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MINUTES

OF THE

TWENTY-EIGHTH AN NUAL CONVENTION

OF THE

ONTARIO TEACHERS' ASSOCIATION,

Held in the Public Hall of the Education Department, Toronto, on Tuesday,
Wednesday and Thursday, August, 14th, 15th and 16th, 1888.

TuEspay, August 14th, 1883.

The Convention met at 11.15 a.m.

In the absence of the President, Mr. John Millar, of St.
Thomas, took the chair,

Mr. Duncan read a portion of Scripture, and led the Con-
vention in prayer.

The chair was then taken by Mr. J. H. Smith, President.

On motion of Mr. Duncan, seconded by Mr. Barnes, Mr.
Campbell was appointed Minute Secretary.

On motion to that effect, the Minutes of last meeting of
Association, having been printed and distributed, were considered
as read and approved..

The Secretary read the following communications :—

From Mr. Workman, regretting his inability to give a paper
on “Vocal Music as an Auxiliary in Teaching Language,” on
account of illness.

From the Managing Direetor of * The Niagara Assembly,”
inviting the Association to hold the next Annual Convention
upon the grounds of the Assembly. Referred to Executive Com-
mittee, on motion of Mr. MacMurchy, seconded by Mr, Doan.

From South Essex Institute, containing resolution regarding
cheap rates to Teachers while travelling during vacations.
Referred #go Executive Committee.

From Northumberland Institute, regarding Industrial Educa-
tion. Referred to Executive Committee.




MINUTES.

From Toronto Ministerial Association, regarding Religious
Instruction in Public Schools.

From Ryerson Memorial Committee, regarding representa-
tion at unveiling of Statue. Referred to different sections.

Moved by Mr. D. Fotheringham, seconded by Mr. S. Mc-
Allister,—That the Secretary of the Association be instructed to
acknowledge the receipt of the communication of the Toronto
Ministerial Association, and direct the attention of that reverend
body to the resolution of last and other years anent the subject
of religious instruction and Scripture reading in the schools of
of the country, as indicating fairly the views of this Association.
Carried.

Moved by Mr. A. MacMurchy, in amendment, seconded by
Mr. McPherson,—That the communication be referred to a com-
mittee to be named by the President, to report at a subsequent
session of this Convention. Lost.

Moved by Mr. P. C. McGregor, seconded by Mr., Houston,—
That the Convention meet each day at 2 p.m., and adjourn at
5.30 p.m., and meet again at 7.30 p.m., and adjourn at 10 p.m.

The Secretary announced the rooms appointed for the dif-
ferent sections.

Mr. Hendry, Treasurer of the Association, read his Annual
Financial Report. s J

Moved by Mr. Hendry, secofided by Mr. Hunfer,—That the
report be received and referred to a Committee to be named by
the President. Carried.

The President appointed the following Committee :—Messrs.
Barnes, McQueen, and Embree.

The Convention then adjourned.

AFTERNOON SESSION.

The Convention assembled at 2 p.m. -
Mr. J. H. Smith, President in the chair.

The President introduced Mr. Hoskin, Q.C., who in a very
neat speech invited the Association to a Garden Party at his
place on Wednesday at 4 o’clock.

Mr. A. T. Cringan was then introduced, who read an excellent
paper on ‘* Music in Public Schools,” and illustrated his system
by suitable exercises, with class in attendance.

Moved by Mr. Doan, seconded by Mr. Sinclair,~Tha£ the
thanks of the Association be tendered Mr. Cringan and pupils.
Carried.

Mr. Herbert C. Creed, Mathematical and Science Master i §

Normal School, New Brunswick, being introduced, briefly
addressed the Association, H

Loge ol ciiad gy *
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MINUTES. 7

Mr. Haultain read an essay “On the Preparation of Candi-
dates for Teachers’ Certificates.” The essay was then discussed
by Messrs, Dixon, Campbell; Pomeroy, Merchant, Millar, P.

cGregor, McAllister, Wilson, Squair, Embree, Knowles,
Strang, Dickson, and Mr. Haultain replied.

Moved by Mr. S. McAllister, seconded by Mr. D. H. Hunter,
—That a vote of thanks be and is hereby tendered to Mr. Haul-
tain for his address. Carried.

Moved by Mr. MacMurchy, seconded by Mr. Carry,—That
Mr. Merchant's address be given, but that the discussion on his
subject be postponed until the evening session. Lost.

Mr. Merchant addressed the Association on the changes in
the Constitution of the Ontario Teachers, with a view to make
it a representative body.

Moved by Mr. R. H. Cawley, seconded by Mr. Colin A.
Scott,—That in view of the general desire on the part of the
Local Associations to secure an efficient system o?)provincial
representation, a committee consisting of Messrs. Deacon, Foth-
eringham, Merchant, MacMurchy, McAllister, Alexander, Mc-
Pherson, Powell, Talbot, Sinclair, Munro, and the mover and
seconder be appointed to consider the question of representation
and to report to this meeting, at as early a moment as possible,
such changes in the Constitution as they may deem desirable.

Moved in amendment by Mr. A Barber, seconded by Mr. A,
McQueen,—That the discussion on Mr. Merchant’s subject be
postponed until this evening, and at_the close of said discussion
it be referred to a committee named by the President to report
to-morrow afternoon. The amendment was carried.

The following notices of motion were given :—

Moved by Mr. A. H. Plummer, seconded by Mr. A. S. Scott,
—_That this Association recommend that Geometry be again
placed on the curriculym for teachers' third class certificates.

Moved by Mr. Plummer, seconded by Mr. A. S. Scott,—That
the attention of the Hon. The Minister of Education be drawn
to the fact that on account of the examinations for teachers’
first class certificates, grades A and B, being held in May, many
who might desire to take these examinations are prevented from
doing so.

Mr. Woods gave notice that at the next session of the Asso-
ciation he will move,—That in the opinion of this Association
additional Normal School accommodation for Ontario is urgently
required.

Mr. Garvin gave notice that he will move at a subsequent
session of this Convention,—That in view of the rapid advance
in this Province of the Tonic Sol-fa system of vocal music—
there being not less than 30,000 pupils taught daily by this
method—this Association holds the opinion that Tonic Sol-fa
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should be placed on the same basis in our Public and High
Schools as the Staff Notation, and would recommend that a
Tonic Sol-fa reader or series of readers be authorized at an early
date by the Education Department,

Mr. Embree gave notice of the following motion,—That the
time of holding the meetings of this Association be changed to
the week beginning with Easter Monday, and that the Minister
of Education be requested to declare this period a vacation to
those schools whose teachers attend the meetings of this Asso-
ciation.

The Convention then adjourned.

EvVENING SEssION,

The Convention met at 7.50 p.m.

The President in the chair.

The 'Minutes of the forenoon and afternoon sessions were
read and confirmed.

The Auditing Committee reported as follows:—We, the
Auditors appointed by the Association, hereby certify that we
have examined the accounts and vouchers of the Treasurer and
find them correct.

C. A. BARNES, [
L. E. EMBREE, » Auditors.
R. McQUEEN, ‘

The report was adopted on motion of Mr. Doan, seconded by
Mr. Alexander.

The resolution regarding the Tonic Sol-fa system of which
previous rnotice was given was moved by Mr. J. H. Garvin,
seconded by Mr. Alexander McQueen. Carried.

The President then read the Annual Address, taking as his.
subject, “Our Educational System: its developments; its admin-
istration ; and its possibilities.”

Moved by Mr. Alexander, seconded by Mr. MacMurchy,—
That the cordial thanks of the Association be tendered to the
President for his instructive and eloquent address. Carried.

A discussion then took place on Mr. Merchant’s motion
regarding representation, which was taken part in by Messrs,
N. Campbell, McPherson, MacMurchy, Woods, McIntosh,
Dearness, Dixon, Embree, Clary, Munro, Alexander, Cowley,
and Strang, The President appointed the following Committee
to report on the matter at next session, viz., Messrs. Cowley,
Scott, Deacon, Fotheringham, Merchdant, MacMurchy, Mcs
Allister, Alexander, McPherson, Talbot, Munro and Sinclair.

The Convention adjourned at 10 o'clock.
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MINUTES. 9

W EDNESDAY—AFTERNOON SESSION.
!

"The Convention assembled at 2 p.m.

“T'he President in the chair.
~ IMt. Woods read a portion of Scripture and led the Conven-
tion in prayer.

Mr. J. H. Hill gave notice that he will move the following
resolutions at the next session of this Association :—

/(1) That in the opinion of this Association the present method
«of apportioning the Legislative and Municipal School Grants is
.unsatisfactory, inasmuch as the small section whose needs are
greatest receive but a small grant, whilst the large and wealthier
sections receive large grants,

(2) That these grants should be distributed with a view to
:secure : (a) Good equipment ; (b) The enforcement of the com-
pulsory clauses of the Public Schools Act; (¢) Toaid the smaller
and weaker sections.

(3) That we approve of the following method of distribution :
(a) That the apportionment be made but once in each year
«(30th June).

(b) That the schools be classified on the basis of equipment
into First, Second and Third Class, and, out of the total grants,
such sum  to be deducted as will give $12 to each First Class
School, $8 to each Second Class School, and $4 to each Third
Class School.

(¢) That the balance of the grant be distributed upon the
basis of the average attendance of only suc pupils as have
attended 100 days or over during the. year, ch average to be
taken from the annual report of the year pregeding.

(d) That no school employing but one teacher be allowed to
.draw from an average attendance of more than thirty-five pupils,
said average to be calculated from the total aggregate attend-
.ance of such pupils as have attended one hundred days or over ;

andl where more than one teacher is employed for no more than
an average of forty to each teacher.

Mr. D. D. Yule gives notice that he will move the following :—

That the Minister of Education be requested to substitute
_book-keeping for drawing at the Entrance Examination.

That rural school boards shall consist of six members instead
.of three (four forming a quorum).

That teachers holding a first-class certificate of any grade,
.and having an experience of ten years successful teaching in
_public school work shall be eligible to the position of Inspector
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of Public Schools by passing an examination bearing on the
work of the Public School Inspector.

That the Public School History is not suitable, and does not
meet the wants of teachers and pupils.

That a certain portion of history be prescribed for Entrance
Examination.

That the holidays commence on the 1st July and end on the
31st August, in towns, cities, and incorporated villages, and in
rural districts the holidays shall end on the third ‘Friday in
August.

That the Secretary be instructed to correspond. with steam-
boat companies with a view to arranging a teachers’ excursion
next midsummer holidays to Lake Superior.

That candidates at the departmental examinations having
taken 50 per cent on the whole, but having failed in one subject,
shall be considered as having passed the examination,

Mr. Fotheringham read the report of the Committee on the
Professional Training of Teachers, which was received and
ordered to be discussed this evening after Dr. Badgley's address.

The Committee on the Professional Training of Teachers
reported as follows :—

(a) Deficiencies which need to be remedied in the training
of teachers :—

1. Their training secures them little or no experience in the
work of ungraded schools.

2. They have little or no training and experience in actual
governing and classifying.

3. The non-professional training is not now given, as a rule,
with a view to qualifying for professional work.

4. The age now required for teachers entering the profession
does not guarantee sufficient maturity for its responsibilities.

5.\The low percentage now required to pass in the non-
professional examination does not protect against immaturity
of judgment and character any more than against imperfect
knowledge.

_ 6. Different standards in the professional examination in
different counties interfere seriously with the general efficiency
of teachers. i

7. The work of Normal Schools is not now sufficiently con-
fined to professional training, and especially to practice in
teaching.

8. The training of High School Assistants is not now ex-

tended over sufficient time to admit of adequate drll in the
theory and practice of teaching.
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Remedies suggested :—

1 (a) Require all Model School students, after a session at a
Model School, to serve for a year as pupil teachers under first or
second-class teachers, and thereafter to pass their professional
examination.

(b) During this year of service require a course of reading
and study, and at its close, an examination, in subjects on which
the Model School Master reports defective knowledge.

(¢) To induce Trustees to employ normal trained teachers
and pupil teachers as assistants, there should be a special grant
of say $50 per annum, either from a special fund provided by the
Government or out of the Legislative Grant, for every normal
trained teacher employed ; and say $25 for employing an under-
graduate of county model school as an assistant.

(d) The age before admission to the Model Schools should
be, of females, 17 years, and of males, 18 years.

(¢) Pupil teachers should be required to attend the Teachers’
Institutes and Conventions of their county.

2. A decidedly higher percentage for passing the now pro-
fessional examination should be required in Reading, Writing,
Arithmetic, English Grammar, Literature and Composition.

3. Unless a Central Board of Examiners to read the profes-
sional papers of Third Class Candidates be provided, the certi-
ficates granted in any county should ‘be valid in that county
only, unless indorsed by the Inspector of another county for
some school in his county.

4. The time now devoted in the Normal Schools to non-
professional work should be employed in practical teaching in
both the Provincial Model Schools and in’city and rural schools
to which access is practicable.

5. Until lectures on Pedagogics, accompanied with practical
work, are delivered in University College, the professional train-
ing of High School Assistants should be extended over at least a
year.

6. Only teachers of thorough professional training and leng-
thened experience should be employed in Model Schools.

75 1F arrangements could be made by which the Normal
School Masters should conduct Institutes and Conventions
throughout the Province, much would be accomplished towards
bringing the whole educational system into harmonious working
by placing most recent normal methods before the profession.

Moved by Mr. R, W. Doan, seconded by Mr. A. Campbell,—
That Messrs. Dearness, Dickson and Duncan be, and are hereby
appointed a Committee to collate the items in the Reports of
Delegates to this meeting. Carried.
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‘ Mr. W. T. Tilley read a paper on “ What Limitations are session ¢
Desirable in the case of Teachers’ Third Class Certificates.” informat
| Moved by Mr. Woods, seconded by Mr. Steele,—That the Normal
i discussion on Mr. Tilley's paper be adjourned until this evening, - the Assc
inasmuch as its recommendations are in the same line as Mr. Move
| Fotheringham’s report, to be taken up at the evening session. § N, Robe
} Carried. be adjou
Moved by Mr. McIntosh, seconded by Mr. Duncan,—That has been
| the thanks of the Association be tendered Mr. Tilley for his The
i i thoughtful and able paper. Carried the Com
| Mr. C. Carpmael, M.A., read.a paper on the “ New Time by claus
! Notation.” Move
Moved by Mr. Chapman, seconded by Mr. Dixon,—That the That the
* cordial thanks of this Association be tendered Mr, Carpmael for Move
his very able and instructive lecture. Carried. by Mr. 1
The Convention then adjourned on motion of Mr. Mac- a;ldhbek
Murchy, seconded by Mr. McKee. orthia
The
EVENING Skssion.
The Convention met at 8 p.m. ] 4
- The President in the chair.
The Minutes of two former sessions were read and confirmed.
Mr. G. W. Holman gave notice that at the next session he The (
would move the following resolutions :—rst. That it is the b
opinion of this Association each Public and High School should | The |
be supplied with a copy of the School Law and Regulations ; The 1
said copy to remain in" the School Room for reference by the
Teacher. 2nd. That it is the opinion of this Association, that The 1
each Public and High School Teacher should be notified of all on Addit
new regulations affecting Public and High Schools, either Mitchell,
through the Inspector or otherwise.
The Rev. Dr. Badgley delivered his lecture on Psychology. i A rep
Moved by Mr. Chapman, seconded by Mr. Deacon,— That
the thanks of the Association be tendered Dr. Badgley for his |
able and eloquent address on Psychology. Carried. 3 Pres
. Woods, seconded by Dr. Sullivan, moved the resolution Reco
regarding additional Normal Schools of which notice was given Corr
at a former session. Trea
The motion was discussed by Messrs. Woods, Barber, Dear- | Th
ness, Holman and Sullivan. ; Zt. £t
Moved by Mr. Strang, seconded by Mr. McPherson,—That "i?f:gcl'?ers
the discussion be continued for fifteen minutes after the usual b Pt b
usual time of adjournment., Carried. Ty
Moved by Mr. Embree, seconded by Mr. Powell,—That a we recorr

Committee of five be appointed by the President at the next the Cont
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session of this Association, the Committee to collect all possible
information respeeting the desirability of establishing additional
Normal Schools, and to report at the next Annual Convention of
the Association. Carried.

Moved in amendment by Mr. J. Houston, seconded by Mr.
N, Robertson, That the further discussion of Mr. Woods’ motion
be ddjourned till Professor MacVicar's paper on Normal Schools
has been read. Lost.

The Association then proceeded to consider the Report of
the Committee on the Professional Training of Teachers, clause
by clause.

Moved by Mr. H. Gray, seconded by Mr. A. D. Campbell,—
That the Report be amended by striking out clause one.

Moved in amendment by Mr. Alexander McQueen, seconded
by Mr. Fotheringham,—That the Report be printed in Minutes,
and be laid over for consideration at the next Annual Meeting
of this Association. Carried.

The Convention then adjourned.

/

THURSDAY AFTERNOON.

The Convention met at 2 p.m.
The President in the chair.
The Minutes of former meeting were read and approved.

The President appointed the following Committee to report
©on Additional Normal Schools, viz.: Messrs. Woods, Ballard,
Mitchell, Alexander, and the President elect.

A report of the Board of Directors was then read.

1. OFFICERS.
President, . . . MRr. F. C. PoweLL, Kincardine.
Recording Secretary, - Mr. R. W. Doan, Toronto.
Corresponding Secretary, MR. D. H. HunTER, Woodstock.
Treasurer, - - - - Mr. W, ]. HExpry, Mimico.

2. That the Secretary be instructed to acknowledge the re-
«ceipt of the invitation to hold the next Convention of the Ontario
Teachers’ Association at Niagara-on-the-Lake, and thank Mr.
Peake for the same, At the same time, owing to lack of infor-
mation in regard to various matters essential to a full attendance,
we recommend that no change be made in the place of holding
the Convention.
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3. That Mr. McAllister and Mr. Fotheringham be a deputation
to recommend to the Minister of Education that a' room be set
apart in the Departmental Buildings to be called the Redeption
Room, in which teachers and others connected with the educa-
tion of the Province shall have the privilege of meeting friends
and transacting business connected with their professional duties.

4. That we recommend to the Executive Committee for next
year, that instead of calling the whole Committee together in
November to prepare a programme for next meeting of the
Association they appoint a Sub-Committee of their number for
that purpose; but that, while only the expenses of such Sub-
Committee shall be paid, the other members of the Committee
shall be notified of the meeting, and shall be at liberty to attend
and take part in the deliberations.

5. That the subject of industrial training referred to in the
notice of motion by Mr. J. Houston, M.A., be placed upon the
programme for the next meeting of the Association.

6. That in view of the fact that sufficient time is not allowed
for the discussion of Reports of Committees and other important
matters, the incoming Executive be recommended to consider
the advisability of dispensing with evening addresses, other than

* the President’s, and devoting the evening .session to the regular

work of the Association. ;

7. That the sum of one hundred dollars be paid to the Ryerson
Memorial Committee in aid of the Ryerson Memorial Fund.

In amendment to the Report—

Moved by Mr. J. Dearness, seconded by Mr. P. Talbot,—
That the choice between Toronto and Niagara-on-the-Lake as
to the place of meeting next year be referred to the Board of
Directors with power to decide upon the place of meeting for
1889. Carried.

Moved by Mr. T. O. Steele, seconded by Mr. R. Coates,—
That the report of the Nominating Committee be amended
by the insertion of the name of Mr. Robert McQueen, of Kirk-
wall, in place of Mr. Powell of Kincardine. Carried.

The Report as thus amended was carried. s

Moved by Mr. R. Alexander, seconded by Mr. J. Suddaby,—
That the list of topics to be discussed at the annual meeting be
sent to the Secretary of each County Association as soon as
possible. Carried.

REPORT OF COMMITTEE ON REPRESENTATION.

Your Committee on Representation beg leave to report :—

1. That the principle of Representation be affirmed.

2. That each Local Association be entitled to send one
Delegate for every fifty members or fraction thereof to this
Association.
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3. That any five Delegates may demand a strictly delegate
vote upon any question that has been submitted by the Execu-
tive of this Association to the Local Associations.

And 'wé further recommend that this report be sent down to
the Local Associations for consideration. ;

Moved by Mr. R. H. Cowley, seconded by Mr. C. H. Mc-
Pherson,—That the report be received and printed. Carried.

Mr. Houston in behalf of Committee on Spelling Reform
reported progress.

Moved by Mr. W. Houston, seconded by Mr. James Duncan,
That the Committee on Spelling Reform be re-appointed, with
instructions to report at the next meeting of this Association.
Carried.

Moved by Mr. G. W. Holman, seconded by Mr. H. Gray,—
That this Association desires to place on record its high appre-
ciation of the kindness of Mr. and. Mrs. Hoskin, who so kindly
and courteously entertained the members of this Association at
such a pleasant Garden Party last evening, and hereby return
hearty thanks to them for the same, and that the Secretary be
instructed to forward a copy of this resolution to Mr. Hoskin.
Carried.

Moved by Mr. Embree, seconded by Mr., MacIntosh,—That a
Committee be appointed to consider the advisability of changing
the rule which now applies to the election of officers, and to
report thereon at the next meeting of the Association, the fol-
lowing to form the Committee :—Messrs, Smith, McAllister,

" Powell, and the mover and seconder. Carried.

Moved by Mr. Embree, seconded by Mr. McKinnon,—That
in the opinion of this Association it is desirable to hold its
Annual Meeting during the week following Easter, and that the
Minister of Education be requested to grant the whole of the
aforesaid week as a vacation in those schools whose teachers.
attend the meetings of the Association. Carried.

Mr. Thomas Shaw, Secretary, Farmers’ Institute, Hamilton,
read an able paper on “ Agricultural Education in our Rural
Schools.”

Hon. Mr. Drury gave a short address on the same subject.

After ‘a short discussion, it was moved and seconded, that
the thanks of the Association be tendered to Mr. Shaw for his
very able lecture on Agricultural Education, Carried.

The Rev. Prof. M. MacVicar read a valuable paper on “ The
Proper Functions of a Normal School.”
Moved by Mr. Munro, seconded by Mr. Chapman,—That

the thanks of this Convention be tendered to Dr. MacVicar for
his able and valuable address. Carried.
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The Hon. The Minister of Education favoured the Conven-
tion with an eloquent and suitable address.

Moved by Mr. Yule, seconded by Mr. D. Sullivan,—That
the Minister of Education be requested to substitute book-
keeping for drawing at the Entrance Examination, ' Lost.

Moved by Mr. Woods, seconded by Mr. Holman,—That all
notices of motions received and entered on the Minutes stand as
notices of motion for next meeting. Carried.

The Board of Directors recommended that a committee con-
sisting of two members be appointed by the President to make
arrangements for reduced rates of travel for teachers during the
holidays.

Moved by Mr. MacMurchy, seconded by Mr. Munro,—That
the report of the Committee be amended so as to read three
instead of two, and that the Committee be empowered to arrange
for Dominion as well as Provincial rates, having in view an
excursion to the Pacific Coast. Carried.

The Report as amended was then carried.

The President appointed Messs, MacMurchy, Munro, and
Fessenden, )

Moved by Mr. Doan, seconded by Mr. McMillan,—That the
thanks of this Association be and are hereby tendered to the
Hon. The Minister of Education for the use of the rooms in the
Education Department ; to the retiring President for the satis.
factory manner in which he discharged his duties ; to the railway
authorities for reduced rates to members in a'ttendance; and to

the publishers of the daily newspapers for full reports of the
meetings. Carried, -

After singing the National Anthem the

President declared
the Con\.rention adjourned.

—_——

MINUTES OF PUBLIC SCHOOL SECTION. ;i

‘August 14th, 1888.
The first meeting of the Public School Section of the Ontario
“Teachers’ Association was held . in the Public Hall, Education
Department, beginning at 12 o'clock, noon,

Inthe absenceof Mr. A, Barber, Chairman, Mr. A, McQueen,
London South, occupied the chair.

On motion of Mr. J. Duncan, seconded by Mr. W. F. Chap;
'man, the Minutes of the last Annual Meeting, as printed and
distributed, were considered as read and adopted.
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On motion of Mr. T. O. Steele, seconded by Mr. C. Mc-
Pherson, Mr. f Munro, was appointed convener of the com-
mittee on Public School Studies etc.

Mr. R. Alexander moved, seconded by Mr. J. Duncan ,—That
inasmuch as the first and last subjects on the programme are
similar in character, the papers on_these subjects be read and
discussed together at the open ng of the next session.

On motion‘the Section adjourned until Wednesday at g a.m.

‘SEconDp Day.
August 15th, 1888.

The Section met in the Public Hall, Education Department,
at g a.m., Mr. A. Barber, Chairman, presiding.

The meeting was opened with devotional exercises by Mr. R.
McQueen.

The Minutes of the previous day’s session were read and
confirmed.

Mr. R. Coates, Burlington, was introduced and read a paper
on “ Model Schools.”

Mr. A. Mclntosh, Toronto, then read a paper on * The Pro-
fessional Training of Teachers.”

On motion of Mr. S. B. Sinclair, Hamilton, seconded by Mr.
T. O. Steele, Parkdale, cordial votes of thanks were tendered
Messrs, Coates and McIntosh for their valuable papers.

A prolonged and profitable discussion followed in which
Messrs, Suddaby, Garvin, F. C. Powell, N. M, Campell, A. D.
Campbell, J. H. Wilson, Falconer, Alexander, McQuarrie, Hol-
man, Boddy and Embury took part.

Mr. J. Duncan moved, seconded by Mr. W. E. Norton, That
the papers read by Messrs. Coates and McIntosh be referred to
a committee named by the Chairman to report thereon at a
subsequent session. Carried.

The Chairman named the following as the Committee :—
Messrs. N. M. Campbell, Suddaby, Rannie, F. C. Powell, Coates,
Mclntosh, and A. D. Campbell.

Mr. ]. Suddaby moved, seconded by Mr. [. Munro, That the
Executive Committee be requested to have the papers read by
Messrs. Coates and McIntosh printed in the Minutes of the
General Association, and that the essayists be requesced to
furnish the papers for that purpose. Carried.

On motion the Section adjourned until Thursday morning.
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THirD Dav.
August 16th, 1888,

* The Section met in the Public Hall, Education Depart-
ment, at g a.m., Mr. A, Barber, Chairman, presiding.

The meeting was opened with devotional exercises by Mr. J.
Duncan.

The Minutes of the previous day’s meeting were read and
«confirmed.

On behalf of the committee appointed on Wednesday, Mr.
‘Suddaby presented the following report, which, on motion, was
received and considered clause by clause:—

(1) That no candidate be allowed to attend a County Model
School, till he has passed the non-professional examination for
a second class certificate.

(2) That no male be permitted to enter upon his Model
School course till he has completed his 1gth year, and that no
female be permitted to enter upon her Model School course till
she has completed her 18th year. ~

(3) That the training of candidates for third class certificates
be extended to one year.

On the motion to adopt clause 1, Mr. N. M. Campbell moved,
seconded by Mr. C. McPherson, the following amendment:—
That third class certificates be local instead of provincial, and
that Boards of Examiners have the power to say whether the
qualification for entrance to County Model Schools be second or
third class non-professional standing.

Both the amendment and the clause were declared lost.

On the motion for the adoption of clause 2, Mr. R. Alexander
moved, seconded by Mr. N. M. Campbell, the following amend-
ment :—That the students-in-training before the close of the
Model School term shall have attained (males) to the age of
twenty-one years, and (females) to the age of twenty years,

The amendment was carried.

On the motion for the adoption of the third clause, Mr. H.
Beaton moved, seconded by Mr. L. Gilchrist, the following
amendment :—That the Model School term be the same as
required for second class certificates.

The amendment was lost and the clause carried.

