliberate upon their verdict.> Here is a vicious
sense in whicli to use the word ¢ some >~—it makes flat nonsense of
it. Why not say, ¢ The jury reticed for half an hour or thereabouls ;
or, ¢ For about an hour 77 Yet these leamed + :ndits, these ripe
scholars, would laugh cousuriediy if they heard any mnap say that
¢ The judge retired to drink some sherry or so, or that  “he fore-
man of the jury came into court and delivered some verc.ct or so.?
+ Our own correspondents ? in the daily public prints have been at
a great feast of languages and stolen tho scraps.  Critical severity,
therefore, on these points, cannot be pushed :0 an excess.”—Rhodc
Istand Schoolmaster.

LITERATURE.

rPOoBEBTILY.

SCORXN NOT THE LEAST.

Where words are weak, nud foes encountering strorg,
‘Where mightiec do assault than do defend,

The feebler part puts up enforced wrong,
And ailent sees that speech could not amend.

Yet, bigher powers must think, h they repine,
Wb‘;n ssnn is set the litile lun,mm v
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The merlin cannot ever soar ou high,

Nor greedy greyhound still pursue the chane ¢
Tho tender lark will find a time to fiy,

And fearful hare to run a quict raco:
He that higt. growth on cedars did bestow,
Gave also lowly mushrooms leave to grow.

in llaman’s pomnp poor Murdocheus wept,
Yet God did turn his fute upon his foe :
The Lazar pined while Divea® feast was kept,
Yet he to heaven, to hell did Dives go.
We trample grasg, and prize the tlowers of May,
Yet grass i3 geeen when flowers do fade away.

Rosent SovtuweLy. (1)

A PSALM OF LIFE,
WHAT THE HEART OF THE YOUNG MAN SAID TO THR PAALMIST.

Tell me not, in mournful numbcers,
# Life is but an empty dream!”

For the soul is dead that slumbers,
And things are not what *iey seem.

Life i3 real! Life is carnest!
And tise grave is not its goal;
 Dust thou art, to dust returnest,”
Was net spoken of the soul.

Not enjoyment, and not sorrow,
Is our destined end or way ;
But to act, that each to-morrow
Find us further than to-dar.

Art is long, aod Time is fleeting,
Aud our hearts, though stout 1nd brave,
Still, like muffied drums, are heating
Funeral marches to the grave.

In the wotld’s hroad field of battle,
In the bivouac of Life,

Be notlike dumb, driven cattle!
Be & hero in the strifc !

Trust no Future, howe'er pleasant!
T.et the dead Past bury its dead !

Act.—act in the living Present !
Heart within, and God o'crhead !

Lives of great men all remind us
e can make our lives sublime,

And, departing, leave behind us
Footsteps on the gands of time ;

Footprints, that perhaps another,
Sailing o'er life’s solemn main,

A forlorn and shipwreck'd brother,
Seeing, shall take heart again.

Let ug, then, be up and doing,
With a heart for any fate;

Still achieving, still pursuing,
L,earn to labour and to wait,

Loxcrziiow.

HOW SHALL I LIYE?
W E.3.6.

Tecacher! In thy toilsome way,
Look not dowr:ward mournfully ;
Lifc hath sunshiue, Life bath flowera,
And a joyous work o-rs.
Let us train the mind's high powers,
Cheerfully, Oh! Cheerfully.

(1) This author from whom we have already publisbed s beautifnl

ssage ' Times go by turns” was an Euglish Jesuit atteched to the

usehold of the Gountess of Arundel. He died s martyr to his raligion
in 1395, in the reiga of Queen Elisabeth

Teacber! With no carcless hard,
Guido thy precious youthtul hand ;
Think each soul must ever hear
Every impress graven there;
Ghoose thy pathway then with eare,
Thoughtfully, Oh?! Thoughtfully.
Teacher! Linger not nor stay
For the pleasures of to-day,
List not when the svren sings,
Knew’'st thou not that 'ime hath wings?
Every hour its labor brings,
Larnestly, Oh! Earnestly,

Teacher! Litt thineeye above ;
Look to Him whose name i3 Love,
Would'st thou ne’er from duty stray ?
Bow thy knee nud bumbly pray; =~
Seck thou aid from Heaven alway,
Prayerfully, Obt Prayerfuily.

‘Teacher! Trust thy Father's word.
Hast thou ne'er this promise heard,
# As thy day strength shall he?”?
Faitl's thy strong-hold ; thither flee:
This shall cheer and comfort thee,
Trustfully, Oh! Trustfully,

Teacher! When thy work is done,
And thy conquest nobly won,
Well fulfilled God’s high behest.
Called by Him who knoweth best,
Thou shait enter into rest,
Peacefuily, Oh! Peacefully.

—Connecticut Common School Journal.

OFFICIAL WNOTICES.

ERECTION OF SCHOOL MUNICIFALITIES,

His Excellency, the Governor General, has been pleased 1o erect the
new parish of St. Justin, in the county of Maakinongé, into & school mu-
nicipality, retaining the same boundarics as_designated for ecclesiastical
purposes ; this municipality will comprise the concession known as Ste.
Genesiéve or Trompe-Souris, the concestion or double range calicd de
1'Orniére, that of the Ruisscau des Aulnes, the double concession or
?hnge called du Grand Bois Rianc, and also that known as Le Petit Bois

nc.,

APPOINTMENTS.

His Excellency, the Governor General, has been pleastd to approve of
the following appointments

CATHOLIC ROARD OF ANAMINERS FOR THE DISTHICT OF QUERLC.

The Revd. Bernard MeGauran 10 be a member of the gaid Board, in the
pince aad stead of the Revd. J. Nelligan, whose resignation has heen
accepted.

—

CATHOLIC ROARD OF EXANINERS FOR THRE DISTRICT OF MONTREAL.

