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LITERATURE.

FPOETR Y.
FLOWERS AND STARS.
BY MRS. J. L. LEPROHON, MONTREAL.

“Beloved ! thon’rt gazing with thoughtful lovk
Qn those flowers of brillant hue,

Blughicg in spring-tide freshness and bloom,
Glittering with diamond dew : .

What dost thou read in cach chalice fair—
And what does each blossom say ?

Do they not tell thee, my peerless one,
Thou'ct lavelier far than they 2#

“ Not go—not §0, but they whisper low
That quickly will fado their bloom :

Seon will they withered lie on the sod,
Ravished of all perfame;

They tell that youth and beauty below
Are doomed, alas! to decay,

And like them in the Sower of hife
1 may pass from carth away.”

“Too sad tby thoughts—look up towards yon stars,
Glesning in sapphire skies:

Not clearer their radisnce, Best Beloved,
Than light of thine own dark cyest

TWith no thoughbts of death or sad deeny:;
Can they thy young spirit fill;

Through ages they’ve shone with changeless hight,
Aud yet they are chinniog still !

“ Ah! they call n%hefore my spitit's gaze
Dreams of that Home so blessed

Where thogs who hava served the Saster well,
At length from their labors rest,

And do nat chide, if degpite all ties
OfF close-clinging carthly love,

There ave times T turn o wishful glance

To that distant Home above.” —Hoston Pot.

g inschool—OrgictarL NoTICEs . Appeinunentof -

ANGRY WORDS.

Aagry words are lightly spoken,
In a rash and thoughtless hour,

Brightest links of life are broken,
By their deep, insidious power.

Hearts inspired by warmest feeling,
Ne'er before by anger stirred,

Uft aro rent past human bealing,
By a single angry word.

Poisondrops of care and sorrow,
Bitter polson drops are they—
Weaving for the coming morrow
Sadd st memorics of to-day.
Angry wordst ob, let them never
From the toague unbridled slip,
May the beart's best impulso ever
Check them ere they soil the lip.

Love is much too pure and boly,
Fricodship is too sacred far,
For a moment's reckless folly
Thus to desolate and mar.
Angry words are Lightly spoken ;
Bitterest thonghts are rashly stirr'd -
Rrightest links of life are broken
By a single angry word.

- —

EDUCATION.

School days of Eminent Men in Great-Britain,.
By Jomy Tnees, F. S. A.

(Continued from our last.)
LXul.
L.ORD HERBERT OF CHERBURY, IN SHROPSHIRE.

The celebrated Lord Herbert of Cherbury, born 1581, 1n lus An-
tobiography, thus describes his early tuition:—

He adds that under Mr. Newton, at Didlebury, in Shropshire, he
attained to the knowledge of the Greek Tongue and Logic, in so
much that at twelve years old his parents sent him to Oxford to
University College, where he dispated at his first coming in Logic,
and made in Greek the exercises required in that College, oftener
than in Latin. He was a patron of Ben Jonson, who, in a compli-
mentary epigram, addresses him as ¢ all virtuous Herbent.”> Yhs
Life of Heary VHI, is a maslerpicce of historic biography, worthy
to rank with Bacon’s Life of Henry V11
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LXIV.
ADMIRAL BLAKE AT BRIDGEWATER,

Robert Blake, ¢ Admiral and General at Sea,” was born 1 1598,
at Brdguwater, in a house of the Tudor age, which remauns to 1hs
day 3 adjoining 13 tho sscluded garden, in which ¢ the ruddy-faced
and corly-baired boy, Robert Blake, played and pondered, as was
tis habit, until tho age of sixteenr.” Hu was sent early to the Bridge-
waer Grammar Sehool, which had buen founded gome fiva-and-
forty yoars before, and endowed by Queen Elizabeth ; und wasthen
consi-lered 010 of the best foundations of ita kind i England. ¢ At
the G -an sar School ho made some progress in his Greek and La-
tin; something of Lavigation, stupbuild-ng, and the rovtine of sea
du ies lie probably learned from his father, or from his father’s fac-
tors and servants. His own taste, however, the habit of lus mund,
and the bent of his ambition, led to literature. He was the first ot the
race who had shown any vocation to leiters and learning, and his
father, proud of his talents and luis studieg, resolved that he should
have rome chance of rising to eminence. Nor was this early culture
thrown away. At sixteen he was already prepared for the umversity,
and at his earnest dusice was sent to Ox(];rd, where he matnicutated
as a member of St. Alban’s Hall, in 1615.3 He removed to Watham
Colleze, and there remaimed several years, tonk the usual honours,
aud completed his education ; and in the great dimng-hali ot Wad-
ham a portrait of the Admural is shown with pride as'thatof its most
illustrious scholar.  Blake, in good time, took his degree of Master
of Arts at Oxford 3 ha had read the best authors in Greek and Latin,
and wrate the latter language sufficiently w-Il for verse and epi-
gram. Even in the busiest days of his public 1ife, 1t was his prido
not to forget his old studies.

LXV,

WVALLER’S DULNESS.

Edmund Waller, the poet, one of the best examples of postic atyle
and diction, was born at Coleshill, in Berkshire, in 1605, and was
sent early to the Grammar School or Market Wickham, where he
was aaid to be ¢ dull and slow in his task-® Mr. Thomas Bigge,
of Wickham, who had been Walle,%s schoolfellow, and of the same
form, told Aubrey, that ¢ he hittle thought that Waller would have
maie so rare a poet ; for he was wont to make lus exercise for him.»
He was removed at an unusuxlly early age to King’s College, Cam-
bridge, where his scholastic attainments are said to have led 1o his
being elected member of parhament for the borough of Asmoudes-
ham at the age of 16 ; though this is, with greater probabifity, attri-
buted to Waller’s name and local influence,

This account of Waller’s duluess at school 1s_probable ; for says
Mr. Bell, #it indicates the character of Waller’s genius, which de-
manded time and labour in the accomplishmont of the smallest
results.”?

Aubroy describes Waller’s writing as ¢ a limentable hand, as
bad as the scratching of 2 hen > but this is an exaggeration, and
disp-oved by his authoaraph, which is, however, very rare.

Waller took his seat in the House of Commons before he was the
ageof 17. He became (as Bishop Burmet expresses it) <the delight
of the House,” and, whon old, “said the liveliest things of any
among them.” Bemg p esent once, when the Duke of Buckingham
was paving his court to the King, by arzuing against Revelation,
Mr. Waller said 5 <« My Lond, I am a great deal older than your
Grave; and have, [ beli ve, heard more argnments for atheism than
ever gour Graco dud ; but | have lived loug enough to see there ic
~wthig in thewn 1 and so, 1 hope, your Grace will.” Waller died in
1682, in his 33rd year.

LXVI.

DR. BUSBY, HEAD MASTER OF WESTMINSTER SCHOOL,

This mast emment schoolmaster of his time, who 1s said, n the
Censug Alumnorum, « to have educated the greatest number of
learne:! schotars that ever adorued at one tme any age or nation.”
was born at Lulon, m Northamptonsin e, in 1606, Having passed
throuzh Westminster Schaol, he was elected student of Chnist Chareh,
Oxsford ; but he wzas so poor that he recerved the sum of 5L of the
pansh of St. Margaret, to enab e him to proceed bachelor ; and 261,
13s. 4d. 10 praceed master ofarts : as entered in the Churchwarden’s
arconats.  Of this mely ard he made a noble acknowledminent by
making abeganst of 50/ to poor hausckeepers, an estate worth
32 ; aud 1 personal property nealy 50001, to St. Margaret’s
pansn.

B sy achieved a great reputation at Oxford, as an « exact Lati-:

nist and Grecian,” and hikewise for lus power of oratory. Whie
still a resident 1n the umveraty, he acted the part of Cratander, i

Cartwright’s Royal Slave, before the King and Queen at Chria.
church, when being more np{)lnuded than "his fellow-students, his
success oxcited in him so violent a parsion for the stage, that he
had well nigh enzaged himself as an actor,

1n 1640 ho was appointed master of Westminstor School. Durng

he Civil War, though he wasujecied from his chureh appointmeants,
but was allowed to retain his studentship of Christchurch, and the
chief mastership of the school, a tributo to his pre-eminent quah.
ties a8 an instuctor.  He laboured in s masership dunng more
thun halfa century ; and by hix diligence, learning and assidui,
has become the proverbial iepresentauve of lus class.

Dr. Busby is said to have been not on y wity,lea ned, and hughy
accomplished, but also modest aud unassumiug : s prety was unas
fected, and his liberality unbounded. He died 1 1695, and was in-
torred in Westminster Xbboy. His works wero principaly for the
use of his school, and either consist of expurgated editions of cer-
tain classics which he wished his boys to read w a harmless form,
or grammatical treatises, mostly metrical. There 18 atradition tha
some of these were the compositens of his scholars, supenntende |
ard corrected by himself. gaveml of lus pubiications, moro o @
less altered, were used in Westminster So{;ool untd a few years |
since.

The severity of Busby’s disciphne 1s tradiuonal, but we do nu
find that it was so ; and strange as 1t may appear, no records are
preserved of him in the school over which he so long presided. The
charitable intentions of his will are carried 1nto effect by old Wes.
minsters, who meet in the Jerusalem Chamber. The picture by
Biley of Dr. Busby with one of hisscholars, said to be Philip Henn,
is in the Hall at Christchurch ; there are also other portras of lum,
and a bust of him by Rysbrack ; all from a cast in plaster taken aite:
death, for during his life he never would sit for his portrait. Bagshar
states that he never spoilt the rod by sparing the child: uccor
ding to Dr. Johnsor, he used to call the rod his ¢ sieve,” and o
say ¢ whoever did hot pass through it was no boy for him.”” Pop
thus commmemorates one of the class :—

*Lo I a spectre rose, whose index-hand
Held forthb the virtues of the dreadful wand.
His beaver'd brow g birchin garland wears,
Drooping w.th infants’ blood and morbers' tears.
O’er every vein a shudd'ring horror runs,—
Eton and Winton shake through all their sons.
Al flesh is humbled ; Westminster's bold race
Shriek and confess the genius of the place :
The Y]ale boy scaator yet tingling stands,
And holds his garments close with quiv'ring hands.”

Nevertheless, Busby was much beloved by his scholars, as may t i
seen by letters from Cowley, Dryden, and others. He issaid to hiav B
taken especial pains in preparing his scholars for the recepi.ona J#
the Eucharist.

Wood describes him as « eminent and exemplarﬁ for piety an}
juatice, an encourager of vertuous and forward youth, of great leam-
ing and hospuality, and the chief person that educated mose yours
that were afterwards eminent in the Church and State than an
master of his time.”

LXVIL

LORD CLARENDON.

Edward Hyde, Earl of Clarendon, one ofthe illustrious men whos
talents were called into action by the Civil Wars, was born in 1655
at Dinton, near Sahisbury, where his father enjoyed a compeus
fortune.  Ie was first instracted at home by the clereyman of te
parizh, who was also a schoolmaster; bnt his principal improvemes
aro~g from the care and conversation of his father, who had trave:- i
led much in ki3 youth. Edward, being 2 yonnger son, was destine!
for the cliureh , and with this view was sent to Magdelen Colteze,
Oxford, in hix fourteenth year. But on the death of his eldest brothe:
which soon after took place, lus destination was altered ; and te
was now designed for the profession of the law. He quitted t]
University with the reputation rather of talents than of industry ; a: |
{rom some dangerous habits in which he had been nitiated, he a*
terwards looked on this carly removal a8 not the least fortunate
cident of lus nfe. .

He commenced his professional studies in the Middle Temp's
undor the direction of tus uncle, Sir Nicholas Hyde. then treaswt§
of that Society. His early legal studies were mmpeded by s £
hea'th.  Nor was his application consideiable afier his recovers;
he lost another year amidst the pleasures of dissipation : and whe:ji
his dangerous crmpanions had disappeared, he still felt little inci-J8
sation to immure himself amidst the records of the law. He wu
“fon't of polite hitterature, and &mninnlarly attached to the Lat.n ¢las
yvics 3 he therefore bestowed only so much auention on fus les
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eable professional studies as was sufficent tosave his credit with
his uncle.

Nevertheless, Hyde, on his appearance at the bar, greatly surpas-
sed the expectations of his contemporaries : he had been punctual in
the performance of all those public exercises to whichhe was bound
by the rules of his profession. Meanwhile, he had been careful to
form high connexions; for he had laid itdown as a rule to be always
found in the best company ;and to attain, by every hon: u:able means,
an intimate friendship with the most considerable persons iu the
kingdom. While only a student-at-law, he enjoyed the society of
Ben Jonson, the most celebrated wit of that age ; of Selden, the most
skilful of all English lawyers in the ancient constitution and history
of his country ; and of May, a distingunished scholar, and afterwards
the historian of the parliament. Among his other friends, he could
recount some of the most learned and ceiebrated divines—Sheldon,
Morley, Earles, Hales of Eton, and above all, Chillingworth, whose
amiable qualities rendered him as beloved by his friends, as his
controversial talents caused him to be feared by his antagonists ;
Edmund Waller, who was not léss admired by his contemporaries
as an orator, than by posterity asa poet, was among Clarendon’s in-
timate associates ; but the friend whom he regarded with the most
tender attachment, and the most unqualified admiration, was Sir Lu-
cius Carey, afterwards Lord Falkland, whom he delights to describe
as the most accomplished gentleman, scholar, and statesman of his

e. From the conversation of these and other distinguished indi-
viduals, (the characters of some of whom he has admirably sketched
in his works,) Clarendon considered himself to have derived a great
portion of his knowledge ; and he declares that ¢« he never was so
proud, or thought himself so good a man, as when he was the worst
man in the compagny.”’

LXVIIL
SIR ANTHONY COOK AND HIS FOUR LEARNED DAUGHTERS.

In the reign of Elizabeth, ladies generally understood Italian
French, the lute, often some Latin and sometimes the use ot the glo-
bes, and astronomy. The plau of the education of females which
the example of Sir Thomas More had rend:red popular, continued
to be pursued among the superior classes of the community. The
learned languages, which, in the earlier part of Elizabeth’s reign,
contained everything elegant in literature, still formed a requisite of
fashionable education ; and many young ladies could not only trans-
late the authors of Grece and Rome, but compose in their languages
with considerable elegance.

Sir Anthony Cook, whom we have already mentioned as tutor to
Edward V1., bestowed the most careful education on his four daugh-
ters ; and they severally rewarded his exertions, by becoming not
only proficients in litterature, but distinguished for their excellent
conduct as mothers of families. Their classical acquirements made
them conspicuous even among the women of fashion of that age.
Katherine, who became Lady Killegrew, wrote Latin Hexameters
and Pentamete1s, which would appear with creditin the Muse Eto-
nenses. Mildred, the wife of Lord Burleigh, is described by Roger
Ascham as the best Greek scholaramong the young women of En-
g‘land, Lady Jane Grey always excepted. Anne, the mother of

rancis Bacon. was distinguished both as a linguist and as a thelo-
gian. She corresponded in Greek with Bishop Jewell, and transla-
ted his Apologie from the Latin so_correctly that neither he nor
Archbishop Parker coult suggest a single alteration. She also trans-

ted a series of sermons on fate and free-will, from the Tuscan.