Moved by Mr. W. E. Norton, seconded by Mr. J. W. Garvin,
that the following clause be added to the report, viz.—That in the
event of the professional training of third class teachers being
extended to one year, the certificates be valid for five years.
Lost.
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MINUTES. 19

On motion of Mr. J. Suddaby; seconded by Mr. N. M. Camp-
bell, the report as amended was adopted.

Moved by Mr. H. Gray, seconded by Mr. C. S. Falconer,—
That the examination of the papers for third class professional
certificates be performed by a Central Committee of examiners.
Lost.

The election of officers was then proceeded with and resulted
as follows:—Chairman, J. A. Brown, Whitby; Secretary, W.
Rannie, Newmatket; Directors, Jno Munro, Ottawa; S. B.
Sinclair, Hamilton; F. C. Powell, Kincardine; A. Mclntosh,
Toronto; J. H. Smith, Ancaster.

Legislative Committee :—R. W. Doan, S. McAllister, W. F.
Chapman, Toronto.

Mr. R. Alexander was chosen as representative at the unveil-
ing of the Ryerson Memorial Statue.

Mr. J. Munro, Chairman of the committee on Public School
Studies, etc., reported progress, and asked for further time to
consider the subject, which, on motion, was granted.

On motion of Mr. R. Alexander, seconded by Mr, W. Rannie,
Mr. T. Duncan was added to the committee on Public School
Studies etc.

Mr. S. B. Sinclair, on behalf of the committee on *equival-
ents” for first class A and B certificates, appointed last year,
reported progress and asked further time for consideration, which,
on motion, was granted. (

The Chairman announced that Messrs. Osborne and Parlow
were unavoidably detained from attendance at the meeting of
the Association ; consequently the discussion of the subjects to
have been introduced by them was postponed.

It was agreed to extend the time for the reading and the
discussion of the paper to be read by Mr. Barber, if necessary,
till 12.30 p.m.

Mr. A. Barber then read his paper on ¢ The Teacher’s Idea
of Inspection.”

Moved by Mr. W. E. Norton, seconded by Mr. C. McPherson,
—That a hearty vote of thanks be tendered Mr. Barber for his
able, instructive, and interesting paper. Carried.

Moved by Mr. J. Boddy, seconded by Mr. W. F, Chapman,
—That the Execufive Committee be recommended to secure the
publication of Mr. Barber’s paper in the Minutes, but in the
event of their not being able to secure such publication that the
paper be sent to some educational journal. Carried.



vl

20 { MINUTES.

Moved by Mr. R. Alexander, seconded by Mr. T. O. Steele,
—That the Legislative Committee of this Section be requested
to collate and bring before this Association all laws and regula-

tions which have reference to the Superannuation Fund.
Carried.

On motion the Section adjourned.

A. BARBER,

J. A. Brown, Chairman.

Secretary.

HIGH SCHOOL SECTION,

! Avucusr 14th, 1888.
The High School Section was called to order at 12 o'clock,
John Millar, B.A., in the chair. 1. J. Birchard, Ph.D., Secretary.
The minutes of the former session being already in print,
were assumed to have been read and confirmed.

The Chairman called upon J. W, Connor, B.A., of Betlin,
who read a paper on « Preliminary Professional Examinations.”
This was followed by discussion, in which Messrs. MacMurchy,
McGregor, Houston and Spotton took part.

It was then moved by Mr. Connor, seconded by Mr. Mc-
Gregor,—That this Section request the Law Society to give
up holding the preliminary examination by its own examiners,
and to insist, in every case, on a certificate of having matriculated
in arts in some University in Ontario or Great Britain. = Carried.

A notice of motion was given by Mr. Houston, regarding a
memorial to the Senate of the University of Toronto, asking for
certain changes in the curriculum.

A vote of thanks was passed to Mr. Connor for his paper,

after which the Section adjourned to meet at g o’clock on the
following morning. @

a

AvgusT 15th, 1888,

The Section was called to order at 9.15.

The President in the chair.

The minutes of the former session were read, and approved.
A committee consisting of Messrs. Embree, MacMurchy and

Dickson, of Newmarket, were appointed to bring the matter

referred to in Mr. Connor's resolution before the attention of the
Law Society.
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The matter of High School Text Books was then intro-
duced by Mr. Strang, of Goderich. A discussion followed, in
which Messrs. MacMurchy, McBride, Houston, Birchard, Mc-
Gregor, Scott, Hagarty, Embree, Pomeroy, and Woods took
part. v

Moved by Mr. Spotton, seconded by Mr. MacMurchy,—That
it is desirable that the practice of the University Senate in pre-
scribing texts several years in advance should be followed by the
Department in regard to texts to be used for teachers’ examin-
ations so far as these are not already dependent upon the uni-
versity list. Carried.

Moved by Mr. Woods, seconded by Mr. Strang,—That, in
the opinion of the High School Masters of Ontario the declaration
regarding the use of authorized text books in High Schools,
now required to be signed by principals and trustees, is unneces-
sary. Carried.

Moved by I. J. Birchard, seconded by P. C. McGregor,—
That whilst we recognize the necessity of prescribing a list of
books, authorized for use in Forms I. and II. of High Schools
and Collegiate Institutes, in the opinion of this Section the
choice of the books to be used in the higher work—viz., for
Junior Matriculation, with Honours, and for Senior Matriculation
(Pass and Honours)—should be left"to the choice of the prin-
cipal and masters concerned. Carried. :

\ 9
A paper on “ The University Curriculum ™ was next readl by
Mr. J. Henderson, M.A., Principal of St. Catharines Coll. Inst.

The Report of the Committee appointed last year to con-
sider the University Curriculum was read by Mr. Henderson.
This was followed by discussion, in which Messrs. Strang, Em-
bree, Merchant, Hagarty, Woods, Dickson, Houston and Squair
took part. The adoption of the Report was moved by Mr.
Henderson, seconded by Mr. Spotton.

Moved in amendment by Mr. Seuair, seconded by Mr.
Dickson,«That the Report be read, clause by clause. The
amendmentiwas carried. The several clauses were read, and
the following 3vere adopted :

I. Classics.—(1) That the proportion of marks given at
matriculation be divided as follows: One-third for prose, one-
third for sight translation and grammar, one-third for translation
of prescribed work.

(2) That an easy pass paper in Greek grammar be set both
in matriculation and at the first year for those taking Greek.
At present Greek grammar is sadly neglected from the fact that
students are not required to pass in it.

(3) That easy sentences in Greek prose be exacted from all
candidates based on the work read.
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(4) That fewer authors and more of each be exacted in the
pass course. \

(5) That the Honour work for the first two years of the course
be sight translation from special authors. Such as Cesar,
Virgil's Zneid, etc., in the first year for Latin, and from Plato’s
simpler Dialogues, Lucian’s Dialogues, etc., for Greek; in the
second year from Horace and Livy 1n Latin, and from Homer’s
Odyssey and Heroides in Greek.

(6) That sight passages be given in the pass course for ma-
triculation in both Latin and Greek, but that such sight passages
shall be short sentences selected from the authors read in such
course. ’

(7) That examiners should have due regard to syntax in set-
ting papers for Latin and Greek grammar, and that they should
avoid making such papers a collection of exceptional examples
in accidence.

(8) That the pass work in Greek should be confined to Xeno-
phon (two books), and that Greek grammar should be exacted
from all candidates in Greek.

11. Mathematics.—No change was recommended in the ma-
thematical course. ‘

111. History and Geography.— That ancient historyan d
geography, English history and modern geography.be not
crowded into one paper as at present, but divided into two
papers.

IV. Modern Languages.—(1) That the marks given for sight
translation, prose and prescribed work, be the same as those
given for the classics. .

(2) That the Honour work consist principally of sight trans-
lation, prose and grammar.

(3) That sight work be given in the pass course, and the
marks given for this count equally in proportion with those
given for prescribed work.

V.—(1) Science should have a greater value given to it at the
matriculation examination.

(2) As chemistry is now compulsory for second class certi-
ficates, it should also be compulsory for matriculation.

(3) The consideration of the courses in botany, physics and

zoology was deferred for the present.

The following motion, of which previous notice had been
given, was then introduced: Moved by W. Houston, M.A.,
seconded by D. H. Hunter, M.A.,—That a committee consisting
of Messrs. Embree, Spotton, Connor, Strang, Millar, Paterson
‘and Woods be appointed to draft a memorial to the Senate of
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the University of Toronto asking for a modification of the Eng-
lish Course in the Arts Curriculum, with a view to making it
more useful as a preparation for teaching English in secondary
schools, The Committee to report to a future meeting of this
Section during the present session. Carried.

The Section then adjourned till the following morning at
g o'clock.

AvcusT 16th, 1888.

The Section was called to order at g.15 a.m.

In the absence of the President, Mr. H. I, Strang was elected
to the chair until the arrival of the President.

The minutes of the former session were read and confirmed.

A letter was received from Mr, Seath, High School Inspector,
enclosing a short paper on ‘ Zoology for High Schools™ from
Prof. Ramsay Wright. ,

Moved by Mr. Strang, seconded by Mr. Hunter,—That the
further consideration of the paper just received be deferred until
the Biology in High Schools is taken up by this Section.—
Carried.

A Report from the Committee appointed to consider desirable
changes in English in the University Curriculum was read by
Mr. Embree. The Report- was received and read, clause by

‘clause. The following are the clauses adopted :

1. That wherever English is prescribed for pass, the critical
reading of prose texts for grammatical and rhetorical purposes
form part of the work. .

2. That at the Junior Matriculation and the First Examina-
tion, only authors of the nineteenth and the latter part of the
eighteenth centuries be selected in both prose and poetry.

3. That fewer authors be prescribed in each year and that
more be taken from each author.

4. That Chaucer and the older texts including Anglo-Saxon
be prescribed as part of the Honour Work of the later years in
order that intending Teachers of English may have opportunities
of mastering the philology and historical grammar of the lan-
guage without memorizing from text-books.

5. That all students of University College and the University
of Toronto be required to take Pass/English for the first three
years of the course.

Moved by Mr. Strang, seconded by Mr. Henderson,—That
in the opinion of this Section it is greatly to be regretted that
Examination Papers of so retrograde and objectionable a char-
acter as the Third Class Latin and French Grammar Papers
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should have been set at the recent Examinations, and this Section
trusts that in future more careful supervision will be exercised
in order to prevent such papers being set. Carried.

Moved by Mr. Embree, seconded by Mr, Merchant,—That
Teachers skilled in teaching the several subjects in the High
Schools have the preference as Examiners of the papers of
Candidates for the Departmental Examinations. Carried.

Moved by Mr. Embree, seconded by Mr. Henderson,—That
a Committee be appointed to press upon the notice of the Min-
ister of Education the views of this Section as expressed in the
several resolutions passed by the Section, 'Carried.

The Committee appointed consisted of Messrs. Merchant,
Strang, Embree, Henderson, MacMurchy, and the Secretary.

Moved by Mr. Dickson, seconded by Mr. Brydon,—That this
Section place on record its disapproval of the practice of pub-
lishing comparative lists of successful Candidates as necessaril
indicative of the efficiency of the Schools and that we as HigK
School Masters employ our best endeavours to create a better
public opinion in regard to this matter. Carried.

Moved by Mr. Strang, seconded by Mr. Hagarty,—That in
the opinion of this Section the Third Class practical literature
paper set at the recent Examinations was not only of too diffi-
cult a character in itself for Candidates of that grade but was
really harder than that set for Second Class Candidates and that
it is desirable that more care should be exercised in grading the
difficulty of the papers in English Literature. Carried.

Moved by J. Houston, seconded by J. Henderson,—That the
work in prescribed texts for Third and Second Class Teachers’
Examinations should be made to correspond in English prose
and poetic literature in French and in German as is now the
case in Latin. Carried.

ELECTION OF OFFICERS.

The following officers were elected for the ensuing year; the
Chairman and Secretary being elected unanimously upon nomi-
nation, and the Executive Committee by ballot :

Chairman. . .... SamueL Woops, MLA........ London.
Seorstary ... ... I. J. BircHaRD, Pu.D........ Brantford.
L.E.EuMBreEg, MLA......... Parkdale.
O ebtars H. B. Srorton, M.A.. .. ....Barrie.
o7+ J. E. DicksoN, BEA o ns Newmarket.
J. HENDERSON, MLA......... St. Catharines.

A.MacMurchy, M.A., Principal, Toronto Collegiate Institute,
was elected a Representative of this Section to be present at the
unveiling of the Ryerson Memorial Statue.
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After the election of officers Mr. Millar retired and Mr.
Woods took the chair, when a vote of thanks was tendered Mr.
Millar for the efficient and courteous manner in which he had
discharged his duties as Chairman during his term of office.

A paper on Biology in High Schools was read by Mr. C. A.
Scott, B.A., Ottawa. This was followed by the reading, by the
Chairman, of the paper on Biology sent in by Professor Ramsay
Wright.

Vote of thanks passed to Mr. Scott for his paper on Biology.

Moved by J. Henderson, seconded by P. C. McGregor,—That
Natural Science has at present sufficient prominence in the
Departmental Examinations and that this Section requests the
Department to omit the requirement of Zoology. Carried.

Moved by Mr. Spotton, seconded by Mr. Henderson,—That in
the opinion of this Section it is desirable that the High School
Entrance Examination at Christmas should be abolished.
Carried.

The Section then adjourned until the next annual meeting.

Joun MILLAR, I Js BIRCHARD,
Chairman. Secretary.

PUBLIC SCHOOL INSPECTORS’ SECTION.

Epucation OFrice, ToronTO.
August 14, 1888.

The Inspectors’ Section met in the Library-of the Depart-
ment. Present, Messrs. Fotheringham, A. Campbell, D. J. Mc-
Kinnon, and J. S. Deacon. Owing to the Convention of County
Inspectors, called by the Minister of Education, a week later, it
was decided not to transact business till it should be found that
a larger attendance of Inspectors could be secured.

AvucusT 15th, 1888.

The Inspectors’ Section met. Present: Messts. Ballord, Clapp,
Dearness, J. Johnston, N. W. Campbell, A. Campbell, Charles
A. Barnes, J. S. Deacon, D. Fotheringham, W. J. Mclntosh,
D. J. McKinnon, Dr. Kelly, W. E. Tilley and J. Smith.

Mr. Barnes, President, in the chair.

A discussion on the advantages and disadvantages of Graded
Schools was introduced by Mr. A. Campbell, and continued by
Messrs. Ballord, Deacon, Dearness and Johnston.
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The points emphasized were that overgrading tends to retain
children too long in Public Schools, to retard the healthful
development of ambitious children, and render the work of
teachers too general and mechanical. Where it is practicable,
a teacher should sub-divide the class in sections of nearly identi-
cal attainment, give short and frequent drills and promote in her
own room frequently, while at least half-yearly promotions should
be made from one grade to another.

A Committee was appointed to report to-morrow morning on
the grading of schools.

Mr. Dearness reported for a Committee appointed last year to
present the views of this Section in connection with the holding
of the Non-Professional and Entrance Examinations simultane-
ously, ““ That it laid the difficiilties and inconveniences of that
arrangement before the Honourable the Minister of Education,
who informed them in effect that the time table of the Examina-
tions would be amended to remove the objections. On the
receipt of the Department Calendar in the first week of January
it had the honour again to bring the subject before the attention
of the Minister, but apparently without securing the result.”

A discussion took place on the question of charging fees at
Entrance Examination, and the conclusion reached that circum-
stances so vary in different counties, and even in the same

inspectorate, that it would be unwise to adopt a general rule for
the whole Province.

'AucusTt 16th, 1888.

The Public School Inspectors’ Section assembled at 9 a.m.
Present: Messrs. J. Dearness, J. Johnston, J. McBrien, A. Camp-
bell, D. Fotheringham, J. S. Deacon, 'W. Macintosh, D. J. Mc-
Kinnon, W.-H. Ballard, W. E. Tilley, N. W. Campbell, C. A.
Barnes and D. P. Clapp.

Mr. McBrien was, in the absence of the President, called to
the chair,

The following resolution was presented and carried : —

That the report of the Committee appointed to urge upon the
Minister of Education the wisdom of holding the Entrance and
Non-Professional Examinations at different times be received :
The Section learns with pleasure that the Minister agreed with
the views expressed by the Committee, regrets that owing, no
doubt, to circumstances of temporary force, the Examinations
were held this year simultaneously.

The Section reiterates its opinion that they should be
held at different times. This view is held for the following,
among other reasons:—i1. When held simultaneously it is, in
many places, extremely difficult to get suitable and adequate
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accommodation for the Examinations. 2. If the High School
Entrance Examination were held at an earlier date than the
Non-Professional Examination, the answers of the candidates
could be read and the results anounced at an earlier date than
is now possible, and before the Inspectors had to undertake
other important duties. More especially is the plan adopted this
year extremely inconvenient to those who are members of the
Sub-Committee of Examiners.

It was moved, seconded, and carried,—That whereas the prac-
tice of placing more questions on the High School Entrance
Examination than are required to be answered is found extremely
perplexing to the inexperienced candidates who attend these
examinations ; and whereas it is extremely difficult, and perhaps
in all subjects impossible, to make questions so that any one set
of options may be neither more or less difficult than any other .
set of options on the paper ; therefore, this Section instruct its
Secretary to lay before the Honourable the Minister of Education
its respectful request that the examination papers aforesaid
should niot contain more questions than those that the candidates
are expected to attempt.

The following appointments were made for the year 1888-9 as
officers to represent this section :—

Chairman........... D.FOTHERINGHAM ...... . Toronto.
Secretary....... ... J. JOHNSTON............. Belleville.
W. H. BALLORD. .. ...... Hamilton.
WM. MACINTOSH ........ Madoc.
Directors vics vmmess JoHN DEARNESS ......... London.
JameEs MCBRIEN. .. .. .. .Prince Albert.
. E. DICKSON. .. ........Newmarket.
j A, CAMPBELL ..« ovvonvnen Kincardine.
Legislative Committee 4 W. E. TILLEY.......... .Bowmanville.
D. J. McKinnoN......... Mimico.

D. Fotheringham was appointed to represent this Section at
the unveiling of the Ryerson Statue.

The following resolution was submitted, discussed and
carried :— ;

That the Educational Department be requested to send to the
County Boards of Examiners and the other authorities of the
County Model Schools a_circular giving explicit instruction as
to the age at which Candidates may be admitted to such Schools.

Mr. A, Campbell introduced a discussion on Methods of
Inspection, which was continued by Messrs. Tilley, Macintosh,
McBrien, McKinnon, N. W. Campbell and others, which proved
to be exceptionally practical and interesting.

D. FOTHERINGHAM,
. Secretary.
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| THE PRESIDENT'S "ADDRESS.

y

:, > Auditors.

L. E. EMBREE,
R. McQUEEN,

;‘i)Ut{ EDUCATIONAL SYS M: ITS DEVELOP-
. MENTS, ITS ADMINISTRATTON,AND ITS POS-
B SIBILITIES.

BY J. H. SMITH, ANCASTER.

{'fs  Ladies and Gentlemen,—In welcoming you as representa-
{ five members of the teaching profession, who have come from
_all parts of this Province, to attend our annual convocation, and
lassist in the work of this Association, I take advantage of the

resent occasion, and tender you my sincere thanks for the
onour conferred in electing me to preside over your deliber-
Jations. When I look over the names of those distinguished

‘\teachers who have filled this position with grace and dignity,
“and whose utterances have been worthy our noble calling, I
lfeel my own weakness and realize more fully the difficulty of

lling ‘such an honourable place in a manner that shall reflect
fcredit upon our profession and awaken a deeper interest in our
hosen work. The constantly increasing power of this Associ-
lation in moulding public opinion on educational matters and.in

| idirecting professional thought into its proper channels, as well

! Jas indirectly influencing School Legislation, adds not a little to

Ul | the importance of the work we do at these annual gatherings.

\|f { These considerations make it very desirable, and I trust the

§ | necessary steps will be taken, to change the constitution in such

| | 2 manner that this body shall represent the teaching profession

in fact as well as in name. The time is ripe for a change, and

J‘ it should be made. g

|

Custom has decreed that the President of this Association
! shall prepare and deliver an address at the annual convention
Hupon some topic connected with our educational work. This
(*has been duly honoured in the past, and the present shall form
no exception to the rule. Themes for educational addresses are
easily found, but to select one that can be treated in such a
general way as to interest all, and yet be definite enough to
make it worthy of serious consideration, has not been such an
easy task. The subject which has commended itself to my
judgment, and to which I purpose directing your attention this
evening, is, “ Our Educational System, its Development, its

(

\
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Administration, and its Possibilities,” a theme, so far as I am
aware, that has not been presented to this Association in any
formal address. That it is worthy of such distinction, I think
none will deny, for its rise has been wonderful, its progress
phenomenal, and its future is bright with the signs of a greatly
enlarged usefulness.

In order to trace this system through the various stages of
its growth and development, and to assist us in forming a fairly
accurate idea of the sources from whence it has sprung, it will
be necessary to refer to the early colonial history of this conti-
nent. In these references we shall confine ourselves to facts
bearing upon educational matters, and which show quite con-
clusively that some of the principles underlying our present
system were, even in these colonial days, recognized and applied.
As early as 1633, a school was opened in New Amsterdam, and
in 1638 provision was made, * That each householder and inha-
bitant should bear such tax and public charge as shall hereafter
be considered proper for the maintenance of schoolmasters.”
This is the first recorded instance on this continent of the
application of the principle of taxation for the support of schools.
In 1635 the first school was opened in Boston, and in 1642 a
resolution was passed by the general court or legislative body,
enjoining upon the local authorities the necessity of seeing,
« That the children and servants of each family, be taught to
read fluently the English language and to acqujre a know-
ledge of the penal laws.” This resolution or law was enforced
by a penalty of twenty shillings for neglect, and so far as my
researches have gone; is the first instance of compulsory educa-
tion. In 1647 the first legislative enactment in favour of schools
was made in Massachusetts and the Governor of Connecticut
declared in 1670, “ That one-fourth of the revenue of the State
was devoted to schools.” )

The absence of newspapers, the scarcity of books, and the
want of means for rapid transit in these early days, caused public
opinion to be very slow in making its influence felt. These
hindrances, together with the political excitement that steadily
increased in fervency until it led to the revolt of the thirteen
colonies, threw the cause of education far into the background,
and seriously retarded the advancement of learning. When
this unfortunate war was brought to a close, large numbers of
faithful adherents and loyal upholders of British supremacy,
finding the altered state of their relations to the government
distasteful to their feelings and repugnant to their sense of
honour, left their homes, and began life as pioneers of civiliza-
tion, on the northern shores of the great lakes. These loyal
people brought with them, not only fealty to England’s throne,
and a love for British institutions, but a deeply seated desire to
rear in this, the land of their choice, a nation that should become
one of the brightest gems in the British crown. The only means
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by which such a desirable end could be attained was that of
educating the people, for no nation has risen to an honourable
position in the world without at least having the governing
classes well educated, and no nation has attained a high degree
of excellence in commerce, O manufactures, or agriculture
without having the benefits of education widely diffused among
the masses.

The ruling principle of government in this Province being
more democratic than aristocratic in its tendencies, it follows as
a natural sequence that the proper education of the masses is a
matter of prime necessity. The reign of the common people
has steadily advanced in influence, until now, freedom, educa-
tion and religious equality are the inalienable rights of all.
There was a struggle, long and at times very bitter, before these
blessings were secured to us, and nowhere are the effects of this
struggle to be seen more clearly than in our early educational
history. The leading actors in this drama have passed away,
but they have bequeathed to us an educational system, ot which
it may be truly said, that it is a monument more durable than
brass or marble, and more noble than the conquest of nations,
or the destruction of armies.

To the early educational history of this Province, we shall
now turn our attention and endeavour to trace the growth and
development of those principles which underlie our present
system. Owing to the sparseness,of the population, and the
poverty of the majority of the people in these early days, only a
few private schools were opened. Kingston has ‘the honour of
having the first school of any kind in Upper Canada. In 1785
the Rev. Dr. Stewart opened a school in Cataraqui, now Kings-
ton, in which the study of classics was a leading feature. This
was followed by one at Port Rowan, in 1789, one at Niagara in

1792, one at Ancaster in 1796, and one at York in 1798. About
the beginning of the present century, other schools were opened,
the principal ones being at Cornwall, Sandwich and St. Cath-
erines, These were entirely supported by fees, and were patron-
ized by the more wealthy people.

The Legislature of Upper Canada in 1797 sent a memorial to
His Majesty, George I1L., asking a grant of land for the endow-
ment of District Grammar Schools, and of a Provincial Uni-
versity. In reply to this memorial the Duke of Portland, then
Colonial Minister, sent a despatch to the acting Governor, in
which he says:—‘ His Majesty has expressed his gracious

ntention to comply with the wishes of the Legislature of his
Province of Upper Canada in such manner as shall be judged
to be most effectual; first, by the establishment of free Gram-
mar Schools in those districts in which they are called for; and
secondly, in due process of time by establishing other seminaries
of a larger and more comprehensive nature for the promotion of
religious and moral learning and the study of arts and sciences.’
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In accordance with the terms of this despatch half a million
acres of land were set apart for higher education, but it was
soon found that even this large quantity, at the prices then cur-
rent, was quite insufficient for endowing a number of Grammar
Schools. This scheme had therefore to be abandoned, and in
1807 an Act was passed establishing a Public School in each of
the eight districts into which this Province was then divided,

and giving an annual grant in support of the same. A Board of.

Trustees, consisting of not less than five members appointed by the

‘Governor, were empowered to make rules and regulations for the

guidance of teachers and pupils, to appoint, with the approval

of the Governor, suitable persons as teachers, and to have the

general oversight of all school matters. The location of these
schools was fixed by statute. When this Act was first passed
its duration was limited to four_years, but in 1808 it was made
permanent. In 1819 it was amended, and three additional
schools established, provision being made at the same time for
the free education of a limited number of poor but worthy child-
ren, and for the holding of public examinations annually. Two
more schools were established in 1823, and in 1837 the school
in Vittoria was removed to the present city of London. In
1839 the name was changed from Public to Grammar Schools,
the principle of local municipal grants introduced, and a per-
manent endowment of 250,000 acres of crown lands was made.
With these changes and amendments the Act of 1807 remained
in force until it was superseded by the Grammar School Act of
1853, which brought these schools more directly under the con-
trol of the Education Department. By this Act candidates for
the position of head master, other than University graduates,
were required to pass an examination to test their fitness for
this work, Inspectors were appointed, and in 1858 a Model
Grammar School was opened in Toronto for the professional
training of teachers. This school was closed in 1863, with the
expectation that Upper Canada College would give a good

.classical and commercial education to its students and at the

same time afford ample facilities for this professional training.
This latter hope was never realized, nd in 1885 certain Coilegi-
ate Institutes were set apart as training schools for instruction
in the theory of education and the practice of teaching. Addi-
tional legislation, which greatly promoted their efficiency and
added to their usefulness, was obtained in 1866, but not without
a hard struggle on the part of the promoters. By the Act of
1871 the name was changed to that of High School, and a
superior order of classical schools established under the title of
Collegiate Institutes. Shortly after these changes had taken
place an additional Inspector was appointed, uniform Entrance
Examinations instituted, and the principle of ¢payment by
results” adopted. To apply this principle practically some test
was necessaty. This test was found in the ¢ Intermediate”
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‘Examination, which provoked something more than a spirited
and generous rivalry among, the head masters. The principle
of payment by results has wisely been abandoned and the more
equitable one based upon the salariés, the equipment, and the
average attendance, substituted therefor. The Intermediate has
been merged into the non-professional examination of teachers,
and more recently into that of matriculation to our Universities.
These Secondary Schools occupy an honourable place in our
educational system and are worthy the most cordial and hearty
support of our people. Whether we look at the buildings and
equipments provided, the liberal course of study pursued, the
quantity and quality of the work Hone, or the scholarship of
those in whose charge they are placed, we feel that they are
schools which any people might well be proud to possess, and we
honour them accordingly.