Messrs, Benjamin Singer, Jeseph Chartrand, Alphonse Picher, Frangois
Lavoie, Odilon Caron, Frangois-X. Tcssier, lsaac Lucier, Alphente Lopez
and James O'Reilly, and Misscs Rote de Lima Ledue, Maric Desnciges La-
laune, Diann Ladéroute, Philomene Poirier, Eliza Vallée, Ezilda Bean-
doin, Maric Victorine Paré, Lounige Savaria, Denise Lefebvre, Virginie
Phancuf, Georgina Richer, Philowndnc Mcloche, Mathilda Plouffe, Narie
Ducharme, Cléop .é¢ Cudicux, Aurélic Chevalier. Marceline Poisiant,
Pbiloméne Quesnel, Mélodie Ducharme, Zélin Poirier, Sophranie Neven,
Eliza O'Leary, Eulalie Rémillard, Marie Célina Vadnais, Rose de Lima Bar-
beau, Lucic Boutke, Marie Célina Aresse, Aglaé Ravmond, Angélique
Acard, Rosede Lima Deguire Julie Desparois, Vitaline Préfontaine, Eudosie
Lawzoo, Margeerite Pulchérie Benjamin, Eliza Laporte, Adéle Lefedere,
Malvioa Latour, Célina Morin, Adéle Carlier, Joséphine Laporte, Caro-
line Caine, Catberins Tessier, Avgéiiq:e Hawmelin, Vitaline Dugas and
Julie Latour, bave obtaiped diplowas suthorising tbem to teach in
olementary schools. .
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DONATIONS TO THE LIBRARY OF THE DECARTNENT.

The Superintendent acknowledges, with thanks, the recerpt of the tol-
lowing donations to the library of the departuent.

From Mr. 1L Bwile Clievalier, of Mottréal : “ Les Tenppeors de Ia
Baie d'Hudson,” first edition, 24 pages in-8.

From Me. Felix Vogeli, of Montréal: ¢ Almanach Vétérinnire et
d’Eeonomie Rurale, pour Pan 1859, o pamphlet in-12,

From R. Bellemate, Esquire, Revenue Inspector, Moutrenl : An engrav-
ing, now very rure, representing the death of Monteuhn,

From Messrs, Dunnigan and Brothers, Booksellers, New-York: Rome,
its churches, its charities and its schools, by the Revd, J. Nelligan, 1 vol,
in-1z,

From Messrs, Harper and Brothers, New York @ Mensugation and Prac-
tical Geometry, 1 vol. in-12,

From J. Bouchette, Esquire, Toronto: amap of part of North America,
2 copics.

l"rlmn Messrs, Mickling, Swan and Breaer, of Loston, Maine, through
H. D. Suith, Esquire: A Pronouncing Spelling Book of the Eunglish
fangnage, by 3. B. Worcester, 1 vol, iu-12 ; and A Pronounciug, Explun-
ation and Synonimous Dictionary of the English language, 1 vol. ine$,

From the Academy of Sciences, New Orleans, by the hands of L, A.
Huguet Latour, Esquire, Moutréal: Ten pamphlets contrining the
Annals o the Academy.

SITUATION AS TEACUER WANTED.
A young lady who is qualificd to teach elementary classes inan Euglish
acndemy, and also embroidery, crachet and ornamental necdlework, is

desirons of oltaining a situativn 28 an assistant teacher, address s Oflice
of Educutivg, Montreal,

JOURNAL OF EDUCATION.

MONTREAL, (LOWER CANADA) OCTOBE#, 1838.

Report of the Chief Superintendent of Pablic
Instraction for Lower Canada oy INGG.

(Concluded from our last.)

Mr. Hume has charge of the connty of Megantic, v sec-
tion of the country which, on account of the bad state of
the roads, of the poverty of new settlers, scattered over
large tracts of land, offers more thun ordinary obstacles to
the progress of eduncation. This accounts for some of the
fullowing remurks:

The statistical tables accompanying this Report will show, that
the number of pupils attending schwol during tae Inst year has been
nearly the same as in the preceding year, 3 is true that there has
been an iucrease in some of the municipalities, but there hias also
been o deficiency in others.

‘The great ditficulty of procuning qualificd teachers often keeps a
school vacant that would otherwise be in operation. The establish-
ment of superior schools in suitable and central piaces, wili, I fecl
convinced, alone supply this deficiency. Qualified teachers must be
rised up and educated amongst the people belore the supply will
equal the demnand. For the support of these superior schools a
speciad grant will be required. There can be o guestion bet that
the establishment of s model schioo! in each of the poapulous muni-
cipalities as provided by law, would do mnch to give to many, an
education supatior to what can now be obtained in” the commnon or
clementary schoaly, but at the sne time I very much fear thiat
in some instances such a schugl conld not bz established without in
a great measure sacrificing the elementary schools in the munici-
padities.

Very little prowsess has yel been made in some parts of my
district towards tiie principle of adopting aszessment n the place
of voluntary contributions 3 in all the municipalities which me
sottiedd eatirely with French Canadians. assessment prevails, while
i al! these sottiad by & population altegether or clitiefly of British
orizin, voluniasy contribntion i< adopted.

“Fhe extreme ditliculty of collecting ali the arrears of assczsment
dug, is the great difficulty which Hes inthe path of school Com-
missioners. In many places they are siowly and sometimes reluc
1anily paid, ecspeciaily when claimed from these who derived uo

direct benefit from the schools in operation, there is always a
teluctance felt to institute an action for the recovery of a few shil-
lings when 1t is known that the costs will perhaps be equal to donble
the amounnt sued for, and even when an action has been inslituted
and judgment obiained, prompt payment does not always follow,
beeause it is known that a still greater relucianco exists 10 cauvse an
execution to jssue.

Mr. Valade has charge of the catholic schools of the city
of Montreal, and of all the schools of Jacques Cartier, Ho-
chelaga, Vaundreuil and Soulanges. 1le speaks fuvorably of
the state of things in his district, which we may add is
generally born out by our personal experience, this district
being one of those in which we have been able to visit
schools, from time to time, without interfering with our
oflicial duties.

The schools in my district are directed with talent, and shew
progress 3 the teachers are better remunerated, and the Commis-
siotters are very zealous and act in perfect harmony with the rate-
payers. It was most agreeable to see the number of parents and
otlier intetested inhabitants of cach municipality, who accompanied
me in my visits to the several school-houses. The Commissioners
have bzcame better convinced of the high mission commitied to
their charge and with scarcely any exception, gladly accompanied
me in wmy examinations. With myself they have had a better oppor-
tunity of judging of the real an:i apparent progress made by the
schosars than can be done in public examinations, where true talent
is mads: 1o shine 5 but where also, perseverance and apphication uve
often overlooked. Though there are still many schools that remain
comparatively stationary, yet a greater facility in reading is more
general, lud-writing s more perfect, and in the more progressive
schools geography and composition have become favorite subjects
of study. However, I regretio add, that withmetic and grammar,
the two most essential branches, do not receive any where the
attention which they should command. ‘The management of the
scholastic finauces of our municipalities, I consider as conducted
upon a very defecuve system, which is the cause every year of
complaints and recrimination. This is due, sometimes 1o the igno-
rance and incapacity of the secretary-treasurer, at other times to
his apathy and inditference, but often, I regret to say, to the want
of integrity in this officer.