Yet, Lord Macaulay considers the highly-educated ladies of this
period, and their pursuits, to have been unfairly extolled at the ex-
Pense of the women of our time, through one very obvious and very
lmportance circumstance being overlooked. ¢ In the time of our

lenry VIIL. and Edward VI.,” says our historian, ¢“a person who
did not read Greek and Latin could read nothing, or next to nothing.
The Italian was the only modern languaie which presented any-
thing that could be called a litterature. All the valuable books ex-
tant in all the vernacular dialects ot Europe would hardly have fil-
ed a single shelf. England did not yet possess Shakspeare’s Plays
and the Fairy Queen, nor France Montaigne’s ys, nor Spain

n Quixote. In looking round a well-furnished library, how many

nglish or French books can we find which were extant when Lady

ane Grey and Queen Elizabeth received their education ? Chaucer,
wer, Froissart, Rabelais, nearly camplete the list. It was, therefore,
absglutely necessary that a woman should be uneducated or classi-
Cally educated. Latin was then the language of courts, as well as
fthe schools ; of diplomacy, and of theological and political contro-
VOI':K. This is no longer the case: ancient tongues are supplanted
by the modern languages of Europe, with which English women
are at least as well acquainted as English men. When, therefore,

we compare the acquirements of Lady Jane Grey with those of an
accomplished young woman of our own time, we have no hesitation
in awarding the superiority to the latter.”

LXVIX.
A TRUANT PUNISHED IN THE SIXTEENTH CENTURY.

Sir Peter Carew, born of a distinguished family in Devonshire, in
1514, after a turbulent youth, took an active part in the Continental
wars of trat period. He was at the battle of Pavia, subsequently
became 2 favourite of Henry VIII., and lived through a part of the
reign of Queen Elizabeth. His life was written by a coniemporary,
(John Towell, alias Hooker, of Exeter ) and describes Peter, ¢ in
his prime days, as very pert and forward, wherefore his father

brought him, being about the age of twelve years, to Exeter, to school,
and lodged him with one Thomas Hunt, a draper and alderman of tbat
city, and did put bhim to school to one Freers, then master of the Grammar
School there ; and whether it were that he was in fear of the said Freers,
for he was counted to be a very hard and cruel master, or whether it were
for that he had no affection to his learning, true it is he would never keep
his school, but was a daily truant, and always ranging; whereof the
schoolmaster misliking did oftentimes complain unto the foresaid Thomas
Hunt, his host : upon which complaint, so made, the said Thomas would
go, and send, abroad to seek out the said Peter. And, among many ti-
mes thus seei{ing him, it happered that he found him about the walls of
the said city, and, he ranuing to take him, the boy climed up upon the
top of one of the highest garrets of a turret of the said wall, and would
not, for any request, come down, saying moreover to his host that, if he
did press too fast upon him, he would surely cast himself down headlong
over the wall ; and then, said he, ¢ I shall break my neck, and thou shalt
be hanged, because thou makest me to leap down.> His host, being afraid
of the boy, departed, and left some to watch him, and so to take him, as
soon a8 he came down. But forthwith he sent to Sir William Carew, and
did advertise him of this, and of sundry other shrewed parts of his son
Peter, who, at his next coming then to Exeter, called his son before hie
tied him in a line, and delivered him to one of the servants to be carried
about the town, as one of his hounds, and they led him home to Mohun’s
ottery, like a dog. And after that, he being come to Mohun’s ottery, he
coupled him to one of his hounds, and so continued him for & time.”

The discipline at Oxford was about this time very rigid ; for we
read that Samuel Parker, the Puritan, who was educated at Wadham
College, « did,” says Anthony Wood, ¢ according to his former
breeding, lead a strict and religious life, fasted, prayed, with other
students, weekly together, and for their refection, feeding on thin
broth, made of catmeal and water only, they were commonly called
gruellers.”

(To be continued.) 4

Suggestive Hints towards Improved Secular
Instruction.

BY 'an: Rev. RicHarp Dawes, A. M.
(Continued from our last.)
1Iv.
GEOGRAPHY,

Having well fixed on their minds the cardinal points, and having
made them acquainted with the different bearings of particular
objects of a local kind—of the towns and villages in the neighbour-
hood—how the parish iz bounded, etc., and having well fixed on
their minds the cardinal points, children very soon form tolerably
correct ideas as to the nature of a map ;. and it is always better at
first, if convenient, to have a map on the north wall of a school, as
the four sides then correspond with the cardinal points where the
observer is standing. This helps towards forming correct ideas ;
and as they generally become familiar with the map of Englan
before any other, it is to draw their attention at first to those coun-
ties onthe "extreme east or west—extreme north or south—
showing them how they lie between particular meridians,
or between particular paraliels of latitude—to show them bet-
ween what extremes otp latitude and longitude the whole country
is, of which the map is a representation; in this way, they
get a knowledge of the use of these fixed lines: until they do
which a map is not properly understood ; and it becomes therefore
of consequenee to_show them their use, and the particular points
from which we reckon—to show them that, having the latitude north
or south, and the longitude east or west, the intersection of the two
lines necessarily fixes the place wanted. They should then, for
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instance, pay attention to all the countries on the coasts, noling the
river mouths, ote. ; and thus by degrees fill up the whole, so0 as to
have a correct representation of it in their minds, aud know at onco
the bearing and position of every county on the map.

Every school should be provided with a compass, the teacher
pointing out that the needle does not rest due north and south 5 but
drawing a ling parallel to it when at rest, and knowing the number
of degrees which the north point of the ncedlo is from the true
north, he will very casll{ manage to teach thom to draw « lme
nearly due north atd south. By plasing it on the floor, and having
oxplained its directive power—that in this latitude the north point
is now about 220 30 to tho west of north—then describing a circlo
and drawing a diameter parailel to the needle, it will be easy to set
off an arc o% about 220 towards the cast of the north end and towards
the west of the end nearest the south, and diameter drawn through
these pomts will bo the true menidian. The teachier of course will
by degrees call their attention to the difference of counties in phy-
sical charactor—in mineral wealth—whether agricultural or manu-
facturing—why the soats of our manufacturing industry should be
in those countics where coal and iron are found—how the agricul-
ture or commerce of a country is likely to be affected by geological
character—how this bears upon the character of its inhabitants,

A globe, liowever small, is extremely useful, and from which,
among other things, not to be learned from maps, children may be
made to understand how the sun comes upon the mendian of
different places at different times, or perhaps speaking more cor-
rectly, how the meridians of different places come in succession
under the sun—that the time of a place to the cast of them is
before, and to the west after the time of the place where they are
—that all the mendians pass in succession under the sun intwenty-
fonr hours ; and this being understood, it may at once be explained
how a degree in longitude corresponds to four minutes in time, €tc. ;
the anthmstic of it they must of courss be made to work out,

In the school hero thare are several mechanical contrivances for
giving them a correct idea of the two mohious of the earth, on its
axis, and in its orbit, and its different positions at the different
seasons of the year; also to illustrate what is meaut by the hemis-
phere on which the raysof light fall, and that only oue half of a
sphere can be illuminated at the same time—this isshown by pieces
of thread supposed to represent rays of Light, fastened to 2 iObe of
wood (the sun), and then being stretched over a smaller globe (the
oarth), it is made visible to the eye what part of the earth will be
in the light, and what in the dark ; and that ‘made to fall upon a
plane surface, the sun would shine throughout its whole extent at
the same time, .

It is not sufficient merely to tell the children 1o look at a map
aud point out any particular place upon it; this does not make
goography an exércise of the mund, which everything they learn
ougﬁt tobe. They ought to be made to understand that a wap is
constructed ona particniar plan and scale : that if one country is
larger than another it will occupy a larger ace in proportion upon
the map—to give them ocular proof of tlus by showng themn the
different sizes of the counties on a map of Hogland—that «f two
places one hundred miles apart are one inch from each other on the
map, two places four hundred mules apart would be fourinches, and
80 on—to show them how to find the distance between places, if on
the same meridian, by taking the sum or difference of latitude, and
turning the degrees into miles 3 if on the same parallel of lattude,
by finding the difference of longiude, and myluplyimg the length of
2 degree of longitude in that latitude by it—or by applying a thread
to the map, and mesuring the distance between the two places- -
to apply tEis to the degrees of latitude, and point out why we can-
not apply it to degrees of logt%ntude. .

If a school is provided with a variety of maps, then attenuion
should be drawn to the different scales on_which they are made,
aud why a map, perhaps of Eutope or of England, is much larger
than one of the world ; asking them such questions as, why is not
the equator found on the map of Euro;;le? hy does not a map of
England extend from the equator to the pole? Simple questions
of this kind puzzle them very much, while at the same time they
instruct thent, and I have known chuldren, after baving been learn-
ing geoxraphy for some time, look at a map of Syna, for instauce,
or the Holy Land, some miuvtes for the equator or the pole, and
and wonder why they could not find it. lu looking at a map on
the wall of the school, of any country uot reaching to the equator
or poles, they are generally made to a%ply a carpenter’s tule to the
side of the map, and make out the scale upon which 1t 1s made;
and then mark, below or above, as the case may be, on the wall
where the equator would be, and in like mauuner to show th. pole
to which all the mendians ought to converge. )

The boing able to make out the difference of time fiom the

differenco of longitude, give rise to a set of quostions instructive
in arithmetic, as well as’in goography. ‘Tho schoolmaster looking
at the clock, obsorves, perhaps it is cloven ; what is it in London
(Greenwich)—what at Yarmouth in Norfoltk? Whatisthe difference
in timo betwagon iho oxtreme east and west of any country the map
of which they may be looking at.  Thoy vl then be directed to
look at the map, and work out the resuits themsolves,

Short lessons of a conversational kind should occasionally be
given, pointing out the mountain chaims—therr relative heights n
tho difforent parts of the world, and the dsrections m which they
run—the course and length of the principal rivers, comparing them
with our own—their directions, the seas mto which they empty
themselves—the commercial advantages wlich one country has
over anotlier, either from its position, its rivers being navigable far
wnland, projecting arms from the sea runmng far into it—showmg
them the advantages of England, Scotland, freland, Holland, ete.,
in thes respect—tulal nivers, such as the Thames and the Sche.dt ;
and hence sush towns as London and Antwerp; pointing out the
coal and aron districts i England, and how they have in conse-
quence become the manufacturing districts—that seltlors in new
countries invariably fix themselves on the banks of large rivers, or
m parts of the country where branches of the sea run up far inland,
mstancing America, etc.; the reasons why they do this., Also
such things as the quantity of water discharged by them compared,
for instance, with the Thames, taking this as unity, that by the
Danube is 65, the Volga 80, the Nile 250, the Amazon 1300, etc. ;
then the kind of reasoning which such facts suggest to the mind.

Agan, explain the two motions of the earth—one of rotation on
its axis—the other of progress in its ortut; what would be the
effect, as regards day and night, il the rotation on its axis were
stoped at any given time—for 2 day—for a week—ior a year, etc.
—how 1t would affect the vegetable world—the stabiity “of bodies
on the earth, ete.  What woulil be the effect on the seasons if the
progress in its orbit were to cease for a time—for a continuance;
all this would suggest a multitude of questions.

Such leasons as these, a teacher ought to be able to give, as
they not only intorest and exerciso their munds, but are hughly
useful to then.

But 11 order that cinldren may get an accurate knowledge of
geography, 1t must not only be taught as a tormal lesson, but as
occasion my call it forth 1n the readmng lessons. For instance, the
snhabitants of America or Asia are mentioned—that will lead the
teacher to ask, what country do you mmhabit? Some will answer,
Europe : yes; but what part of it? England, an island in the west.
But what part of England? The south. Yes: but merely saying
the south of Englanﬁ’ does not point out with sufficient accuracy
where you live. Olh! in Hamsphi.e. Well, but the English coun-
ties ave subvided (what is meant by subvided ? division of a divi-
sion) 1nto parishes; what parish are you in? and in this way work-
ing them down to the very spot.

Again, in their reading perbaps something occurs about France
and Spain. The teacher: How are the two countries situated
with respect to each other ? in what part of Europe ?—separated by
what chain of mountains?  Are the Pyrenees the highest moun-
tains in E‘"°I}§ 1 What is their height compared with the highest
mountams in England ?  Between what two seas do they run, and
in what direction? How Jo you get out of the Atlantic nto the
Mediteranean? Passing through the Straits of Gibraltar, what
country 1s on your nght hand? what on {our left? Do you pass
Cadiz before you get at the strait or after? Theu give them some
account of the rock, Supposing a ship was sailing from Gibraltar
to Constantinople, through what remarkable etraits would it pass?
What country is on the east and what on the west of the Darda-
nelles? On what sea is Constantinople ?—built by whom? Ar
all the states of Europe Christian?—any other exception besides
Turkey? What do we get from Symrna, Constantinople, etc? aud
show how the commerce of the world is faciitated by the Medi-
terrenean running between the Continents of Europe and Africa,
aud up to Asta.

Or if anything about St. Petersburgh or Stockholm occumis, make
them point out the course of a ship fiom London to cither of these
places—what it would be likely to take out and bring back? By
whom was St. Petersburgh founded ? How long smce Peter the
Greal ived?  What is the ancient capital of Russia 2—then to teli
them about Moscow being burnt in 1812—~to pomt out the cowsse
of the Volga, Vistula, the Don, and nto what seas they emply
themselves. How is Europe separated from Asia ? observe the
course of the nivers in the nosth of Asia, and their empty "ng them-
selves mto the North Sea, consequemly the mouths ot them frozen
up durmny great part of the year.

The (oTlowing may be taken as an example of questioning the
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childron when teaching a lesson such as that on Ametica (Book of
Lessons No. 3).

America, or the New World, 15 soparated into two sulkhivisions
by the gulph of Mexico and the Carribbean Sea  Soon after it was
discoverad, this vast contient was seized upon by sevorai of the
nations of Europe, und each nation appears to have obtained that
G)ruon of 1t which was most adupted 10 its previous habits. The

nited States, the greater part of which was peopled by English
settlers, wlule they possess the finest inland communication in the
world, are admirably placed for intercourse with the West fndia
slands, and with Europe, etc.

In what direction from Eutops 38 America? By whom disco-
vered, and about what time ? 1n the service of what nation was
Columbus, and what were the names of its sovereigr.s ?—the teacher
telling them his difficulties, and mteresting them with the story.—
Who was king of England at the time ? (explan the word coa-
temporaen.) Was the passage routd the Cape of Goadt Hope to
India known then ? No, sir : discovered a few years later. llr)l the
service of waat nution was Vasco de Gama ?—and then point out
1o them how this discovery aflected the line of commerce with the
East—its crurse throngh the Mediterraneat: previously—the at-
tempts made at discovary by England about the same tune—New-
founctland~~Sebastian Cavoi—the variation in the polarity of the
needle.*

Tho lesson says ¢ Soon after it was discovered, each nation ap-
pears to have obtained that portion of it which was most adapted
to its previous habits.’> What does this mean ?—look at the map.
—What is there that wounld lead you to fix upon the parts taken
possession of by the English 2—anything 1n the names of places—
the names of rivers—of divisions of the country—pomnting out
Jamestown, New England, and New Hampshire.” Where would
lhe early settlers bo likely to fix themselves?  Why upon rivers?
Why particularly navigable rivers? What would guide you in
your choice if your were going to an uunsettled country ?—the
teacher to point out such ﬁings as attract an agricultaral people.
Whnat is the most remarkable mountain chain in the two Amencas
—its direction, and how it runs into the Pacific, and on the other
into the Atlantic—those in.o the Pacific a suort coursa, and pro-
bably rapid, and not navigable—those into the Atlanuc, as the
Amazon, of great length, lazy, sleepy, running through a flat
country, and thetefore hikely to divide into many branches—slow,
navigable—the character and employments of a people how af-
fected by this? Do you recollect any passage in your book about
a river being lazy? “Yes, sir:

Remote, unfriended, welancholy, slow,
Or by the lazy Scheldt or wandering Po.

Reading at other times on this subject, the teacher would draw
their attention to the Gulf of Mexico—the rivers that run into st—
the course of the equatorial current, splitting mto two on the coast
of the Brazils ; one branch going to the south, the other into the
Gulf of Mexico, and called the gulf stream —most rapid between
the coast of Florida and the Bahamas, striking against the coast ot
of Newfoundland and meeting the polar current, is agamn sent
back across the Atlautic to the Azores, and so into itself again ;—
in the time of Columbus, remains of trees, also two dead bodieg,
were found at the Azores, washed over by thus streamms—how and
why this encouraged him in his views.