In 1816, or nine years after the establishment of District
Public Schools, an Act was passed, granting the sum of $24,-
000 annually, from the revenues of the Province, for the sup-

ort of Common Schools. This sum was apportioned among
the different Districts into which the Province was divided on
the basis of population.’ The machinery for the management
of these schools was of the simplest form and consisted of a
Board of Education for each District, composed of five persons
appointed by the Governor, and* of a Board of three Trustees
who were elected annually, on the first day of June, by the sup-
porters of the school. The conditions necessary to establish a
Common School were,—that the inhabitants of any Town,
Township, village or place should unite and provide a school-
house, furnish twenty scholars, and guarantee a portion of the
teacher's salary. These conditions being complied with, a grant
not exceeding $100 was paid to the teacher from the money set
apart by the Legislature for the support of Common Schools.
This Act being an experimental one, was limited to four years’
duration. In 1820, the Legislature reduced the annual grant to
$10,000, ordered it to be divided equally among the Districts,
and repealed the time limit. - With these changes this Act
formed the basis of the Common School system and remained in
force until 1841 when it was superseded by the School Act of
that year, .

During the interval from 1820 to 1841 a number of special
and temporary Acts were passed some for the purpose of fixing
the annual Legislative Grant, others to convey school sites from
individuals to School Trustees, while others were for the relief
of teachers, who had suffered loss by the defalcations of some of
the District Treasurers. In all this time little or no progress
was made in elementary education, except that the schools had
increased in number. ~According to the testimony of leading
public men, and of persons travelling through the Province, the
condition of Educational matters'was simply deplorable. The
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s‘<‘{hools were schools in name only, for to quote from a mem-
orial presented to the Governor in 1835,— The little instruc-
tion given to the children under the name of education has no
influence over their morals, does nothing to open or expand
their intellectual faculties, much less to direct them on their
conduct through life. English reading imperfectly taught, some-
thing of writing, and the first five rules of Arithmetic, which
the teachers we employ are seldom able to explain, make up
the meagre sum total of what the rising generation learn at our
Common Schools.”

Earnest efforts were put forth by a large number of people
to advance the cause of popular education ; petitions were pre-
sented to the Legislative Assembly, on the strength of which
committees were appointed to consider this matter, and devise
some means of relief, but all these efforts proved futile. The
reasons for this failure are so forcibly and clearly stated in a
memorial presented to the colonial office in 1832 that I cannot
forbear giving you the following extract from it. The memoria-
lists say: ¢ The establishing of places of learning for the
children of persons holding situations under the Local Govern-
ment and a few other wealthy or influential individuals, at great
public cost, but placed beyond the control of public opinion,
and from which the sons of the yeomanry derive no benefit or
advantage, while the exceedingly numerous and very reasonable
petitions of that yeomanry for public support to the all impor-
tant cause of general education throughout the colony are steadily
resisted by persons in authority, in and out of the Assembly, and
even declared to be unnecessary in the present state of the public
finance, has theeffect of preventing that steady increase of cap-
able men, fit for jurors, for township and county officers, and
for the halls of Legislation, whose feelings and interests would
be most closely united and identified with the welfare, the hap-
piness, the general prosperity of their native country, and whose
minds would (under a better order of things) become fitted for
the correct transaction of the public business of the colony by
previous observation, study and contemplation.” = One of the
most important of these committees was that composed of Dr.
Charles Duncombe and Messrs T. D. Morrison and T. Bruce,.
who presented an elaborate report, and a carefully prepared
Act in which a comprehensive scheme of popular education was
laid before the Legislative Assembly. This met the fate of other
reports, and it was not until the Union of 1840 was an accom-
plished fact that any attempt was made at School Legislation.

In 1841 an Act was passed providing for the establishment
and maintenance of Common Schools, and by it an attempt was
made to bring these schools under the provisions of the same
law both in Upper and Lower Canada. This, however, proved
a failure, for in 1843 it was repealed and two separate Acts
passed, one for each of the Provinces. This Act, shortlived as.
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it was, is deserving of more than a passing 'notice, since it indi- °
cated the strong current of ‘public opinion that was setting in,
favourable to a greatly enlarged measure of popular education,
The principal provisions of this Act were the establishment of a
permanent fund for the support of Common Schools, the appoint-
ment of a Chief Superintendent of Education, the introduction
of the Separate School System, the utilizing of certain portions
of the municipal machinery, (such as it was at that time) for
advancing the interests of these schools, and ‘the formation of
school districts. When this Act was under discussion in the
Legislature, large numbers of petitions asking that the Bible be
made a text book in the Common Schools, were presented to
the House of Assembly. These had the effect of raising a strong
opposition from the Catholic members, and the government of
the day took the somewhat unusual course of submitting one of
their own measures toa special committe of the House, to devise
some means of harmonizing these conflicting interests. The
result of this committee’s work, was, that power was given in
certain cases to establish separate schools. These provisions
have been continued in successive Acts, until finally they were
confirmed by the Confederation Act of 1867. :

The School Act of 1843, in addition to the provisions con-
tained in the Act of 1841, made the Provincial Secretary, ex-
officio Chief Superintendent of .Education, with power to ap-
point an assistant. It also gave authority to the District Coun-
cils to appoint County and Township Superintendents, and to
establish County Model Schools for the gratuitous instruction of
teachers.

In 1844 the Rev. Dr. Ryerson was appointed Chief Superin-
tendent of Education, and in 1846 brought before the Legislature
his first school bill, which provided for the appointment of a
Provincial Board of Education, the establishment of a Normal
School, the appointment of District Superintendents, and levy-
ing an equivalent to the Legislative grant, upon the different
municipalities. This Act was found defective in regard to the
management of schools in cities and towns, and therefore in
1847 a short act was passed remedying these defects. The next
School Legislation took place in 1849, when an Act was passed
which caused Dr. Ryerson to tender his resignation to the
government of the day, This, the Attorney General refused to
accept, and took the somewhat unusual course of recommend-
ing the Governor to suspend the operations of this Act, until
such time as Dr,Ryerson could draft another, which from his
knowledge and experience in these matters, would meet the
educational wants of this Province. This Was done accord-
ingly and the School Act’ of 1850 became the law of the land.
The provisions of this Act were so much more comprehensive in
the matter of detail and so much broader in their scope than
those of former Acts, that it was looked upon by not a few of
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the leading men of the times as being almost revolutionary in its
tendencies. Among other things it defined clearly the manner
of electing Trustees, and the duties and prerogatives of this
office; fixed definitely the powers given to the various Munjcipal
Corporations ; provided for the appointment of Township Sup-
erintendents, and the formation of County Boards of Public
Instruction; prescribed the duties of the Chief Superintendent,
and the powers vested in his office ; and made provisions for the
establishment of the Council of Public Instruction to assist in the
management of certain parts of the school system. Supplement-
ary Acts were passed in 1852 and 1853, and the consolidation of
these was completed in 1858, after which no important legislation
took place until, in 1871, the principles of the Charter Act of 1850
were extended so as to meet the increased educational require-
ments of the time. By this Act, Township Superintendents were
exchanged for County Inspectors, the providing of adequate
accommodation was made imperative, a uniform standaid of
examination for all teachers was established, the right given to
every child within certain ages to attend school, and contribu-
tions to the Superannuation Fund were made compulsory.
When radical changes, similar to these, are made in any law,
especially if these changes involve an increased expenditure of
money, strong opposition to their enforcement is almost sure to
follow. This was the case afteg the passage of the Acts of 1850
and 1871, but now that the good results of these laws are seen
in the greatly improved state of the schools and premises, the
people naturally feel proud of the progress made and uphold
the laws which made these improvements possible. It required
a firm hand and a strong consciousness of being in the right to
withstand the pressure brought to bear to modify certain pro-
visions of these laws but Dr. Ryerson possessed the necessary
firmness, and our ednucational interests were greatly benefited
thereby.

Two important changes have been made.in our school laws
since 1871, the one caused by Dr. Ryerson resigning the office of
Chief Superintendent of Education, which led to the abolition
of that office and the appointment of a Minister of Education,
the other arose out of the necessity of having none but trained
teachers placed in charge of our schools. The Normal Schools
were unable to meet the demand thus created, and this led to
the establishment of County Model Schools for the professional
training of Public School Teachers. These changes have been
productive of great good to our system, have strengthened its
hold on public confidence, and have given us unequalled facili-
ties for the education of the youth of our country.

This brief historical review of school legislation would not be
complete without reference to the administration of the laws
enacted. Our parliaments may make laws by means of which
the best interests of the public are to be served, but these may
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fail in their object on account of defective administration. The
manner in which laws are administered, and the spirit in which
their provisions are carried out, have much-to do with deter-
mining their usefulness and fixing their popularity. This4s more
particularly true in regard to school legislation, for, on the one
hand, the administrators of these laws have to consider the
proper education of the children, and on the other, the financial
burdens necessarily incurred, both of which are delicate matters
to deal with. Happily this labour is now divided between a
central administrative body, the Education Department, and the
local authorities, as the various municipal and trustee corpora-
tions, the former defining the general rules and regulations under
which all the schools are to be conducted, the latter determining
the financial expenditure, the general equipment of the schools
and the employment of the necessary teachers.

It is now my purpose to consider the more general changes
that have taken place in the administration of the School Laws
since the passage of the first Common School Act in 1816.
Prior to that time the schools were all in the hands of private
individuals, and were therefore exclusively.ihder the control of
the teachers and the proprietors. When the Act of 1816 became
law Trustée Boards were formed, but they had no corporate
powers. These Boards were authorized to make rules and regu-
lations for the guidance of teachers and pupils in the schools
under their jurisdiction, to collect and receive subscriptions in
support of these schools, to select text-books and prescribe the
course of study and to examine and employ teachers, but the
power of dismissal was vested in the Governor. To secure a
semblance of uniformity in each district, the proceedings of the
various Trustee Boards had to be submitted quarterly to the Dis-
trict Board of Education. These District Boards were required
to report annually to the Government, and to supervise the
proceedings of the various Trustee Boards in their respective
districts, but this latter was ‘‘ more honoured in the breach than
in the observance.” In 1824 the following gentlemen were
appointed members of a general Board of Education for the
Province, viz.: Rev. Dr. Strachan (permanent chairman), Hon.
{{oseph Wells, Hon. G. H. Markland, Rev. R. Addison, ]. B.

obinson, Esq., attorney-general, and Thomas Ridout, Esq., sur-
veyor-general, authority for this purpose having been obtained
from the King. Their duties were to exercise a general super-
vision over the schools, and to assume the management of the
lands set apart for educational purposes. This General Board of
Education was abolished in 1832, and the management of the
school lands reverted to the Government, while the schools
themselves were buffeted about by the billows of that political
and religious storm which swept over this Province, andp did not
subside until after the Union of 1840. During these troublesome
times the Common Schools were like a ship in the trough of the
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sea, at the mercy of the political and religious factions which at
that time were struggling, for the ascendancy.

For a number of years, at this period of our history, educa-
tional progress was practically at a standstill, and it was not
until after 1844, when Dr. Ryerson accepted the office of Chief
Superintendent of Education, that any change for the better
took place, The more thorough organization of our system,
under the Act of 1850, made Trustee Boards corporate bodies,
with a corporate seal and name. and gave them authority to
levy a tax upon the assessable property of the section for the
support of schools. The powers vested in the Municipal and
Trustee Corporations placed the practical administration of the
law in the hands of the people, and brought the leading men of
each neighbourhood more directly into contact with the actual
work of the system than had been the case heretofore, with this
result, that the more familiar they became with its merits the
more earnestly they supported it. While the local authorities
were discharging” the duties assigned them, the Chief Superin-
tendent, with the assistance of the Council of Public Instruction,
prepared the general regulations, prescribed courses of study,
authorized text-books, and exercised a close supervision over
the entire system. The members of this Council were appointed
from time to time by the Government, and were selected, not
for any prominent position they had taken in the teaching pro-
fession, nor for any special merit as educators, but rather as
representative men of different religious denominations. There
is no doubt they were good men and true, but the principle on
which they were appointed was more denominational than
educational, and hence this Council failed to command the
respect of the leading members of the teaching profession, and
to accomplish the good it might otherwise have done. After the
Act of 1871 had become law, an agitation began which ended in
having three members of the Council elected by the teachers.
This, however, did not prove satisfactory, but the problem was
finally solved by the appointment of a Minister of Education and
the abolition of this Council. Since then the changeshave been
in the direction of callipg in the leading members of the profes-
sion to assist in certain branches of the work of the Education
Department, to consider carefully any suggestions emanating
from the Association, and to pay due regard to the opinions of
the teaching profession on all matters pertaining to their work.
I cannot refer to what has been accomplished recently more
than to say that our whole educational machinery has been
simplified. the work made more systematic, and the whole
management conducted on sound business principles,

From the brief sketch that I have been able to give of the
various Acts that have been passed by the Legislature, from the
earliest times to the present, and of the administration of these
laws, it will readily be seen that the following principles are the
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outcome of that legislation, and form the basis of our present
educational system. These, briefly stated, are :—

1. That our Public Schools are Free Schools. This forms the
chief corner-stone of our school system, and is the result, on the
one hand, of an enlightened public opinion demanding that this
principle shall be embodied in our statutes, and on the other,
of that intelligent legislation that yielded to this reasonable
demand, and made it the law of the land.

2. That adequate accommodation and properly qualified teachers
are provided for every child. This follows as a natural sequence,
for if the schools are free to all, then they should be placed so
that, they are accessible to all. These two principles embody
the idea that the property of the country is responsible for the
education of the youth of the country, since the value of the
property is greatly enhanced by the diffusion of education
among the masses, and conversely, the prevalence of illiteracy
depreciates the value of property.

3. That every child has the right to an education such as will fit
him for the duties of citizenship. This is a necessary comple-
ment of our system of responsible government, for if the people
are to pass-judgment upon the acts of their representatives in
parliament, or take part in the government of the country
through our municipal system, or assist in the administration of
justice through our local courts, it follows that they must be
educated sufficiently well to exercise the rights of franchise, and
discharge the duties of a citizen in an intelligent manner.

4. That every teacher is specially trained for the duties of his
‘profession. ‘This is simply the natural outcome of the three
principles already mentioned, for if the money expended in
providing accommodation and furnishing the means necessary
for the proper education f the children of the country be
wisely spent, it follows that the education received should be of
the most suitable kind, and none but trained teachers can do this
work satisfactorily and with the best results.

5. That the general oversight of the Schools is placed in the hands
of thoroughly trained and experienced teachers. ~Like the preced-
ing principle, this follows as a natural sequence, for the work
done, even by trained teachers, requires thorough and systematic
revision to ensure the vitality and efficiency of the schools, and
to give a guarantee to the public that the work, both in regard
to quantity and quality, shall be properly done.

6. That the examination of teachers, the courses of study pur-
sued, and the general direction of certain portions of the educa-
tional machinery is placed in the hands of teachers of distinguished
merit and special fitness for the work. This principle raises our
profession to a higher level, and causes it to comimand the
respeet of the people at large, for none are so capable of judging



2 PRESIDENT'S ADDRESS.
4

of the fitness of men for certain positions, and the discharge of
the. duties connected therewith, as those who are intimately
acquainted with the work. Therefore, it must be apparent that
the principle is a sound one, and an additional guarantee that
the members of the teaching profession are properly prepared
for their work.

7. @hat the entirve system is placed umder the guidance and
management of a Minister of Education, who by virtue of his
office “holds a seat in the Governmnent, and therefore under our
Constitution must represent a constituency in this Province. This
is the last principle I shall name, and it forms a fitting comple-
tion to the series already enunciated. To every well-wisher of
our system it must be apparent that the head of the Education
Department should have a seat in the Government; because
(1) the educational interests of the country are equal, if not
greater, in importance than those of any other department ; (2)
the schools should be managed in the interests of the people,
and therefore their representatives should have among them
some person competent to give full information concerning all
matters pertaining thereto; (3) the large sums of money granted
for educational purposes should be under the control of a Minis-
ter of the Crown, who, in turn, is responsible to the people's
representatives; (4) as the greater part of the management of
our educational affairs is in the hands of, or largely influenced
by, the teaching profession, and the people furnish large sums
of money in support thereof, what is more fitting, and more in
accordance with right and justice, than that the connecting link
between the two should beat the head of the Education Depart-
ment, and at the same time occupy a seat in the Government
commensurate in importance with the interests he represents.

This may not be an ideal system, but it approaches as nearly
to it as any that has come within the range of my knowledge.
The principles which underlie it must commend themselves to
every well-wisher of popular education, for they are based upon
truth and justice. That phase of education embraced in the
term * religious instruction” (a vague and indefinite phrase), in
my humble judgment, does not come within the limits of legis-
lative enactments, but belongs to the home and to the Church.
Christian education is one of the prerogatives of every true
teacher; for, by his walk, his conversation and his daily life, he
teaches lessons of greater importance and more lasting value
than any lessons he teaches in the prescribed course of study.
Teachers may do much in this respect, but it must be left in
their hands to seize the opportunities as they present themselves,
.nd impress on the minds of their pupils the great truths of the
Christian religion.

We have glanced at the rise and progress of an educational
system whose cradle was the log school house of the hardy
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pioneer, whose infancy was spent in the midst of that political and
sectarian turmoil which culminated in the Mackenzie rebellion.
and whose youth was nurtured and cared for by the judicious
and far-seeing intelligence of that thoughtful educational states-
man, Dr. Ryerson, until it developed into early manhood and
received an honoured place in the highest councils of the nation.
That place it holds to-day. In the person of a member of our
own profession, into whose hands its destinies have been placed,
it is opening up wider fields of usefulness, freeing itself from
encumbrances that have been left as legacies of the past,
and girding itself to meet the demands of that renewed intellect-
ual life that is advancing upon us with all the force generated
by the greatly increased mental vigour of the coming generation,
the sound of whose footsteps is already beard along the corri-
dors of our educational institutions. We have this system as a
part of our heritage, and a noble one it is, for in its scope it
reaches down to the undeveloped intellect of the infant in the
kindergarten, leading him by gentle steps along the pathway of
knowledge for which his soul thirsts, opening up as he advances
in years the secrets that lie hidden at the very threshold of
learning, and as he grows stronger feeding him from the vast
stores of the past until in the full strength of manhood he goes
forth to grapple with the great problems of life.

It is not strange then that we look with pride upon a system
that has done so much for us, and which bids fair to be a still
greater blessing to our children. Nor are we alone in esteeming
it so highly. When, at the exhibitions in Philadelphia and New
Orleans, it was placed side by side with many of the oldest
systems of the neighbouring Republic, it not only won the
admiration of their representatives, but was a genuine surprise
to those of the older civilizations of Europe. At Paris, and
more recently at the Colonial Exhibition, London, it nobly
sustained its former high reputation, won for itself a more promi-
nent position in the van of progressive educational systems, and
brought distinguished honours to Canada.

I have briefly traced the progress of school legislation and
noted the more important changes made in the manner of
administering these laws. . There yet remains one more feature
that should not be passed over in silence. I refer to the possi-
bilities of this system. By this I do not mean to eulogize its
many excellent features, but rather to indicate what, in my
opinion, are the lines along which future improvements are to
come and to suggest the manner in which it can be made more
efficient and meet the constantly increasing educational demands
of the day. Speaking in general terms, there are three ways
along which we may look for these changes :—

1) The area of uniform taxation must be made the same as in
our Municipal System. Uniform rates should be levied over town-
ships and not confined to sections as at present, for the people of
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the entire township are equally interested in the education of the
«children of that township, and, therefore, the burden should be
distributed in an equitable manner.

(2) Another class of schools should be' established. In many
rural sections there is a growing demand for a higher grade of
school, more easily accessible than the High School, and in which
a higher English education can be obtained, than that now gener-
ally given in our Public Schools. The study of agriculture, with
such subjects as are closely connected with it, would doubtless
form an important part of the curriculum, and the knowledge thus
acquired would be available for the purposes of practical life. In
cities and towns the commercial and industrial classes are looking
forward to the introduction of some features of industrial educa-
tion, for the wants of these classes in this respect, in the present
state of our schools, are very imperfectly supplied, and the time
seems opportune to make changes in this direction and introduce
these needed improvements.

3. More attention should be given to Methods of Instruction.
The machinery of our system has received its full share of atten-
tion, and can, with perfect safety, be left as it is, except such
slight changes as may be necessary to meet the demands of the
constantly changing circumstances caused by our advancement
in material and intellectual wealth. Our present methods of
instruction savour not a little of the traditions of the past, and

_in many respects are out of harmony with the spirit of the age.

It is true, progress has been made in this direction, but we can
stand a great deal more without endangering the safety of our
system, or retarding the progress of intellectual culture. A wide
field is here opened up for investigation, abundant mater‘al pro-
vided for scientific study, and unlimited opportunities given for
the practical application of sound principles to all departments
of instruction., If the teaching profession generally will devote
more attention to this department of their work, conduct their
investigations on sound principles, and apply the knowledge
thus obtained to the practical work of teaching, our progress in
the near future will greatly exceed that of the past.

To all teachers who are actively engaged in the work, to all
trustees in whose hands the financial interests of our schools are
placed, to all parents who have children attending these schools,
to all those in authority, who are shaping the destinies of this
system, and to the public at large, I would commend, for careful
consideration, this forcible and eloquent declaration concerning
the value of education, made by William Penn, the founder of
Pennsylvania :—

*“That which makes a good constitution must keep it, viz.:
Men of wisdom and virtue, qualities which, because they descend
not with worldly inheritance, must be carefully propagated by
virtuous education of youth, for which spare no cost, for by such
parsimony all that is loved is lost.”
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MUSIC IN OUR PUBLIC SCHOOLS.

BY A. T. CRINGAN.

My. President and Fellow Teachers,—

I esteem it an honour to have the privilege of discussing with
you for a little a subject in which I am sure you are all more or
less interested. I feel that no one should come before an Asso-
ciation such as yours unless he is at heart a lover of education,
and has something to say which will be for the public good, and
which will have a direct bearing on your work as teachers.
Being deeply interested in educational work, and feeling con-
vinced that what I have to say is for the public good, I will dis-
pense with all apology for trespassing on your valuable time and
proceed to the subject of my essay, Music in our Public Schools.

Plato has said,  Most persons say that the only purpose of
music is to amuse; but this a profane, an unholy language.
To look on music as a mere amusement cannot be justified.
Music, which has no other aim, must neither be considered of
value or worthy of attention.” Thus spake the ancient sage,
and his opinions are shared by those who are striving to spread
music among the people at the present day.

The educational importance of music when properly taught
cannot be readily over-rated. It has a direct bearing on the
physical, mental ‘and moral training of all who come under its
elevating influence.

In physical education singing promotes a healthy use of the
organs of voice, and is a direct aid to clear and distinct enunci-
ation. It also promotes a healthy action of the lungs and
muscles of the chest, which is in itself of the utmost import-
ance. It has been ascertained by statistics that singers, as a
rule, are long-lived, and are remarkably free from diseases of
the chest and lungs.

In intellectual education, music studied on the system which
I shall presently explain, will be found to play no unimportant
part. It will cultivate the habit of attention, and the powers
of perception, conception and imitation, and it will teach how
to observe the real facts of music itself, and reason upon them.

But if music can accomplish all this for the physical and
intellectual nature it can do infinitely more for the asthetic and
emotional.

We live in an age of hurry and bustle in which the mind has
little opportunity for relaxation from the cares of everyday life.
We are often brought face to face with the question, Of what
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use is music to a child who has to make his way in the world ?
Will it help to make him a better or more successful citizen? I
think it will.

In fighting the battle of life we are often beset with troubles,
trials and temptations, and when the mind is troubled and dis-
tressed, what more soothing or refreshing influence can we wish
for than that of sweetest song? Do we not find it recorded in
Holy Scripture that Saul, when under a cloud of deepest depres-
sion and mental derangement, was comforted and soothed by
the sweet music of David? I have heard it said that man is
incapable of doing or even thinking what is wrong while under
the influence of music, and I believe it to be true. I have been
greatly encouraged in my work by hearing parents tell of the
pleasute and profit derived from hearing their little ones singing
the simple little songs which they have learned at school. I
know also of pupils almost given up in despair by their teachers,
but whose better nature has been reached and awakened, and
whose reformation has dated from the time when first they were
induced to take an interest in the study of music. We have it on
the authority of Mr. Hendry, the Principal of the Victoria Indus-
trial School, that the most powerful factor in the reformation of
the boys sent to that institution is music, and that among the
various studies none is more popular among the boys than
music. Henry Ward Beecher has said, “ The magnitude of
God's works is not less admirable than their exhilarating beauty.
The rudest forms have some beauty. The ruggedest strength is
graced with some charm. The very pins and rivets and clasps
of nature are attractive by qualities of beauty, far more than is
necessary for mere utility. The sun could go down without
gorgeous clouds, the evening could advance without its eva-
nescent splendour, trees might have flourished without symmetry,
flowers might have existed without odour, and fruit without
flavour. When I think of all this I have said, it is plain that
God himself is passionately fond of beauty, and the earth is His
garden as an acre is man’s. God has made us like Himself, to
be pleased by the universal beauty of the world. He has made
provision in nature, in society and in the family for amusement,
and exhilaration enough to fill the heart with the perpetual sun-
shine of delight.” In the same manner, we may say, Yes! it
is quite possible to get along without music in our schools, but
how infinitely happier and brighter and better we can make the
time spent with our pupils by the judicious introduction of the
spirit of song. Let us not tken regret the study of music as of
no practical utility. On the contrary, I say, if you wish your
pupils to cherish pleasant memoriés of school life, give them
music. If you wish your own children to carry through life
bright recollections of evenings at home, let them have to
remember the family song, and the beaming of happy joy with
which it was lifted up. If you wish to raise an army of young
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men who will have the power of providing for themselves, plea-
sures which can fortify them against the allurements of the bil-
liard room and the saloon, cultivate in them a taste for music
and teach them to sing good and worthy songs.

I will now assume that the importance of the study of music
has been conceded, and will proceed to discuss, how and by
whom the subject has to be taught. I have no hesitation in
saying that it is through the regular teachers we must expect
any improvement to be made if the people are ever to become
musical. No person can teach, even music, so well as a teacher
who has studied teaching as an art. The regular teacher is
with his pupils all the time during school hours, and can intro-
duce music when it is calculated to do most good. Visiting
music masters who understand class teaching are seldom avail-
able, and even they have to depend largely on the work done
by the regular teacher.

As a rule, the teaching of singing from note has not met with
any marked success in the schools of the Province, nor is the
subject at all a popular one among the teachers. Let us com-
pare this state of affairs with some of the schools of the old
country. in which the subject is successfully taught. The
School Board of London lately invited a plebescité from their
teachers as to which was the most popular study in the curricu-
lum. The result was that by a large majority, the most popular
subject was declared to be music. Now, how is this? Are our
teachers less able to teach the subject and make it popular than
are the English teachers. Most certainly not. Most subjects
are as well, and some much better, taught than in England, and
from the readiness with which they have taken up the study of
music when properly presented, I am convinced that it is not
from any want of inclination or power to teach it that the sub-
ject is not so popular as it deserves. The reason is that the
majority of our teachers consider the subject too difficult to
teach in the time at their disposal, and after unsuccessful
attempts have given up in despair. Fiftébn years ago English
teachers were in exactly the same position, and now let me
explain how this remarkable change has been accomplished.
When the teaching of music was made compulsory, teachers
were at their wits end. They had no real musical training, and
were totally unprepared to cope with the difficulties of the work.
But Mr. Mundella, the Minister of Education, was induced to
allow them to choose any system they might prefer, making
results alone the basis of examination. Naturally teachers
made a searching investigation, being determined to adopt the
system which would secure the best possible results with the
least possible waste of time. From recent statistics we learn
the result of that investigation by the proportions in which the
various systems are now adopted. In England and 'Wales, of
the schools which succeed in passing the examinations in music,
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eighty-six per cent. use the Tonic Sol Fa system, and the
remaining fourteen per cent. use the Staff or old Notation.
In Scotland, ninety-three per cent. use the Tonic Sol Fa sys-
tem, and the remaining seven per cent. the Staff Notation. In
London alone there are six thousand teachers, and of these only
(1) one uses the Staff Notation to begin with. From the sim-
plicity of the system, and the enthusiasm and interest which it
invariably awakens, I have no hesitation in saying that this is
the cause of the popularity of music among the teachers of the
old country. I now wish to give you a short exposition of
the principles of the system, and I feel the more encouraged
to do so from the fact that a large number of representative
teachers from all parts of the Province have spent the past two
weeks in investigating the system, and without one dissenting
voice have declared it to be a system well adapted for use in our
Public Schools.