1 have given particnlar attention to this portion of my duties, and
if I caunot flater myself that I shall see all these difficultics over-
come, suli 1 trust that for the future, such a strict watch will be
kept by the Commissioners over the sceretary-treasuref, that the
secounts will be handed over witih more regularity and cleamness
than heretofore.  The district this year assizned to my inspection,
has otlered a greater number of gowld schools, of mare able masters,
better remunerated, a better set of School Conimissioners, attentive
and well disposed, in fact, in every respect a more happy concate-
nation of circumstances tending towanls the wise and beneficent
views of the Legislature on education, than I have ever had occa-
sion to remark Lefore. )

The following facts are worthy of attention, we give them
as stated in the concluding part of Mr. Valade’s report.

I will confine myself to a few gencral remarks which will com-
plete these statistics.

1. ‘The ehildren of, from five to seven years, and those from four-
teen 1o sixteen, are comparatively in the propostion of 1 to 20.

2. The number of girls who attend school are about equal in
nwmber to that of boys.

3. ‘The average attendance at school in summer is about the
same, as in winter.

4. Very few catholic children attend protestant schools, and
fewer protestants attend catholic schools.

3. The country district-schools are almost without exception under
the diveciion of female teachers.

6. With the exception of {our schools which are attended excln-
sively by children of British origin, all the others are attended by
children of French-Canadian extraction.

7. Al the schouls withiu any district of inspection, ave with very
few exceptivns, provided with black-beards, and even chants, which
léas bcm; areatly the cause of the progress made in arithmetic and

coziaphy.

Finaly, Sir, T beg lcave to reiterate the assurance of my own
individual zeal v favor of Education, by which I am indoced with-
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out the slightest deviation, to pay two yearly visita to the schools
within my district of inspection, devoling at least a half day to
each visit.

The reports of Dr. Bardy, inspector for the city and the
county of Quebee, and f{or the counties of Portneui’ and
Montmorency, and that of Mr. Crépault, who has charge of’
the counties of Bellechasse, Montmagny and Islet, offer
nothing worthy of notice.

Mr. Béland’s distriet is, perhaps, the most extensive il
one of the most densely populated in Lower Canada. It
comprises the counties of Lévi (opposite the city of Quebee,
on the south shore of the $t. Lawrence), and the adjoining
counties of Dorchester, Beauce and Lotbiniére. In that
section of the country the execution of the school laws
met for several years with the most violent opposition.
For the Jast four or five years, however, the statistical
returns have shewn a continual and most encouraging in-
crease in the number of schools, the number of pupils
attending them, and the number of those amongst them
who have really benefitted by their attendance. Mr. Béland
sums up as follows the result of this year’s inspection.

T have in my district 107 connnon schools, two superior schools
for females, one model, one independent, and one di-sentient school,
‘The common schiools have greatly improved their systems of teach-

ing, indeed some fifty of them may be cons.dered as cfficient as
model schools.

The number of children who read fluenly and well are 2862,
those who begin to read currently are 2028, beginners 2663. The
total number frequenting schools in this district 8253. In attendance
at common schools are 7553, and in convents, colleges and model
schools 700.

1876 pupils study gramminar, 1503 learn parsing, and 3422 prac-
tice the art of writing. This is an increase upon last year, which
had but 3169 learning to write. In arithmetic 1800 children are
exercised in the simple rules, and 1021 in compound rules of arith-
metic; last year there were but 1602 studying the first-mentjoned,
and but 939 the latter. Finally, geography 15 taunght to 715 children,
history to 962, and English grammar to 73 pupils.

Mr. Cimon, Mr. Martin, Mr. Mecagher, Mr. Lespérance
and Mr. Painchand had charge respectively, the first named,
of the counties of Charlevoix and Tadoussac, the second of
the county of Chicontimi, the third of the counties of Gaspé
and Bonaventure, with the exception of the settlements of
Cap Chat and Ste. Anne des Monts, which were under
the supervision of the late Dr. Lespérance. The Magdalen
Islauds in the gulph St. Lawrence arc under Mr. Pain-
chaud’s jurisdiction. In all these reaiote settiements not-
withstanding the great difficultics under which the school
authoritics and the friends of education are labouring, many
fucts have recently trauspired which are indicative of pro-
gress aud speak well for the present state of the public
mind. From Pabos and other lecalities in the counties of
Gaspé and Bonaventure, advertisements have appeared in
the newspapers, ofiering $200 salaries for teachers wluch
is,it is true, the mininwn fixed by the superintendent for the
salary of male teachers anywhere, but is still indicative of
a desire for the progress of Education. At Chicontimi several
schools have lately been established und among them el
school which is presided over by one of the best pupils of the
Laval Normal School with a salary of $300. At Baje St. Paul
andat Mallaie in the counties of Charlevoix academies for
boys and tor girls e new inoperation 3 and even w the new

——

townships of Labarre, Mésy and Métabetchonan on the
shores of Lake St. John’s, schools are Leing organised. Most
of these faets are subsequent to the reports we are now
calling attention to and we mention them to counteract
the discouraging effect they might produce.