The connection of North America with this country, when de-
clared independent, etc., and in like manner, how other divisions
of this large continent were, at an earlier period, connected with
other European nations—Canada with Frauce—the Brazils, etc.,
with Portugal—DMexico, ete., with Spain.

It is not meant that all this is to be taught 1o children at one
lesson, but in the course of their reading the lessons on the subject
of America, introduced into their schoolbook ; this is the sort of in-
formation given by the teachers in the school here.

After a %rst lesson, they would be made to sit down and write on

* The teacher placing the compass before them, should show what is
meant by the directivo powers of the ncedle—what by its variation, dip,
ete. “ The variation was upknown until the time of Columbus, who ob-!
gerved on his first voyage that the needle declincd from the meridian as|
bo advanced across the Atlantic. The dip of the magnetic ncedle was
ficst observed by Norman in 1576. The linc of no variation passed
through London in 1658, since that it has moved slowly to the westward,
and is now near New York in America. The needle i3 also subject to a
diuraal variation, which ia our latitude moves slowly westward in the
forcnoon, and returns to its mean position about ten in the evening ; it
then deviates to the castward, and again returns to its mesn position

their slates the meanidg conveyed to their minds by such a sen-
tence as the one quoted above, which occurs at the boginning of
their lessons : ¢ Soon after it was discovered, each nation,” ete. ;
—at anothor to sit down before the map and make an outline of
the coast bordering on the Gulf of Mexico, noting the river mouths,
towns, ete., or to put down on their slutes tho longitude of the ex-
treme oast and west points of South Amenrica, and then to work out
the differenics in time.

The first class of boys are rending Sullivaw’s <« Geography Gene-
ralized, one of the most useful books on this subject for the pur-
poses of teaching I have ever seen.

By most of them questions of the following kind would be ans-
wered with a good deal of mtolligenco: what 1s the differenco
between n gteat and a small oircle on the same sphere? What
sort of n circle is the paralled of latitude on which we live ? What
parallols of latitude are great cirefes? Is the sun ever vertical to
the wmhabitants of Europe? In what direction is he seen, when
on the meridian, by an observer north of the noithern tropic?
Always south. To an observer between the tropics?  Explain why
he would appear north or south of him at noon, according to the
time of year? To an observer in a lngher southern latitude then
23)e, where would he appear at noon v Always north.

Sxplain how and why the nising and the setting points of the
sun shift on the horizon every day during the course of a year.

What arc of a cirele would mesure the angle between the point
of the horizon on which he rises on the 21st of June, and that on
which he sets on the 21st of December ?

To the question, if the sun rises at five or at seven oclock in the
morning, what tune will he set 2 in nine schools out of ten you
will get in answer. At five and seven in the evening : explaming
that there are as many hours from sun-tise to noon as from noon o
sun-set, at once opens their eyes on the subject.

Two men walking out of the school, the ona direct east, the
other west, and always keeping equally distant from the equator
and pole, on what hne would they walk supposing the earth a
sphere? s it a straight Jine? How would their reckoning of time
vary 2 Supposing each to walk a degree a day, how would their
respective noons differ from the noon of the place where they
started from and each other ?—at the end of one, two, three, otc.,
days—at the end of 360 days? When would they meet a first,
second, third, etc., time? When they come to the place from
which they set out, how many times will the one walking east
have seen the sun-rise? How many the one walking west? What
is the circumference of the circle on which they walk, supposing
them to start from a place in latitude 5101

Two wen starting from the same point in the name meridian,
latitude 5lo; point out their course, supﬁosing one to go due north,
the other due south, and always to walk on the same meridian.
Wil they have described a greater space when they meet than the
two walking on the sume parallel of latitude ? How much longer ?
How will their reckoning of time differ? How long will 1t conti~
nue to be noon to both at the same time 7

The sun is said never to set on the Queen’s dominions—how is
this ? would he set on a belt of land running from pole to pole?—
on a belt on each side of the equator, and running 10uud theearth?
—56ths of the equator 1s in seas—1;6th in land—show this on the
map, reckoning the exact number of dogrees through which sea
and land run, .

Point out the advantage of knowing the figure of the earth, in
auswering the above.

Supposing a ship to sail from tho Sea along the east coast of
Afniea, round the Cape of Good Hope, and so to Europe, would the
men always see the sun south of them at noon? Aunswer: No, sir.
Point out, then, where they would begin to see north according to
the time of yrar—how this direction would vary in different Tati-
tudes up to the Cape of Good Hope. That to a people ignorant of
the figure of the earth, and of ils motions, and never having been
beyond the Tropic of Capricorn, seeing the sun to the north of them
at noon would appear us somcli\ino supernatural.

Now, we find a book written before the time of our Saviour, that
in the time of Pharach Necho, king of Egypt, some Egyptians had
made their way in a boat setting out from the Red Ses, along the
east coast of Africa, turned round what is now called the Cape of
Good Hope, in passing which they would have, with their faces to
the west, the sun on their nght hand and towards the north of
them, their ieft hand to the south, and of course their backs to the
cast. They then coasted along the west coast of Africa, found
their way into the Straits of Gibraltitr, which perbaps were known
1o thom, and so sailed up the Mediterranean unitil they came to
Egypt again, having thus coasted-along the entire sea-coast of the

about ten in the moraing.”

continent of Africa. They took-threé years todo this in, and when
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they came back told people that they had seen wool growing on
treas, and the sun at noon, when their faces were to the west, on
therr right hand. At tho time ihere where reasons for not be-
lioving the account; but with us who known more of the figure of
the earth than peopio dia then, and someting about cotton, they
confirm tho truth of tho story.

On the subject of Physical (ieografhy, which is one of groat
interest, many things suggest themselves—~such as the varying
altitude of the snow-line in different latitudes — why it should be
higher near the tropics than at the equator—and why the line of
the eame temperaturo should recode further from the equator in the
old continont then in the new—the limits of the different vegotable
productions, and why on high mountains, even within the tropios,
those ot all climates, from the cquater to the pole, may bs found,
otc., showing the effect which elevation above the level of the sea
has upon climate—illustrating the explanation by instances of the
vegetation of mountainous districts 1n low lattudes, and of low
levels in high latitudes, and how it is that the temperature of the
air decreases as the height above the earth’s surface iucreases—
state facts in proof of this. If the lands in the equatorial seas were
increased, an inoreased temperature of climate wou'd anse—if
thuse of the polar regions, the temperature of the chmate would be
diminished.

The following extract from an Educational Tour in Germany by
Horace Mann, TEsq., Secretary to the Board of Education, Mass.,
U.S., are given for the purpose of recommending hnear drawing to
school-teachers ; a thing not much practised in our schouvls, but of
the usefulness of which thero can be no doubt.

Speaking of one of the first schools he entered, he says; ¢« The
teachers first drew a house on the black board, and here ‘he value
of the art of drawing—a power umversally possessed by Prussian
teachers —became mamiest.

 The excellence of their wrniting must be referred, in a great
degree, to the universal practice of learning to draw contempora-
neously with learning to wnte. I believe a child will lean both to
draw and to wnte sooner, and with more ease, than he will learn
wnting alone. I came to the conclusion that, with no other guide
than a mere inspection of the copybooks, I could tell whether
drawing were taught in the school or not—so umformly superior
was the hand-writing in those schools where drawing was taught
in connection with if.

¢ 1 never saw ateacher in a German school make use of a ruler,
or any other mechanical awd, in drawing the most nice or compl-
cated figures. I recollect no instance in which he was obliged to
eflace a part of a line because it was too long, or to extend 1t be-
cause it was too short. If squares or triangles were to be formed,
they came out squares or triangles without any overlappmg or
deficiency. Here was not only much time gained or savetﬁ but the
pupils had constantly before their eyes these examples of calerity
and perfectness, as models for imitation. No one can doubt how
much more correctly, as we'l as more rapidly, a child’s mind will
grow in view of such models of ease and accuracy, than if only
slow, awkwand, and clumsy movements, are the patterns constautly
before it.”?

The following passage on the subject of teaching geography, as
taught in the Prussian schools, is well worthy of the teacher’s
attention: “ Here the skill of the teacher and pupils in drawing
does admirable service. I will describe, as esactly as I am able,a
lesson which I heard given to a_class a little advanced beyond the
elements, remarking that, thouch [ heard mauy lessons on the same
plan, none of them were signafi..ed by the rapidity and effect of
the one I am about to describe.

« The teacher stood by the black board with the chalk 1n his
hand. After casting his eye over the class, to see that all were
ready, he struck at the middle of the board : with a rapidity of hand
which my eye could hardly follow, he made a series of those short
divergent lines, or shadings, employed by map engravers to repre-
sent 2 _chain of mountains. He had scarcely turned an angle, or
shot off a span, when the scholars bugan to ‘ery out ¢ Carpathian
Mountains, Hungary; Black Forest Mountains, Wurtembure 5
Giants’ Mountains (Riesen-gebirge), Silesia; Central Mountaing
(M:ttel-gebirge), Bohemia,’ ete.

¢ In luss than a minute the ridge of that grand central elevation,
Whnch separates the wators that flow north-west into the Ger-
man Qcean from those that the flow north into the Baltie, and
south-east into the Black Sea, was presented to view—executed
almost as beautifully as an engraving. A dozen wrinkled strokes,
made in the twinkling of an eye, represented the head waters of
the great rivers w hich flow in different directions from that moun-
tamous range; wh.l the children, almost as eager and excited as
though they had actually seen the torrents deshing down the moun-

tain-sides, cried out, ¢ Danube, Elbe, Vistuia, Odor;’ ete, Tho next
moment I heard a succession of small strokes, «r taps, so rapid as
to bo almost indistinguishable, and hardly had my oye time to
discorn a largo numbsr of dots made along the margins of the
rivers, when the shout of ¢ Linz Vianna, Prague, Dresden, Berlin,?
olc.. struck my ear.  With a fow moro flovrishes, the rivers flowed
onw.ds towards their several terminations, and, by another suc-
cession of dots, new cities aprang up on their banks., Within ten
minutes from the commoncement of the lesson there stood upon
the black board a beautiful map of Germany, with its mountarns,
Brincipal rivers, and cities, the coast of the German Ocean, of the

altio, and the Black seas, and all so aceurately proportioned, that
I think only slight errors would have been found, had 1t been sub-
jected to the test of o scale of miles. A past of this time was
taken up in correcting a foew mistakes of the pupils, for the
teacher’s mind seemed to be 1n lus ear as well as in hus hand 3 and,
notwithstanding the astomshmg celerity of his movements, he
detected errcneous answers, and turned round 1o correct them.
Compare the eflect of such a lesson as this, both as to the amount
of the kuowledge communicated, and the vividness, and of course
the permanence of the ideas obtamed, with a lesson where the
scholars look out a few names of places on a lifeless atlas, but
never soud their imaginations abroad over the earth : and where
the teacher sits listlessy down before them to interrogate them from
a book in which all the questions are pornted at full length, to
sugersede, on his part, all necessity of knowledge.”—Many’s
Educational Tour in Germany.

The following from an article 1n the ¢ Quarterly Review,” on
Physical Geography, affords an instructive hint.

¢« Of the thirty eight millions of S(}uare mles, forming in round
numbers the total area of land, nearly twenty-eight millions lie to
the north of the equator ; and if we divide the globe longitudinally
by the mer.dian of Tenenffe, the land on the castern side of this
line will be seen greatly to exceed the western; another manuer
of division into two hemispheres, according to the maximum extent
of land and water in each, affords the curious result of designating
England as the centre of tho former or terrene half—an ants odal
voint near New Zealand as the centre of the aqueous Lemisphere.
The evact position in England is not far from the Land’s Ead; so
that if an observer were there raised to such height as to discern at
once one half of the glabe, he would see the greatest possible
extent of land ; if simﬁarly elevated in New Zealand, the greatest
possible surface of water.

« An increase of land above the sea between the tropics raises
the mean temperature, in uigher latitudes depresses it ; and every
such vicissitude must be attended with some correspomiing change
in the nature and conditions of organic life.”

Thne Power of Expression.

I am fully convinced, Mr. Editor, that teachers, as a class, give
too little atientron to the power of expression. Pupils atiemd school
term after term, and stil are unable to converse upon the most com-
mon branch they have been stuuying. Repeat to them the facts of
any subject, and they will nod orshake the head, mumble « yes »?
or ¢ no ’—nperhaps 1in the right ’place—perhaps not. Some time
since, I visited a semuary (one of those instituiions in which every-
thing is supposed to be conducted vpon the strictest principles of
phulosophy, prineiples which applied to the young and plastic minds,
mold them into models of symmetry and elegance), entening a recita-
tion room, I found a class reciting, or pretending to recite, in Natural
Philosophy. The subject of the recitation was Hydraulics. During
three-quaiters of an hour, the time for the recitation, I heard one
«irl of the class utter very faintly ¢ 1 don’t know, sir,”* the rest of
the girls in the class gavé evidence of their clear understanding of
the subject by a ¢« ned or shake of the head.”” Most profound ex-
pression. The boys reeiting with them, followed the same plan,
save one, who had some knowledge of water-wheels, though he
could not make 1t known without many blunders in the choice and
combination of hus language. 1 studied for the effect that such
efforts would have upon the mind, and the Iigclure formed was any-
thing but promusing or grateful to behold. There appeared no pen-
cil of ight indicating the early illummation of the minds of that
class. They were forming habits of inattention and ind:fference
which would ever after obscure their intellectunt vision, 1 came
to my own school-room, but to find my pupils wanting in the same
power of expression. 1 attempted the conversational and lecture
style, but became almost discouraged with therr first efforts.  Their
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taik upon simple subjects, which I had supposed they thoroughly
understood, was interspersed with many long pauses. 1 am sure
they could have counted more than four at commas, and that, too,
contrary to rules of punctuation, after the word * and.” The parti-
cular {avor constantly sought, was ¢ ask me questions, then I can
an-wer, but can not teil all I know about it.” 1 had given them
food and drink, without their having either hunger or thirst. The
timid feared, and their understaudings were confused; that which
they had seen clearly, became obscured by misty clouds; the lazy,
thoze whose braius have never been aroused to activity, could not
afford to do their own head work, for it requires real brain work for
a pupil to talk about a subject understandingly. I found, as the
greatest difficulty, to overcome the habit of the pupils to memorize,
te repeat the words of the book; they hesitated to go beyond the
“ ipse dizit,” of the author and examine a principle, thus to gain
that real knowledge for which books are made. Apt questions and
full reviews ouly can break up the habit If we force knowledge
into the minds of the students, without teaching them how to ar-
range it for use, their minds must ever be confused, and the power
of exp.essing their reflections upon an)I" subject, discouraging to
themseives, and indifferent to others. he teacher may talk very
profoandly, bat unles= the pupil be awake to the truths uttered, it
will o him no good. If the enthusiasm of the pupil be aroused,
by partaking through the law of sympathy, with the earnest thought
and clear knowledge of the teacher, then the knowledge will be
stored in his brain. But let it be borne in mind that the work of
the teacher is not accomplished, that knowledge must be arranged
for use, and used by the pupil until he can make it of value to all
with whom he may be associated, until he can tell what he knows,
without hesitation, and in clear, explicit language. Two things, it
“may be well for the teacher to set down in his philosophy as true;
first, that no one can talk upon any subject of which he has not
clear conception, a po-itive knowledge ; second, that without prac-
tice in talking, the attempt to do so, confuses the operations of the
mind, and for the time it ceases to know. If this be true, should it
not be an important part of the pupil’s duty, to express before their
teacher and others, in full, what they have learned. Action alone
determines worth. A person may possess great knowledge, may
have studied self thoroughly, brooded over every emotion of his mind.
and still be a useless citizen. If, however, the deep earnest strug-
gles of his brain have been expressed in language portraying hus
emotions, other minds thereby become enriched, other hearts are
stirred from their profoundest de ths, with potency to will, and
thus a.e multiplied_the noble deeds which give to human progress
its charm.——l\zw York Teacher. i
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Oral Instruction.