Mr. Cringan then proceeded to give a lesson to the members
of the Association as a class, illustrating the principles of the
Tonic Sol Fa system. The class responded heartily, and
readily answered the questions put by the teacher. The pro-
cesses used in teaching having been demonstrated, the results
of the system were exemplified by a class of third book pupils
from the Toronto Public Schools. Mr. Cringan tested them
thoroughly in singing difficult exercises from the modulator and
blackboard. The time allotted to the lecture having expired,
an additional ten minutes was voted by the Association in order
to have an exposition of the practical application of the Tonic
Sol Fa system to the Staff Notation. In the short time at his
disposal, the lecturer introduced the pupils to the staff, showing
that nothing previously taught had.to be unlearned, but tended
to overcome the difficulties usually met with in teaching the
established Notation. In conclusion, the pupils sang at sight an
exercise involving a modulation from the key of D flat to A flat
without any apparent difficulty.
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THE PREPARATION OF CANDIDATES FOR
TEACHERS" CERTIFICATES.

BY T. ARNOLD HAULTAIN, M.A., PETERBOROUGH.

&
At half past three o'clock on Tuesday afternoon, August 14th,
Mr. Arnold Haultain (Peterborough) opened a discussion on
S «“The Preparation of Candidates for Teachers’ Certificates ™

with the following remarks :

It was with much diffidence, Mr. President, ladies, and
gentlemen, that I acceded to the request to open a discussion
before this Association on the subject of the preparation of candi-
dates for teachers’ certificates, for I believe I am well within the
truth when I say that I have not made three public speeches in
my life—including after-dinner ones! However, I have accepted
the kind invitation of the Association, and shall proceed at
once to my subject.

Since I am to open the discussion, I presume the lines upon
| which that discussion shall proceed may be chosen by myself.
| To me it seems that there are three lines upon which such dis-

cussion could proceed. We may ask, first, How are candidates
being prepared for teachers’ certificates? This, gentlemen, is a
shoreless sea upon which, with the short time at my disposal, I
fear to launch my barque; in one hour we could not possibly
touch upon the innumerable questions that would arise. Itisa
trackless ocean, too, upon which each of us who took part in
the debate would sail rudderless, with great danger of violent
collisions—highly detrimental to our tempers perhaps !

Secondly, we may ask, How ought candidates to be pre-

. pared? Now, I am not so conceited, nor, I hope, am I so
simple, gentlemen, as to imagine that I have been asked here
to-day to teach old and experienced practical teachers how they
ought to prepare candidates for teachers’ certificates. Besides,

i I hold that we can answer neither of these questions before an

Al answer has been found for my third question, and this is, Ought
candidates to be at all prepared by the State as now they are
being prepared ? This is the question to which I invite your
attention, and this is a question which I answer in a categorical
and emphatic No.

Let me say at the outset that I have only one or two argu-
ments to bring forward, that I do not pride myself upon their
validity, and that I shall far exceed my proudest hopes and
expectations if only I can bring you to look at this subject in a

new light and to think upon it seriously.
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In an examination paper on geography last year I asked,
« What natural advantages the Province of Ontario afforded its
people, and what use had been made of these advantages by the
people?” Not a few of the candidates told me that among
Ontario’s “ natural advantages” was its magnificent system of
education! And added (only too correctly) that of this magnifi-
cent system the people made magnificent use. It is this system,
gentlemen, that I call in question this day.

It is a most elaborate system, You will all grant that. And
it is a purely literary system—I use the word *literary " in a
broad sense, as contra-distinguished from scientific or industrial
or technical. I mean that it teaches of and chiefly through
books ; it teaches such subjects as English grammar, English
composition ; it teaches Latin, Greek, French, and soon. Ina
word, it fosters intellectual development solely.

Now I ask, Is this the function of Government? In a coun-
try such as Canada I say emphatically No. Canada is a
material country. Material necessaries and comforts it wants.
What cares the country at large—the country at large, mind
you, I say—what cares the country at large for refinement,
for culture, for highly developed literary or artistic tastes?
Not that. What the country wants is men who know good
land from bad; men who can improve land; men who can
breed high class sheep and oxen; men who know the import-
ance of planting and preserving trees; men who can recognize
a mineral vein when they see one, and can give a shrewd guess
at its value—this is what Canada wants. And yet Canada goes
coolly on year after year spending millions upon millions of the
hard-earned doilars of its hard-working men and women in—
grants to High Schools, grants to Collegiate Institutes, grants
to Teachers’ Institutes, grants to Colleges, grants to Universi-
ties, grants towards the production of—food and shelter and
clothing and warmth? No! Grants towards the production of
so-called * highly educated,” ‘liberally educated” men and
women. Talk not to me of the gloomy prospects of Canada’s
commerce if she does not adopt a system of ¢ Unrestricted
Reciprocity,” or cling to a protective tariff, or try “ Imperial
Federation,” or resort to Annexation, or swallow some other
such quack sugar-coated bolus. The gloomy prospects of
Canada’s commerce—if gloomy they be (which I for my part
. very much doubt)—spring, gentlemen, from the fact that the
thews and sinews of Canada’s youth lie idle, while their brains
are worn out in the study—as useless as it is laborious—of such
subjects as ‘‘factitive objective predicate adjectives,” the
« characteristics of Coleridge's genius,” the full significance of
the Hegelian term *being” as used by Matthew Arnold, the
importance of Cowper's * Task " in the history of the develop-
ment of English literature !
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Canada, I say, gehtlemen, has natural resources in abund-
ance. What is she doing towards teaching her youth how best
to make use of those natural advantages? Acres we have by
the million lying untilled ; forests by the square mile growing
unkempt ; ores by the ton unworked. Towards the teaching of
agriculture Ontario contributes one college, with a staff of seven,
all tolds™towards the teaching of forestry she contributes one
inspector, whose post is next to a sinecure, and whose salary is
next to nothing; towards the teaching of mining she contributes
one School of Practical Science, which does nothing, its own
staff will tell you, but teach a little drawing, a little surveying,
a little mineralogy, and a little geology.

And what is the result of this? The professions are over-
crowded. Young men and women are tempted away from farm-
ing and all industrial pursuits, and become lawyers, and doctors,
and teachers. The professions are overcrowded—and with me-
diocrity. Let water in floods through a sluice gate, you know
not what impurities enter with it; filter it, you may be pretty
sure it is clean; distil it, you know it is pure. So is it with all

“ schemes of education. Increase the fees, raise the standard,

insist upon culture as well as upon book-learning, and I guar-
antee you will have just as many lawyers and doctors and
preachers and teachers as you want—and they will be better ones.
Give me rather a modicum of excellence than a superabundance
of mediocrity, the  three-ha'pennyworth of bread ” rather than
‘“all this intolerable deal of sack!”

The Government sees that there is something wrong; it
recognizes this overcrowding and this mediocrity. Else why
these stiff examinations (for you will all concede they have been
stiff, I think) ? And why this plucking of some seventy-nine
per cent?  But, gentlemen, is not this merely palliating a symp-
tom, not eradicating the disease ? I say, Reform our system of
education altogether ; let us teach more of things and by things
than of books and by books; let us teach from cupboards of
natural objects, not from shelves of authors; in fields and
factories, not in school-rooms and lecture-rooms.

With this remark, ladies and gentlemen, I shall, for the pre-
sent, close. The President has informed me that I shall be
accorded the privilege of replying ; for my reply I reserve what
more I have to say. ’




WHAT LIMITATIONS ARE DESIRABLE IN THE CASE
OF TEACHERS' THIRD CLASS CERTIFICATES?

BY W. E. TILLEY, M.A., PH.D.

It may be thought by some that the subject which was
assigned to me to bring before you at this time is scarcely of
sufficient importance to engage your attention’ for an hour.
Some will think that an association composed of representatives
of the three estates, educationally, the Public School Teachers,
the High School Teachers, and the Inspectors, assembled at con-
siderable expense and inconvenience to its members, for a three
days’ session only, and that but once in each year, might find
topics for discussion of greater importance to education than
that of the limitations desirable in the case of certificates to
third class teachers. A careful consideration of the subject,
however, may lead to the conclusion that it is not unworthy of our
closest attention. '

By referring to the Report of the Minister of Education for
1887, it will be seen, that of the 7364 teachers employed in the
public schools of Ontario the previous year, 3677 of them held
third class certificates, and 764 certificates of a more temporary
character, leaving 2923 in both the first and second grades. It
will thus be seen that nearly two-thirds of all our public school
teachers must be classed as holders of temporary certificates, as
from the first, third class certificates have been granted, not by
the Department, but by County Boards, not only to meet the re-
quirements of the several Counties, but also with a view to fur-
nish an opportunity for testing the fitness of the several candi-
dates for the work required of them before allowing them to enter
on the more extended preparation for that work, provided at"the
Provincial Normal Schools, the successful completion of which
entitles them to rank in the profession as holders of permanent

certificates.
" No one having the best interests of the community at heart
would desire to see the teaching profession a close corporation.
The mental discipline and the whole line of thought development,
up tothe time of their professional training, required of those who
would become teachers, are such as all must undergo who would
be successful in any department of life’s work, and the avenues
leading to the profession proper .should be as free as are those
leading to any other calling or profession. It is, in a definite
sense, the business of the teacher, as it should be in a more
general sense, the aim of every good citizen, to discover and to
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disseminate the principles and the practices on which individual
and national strength depends, and by which individual and
national happiness and prosperity are secured. But when it is
remembered that probably three-fourths of all the children in
attendance at our public schools are being instructed by third
class teachers, and that the regulations for granting certificates,
at present, are such as virtually to make this the door through
which all must enter, the lower round of the ladder which all
must use who would rise to the higher ranks in the teaching
profession, it will, I think, be conceded that the discussion to
which you are invited by this paper is not one of minor impor-
tance, whether considered in reference to the public or to our-
selves; especially when it is borne in mind that the present
Minister of Education, the Hon. G, W. Ross, has so far system-
atized our educational system, that defects in it, once discovered
and pointed out, can easily be removed, while defects which are
allowed to remain in any department of our system seriously
mar the working of the whole.

The limitations in the case of certificates to third class

teachers, will fall, naturally, under one or other of the following
heads:—

(1) Those having to do with the money value of the certifi-
cate to the holder thereof.

(2) Those bearing on the age of the candidate when receiving
a certificate, and the length of time the first certificate shall
remain in force.

(3) Those having reference to the .schools for which the
certificate shall be valid, or the district over which it shall
extend.

In some countries attempts have been made, with more or less
success, to give a sort of legal value to the different grades of
teachers’ certificates, but as yet no action, tending to this end,
has been taken in Ontario, and the wisdom of any such action on
the part of the government may perhaps be questioned. The
founders of our system, wisely for those early - times, gave more
attention to the work of the workman, than to his remuneration.
It was not with them what salary may be considered a fair
compensation for the labors of a teacher, who worked fivée
days and a half each week, and eleven months and a half each
year, and whose recreation for health and pleasure consisted in
“ cutting a little wood,” “giving a hand to bring the butter " or
‘“putting a foot to the cradle” and whose change of residence.
under the system of * boarding round and helping a bit to pay
for it” rendered camping out or a trip to the seaside quite un-
necessary. 'i‘he questions with them were, How shall all our
children recejve at least a little education? In what way can we:
assist to bring about that golden age, when the ledger shail. take.
the place of the charcoal tallies on the barn door, and when the
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term “his mark” shall be unknown even among the humblest
laborers in the land? How, in short, shall Canada in the
future, be peopled with a wise, enlightened, and patriotic popu-
lation? Hence any grants to education by the government
of those days, were not with a view to encourage liberal salaries,
but with the hope of securing more regular attendance of the
children at school.

The ideas underlying this plan were, no doubt, patriotic and
sound, but it may be questioned whether this feature of our
system ever mater/iélly aided in bringing about the results antici-
pated by its founders, and even if it be granted that good has
resulted from it in the past, all must admit that it has long since
ceased to have any effect on education, only in so far as it helps
the strong and leaves the weak to struggle on as best they can.

Wealthy and populous sections, with a school rate of less
than two mills on the dollar, invariably receive larger grants
than do the weak sections with a rate of from eight to ten mills
on the dollar; and while the children in the wealthy sections
receive all the advantages of good, well equipped school houses,
and efficient, well paid teachers, those in the weak sections suffer
all the drawbacks of a school that is kept open at a cost of about
$250 a year. And what is even more to the point, a section with
from 75 to 100 children, crowded into one ill-ventilated room,
under a third class teacher, fresh from the Model School, receives
the same encouragement and financial aid from the government,
as does an adjoining section, in which two or three teachers are
employed to properly instruct the same number of children.

In" the case of High Schools, this is different. The govern-
ment aid to them, for several years past, has been made to
depend on the number and efficiency of the staff, and the salaries
paid by the trustees. If an impetus of this kind was found to
be necessary to secure sufficient teaching power in High Schools,
situated as ‘they are amidst the liberalizing influences of towns
and cities, it is difficult to understand why it should not be even
more necessary in the case of Rural Schools. It is certainly de-
sirable that the teachers of the higher grades of work shall be
efficient, and that their number shall be in proportion to the work
required of them; the more so, if in any instance the work of the
lower grades has been found to be badly done; but I believe all
will admit, in theory, at least, that it is equally, and even more
important, that in developing mind power, we begin aright and
build well from the foundation.

It is not sufficient that the regulations provide that none
but teachers somewhat skilled shall be employed in our Public
Schools, while, by the same regulations, trustees, who are too
often somewhat indifferent to the higher claims of education, are
encouraged, from a financial stand-point, to engage the smallest
possible number of teachers, and to give them the largest possible
number of children to teach. It is difficult to understand why
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High School trustees should be encouraged, and materially assis-
ted, in securing an efficient staff, suitable furniture, and a proper
supply of apparatus, to ensure satisfactory work among young
men and young women, whose minds are more or less matured,
and who, if properly instructed in early years, should be capable
of doing a large portion of the senior work with but little assis-
tance, while the little folks are left to the tender mercies of Rural
School trustees as to what their memories of school life shall be.
Perhaps this may be accounted for, in part at least, by the fact
that defects in the higher grades of teaching are partially
discovered by our system of High School and University examina-
tions, while defects in the lower grades are left undiscovered. It
is possible, however, to make mistakes even here, and to at-
tribute to senior teaching the defects and shortcomings that are
the natural outcome of a wrong beginning.

That the change of basis for distributing the grants to High
Schools, from that of the number of children to be taught, no
matter how imperfectly the work was done, to that of the pro-
visions made by the trustees for doing the work satisfactorily
and well, has been productive of immense good, both to the
community and to the profession, no one at all conversant with
the past history of these institutions will doubt. Would it not
be wise then to attempt something of a similar nature in distrib-
uting the grants to the Public Schools, and in providing for their
support ?

Our Public School system rests on two leading principles :—
(1) that every child, no matter in what nook or corner his home
may be situated, has a right to the advantages of an ordinary
Common School education, that is, such an education as is nec-
essary to enable him to become an intelligent citizen ; (2) that
the property of the country shall be responsible for the cost,
at least, of this purely elementary education. The natural
sequences to these, respectively, are:—(1) that there shall be
within reach of every home a school with teachers sufficient to
instruct all the children of the locality, whether many or few; (2)
that no property, however situated, shall bear, more or less, than
its just proportion of the cost of such an education. In attempt-
ing to carry out those principles, the direct personal responsi-
bility of the parent in the education of the child, has not been
lost sight of ; and hence the principle of local control, resulting
in our network of school sections, each with a school, with one
or more teachers, managed by local trustees. The people of
Ontario will not give up this local control, and yet they want
equality of taxation in the maintenance of such an education as
I have here indicated, and which cannot be attained without
ignoring the present unequal division of the country into school
sections, and extending the area of uniform taxation. It will be
observed that no plea is here made for equalizing the burden be-
yond what may be considered the minimum in cost. We must
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not lose sight of the fact, that to secure the best results, educa-
tionally, the government must do nothing that tends to weaken
local effort or local enterprise, but on the contrary, must distribute
its aid in sucha way as to awaken and encourage local liberality
in elementary education.

In order to fairly distribute the cost, and at the same time
retain the principles of local control, the area of uniform taxa-
tion must be made to agree with our municipal system, making
it extend as far as possible over counties. If it be thought that
not less than $250 to $300 should be paid to any legally qualified
Public School teacher for a year's service, provision should be
made for raising that sum for each teacher employed, by a uni-
form rate, leaving the balance in the case of higher salaries to
be met by a rate on the property of the sections enjoying the
advantages of the higher grade teachers. This could be done
by requiring each County Council to raise by a uniform rate on
its property, say $1o0 for each Public School teacher in the
municipality, and the township councils an additional $r100,
and changing the basis of apportioning the grants from the
Government, making them depend on the number of teachers in
the employ of the trustees and the equipment of the rooms,
instead of on the number of children in attendance at school ;
giving say $50 to each room properly equipped, and in which a
legally qualified teacher is employed. If this were done, the
minimum in salary would be fixed at from $250 to $300, which
would be provided by a uniform rate, the control of the schools
and of the teachers, would be left in the hands of the local trustees
as at present, the poorest section would be enabled to engage a
teacher throughout the whole year without overburdening its
ratepayers, and no board of trustees would have the least
excuse for asking a teacher to take charge of from seventy to
eighty pupils, ranging in work from the alphabet to the fifth
class, and in age from five to twenty-one years. It would also
render primary education more effective and more general than
at present, and at the same time make good our boast, that in
Ontario no settlement is so remote that it cannot have its school-
house, and no boy so poor that he cannot receive an education.

As to the age at which a candidate shall receive a trial
certificate, and the length of time that certificate shall remain in
force, I have no suggestions to offer. In my opinion the present
regulations dealing with these points are as good, all things con-
sidered, as any that are likely to take their place. It is con-
tended, and I think fairly so, that the average individual is not
sufficiently matured in judgment at seventeen or eighteen years
of age to be placed in a position, as sole arbiter, where a score
of difficulties, disputes, and delicate questions must be settled
daily. But this, in my opinion, is not so much an argument
against licensing teachers at seventeen or eighteen years of age,
as it is against placing them in full charge of schools in which
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they are compelled at once to face such difficulties with but
little or no experience in dealing with them, and with no one
near at hand, on whose judgment they can rely, with whom to
advise as to the best way of disposing of them.

In the case of High Schools, two years’ successful teaching,
usually as assistant, is necessary before being allowed to
assume the duties of head master. This is a wise precaution,
but it will be admitted, I think, that it indicates greater care in
framing the regulations dealing with High Schools than has
been bestowed upon those dealing with Public Schools ; owing,
perhaps, to the fact, that the Departmental Examinations, pub-
lished generally about the time of the meeting of our Associa-
tion, have caused greater prominence to be given, in our discus-
sions, and in our recommendations to the Minister, to the High
than to the Public Schools ; and, as a result, greater efforts have
been put forth by the framers of the regulations to discover the
weak points, and to guard against failure, in the former than in
the latter grade of schools. '

At present it is quite within the regulations, and by no means
unusual, for a candidate, while in attendance at a Model
School, receiving a professional training, which, from the very
nature of our Model Schools, has a greater bearing on how #o
teach the subjects than how to manage a school, to note the prob-
able vacancies in the neighbourhood at the end of the year, and
without consultation with any one as to his fitness for this or that
school, or in any way taking into account the peculiar difficulties
to be met with here or there, to apply for such positions as are
likely to give him a good salary. In this way the best schools,
perhaps, or it may be those that are the most difficult to-man-
age, fall into the hands of youthful and inexperienced teachers,
the schools lose a year, the teachers gain experience at the
expense of reputation, and many a promising pupil, through bad
management, acquires a distaste for education and drops out of
school altogether.

A perusal of the last Report of the Minister of Education,
and especially of the remarks of the Model School Inspector, as -
given on page 88 of that Report, must, I think, lead to the con-
viction that much may yet be done in the interest of education
by securing more thorough professional training on the part of
young teachers before allowing them to take charge of import-
ant schools. This may perhaps be accomplished by a length-
ened term at the Model School, but it must be observed in this
connection, that, as our Model Schools are at present conducted,
the teacher of the room, and perhaps four or five of the teachers-
in-training, are idle, or at best making observations and taking
notes, while one of their number is conducting a class. Experi-
ence thus acquired, mainly on the teaching of the subjects, and
that in graded schools, will not, perhaps, materially assist the
young teachers in the discipline, the classification, or the man-
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agement of ungraded schools, where the teacher’s ingenuity is
taxed to find time rather to direct the different classes in the
various grades of work than to teach the subjects by this or by
that method.

I wish to be understood here, not as reflecting on the work
done in the Model Schools. It is universally admitted that
these schools are doing very valuable service. To those who
have hitherto been anxious only to acquire knowledge and to
retain facts for the examinations, but who, in future, wish to
impart that knowledge and to direct the mental activities of
chi}fdren, it is no small matter to be placed under the guidance
and instruction of judicious and experienced Model School
masters for fifteen weeks, and no doubt a longer term would do
more for them than the present one can.. I wish only to suggest
that it would economize the teaching power of the country, as
well as secure to the young teachers more_practical experi-
ence, if, instead of lengthening the term, they were required,
after spending an ordinary term at a Model School, to take
charge, for the first year at least, of junior departments in the
larger schools, or of small and easily managed schools, before
being allowed to come into competition with the older teachers
in the whole range of Public School work. There are in each
township large schools in which two teachers should divide the
work now undertaken by one ; if the expense of securing addi-
tional teaching power were distributed over a larger area, as in
fairness to all it should be, some of these schools‘would at once
take rank midway between the purely Rural Schools and the
High Schools, and would be enabled to undertake a wider range
of work than can be properly attended to in a school with but
one teacher. In this way there would be established, or rather
encouraged, an intermediate grade of schools, at easily acces-
sible centres, for the teaching of such subjects as agriculture,
book-keeping, etc., to such senior pupils in each township as do
not wish to enter on a High School course. In these schools
also, many of the young teachers could, with advantage to them-
selves and to the country, acquire skill in actual school-room
discipline and management on a fair salary and under the direc-
tion of experienced teachers, and to the much needed relief of
those teachers, who at present are much overworked.

The last limitation to teachers’ third class certificates, to
which I shall refer, is that to counties. Some years ago these
certificates were made provincial, having previously been valid
only in the counties in which they were issued, unless endorsed
for other counties. There can be no objections to the non-pro-
fessional requirements for third-class certificates remaining
provincial, as the papers on which the candidates write and the
valuing of their answers are both under the control of the
Pepartment, and are the same for all parts of the Province.
But the examinations on the professional work, on which the
certificates proper are granted, are largely under the control of
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County Boards of Examiners, and no one pretends to say that
there is any attempt at uniformity throughout the Province
in awarding these certificates, unless it be to license all who
spend a term at a Model School. It is perhaps neither possible
nor desirable that there should be uniformity in granting certi-
ficates to third-class teachers, especially in so far as they are
given to-meet the requirements of the different localities, but, on
the other hand, they should be limited to the jurfsdiction of the
Boards granting them, and no one, so far as I know, has ever
offered a reason for making them provincial. The fact of their
being so is, in the opinion of many of the Public School Inspec-
tors, the weakest element in our system of licensing teachers,
and one that very largely renders all the precautions by the
Department to provide proper safeguards against inefficient or
unskilled persons entering the profession,.valueless.

It is easy to conceive that a Board of Examiners, knowing
the requirements of a county, and having a right to advise the
candidates as to the positions for which they may, severally, be
fitted, would be justified in granting certificates to candidates
for particular schools or departments, to whom certificates
should be refused, if it were intended that the granting of them
licensed the holders to go from county to county applying for
such schools as may suit their fancy, under-bidding experienced
teachers, and coming into competition with those who have
been more carefully selected, no one daring to interfere. It
certainly should be understood that third-class teachers give, at
least, their first year’s service in the county licensing them, and
with some limitations as to schools even in that county.

If, however, it be thought best to continue as we are, under
a system that limits the control over candidates to the time
when they are granted certificates at the end of the Model
School term, let the tests on which these certificates are granted
be as nearly uniform as possible throughout the Province, and
let them approach in difficulty the non-professional tests applied
by the Department. That, at present, these bear no just rela-
tion to each other may be seen from the fact that while less
than 40 per cent. of those who wrote at the last two non-profes-
sional examinations passed, more than g5 per cent. of those
who wrote at the last two professional examinations were
successful. -

We are thus asked to believe that twenty out of every
twenty-one of those who spend the fifteen weeks at a Model
School in professional training, acquire the skill necessary to
become successful teachers, and that the best interests of the
community are served by giving them certificates entitling them
to apply for such Public School positions as they may think
best, having the Province for their field.

A sympathy for the candidates, considering the shortness of
the session, may have something to do with the number that is
allowed to pass, or it may be that even the most conscientious
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Boards, after striving against those outside influences for a time,
:give way under a feeling that perhaps, after all, it is only justice
to their own people, that licenses be granted by them as freely as
they are by other Boards, and that inferior teachers with homes
in the county will, at least, do as good work as those from a
distance, while the evil effects of such on the schools can be
more easily controlled. It certainly is not desirable, nor is it
scarcely endurable, that counties with an abundance of good
material, and where an effort is made to keep up to the demands
of this progressive age in educational matters, should see their
best efforts rendered void by an influx of inferior workmen from
other counties; and perhaps esven those who have been refused
certificates at home return from a neighbouring county, after a
session at the Model School there, full fledged teachers.

It has not been my intention, in anything that I have said,
to reflect on any department of school work, or on those engaged
in it. I know that the teaching in our schools to-day is better
than ever before, and am willing to admit that all grades of
examinations are, on the whole, more searching than formerly.
It must also be acknowledged that students, and especially
teachers, spend more time, and that to better advantage, in
preparation for their work than did those of former times. It
would not, perhaps, be too much to concede, that there has been
progress all along the line. Indeed the greatest honor is due
not only to the founders of our School System, but also to those
who have followed them, and who have built so wisely and well
on the foundations so carefully laid at first.

While freely admitting all this, I am equally strong in the
opinion that great good would result to our Public Schools, and
especially to the lower grades in them, by effecting the changes
here indicated, and which may be summarized as follows :—

(1) Uniform taxation on the property of the country to meet
the charge of a purely Public School education, and to provide
a minimum in salary for every Public School teacher in the
Province, say of $290 to $300, leaving the control of the schools
in the hands of local trustees, who shall provide for salaries
above this minimum by a rate on the property of their respective
sections ; also a change in basis for distributing the Government
aid to schools, giving a fixed grant to each properly equipped
room in which a legally qualified teacher is employed.

(2) That young teachers be required to teach at least one
year, after receiving their professional training at a Model
School, either in junior departments or in small and easily man-
aged schools, before being allowed to come in more direct com-
petition with the older teachers in the whole range of Public
School positions.

(3) That third class certificates be strictly limited to the
jurisdiction of the Boards granting them, unless endorsed for
other localities.
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PSYCHOLOGY.