The last report we find in the order in which they are
published in the appendix, is that of Mr. Inspector Germain
fur the counties of' Lawval, 'Tervebonne, Two-Mountains and
part of Argenteunil. 1t is on the whole, satisfactory, as may
be seen by the following comparative statement of the years
1854, 1855 and 1856,

Inf In{ In
18541 1855{1856
e e e o e e ! —
Pupils frequenting school. ..o o0 Lol .. .J6192 612116217
Papils from the reading of their alphabet to fluew
veading ... el - . 1246218671803
Pupils reading tlaently .. ... . co 2251206412200
Pupils reading wello..ooo. 00 S 09219312164
Pupils learmug to write .. L . L. . {187 282i5j2042
Pupils learning simple arithmetic ..o L0 oL 1243142211462
Pupils fearning compound arithmetie .. .. ... 7151109241208
Dapils learning Book keeping. .. ... e 58| 123 110
BPupils leacmng orthographiy. .. ... feeeei . 624{1107 473
Pupils leaning scography. ..o veevonto, J 499 95111234
Puapils learning French gartmmar. ... ... ... l:!S?i]S(.'S 21423
Pupils learning English granmar. ... ..., .. 14 328, 545
Papits learning grammar and parsing. . ..., ...} 536 9821531
Pupils learning history .. ..o oo ooy 52147 1190
Pupils learning epistolary composition .. ... ... .. 57) 254 423
Pupils leatning borticultmme and agricuiture.. ... .1 0] 36§ 134
Pupils learning mathematies. ... .. ...l o 0 121 48
Pupils learning mensuration ... ... e e 15, 71} Y6
Pupils learning linear diawing. ... .ol 24 110 132
Pupils learning vocal music. ... .. et a6} T8} 307
Pupils learning instrunental musie. ... ... e 28| 180] 168

Such is a brief review of the reports of the several School
Inspectors for the year 1856 as they are found in the appen-
dix. Although a very great circulation has heen given to
the report of the superintendent, we have thought that its
leading features ought to be noted in this journal ;3 aund
that our readers would not grudge it the space it has ocen-
pied. It is only by spreading in the widest manner the
mfornmation contained in such documents. that we can attain
the real object of their publication, which is to make, if
possible, every man in the community acquainted with the
present state of education.  Many who have been deterred
from the reading of the voluminous blue-hook, the substance
of which has now been placed before our readers, may
perhaps hiave glimpsed over the extritcts we have published
from time to time; and if such is the case, we need no
other apology for their inscrtion to the exclusion of other
matter, perhaps more attractive, but certainly not more
importamt.

MONTHLY SUMMARY.

RDUCATIONAL INTELLIGRNCE.

— We late reccived the thivd sumber of the Jouraal of Eiuestion and
SAgeirnltuee for Nore Seolic Tt containg 16 pages of educational sud axri-

cultural inforntion, 7ud is edited at Ualifax by the Rev. A. Forrestrr,
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D.D., Superintendent of Edueation for that Province. Tho Lower
Provinces bave now two cducational perlodicals, this, and the Parish
School JAdvecatey nlso published in Hulilax for all the other Provinces.
Now that schetnes for o feders]l ution are atloat, it will be interesting for
our readers to folluw the series, tho extricts we propose publisking from
hwe 10 time from these pupers.  The project of uniting tha educational
and the agricaltural periodicals sn one has been discussed in the Board
of Agriculture for Lower Canuda ; but it has been found more advisuble
to ury fir: t the hwprovementof the Furmers Journal and the “ericulteur”
which, after Javing Leen suspended have reappeaved in a very neat
shape, the former under the direction of Jumes Anderzon, Haguire, and
the lutter under the cueo of Joseph Perraulr, Esquire, secretury of the
Board. The September nud Qctober issues of these two publications are
now hefore us and we must ga) that they are highly creditable both to
the learned nnd able editois und to the printers Mesars. de Montigny.
“ Tie: Farmer's Jourasl and the Journal of Edueation, says the Canadien,
ought to be subscribed for by every family in the covutry ; their cheap-
:,Iess :wd their wiility leaves no excuse to those who remnin without
Nl

— A school of agriculture hus been vecently opined atSte. Anne Lapo-
caticre in the county of Kamonraska, in connexion with the aplendid
collego of that place. Messrs, Casgrain and Pelletier, two of the pro-
tessors of the college, recently visited the chief agricnitural schools
of Europe.

— X maodel furm i3 to be establisked at Varennes, near Montreal, by o
Joint stock company. It is to be managed by a Board of Directors elected
by the sbarcholders, Mr. Perrault is now busy in preparing for the
opening of this establishment, which is we believe, to be principally
conducted by Lim,

— The public courses of the Laval University are now held .a the
splendid halls of the large building of which a view i3 to be found in the
3d numberof our first volume, The roomsalthongh very large are densely
crowided every night.  We were present at one of the lectures of the
canrse of intellectunl and moral philogophy by Father Tailhan, recently
arrived from Paris. There were mtore than four hundred hearers amongst
whom we mnticed several of the leading men © the city of all creeds
and origins, The Rev. lecturer expounded the highest principles of meta-
physies in 2 most clear, forcible and clegant manaer.

— A weighty  Dlue-bouk just issucd, gives the repott of the Commis-
siotiers on the progress and condition of the Queen's colleges at Cork,
Galway and Beifast, The Commissioners reconumend the abolition of
the professorships of the Celtic languages. The gieat majority of the
students in the colleges belong to the middle classes of society, and in
1557-58 there are registered 155 students, of whom 109 are matriculated.
The total number of students from 1849-50 to 1859-58 is 1758 representing
1680 individuals,

— We see in the Muniteur thit the seven pupils who gained the
first prizes st the annnal competition of 11l the colleges of the University,
diged with the minister of publicanstraction, His Imperial Highneass Prince
Nagoleon, and the Avchibishop of Paris: and that several other ministers
and digaiaries honored Mr. Roulund with their presence on that oceasion,

— On the acension of the great convocation of authers which wet at
Brassels in Belygitm, reat festivities accompuniced the ceremonies.  Mr.
Rogier, the minister of public instyuction, met and reviewed the studeats
of all the public institutions of the country, The King aud his son, the
younyg Duke of Brabant, presided vver this most extraondinary ceremony,

— Twao salles d'asiles (infants' schoals) and two eréckes are now being
established in the city of Monireal, under the xuspices of the gentlemen
of tie seminary  The salle dasile and erécke of the Quebec subiurh are
coniuded to the Sisters of Providence, ana those of St, Joseph suburb to
the Sisters of Chatity.  In the latter ward & bailding is now in course of
crection and will soon e completed 5 it is 120 feet lung and 30 deep.
The schiool reons will be 16 feet high. The Luilding will contain casily
350 children in the salle dasile and 59 in the créche, Further particulars
will be found in the Iast nunber of the Journal de I*Instruction Pubdlique;
and all information on the system followed in rimilar institutions in
France, may be easily  ohtained by applying to the Education Office, foe
the “ Ami de 'Enfance, journal des salles d°asiles,” and for the “ Bulletin
des Creclies.”

LITRRARY INTELLIGKNCE.