It is becoming a settled conviction among intelligent persons,
that any system of instruction which tends to release the pupil from
laborious study is radically defective, and can never secure inde-
pendent thinking and good scholarship. On the other hand, the
system which would throw the eutire burden upon the pupil, which
would exact the letter of the text, in a given subject, which would
dispense with instruction, explanation, illust-ation, and application
of prineiples, is considered no less defective.

The great desideratum is a skillful uniou of the efforts of the stu
. dent, with sach aid from the teacher as may be necessary to a per-
fect understanding of the subject under consideration. In nosense
should the teacher do the work of the pupil. He must be taught
to be independent in though and action and that he can not, under
any circumstances, throw his burdens upon the shoulders of his
tea-her, or any one else. But at the same time, he may and ought
to fee! that he can apply to his teacher, when an insurmountable
difficulty meets him in his course, and that the teacher’s duty is to
give such instruction, explanation, of illustration, as may be re-
quired to meet the difficulties of the case, and present the subject
in its true light to the mind of the learner. By oral instruction is
not meant the indiscriminate small talk of those who are ever talk-
ing, and say li tle ; but quite the opposite. It is the only natuoral
mode of instruction, and has the sanction of the wisest and best
men of ancient and modern times, and the most successful teachers
of all ages. Moses and Solomon among the Old Testament
worthies, Aristotle, Plato and Socrates among the ancients: but
more illustrious still, Ho who spake as never man spake, the Great
Teacher himself, thus taught.  Yet, some speak of oral instruction
as a modern innovation, and look upon it with stistrust. Such per-
sons nither forget, or else never knew that it is the only method by
which we can teach children the elements of their education.

What can .the child do in his first efforts, with simply a lifeless
book in his hand 2 To him all is a «dead letter.””  The sut ject
needs the hiving voice, the :parkling eye, and warm heart, wiuch
speaks through the ¢ human countenance divine,” to the child and
gives inspiration to the learner. Thoughts and feelings thus in-
voked find a way to the heart and secure a response in the mind
of the child. A common feeling inspires both the teacher and the
taught, aud the teacher sees his own image reflected from the
mitror of the child’s soul. Here is nothing superficial, nothing
unnatural, but the reverse. It goes into the depths of the heart,
secures the best affections of the soul, and thus lays a sure foun.
dation upon which the character is to be built. It unites the in-
ductive in the process of mental development and instruction, in
the examination of principles, and the synthetical in the results
sought This method is the opposite of the mechanical, which in
reading, for instance, merely calls words by their names, witho t
an expression of the thought represented by the language. When,
after the true method, a child 18 .aught the meaning of the words
in a sentence by the teacher, as he goes cn in his lessons, and
wien the child gets the idea represented, he then, in his reading,
gives the true expression ; he reads well. Now, this iz not the
result of studying a set of rules, by the child ; no, they would have
impeded his progress, and induced a mechanical mannerism, which
is quite ihe opposite of nature. In oral instruction nothing isiaken
for granted. ¢ Understandest thou 2 is the grand idea of the
teacher, in every department of stody. If yo. understand, then
demonstrate the fact. In the opposite course, there is no systema-
tic instruction. The book is all, to both pupil and teacher. If in
reference to the one the lesson is so learned that it is recited ver-
batim, the pupil is marked perfect, and he smiles complacently ;
the teacher also flatters himself that his duty has been faithfufl'y
done, and when the report is made to the doting parents, of the
- perfect ” boy, they felicitate themselves as most fortunate in
having such a scholarly son, and laud his teacher to the skies. But
let us pause a moment, and examine this case. The boy has
learned his lesson well eo far as memory is concerned. This is

roper, nay, indispensable ; but may not this be true, and yet we
gave not the most remote idea of the meaning of the same, or of
its use or application. A volume may be memorized and literally
recited without an understanding of its truth. A sentence may be
parsed, and the rules for the same roperly applied, anu yet it may
be purely a mechanical process. arithmetical problem may be
solved, and the answer obtained, without the power to analyze the
same, or give a demonstration of the (anciples involved in the
solution. I have seen a class, that had been through with their
arithmetic, and could recite their rules perfectly,
common problem in Fractions. When I expressed m¥ surprise at
this and inquired for the difficulty in the case, the reply was, ¢ we
don’t know the rule by which to work. If you will tell us the rule
1o which it beiongs, we can do it for we know all the rules of the
book by heart I Of how much value is such knowfedge ?

While books are indispensable, and rules in some cases may be
useful, it is clear to my mind that we can not depend upon these
alone. Lu the early stages of an education, the instruction -hould
bo mo-tly oral. The little one ghould find in the teacher hix book.
In the more advanced stages 1t is not so much required, especia ly
if the pupil has been perfectly jnitiated and thoroughly taught in
the rudiments. If the teacher keeps these considerations in view,
and is carefu) to remember that it is not his p.oper business to
communicate a vast amount of information, and make the head of
of his pupil a mere ¢« walkiug encyclopedia,” but to teach so that
he shall learn how to acquire and how to apply his knowledye
m the practical details of every days lif-, then he has taught to
good purpose. A teacher of this class is a bene'actor of hix race,
and is deserving of the regard and love of mankind. —Sup t Bulk-
ley’s (4th) Annual Report.

unable to solve a

Landscape in the Location of a School.

At this time, when public sentiment in our midst seems rapidly
assuming a more healthy tone, care 18 requisite lest reforms be pres-
sed to extremes, and thus the desired eud be thwarted. We are
happy to accord to Teachers® Institutes and Assceiations their full
share of credit in producir.g this better state ot feeling. They are
doing a noble and much-needed work ; but, laboring as they do to
inspire teachers with a love for their profes ion, and to arouse in
parents a deep, heartfelt interest in the education of their children,
from their efforts, new questions will arise, of moment to the cause
of education, but more properly discussed m a public jovrnal

——(And, Mr. Editor, permit me here toinsert a parenthesis. It
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scams to e that the ¢ spheres”? of the Inatitute and the Journal
are distinet, while, the cause is common ; that the former has to do
with the heart, the soul of education, while the latter should address
stgell more to the intetlect, the calm judgment, and provide for its
material wants. The Institute should e the poneer, and by ae-
wal contact with the teachers, warmthe heart, and arouse the ener-
108, thus creating a demand for furthier information, and then a la
¢ Bonngur,®? inform the people that ¢ the remaining chapters of this
story will be found in”? (TTee Journal of Lducation).

Of the results of this growing interest nons are more evident than
tho number of new school-houses going up in every section of the
State; and it would not seem amiss to present some thoughts in re-
ference to the proper location of such a building.

That a site may bs well adopted to tho purposes of a school-
building, it should possess these three essential qualifications :~
1. Fase of access ; 2. Perfoct salubrity jand, 3. Beouty of landscape.
Of these, the fitst two address themselves so directly to the seuses,
and seem so eminently practical, that they need no advocate. In
fact, so prominent do they appear, that the danger hes in their being
regarded as the only requisites. But because the third is not soap-
parent, it is r.one the less real.

We build school-houses for the aurpose of educating our cluldren.
Thoey are the theatres where we sope to develop their minds sym-
metrically, and, at the most impressible pertod of their lives, to sive
them characters such as shall make them, not only useful, but kap-
2y. Most thoughtful parents have concluded that something more
than a knowledge of aritbmetic 1s necessary. 'I‘hef' sce the defects
in their own education, and would gladly supply them in the train-
ing of their children. We think we may safely say, One of the
greatest defects in our national education is @ neglect to cherish a
ove of the beauliful.

The contented and happy Germans look on our careworn brows,
they read our books—even our poems—and deprecatingly say, ¢ You
are so practical” Qur own countrymen return from their travels in
Europe to deplore the lack of those little evidences of taste, to be
seen around the dwellings of the poorest in many patts of the Old
World. And why this lack? Ask the practical question, « Will it
not ¢ pay* to adorn, as well as to acquire ?

1t can not be that our people do not appreciate beauty. No peo-
ple on earth admire more a beautiful dwelling and grounds. The
great mstake is thai they are taught to regara them as belonging to
the wealthy alone—too expensive luxuries for poor people to indulge
in, And thus this gift, intended to produce only happiness, furnis-
hes another inducement to work for gain. It only increases the
l;xirsl fo!r wealth, which is already consuming the finer portions of
the soul.

That this is an evil, to be eradicated at once by setting the school-
house in the right apot, we would not be so foalish as to contend ;
but that we can do much, by a proper attention to landscape and
ornament, will not admit of a reasonable doubt. The very fact that
the school-house—in wiuch every family has an interest—stands:n
a fine grove, surrounded by shrubbery and flowers, will, of itself,
have an influence. But to have the child, the greater portion of each
day, surrounded bg such scenes—to have s hoursof labor cheered
by the singing of birds and the music of the wind in the tiee-tops;
10 have his hours of recreation devoted to beautifying the spor, un-
der the kindly directions of a cultivated female ; to fet the studerts

rove that they can, by their own exertions, make the place beauti-
ul—these and similar influences must have great weight in forming
the character of the future man or woman. Emulation will take a
new and lovely form. Practices begun at school will be continued
at home, and soon the yards in the vicinity will vie with each other
for beauty. With those students, the memury of school-days will
remain inafter life. They will seek for happmess in beauty around
them, and their own hands will fuarmish the means of gratification.
A love of home will be the natural consequence ; ond thus will be
raised at once a safeguard against vice, and a check to that roving
dislgosition so characteristic of our people.
o not then, in selecting a site for the new school-building, ne-
glect to provide for the education of the sensibilities. Better is it
y far that your children walk a little farther, than that they stop on
that barren sand-knoll, or on the dusty street-corner, or by the side
of that unsightly marsh. Better that yeu pay well for that beautiful
Iot, with the grove, and leave your pay well for wealth of a happy
hear.—(dickigan Journal of Education.)

Are Young Teachers Successful ?
By O. Hosrorp, A. M.
‘There aro many things to be considered in the discusston of this

uestion. The teacher’s work is of such a nature that, at first
thought, we ver?' naturally conclude, that the young teacher must,
fromn necessity, lail to do any thing worthy of the . me of a success.

Of all the arts requiting experience, uone cun ue (30r8 im* -
rative in its demands than the art of teaching. If, however, a
thororga examination should be made of reliablo school statistics,

ept or o series of years, it will over be found true that theie who
have becomo noted teachers, waore, in the earhest years of their
labor, successful instructors. Thus wo find facts to contradiot our
first impressions, and we are led to inquire into the reason of our
false conclusions.

There surely was o ...istake made in supposing that experience
was requisite to perfoct one as a teacher.  But the assumption that
ong must have experience as a teacher, before ho becomes qualified
to inatruct with any degree of success; was a great mistake. That
teacher issuccessful whothoroughly accomplishes the work ussigned
him. He may not have done the work in the best way; he may
not have been ablo to practice the most thorough econoaty, but the
work has been done, and well dore, ‘The results of m}y enterprise
deteimined whether it has been a failure or not. It is always
interesting to know that a given work has been parformed in the
best and most economical way, yet it does not 0 much concorn
us to know the manuer in which a given edifice 1~ erected, as the
fact that is . built and well built.

It is not pretended that the young teacher is as successful as he
will be after he _has had years of experience—that he will do hus
worl as economically ; but facts show that he does a noble work,
and does it well. In the development of every mind, facls first
attract attention. Theories to account for these facts, and their
true philosophy, come afierwards.

These facts inay be successfully communicated by those who
are ignorant of that methed which experience may reveal to the
best.” The mere child is eager to communicnte the new fact it
has just learned, and it does so tell s story that ali understand
the truth 5 so, many Voung teachers successfully instruct those
under their charge, in those branches which they themselves
undetstand. .

It is by no means true that the pupiis of those who are teachin
therr first schools are compelled to submit themselves to be pravtise
upon by a novice, and no one to reap a benefit save the unskillful
teacher. They are not to be tumeg off as the imperfect work of
an apprentice. .

Young teachers are not now compelled to enter qun their work,
entirely ignorant of its nature or requirements, Each one who
now commences his career of a teacher has the benefit of the sug-
gestions of many who have devoted their lives to the business of
teaching—who hava had a large and varied experience, and who
have given the rusults of it to the world. Teachers may, to 2
considerable extent, make this experience their own, and from 1t
they may not only take Innts and suggestions, but may take it, at
firsty as & guide in laying their plans, and in forming their own
mothods. .

It is true, this experience is theirs only as truth communicated,
not what they themselves have wronght out, yet it 1s a knowledge
which will enabl them to make any thing but a failure in their
first efforts at instructing. . .

Then, again, what one has leamed. he has had experience i
learning : he knows Zow he learned it ; he understands the difficult
Koinw, and how they were explained to his mind ; and he knows

ow to explein them to others. He has grasped the clue and safely
followed its leadings through the mazy labyrinth, and he is now
able to place the same clue into the hands of others, and bid them
follow ils leadings.

In thus speaking of young teachers, it will of course be under-
stood, that none are meant but those who have thoroughly mastered
the various subjects they propose to teach, It is often said that
such and such persons are very acceptable teachers, who have but
a mere smaltering of what they try to teach; that they have
retained their places term_after term. Yet nothing can be more
pernicious than to render important that facy, by calling it a suc-
cess. These take on the airs—I had almost said, of those who
knoto 5 but that should not be said, for those who know need not
the airs, but they take on airs as if they knew, and so tong as they
are able to keep up the show of knowledge, they seem to move on
the topmost wave-crest ; but the bubble must at_lenath burst, and
teveal the fact that the pupils have made no real progress. Their
heads are filled with a medley of false ideas, and it will cost-the
true teacher no little labor to clear away the rubbish and muke
ready for-a true work.

Bt in addition to a thorough familiarity with the branches taught,
an earnest desire 1o succeed must be-felt. That teacher, whether
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he be youn% or old, must of necessity fail, in whom this desire is
wanting, Tho circumstances 1 which the young teacher finds
himeolt placed ust, of necessity, be a strong stumulus to exertion,
The fact ho has had no experience tends strongly to urge hum to
earnest labor. The daily routme of duties will be pursued with the
utinost diligence. No careless work will be done. . From morning
until night the oye and ear will be open and the mind all alive. Thero
will bofolt none of that careless indifforence wlich familiany with
labor is apt to produco.

There is another fact to be taken into the account. The young
teacher comes fresh frem his books, wath his mind all Awako to the
new truths he has been learning 3 Inws which ho has never before
dreamed of, have just been reveated to him. How can it be other-
wise than that he will enter upon the work of instructing others n
these sama facts which so much nterest him, with an enthusiasm
such as thoese do not feel who have long been familiar with these
wuths.  Possessing this enthusiasm o fully himself, ho can not fail
to infuge it into his pupils.