E. 1. BADGLEY, LL.D., VICTORIA UNIVERSITY, COBOURG.

We live in a dual world ; a world of material phenomena on
the one hand, and of spiritual or mental phenomena on the
other. To study these phenomena, to determine their origin,
their nature, their destination, with all therein implied, has been
the problem productive of all the mental unrest recorded as
proof of man’s greatness and equally emphatic of his multiplied
limitations.

It is generally believed that these two classes of phenomena
so different in themselves must therefore represent each a different
basal reality. We say  generally believed,” for not all accept
this fundamental duality. All are agreed, however, as to the
very great divergence in the phenomena; and while the dualist
fairly accepts what seems to my mind the only rational con-
clusion the monist seeks by some other hypothesis to find an
explanation of these phenomena.

In illustration we will briefly quote from three living and
representative writers, writers in many respects the antipodes
of each other. Says . D. Morell,—“ We have conducted the
above argument simply from the standpoint of the under-
standing, supposing the ordinary conception of matter and
mind to be valid really as well as phenomenally. To us, how-
ever, it appears evident, that the whole tendency of philosophy,
from the time of Leibnitz, has been to bring us nearer and nearer
to a purely dynamical theory of the whole universe. The idea
of matter is the most dark, indefinite, unmeaning of all ideas,
except we consider it in connection with certain of its attributes,
4. 6 as ever exerting certain powers. By the mechanist, matter
is measured and reasened upon simply in the light of a power;
the chemist in the last analysis sees only centres of forces ; the
philosopher knows the me and the not-me, simply under the
law of a mutu;]l action and reaction, and even in natural theo-
logy, the only truly conceivable notion we can form of an act of
creation, is that of the divine power and thought going forth to
the production of form in the wondrous processes of nature and
mind, That the phenomena we term material must ever exist is
self-evident ; that they indicate a substratum is equally certain ;
but that the real philosophic analysis of this substrgtum will
bring us to no other result than that of an action and reaction
of forces, appears to me to amount almost to a demonstration.
The universe in this light appears far more simple, more har-
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monious, moré beautiful. Instead of a dualism encumbered with
metaphysical paradox, we have an homogeneous creation to-
gether with the activities of which it is composed, rising in per-
fect gradation from the lowest forms of matter, through all the
regions of organic life, to the highest development of mind itself.

On these principles power, acting unconsciously and blindly,
is matter ; power raised to intelligence and volition 1s spirit. The
substratum of both is identical, but there exists in their most
inward nature determinations which result in phenomenal differ-
ences—differences which will ever be marked and distinguished
by the language of dualism; because ordinary language is
always based upon phenomena, and not upon a refined metaphys-
ical analysis.”

Says Dr. Bain of Aberdeen,—* The arguments for the two
substances have, we believe, now entirely lost their validity ;

they are no longer compatible with ascertained scignce and °

clear thinking. The one substance with two sets of properties,
two sides, the physical and the mental, a double-faced unity,
would appear to comply with all the exigencies of the case. We
are to deal with this, as in the language of the Athanasian Creed,

not confounding the persons nor dividing the substance. The .

mind is destined to be a double- study, to conjoin the mental
philosopher with the physical philosopher, and the momentary
glimpse of Aristotle is at last converted into a clear and steady
vision.”

In another place he calls the mental and physical * undi-
vided twins.” And again, speaking of the intimate union of
mind and body he says,—* There is no trace of a separate,
independent, self-supporting, spititual ‘agent, rising above all
the fluctuations of the corporeal frame.” .

Professor Tyndall says:—‘ These evolution notions are
absurd, monstrous, and fit only for the intellectual gibbet, in
relation to the ideas concerning matter which were drilled into us
when young. Emotion, intellect, will, and their phenomena,
were once latent in a fiery cloud.”

However these views may differ from those of other philos-
ophers and from commonly received opinion, the two following
fundamental laws will be admitted as common to all.

1. Every effect must have a cause, and,

2. The nature and character of the effect indicate the
nature and character of the cause. These twaq laws are con-
stantly operative in all our investigations of whatever kind or
character where observation and experiment are involved.
Under the guidance of these laws physical investigation has
made very rapid progress during the last few years, a progress
so great with results so beneficial that the mental and moral
sciences, with others purely speculative, have been relegated to
a secondary position or even quite discarded. And yet some
of these despised and quite discarded sciences may be of even
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more pgzctical importance than many that are purely material.
We quite agree with Prof. Jevons in the preface to the first
édition of ¢ The Principles of Science,” when he says,—“ We
miust sooner or later have strict sciences of those mental and
gocial phenomena, which, if comparison be possible, are of more
interest to us than purely material phenomena.”

Reserving for the future any remarks in vindication of this
position, we accept, without further comment or justification,
the position of the dualist, a world of unconscious material
existence on the one hand, the realm of Physics, Chemistry
and the kindred sciences, and on the other, a world of conscious,
spiritual, intellectual and personal existences, the realm of
Psychology, Philosophy and the religious life and creeds.

In the study of the physical sciences, observation and experi-
ment are the fruitful agencies by which we seek to evoke an
answer to our interrogations, and an explanation of the manifold
phenomena. Inductive Logic is supposed to furnish the only
basis and ground of inference, and metaphysical speculation and
a priori dicta are presumably reduced to a minimum. In this,
however, as in all other creeds, theory and practice are widely
divergent, and the inductive empiricist is frequently found—as
J. S. Millin his Logic and elsewhere—using a priori truth to
prove his assertion that all knowledge has a purely empirical
origin.

As in the study of the physical so also in the mental sci-
ences, observation and experiment with inductive inferences.
under the guidance of the two laws already mentioned, must
constitute the method of procedure if the results are to prove
satisfactory.

Here two distinct applications of this method present them-
selves, the one introspective and individual, the other objective
and general. The first has a leading representative in Locke in
his ¢ Essay on Human Understanding,” while the second has a
typical advocate in the brilliant and versatile Victor Cousin.

Both of these methods are necessary, while either one fol-
lowed exclusively will give a one-sided and partial result.” So
strongly is this conviction forcing itself upon us that we are told
that no final verdict can be rendered until animal life in all its
forms and manifestations has been fully canvassed, facts duly
registered, and inferences logically. and correctly made. Intelli-
gence as man’s special inheritance is thus challenged, and
instead of sharp boundary lines determining the limits of the
field of investigation, we are crowded upon a ferra incognita
whose kinship we challenge and whose boundaries are indeter-
minable. The witnesses cannot all be summoned, consequently
the case, like a chancery suit of former days, may never be
closed. In Locke we were sent for a final answer to ““ our own
minds,” “to the savage,” “the infant,” ¢“the idiot,” “the foetus,”
but now we are summoned to a companionship indefinitely mul-
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tiplied, and to an ancestry long since distanced, discarded and
disowned in the competition for intellectual preferment. The
generalizations that with Locke became a fixed and definite
maxim, born and matured in the lifetime of each individual,
have been found by Spencer to be the gradual accretions
through “heredity " of an indefinite period, through countless
generations and numberless variations and integrations. While
Locke’s method must not be overlooked it is equally unsafe to
make it the sole and all-important one. * Look into.your own
minds.” Yes, but unfortunately there may be but little depth
and still less variety. No man fully represents the thought, the
emotion, the will power of the race. The logician may be emo-
tionally untouched with the most beautiful and artistic poem,
while the poet finds. neither consolation nor rapture in a mathe-
matical demonstration. The sculptor may re-create in the marble
the forms of beauty and perfection living in his imagination and
pulsating in his brain, while the eloquence of Demosthenes or
the genius of Napoleon would elicit no recognition and stir not
an emotion in his soul. A philanthropist would be moved to
pity and to action by a plea from feeble infancy, oppressed
womanhood or the veriest tramp, while an Alpine summit might
be little more to him than an ant hill, a roaring Niagara but a
tiny rivulet, and a Colorado Canyon or a Yosemite Valley of no
more ‘significance, than a ground hog’s habitation. To hope to
find all mental phenomena manifested in a single life is to seek
the living among the dead. No one generation, age or people
can fully represent all that pertains to man’s inner, deepest,
broadest nature. The thoughts that stir some of the nations
to-day awaken emotions and give birth to lines of action to
which former generations were strangers, and which will re-ap-
pear only when and where similar surroundings may call forth
similar feeling and effort.

Man must always be studied historically, and history psy-
chologically.” Man makes history and history makes the man,
are two propositions that God has joined together, and what
He has joined let no man put asunder.

No person can be an intelligent reader of history without
being something of a psychologist, while every psychologist
must of necessity be a devoted student of history. To read of
wars, to learn the names of kings and rulers in chronological
succession is not to understand history. History is the record
of man’s activities, and to know it in its deepest and most sig-
nificant meaning, we must know the impelling forces productive
of that activity. We must enter man's very soul, survey his
nature in all its bearings, and determine its elemental and fun-
damental characters.

As the science of arithmetic ultimately reduces itself to the
two simple rules of addition and subtraction, and these again to
the multiplication table as fundamental and final, and as the
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science of geometry refers everything ultimately to axioms, defi-
nitions and postulates, and these given, arithmetic and geometry
are natural and logical growths; so, obtaining a knowledge of
man’s real self, history, with all its changes and revolutions,
society, with all its specializations, are but the billows and erup-
tions upon the surface, revealing the potential and otherwise
hidden forces operative according to laws of their own.

The time was when merely to ebtain the answer to a problem
was of more pleasure to you than the theory and principles upon
which the solution depended. The time has long since come,
with many of you, when the study of the principles of a science
furnish a deeper and more satisfying pleasure. We have all read
with interest and with sorrow the history of the Bourbons.
What were the inherent causes that contributed so banefully to
their unfortunate career? Henry IV., the first Bourbon who
reigned, had not the qualities associated with their subsequent
history. . What is the fountain head of this poisonous stream ?
« Ferdinand, of Aragon, and Isabella, of Castile, first cousins,
married each other, and had a daughter; Juana, who ultimately
became insane. Philip II. of Spain, gloomy, bigoted, vicious,
and gluttonous, the grandson of this gloomy and ultimately in-
sane Queen Juana, married his first cousin once removed, that
Queen's great granddaughter. Their son, Philip III., married
his second cousin, also a descendant of the same head, Queen
{?ana; they had a daughter, Anne of Austria, who married

ouis XIII. of France, and a son, Philip IV. of Spain, who
married the sister of Louis XIII.; the children of these two
marriages—Maria Theresa and Louis XIV., double first cousins,
the children of two sisters and two brothers—married each
other, and from them are descended, with many more inter-
marriages of cousins, all the unhappy Bourbons of France and
Spain. The Orleans family—Bourbons also—are not descended
from this last fatal marriage, and have not developed the worst
characteristics of the other Bourbons.” Similar instances might
be mentioned in connection with royalty elsewhere. Atrention
may also be directed to the * Jukes™ of New York State, a
family whose history is one continued series of licentiousness and
crime. g

What before were to us simple facts thus widen and deepen
into knowledge as we get nearer the final explanation. Their
madness and folly are effects, and as such cannot be understood
until research has discovered the causes. But one such prob-
lem solved becomes to the observant student a hint and an in-
spiration to a thousand more. We touch upon another instance
in which our view may possibly be open to well-founded objec-
tion. Who has not heard of Ireland’s troubles, and sympathized
with every manly and righteous effort toward a solution? Dur-
ing the last century, Ireland, for various reasons, was drained
of her best and most vigorous population. Whole regiments of
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soldiers in foreign service were sons of the Emerald Isle. The
feeblest in mind and body, and poorest in purse, were forced by
circumstances to remain at home. The descendants of the
strong and vigorous exile have made themselves a name in both
church and state in the land of their adoption. A less-favoured
parentage at home has produced a less fortunate offspring, and,
as France suffers to-day from the expulsion of the Huguenots,
whose moral and mental vigour have become a lost factor in the
life and councils of the nation, so Ireland stands, in many re-
spects a feeble suppliant for rights that the stronger ought
cheerfully to acknowledge.

An analysis of the forces operative in every war will, doubt-
less, resolve themselves into humanity’s cry for bread, to satisfy
an inordinate and extravagant ambition, or to redress some real
or supposed wrong. All these and as many more can be un-
folded and explained 'from our own experience, revealing, as
they do, individual and personal characteristics transferred to
the wider sphere of national life and international conflict. The
invective and the strong denunciations ot a rival policy in our own
parliaments may possibly be chargeable at times to the personal
interest of the speaker and his numerous friends rather than to
patriotism and the best interests of the country. Such are the
springs of activity within us that a dispassionate study of them
becomes possible only in the field of history, while even here the
chronicler pauses upon the threshold of his own age, leaving it
for one more removed from the scene of conflict, and conse-
quently with the personal factor less involved.

DIFFICULTIES IN THE STUDY OF PSYCHOLOGY.

Kant, in the opening sentence of the preface to the first
edition of his immortal work, says:—* Qur reason has this
peculiar fate that, with reference to one class of its knowledge,
it is always troubled with questions which cannot be ignored
because they spring from the very nature of reason, and which
cannot be answered, because they transcend the powers of
human reason.” Man’s strength thus becomes to him a source

of difficulty equally with his weakness. The strength to ask a '

question, associated with inability to find an answer, seems a
sublime mockery of our greatness. The ability to ask seems to
imply the right of the questioner to an answer. And we may
also add that the ability to ask a question implies at least a
partial knowledge, possible or actual, however imperfect such
knowledge may be. ‘ Pure reason is so perfect a unity that,
if its principle should prove insufficient to answer any one of the
many questions started by its very nature, one might throw it
away altogether as insufficient to answer the other questions
with perfect certainty.”

It would follow from this that in some way man stands at
the opening of the door leading into the temple of truth, and
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that in some equally mysterious manner the temple of truth
is within him. As Browning says in his Paracelsus :—

“ There is an inmost centre in us all,
‘Where truth abides in fulness, and to know
Rather consists in opening out a way
Whence the imprisoned splendour may escape,
Than in effecting entrance for a light
Supposed to be without.”

Both question and answer are, in some sense, within us, but
as yet our intellectual wealth is measured by the former rather
than by the latter. This is of necessity the natural order,
and is both an interrogation and a prayer relative to the
character and the quantity of the harvest. * First the blade,
then the ear, after that the full corn in the ear.” Were we
doomed to complete agnosticism, no one would be troubled with
our questions. Complete imbecility never wears a questioning
look, nor wearies us by difficult and tormenting problems. But
how unfold this intellectual life within us? How turn the
enigmas of nature into a volume whose pages are legible to him
who would read? How touch the chords of this marvellous
intellectual machinery, sc that music, clear, logical, perennial,
the universal harmony and melody of reason shall respond and
be with us an abiding guest? The Ancient Organon of Aris-
totle and the newer one of Bacon have offered to serve as
« guide, philosopher and friend,” and yet the depths of our men-
tal life are but imperfectly understood, while every light kindled
within the bosom of nature but serves by its brilliancy to deepen
the surrounding gloom and reécho the mystery that has accom-
panied the intrepid explorer, Matter, life, mind, are mysteries
still, and he who shall tell us best how to take these yet uncon-
quered realms must of necessity point out to us methods of study
in harmony with the laws of our mental activities. The decla-
ration that this has been done for us has been frequently made,
and, by facts, as frequently disproved.

The chief difficulties in psychological study come from the
physical side of our nature. Our earliest associations are with
the tangible, the concrete, the material. We speedily come to
think that these alone constitute the real and only objects of
study. Sense perception being thus first in our history, and re-
quiring but little effort, we are repelled from those abstract pro-
cesses where the mind unaided must tread an unfamiliar path.
We find difficulty in those processes where the mind holds con-
verse with ideals and abstractions, We seek our former help
—the crutch of the senses, upon which to lean.

Another difficulty is that, properly speaking, we can only
deal with facts as remembered, not as transpiring, facts which
cannot always be restored at pleasure, nor laid aside and taken
up again at our command. 3~



68 PSYCHOLOGY.

Nor are these mental phenomena capable of distinct separ-
ation from each other, as is frequently the case in the physical
sciences,, Thought blends with feeling, fact with imagination,
reason fith emotion, hatred with love, beauty with deformity,
mind with body, until weariness in the effort for analysis is
followed by despair of final success. The compound is not
unlike the contents of the witches' cauldron in ¢ Macbeth,”
containing
 Eye of newt, and toe of frog,

Wool of bat, and tongue of dog,

Adder's fork and blind-worm's sting,

Lizard's leg and owlet's wing,

Scale of dragon, tooth of wolf,

Witch's mummy, maw and gulf

Of the ravin'd salt-sea shark,

Root of hemlock digged i’ the dark ;

Liver of blaspheming Jew, .

Gall of goat, and slips of yew, .

Silvered in the moon'’s eclipse,

Nose of Turk, and Tartar's lips;

Add thereto a tiger's chaudron,

For the ingredients of our cauldron,

Double, double, toil and trouble,

Fire burn, and cauldron bubble.”

If, again, we 'turn to language as representing a fountain of
spontaneity and well of psychology undefiled, we find it  satur-
ated with the imagery of the external world.” Words have grown
up amid sense associations, and their spiritual significance is
but a transfiguration of physical surroundings. The power to
coin new terms to represent our spiritual thoughts is no prerog-
ative of king or philosopher. The material term must be used,
and hence, to vary the language of Milton, we are compelled to
turn “ unholy things to holy usage.”

Another difficulty is that attention, reflection, concentration
of thought upon our mental activities come later in life when
habits are somewhat formed, and require an effort to which we
do not all cheerfully and willinglyrespond.; I have not found it
upon record that any lazy man has ever became a noted psycho-
logist or a protound metaphysician. S

ADVANTAGES OF THE STUDY OF PSYCHOLOGY.

A materialistic view of nature is associated with our earliest

impressions. Sense experience precedes the development of »

our rational faculties. Our interpretation is always strongly
influenced by our environment. *The infancy of Science re-
sembles the infancy of Nature,” and all systems of thought and
speculation reveal in their earlier history the predominant and
misleading views begotten through the agency and influence of
the senses. Te-the extent that we find man ignorant of himself
do we find him\holding false views of nature and of God.
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Self-knowledge was the mission to which the unrivalled Socrates
consecrated all his energies, and the results following that intel-
lectual awakening are among the imperishable monuments that
still challenge our admiration and imitation. Ignorance of self
is ignorance of God, ignorance that touches every line of thought
leading to God—the fountain and source of all truth. Unrivalled
in philosophy and matchless in eloquence, Plato, the great disciple
of Socrates, says: ¢ The cause of allimpiety and irreligion among
men is, that reversing in themselves the relative subordination
of mind and body, they have in like manner, in the universe,
made that to be first which is second, and that to be second
which is first; for while, in the generation of all things, intel-
ligence and final causes precede matter and efficient causes,
they, on the contrary, have viewed matter and material things
as absolutely prior, in the order of existence, to intelligence and
design, and thus departing from an original error iz relation to
themselves, they have ended in the subversion of the Godhead.”

To the same effect speaks Jacobi, of Germany, at the begin-
ning of the presént century: « Nature conceals God ; for through
her whole domain Nature reveals only fate, only an indissoluble
chain of mere efficient causes, without beginning and without
end, excluding, with equal necessity both Providence and
chance. An independent agency, a free original commencement
within her sphere and proceeding from her powers, is absolutely
impossible. Working withopt will, she takes counsel neither of
the good nor of the beautiful; creating nothing, she casts up
from her dark abyss only eternal transformations- of herself,
unconsciously and without an end; furthering, with the same
ceaseless industry, decline and increase, death and life—never
producing what alone is of God and what supposes liberty—the
virtuous, the immortal.

“ Man reveals God ; for man by his intelligence rises above
nature, and in virtue of this intelligence is conscious of himself
as a power, not only independent of, but opposed to nature, and
capable of resisting, conquering, and controlling her. As man
has a living faith in this power, superior to nature, which dwells
in him, so has he a belief in God, a feeling, an experience of his
existence. As he does not believe in'this power, so does he not
believe in God ; he sees, he experiences nought in existence but
nature—necessity—fate."”

The study of self reveals within us a spiritual and intellec-
tual agent in the body, yet doubtless not of the body, a source
of activity within itself, but, nevertheless, 'standing in the pres-
ence of an absolute ought to which it is required to yield an
unconditional yet free surrender, Man is a soul and has a
body. The body is mine and not me. Law with all its majesty;
personality with all its wealth and power of will; truth with
all its absoluteness and universality ; God with all His majesty,
purity and love, are revelations only when thought has.been
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turned upon itself, and the phenomena of our intellectual life
have been made objects of our careful observation. Till then
the soul is a prisoner in the earthly sphere of sense, ignor-
ant of the immeasurable riches within and without it, a libel
upon the Divine utterance, ¢ Thou madest him to have
dominion over the works of, thy hands.” In the study of self
reason assumes her legitimate position, and chaos and dark-
ness are supplanted by order and light. God, last in the order
of knowledge, is discovered to be first in the order of existence.
and yet to have been present in reason and conscience, guiding
and inspiring where we thought we were walking unaided.

It must not be forgotten as a leading instruction in Psy-
chology that, ““first principles of every kind have their influ-
ence, and indeed operate largely and powerfully long before
they come to the surface of human thought and are articulately
expounded. Take the case of language. The principles of
grammar lie at the root of all languages and preside over their
formation. But these principles do their work in the dark.
No man'’s intellect traces their secret operation, while the lan-
guage is being moulded by their control. Yet the mind of every
man who uses the language with propriety and effect is imbued
with these principles, although he has no knowledge of their
existence. The operative agencies of language are hidden ; its
growth is imperceptible. Like a tree unobserved through the
colitudes of a thousand years, up grows the mighty stem and
the mighty branches of a magnificent speech. No man saw the
seed planted, no eye noticed the infant sprouts, no mortal
hand watered the nursling of the grove, no register was kept
of the gradual widering of its girth, or of the growing circum-
ference of its shade, till the deciduous dialects of surrounding
barbarians dying out, the unexpected trunk stands forth in all
its magnitude, carrying aloft in its foliage the poetry, the his-
tory and the philosophy of a heroic people, and dropping for-
ever over the whole civilized world the fruits of Grecian litera-
ture and art.” The imperispable in literature, science or art js
slow of growth, and rests upon principles that are timeless with
reference to the past, and in this way alone is perpetuity secured
for the future.

A partial acquaintance with Psychology is absolutely neces-
sary in order to success in teaching.

Success in any department of activity can only be obtained
by some definite knowledge of the material upon which our
energies are expended. This is a truth so evident that it seems
superfluous even to mention it. In all our material industries
any other view would be ridiculed as infinitely absurd. Yet in
the higher, more delicate and more responsible duty of mental
development it is too frequently lost sight of. Many parents
will trust their children to incompetent guidance in their relation
to a teacher, while they are careful to excess who shall be
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allowed to draw a rein with one of their horses. The coachman
is expected to have some knowledge of the care and manage-
ment of the animal he is engaged to feed and drive; but because
mental principles lie hidden, and are not of a nature to be
weighed and measured, it is too frequently not realized that
mischief is being done and energies misdirected until much
time has been lost and habits engendered whose removal or cure
may be quite beyond the range of possibilities. The mind is too
generally treated as an empty cistern to be filled, instead of a
living fountain, whose flow needs only the proper direction.
Mental discipline is an evolution rather than an involution.
The mind needs to be awakened to a knowledge of its own
riches, and its proper development is from within outward, A
téacher following .the dogmatic and historical method loses
patience with a pupil, calls him a cabbage head and other illus-
trious and euphonious names. It is a compliment to the pupil,
but a sad reflection upon the teacher. If he would allow the
pupil to grow as any sensible cabbage always grows—from
within—he would always elicit a rational response to a rational
question. In this way only can he inspire confidence and
ensure success,

Socrates was the most illustrious public school teacher ever
called upon to defend his method and his doctrines before a
board of trustees or a civil court. His Apology stands a living
witness to his simple but far-seeing wisdom and the worse than
folly of his accusers. He could find in the child or outcast
slave an intellectual inheritance that made him one with the
grandest and best. He proved that * wisdom is ofttimes nearer
when we stoop than when we soar.”

So strongly did he impress the great and universal truths of
reason upon his pupil Plato that he makes it a leading proof of
the pre-existence and the immortality of the soul. "As Words-
worth puts it:—

* Our birth is but a sleep and a forgetting ;
The soul that rises with us, our life’s star,
Hath had elsewhere its setting,

And cometh from afar;
Not in entire forgetfulness,
And not in utter nakedness;

But trailing clouds of glory do we come
From God who is our home,”

And we come with
‘** Truths that wake
To perish never ;
Which neither listlessness nor mad endeavour,
Nor man nor boy,
Nor all that is at enmity with joy,
Can utterly abolish or destroy.”

The great mission of Socrates was to expose the fallacy and
sophistry of the hirelings of his day. To do thisit was necéssary
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to show the untenable position of the sophists, that knowledge
if at all possible could only be reached through the organs of
sense, and had no significance beyond sense-experience. Soc-
rates unfolded the inner nature of human reason, and out of its
depths produced the most overwhelming evidence in proof of
his position, and thus gave to science and to man a dignity and

value measureless in their influence upon his own and all sub-
o

sequent times.
He showed :—
« How poor,

Beyond all poverty how destitute,
Must that man have been left, who, hither driven,
Flying or seeking, could yet bring with him
{ No dearer relique, and no better stay
Than this dull product of a scoffer’s pen.”

And who, in the realms of morals could show with such ad-

mirable simplicity, how

« Possessions vanish, and opinions change,
And Eassions hold a fluctuating seat;
But, by the storms of circumstance unshaken,

And subject neither to eclipse nor wane,
Duty exists?”

The teacher must sufficiently understand the mind as to show
the nature, ground and source of truth, and the faculties most
intimately associated with its acquisition. The powers

« Of soul and sense mysteriously allied "

must be studied in their inmost and deepest relations where

«Truth has her pleasure-grounds, her haunts of ease.”

In these depths of reason, infinite, imperishable, eternal, the

mind holds converse with God— :
) « Existence ungxposed
To the blind walk of mortal accident,”

foundation of truth and right.

To one who thus investigates, the senses are but the avenues

through which a fleeting, changing world presents itself to us, a
world where Reason veils herself in forms of beauty in which

we read :—

the one all-embracing reality, the

«The vision and the faculty divine.”

cher know what faculties are most in-
what that truth is, and where
logical as well as the

Not only must the tea
volved in the acquisition of truth,
found ; he must also know the chrono
logical order of their development.

Our sense activities manifest themselves a
stage. Reflection, contemplation, abstraction,

t a very early
are of a later

e s e ettt St
R ————————




PSYCHOLOGY. 73

growth, No intelligent teacher of English Grammar will begin
\with abstract terms or general rules. We have ‘all observed
/with what difficulty children get hold of the significance of an

/ adverb, preposition or abstract noun. Any term that stands for

a thing or action—the substantive and verb— is easily appre-
hended. John strikes, John is struck, These can be seen and
felt too. But abstractions came at a much later stage. It would
be somewhat amusing to take an opinion from each of you as to
what kind of a noun you would make  Daniel,” in Shakespeare’s
« A Daniel come to judgment.” I feel quite sure that even as
experienced teachers your views would differ.

Just as a child first creeps, then pushes round a chair or
takes hold of another’s hand, so the mind at first leans upon the
senses, and must deal with subjects related to sense-perception.
For this reason we think it a mistake to start a child in Geome-
try immediat(:,}y after passing the High School Entrance. ~ The
mind is far frdm being able to grasp these universal propositions
and conclusions. As yet the mind can only comprehend a defi-
nite result, a single answer in reference to a single question.
Actual observation and experience with my own children have
convinced me that thig“pbsition is true even though it did not
rest on a general psychological law,

Generally speaking our, High Schaol Course is an excellent
one, but we nevertheless think that it is marred by at least three
mistakes, (1) too early introduction of abstract reasoning, (2) a
system of examinations that tends too much to cramming rather
than to a judicious and careful mental developmehit, and (3) too
wide a range of subjects, making our High Schools too much
after the character of juvenile Universities. A few subjects
thoroughly mastered will prove of infinitely greater benefit than
a large number but imperfectly understood. There is more than
practical wisdom in the regret of a celebrated German scholar
on his deathbed that he had not confined his study to the dative
case. This is an age of specialization, and only the productions
that come from special talent or specialized labour will live to
enrich the thought of the future, and crown the present as a
period of deserving recognition because of its intellectual
triumphs. And let it not be forgotten that the aptitude and
ability for special work is one of the many proofs that Psycho-
logy has upon our consideration, revealing as it does the
exhaustless fertility and infinite capabilities of the mind, and the
consequent claim that so delicate and flexible an agent have a
fitting field for its development and skilful guidance in the
prosecution of its mission. i

/

/



AGRICULTURE IN OUR RURAL SCHOOLS.