— A great congress of authors and publishers s now being held in
Brusscls, todiscuss all the questions conuccted with copyright, with a view
W assimitate the laws of all civilized wations in that respect and to
arrive at international recipracity. The congress was opened by &
very good speech by Mr. Rogier, winidter of the interior and of public
fustzuction  His Majesty, the Ring ot Belgimm, hononred the congress
w.th his presence, Me. Cozens made spccc?n in the English language, as
representing the United States: his nddress was imnediately translated
iuto French, by the sacretars. An animated debaie, in which Measrs. Wa-
fewski nnd Jules Nimon ook an active part, was commenced on the ques-
1on whetker coprright ought 1o be & portion of the inkcritance of any
estate, like any other property, ot whether it ought to be limited to she life

—d

of tho nuthor or to n cortaia number of years after his death, as ia thy
casge in geveral countries.

— An autograph sigoatur. of Shakespeare, which i3 considered as the
hest in existence was recently sold by auction and bought by the British
Museum, at the price of £315 «terling. It was the gignature on & mort.
gage deed, and it would he inter. sting to know the winount of the mort-
gage which i3 now, perhaps, more than covered by the value of the poet's
antograph. Old copies of Shakespeare also realized iarge amounts on the
occasion referred to A copy of the sonnets, 1609, was paid £154 stg.!

—A decree which covers nearly the whole of the Monitrur has Lecu
issucd, concerning the reorganisation of the Imperial Library of Frauce,
The staff of officers is prodigions and their salaries very handsome. The
library is to be opened free to all partics during six hours every day,
except during the Baster vacation, It is 10 be re-divided iuto four
departinents : 1st. Printed hooks, maps, and geographical collections;
2nd. Manuscripts, charts, and diplomas : 3rd. Medals, cameos and other
autiquitics; 4th. Engravings

BCINNTIFIC INTRLLIGENCL,

— A statue of the grent wathematician and astronomer, Sir Isanc
Newton, from the hand of W. Theed, Esquive, in light coloured bronze
was inaugurated at Grantham, Lincolushire, in the last week of Sept-
ember. The atatue is twelve feet high s abeut two tons of bronae were
used in founding it, one half of which was presented in the shape of old
cannon hy Her Majesty. Itis placed on o pedestal fourteen feet Ligh
carved out of & block of marble. Newton is represented clothed in the
robo of & master of arts, and as in the act of lecturing to a class. He
poiuts with hig tight hand to a scroll which hie holds n his left, upon
whichis traced the diagram of one of bis celcbeated problems in tue
Principia, that we believe upon gravitation. The following speech was
delivered after the falling of the veil which covered the statue, by Lord
Brougham, who presided on the occasion :

#We are this day assembled to commemorate liim of whom the consent
of nations hag declared that that man is chargeable with nothing like a
follower’'s exaggeration of local partiality which pronounces the name of
Newton as that of the greatest genius ever bestowed, by tlie bounty of
Providence, for instructing mankind on the frame of the universe, and the
laws by which it is governed—(the noble Lord was hcre overpowered by
emotion, and paused: in a few seconds lie procceded)—

Wiate gemus dimmerd all vther men's as Gir
As does the midday sun the mulnight star.