There must also be a deep sympathy between the teacher and
the taught It is vain to talk of success where no such sympalh?v
exists.  This is the reason that many of humited education will
teach a botter school than others who aro far their superior in know-
ledge. A single o2se will illustrate the pomnt: A young lady J)re-
sented herself to the township board, for examination. In reading
and orthogruphy she sustained a medium axammation, but aside
from this there was a complete failure. The Amazon was descnibed
as rising n the Alps, flowing west, and emptying into the Pacific,
The Strait of Magellan she could not locate exactly, but she knew
perfectly well, ¢ for them was the Straits that Napoleon Bonaparte
crezend when he went to fight the Indians.” Of course no certifi-
cate could bo granted, yet great complunt was made, both by the
one examined and by the school officers, for she had taught an
oxcellent school in an adjoining tovn, giving universal satisfaction.
They had never had a person who so .nterested the school; the
parents could not keep the children ut home. She possessed, in
an eminent degree, those rare natural gualities which enabled her
fully to enter into sympathy with her pupils. Without this sympa-
thy there can be but limited success.

oung persons enter into the sympathies of the young more natur-
ally and readily than older persons. In this particular, they most
assuredly have the advantage over the older. It can wuot be denied
that they must experience many disadvantages, such as result from
a want of those quahifications which experience alor san give. Yet
these are by no means of such consequence that the young teacher
need despair of doing his work well. “He may look forward with a
fnd hope, and a full expectation, of complete success.

The teacher who is ever truly successiul, possesses largel’y those
natural gifts which make hum @ apt to teach.” These are Nature s
endowment. Howaver much they may be cultivated and improved
by exercise, they cin never be acquired. Nor can any attainment
be made which can_compensate for the want of these desirable
qualities. Ono destitute of these peculiar gifts can never make a
truly successful teacher, however liberal-lus acquisitions may be or
profound hus knowledge.—-Mich. Jour. of {2d,

Olivet, 1850,

Success attributable to love of occupation.

The great diflerence which we perceive in the success of people,
depends almost entirely upon the earnestness witlr which they pur-
sue their industrial callings. And that eamestness depends azain
upon the love for and engrossment by the pursv't in which they
are engaged. 1t is a bad sign when ‘2 man is .. >ar Jamenting
the difficulties of his avecation and wishing he were in any other
business than that which, for the time being , demands his
attention.

Those who expect to find any pursuit which is free fron, diffi-
culties, are grossly mistaken. Every occupation, prosecuted to
suceess, involves the overcoming of many obstacles, and the sur-
mounting of many impediments. Vher, we fancy that one parti-
cular busmess possesses all the dise. -~gements, and that the
avocations of others are all pleasant and wasy, we only exhibit the
narrowness of our minds and the feebleness of our observation.

We observe a mechanic working with great ease in his depant-
ment of handicraft, and rapidly producing the most beautiful forms
from the rudest material. His work looks easy. But who does
not krow that year after year of severe application and practice
were requisite to prepare for such speedy and beautiful exeention.
The lawyer addresses a jury upon & vast collection of facts, and

with surFassing eloquencoe stups the soplustrics away which have
beon artfully woven by the opposite counsol. Everybody admires
the akutl with which thus 18 done, and those who have not made
the attempt think it casy to nmitato it.  But lot them try, and they
would discover that years of close study and much logical culture
were nocessary n order that the effect might be produced.

So it1s m every oconpation. Iiase, skill, and graco in labor

come only from repoated strugglos, und after many failures, We
feel the  flioulties in our owat pursuits, but in the pursuits of others
we only witness the dexterity which the operator manifests.
Heuce wo misjudge and maﬁnify the vexations and difficulties of
our own avocations. But whenever we gt into this state of mind,
we may be sure that we are leavmﬁ the path which leads to the
goal of success. 1t shows that wo do not love our occupation ; that
we are not sufhiciently engrossed by 1t to deserve or coramand
success.

To the young, a love ol the purstut in vhich they are engaged,
is invaluable.” The moment they possess this ‘every obstacle
dimimshes in magnitude and power, until it becomes a pleasure to
atlack and overcome them. ~But when young meu ge through
their daily tasks simply becauso they feel they must execute them,
their avecation becomes dull and tedous, and they do not properly

erform their tasks. A boy in a store who @ s just as much as he
15 told to do, and not even that when he can shuk part of it, will
never make a good business man. Ho nover satisfies his employors,
never gets half the wages :hat he might, and by hig dilatery” and
shiftless method of doing lus work, makes his task twice asarduous
as 1t would otherwise be.

So it is with the man whe 3 prosecuting business on his own
account. If he defers it to us pleasures or recreations, his business
becomes annoymg and tresome. Ho loses customers and grows
careless. As his business decreases he becomes more and maore
disaflected, and finally retres a bankrupt ~nd in disgust with his
avocation. There 1s no remedy for this state of things but the cul-
tivation of a taste agnoax;ltxnﬁ to a passion, for the occupation which
we Pursuo for a livelihoed. And parents should be extremely
carelul, when solecting purswits for their sons, to see that thoss

ursuits are in accordance with the natural affimities v" these sons.

therwise they may squander away their time througu s languid
minonty, and on attaming full age they find themselves incapable
of any effective exertion.

The men who succeed 1n the world are those who are engrossed
in thoir business from the love which they bear to it. Labor to
them is not distasteful. It is ;'}!easumble, and oconstitutes their
business a sort of relaxation. They need no recreation, because
their business is 1n harmony with their inclinations. What were
difficulties once are now so casily and rapidly surmounted that they
forget thewr avecation ever presented anv unpleasant obstacles,
And such people do not have half the hard work in the world which
18 the lot of those who are restive in their occupations. The latter
have not only physical difficulties, but mental "aversions to over-
come, and these last fatigue and dex}ess to amuch greater extent
than mere physical labor.—Hunt’s Merchants’ Magazine.

Humility & Sign of Greatness,

1 believe the first test of a truly great man is humility. I do not
mean by humility doubt of his own power, or hesitation in speaking
his opimion ; but 2 nght understanding of the relations between what
he can do and say, and the rest of the” world’s sayings and doings.
All great men not only know their business, but know usuafly that
they know it; and are not only right in their main opinior., butthey
usually know that th-y are right in them ; on'y they do not think
much of themselves on that account. Arnolfo knows that he can
build a food dome at Florence ; Albert Durer writes catmly to one
who had found fanlt with Ins work, <« {1 cannot be tetter done ;”
Sir Isaac Newton knows that he has worked ont a problem or two
that would have puzzled any one else : only they donot expect their
fellow-men, therefore. to fall down and worship them ; they have a
curious undersense of powerlessress, feeling that the greatness is
not 7 them, but through them ; that they could not do or be any-
thing else than God made them. And they see something divine
and God made in every other man they meet, and are endlessly
foolish, incredibly merciful. The slightest manifestation of jealousy
or self-complacency is enough to mark a second rate character of
the mtellect. Ruskix.

Routine and Guessing in School.

. Almost every profession has its peculiar perils to the moizl and
intellectual nature of the man, and that of the teacher is by no means
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exempt from them. Besides the danger of growing arbitrary and
dogmatic, which ke ought 1o remember in his daily prayer, he is
particularly liable 10 become a routinist. A« he obtains experience
i his cathing, which 1s as valuable 1o haim as tothe physieian or the
lawyer, he may siuk intothat state of tndifference wheretn lus words
and his acts are lifeless; wherein he becomes a machine, and dis-
charges his duties asa grist-mill grinds corn. In this condition, he
is no long;er a teacher, for he does not teach ; he Wterally oniy ¢ hears
lessons.”” He puts questions, and, by a rort of mechanical skill, de-
termines whether the answers are right or wrong. He scolds and
frets from the force of habit, rather than because he is irntated by
the stupidity and carelessness of the scholar.

‘The calling of the teacher has been elevated to the dignity of a
profession, by the high character and qualfications of those whoare
engaged in it.  Eighteen dollars 2 month and ¢ boarding round,”
are obsole'e who think the teachers is a kind of drone, growing fat
and lazy on light work and leisure time. Laboring, on an average,
only five hours a day, and haviug six or eight weeks’ vocation in a
year, « is belioved that he has an easy ume, and gets double the
pay he ought to receive. This class of persons appreﬁcnd the schoot-
master to be a man whois paid one or two thousand dollars a year
for situng five hours a day in the school-toora, and there puttng
questions and hearing answers; who to vary the mouvtony of s
life occastonally flogs an unruly urclun, if he s net too tazy 10 exernt
himseif to this estent; and who s never called upon to make any
great exertion  who is not Dombey evough to - make an effort.”

The teacher may be grateful that tlus is not the popular opittion
of him and his duttes. That such a view prevails to some extent,
is not surprising, for there have been, and are still, many school-
masters corresponding to that description—a class of teachers whom
we have chosen to call reutintsts ; and we expect 1o find the word
in the new Worcester’s Quarto, when 1t 1s pubhshed.

The routinist 1s an okl stager. He has put out all the words i
the spelling book hundreds of times. He has travelled through the
readmg book, the geography, the grammar the lustorv, and the
arithmetic, i}l he knows them by heart. He has said about the
same words to class after class, for ten, t\\'cmi’, and even thirty
years. He has beaten outa path; and always walks in it, and never
wandess from it. lis mind is circumscnbed by the narrow hmits
he has assigned for lumseif. He never generatesan idea, and neither
borrows nor steals o:ie.

Human nature craves variety ; and the teacher who has not the
skill to diversify his daily path, must become a routinist, and be a
very dull, stupid person. If he is not intevested in his work himself,
he cannot kindle any enthusiasm in the minds of the pupils. Many
teachers believe that, when they have put the questious in the text
books, and received correct answers to them, they have done their
whole work. They are conscientious in the discharge of their du-
ties, and labor faithfully, in season and out of season, to accomplish
their object, which is simply o have the lessons recited with me-
chanical correctness.  Of course, this resnlt, though oblained ouly
by great exertion and by the exercise of much skiiful management,
is ouly a ~mail part of the teacher’s work. The mwnd of the pupil
is 1o be developped, as well as stored with facts and methods 3 and
thus is only partially done by mechameal reeitations. This machine
wark is not only @ waste of much valuable time, but 1t teaves the
pupil’s reasoning powers entirely unculiivated, and encowages a
kind of systematic cuessing, winch throws a cloud of uncertainty
around the simplest principles and p ocesses. The scholar never
:nows anything but words, and his wtellectual training is only the
cultivation of the memory.

In many schocls guessing is practised as an art. Years of exper~
ience renders scholars marvellously expent in the art; and it s
surpnising 10 observe how correctly 2 child can answer, and yet have
scarcely any real knowledge of the subject to which the questions
velate.  Of course the teacher must tolerate and encourage the prac
tice of guessing, or it could not prevail. Permitting scholars to « try”
two or three times in oral spelling, o1 upon questions that admit of
Lt 1wo or three possible ausiwers, 1s calculated 10 foster the habit.
In hundreds of words in the English lanzuage, scholars above the
primary school know that one of two or three methods of spelling
must be nght. Toe teacher gives out endeavor. The scholarspells
ity ¢e-n-d-c-a-v-c-r. The teacher says «wrong;” thenthe schollar
sruesses the finai sytiable is o-r, and guesses right.  The next time
the ward occurs. the pupil is no wiser than before, and has to o
through the same guessing process.  In respeet to all words in or
and er, *he same dufiiculty 1s presented, and similar difficulties
other classes ol words. Between 7 and 4, pk and £, s and o, ur and
cry L and &, and many other combinations, there ate only two choi-
ces, and & second tnal renders the schotar mfaithibic, and the art of
spelling becomes the ant of guessing.

But spelling is a mechanical art ; at lest, it is generally taugit as
such, and therefore the practice of guessing caunot be so irjurious
1 this as iy many other brauches.  In those studies wherewn the
answers to questions should be the resuit of a process of reasoning,
ihc habrt shoutd not be tolerated.  Let us ilinstrate with a grammar
esson.

Teachey. Children study their lessons. Pavse children, Peter.

Peter. Children is a proper noun,—

Teacher. Wrong,

Peter, Children is a common noun ; first person,—

Teacher. Wrung.

LPeter. Second person 3 sing—

T'eacher. It is not second person. .

Peter. I mean third person ; singular number,—

Teacher- Wrong.

Peter. Plural number ; neuter gender,—

Teacher. No.

Peter. Common gender ; nominative case to siudy. Rule: Pro-
positions govern the objective case.

Teacher. Wrong rwme.  The subject—

Peter. The subject of a finile verb is put in the nominative.

Of course, Peter understands the matier, gets 2 merit, and is a
very nice boy generally. Peter s a prodigy in grammar. In stating
the person, he had one chance wn three of guessing right the fist
1ime, one in two the second time, and was ¢ dead sure® the third
time. The number, gender, and case, were subject to similar
chances.

Guessing is a bad habit, and nome but 2 routinist will permit it.
The teacher should seldom say right or wrong, yes or no, or indi-
cate by laoks or mottons that the answer 1s correct orincorrect. The
question should cither be passud to the next, or the pupil be com-
peiled to reason out the auswer. These things encourage the prac-
tice of guessing. They are very convenient for the routinist, and
render school-teaching a comnparatively indolent occupation ; butthe
business of the true teacher is to teach, and he has something better
tudo than pracusing his pupils 1 finng chance shots.

In conclusion, we report an authentic case, i which the scholar
was disposed to guess, and the teacher was not disposed to permit
it. In the course of the recitation in geography, the pupils said that
contments were islands.

Teacher. Are both continents islands ?

Susan. They are.

Teacher. Is every island a continent ?

Susan. Yes, sir.

Teacher Did you ever sec an island?

Susan. Yes, sir.

Teacher. What island ?

Susan. East Boston.

Teacher. Is East Boston a continent ?

Susan. Yes, sir.

Teacher. Which continent is East Boston ?

Susan. The Eastern Contment.

Tz answer was enovgh to upset the throne of discipline, ana it
¢ brought down the house > Perhaps the scholar felt aggrieved,
and disposed to comptam that there were no such quesuons in the
book as those proposed. W. T\ A.—Mass. Teacher.

OFFICIAL NOTICLES.

PROTESTANT BOARD OF EXAMINER!: OF MONTRRAL.

His Excellence the Governor General in Council, was pleased, on the
271l instant, to appoint the l.everend George Cornish Member of the
Protestant Board of Examiners of Montres..

—

SCHCOL COMMISSIONERS.

His Excellency the Gevernor General in Council was pleased, on the

, 27th Justant, to make the following appointments of School Commissio-

ness:

County of Tamaska.—S1. ZEphirin. Mr. Damase Pavent.
L Eguply of Montmorency.—St. Pierre : MM. Frangois Fournier and Louis
achainc.

0 M b .

~t



E isdetermined not to tolerate it.
b moned to surender possession of the school house should do

FOR LOWER CANADA. 127

s

Oounty of Quebee.—St. Dunstan : The Revd. G. J. McGill and Mossrs.
Bdward Gosneld, John Cosneld, George Swith Samuel Taylor.

Oounty of Kamouraska.~Ste. Anuc Lapocatiere : Messrs, Josoph Dionne
apd Joseph Deslauricrs,

County of Lévi—St. Josoph :—3fr. Pierro Bourget. .

City of Quobec.—Catholic :—The Reverend Joseph: Auclair and Messys.
Jacques Crémazie and Buscébe Lemieux.

County of Rimouski.-~St. Anaclet - Messrs. Jean Corriveau, Senior,
Germaia Lepage, Antoine Michaud, Norbert Blanchet and Zéphirin Pi-

peau,

County of Artbabaska,~—Ohester West: Messrs. Ludger Labrache, Oli-
vier Bessette. [Commission of 23rd March, 1859, revoked.]

County of Beaucc.—St. Frangois: Messrs. J. B. Létourneauand Pierro
Boldue.

ERECTION OF A 8CHOOL MONICIPALITT.

flis Bxcellency the Governor General in Council was pleased, on the
22th Augst last—

1. To erect the townships of Charlevoir, Roberval and Quiatchouan,
county of Chicoutimi, into a separate Scholastic Municipality under the
name of the Scholastic Municipality of Ouiatchonan,

2. To crect into & separate Scholastic Municipality, uuder the name of
the Scholastic Municipality of St. Epiphany, that part of the townsbip of
Viger, county of Temiscouata, which runs from Isle Verte along the west
line of the Indian ground, and tke by-road (route) separating lot 36 from
Yot 37, in 211 the ranges of the said township situate in rear of the said
ground, and the first four lots ip all the ranges of the said township for-
wming part of the parish of St. Modeste.