BY THOMAS SHAW, GUELPH.

The statement of this subject is most fortunate for the writer,
as it gives him the freest and fullest license in the treatment of
it. If Agriculture is not taught in our Common Schools it
allows him to assign the reasons for this strange neglect, to show
why it should be introduced, and the best mode of introducing
and teaching it when it is brought in. He may dwell upon
its relative importance and its relation to other callings, may
endeavour to point out the communities to whom it may and
may not be taught, and set up if he can the landmarks that mark
the limit of its claims.

Perhaps I cannot do better than to launch my boat upon
this rill of thought, following 1t in the simple sequence indicated,
and sail away through the lone country through which it flows,
noting the tributaries that swell its volume seaward, in the hope
of discovering at least the bars in its bed, that have kept the
good ship coming to us laden with Agricultural treasures at least
nine miles and more at sea, and of devising some plan by which
these may be cut away. Virtually Agriculture is not taught in
our Common Schools at present; I have scanned with a jealous
care the programme of studies for Forms I. to IV., for Public
Schools in the * Departmental Regulations,” and I find no
trace of Agriculture there.

The subjects of the lessons there eneumerated treat of other
things, although those who study them from Rural Schools are
nearly all from the farm.

Again in the “ General Directions” Forms I to V, I read,
« The authorized text book on Agriculture should be introduced
into every Rural School.” How many have introduced it ?
And who has been the better of its introduction ?

We must first get a text-book on Agriculture before we can
introduce it ; this I make bold to say with all due deference to
the powers that be, we have not as yet ; like the children of the
outcast, it has been assigned a home on the street. While it is
tru€'that Dr. Ryerson’s ¢ Agriculture " was sanctioned for use
in the Public Schools in 1870, no work having been prescribed
on the subject previously, continued as an optional subject on
the Review List in 1880, was superseded by Tanner’s First
Principles ” in 1882, which was left off the list in 1887, and

replaced’ by “ Public School Agriculture " in course of prepar-
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ation and to be authorized if found suitable, my statement

holds good that we are at present virtually without a text-book

on Agriculture in our Common Schools, and always have been

so, for those we have mentioned were not text-books at all in

the sense of adaptation to the requirements of Canadian Agricul-

ture. That such has been the judgment of the general public

is clearly manifest from the limited number of pupils which have

used them,

The report of the Minister of Education for 1887, gives the
number engaged in the study of Agriculture in the Public
Schools as 1489, out of a total attendance of 487,496, or one
pupil out of every 327, while the subject was not taught in
High Schools at all,

It is, therefore, of the first moment that the coming text-book
shall come speedily, and that it shall be in every way worthy of
the subject of which it treats.

- Various leer elementary studies have been brought into the
school-room fand comfortably warmed, while Agriculture yet
stands shivetifig without in the cold. That shy little fellow now
stands at the door, waiting for some one to open, that he may
spend his first day at school. That little lad is the Canadian
Representative of the first and last of the Sciences, so intermin-
able in its scope, that the pick-axe of the scientist has taken
nearly six thousand years to break open the door way leading
into its illimitable treasure-house. May our Minister of Educa-
tion whom we all so much respect, take the timid little fellow
by the hand and bring him in. May every teacher in the
Rural Schools give him welcome. He has within him the germs
of a wonderful development that will bring much honour to
thte "school. The material interests of every farmer of this
Province will be affected by the treatment that boy receives at
school. v

The reasons why Agriculture has not received more atten-
tion at the hands of our Educational Authorities are not far to
seek. It has not been sought by those who used it most—the
farmers. Hitherto they have been so largely absorbed with the
work of removing physical obstructions on their farms, and
getting bread and butter for their families, that they have not
given due attention to the nature of the mental food these
should get at the School. They have not clamoured for the
introduction of an Agricultural text-book, or it would have come
long ago, They have been content with bread when they could
have had the butter for the asking. This province has many
thousands of Common Schools and High Schools by the score,
and these are not too many, and yet it has but one school virtu-
ally where Agriculture is taught. That the year 1888 is more
than half gone and Agriculture yet untaught in our Common
Schools is enough to stir the ashes of our departed fathers, whose
labours largely made this country what it is. Though the
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Guelph College were brimful of students, only one farmer in
1500 could send his son there. The sons of the 1499 must go
without instruction in what is to be their future life work, or
get their instruction at home, a sweeping reflection this on the
ignoble content of the farmer. Thus it is that the flower of
rural communities are drafted away to the cities, that in the
governing voice of the country the farmer gets a place among
the thirty rather than the first three, and that in the social scale
he is pressed tightly against the wall. We are without a text-
book, why ? Bookmaking is a good deal of a trade, it is so?
largely governed by the law of supply and demand, now that
farmers clamour for it, it will come. The old National series of
school books came from Britain, a book adapted to the wants
of Canada cannot come from Britain or any country but Canada.
The soil of Canada forbids it, the climate of Canada forbids
it and the honour of Canada forbids it. It must be written by
a Canadian.

The reasons why the study of Agriculture should be intro-
duced into our Rural Schools are not far to seek. There is first
its relative importance to the farmer, whose children almost
exclusively fill the forms of Rural Schools. It is to him both
meat and drink, and clothing and money. Itis the steed he
rides frof the cradle to the grave, and the funeral car that
conveys him to his last resting place. Why should he not be
taught this from his earliest infancy ?

The youthful mind has been comparéd to soft wax, on which
impressions are made, and there is much truth in the homely
figure ; why shouldn’t impression after impression of the beauties
that abound in the realms of Agriculture be made upon the
youthful mind from country homes while in the waxen state?
Why shouldn’t the farmer boy and girl have all the knowledge
that the father and mother can give them, supplemented by a great
deal that they cannot give them, and that will be to them of
life-long value? We cannot but think that the study of Agricul-
ture would prove to most youthful minds one of the mobt inter-
esting in the whole curriculum, dealing as it does wholly with
truths that relate to natural objects, in striking contrast to many
of the other studies which are mere abstractions, that seem so
difficult to them to grasp. The perceptive faculties go out in
search of them, and after wandering a while in realms of shadow,
come back in despair, and then lie down and go to sleep the
sleep that knows no waking. We know of no study so well
calculated to stimulate the perceptive facuities at a tender age
as the study of Agriculture.

Then there is its relative importance to the whole community.
The prosperity of every one is largely bound up with that of the
farmer. The number of the spokes in every wheel of busingss,
the number of wheels, and the number of revolutions are largely
determined by the success attending the operations of the
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farmers. About two-thirds of the population of this country are
farmers. I believe that they own more than two-thirds of its
property, and they furnish more than two-thirds of the brains
that stock the professions. The part they play in the comnion-
wealth is nearly all in all a two-thirds factor, and therefore they are
surely entitled to a two-thirds consideration at the hands of our
Educational Authorities. A boy who, to the practical training
= he gets at home, adds sound theoretical instruction from a
school text-book, will beat the boy at farming who has only the
first. Whatever then tends to improve farming should be coun-
tenanced by the whole community. But, one objects, is not
this Class Legislation? 'Why not introduce a book on medicine
N A into the Rural Schools ? I answer, when the medical men form
two-thirds of the population of the country it will be legitimate.
I grant that the artisan in the town or city is justified in asking
that a text-book on practical mechanics be introduced and on
the ground of numerical strength. The principle of Class Legis-
lation has already been fought, for a text-book (so called) was
introduced years ago. The exact numerical preponderance
that makes Class Legislation of this nature justifiable, it is not
for me to fix.

The best mode of introducing Agriculture into our Rural
Schools is a consideration of the utmost importance. I regard
it as the very central point of the subject, the eye that must be
pierced if a high score is to be made. Under this head will
be found the very marrow of the argument, if it has any marrow
at all. There is no doubt in my mind as to the best mode of
introducing Agriculture into our Common Schools, though I am
not so clear as to all that the medium of instruction should
contain.

It should be introduced through means of a. text-book
worthy of the name. Ido not in the meantime favour the erec-
tion of any additional Schools of Agriculture, but I do favour
L the wholesale utilizing of the Rural Schools we have for teaching

Agriculture. When this is done, the want of departmental
instruction in the higher Schools will force itself upon public
attention, and these for the time being will become nurseries for
the Agricultural College. There need be no unsettling of the
il present order of things, in fact no perceptible disturbance of it.
As peacefully as the waters of a river-feeder, creeping through
the level valley, glide into those of the main stream, so should
this study blend in happy harmony with those already taught.
The other branches will be all the better of the presence of the
stranger and will give her kindly welcome. Her influence will
be elevating and ennobling and stimulating, if there is anything
of these in nature, the great parent of Agriculture. I do not know
who the writer of that text-book will be, but I can tell you as
already more than hinted, that he will be a Canadian, and I
may add that his hands will bear upon them the marks of hard
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and honest manual toil. No ‘one but a practical man can give
this book the inimitable touch which betrays its -origin, and
which will so much tend to commend it to the practical farmer.

As to the style of this book, it will be written in the plainest
Anglo-Saxon, its language so simple that a child will understand
it, and in so pleasing a manner that both young and old will
love to read it. The nature of the subject renders this a happy
possibility. Although treating of a great variety of subjects,
some of them requiring very delicate handling, this will be done
with that inimitable skill so easy to a master hand, and in a
way that can give no offence to the finest and most sensitively
constituted mind.

It will be rather under than over Scientific, bearing upon its
every page thé stamp of the intensely practical; the strong meat
of science is rather for maturer minds, though if finely minced
some of it is good for children. This book may gently lead
them through the entrance into the building, when once inside
they will of their own accord want to examine it.
| The practical as taught in this book should be with the design

%o supplement the practice of the farmer where incomplete, and
to correct it where erroneous. This feature being of immense
importance, it will be prepared with a jealous care. It isalmost
impossible to convince the average farmer of Ontario, that a
cattle beast during the first year of its life when properly fed,
will gain two pounds of flesh per day on a less feed ration, as
readily as it will gain one pound during the third year of the
same. But there will be no difficulty in convincing his boy
if taken in time. It is a hopeless task; the endeavour to convince
the farm matrons of Ontario, that their methods of making
butter are defective, but their daughters may be easily convinced
if taken young. These truths simple as thy are, pean millions
to Ontario every year.

The matter of this book must be massed with a skilful hand,
and in a regular succession, always from the less to the greater,
the stepping stones.adapted to the growing measure of youth-
ful feet, the gradual unfolding of its truths as pleasant as the
unfoldings of the rose. Commencing with the most simple and
elementary truths, it might end with what is more abstruse and
complex, but there should not be much of the abstruse or com-
plex in it at all, just enough to give the pupils an inkling of
the unmeasured depths that lie beyond.

It should be a teachable book in an eminent degree. No one
can prepare such a text-book on any subject so well as an old
teacher, for noneknow so well the character of thisrequirement,
and its importance. Its truths should lie upon the surface or
so near it, that a little child may pick them up at sight, or at
least with a little brushing to and fro with the garden rake of
the mind. Its facts should be so arranged as to admit most
readily of a succession 'of questions and answers, a style of
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teaching which for attractiveness and effectiveness in our Com-
mon Schools, will always throw the lecturing style into the
background.

As to the contents of this book, we shall not attempt to give a
complete resumé, but will point out some ‘branches of the great
tree of Agriculture that we consider indispensable to such a work.

It will treat of the soils of Ontario, their formation, composi-
tion, and more especially the crops they are best capable of
producing, hence the style of farming to which best adapted,,
will give the different modes of draining and the benefits that :
follow when this is properly and judiciously done, also the
modes of tillage most suitable to them, noting in a general way
the allowances to be made for the class of farming adopted
whether mixed or special. -

It will treat of a rotation of crops, having a due regard to
variations of soil and sub-soil, the disturbing influences of
climate and the resources to which recourse must be had when
this rotation is interfered with, through lack of necessary mois-
ture, snow or frost, causing failure to one or a number of crops.

The principles that underlie successful farming will be made
prominent. Here we refer to adaptation of animal and plant
life to locality, having reference to market facilities as well as to
sustaining them in an ever increasing vigour, the proper utiliz-
ation of labour and labour facilities, and the great wisdom of
being forehanded in everything.

It will include the wide subject of fertilizers, and the deep
subject of feeding animal and plant life. The right treatment
of this section will throw fire brands into the scrub stock system,
and thin the ranks of land-robbers, who are rfuining the Agri-
culture of our country, and it will slay the intruding weeds of
Canada by the hundreds and the thousands.

There will be a chapter on weeds and insects, their habits and
the best means of destroying them, with plates of the most
dangerous of the intruders. Then will our children know much
more of the vagrants of weed and insect life than their parents
know to-day. The methods of destroying them must have a due
regard to locality, for those almpst diametyically opposite
succeed best in different localities sometimes.

A goodly section will treat of live-stock and products, pos-
sibly of their origin, certainly of their utility, characteristics,
and a summary of the principles of management. If sketches
of the most prominent were given, these'would make a charming
study for the boys. The principles of cheesemaking and butter-
making should be out-lined in condensed epitome from the sow-
ing of feed to the completion of the finished product.

A chapter might well be devoted to farm Agriculture, with
plans and drawings. We have good models of dwellings and
outbuildings now. A description of the most suitable modes of

fencing would be valuable, and so’ much at least of forestry as
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treats of windbreaks, and the trees most suitable for re-foresting
this country, with the best modes of plantifig them.

Horticulture will come in for its share of attention, including
useful varieties of fruits, adaptations and outlines of manage-
ment, with the principles of successful gardening. Here again
the effects of good sketches will be magical, it will set many a
boy and girl to growing raspberries. The farmer’s garden with
a diagram will serve an excellent purpose.

There might be room for the statement of the general princi-
plés of Bee keeping and the beautifying of home and surroundings.

There should be no veterinary department in this book, the
subject is beyond the reach of most school children, and a
statement of general principles here will avail but little. The
same is true of levelling land, surveying and Agricultural chem-
istry, other than the merest outlines included in the enumer-
ation of the above subjects. These are sure to work their way
into our High Schools in that better time that is coming, and
that is assuredly near at hand. The farmers of this country are
soon going to ask that Agriculture be taken down from the
shelf in our High Schools, and given a place among the first
three, and when they ask it, it is going to be done. But it is
infinitely more important to get it first into the Common Schools
where the masses may be reached.

When these get into the fairyland region of Agriculturalstudy,
they will extend their explorations, which shall soon reach the
higher schools, where the hunger must bé ministered unto.

Nor is the statement of contents at all. complete. But says
one. *Will the work not be too bulky?” Not necessarily so,
it should not, need not, go beyond 250 pages. It should be a
statement of fact, rather than an explanation of fact.

It must needs be a summary of condensations, so arranged
that the ascent, though continuous, will be imperceptible. The
pupil will be led on so gently, that he will be scarcely conscious
of effort. Do not say the task is hopeless, for it is not so by any
means. Don't say it can't be done, for it can.

But it is very evident that the author of this book will have
no easy task. His work will mainly consist of making mince-
meat from the elements of an illimitable subject, and cooking it
tastily, to be served up to the young mind. He must needs be
a thorough master of his subject, and cunning in the art of book-
making above most of his fellows. Such an one will indeed be a
public benefactor. Show me the man who has successfully
accomplished the task, and I will show you the man worthy of
double honour. He it is who should wear the lordly apparel and
the garland of dignity, and before whom it is well that they
should cry, Behold the man whom all the farmers in Ontario
delight to honour !

In the * general directions " of the Departmental regulations,
I find the following in reference to the use of the authorized
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text-book :—* Special attention should be given to such points
as how plants grow, and what they feed upon, how farms are
beautified and cultivated, the value of shade trees, what trees
to plant and when to plant them, the relation of Agriculture to
other pursuits, the effects of climate on the habits of a people ;
practical selections on rural subjects, talks on natural history,
should form part of the instruction of every Friday afternoon.”

I don’t know who wrote those regulations, but with all due
deference to the gentleman, I fear he was a * book farmer.® It
is very well to know ¢ how plants grow and what they feed
upon " and something of this should be embodied in the text-
book, nor is it unimportant to know how to beautify farms, but
less so than to know how to make them profitable. The rela-
tion of Agricultural to other pursuits is not of little moment, but
the study of it is certainly better adapted to maturer minds.
« The efiects of climate on the habits of a people,” might prove
a profitable study for pupils at the High School, or the Agricul-
tural College, but it is surely more important for young persons
to know the effects of climate on the habits of plants by which
life is sustained. The * practical selections on rural subjects ”’
I would relegate to the farmer's wood fireside, and leave the
« Talks on Natural History as part of the Friday afternoon
exercise.”

In the compilation of our text-book it should never be for-
gotten, that the large majority of those who study it will never
attend a High School, and therefore the overwhelming importance
of having it brimful of knowledge that is intensely practical.

I need scarcely dwell upon the mode of teaching it for this
has been already indicated. To my mind the mode of imparting
and impressing truth by question and answer is much more
effective, than by means of the lecture when dealing with the
young. :

The first method compels some measure of attention, and is
a sure guage of the degree of interest taken by the pupil, while
the latter gives unlimited latitude to listlessness and abstraction.

Such a work would of necessity be adapted only to the higher
forms, but children in the lower might be reached by an occa-
sional lesson in the reading books, on'some simple feature of the
great grand science.

Why wouldn't a reading lesson on the art of buttermaking,
free from all scientific technicalities, prove of immense service to
the maidens and future matrons of the farm, and what harm
would it do to any one ?

I am not one of those who find pleasure in saying that the
former days were better than these, but the grateful memories
that linger around the reading books of the old National series
lead me to say this, that they were not only useful as text-books
to teach the art of reading, but were at the same time replete
with information on useful subjects, the remembrance of. which
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like that of ¢ kind words” will “never die.” In this respect
they excelled the readers of to-day, which have scarcely one
lesson throughout the series, where reference is made to Agri-
culture.

The relative importance of Agriculture has already been
touched upon in an incidental way.

Its relation to other caliings is not obscure. It is to these
what the rain and the sun are to Agriculture. Inmost countries
the measure of Agricultural prosperity is the measure also of
the prosperity of the artizan, the merchant and the manufac-
turer, and of the professions as well. It is the oil and the wine
that mollifies the festering wounds of depressed business periods,
and brings about more auspicious times. Improved Agriculture
means higher pay to workmen generally, whether handling
matter or mind, and teachers of schools will form no exception,.
therefore, viewing the matter in the low light of self-interest,
they should be diligent in teaching the subject, and because of
its beneficial reflex influences upon all other material interests,
the educational authorities should be diligent in procuring suit-
able text-books. K

The communities to whom Agriculture may be taught should
be clearly defined. It is surely reasonable that teaching it
should be obligatory in-all Rural Public Schools, if the teaching
of any other branches is made obligatory, for all dwellers in the
counfry are more or less distinctly interested. In villages it
might be left optional with the parents gvhether their children
should study it, and in towns and cities with the School Boards
whether it should be taught at all.

It is quite possible that all the landmarks that fix the limit
of its claims upon other classes may not be very easily pointed
out. That Agriculture has claims upon the favourable consider-
ation of the whole community has already been shown, but the
extent of those claims has not been defined. The forest of the
vision here is so thick with underwood, that I frankly confess I
can scarcely see the light on the farther side. Agriculturein *
Canada is unquestionably the great mustard tree, and the fowls
that repose in its branches should be encouraged.to do so, but -
how far they should be compelled to eat of its fruit is an open
question. The lawyer of the city might not wish his son-to
spend time in the study of Agriculture, while the member of the
School Board might choose differently in the case of his son.

But the obscurity that hangs over this part of our subject
will be dispelled befere the advancing light of the expression of
public opinion, which will ultimately make known the desire of
majorities, as to how far the landmarks that mark the limit of
the use of this text-book shall extend. In the meantime let us
have thé book at the ‘earliest possible moment, and may it be a
worthy fore-runner of a magnificent Canadian Agricultural
literature that is yet to be.




WHAT ARE THE PROPER FUNCTIONS OF A NOR-
MAL SCHOOL?

BY CHANCELLOR MACVICAR, LLD.

GENTLEMEN,—When asked by the Executive Committee of
the Ontario Teachers’ Association, to prepare a paper on the
question * What are the proper functions of a Normal School ?
I took it for granted that more was intended to be covered by
the answer than a strict construction of the question would re-
quire. I have, therefore, in what follows, endeavolired.to point
out not only the nature of the work which belongs properly to a
Normal School, but also the mode of procedure by which this
work can be best accomplished.

Permit me to state before proceeding further, that the views
advanced are not in any sense intended as a criticism upon any
prevailing system of Normal Schools. My sole purpose is to set
forth in a plain and simple way, and as fully as the limit of time
imposed upon me will permit, views and conclusions which are
the outcome of over twenty years’ experience as a practical
Normal School worker. In submitting these views and conclus-
ions for your consideration I am quite sensible of the fact that
they are not in harmony with the views and conclusions of some
others who have had, it may be, as long experience in Normal
School work as I have had. Yet I venture to place them before
you believing that they are based upon sound educational prin-
cipies, and hence may serve to stimulate inquiry in the right
direction upon a subject which affects, in a very vital sense, the
best interests of our schools.

What I have to say is presented nearly in the form of brief
propositions. This, in some cases, may perhaps lead to a mis-
apprehension of my meaning. The subject treated is of such a
complex nature as to require for clear presentation more space
than the limit of a paper of this sort will allow. I must, there-
fore, ask you to guard against making hasty inferences from
partially stated truths.

The first, and perhaps one of the most important functions
of a true Normal School is to select from among the many who
aspire to teach those, and those only, who are endowed with the
natural powers necessary to become, under proper training,
Teachers of the right sort.

The-efficient and successful Teacher is neither born nor made.
He is rather the product of the union of both of these conditions.

»
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All cannot be made successful Teachers any more than-all can
be made successful writers -or musicians. There must in every
case exist natural or inherited power. Only where this power
is found can right and systematic training prove effective in
producing a strong and’ well-qualified Teacher. Hence, the
exercise of the function gjust named is fundamental to every
other function of a Normal School.- Failing in this, defeat must
follow, as no amount of practice in the school-room or of instruc-
tion in the principles of Education, or the theory and practice
of teaching, can ever take the place of what is constitutionally
lacking. By this I do not mean, however, that no improvement
can be made 4n such cases by training. They can be improved
but the improvement, of whatever nature, must always follow
the line of their natural gifts. Hence, they must ever lack, not-
withstanding their training, the elements which give effectiveness
to the true Teacher.

The second function of a true Normal School is to supply
its students with sueh appliances and conditions as are neces-
sary to acquire a correct knowledge of the principles and laws
which determine the symmetrical development of both the body
and the mind.

With reference to the proper exercise of this function I am
disposed to think much is yet to be learned. There is, perhaps,
at the present time, no lack of effort, at least in some Schools,
to acquire a theoretical knowledge of these principles and laws.
Books written upon the subject are carefully studied and suffi-
ciently mastered to enable the readers to pass certain examina-
tions. This may be all well for the purpose of passing these
examinations but it certainly falls far short of the right prepara-
tion for teaching. It is'remarkable how willing we are to take
second-hand information upon a subject of this sort.  This is
particularly so in view of the fact that the data on which this
information is based are commontproperty. It is triie that the
s study of man is man,” but alas, how few there are who put
this truth into real practice. To the great mass professedly en-
gaged in this study the truth is that to them the study of man is
books.

This condition of things must be entirely changed before we
can hope to reach the best tesults in the training of Teachers.
Our Normal Schools must pursue in this, as well as in other
branches, the inductive method of study. Why not? The
realities themselves can, in this as well as in the Natural
Sciences, be made the direct objects of observation and study.
In the training of Teachers the resort made to books, in the
study of man, instead of to the living specimens, is especially
objectionable. By the former course the Teacher may become
familiar with what others have said of the nature and constitu-
tion of man, but this will fail to cultivate in himself what will
serve him best in dealing with his pupils. Instead of satisfying
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himself with the nice descriptions of other men's observations
he should acquire the power, the taste, and the habits which
will enable him to make for himself the very observations on
which these descriptions are based. This is the training, the
teaching, he needs and this is what will fit him for his work. This
willput himinto the most intimate and living relation to his pupils.
It will give him also, the power of perceiving quickly and sharply,
while performing his work, thereal condition of the pupil's mind
with reference to the results sought to be secured.

But perhaps it may be asked, Should a Normal School be
expected to do such work as I have indicated? Certainly it
. should. And ifit fails in this it fails in doing one of the most
important kinds of work for which it has a right to claim an
existence. But this work cannot be done by the most perfect
system of lectures upon the principles, theory and art of teach-
ing, nor by the most diligent study of the best writers upon this
subject. ~All this is helpful just as the study of a good hand-
book on Chemistry and listening to lectures on that subject are
helpful. A certain kind of theoretical, and perhaps useful know-
ledge may be thus- acquired, but no one would regard such
knowledge as the proper qualification to take charge of a work-
ing laboratory and performing all its experiments. For such
work no proper preparation can be made short of a thorough
course of study conducted in the laboratory itself, and conduct-
ed in the very act of performing the experiments of which know-
ledge is to be’acquired. In like manner I maintain that to
obtain a proper preparation to take charge of the Education ¢r
development of human beings, a similar course must be pursued
in the study of man. Listening to lectures, and the study of
books, however valuable these may be, must give place to the
study of the real, to the study of the living specimefs, to the
study of the infant, the child, the youth, the map, to the study
of all these amid the various changes and conditions through
which they pass in the process of development. Nothing short
of this kind of work will afford our Teachers the training they
should have in our Normal Sehools. And until our Normal
Schools are properly conditioned to do just such work—to take
their students through a thoroughly practical course of experi-
mental investigation of the principles and the laws of physical
and mental development such as is here contemplated—they
must, in a very important sense, fail to give Teachers the best
preparation for their work.

The third function of a true Normal School to which I call
attention has reference to that department of work which is
usually known as the theory and art of teaching. In exercising
this function two distinct and yet gonnected and mutually
dependent lines of work must be undertaken. The first has
regard to the theory, and the second to the art of teaching.
Under the first is included the discussion of principles, laws,
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mears, and methods of teaching ; and under the second, actual
practice in the application of these principles, laws, means, and
methods.

Great diversity of opinion and of practice prevails in exist-
ing Normal Schools as to the proper order to be pursued in exe-
cutifig these two kinds of work. Some, for example, contend
that a complete course of instruction in the theory of teaching
should be given before practice is commenced, .and that this
<hould be followed by some months of consecutive practice
under the guidance of competent critics. Others contend that
at the time the instruction is given in the theory of teaching the
students should be engaged in making a careful study of the
work done by Model Teachers. These Model Teachers are
supposed, although such is not always the case, to illustrate in
the best possible manner, the instruction given in the class on
theory. This course in observation is usually accompanied by
occasional test lessons given by the students under the guid-
ance of the Model Teachers and Instructors in theory. This, it
is held by some, is all the practice that is necessary to enable
the students to make effective use of the principles, laws, and
methods discussed by the instructor in the theory of teaching.
There are still other methods of uniting the work in theory and
practice that have their firm advocates. The two named are,
however, sufficient to illustrate the nature of the diversity of
opinion and practice which pgevails.