But, though scalizg these lofty heights be liopcless, yet is there sonie use
and much gratification iz contemplating by what steps he ascended.
Tracing his course of action may help others to gain the lower eminences
iving within their reach j while admiration excited and curiosity satisfied
are trames of mind both wholesome and pleasing. Nothiognew, itis true,
can be givenin narrative ; hardly anything in reflection ; lessstill, perhaps,
in comment or illustration ; but it is well to assemble in one view various
parts of the vast subject, with the surrounding circumstunces, whether
accidental or intrinsic, and to mark in passing the misconception raised
by individual ignorance or natiopal prejudice which the historian of
science oceasionally finds crossing his path. Theremark is common and
is obvious, 1hat the genius of Newton did not manifest itsclf at a very
catly age ; his faculties were not, like those of some great and many
ordinary individuals, preccciously developed. His earliest history is in-
volved in some obscurity ; and the most celebrated of wen has, in this
particular, been compared to the most celebirated of rivers, the Nile—as
it the course of both in its feebler state hiad been concealed from niortal
cyes. We have it, however, well ascertained that within four ycars—
between the age of cightecn and twenty-two—he had hegun to study
mathematical science, and bad taken his place amongst its greatest
masters, learnt for the first time the clements of geometry and analysis,
and discovered calculus which entirely changed the fiace of the cience,
effecting & revolution in that and in cvery Lranch of philosophy cone
nected with it,  Before 1661 he had not read Euclid; in 1645 he had com-
mitted to writing the method of Huxions. At twenty-five years of age
he had discovered the law of gravitation, and laid the foundation of
celestial dynamics, the science created Ly him. Before ten years had
elapsed he added to his discoveries that of the fundamental propertics of
of light. So brilliant a course of discovery, in 0 short a time—changing
and reconstructing analstical, aztronomical, and optical scicnce—almost
defies belief. The statement could only be deemed possible by an appeal
to the incontestal’e evidence that proves it strictly tme. By arare
felicity these doctrines gained the universal assent of mankind as sovn as
they were clearly 1 nderstood, and their originality has never heen seri-
ously called in question. The limited nature of man’s facultics precludes
the possibility of L. ever reaching at once the utmostexcelience of which
they ate capable. Survey the whole circle of the scicnces, and trace the
history of our own progress in each—yYou find this 10 he the universal
tule. Nor is this great Jaw of gradual progress coniined to the plnysn_cnl
sciences; in the moral it equally goveras. Again, in constitutional policy,
see by what slow degrees, from its first rude clements—the stiendaunce
of feudal tevants at tbeir lords® courts, aud the summons of burghers to
grant supplies of mopney—the great discovery of medern times in the
science of practical politics has besu cffected, the reprcsentative scheme,
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which enables States of any extent to enjoy popular government, audSNor let it be imagined that the feelings excited by countemplating the
allows niixed monarchy to be established, combining freedon with order achies ementa of this great map are in auy degees winteser the result of
—a plan pronouuced by the statesmen and writers of untiquity 10 be of | nationat partinl tv, nnd contined to the countey winch glories in having
hardly possible formation, and wholly impossibl» continuance. The globe | given himbirth. The Lugunge which expresses her veneration is equasded,
jtself; us well ne the science of its infinbitnats, has been explored accord- . peshaps exceeded, by that tn wineh atlies natins give nttcranee to theirs,
ing to the law which forbids « sudden and rapid leaping forward, «.d notierely by the general voiee, but by the well-consjdered and well-
decrees that ench successive step, prepared by the last, shall facilitete | informed judgment of the mustors o) yewace, Lewonitz, when asked at
the next. Even Columbue followed several successive discoveress on o, the Royul tuble int Beitin i< onumon of Newtoi, sunt that, ® taking mathe-
amall seale; and 18 by some believed to have had, unknown to him, o' matics from the beginning of the warid 10 the time when Newton lived,
predecesdor in the great expivit by which he pierced the night of ages,” what he had dene was much the better bodt® = The * Prinepin’ witl ever
and unfulded a new woild to the eyes of the old. The arts afford no, vemain n monument of the profoand gon us which revented to us the
vxception to the jeneral lnw. Demosthenes bad eminent forerupners, | greatest law of the nuiver ¢ © are the words of La Place, * That work
Pericles the last, The art of war itself is no exception to the ynlo.  The | stands prccininent aboa: all other productions of the human mind.*
plan of bringing an averpowering force to bear on n given point had been | The aizcovery of that simpie and general lnw by the grentuess wrd
tried occasionally before Frederick 11, reduced it to a system: and .he! variety of the gbjects which it embraces couters honvur upon the intele
Wellingtons und Napoleons, of our own day, made it the fonndation of lect of man.” lLagrange, we wre told by Delimbire, wis wout 10 drse rdye
their strategy, a8 it had also been previonsiy the mainspring of our naval ‘ Newson ng the greatest genins Uit ever existed, but to add how fortue
tactics. So the inventive powers of Watt—preceded ag he was by Wor- | itie be wag also, © vecause there can only once be found n system of the
cester and Newcomen, but, fur more materially by Solomon de Canezannd  uuniverse to establish” * Never,)” says thefather of the lestitnte of Franes,
Pupin—ha been exercised on some admirable contrivances, now torgotten, ' one filling « huge place among the most eminent of wembers =* never,”
before he made the step which created the stemeengine unew ; et only | =ays M. Biog, © was the sapremaey of intellect 8o justly established and
the purallel motion, possibly n corollary to the propusition on circular! 0 fully confessed ) in mathematical and in expriimental scienee without
motion in the # Principia,” but the separate condensation, and, ubove all, | an equal, and without an example, combining the genius for both in its
the governor—perhaps the most exquisite of mechanicut inventions 3 and ¢ highest degree™ The # Princinia™ he terms *“ the greatest work ever
now we luve those here present who apply the like principle to the diffu- ! produced by the mind of man - addig, in the words of Halley, thatn
sion of knowledge, aware, us they must be, that its expansion has the | tearer approach - the Divic ¢ vature has not been permitted to mortals,
same happy effect naturally of preventing mischief from it2 excess which i In first giving to the w wld Newton's # Method of Fluxions,” suys Fone
the skill of the great mechanist gave artiticinlly to steam, thas rendering | weaelle, ¢ Leibnitz did like Promethens—~he stole fire from heaven to
his engine as safe as it is pow-rful (A burst of appluuse). The grand I bestow it upon men.™ © Does Newton,” L'Hopital nakied, ¢ sleep nod wake
difference, then, between one discovery or invention and another is in | ke miber mea” Lignr- him o wy=elf us @ celestial genius, entirely
degreee rather than m kind , the degree n which @ person, while hie out- ! disengageed feam matter ™ To 2o renowned 1 benefactor to the world,
strips those whom he comes after, also lives, ns it were, before hig nge, | thus exalted to the loftiest ulace by the common con-ent of all men—one
Nor cin any doubt exist that ju this respect Newton stands at the head | Whoss life, without the intermission of am hour, was pagzed in the search
of all who have extended the bounds of knowledgs (Chrers). The mosg | sfier traths the most important, and at whose hauds the hutan race had
marvellous attribute of Newton’s discoveries is thut in whicl they stand fenly recdived gond, never evil—no mnentorial has been waised by those
out prowinent among all the other feats of scieatitic research, stamped ¢ ntions whicl erected stati -~ o tyrants and conquerors, the scotrges of
with the pecutiarity of his intelicctual character. He not only enlarged | mankiad, whose lives were passed, not in the puramt of teuth, but the
the actual dominion of knowledge, penetrating to regions never before j practice of falschood—across whase lins, if tenth ever chaneed to steay
explored, and taking with a finn hand undisputed possession, but he} towards some selfizh ond, it saredy fuiled to obtain beltef~—who, to sluke
showed hiow the bounds of the visible horizon might be yet further| their inzane thiest of power or of pre-cminence, trampled on all the vights
extendad, and cnabld hiz successors to oceupy what he condd only des- ! and squandered the blond of their fellowsereatures 3 whose course, like
cry'; o3 the illustrions discorerer of the New World made the inhabitants | lightuing, basted while it dazzled : and who, 1eversing the Roman
of the O1d cast their eyes over lands and seas far distant from those hie] Smmperor's uobie regret, decmed the day lost that saw the sun go down
had traversed—lands and seas of which they conld form to themiselves no | upun their forearance, 10 vician deceived, besrayed, or oppressed. Thay
conception, any more than they had been able to comprehend the course | the worshippers of such pestilent genius should conseerate no outward
by which he led them on his grand enterprise. [n this achicvement, and { s¥mbol of the wdmiration they freely confessed to the memory of the most
I the qualities which alone made it possible—inexhaustible fertility of | illustrions of men 15 et watter of wonder; but that bis own conntrymen,
regources, patience unsubined, ¢l se meditation that could sufler vo|justly proud of having lived in his time, should have left tiis duty to
distraction, steady determination to pursue paths, that scemed alt but | their accessor, after a centugy asd a hatf of profesivd veneration and
hogeless, and unflinching conrage to dechre the truths they led to, how | lip homayge, nmagy well be deaned strange. The inscription upon the
fur sosver removed from ordinary apprehension—in these characteristics | cathedral, the masterspiece of his celebrated friend’s architecture, may
of high aud origiual geniss we may he peanitted to compate the career | possibly be applied in defence ol this negleet . —* 1t vou seck for a moru-
of thuse great men, Bat Columbus did not iavent the wariner's compass, § ment, Jooh avervnd 7 I ven ceek f o monaent, Bt up your ¢ves to the
a3 Newton did the instrement which gzided his course and enabled him | heavens, whicli 2l v forth hiz fawme. Nor, when we recolleet the Greek
to make, and his successor to extend, his discoveries by clozely following | oratur’s exclunution, that the whole earth is th mouninent of Wlusteions
his divections in using it Nor did the conpass suflice 1o the great wnvi- | men, emr We stop shart of decluing that U universe stself is Newton’s?
gator without any observations, though he dared to steer without st chart : | Yet, in raising the statae which jiresesvis his likeness. near the place of
while it is certain that, by the philosophier’s instrument, his discoveries § his hirth, and «n the spot where his prodigions faculties were nnfulded
are extended over the whale system of the wniverss, determining the | and trained, we at once geaofy our hotiest prale as citizens of the same
masses, the forms, and the motions of all its patts, through the mwere { State, and hutably testify our geateful sensc of the Diving gaodness which
inspection of abstract calculations and formulas analyticaliy deduced. | deigned to heston vpon our twee one so warvellansdy z:tted w0 cumpre-
New ubservations huve bren acenmuluted with glasses far excevding any | hend the works of inhimte wisdum, and to mnke atl his study of them the
powers possessed by the sesources of uptics in the days of him to whom | source of religions contemplation, botl philasephical aad sublime (Eu-
the science of optics, as well s dynamics, owes its origin—the themy | thusinstie applanee)
and the fiet bave thus been compared snd recanciled together in more
perfect barmony: but that theory liss remained unimproved, and thel  — Wesubjuin the tollowing artic.durs vesje eting the lotr cowmets
great principle of gravitation, with wost sublime resuits, now stands in | which.are now eugaging the attention «f asiresuners 1—
the attitude, and of the dimensions, and with the symmetry which both Donali's Comet —S e A et havel .
the law and its wpplization teceived at once from the mighty hand of its| . ""'l' el ‘31"‘_’ ‘l"r;" "”‘" visws have been obtained of the comet
immortal author (Loud applausel. But the contemplation of Newton's sl'ncf: ‘k“'l 'rl:‘,.‘l'llnll'l',' u't me‘nhr: ml'il \.-13-.\._.'.,.1( anud otlictwise il several
discoveries raised other feelings than wonder at iis matchless genins rux.l.“r N ]u\ }-uma‘t.s. l.t:t :.l vt plate 10 l w appearance of the hiead and
The light with which it shines is not more dazzling than useful, The difti- aue l{'"“ ‘ ".""ﬁ.fh-',’ ,"'{‘ "o I .',\i‘ '".r e Ve Are anare the camet ks not
cuities of his course, nad his cxpedients, alike copions and relined, for | 351 '?“-':,,5 ‘,”",‘ 'ZY",'.’hm",T';"‘\ "",c N and. ;]‘I'o"gh the nucleus l:ns'.b'gm
surmounting them, excrcise the facalties of the wige while commanding | (0 IR the fght hias witc Tl Jien loo lintle corcentrated to be visible
their admiration ; hut the results of his investigations, often abstruse, :’; “‘_" o T i‘r.""‘._‘_"“'.‘ mee e wher 8 of 3, the ”"“ﬂ_l"‘" beew percept-
are truths so geand and comprehtusive, yet 30 plam, that they buth caps [} WARIIR i stons and althogh iz still preserves nearly the saine
tivate and instruct tie simple. The gratitude, too, which they inspire, (‘min!\u-.h .'x\x ln.m](':x.\, ant lua‘l‘llfl‘".’w:fl;{‘ d.:x:uu.-.- ‘l‘m!:l the sun has
and the venerution with which they encircle his nawe, far from teading 30T commeneed i Wht on us brightness, Frowm this circumstance. as
10 obstruct fature improvement oaly proclaim his disciples the ze.ivuz | *°° _.N'lrum i3 approaching nesuer o the Rorizon on each succesaive
because rational followers of ane wheze eran.ple both cncouraged aud c‘\c.mn;., we nay abanding 'ul. haje of sts visibity in the daytime, al
canbled his successors to surke further progress. How unlike the blind “""gh,"'"l"" leex remtihabie f:“'l less imposing comets have thus heen
devotion 10 » master which for so many ages of the modern world para- | SC00; O the night of Octelier 2, a nehalosity was seen in the tul of the