SITUATION AS TEACHER WANTED.

Miss Couch, provided with a dinloma for elementary school, (McGill
Normal School,) is desirous of a situation. Apply to this office.
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To Our Subscribers.

We think it necessary to remind the subscribers, who
have not as yet paid us, that the subscription to this journal
is payable in advance. In giving this notice we would also
remind them that the Editors of this sheet have no pecu-
niary interests in its publication.

At the suggestion of several friends of Education, wesent
the first numbers of the third volume to several persons,
requesting  them to return the first number if they
did not wish to subscribe. Nearly all have continued to
receive our journa! and most of them have paid their
subseriptions. A few , however, after having received
the six first numbers, returned the paper. Weare obliged to
consider them as subscribers for the current year.

Anr Example.
The law which protects, so far as lies in its power, the

teachers from the caprices of certain commissieners, main-

tains, when necessary, the authority of the latter. When
ateacher is unjustly dismissed, or when his engagement
isnot renewed on the same terms, without the previous three

§ months’ notice, he has a right to be indemnified either by

the Educational Department, which retains the amount of
indemnity from the grant to the municipality, or by the

} decision of the legal tribunals. With these ressourcesagainst

injustice, he is inexcusable when he takes the law into his
own hands. This 1s often the case,and the Department
The teacher when sum-

so without delay. It is the property of the municipality,
governed by the commissioners, and it is absurd to try to
keep possession of a tenement against the will of the land-
lord. All the rights of o teacher, unjustly dismissed, are
resolvable into a demand for indemnity.

Lately a teacher, in the municipality of Masham, openly
opposed tha commissioners while exercising their lawful
powers; his friends joined him, a disturbance took place
and violent measures were even resorted to, to retain posses-
sion of the schkool house. Mr. McCord, school Inspector,
repaired to:the locality and in the capacity of Justice of the
Peace ez officio, held an inquest and imprisuned the teacher.
We hope that this example shall have the desired effect.
Besides the civil or the criminal proceedings to which the
teacher exposes himself, he may also be deprived of his
diploma for such misconduct.

The New Postage Law and the Educational
Departement.

As but few parties in correspondence with the Educational De-
partment comply with the new postage law in the pre-payment of
their letters, (thereby increasing the postage charge by nearly fifty
per cent.,) the eflect has been to swell umfuly this item of the con-
tingencies of the Department. It may be that this omission anses
from the impression that the official correspondence of the Educa-
tiwnal brancg ot the public service like those of the Cabinet Execu-
tive Departments, go free.  But this is an entire mistake ; as the
Educational Department forms an exception, and its contingent ex-
penses are proportionably increased by a charge from which the
other Pablic Departments of a similar character are exempt. We
would suggest, therefore, in future, that all corzespondence with the
Department be pre-paid, (as it is on letters, &e., going from the
Department,) and 1hat thinner paper be used in all cases. Several
letters occupying but one page have been Iately received written
onJarge, thick paper, and embracing four pages. Foolscap paper
shonld be used when practicable ; and only such portions of it sent
as may be written on.  All other portions have to be cut off when
the letter is filed in the Department. )

POSTAGE REDUCED ON TRUSTEES RETURNS.

The Hon. the Postmaster General has recently issued the fol-
lowing circular notice to Postmasters in Lower Canada: ¢ The
Half-Yearly School Retumns made by School Comunissioners or
Tivstees o the Suprrintendent ol ~ Schools, may, though the
printed form be pantly filled up with the names of the pupils and
the day- ol attendance, in writing, be transmitted by Po-1, in Can-
ada, as printed papers, a1 one cent cach, fo be prepaid by Stamps
I'heso returns, when sent through the Post, should be in wrappers
open at both ends.

SYNOPSIS OF THE NEW POSTAGE LAW.
(Extrscts from a Circular of the Postmaster~General addressed 1o Past-Nasiers.)

All Post Office rates and charges are, from the first of July n xt,
to be made and collected in decimal currency, substituting cents
for pence.

All letters posted in Canada, unpaid, for an?v place withi» the Pro-
vince, shall be charged seven cents per halt oz; but if prepaid,
they will pass at five cents, that being the decimal equivalent of the
present 3(5

Letters for Nova Scotia, New Brunswick, and Prirce Edward’s
Island, 5 cents per haif oz, with optional prepayment.

Letters for the United Kingdom prepaid 12} cents (71d), per half
oz, by Canadian Steamers, 12 cents (10d), by Cunard Steamers ; if
nEo! re{)’aid, a five of 6d. terling will becharged on their arrival in

ngland.

fellcm for the United States, (except California and Oregon,) 10
cents (6) per haif oz ; to Cahfonna and Oregon, 15 conts (9d). (Pre-
payment, wo suppose, optional ; the circular does not say.)

elters to all foreign countries, the same rate as at present, chang-

ing it mto cents.
e charge for regisiering a letter to any place in Bristish Nonh
America will be 2 cents, instead of 1d ;5 to the United Kingdom, 12}
cents instead of 73d ;5 to the United States, 5 cents instead of 3d. To
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all other places, the equivalent of the present rate in cents. Inall
cases, except to B. N. America, letters when registered must lave
both postage and registration fee prepaid.

Diop or Box letters, and all minor rates of a like character, to bo
charged 1 cent for evcrr Ad. now charged.

On Newspapers, published in Canmﬁt, and sent from the office of
publication to regular subscribers, the rate will b2, if paid quarterly
in advance, as follows :—

Per Quarter.

On a daily paper. . 2s. or 40 cents.
« tri-weekly. .. . 1g, « 20 «
¢ semi-weekly ....... 84. « 13 «
«weekly .. .. .. L.l 4d, ¢ 6} -

These charges can be paid either by the publisher, atthe mailing
office, or by the subscriber, at the delivering office. When the above
rates are not paid in advance, a charge of 1cent each number, or
3d for 5, will be made.

Transiemt newspapers must be prepand by a 1 cent stamp or they
will not be forwarded.

Newspapers from England by the Canadian steamers to passfree ;
those by the Cunard line, to be charged 2 cents each on dehwvery,
that being the American transit charge.

Newspapers from the United States are o be charged 1 cent each
on delivery.

Exchanges are to go free,

Periodical publications, not exceeding 30z. 1n weight, I cent each ;
aver 3 0z, 4 cents.  If prepaid by stamp, penodicats published 1n
Canada, weighing over 3 oz., 2 cents.

Periodicals devoted exclusively to Education, Agneutiure, Tem-
perance, ot any branch of science, to be sent trom the office of pu-

lication free.

Printed Circulars, Books, &c., sent from a Canadian office to any
place in Canada, B, N. America, or the United States, 1 cent each;
over 1 ounce in weight, I cent per oz. But these rates must be pad
in ADVANCE in Postage Stamps.

Parcels seat by Parcel Post to any place m Canada, 25 cents per
1b. ; 5 cents additivnal of regstered.

Postage stamps of tl.e respective values of 1, 5, 15, 124, and 17
cents, have been provided, and will be aliowed to pass for a time
after the fitst of July.

The Act declares that any of the following offences shall be con-
sidered a misdemeanor :—

To delay, damage, or destroy any parcel sent by the Parcel Post 5
to enclose a letter or letters, or writing to serve the purpose of a let-
tery 1 2 parcel sem by Parcel Post; to send a letter or letters, or
writing to serve the purpose of 2 letter in a newspaper, except 1n
the case of accounts and receipts sent by newspaper publishers to
their subscribers, which are allowed to be foldct;, in the papers.

Education in Uonper Canada in 185%.

We learn from the repoit of the Superintendent of Education for
Upper Canada that the total receipts of Common Schools moneys
n 1857 amounted 1e¢ £323,104 1s. 7d., being an increase of
£34,681 19s. on the receipts of the year 1856.

_‘The amount of Legislative School Grant apportioned to the Muni-
cipalitzes n aid of Common Schools in 1857, was £32,951 13s. 4d.
The law required an equal sun to be raised by Municipal assess-
ment o entitle the Municipalities 10 this 2id.” The sum actuatly

rovided by Municipal assessments was £61,954 1s.—£29,002 7s.

1. more than the law required, and an increase of £7,427 5s. 3d. | 478

on the Municipal assessment of the year 1856, The Municipalitics,

therefore, voluntarily assessed themselves in 1857 nearly twice the

?;mounl required by law in order to entitle them to the Legislative
rant.

The school section free school rates in 1857 were £146,285 13s.
3d., being an increase on those of 1856 of £10,930 19s. 4d.

The rate-bills on children attending the schools in 1857 amounted
to £33,621 13s., being an increase on those of 1856 of £2,658 8s.
11d. Even under the disadvantageous circumstiances under which
Free Schools are established and maintained—namely by an annual
voie at each schoel scction meeting—the public opinion of Upper
Canada in 1857 in avor of free, over rate-bill Schools was in the
proportion of £146.255 13s. 3. 10 £37,624 12s. Were this small
sum of £37.621 rused by a rate on property, instead of anchildren
attending Schools, afl the Common Schiools of Upper Canada wonld
be free. It is trae that less than one-half of the Schools are
actually free ; but in a_very large proportion of those in which a
rate-bill on children is imposed, 1t is very small—almost nominal.

The amount paid to teachers in 1857 was £215,057 16s., being an
ncrease of £20,136 16s. 3d. on that of the preceding year.

The amount paid for maps and other school apparatus in 1857
was £4,349, being an increase of £1,909 0s. 2.

‘The amount rarsed and expended for school sites and in the build-
ing of school houses in 1857, was £51,9726s. 5d., beingan increase
on that expended the preceding year of £9,164 17s. 4d. No aud 55
given for these purposes by tve Legislature. The whole is done
Ey voluntary assessments of Municipalities and school sections,

The amount raised and eapended fer rents and repairs of sciool
houses in 1857 was £9,401 13s. 4d., being a decrease of £795 3.
3d. This and the preceding item taken together show that fewe
school houses were rented, and more built and secured in 1857 ard
than in 1856.

The amount raised and expended for text-books and stationery
(that is by Trustees) fue! and other incidental expenses in 1857,
was £22,258 93, 5d., being an increase of £3,096 6s. 6d. For
these purposes no aid is granted by the Legislature.

The ba{)ances of school moneys in hand the 31st December, 1857,
amounted to £30,564 10s. 4d., being an increase of £1169 18s. 11d.
on those in hand at the end of the preceding year.

The total oxpenditure for Common School purposes during the
year 1857 was £303 10s. 10d., being an increase of £33,512 0s. 1d. -
on the total expenditure of the srcceding year. i

As the whole of the £303,039 10s. 10d. expended in 1857 for the
support of Common Schools, with the exception of between thurty
and forty thousand pounds, was provided by local voluntary assess-
ment or rates, it indicates not only the umversally powerful working
of this branch of the school system, but the progress of the public
mind in & primary element of educatio..al advancement—provision
for its rupport. And when the financial condition of the country is
considered during the last half of the year 1857—the part of the
year during which the greater part of the school rates are levied,
and nearly all of them collected—the fact that the receipts and
expenditures of the year are more than one hundred thousand doi-
lars in advance of any one of the preceding prosperous years, pre-
sents a remarkable phenomenon in the edueational history of Upper
Canada, aud an extraordinary contrast to its receipts m every othe:
branch of revenue and industry.

COMMON SCHOOL POPULATION.

The number of pupils between 5 and 16 yearsof ageattending the
schools 1n 1856, was 227,992 ; in 1857, 247,434—increase, 19,442,
The number of pupils attending school between the ages of 16 and
21 years, in 1856, was 23,1535 in 1857, 25,203—increase, 2,050.
The total number of pupils attending the schools, in 1856, was
251,145 ; 1n 1857, 272,637—increase, 21,492,

The number of boys attending the schools mn 1857 was 150,029—
increase, 12,609. The number of girls was 122,606— increase,
8,883. A much larger number of girls than boys attended private
scgools, as the law makes no provision for a higher class of girls’
schools.

The number returned as indigent children attending the schools
in 1857 was 4,820—increase, 725. This distribution does neot, of
course, obtain where the schools are free, as all children then
atlend them by right, and none 2s paupers.

TEACHERS, NUMBER, SE\, DENOMINATION; RANK, SALARIES.

The whote number of teachers employed 1n the courso of the
year 1857 was 4,083 (in 4,083 sections)—increase, 3%4. The whele
number of legally qualfied teachers reported was 3933—increase,

40,

Of the teachers employed, 2787 were males—increase, 165;
1206 were females—increase, 2293 742 twere members of the
Church of England—increase, 583 438 were Roman Catholics—'
increase, 213 1201 were Presbytenans (including all classes)—in-
crease, 296 ; 1165 were Methodists (including all classes)—increase,
63; 211 were Baplists—decrease, 133 57 were Congregationalists
—Jccrcasc, 35; 21 Lutherans—increase, 10 ; 35 Quakers—increase,
26, 85 roporteJ 2s Protestant—increase, 395 a few are retumed as
belonging to the minor derominations.

The whole number of teachers holding legal certificates of quab-
fication was 3933—increase, 475 ; 640 held first class certificates—
increase, 83 ; 2064 held second class certificales—increase, 318.
962 held third class ceiificates—decrease, 53. This is so far ez~
couraging. It 1s to be hoped that third class teachers will so0a
disappear antogether. The number of uncertified teachers reported
was 150—decrease, §4.

The highest salar_z

paid in auy County was £160;3 in a City
£350; in a Town,

003 in & Town Municipality, £137 in ar
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incorporated village, £200. Tho lowest salary in a County was
£24; 1n a City £48; m a Town, 35; 1n a Town Munie;pality, £50;
m an incorporated village, £75. The average salarics of male
teachers in Counties, with board, were £54—increase, £11 19s.;
without board, £96 12s. ; in cities, £129 17s.; in Towns, £118; in
Town Municipahities, $114; 1n ncorporated villages, £116. The
ave salaries of female teachers 1n Counnes, with bdard, were
£37 23. The average salaries of female teachers in Counties,
without board, were £51 18s, ; in Cities, £55 15s. § in Towns, £70
7s.3 in Town Municipalities, £61 14s.; in incorporated viltages,
£79 2. The average salaries of male teachers i Counties, Cities,
&c., were £115 Gs.—incrcase on those of the preceding year, £24
19s. The average salaries of female teachers m Countigs, Cities,
&co, 5\\'ero £63 10s.—increase on Lhose of the preceding year,
£10 5s.

Number of Schools, School Houses, Titles of School Property,
School Houses Built, School Visits, Lectures,
T%me Schools are kept open.

The number of school scction< in 1857 was 4017—increase, 383.
The number of schools reported, 3731—increase, 259. The number
of Schools open and not reported, 266. These, of course, dil not
share 1n the School Fund.

The number of free schools was 1707—increase, 444 ; tbe largest
increase, for any one year for several years. The number of schools
partly free was 1559—decreasa, 8. The number of schools with
one and three pence rate-bill per month for each pupil, 1354—in-
crease, 205. The number of schools with less than one and three

nce rate-bill per month for each pupil, was 444—decrease, 99.

rom these figures 1t appears that the highest rate-bill by law was
adopted in less than one-third of the schools; 3266, or about seven-
exgglhs of the schools are partly; that 1707 schools are entirely
free—uemng an unprecedented increase of 444.

The returns of school houses appear very imperiect, 87 not
having been reported at all, there having been reported 39 stone
school houses and 110 brick school houses less in 1857 than in
1856. The one or the other of these returns must be incorrect. The
aggregate number of stone schoo! houses reported was 2783 of
bnck school houses, 240; of frame school houses, 1425; of log
schoo! houses, 1542,

As to the title of school premises, the number of houses held as
freehold, was 2738—iucrease, 301 ; held by lease, 444—decrease,
25; number rented, 147—decrease, 178 ; not regortcd, 243.