Without entering into any discussion or criticism of the
various schemes proposed and practised in the department of
the theory and art of teaching, I must be permitted to say that
if my experience teaches me anything it is that in this line of
Normal School work entirely. too much is made of little details,
of mechanical processes, of refined distinctions in the way of
methods, of petty criticisms, in short of what may properly be
called the accidents of teaching rather than its essentials. In
such cases forms and teaching are substituted for tact and
power. The essence of a true teaching ability is the power to
transfer and fix permanently in the mind of the pupil, the exact
consciousnesses existing in the mind of the Teacher. The
Teacher who possesses this ability will make but little account
of manipulations and mechanical processes. He will work in a
harness of his own, a harness which, in all probability, is some-
what odd and peculiar to himself. But what of that so long as
in this harness he executes his work with as unmistakable skill
as David used the sling and stone in slaying Goliath.

Theories of teaching should never be pressed to the point of
transforming all Teachers into the same mould, of making them
work in the same harness. Indeed any theory of teaching which
proposes this, which proposes to hinder the freest exercise of
tact, of inventive power, of individuality, of even certain forms
of eccentricities, is unworthy of being taught or tolerated by any
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true Normal School. Yet, in some way, theories and practices
of this nature find their way into Normal Schools. Hence it is
not surprising that many who possess a natural genius for teach-
ing should regard a Normal School course as an exceedingly
irksome and unprofitable thing. Such Teachers would never
enter a Normal School did not the law make it necessary to do
so in order to continue in the work of teaching. * Such Teachers,
however, misjudge Normal Schools and their work. Notwith-
standing the defects named and justly complained of, Normal
Schools have rendered and are rendering efficient service in the
training of Teachers. -

The limit of my paper is nearly reached. I must, therefore,
hasten to state very briefly and almost propositionally some
views and conclusions regarding the organization of an effici-
ent Normal School and the mode of procedure in doing its
work.

Two views:usually prevail upon this subject. The first
holds that a Normal School whose organization restricts it
exclusively to professional work is the most effective. Those
holding this view contend that they are sustained in their posi-
tion by other professional Schools such-as Medical Schools, Law
Schools, etc. In this view they are greatly mistaken. No such
support as they suppose is given by the organization of other
professional Schools. There are no Medical Schools, for ex-
ample, whose organization restricts them exclusively to profes-
sional work in the sense that Normal Schools are sought to be
restricted. Any attempt to organize Medical Schools on the
same bases as what are known as strictly professional Normal

.Schools would be discarded at once as destructive to the highest

interests of the profession. Just think of a Medical School
whose range of work is restricted even to the fullest discussion
of principles, laws, means, and methods of carrying o the heal-
ing art and to a few months practice on the part of the students.
under the gujdance of even the most experienced practitioners.

The work that could be done by such a School would be regarded}

by all competent judges as a caricature upon Medical training.’

And why should we take a more lenient view of similar work

when done by Schools engaged in the training of Teachers. In

the matter of time in which they are required ttg;/;beir work,
a

in the range of work they are permitted to do, in ppliances
afforded for conducting the course of study and investigations
which should be pursued, and in the opportunity to apply in a
practical way the knowledge acquired, these Schools are usually
conditioned so as to be forced to foster superficialness and to
substitute certain professional forms and manipulations for pro-
fessional knowledléq, tact, and strength. Rather than have
Teachers trained under such a condition as this I am disposed
to say that the entirg- work should be done in first-class Col-
legiate Institutes and High Schools. But this alternative for
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doing the work, while superior, in my judgment, to having it done
by what are known as strictly Professional Normal Schools, is
by no means the best. This leads me to ask you to note the
second view of Normal School organization.

This view maintains, in harmon/)y with the view taken by
other professional Schools, that a khowledge of what are known
as non-professional subjects should be acquired under conditions
which will foster properly the peculiar bent of mind, tastes, and
habits which are essential elements in the qualifications: of
effective Teachers. Among these conditions may be named the
following :

1. That the Teacher of every subject perform his work in
accordance with approved principles of teaching, and in such a
manner as to impress, in the act of doing his work, these prin-
ciples permanently upon the minds of his pupils.

Coupled with this, each pupil should be required to note
carefully the method of instruction pursued and when every sub-
ject is completed give an accurate account, either orally or in
writing, of the following points : i

(a) The order in which each topic of the subject was dis-
cussed.

(b) The illustrations and devices used by the Teacher to
enlist the attention of the pupils and make plain the truths
stated.

(¢c) The method of drill pursued in fixing the truths presented
permanently in the memory.

(d) The mental processes by which the pupil himself redche
every result.

In order to give this last, the pupil must be required to ac-
custom himself to note and trace with care, his own mental pro-
cesses. The ease with which he can do this is largely the
measure of the possibility of his becoming a first-class Teacher.

2. That each Teacher conduct his work in such a manner as
to guide his pupils into proper methods of study and investiga-
tion, and that he impress these methods upon the mind of his
pupils and inspire them with a genuine love for thorough and
exhaustive work upon each subject they undertake to investigate.

The influence imparted by this course in forming such tastes
and habits as will prove of invaluable service when the pupil
becomes a Teacher cannot be over-estimated. Just such work
as this will do more to determine his future career as a Teacher
than listening in the most attentive manner to elaborate discus-
sions, on the theory and art of teaching. This will be found
invariably true as it is a fixed law of action that men always do
what they are rather than what they know.

3. That during the time the pupil is pursuing the study of
-what are known as non-professional subjects he should be guided
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in conducting a thorough and careful course of observation on
the principles and laws which determine his own mental develop-
ment and the development of his fellow pupils. In conjunction
ith this a very full course of inductive lessons should be given
under a thoroughly competent Teacher on the study of man,
including all phases of the development of both body and mind
from infancy to manhood. In this course reference may be had
to books but the work should be done so as to turn the attention
of the pupil to- the ‘study *of the objective, to the study of the
phenomena of mind and body as manifested in real life.

4. Having completed in the manner indicated, the study of
non-professional subjects and the study of man the pupil is pro-
perly prepared to enter upon a course of training in the theory
and art of teaching. This course should include the careful
study and investigation of principles, laws, means, and methods
and should be conducted inductively under the guidance of a
competent Teacher. Accompanying this the pupil should
engage in practical teaching under competent critics. He
should be conditioned in this part of his work precisely the same
as if conducting a school of his own.

What has been said is sufficient to illustrate the nature of
the second view of Normal School organization. This view [
regard with much more favour than the first. I believe that its
adoption conditions properly the work of trainjng Teachers.
It may be said, however, that this view allies Normal School
work very closely with Collegiate work. So it does. But the
closer the alliance is made the better. For my own part I see no
reason why first-class Collegiate Institutes may not be modified
in their methods of work so as to accomplish much better prac-
tical Normal School work than can be done in what are called
strictly Professional Schools.
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BY{R. COATES, PUBLIC SCHOOL SECTION.

When I consented to prepare a paper for this Section of the
Ontario Teachers’ Association, my thoughts were directed more
particularly to the supply of teachers for the need of the country.
This paper may deal somewhat with that question rather than
adhefe strictly to the subject, Model Scheols.

A careful study of the history of Education shows, that-its
aims and methods are determined by the types of thought in the
ascendant at the time under our consideration, whether they are
philosophical, political, social, religious or scientific, or indeed,
any combination of these types. The tendency of the human
mind to take extreme views on any particular line, has exercised
a marked influence on the general education of the people. = The
Lancastrian method of instruction, really first practised by Dr.
Andrew Bell, but developed by the rivalry between the church-
men and dissenters of the time, though the offspring of necessity,
arose from a desire to educate the lowly. Inearlier ages culture
was only given to the better classes of the people. The Roman
and Spartan looked to arms and government as the arts most
worthy-the attention of great men; hence, the training aimed at
producing the courageous soldier, who could endure privation
and hardship in the most rugged campaign and obey every com-
mand of the strictest discipline. The Athenians strove for a
model of physical and moral symmetry. Their sculpture and
works of art bear witness to such training, while the philosophy
of Socrates is not neglected at the present day. The Chinese,
the Persian and the Hindoo had each a lofty ideal to which
their youth aspired, and not without success, as they, too, have
handed down the ages much that is worthy our study. The
Hebrews seem to have had a system of education wider in its
application, as it comprehended all classes of the people. Their
ideal was the pious reverent man, who strove to be good first, as
his standard—the commandment of God himself—said, ‘ Ye
shall be holy, for I the Lord your God am holy.”

As the efforts to sustain life become less taxing, and the
rewards of labour increase, the desire to enjoy the comforts, and
partake of the luxuries of life calls for gratification. This desire
1s not at all times in the same direction ; one demands the orna-
ments of dress, another craves for a knowledge of the arts,
while others are drawn in the way of mental culture, either for
the pleasure it brings in itself, or the power it gives to rule and
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direct others. All such changes or improvements have their

period of introduction, trial, and if found valuable and practical,

are adopted and become part of our changing social condition.

Some of our present conditions of every day life were first

brought into notice by the persistent effort of some individual who

devoted a life to spreading its principles, and exhorting men to

consider and adopt them. Wilberforce, Clarkson, Grenville

Sharp, with their co-adjutors, toiled for years for enslaved human-

ity before their object was gained. Neal Dow, now an octoge-

narian, lives to see the dream of his youth a reality, blessing
millions of our race. Not always has the apostle of reform and
improvement lived to see a happy and triumphant acceptance
of his message, but a life devoted to one purpose, whose aim and
end are the good of his fellows, sooner or later gains attention,
consideration and adéption. Movements of this nature have
remained long in a cold barren frost-bound soil, but in course of
time, the gentle rain and warmth from a life-giving sun have
awakened a slumbering truth, and its benign influences have gone.
forth to bless mankind.

As these reforms become of general interest, and are seen to
have a public importance, then the government takes them in
charge and they are dispensed for the public benefit as the people
direct through their chosen representatives.

Education, or letters was, at one time almost exclusively in
the possession of the wealthy or ruling classes—the poor or lower
ranks of people were not considered to require any mental train-
ing, for all they had to do, was to work as directed producers of
other men’s wealth.

The necessities of the poor led a few large-hearted men to
attempt something for them ; Comenius, Pestalozzi and Froebel,
men of small means and brave hearts, espoused the cause of the
children and infants in their respective countries, The prin-
ciples laid down, the earnest pursuit of their work in the face of
difficulty and opposition—the success achieved, and the results
that have followed, read like the work of some good genius of
fairyland. The long spell seemed to be broken, and a better
day was dawning for the children of Central Europe. There had
been men of ability engaged in the work of education for the
masses, but in most cases their schemes had not lived much
longer than their own efforts. The great need was teachers,
trained by the originators of the systems proposed, and accord-
ing to the principles on which those systems were based.
The absence of suitable elementary books for primary classes
was another fatal deficiency in developing those plans for general
education. In a few instances, attempts were made to prepare
elementary books to meet the wants of the pupils, but success
was not in books alone, for it was found then as now. As the
teacher is, so is the school. One writer of the eighteenth cen-
tury says: * There were employed as teachers, domestics, cor-
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rupt artisans, discharged soldiers, degraded students, and in
general, persons of questionable morality and education.” And,
he adds, their pay was mean and their authority was slight.
Another authority of the present century, speaking of a period
before ‘trained teachers were considered really useful, says:
* Previous to this change the schools had been conducted by
ignorant tailors, shoemakers, common soldiers and old women,”

The first attempt to establish Model Schools, or, ag they were
called at the time, teachers’ seminaries, was the Institute of the
Brothers of the Christian School, founded in 1681 by Abbé de la
Salle, Canon of the Cathedral 6f Rheims, In 1697 August Her-
man Franke, in connection with his Orphan School at Halle,
students, who assisted
him in the work of instruction in return for board and lodging.

In 1704 he selected twelve pupils who exhibited the right basis
of piety, knowledge and aptitude to teach, and constituted them
his seminarium praceptorum. The pupil teachers were trained
for two years, and such was the aptitude for teaching, that their
fame spread over a great part of Germany, and hundreds flocked
to Franke's school to study its superior methods and organiz-
ation,

‘ Massachusetts was the first State in the Union to intro-
duce teachers’ seminaries. The Rev. Charles Brooks got his
first idea of T. S. from Dr. Julius, whom ' the Prussian govern-
ment had sent to the United” States to study Prison Discipline,
Brooks went to Prussia and studied the system for himself, came
home, and for three years laboured to -diffuse his ideas concern-
ing the necessity and importance of Institutions of Teacher Train-
ing. He finally enlisted John Quincy Adams and Daniel
Webster. A state board of education was established with Mr.
Horace Mann as secretary, and an appropriation for two State
Normal Schools. This was.in 1834, seven other such schools
were founded up till 1850.”

The moral effect of the instruction of trained
teachers on the rising generation is incalculable,
time, the better and simpler methods of teaching the i
knowledge he possessed gave him a mastery of his work, and
secured him the deserved respect of the community that received
his services,

The march of progress calls for continual advance in the
science of Education, the teaching art, better appliances, better
instructors, better methods, in short, better training and fitting
for the teachers’ work.,

The introduction of the School Law of 1871 did much to weed
out of the teaching ranks many persons who had done very
good work in their day, but whose usefulness was passing away,
because they were not progressive. The old second class men
found themselves face to face with new work and new examiners,,
which called for extended study, and more thorough preparation,
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and as this took many of them on short notice for so much work,
they dropped out of the profession. Expetienced and qualified
teachers to fill their places, and take charge of thelarger schools
in the rising towns and growing villages, were difficult to secure.
To meet this demand and fit aspiring young teachers for those
places and give them some professional advantage, the Model
School was proposed, At first the course comprised a short
review of the work gone oveg in preparing for the previous
examination, attendance and observation, while the Model
School Master taught classes in his own room, delivered lectures
on methods, management, school law, hygiene and some other
subjects. This was followed by the teachers in training teach-
ing a class in the presence of the Head Master and the remain-
der of the class in training for teachers.

Then followed the general criticism of the work done, em-
bracing position of the student, lesson plan, adherence to it, nature
of the questioning, ability to control and interest the class, with
any other point thought worthy of consideration. Wherever
it ‘was practicable, teaching was done in other rooms when
similar criticisms were made and reports given to the Head
Master. After eight weeks’ work the final or professional exam-
ination was passed by about 95 per cent. of those attending the
Model Schools.

For the present year, the course is extended to 15 weeks, a
period entirely too short to do half the work thoroughly. Think
of a candidate for law or medicine passing the same length of
time at a High School, as the candidate for a second class certifi-
cate, passing the same examination, both successful. The first
passes three or four years in preparing for his profession, and
only secures his diploma or parchment after a thorough and
searching examination ; the other spend 15 weeks at a Model
School, passes the professional examination and goes forth fully
equipped with a legal certificate to swell the list of competitors
for every vacancy open for teachers.

In areport of the last téip of the members of the Press Associ-
ation, there is a strong expression of dissatisfaction about allow-
ing printers of only eighteen months’ service all the privileges
and the advantages of those who have served a regular appren-
ticeship.  Think of it, ye teachers, a complaint that a young
man of 18 months’ experience is not fit to handle type, and be
considered worthy of a printer’s standing, against one who has
served full time at his art. A youth of eighteen years, with 15
weeks of eaperience at most, and having taught from ten to
seventy lessons in all, is considered fully qualified to direct forty
or fifty children in the most important and critical period of
their lives. The inference to be drawn from these facts is, that
law, medicine or even the mechanical arts, are of more impor-
tance, and require a much longer term of training than is neces-
sary for those whose duty it is to train a child and fit it for
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taking a place in society and performing all the duties pertain-
ing to good citizenship. Naturally, enough, you will ask, What
is the cause of all this; and is there any remedy forit? Two
causes may be assigned for this state of things. One is the
part that we, the teachers of Ontario, take in this matter. Too
many teachers, upon entering-a new school, seem anxious to
make a good impression in the neighbourhood, and if possible,
organize an entrance class, ang if the pupils are sufficiently
advanced to warrant it, a class for thirds, and not a few are
attempting work of even a more pretentious character. In my
humble opinion, this is not the work of the Public School
teacher—the manufacturing of teachers. Thetrades are as hon-
ourable as the professions and quite as necessary for the welfare
of a community. One-half as much honest effort, on the part of
the teachers of Ontario, to exalt the trades or agriculture, as is
now put forth to induce our young people to become teachers,
would result in more lasting good to all concerned.

Another cause is that the same examination opens the way
to law, medicine, the University course and, by dropping off for
fifteen weeks at the flag station of Model School many a person
secures a school to be kept, a study warmed at the public
expense, and funds to complete a college course. Another slight
impediment once in the way, but now removed, was the pay-
ment of four dollars a year to the Superannuated Fund, only
one-half of which was returned when the traveller resumed the
train. As a partial remedy, I would respectfully suggest, that
no individual be allowed to write for any grade of certificate
until the eighteenth birthday is reached, and then not be
allowed to take full charge of a school until the full age of
twenty-one years:

The State has prepared a full curriculum for the non-profes-
sional course of the teacher, it has gone a long way towards
furnishing.good models of teaching for future use in the school-
room, but there are qualities of mind and heart that cannot be
supplied by any training institution and a special fitness for the
teacher’s calling, that I think cannot be tested by any examin-
ation. Reading and observation have taught me, that these
peculiar qualities are n the teacher. They may be acquired by
coming in contact with the teacher who has and exercises them,
and more perfectly by an acquaintance with the Great Teacher.
What I allude to, may be seen by a careful reading of the lives
of our best and most earnest men, as David Stow, Pestalozzi,
D. D. Page, and Arnold of Rugby. No doubt many of us
present to-day, can recall some teacher whose life and spirit
have been to us an inspiration for the work of our entire life;
and have we not been chilled by others, that we felt were unfit
to have the moulding of the character of the young? If the
teacher is in loco parentis for the time being, and I think he is,
then should he have such qualities as would enable him to fill

-
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the place wisely and kindly to the child, conscientiously and
honourably to himself. To this end it is very necessary for the
teacher to have obeyed the injunction ‘* know thyselt.” Much
time and attention have been devoted to gaining a knowledge of
the subjects to be taught—the principles upon which they
depend—best methods of explanation, etc. From the known to
the unknown is on nearly every tongue, but is its meaning and
spirit comprehended by the pupils in the class—has thought
d-—has mental activity been aroused ? Let us all

been awakene
study our scholars more, (particularly in the Model School term,
let the masters pay

which should be at least one full school year,
marked attention to a very important subject not seen on any
examination paper, human nature, and then to applied human
nature as seen in the school room and play-ground), and our
subjects no less, nor ever forget, that we are watched when we
little think of it, Our general bearing and conduct are always
under the eye of some child whose life will be made better or
worse by the silent influence we, as teachers have upon their
young lives.

My paper may not have much in it about Model Schools, but
I have tried to point out a few advantages derived from them,
and Hew. 1 think their efficiency might be increased, viz: by
é&xtending the term to at least one full school year, and devoting
some of the time to the study of the pupil, child-life, human
nature, or an acquaintance with children, rather than so much
mechanical routine of form and drill that too often ends in dis-
appointment or failure to yield the returns expected from the

labour expended.



A TEACHER'S IDEA OF INSPECTION.

BY A. BARBER, PRINCIPAL, COBOURG MODEL SCHOOL.

In introducing the subject assigned me, viz :—¢ The Teacher's
Idea of Inspection,” I realize that whatever may be thought of
the subject itself, as far as my experience goes, at least, which
covers some fifteen years of active association work, provincial
and local, I am endeavouring to lay before you a few thoughts
on a subject which has not hitherto been discussed,

Before entering upon the discussion of the subject proper,
we may, for a moment, notice the fact that a considerable
portion of the community, backed, perhaps, by a smaller propor-
tion of the teachers in the province, take the ground that our
school system would not suffer were the school regulations so
amended as to declare the duties of that official, the Inspector,
useless, and consequently, to legislate the office out of existence.

We are by no means'of that opinion, rather do we think the
work of the Inspector, properly done, tends to the perfecting of
our system of education. While we are decidedly of the opinion
that there is a place and work for the Inspector, we shall inti-
mate a few changes which we consider might be made in the
existing regulations regarding:Inspectors’ duties with advantage
to the interests of education.

What objection can there be to the Inspector? °

1st. The objection comes from that portion of the com-
munity which is non-progressive in its character and has no
intelligent idea of the real duties of an Inspector ; the simple
reference to this class, although quite considerable numerically,
is sufficient,

2nd. In the ill-managed and neglected school we find teacher,
scholars and parents will as a rule object. The teacher does not
care to receive that criticism which alone will avail in the best
interests of his school; the pupils poorly prepared will have
no relish for work which is so foreign to their every day
employment ; the parents who have hitherto been contented with
a poorly taught and behind-the-age school will not be brought
sufficiently into contact with the Inspector during his semi-
annual visit to catch the glow which alone can warm into life
and render effective that energy necessary to the carrying out
with profit the changes which the judicious inspector may sug-
gest, and consequently will have no sympathy with him in his
work. \
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But the real question of the importance of Public School In-
spection is much broader and deeper than at first sight appears,
As we see it—it is to discourage and root out that which is bad,
and to encourage and stimulate that which is good. In remov-
ing the bad, the Inspector meets with a difficulty which is deep-
seated, namely, a desire on the part of the community to cover
up or cloak the bad, although it be known to be such, coupled
with that strong conservative element of human nature which
causes us to cling to those things with which we have been
familiar perhaps from youth.

Having thus far cleared the way and established in general
terms the advisability of the position of an Inspector of Public
Schools, let us notice :—1st. What such an official should be;
2nd. What he should do.

(1) What are the requisites of character necessary as factors
in the make up of the true Inspector, that the best results may
be had from his labours ?

The Inspector should be pre-eminently professional; this
quality can be produced only by natural fitness coupled with a
wide experience, and, that the latter may be secured, it goes with-
out saying that the Inspector should be chosen from the ranks of
the experienced teacher, a thing which is not always done. And
here I may say that I consider the regulation limit of three years
in a public school altogether inadequate to meet the requirements
of the case. When we consider that the Inspector should be a
leader professionally, whose ability to lead will be everywhere
seen and at once recognized, you will agree with me that the
period is far too short to acquire that broad experience neces-
sary to fit him for the important position which he is called upon
to fill,

The Inspector should have a wide, varied experience, which
no mere practice in a narrow field can give, and in which work
no mere theorizing, however perfect, will avail. - While, perhaps,
it would not be wisdom to burden the Inspector with a complete-
ness of details, yet it is of the highest importance that he should
have such a familiarity with them that he may justly gauge the
measure of faithfulness with which the teacher is carrying out
the minutiz of the school-room.

The Inspector, while superior to his teachers professionally
should be ever watchful that no ostentatious display of that
superiority is visible ; otherwise, instead of inviting his teachers to
his well-filled mind of experience, the tendency will be to drive
them from him. The Inspector then, in his personal contact with
his teachers, should at all times treat them as his equals and
fellow-workers in the common cause of education. If this be
done the teacher is at once placed in a position to receive
advice, and the Inspector may give with an assurance that the
seed thus sown will spring up and produce abundant harvest.
‘The Inspector should be a man of large patience, and in aid of
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this essential it will be almost imperative that he should have a
good knowledge of the laws which govern the development of
the human intellect, otherwise he will not have patience to wait
for fruit, and perhaps will unwittingly be a party to the infliction
of a lasting injury upon the teacher in expecting, and censuring
because he does not find, that which the very force of circum-
stances has rendered almost impossible.

The Inspector has a wide field of usefulness open before him
in the encouragement of teachers, and in order that this may be
successfully done, the Inspector should be sympathetic. The
teacher is in a measure without society, he has few opportunities of
coming in contact with those who can intelligently sympathize
with him in his work, therefore, the Inspector’s visits should be, in
his personal contact with the teacher, of such a character that the
teacher after each visit is stronger and more determined to
battle with school-room difficulties than before.

Need I further add that the Inspector should be a model in
his manners, habits and morals, While we are prepared to
exercise leniency toward those who have through early influence
acquired a looseness of habits or morals, the very fact that an
Inspector does not shake off, say, the habit of using tobacco or
the use to any extent, of alcohol, should at once be thought
sufficient for the department to ask him to make room for a
better man. The Inspector should also in general appearance
as to dress, etc., be an example of neatness.

Let us now notice not by any means the least important part
of our subject—* What should the Inspector do ?"

According to the regulations defining the Inspector’s'duties,
we find that he is to visit each school under his charge at least
once in each term. This regulation might, we think, be altered
in the direction of giving the Inspector more latitude. Let me
explain. - An Inspector has in his inspectorate a number of
teachers of ability to which has been added, it may be, many
years of experience, perhaps under his own supervision, and con-
cerning the nature and character of the work such teachers are
doing the Inspector has as good an idea before he visits the
school as he has after. _Is it wise then, I ask, that the Inspector
shall be required to visit such schools as frequently as those
taught by beginners, who stand most in need of his advice and
assistance ? I would not say, have the Inspector make a less
number of visits than at present, but allow him to visit some
schools three or four times if need be, while to the school of the
experienced teacher he makes only one visit.

In the actual work of the Inspector in the school room, as far
as my own experience goes, and the experience of others with
whom I have conversed on the subject, I would effect almost a
complete revolution. Now it is examine, examine, examine ; I
would say teach, teach, teach. I would have the greater part of
the time during each visit occupied in teaching. The Inspector
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should teach certain subjects systematically, that the teacher
may observe his methods, and also that he may direct the teacher
asto the time actually to be occupied in teaching the various sub-
jects, a matter which is giving a good deal of trouble to some of
our teachers to-day, and of which Inspectors may justly complain
if they have illustrated practically.

The teachers also should teach in the presence of the In-
spector that their work may be criticised. A very small portion
of the time, say twenty-five per cent., might and should be spexﬁ
in examining in order to ascertain how far the methods propose
at former visits are being carried out, but the Inspector who i
fit for his work will be able to discover this in a few minutes|
The Inspector should endeavour to convert himself into a travel-
ling model teacher, and in this capacity he will sometimes find”
it necessary to take full charge of a school for an entire day.

For example, an Inspector goes into a school room where
perhaps the teacher has been doing his best to make progress
with his school, but the eye of the Inspector notes at once that
the results are disastrous. What shall he do? Undertake an
examination in order. to find points of further failure and then
report to the Trustees the state of things which prevails in their
school.” We say, No, by no means should such a course be
adopted. - Let the Inspector take full charge of the school,
having at his hand a sufficiency of detail which should be suffi-
ciently minute without being too exacting ; let him proceed with
the work upon lines which, in his judgment, may be in the best
interests of the school. The teacher, of course, is watching
closely the entire management, as well as the teaching ; then
place the school again in charge of the teacher, and in a short
time, say six weeks or a month, call again, and this time inspect,
not examine, what is being done. If it be found that little or no
improvement in the teaching and discipline, etc., is observed, it
will then be time for the Inspector to report to the Trustees the
state of things as he finds them, and his report should recom-
mend a change of teacher.

The Inspector now, in too many instances, we fear, makes
the occasion of his visit a time for the airing of his hobbies or
embraces the opportunity in his rounds to deliver himself of cer-
tain catch questions which are worthless as far as a test of the
real requirements of the pupils are concerned. The Inspector’s
questions, as has before been intimated, should largely be given
in connection with his teaching, and should be calculated to
arouse thought on the part of the pupil, and also to ascertain at
what maturity of mind the pupil has arrived rather than, as at
present, attempting to find out how much of what is generally
sought for, viz., a knowledge of geographical facts, etc., exists in
the child’s mind, but may have been placed there by the * pouring-
in process.” We fear that in too many instances at present the
Inspector is inclined to give too much credit for a mere answer,
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while the pupil who has taken the correct view of the problem, in

order to obtain which a process of close reasoning was required,

gets little or no credit. We hold that it is only while teaching

that the Inspector can fairly estimate how well the results which

enter so largely into a true education are being secured.