< - A at the Qlesrvatosy in Rosne, which was duly published in the b:
Iveed the energies of the humn mind ! cemet at t 122 oz whieh was duly published in the bat-
o gies ol the » wind letin of the Paris (.":scu":v.tor}, and cansidered as the vrobable repetition
Had We sl joid 3 4 hoanage Low watie of the phrnomenon of Bicla’s eomet. which ocenrred in 1843, when, ng is
'\l}hm‘!‘:'ox;l);, Ugd a.:'d lr;:;tr Justly claxm.' " well known, that hedy fell into twa pottions, which have since remained
¢ el Heat Ll €N BT BUNON Ly 3 ek i - H
A prcts S Talght dream e son was drwned, dw?rccg'.' !x vmis qmg}kl_\' lb- ind, bowes ) hat this phicaomenon was alio-
And all e Stars that shine i southern <tie< gether due to the tail of the comet possing over the splendid cluster of

Tlad been adimired By none but savags ¢y cs stars; the *hind in the eatalogue of Mesaier, on ebject secoud onlys to ke
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great ¢luster of Hercules in our latitudes, The publication of this telegra-
phic despateh, it has since appeared, was due to the absence of M.
Seeehi, the astronomer at Rome (but who i3 now at Berlin), and the
simultancous absence of M. Leverrier, from the Paris Obscrvatory. Donbt-
less many such phienomena might have been noticed as the comet passed
dircetly through the great nebulous region of Coma Berenices. It would
scem that this comet is longer and larger, if not as bright as the famous
one of 1811 (at least as seen in the British Islands) ; th greatest length
of the latter appears not to have exceeded 25°, whilst the present one
bas exceeded 30 ©, From the observations which have hitherto been made
it would seem that this comet will return in 2100 years® time; but with
comets of long period, and with the observations not yet futly discussed,
caleulators cannot be certain to a few centuries,  After October 27, the
comet will altogether disappear from our latitudes, and will probably not
be zeen tor svme duys before this date. The positions of the comet be-
tween October 16 and October 27, are as tollows :—

Right Ascension.  Declination, Sonth.
Qctober 18 eee 243° 1 veee 50 a2
St 249° 57 W 1
% o3 .. 2559 4P ... 29° Y
®ooes L. 240932 L. 33> 47
a7 20632 22 36° 14