Of the school houses bwift during the year, 2I were of brick—
merease, 7; 26 were of stone—increase, 203 55 were frame—
increase, 3; 27 were log—decrease, 473 not reported, 72 ; total
bmit during the year, 201 —increase, 8.

The whole number of schocl visits in 1857, was 49,196 —increasz,
5,090. The number of school visits by Local Superintendents,
(many of whom are clergymen,) was 7323—decrease, 222 by
clergymen, 4,025—increase, 608 ; by Municipal Counciilors, 1704
—decrease, 44 ; by Magistrates, 1631—increase, 138; by Judges
and Members of Parliament, 366—increase , 14; by Trustees,
17750—increase, 1460 ; by other persons, 16,325—increase, 3136.

The whole number of educational lectures delivered in 1857, was
2540—increase, 1173 lectures by Local Supenntendents, 2215—
increase, 2503 by others, 235—decrease, 133,

The average time dunng which 3458 ot the schools were kept
open in 1857, has been reported, and is ten months and 6 days—
increase, 4 days ; an average of two months longer than the schools
axehkepl open in either the State of New-York or the State of Mas-
schusetts.

SEPARATE SCHOOLS.

The establishment of the most of these schools 15 of recent date—
smnee the vehement agitation of the question—the greater part of
those established in former years having been discontinued.

The number of Roman Catholic Separate Schools in 1857 was
100—increase, 10.

The amonnt apportioned from the Legislative School Grant 1o
those schools was £2,128 15s. 10d.~—increase, £738 Bs. 9d

Tho amount raised by local tax on the su goﬂcrs of Scparate
Schools was £2,599 10s. 7d.—increase, £562 ? 5.

The amount raised by rate-bill on the children attending the Se-
parate Schools was £1,177 14s.—increase, £479 s 1d.

The amount subscribed by the supporters of Sepamte Schools
was £2,186 1s. 3d.—increase, £901 4s. 6d.

Total amonut recesved for the sopport of Saparate Schools was
£3,092 2s. 8d.—increase, £2,974 0s. 6d., or nearly one-thind.
Zchl:s l;u'gc increase 1s highly creditable to the supporters of Sepacate
wChiools.

q—
—

As to tho exrpenditure of these monoys,the amount pawd to teach-
ers was £4,185 17s. 6d.—increase, £1,600 14s, 6d. The amount
paido for other purposes was £3,406 4s. 8d.—increase, £1,373
ts. Qd.

The whole number of pupils in the Separate Schoois was 9,964
increase, 2,754, or more than vne-tlurd. — Canadian dierchant’s
Magazine.

Agricultural Edacation.

[We transier with great pleasure to our columns the tollowing
article, from one of our most valuable eachanges although 1t may
appear to reflect on the Educational Departments.  1We shalt state
at the same time that lectures on agriculture are given 1 two or
our Normal Schools and will soon, we uope, be mtroduced 1 the
other, and that in the preparation of a series of French readers for
Lower Canala, due attention will be paid to this all important
subject. The series of the Irish National readings m use m both
sections of the Province contains also usefal wnformations on sub-
jects connected with agriculture. There is in the Museum of the
U{)p.er Canada Department  fine collection of models ol agricultu-
ral implements, and m the depository of books, many works on
agriculture, and agricultural chemustry. In Lower Canada several
works of the same nature are distributed to teachers and to their
pupils as rewards. The college of St. Ann 1sopeming a schoot
of agriculture, one of the professors of which, Mr. Dumais, has
studied at the model farm of Mr. Per.ault, at Varennes. We admt
this 1s very little m comparisen to ali that remains 0 be done and
we ate glad that the subject shonld be agnated which we hope
will tend to procure to the Educational Depaniments the ways and
means of doing raore.]

Canada, and panticularly Wes ern Cauada, 1s pre-eminently an
agricultural country. Her broad lands now furmsh empioyment for
seventy per cent. of her population, while even those engaged 1n
other pursuits are mainly dependent upon the success of the larmer
for their means of support. The success of thus branch of 1ndustry
cannot then be a matter of indifference 10 any class in the commu-
mty, and we hail the increasing iterest that 1s beang mamlested
on this subject as one of the most cucouraging signs of the times.
Agricultural associations and agricaltural” journals now occupy a
prominent position, and have already conferred, and wust continue
to confer immense benefits upon those engaged in the cultivation
of the soil. It is, however, maiter for surprise and regret, that
while much has been done to stimulate the efforts of the agricul-
tnrists to greater proficiency in their honourable calling, Ittle or
nothing has been effected 10 2id them by a sound practical educa-
tion, to master the details of a science, of which, from circum-
stances beyond their control, nine-tenths of them are deplorably
ignorant. . .

In the principal agricultural countries of Europe, as well as m
many States of the American Union, agricultural schools and colle-
ges have been established, and the beneficial results of such msti-
tutions are already universally acknowledged. In Canade, however,
with all her hberality to agricultural wststutions, and afl her contn-
butions to provincial exhibitions, nothung has been done to lay the
foundation of agnicultural success, by x’m?aning 1o her young men
a knowledge of the simplest rudiments of the science.

+¢1s it not to be deplored,” says Inspector Crepault, in his Report
to the Chief Supermiendest of Schools for Lower Canada, « that
amongst our School books there is not a single page on the subyect
of agniculture; and this for children who are nearly all destined to
become farmers 7> And is it not stiil more strange, we may well
enguire, that in Upper Canada itself there is neither an sgricuitural
text-book nor an agricultural collegein the whole country.  Consid-
ering the class of settlers which compose the great bulk of our rural

pulation, this is indeed matter for surprise- Trainei. 10 othes
E?anchcs of industry in their native country, they have emigmated
to Canada with littfe knowledge of rural pursuits, and once burted
in the back woods of Canada, their means of increasing that knowl-
edgo is limited indeed.  Associated with neighbours only one ste
in advance of themselves, their whole-life becomes a conunucg
struggle, the hardships of which ate vastiy increased by the
absence of a praciical knowledge of agricultural pursuns.  To tlus
absence of a thorough acquaintance with the pnnciples of agncul-
tural science may be ascribed no. only many of the difficultics of
the early settlers, but the disastrons results of over-cropping, which
are now o painfully wisible in many parts of the proviuce.

Such being the position of Canada at the present tune, the nnpor-
tauce of agricul:ural education cannot be 100 strongly nnpressed
upon the public mind.  OQur system of national educition, howeves
hughly applanded, is sadly deficent m s respect. Qar young

men are trained in every other branch of knowledge but that which
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is to them of the highest importance. Nay, their whole course of
study is rather calculated to wean them from, than attach them to
agricuitural pursuits, and just in proportion to their educational
acquiroments, are they considered uufit to ¢ gage m them, Itis
surely time that an effort was made to bring ubout a state of things
more in accordance with the requirements of the country. A sownd
practical education is no less necossary to the success of the farmer
than it is 1o that of the merchant or professional man, and until
this ruth is acknowledged and acted upon. we must despair of
seeing the cuhtivation of the soil occupy that high position to which
it is tairly entit.ed. . .

The European traveller in Canada, while ho recognizes the fer-
tility of the soil, does not fail to observe the almost total absence
of that high state of cultivation which imparts to an English farm
its more attractive aspect. In the latter country, the improved
system of agriculture now parsued has rendered the cultivation of
the soil so attractive and remuperating, that notwithstanding the
exorbitant rents and taxes with which 1t 1s burdened, there is a
keen competition for every vacant farm. In Canada it is otherwise.
Many farms are at this moment unoccupied, winle our cities are
full of intelligent young men from the country, either in want of
employment, or wasting their ttme belund 2 counter, scarcely earn-
ing sufficient to meet their present wants, and uiterly hopeless as
to the future.

We are not insensible to the difficulties with which our Canadian
farmers have to contend. The high rate of wages, the distance
from markets, the ravages of the fly, and many other circumstances
combine to increase their risks and lessen their profits. But these
things so far from arguing against the success of improved meihods
of agriculture, are the strongest arguments in their favour, and the
clearest proof of their absolute necessity.

The means to be employed to accomplish the object we have in
view will readily sugge-t the~-elves to reflecting minds We
require an 1ntelligent treatise on agriculture as a 1ext-book in our
common schwols, and the estabiishment of one or more agricultural
colleges, wherte a practical as well as a theoretical knowledge of
the most approved system of agriculture covld be obtained on easy
terms. On this subject the Springfield Republican, (U. S.,)
remarks in a recent article :—

« A few years ago, a_noewspaper exclusively agricultural, was
considered 2 wonder. Now almost every public” journal has a
column or more devoted to this object. Academies and Colleger
whose prufessed object is to teach the young these things which
they will be called to practice when men, never thought they had
anything to do with agriculture. Now farm schools and agricultural
departments in institutions of learning are demanded and created.
Vestfield Academy has such a department, with a ten thousand
dollar endowment, and an agricuitural Jibrary containing almost
every work in English published on this subject. We hope to see
this old instituion and its new edifice filled by the sons cf farmers
and others who desire thorough agricultura: instruction.”

And the BtgF’alo Ezpress in recommending the establishment of
an agricultural school in that city thus writes:

¢« A school connected with an experimental farmm—and with the
means perhaps for conducting he operations of other healthy scient-
ific pursuits of practical life,—~would not only be immensely bene-
ficial as a much needed institution of practical education, but would
be superior to all others in point of mere theoretical efficiency.
The abstract studies of the school room would %ixin doubly in their
result from the invigorating exercises with which they were altern-
ated. The strength of muscle gained in the field, and elsewhere,
would be transposed into new powersof mind, The health of body
cnsured by such exercise would reproduce itself in the mental facul-
tics. And more thais all, the practical application of theoretical
knowledge, even limitedly, would tend to give a solidity, and sub-
tantial worth and meaning to all the acquitements of the scholar,
which nothing clse conld effect. It would make his education real,
sound, doubly profitable. Tt would serve to create a true sense of
the life objects of study ir the mind of ‘he student. it would give
that living and active realization of the purposes of cducation,
withont which the scholar is an automaton, and his education 2
mere *nechanical process. It would also, besides its comprehensive
influence upon the mind, work a great benefit to every distinct
faculty.  Applicd facts take a stong hold upon the mind, and the
application of truths and facts, tavght in the school room, could not
but invigorate tho memory. Thought too must be induced by the
demand tor J)raczic:n effort, and the furcible suggestions of practical
results 3 and the great—almost sole secret of successful education,
is the excitement of the mind to an active absorbtion and digestion

of the mental food bestowed upon it,—or 10 think for itself, and ana-
lyse and examine what is presented to it.

¢ But it is not necessary to discuss the benefits and udvautages
of a system of education which combines theory with practice, and
study with rational exercise. It must be admitted by all, that ay
institution upon such a plan would be far superior to any school for
mere absfract instruction, even withuu' tuking into account its
value to those whose after calling in life would be directly referrec
to, in the practical training and 1astruction given. The only 1ues-
tion which needa discussion, iz, whether the suggestion which we
have repeated cannot aud ought not to be acted upon. Whether
the city of Buffulo might nut lay claim to a proud honour, by retting
the example of foundiug such an in-titution upon the broad Lasis of
municipal support, and making it the crowning glory of her common
school system. Is it beyond %ler means, or are the advantages to
accrue beneath her attention and effort? A few acres of land w
some well chusen-locality in the adjacent country, would cost bu
little more than the fow feet necessary for a city school building.
The edifice required for the purpose need not—until tbe iustitution
has become an object of pride—be one of more than moderate
pretension and cost ; and the whole scheme might be so gradually
developed—1n proportion to the awakening of public interest and
favour,—that it would be scarcely felt by the community, as a
burden of expense. We can readily see how such an institution
might be built up for our city, aud become its chief boast and
greatest blessing; and we can see that sensible men ot wealth
would recogn ze its substantial advantages, and prefer for many o
their sons, such a solid education as it would furnish, rather thay
the classical cramming of a college, which makes more conceited
fools than trained imeﬁects, by half.?

It such institutions are censidered necessary in the neighbouring
States, and even iu those where the cultivation of the soil engages
but a small part of the population, surely they are still more soin
Canada, dependent as she is to so great an extent on the s :cess
of her agriculture.

It should never be forgotten in referring to this subject, that
hi-herto the rich products ot our soil have been almost entirely the
result of its natural fenility. Cultivation has done nothing toward«
improviug the land, but on the contrary, has, to a large extent, de-
stroyed its fertility. A continuance of this system 1s more to be
feared than all the scourges 1o which our crops are liable, and we
trust, for the interest of Canada, that a better system of agriculture
will be speedily introduced.—Canadian BMerchant’s Magazine.

Chronicle of the ¥War.

The Italian war having come happily to an end, after having
altered in a few weeks the map of Europe, we think it right 10 put
on record a chronicle of the leading events, as matter of teference
and general interest:—

JFPRELIMINARY BVENTS.

April 19, 1859.—First body of French troops leaves Toulon; Aus-
trian ultimatum dispatched from Vienna to Turin.

April 23.~It is received at Turin.

April 26.—The limit fixed by the ultimatum (of three days) expires,
Count Cavour declines the Austrian conditions ; statement
of the war question_addressed to the Corps Legislatif by
Count Walewski; French troops first cross Mont Cenis

April 27.—Revolution in Tuscany ; she Grand Duke retires: address
of Victer Emmanuel to hts army.

i‘l!E FIRST \WEEK OF THE \WAR.—THE AUSTRIANS ENTER SARDINIA.

April 29.—The Austrian declaration of war posted in Vienna; the
Austr: :ns, under Count Gyulai, pass the Ticino ; Marshal
Canrol.ert and General Niel reach Turin and assume com-
mand ftheir respective corps d’armée ; General McMahon
arrivesat Genoa; death of General Bouat ; appeal of Victor
Emmannel to the Ttalian people.

April 30.—The Austrians occupy Novara ; the French ambassador

uits Vienna; revolt of Massa and Carrara.

May I.—King Victor Emmanucl leaves Turin to take command of
his army ; tho Austrians occopy Moriara ; their steamens
seize the Sardinian ports on Lake Maggiore; three Aus-
trian vessels repulsed on the lake ; the Duchess of Parma
withdraws from the Duchy.
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May 3.—Manifesto of Napoleon 111, addressed to the Corps Legis-
latif; the Austrians pa-s the Po at Cambio; they ure
repulsed in an attempted crossing at Frassinetio; they
bumn the bridge over the Scuvia at f‘mcenza; tho Austnan
vanguard reaches Tionzano.

May 4.~ The conflict at Frassinetto continues ; the Austriuns,
passing the Po at Vacarizza, advance to Sale ; a cannonade
at Valenza.

June 2.—Garibaldi 1etinng before a powerful body of the vnemy,
attacks Laveno unsuccessfully 5 the Austrians attack the
allied outjosts at Robbio but speedily retreat ; the advance
of the ahies, under McMahon, enters Lombardy by the
bridge of Turbigo.

THE SIXTH \WEEK OF THE \WAR. =~ TH® BATTLES OF MACENCA AND
MALEGNANO.

THE SECOND \WWEEK OF THE WAR.~THE FRENCH EMPEROR p,(ocgms'June 3.~"Che Anstrians ilaslily evacuate Sardiuia; severe iction

TO TILE SEAT OF WAaAR.

May 5.—The Duchess of Parma returns to her capial.

May 6.—General Csaldini, 1ssuing from Casale, seizes a convoy of
the enemy.

May 7.—The Austrians repass the Po at Gerola.

May 9.—Imper:al decree establishing the Regency m France.