Drawings and descriptions of the changes which have taken place in the
cotet will appear in the Wustrated London News of next week,

Euaclee’s Comet —This highly-interesting but small fuint object is now
i well-recogaized member of vur system, and its motions are fur better
known than thosc off wany of the vecently-discovered plunets. On the
12th instant it cutered the 12th honr of right ascension at 3d. 10m. of
north declination, It rose that morning at 4h. 11w, aan, in the due east
point of the horizon. The following morning it passed cluse to the star
Eta in the constellation Virgo, and thence continued its course in the
direction of the hright star Spica, Its period of revolution occupies only
three years and four months,

JYuye’s Comet.—This is a still smalier and iscrably faint patch of
light, which, however, revolves about the sun in 2 period of seven years
and 2 half. On the 1st. inst, it was situated a dittle to the sonth-west of
the star Gamma, in the constellation Gemini. It moves slowly along in
the heavens towards Canis Minor, and will reach the bright star Procyon
about the middle of November.

Luttle's Comet.—On the Sth ultimo, M. Horace Tuttle, 2 young astro-
nower attached to the Observatory of Harvard College, Cambridge,
United States, discovered a small telescopic comet tieur the stur Ca  'la,
which has since moved xteross the constellation Perscus, and will 1,:ain
its greatest brightness to-morrow (the 17th inst.) It is not, however,
likely to be at all discernible without telescopic aid. This is the seventh
comet which hits visited our system during thie present year—Illustrated
London News.

Statement of monies paid by the Department of Education for Canada
LEast, between the 1st January to 30 September, 1858.

Amount paid from st January to 3lst July 1858, as per
statement published in Journal No. 8, 1858 ..... ... $208,118:70

Paid from 1st August to 30 Septewmber 1858, viz:

On acconnt of grant to commmon schools ... ...... creesnses S 12,978:33
o “ for Superior Educationeeoieiieiiaae, 100:00
o ® Notmal Schools.oveeiiieeeanans, 2,759:00
o “ Journals of Education.covaeaiias 137:00
& u Utlice contingencies «..... 150:35
@ te Pensions to superanniated teachers 000:00
N “ Books for Hbrary...ooo.ess ceenaee 53:15
& . Books for prizes.eecoiciaceiianes 112:00
i “ Salaries of School Inspectors ... 250:00
“ b Poor Municipaliticseeeeeeean.. . 000.00

§225,211:4)

ADVERTISEMENTS.

CLASSICAL & MATHEMATICAL MASTERS WANTED,

THE COUNCIL OF PUBLIC INSTRUCTION fur Upper Canada, is
prepared to entertain applicatioms from Candidates for TW) vacant
MASTERSHIPS in the MUDEL GRAMMAR SCHOOL, viz., a CLASS!-
CAL aml o MATHEMATICAL Mastership. The salary of each Master
10 be £350 {or §1,100) per annum, and the appoiniments to take cflect
trom the Ist of January, 18590,

Applications, with testimonials, to be addrezsed to the Rev. Dr. Ryer-
son, Chicf Superintendent of Education for Upper Cuuaia, not iater than
the 15th of December next, .

Education Oflice, Toronty, 13th Octolwr, 1¥386.

FOR SALE,

AT THE

EDUCATION OFFICE,

AT MMOIN T I H.A I

AND AT THE

PRINCIPAL BOOXKSELLERS
IN MONPTREAL & QUEBEE:

“ The Fomemal of Gucation,”

“ JOURNAL DE L'INSTRUCTION PUBLIQUE;"

The two Journals bound togetber with a rich cloth cover........ $2,00
Each Journal with same rich cloth cover...ooeeeriieneanaies 1,30
Each Journal in boards..vveeniieniiiieieiiiocanasnoncaenes 112§

These collections will be found useful for distribution as prize books,
in Colleges and Schools. Dircctors of Colleges and Academies, School
Commissioners and Teacliers gencrally, who will buy six copics, or any

number over six, for that object, will obtain a DEDUCTION OF
TWENTY PER CENT on the above prices. They will obtain their
copies cither at the Education Office, in Montreal, or at the Office of the
Agent of the Department, Thowas Roy, Esquire, Quebec.

A limited number of copies only being on hand, parties desirous ef
securing them, will da well to send in their orders immediately.

FOR SALE

AT ThE

EDUCATION OFFICE

AND AT

aLh W BOSXIBJANARG,
REFORYT

Of the Chief Superintendent of Public Instruc-
tion for Lower Canada,

FOR THE YEAR 1856,

Price: 2% Cents,. With rich cloth cover: 30 Cts.
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‘The terms of sutmenption ta the * Jonrnal de Pluaraction Pullique,”? edited Ly the
Supenntemdent of Eatueation and M. Jox. Lenoir, Will be £1vx <8136 per annem and,
10 the * Lawer Canada Joumnal of Education.?? edited by the Superintendent of Educae
siolt and Mr. Juliu Radiger. also ¥ive sMittxcs per annum.

Teachers will reccive for five shillings per anttuu the two Juurnals, ar, i€ they chovse.
“3\"‘. copies of ciths 7 the one or of the other,  Subscnptionsarc mvaristly 10 be paid in
R Nee.
c 4.0(?; (:lo]u\;:lf l:--l':; Jouawml de l!{ ln'nn.lclim‘l‘ l‘ubli?‘uc ” alpcl 2.‘@0 copicsof the *Lower

>anada Jou of talucation ** will e issued snonthly, The former will appear abou
the widdle. and tle latier townrds the end of each mc?mh. e '

No rtvetisena wes will fc publishied in either Jounial except they have dircet

Tion ot ta the Ante i seiences. Prce—one shilling per hisie for the
first tnsertion, #ix priice per line for every subseqient insetion. pavadble in advance.

Subeeriptions will be received at the Office of lhc1k|‘ﬂmtnl Montreal. by Mr. Tho-
nas Roy, sgent, Quehec: perxont l‘gndmg inthconuntry will pleuse apply 10 this office
per mail. enclosing at the same 1ime the amount of iheir sulseription. They are
requicsicd o siate clearly and legibly their names and achires< and also the Post 0
which they wish their Joumals 10 be dirccted.

SKNECAL, DANIEL & Co., Steam Printing Establis meat, 4, Nt. Vincent S¢.