May 10.— The Emperor Napoleon IiI. and the Prnce Napolconi

Jerome leave Paris for the seat of war; the Austnans
completo a retrograde movement to the left of the Sesia.
May 11.—The Emperor embarks at Marseilles; the Austrians
pause at Vercelli, and return recounoitering parties to the
right bank of the river; they occupy Rivergaro.
May 12.—The Emperor lands at Genoa ; issues an order of the day
to the army.
May 13..~The English declaration of neutrality published.

THE THIRD WEEK OF THE WAR~~—THE AUSTRIAN RETREAT.

May 14.—The Austrians occupy Bobbio, and push their advanced
posts to Casteggio.

May 15.—The Frenchfmperor arriv s at Alessandria.

May 16.—The French squadron of Admiral Jurieu-Graviere anchors
})eTOre Venice ; the Emperor visits the outposts at Va-

enza. ’

May 17.—The Austrians threaten the bridge at Stella ; the Em-
peror visits the head-quarters of the K ng at Occimiano;
}he Austnians vanly atiempt to take the bridge at Va-
enza.

May 19.—The head-quarters of Count Gyulai transferred in retreat
to Gariasco. 1

THE FOURTH WEEK OF THE WAR.— THE BATTLES OF MONTEBELLO
AND VERCELLI.

May 20.—Speech of M. Kossuth on the war, delivered at London
Tavern; battle of Montebello; the Allies, numbering
6,300, under General Forey, defeat 25,000 Austrians under
General Count Stadion ; the Emperor visits Casale.

May 21.—The Picdmoutese, under General Cialdini, force the
passage of the Sesia at Vercell, routing the Austrians;
Garibaldi with his corps, leaves Biella, and marches for
Northwestern Lombardy ; the biockade of Vemce Esta-
blished.

May 22.—Death of the King of Naples.

May 23.—Garibaldi, passing the Ticino at Sesto Calende, defeats
the enemy and caplures Varese.

May 25.—Ganbaldi, auacked by the Austrians, beats them ; Colo-
nel Clhiristoforis, with a portion of Garibaldi’s force, beats
3‘1710 h:\u:luaus neat Sesto Calende; the Emperor at

oghera.

May 96,—The Emperor arrives at Vercelli; Garibaldi again beats
the Austrians at Matmate.

THE FIFTH \WWEER OF THE \WAR.~—THE BATTLE OF PALESTRO.

May 27.—Garibaldi marches upon Como; rapid movement of the
French army from the south to the north of the Po; Mon-
tebello and”Casteggio, evacuated by them, occupied by
the Austrians.

May 28.—Garibalds, beating the Austnans at San Fermo, orcupies
Como, Camerlata, and Lecco; Auvstrian vessels bombard
Canobbio, on Lake Maggiore ; the Valtetliue rises m insor-
rection.

May 31.—Baule of Palestro; the Allies, commanded by Victor
Emmanuel, attack the Ausirians; the Emp roro Aus-
tna, auended by Field-Marshal Baron Hess, arrive at
Verona.

June 1.—~The Allios defeat the Austrians at Palestro; Generat

at Buffalora ; Ganbatdi again wmarches upon Vasese, beats

the Austrians, and re-occupies it.

June 4.—The conflict at Buttalora concludes 1 a splendid victory
of the Allies at Magenta,

June b.—~Miian rises upon the Austrians; the garrison retires;
Victor Emmanuel prochaimed king; Lombardy annexed
1o Sarduna 3 Grand T'e Dewm at Yaris for the viclory m
Magenta,

June 7.—The Emperor and King enter Milan ; the Austrians cus-
tom-houses on Lake Maggore seized by Ganbaldes
corps,

June 8.—Gz§nbaldi pursues the Austmans, who retreat towards
Monza; preclamation of Napoleon 111. to the Ialians.

June 9.—Marshal Baraguay d’Hiliiers attacks the Austnans at
Malegnano, and afier u severe contest carries that post;
on the same day the Austrian Count d’Urban is beaten by
Marshal Canrober at Canonica ; the Austrians evacuate
Laveruo on Lugo Maggtore.

THE SEVENTH WEEK OF THE WAR.—TiIE RETREAT OF THEL
AUSTRIANS.

June 10.—Ganbaldi enters Bergamo; the Austnans evacuate
Pavia and Pracenzaj the Duchess of Parma arrives at
Verona.

Juue 11.—The Austnians evacuate Lodi; they also evacuate Bolo-
gna and Ancona; resignation of the Derby Munistry in

cugland ;3 Lord Palmerston invited to form a cabinet;
head-quarters of the French advanced to Gorgonzota.

June 12.—The vanguard of the Freuch army passes the Adda at
Cassano; the Sardinian army passes the Adda at Vaprio;
the Austrians complete the evacuation of the Papal terntory,
and aliso withdraw from Modena ; death of r’rmce Met-
ternich

June 13— The Austrians abandon Pizzighettone; Garibaldi at
Brescia ; Cremona and Bresciz declare for the King of
Sardinia; the Allied army passes the Sesia; General
d*Urban retires from Coccaglia.

June 14.— The Duke of Modena arrives at Mantua; D’Urban
occupres Cavriana, but evacuates 1t the same night ; revolt
at Venice.

June 15.~Garibaldi repulsed by an overwhelming force of the
Austnans at Castenedolo ; he retreats towards Lonato.

June 16.—General Count Schlick takes command of the second
Austrian arny, replacing Gyulai; the head-quarte-s of

Napoleon I11. removed to Covo 5 the Austnan i-lmperor at

Travigliato.

THE EIGHTH WEER OF THE WAR. — PREPARATIONS FOR THE FINAL
AND DECISIVE BATTLYE.

June 17.—The Austnans cccupy Montechiaro and Castighone ;
Kossuth leaves London tor Italy.

June 18 —~The Ewmperor and King enter Bresciaj the Austriavs

occupy the pass of the Stelvio; the Emperor Francis

Joseph reviews a portion of lus army at Lonato; he assu-

mes supreme command of the army.

June 19.—The third division of the Adnaue fleet sails from Toulon.

June 20.—The Austrians abandon Montechiaro, Castiglione, and
Lonato.

June 21.  The Emperor and King leave Brescia for the camp ; the
Austrans reoccupy Montecliaro and Castiglione; Fraucis

Joseph fixes his fxc:xd-quancrs at Viliafiunca.

June 22.—The French pass the Chiese at Monte-hiaro, and push 2
teconrumsauce as far as Gonoj e head-quarters of

Francts Joseph at Vallegio; Kossuth arrives at Genoa.

June 23.—~The Freuch Emperor ind the King urse 2 reconnmus-
sance ag far as Descnzano; the Aosrians i fuli lorce

Niel occupics Novar ; proclamation of the Emperor Fran-
cis Joseph to the Tyrolese.

Tepass the Ahincio, and occupy Pozzolengo, Soiferino and
Cavrian.
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THE NINTH WEEK OF THE WAR.— THE BATTLE OF SOLFERINO.—~ THE
ALLIES PASS THE MINCIOQ.

June 24.—Great battle of Solferino: 250,000 Austtians defeated by
the Allies, numbeniugz 150,000, the Austisaus sepuss the
Mincio; the allied head-quaners at Cavriana.

Juue 25.—Prussia propuses sn the Diet the mobihizauon ot the
Federal army ; retreat of the French troops at Brescia.

June 26.—Kossuth arnves at Parma, and after confernug with
Prince Napoleon, praceeds to the Imperial head-qnarters.

June 27.—A portion of Gartbalds’s troops, under Mayjor Medidi,
919"“1")' the pass of Tonal, between Val Canonica and the

'yrol.

June 28.—The allics, ciusag the Muiiw, enter e Vewtan
States.

June 29.—The vanguard of the Allies advances to Villairanca.

Tune 30.—The Imperial head-quaiteis 1enwved o Voita , thio cotps
of Prince Napolevu juins the wain budy of tlie alised army
at Vallegin ; the Sardinians commence the siego of Pes-
chiera; the new Brit.sh mimstry declares i Parhament
its determination to mamiam an wviolable neutrahty.

THE TENTH WEEK OF THE WAR,~—REPOSE AFTER THE BATTLE.

July 3.—The Emperor vemoves his head -quarters from Vol.a, aud,
crossing the Mincio, fixes them at Vallegio.

July 4.—Ten thousand French 1ivups janded at Lusswi-1iccolo, m
the Adnauc; Graud Te Deum tor the victory of doiterino
at Notre-Dame.

Tnly 5.—The Austrians retii from Bormio, alier  shaip acuun, 1a
which they are defeated by Ganlbaldi.

THE ELEVENTH WEEK OF THE WAR—~—IHEL ARMISIILE AND THE
PEACE.

July 8.~—Armistice concluded beiween the 1wo emperors at Vilia-
franca; Zara bombarded by the French frigate Imngpe-
tueuse.

July 11.~ Interview between Napoleon 1ii. and Francis Joseph;
the war tenininated by the peace o1 Viilatranea.
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EDUCATIONAL INTELLIGENCE.

—The last legisiature of Wisconsn, by a vote of mnetceu totnrteen in
the Sensate, and fifty-one to ten 1n the Assebly, bas enacted o School Li-
brary Law, with four promigent provisions. 1. It provides a permanent
Towan School Library Fund, by setung apart tor tiis purpose ten per
«ent. of the School Fand income, subject to apportionment 1 1860, and
annually thereafter, together with the proceeds of a special Stato tax, to
be levied cach year, of one teath of one mili on the doliar valuation of
taxable property. 2. It provides that tius tund shail bo set apart speci-
fically for establishing and replemshing Town School Labraries. 3. It
pruvides that the bouks for these ibraries siall be purchased by public
authority, and not by the local School Boards as heretafore. 4. It pro-
sides that an cxtra number of the Swate Laws, Journals, and Documents,
suflictent tosupply cach tuwn and city school hibrary in the State with a
set, sball be printed by the Swate Printer, and delivered to the State Su-
perintendent , and that these shail ne substanually bound, under the di-
rection of the Stato Superintendent, with the approval of the Governor,
at a cost not exceeding thirty cents per veolume, to be paid out of the
School Library Fund.—Mass, Teucher.

—The last legislature of Indiana, by altering four secvions of the Ge-
uera) School Law, bas made the schools town tnstitutions, and the trustee
for each township i3 now also the trusteo, tressurer, and clerh for school
purposes  Eacb schoo! of o town shall be kept an equal length of tim
without regard 1o the diversity su the number of pupils at the several
schools.

The Aonua! Report of the Superiutcuicuy of Puwlic iusituction,  To
the General Assembly,” appeared nearly a munth and s half after the
adjournment of the assembly, The number of children in the State i2
vpivards of 450,000 cchool districts 1,675, scliouls 6,850 , 1ale eachers
170n female teachers, 1,111 670 wew echuol huus s hinve beun ereeted
nal year, valued at$276,805, —ibid

—Qregon bas given the sixteentl and th.riy-sixin section of ali 1ands

in her territory for educational purpuses. A university has been opencd |
not far from Portland, in Washinglun «vuuis , but the bmlding 15 smalis Ssnacay, DaxisL & Lo., Steara Pranting Establist ment, 4, St.

and tho means of pmcunnﬁ bouks and good teachere are very hmited.
Rev. S. H. Marab, its president, is now in tho Eastern States with the
hiope of obtaining some pecuniary aid for that institution.

—It appears from the tables annexed to the Report of the Rev. Dr.
Forrester, Chief Superintendcnt of Education, for Nova Scotia, thut there
are in the province 1,123 schools which receive provincialaid, and which
educate 84,053 pupils, at an average cost to the provinco of 4s., and to
the people of 92 <id. per pupil. ‘The averago snFnry of cach teacher is
£38 26s. 11d., and the aversge duration of schools 93 months. There
are 51 Grammar Schools in the province. £6u0 have as usual, been ex-
pcg;]cd in the parchinse of school books, which are now almost entirely
uniform.

—From the 24th Report of the Comimssionus of Natinal Educatiou
in Ireland we learn, that at the end of 1857 thero were 5,337 schools in
operation, with an average attendance of 268,187 children, and an ave-
rage number in the rolls of 514,445, There wero 13 district model schools,
and 106 nativoal agricultural schools.  The total receipts uf the commus.
sioners amounted to £302,224, and their expenditure £259,425,

—Quite o progressive step Las been taken by the Sultan. He has or-
dered are-organisation of the Turkish schools, and that provision be made
for the education of girls. The Minister of I’u‘)lic Instruction, some.time
back, presented to the Sultan a complete gystem of education for males,
in which were introduced a2 number of amchorations adopted from Euro-
pean establishments. Turkish girls will not only learn all the works
executed with the needle, but reading, wniting, anthmetic, geography, and
Listory. In each of the thirteen sections of the Turkish capital, six pri-
wary schools are to be established ut unwe, and at a later period, one
superior establishment in each section, to complete the education of the
inferior schools.—(New-Yor/: Teacher).

— The Hon. Horace Mann, who has been for many years superinten-
dent of public instruction in the State of Massachussetts and who was
foremost in the establisbment of the system of common schools in that
state, departed this life, at Yellow-springs, Obio, on the 2nd August,
a§cd 63 years, Mr. Mann had been for some time president of the college
of Antioch in the State of Ohio. He will be deeply mourned by all whko
take an interest in the spread of popular education.

‘1
LITERARY INTELLIGENCE.

— By areturn tv an address from the Legislaiive Assembly to the
Governor General, of books published and copyrighted in Cavada, unde:
the Act 4th and 5th Victoria, cap. 60 (1841), showing the number regis-
tered in each year, names of nuthors and proprictors, by whom registered
end where printed, &¢.,we learn that from 1841, to April, 1859, the
number copyrigthted amounted to 165. Of these, 57 were published ot
Montreal, 47 at Toronto, 35 at Quebec, and the residue in other parts of
the Province. The greatest number in any one year were published in
1855. In 1841, two were copyrighied ; and there were 18 published in
1858, against seven in 1848.-~Upper Canada J. of Ed.

— A new french trapslation of the complets works of Shakspeare has
appeared in Paris It is by Mr. Frangois Victor Hogo, the eldest son of
the great poet Victor Hugo. Already bis fathor bad done a great deal
towards extending to French literature the influcnce of the drawmas of
Shakespeare, he i1s parent of the romantic school of literature in
France , and a great many of his poetical creations bear a strong res
semblance npotwithstanding 1heir originality to thoso of Shakes-
peare. _Imitations of Shakespeare’s plays bad been given former-
1y by Daucis, and recently by Alfred do Vigoy. Both were in verse,
and besides the great difficuities inhierent to a metrical translation,
the two autbors had thought it necessary to modify, in 4 great measare
those parts which to Freach taste wonld have appeared wild an
indecorous. The translation of M. Hugo is in prose and be bag overcome
s great many diflicultics and has madc it as literal as possible, retaining
at the same time as much of the beauty of the original ag could be
expected.

— Mmec Desbordes-Valmore died in the course of July last. She- 13
with Mdes Emile de Girardin, Lonise Collet, Amnble Tastu, and Ansis
Ségalas, one of the ferale autbore who in this century bave shed the
greatest lustre on French poetry and have contribated in giving it a more
homely and +1ore religious torn. She was bora at Doun: in 1756, and
was consequ: (tly 73 years of sgo. Her last work was published 1n 1856
and obtained + prize from the French Academy. Itis o volume of tales
for children, nder the title of Jeuncs létes et yeuncs caurs. Mme Valmore
excelled in tuxe kind of composition, and several specimens of her talent
may bo found in our French Journal dc I'lastruction Publuque. Ber first
volumo of poctiy was published in 1530.

— Mr. Thiers has just published the 1ith volame of his Historre du
Consilat ¢t de U Emprre, and Mr. Guizot, s 3rd volume of Mémoires de
inon temps. Both arc turning to 2 gooci accounut the leisure which tho
goverment of the Emperor has provided for them, although they may not
say as the Roman poet . Deus nobis ke otia fecut.

¥ancent Si.