The Inspector should engage in his work in such a manner
as to gain the sympathy of the pupils. Great care should be
exercised here. Sometimes the benefits to be derived from the
Inspector’s visit are largely lost from the fact that the Inspector
fails to get into sympathy with the pupils, or they with him. He
Jooks upon his work as a bare duty, does not enter upon it with
that spirit of geniality which tends to produce a familiarity on the
part of the child, but rather has a tendency in the opposite direc-
tion ; the child's timidity is aroused and he is unable to do credit
to himself or his teacher. Sometimes the teacher has the vexa-

tion of seeing his best pupils fail owing to a little roughness in
he Inspector. A simple question or 4

word or act on the part of tl
e of the class, will do much to allay

two, rather under the averag
this timidity. Let the child feel that he can do and he is then
able not only to do himself justice, but in many instances to sur-

ass himself. The secret of success along on this line is known
to the true teacher and is a factor he is always ready to avail
himself of, knowing that the boy's success in after life is largely

dependent on the recognition of his own power. JOn the other
hand, if the Inspector gives questions to pupils v ich are a little
beyond or even equal to their capacity, until thére has been that
familiarity established between Inspector and pupil, the pupil
will retire upon his own feserve and refuse to be drawn out

where he may be benefited.
CRITICISM,

tor will, in the discharge of his duties, be com-
hers under his charge, and here, 1
think, great care is necessary. The criticism of the Inspector,
to be of greatest advantage and attended with best results,
should be given not to hurt but to heal, and if skilfully applied
will be as the wounds of the surgeon. Criticism should always
be given with that even justice which withholds not merited
censure nor confers unmerited praise. Here I might be allowed
strongly to condemn the practice of some Inspectors of criticising
teachers in the presence of the pupils, a system which must, I
think, be attended with disastrous results, destroying the confi-
dence which children have in the teacher or his methods, which
confidence once destroyed, the teacher’s usefulness is in a great
measure gone. Unfavourable criticism in all cases should be
private. I scarcely know how I should regard the adverse criti-
cism which some young teac
their Inspector in presence of the pupils. Such conduct cannot

be too strongly condemned, and should, *I think, be brought very

The Inspec
elled to criticise the teac

hers have reported to me, given by -
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prominently under the notice of such Inspectors as are so lacking
in tact and guilty of such a gross breach of etiquette,

GRADING SCHOOLS.

The system practised by some Inspectors of grading schools
according to the percentage taken upon certain examinations,
may be attended with injustice. If such grading or tabulated
statement could be made to extend over a sufficient number of
years the tendency to injury would be lessened, but when our
teachers change as frequently as they do in our rural schools, it
seems almost impossible to cover a sufficient period that will
give anything like fairness to all concerned. For example, a
county holds uniform promotion examinations At one examin.
ation Mr. A sends up a large number of his pupils who succeed
in securing promotion, and his school is marked No. 1. At the
next examination, although it has been preceded by a term of just
as earnest, faithful work, yet from a combination of circumstances
he is not able to make as good a showing, and his school must
rank No. 2 or perhaps No. 3. The circumstances which are
necessary factors of the result are too numerous to admit of jus-
tice being done in any system of grading schools according to
results. We would not wish .to be understood as speaking
against uniform promotion examinations in a county, but they
should, as their name implies, under proper restrictions be pro-
motions and nothing mcre, so far as their public side is con-
cerned, but may be of great service to the Inspector by way of
putting him in possession of information regarding the work
which is being done in his schools, which he could not well
obtain from any other source, and at the same time they place
something immediate before the pupil for which to work, and his
very success at one of the promotions or competitives forms
an era in his existence; and with that new knowlédge of his
ability to do, he goes forward to new conquest and achieves suc-
cess along the pathway of life under that stimulus received away
back in schoolboy days through such contests. By all means,
then, break through the humdrum daily réutine of schoolroom
life by promotion or competitive examinations.

Inspectors should be careful about condemning the methods
employed by teachers, especially beginners, without giving them
something in return. If the use of certain text-books, say, is
condemned by the Inspector, he should indicate clearly what
should take the place.

And now I bring my remarks to a close, hoping that the
efforts I have made to bring this subject before you will not be
entirely lost, but that the subject may have been presented in
such a manner as to provoke discussion which will have a good
tendency upon this broad side of our educational field.




THE PROFESSIONAL TRAINING OF TEACHERS.

BY A. MCINTOSH, HEAD MASTER, PROVINCIAL MODEL
SCHOOL, TORONTO.

subject, it may be proper, at the outset,
to acknowledge the great advancement which has been made,
during the last ten years in the training of teachers. The objects
of this paper are: (1) To examine the course prescribed for
teachers as a whole; (2) To show that in carrying out some of
the regulations inferior results have been reached ; (3) To point
out what alterations should be made in the regulations, in order
to secure the maximum amount of training—Dboth in the profes-
sional and in the non-professional work,—especially in the cases
of those candidates who are capable of making the best use of
that training. Your attention is asked to the subject in the
following divisions :—

(1) The preparatory non-professional training;

(2) Third Class professional work ;

(3) Second Class professional work ;

(4) First Class professional work.

The preparatory non-professional training :—Before entering
upon the professional course, a thorough knowledge of all the
ordinary literary and scientific subjects should be acquired.
This can be best accomplished by the assistance of thoroughly
trained and experienced teachers in the Public and High Schools.
All will admit that the course of study pursued by 2 student,
previous to entering upon his duties as a teacher, exerts a
powerful influence on the methods he will follow in his own
school, when left entirely to his own resources. Teachers
generally teach as they have been taught, although they have
learned by their professional reading that their methods are not
the best available. ~As habits acquired in early life permeate the
whole subsequent course of conduct of an individual, so the
methods of study adopted during the early years of school life
will so impress a student that he cannot entirely prevent them
from affecting his style of teaching, should he find it necessary
or desirable to do so. How important it is, therefore, that those
who intend to make teaching a profession, should be, as far as
possible, removed from those influences, especially in the school-

In introducing this

room, which weigh like shifted ballast and make shipwreck easy.
All who give instruction in ou

r High Schools and Colleges
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should show practically that they have a thorough knowledge of

the mast improved methods of teaching and managing students,

not only individually but also in large classes. So much time

is required on the non-professional work, that the manner of
acquiring the necessary information so affects a student that he:
cannot without great difficulty free himself from its effects. If
that influence be for good, then the student has gained a power

which will increase his usefulness many fold, But it, on the

contrary, his instructors have taught in a non-methodical

manner, the same slip-shod irregular method of teaching will be

pursued by him, unless he spends a very considerable portion of
his time in breaking himself of irregularities. ,To do this he
must act unnaturally, and whenever a teacher lacks naturalness
in teaching he lacks impressiveness, and impressiveness is pre-
eminently the main elément in teaching power. It is very desir-
able, therefore, that proper habits of study should be formed early.
It 1s a notorious fact, that, before any test of ability to teach was
applied to those who sought admission to the teaching profession
in High Schools, some of the very worst models of teaching so
impressed many of the students that they entered upon their
professional studies; protesting that the attempt to teach “ /ow
to teach,” was a fraud perpetrated upon them by legal enact-
ment.

As an instance of the impression made upon students, dur-
ing their High School course, it may not be out of place to men-
tion that it has been observed by more than one, that of many
students attending the Normal Schools, it can be told at what
High School they were prepared for  their non-professional
examination, by their work and general deportment. Students
trained at ‘certain High Schools are painstaking and accurate in
everything they do and say, while those trained at other schools
are careless and inaccurate. Students from one or two schools
that could be named, have been noted for a larger share of con-
fidence than their attainments would warrant. Now, this is.
true, not simply of a few isolated cases, but of a large number
observed during many sessions.

The present regulations require candidates to submit to five
regular progressive non-professional examinations :—(1) Third
Class; (2) Second Class; (3) First C; (4) First B; (5) First A,
which represent the results of at least five years’ study to the
average student, after entering a High School at the age of four-
teen. This may seem quite satisfactory and would be, if it were:
continuous. But the professional training, together with the
intervening periods of teaching, coming within this range and
making so many breaks in the course of non-professional study,
unduly and unnecessarily prolongs the preparatory training.
The result is that only a very limited number of teachers ever
complete the course. As an evidence of this, one has only to.
examine the statistics of last year’s Educational report. = Of the:
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4,364 Public School teachers of the Province, only 251 hold first-
class certificates (about I in 30), and 2,465 hold second class
certificates. This state of -affairs is much to be deplored,
especially when it is considered that a great many of the most
successful teachers are induced by their success to continue
teaching so long on Third and Second class certificates, that
they enter upon engagements which prevent them from proceed-
ing with first-class work.

In so far as the Public Schools are concerned, it would be
much better to abolish the system of options adopted in the
higher grades. Less objection can reasonably be offered to the
subjects assigned for Second Class and First C Examinations.
Better results would follow by making the course for First A and
B a-general one, as it would be a much better training for
Public School work and for the duties of a Public School Inspec-
tor, than any of the present optional courses. The holder of a
First-class A or B certificate is almost certain to be drafted into-
High School service. Last year 74 teachers holding First-class
certificates and 24 holding saconds were engaged in High School
work. The same pernicious rule is observed in promoting
teachers generally. In the majority of cases young and inex-
perienced teachers are placed in charge of junior classes, where
the lowest salaries are given, and promotions are made from class
to class with a corresponding increase in remuneration. The
weakest teaching must, under such a rule, be found in the lower
classes, where the difficulties are greater and where the ability
to manage pupils is required, more than in almost any other
department of school work.

An improvement dould be made in the nomenclature of the
certificates. Itis unfortunate and perplexing to have the corres-
ponding grades of professional and non-professional certificates
called by the same names. The designation of the professional
certificates is suitable enough ; but Primary, First Intermediate,
Second Intermediate and Final Examination would more aptly
express the results of the non-professional work, since it would
avoid confusion andat the same time suggest a continuous course.
1t will generally be conceded that it would be infinitely better if
the entire non- rofessional course were completed before entering
upon the pro essional training. This could be easily done, if
candidates would only prepare for teaching, as they do for other
professions.

Third Class Professional work :—The great majority of those
who pass the Third Class non-professional examination proceed
at once to a County Model School, where they are required to
spend only fifteen weeks. At the close of the session nearly all
are passed into the ranks of the teaching profession, They go
forth with the minimum, both of non-professional and professional
training, to take charge of some of the most difficult schools to
manage. Many of them are too young to have the responsibility
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of the management of a school placed upon them. It would not
be so bad, if these young teachers were required to act for a
couple of years, as assistants; but to place them in charge of
country schools, where the duties and responsibilities are so
varied, is from every standpoint objectionable.

Some more thorough system of elimination should be adopted,
whereby those who show little natural ability to teach may be
prevented from entering the profession, The proper place to
apply this test is at the Third Class professional examination.
It is quite possible that personal considerations often induce
local Boards of Examiners to pass many candidates, who, if
entire strangers, depending alone on their ability to satisfy the
- examiners in the prescribed work, would be rejected. The tests
now applied are almost wholly those of training and of examina-
tion-passing-power. But the personal qualities of the candi-
date, the natural capabilities, the innate aptitude to teach and
govern are not made, to a sufficient extent, the subjects of direct
test. Although teaching power can be greatly improved by
training, yet those who possess few natural talents for teaching,
should be permitted to bury them in some other profession.
Under the present arrangements fully nineteen-twentieths of the
students attending County Model Schools are regularly passed
at the close of the term’s work.  Of the 1,491 students who
attended the County Model Schools last year 1,375 received
certificates at the closeof the session, Anyone having ambition
enough to determine on entering any profession may count with .
almost certainty on being successful in obtaining a professional
certificate, if he will give merely reasonable attention to the pre-
scribed work. The sessions being so very short and ending
immediately before the commencement of the legal school year,
makes it very convenient for those who wish to raise a little
money to carry them farther along the line of study in some other
direction. Therefore, even yet, with all the safeguards that
have been applied—and they are not few—teaching is made a
stepping-stone to other professions, especially as the non-profes-
sional standing can now be used, so-much more than formerly.
The worst feature in the case of those who enter the profession
temporarily, is, that they spend their leisure hours in lines of
study foreign to the work of"the school-room. It has been said
that fully one-half of the medical gentlemen of this Province
were, at one time, engaged in teaching. The experience no
doubt did them good. Not so much can be said for the schools
under their charge. Now, this inference will not apply in every
case, for all know of medical students who have done excellent
work in the school-room ; yet: the rule is, that those who are
spending the best portion of their study hours in a direction,
having no relation’ to school work, will prove either failures or

humbugs. This latter term may at first seem out of place, yet it
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aptly describes many teachers who appear to succeed, while giv-
ing the best of their energies to some other work.

In order to remove some of the main defects in the present
plan of awarding Third Class certificates, the, following changes
seem desirable :—

Y) The non-professional Third Class examination should be
abolished except in Counties and Districts, where there is still a
scarcity of qualified teachers; (2) Excepting in these Counties
and Districts, candidates should be required to pass the Second

Class non-professional examination, before attending a County |

Model School ; (3) Third Class certificates should be L.ocal or
Provincial, according as the holder is graded third or second
on the non-professional work; (4) The County Model School
term should be increased to one year.
The age at 'which teachers are permitted to enter the pro-
fession, is a matter of importance in this connection. As a rule,
- few young men are capable of taking charge of a school at eigh-
teen years of age or young ladies at the age of seventeen. If
the minimum age were fixed at twenty for male teachers and
nineteen for female teachers, many of the objectionable features
of the present arrangements would disappear.. Besides, it would
enable candidates to overtake more of the literary and scientific
work, before attempting the professional reading. Probably
nothing tends more to keep down salaries, than this rule of allow-
~ ing mere children to teach before they have even learned to
control themselves. Asa matter of course, these juvenile instruc-
tors are willing for the sake of the experience and especially for
the little ready cash it supplies, to teach for a mere pittance, and
it is much to be regretted that trustees are to be found incon-
siderate enough to select that applicant who is willing to under-
take the duties for the least remuneration, In many cases the
merits bf the different aspirants for the position are not inquired
into.

Second Class Professional Work:—Students should be per-
mitted to proceed to a Normal School without being required
to teach for any specified time before doing so. _ The presernt
regulations not only legalize, but make obligatory, a break in the
course of professional training. While it need not be made com-
pulsory to take the professional work continuously, yet every in-
ducement should be held out to encourage teachers to do so.
Since all teachers who take this fifteen weeks’ term are obliged to
teach for at least one year before entering a Normal School, it
follows that all are exposed to the temptation which leads them to
continue teaching, as long as the regulations will permit. During
a period of three or four years’ teaching much of the formal part
of the professional work has been forgotten and, as a consequence,
too much time has to be spent after entering a Normal School, in
reviewing the work which properly belongs to the County Model
School course.
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First Class Professional Work :—Teachers in fraining are
sometimes like wandering Levites. They have to go about
for their professional work from “ Dan to Beersheba’ with
only a temporary stay at Jerusalem. If instead of appointing
“Training Institutes for the First Class work, an achitional
Normal School had been established, and Toronto Normal
School advanced to the status of a college, in affiliation with
Toronto University, there would be a completeness and regular
gradation in the system of training schools which does not
now exist. Under this arrangement, ordinary second class
%rofessional work could be done at the Normal Schools, The

ormal College at Toronto could undertake all the first-class in
addition to the second class work of those candidates who hold
first class non-professional certificates, but have not yet obtained
a professional second. The more elementary portion of the
course could be accomplished between September and December,
and the First Class work proper between January and June. It
would be of incalculable value to the High Schools of the pro-
vince, if all candidates for High School professional certificates
were required to take the full year's course at the. Normal Col-
lege, in order to acquire some experience, at least, in elementary
teaching. Toronto being the centre of student life for this pro-
vince, it is a perfectly natural thing to expect -that candidates
for the highest grade of professional certificates could be bene-
fited more by being located here, and by coming in contact with
advanced students of different colleges, than by being isolated
in some county,town, where there is only one Collegiate Institute,
and that one possibly struggling to maintain its status. Much
of the theoretical work could be obtained through lectures at the
University, which the students should have the privilege ot
attending, while the more practical portion of the work could be
done at the Normal College and the practice schools attached to
it. The greatest possible variety in the matter of observation
can be secured at Toronto. Even if it were not thought desir-
able to form a Model High School, the students of the Normal
College might have the opportunity of observing in at least two
Collegiate Institutes in Toronto, in Parkdale High School, and
in Upper Canada College, besides the Model Schools. It needs
no proof, that such extended opportunities for ‘observation must
be of much greater benefit to students than to be confined to a
single limited institution, where in the very nature of things, the
professional training of teachers is a secondary consideration,
1t would be interesting to know how many of the masters of the
present Training Institutes have themselves received any profes-
sional training. The establishment of Training Institutes may
have been a good move, but it was not the best that could have
been made. And even yet, it would be better to withdraw the
professional work from these institutions and fully equip a Nor-
mal College. Sending first-class candidates out to the different
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training institutes leads directly to the evil complained of in a

former part of this paper, viz :—That many of the most promis-
ing teachers are drafted into High School work.

The ranks of the Public School teachers are being impove-
rished by the inducements offered to enter High School work.
No doubt, trustees find that primary teaching can be better done
by those who have qualified themselves for Public School ser-
vice. The reason for this is not difficult to determine—the very
limited course of training prescribed for High School teachers.
Little can reasonably be expected of candidates, when the large
field of work and the limited term of thirteen weeks are con-
sidered. It is no part of the object of this paper to discuss the
qualifications of High School teachers, excepting in so far as
the training of Public School teachers is affected directly there-

by. It is quite as important to have good teaching done in the -

Public Schools as in the High Schools, and in some respects
more important. The Public Schools have more to do with the
formation of proper habits of study and habits generally than
have High Schools, for many reasons :—The time spent in the
former is much longer than that spent in the latter ; pupils are
much more impressionable while young than afterwards; the
course of a pupil in a Public School affects his whole subsequent
course, including that at a High School. Proper habits cannot
be formed too early. It has been truly said that * habits form
character and character shapes destiny.”

At present teachers pass through County Model Schools in
squads and through the Normal Schools in battalions. It is
now possible to complete the entire professional work for all
grades of certificates and be under training only forty-six weeks,

fteen weeks in a County Model School, eighteen weeks at'a
Normal School and thirteen weeks at a Training Institute.
Their stay in these schools is so very brief, that there is nothing
of that experience of student life which is so distinguishing a
feature of college life generally. Most of the students look
upon the terms spent in thesé institutions simply as a kind of
protracted examination. The sessions are times of anxiety,
entirely wanting in that pleasure which should always accompany
study.” Under the present disjointed condition of the training
schools of this province, teachers cannot be expected to aid, as
they might under other arrangements, in forming a general feel-
ing of respect for institutions intrusted with such important
work. Teachers have no Alma Mater—their interests are
divided—they have to stay just long enough to get themselves
into a hypercritical mood, without being required to remain
long enough in order to free themselves from it. A somewtl at
lengthened and continuous course would do much towards
counteracting many of the defects of the present fragmentary
professional training of teachers.

L
-
o




&
-

PROFESSIONAL TRAINING OF TEACHERS. 109

Abstract of changes proposed in this paper :—

(1) To abolish the system of options in the higher grades.

(2) The substitution of Primary, First Intermediate, Second
Intermediate and Final Examination for the names now given
to the non-professional examinatiops.

(3) The non-professional\\’l‘hird Class examination should be
abolished except in Counties/and Districts where there is still a
scarcity of qualified teachers.

(4) Third Class certificates should be Local or Provincial,
according as the holder is graded third or second on the non-
professional work.

(5) Change in the age at which teachers should be allowed
to enter the profession from 17 and 18 to 19 and 20.

(6) The County Model School term should be increased to
one year.

(7) Students should be permitted to take their professional
work continuously.

(8) The establishment of an additional Normal School.

(9) Toronto Normal School should be advanced to the status

of a College in affiliation with Toronto University.
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McJanet, T.....50 . ... L
McKenzie, G. A........ “
MeRay, T o0 i “
McCabe, C. J.......... o
McMillan, A ......... ¢
McLaughlin, J ........ i
Mclntyre, A .......... “
McQuarrie, H.......... 1888
Millar, James .......... ¢
McEachren, N ........ «
Morgan, ] sise v ieiage W
Nelles, W. W.. ... C.... 1866
Nelles, S. S............ 1869
Norman, R.A.......... 1871
Nethertott; Si0. ., e 1877
Nattress,” W .. .o ., ... 1878
Neilly, William ........ 1879
Newcomb, C. K........ 1882
Nicholg, Wi M; . ceniis 1884
Naitn, David, . i ‘1886
Notton, W. B i s L
Norman,M.E.......... 1887
Narroway, J. W........ 1888
Ormiston, William, ... .. 1865
Ormiston, David........ 1866

O'Meara, J.D.......... 1873
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Oliver, William........ 1872
OEhorne;- W, -] . ol 1876
O Rl T Ll 1877
O'Neill, Mary.......... 1878
O’Hagan, Thomas. ... .. €t
O’Connor, William .... 1880
Qliver: Jo B T, 188
Powell, Francis C...... 1866
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Plunkett, William- - - @
Parsons. Robert........ 1867
Parsons, John H........ «
Playter, Franklin ...... 6
Patterson, Alice........ *
Parsons, Laura S...... 1868
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Patterson, Mary........ 1870
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Pearce, Thomas..... |, 1873
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Philliper LD 2\ i
Purslow, Adam
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Price.’ Robert..........
Parker, Thomas... ......

Petch, John...
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Petrie, Alexander
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Ross, Catharine M......... 1867
Ross: W D2 hiiiiing, 1868
Robertson, Simon ......... 1871
Rogers, Maggie ............ 4
Riddell, Elizabeth ......... 1872
Robinson, Templeton C.. ¢
Robinson, M. C ............ i
Robinson, A. M ............ o
Rae, Alexander ............ L
Richardson, Joseph ....., L
Reid, William K............ 1873
Ross, Geo. W............... L
Rannie, William ......... ¢
Round, Georgina ......... it
Rowland, Kate ............ “
Rose, M. Jo.. vkl 1874
Rose, Geo. ..,.
Rothwell ............ o
Robertson, W. J............
Raine, John...
Robinson, G(o H
Rowatt, J. S. ........
Reid, ]oseph ...............
Ritchie, David F. .........
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Robertson, N.......... 1888
Spotton, William .......... 1872
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Stewart, Duncan A. ...... v
Shaw, ]ohn .................. 1873
Sullivan, Dion C... ...... u“
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Smith, Goldwin
Sims, Florence ...
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Scarlett, E. S. G
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Staunton, M. H
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Shaw, Geo. .....ooovvvevvnses 1876
Sykes, Charlotte E......... 1877
Smyth, J oo 4
Smyth, M. o
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Sangster, Charles ......... 4
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Smith, James ............... “
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Sutherland, E. W.......... 5
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Shields, A. M ............... “
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Sneath, Geo. E. ............ 1882
Stevenson, A. ............... 1883
Sanderson, Amy............ “
Smith, D.E.....ccccoeenvenn s
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Sinclair, D. N.......loooeeee 1884
Sinclair, S. B ...........ee 1885
Spence, John ............... €
Sanderson, R ............c0 1886
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Scott, William ............. “
Scott, Richard W ......... 1866
Scarlett, Edward . ........ “
Seath, John ........c...ooooo 1865
Smith, Thomas ............ 1867
Sipprell, F. J oo e
Spafford, J. L..........oeo. &
Simpson, John W ......... *

Shearer, Andrew ..
Shaw, John....coeoiiennn ¢
Stranchon, Geo ............
Smith, John D. ............ 1868

Suddaby, Jeremiah ....... '
Sargent, W. J..oooiiinnnn L
Smith, Mary ......ccceeeee 5
Smith, Barbara ............ "
Smith, Annie ........eeee s

Somerville, Eliza ..........
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Scott, Alexander

Scallion, J. W........
Strattanhjames ............ 1870
Strang, Hugh J ... @
Spence, Percival L. ...... L
Sovereign, Charles......... s

Somerset, Jno. B ......... 1872

Stuart, James 5
Smith, J. Hooooovoiininnee
Stark, Jennie

Sneath, G. E. ....ooovvveenns s
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Scott,Colin A.......... 1888
Squair, J.eeeeiiiiinnn it
Sampson, A............ 4
Soott, Ay S it 15
Shepherd, W.C........ ¢
Sanderson, W.......... o
Shetin, F'.ovepecoeii o ¢
Telford, W. B............... 1866
Tamblyn, W. W............ 1867
Thompson, Samuel ....... i
Tench, Miss ....coeneninves 1868
Thompson, J. R. J...ooooe
Treadgold, Wm ............ 1869
Treadgold, Geo............. [
Tonkin, E. A ..coooivinnnnes 1870
Tuttle, Alice M ........ ]
Thompson, C. E........ 1872
Thompson, H.......... 8
Templeton, Sarah .. .... L
“Trout, Alexander ...... “

Turnbull, I .:.......... 1873
Tilley, W.E. ......p... %
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Thorburn, James ..... « 1874
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Unsworth, Richard ... ..
Ungety Ba Joviviennonn

Vivian, Richard........
Van Slyke, G. W. ......

Ventress, A. B.
Wickson, Arthur ...

Watson, William ......
Woodward, Geo. W ..

Wallace, {)ohn ......

Watt, Robert ..........
Warner, James ........

Whitcomb, H. L. ..
Watt, Robert ......

Williamson, J. A. G.....

Williams, Daniel ..
Wark, Alexander ..
Woodg, Samuel . ...

Wilkinson, William . ...

Wells, M. A. ... ..
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Warburton, W. ........

Walker, E. A ......
Wallace, B\ 0. .
Wightman, John R.

Wadsworth, James J . ...
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Woodward, W, A ..
Williams, William . .

White; T. M. ., .......;
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Watkin, Charles.. .... ..
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Wallace, Mary
Wallace, Bella ........
Westman, N. A .. ......
West, W. R, ..........
Wood B, (e ivvs o
Wylie, Mrs. M. J. ......
Wylie, Douglas ........
Wylie, William ........
White, Thomas ........
Willis, Robert..........
Worrell, Clark ........
Wilson, Jno. B. ........
Wright, Geo. S....... ..
Weir, A. ......... o
Wetherell, J.E ........
Wright, A. W..........
White, J.F....... ...
Wallace, R ............
Wallace; Jo oo it v vt
Watson, A.H..........
Willers, A. J.'.,........
Williams, E. T........
Wilson, J. H..........
Whetham, Chas........

Youngy JoW. ... 00
Young, Geo............
Young, W. J. ..........
Young, Robert .........
Young: Jas: Bowvoiiti o
Youmans, James A. . ...
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Young, P.W ..........
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Young, Thdmas T......
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TQiniamson & Company,

EDUCATIONAL + BOOKSELLERS.

SHORT - SELECTIONS FROM OUR STOCK.

STORMONTH’S Etymological and Pron ing Dicti y ‘of the English Lan-
guage. 9th Edition, Revised, with a supplement.............. i S $2 50
FALLOW’S Complete Dictionary of Synonyms and Antonyms ; with an Appendix
embracing a Dicti y of Britici Americani Colloquial Phrases,
PROTEI OYIFPEIL UBE iy cF Boia s dn o s o oo oo iyt Fonorone sanseassarssvase
ABBOTT AND SEELEY. English Lessons for English People i
WHITE'S (RioHARD GRANT) Words and Their Uses .......cc.ocovviiiiiiiipen

WHITE’S (RicHARD GRraNT) Everyday English..... Seh e R e A 2 25
LOUNSBURY'S History of the English Language ............. .......oiccenn 125
GUMMERE’S Handbook of Poetics for Students of English Verse.. .... ...... 1 50
HUDSON’S Shakespeare : His Life, Art and Characters. 2 vols o
MINTO’S Manual of English Prose Literature.... . ... ... oooviiiiiiiiiin..
TORERE Bybos B OBII HAbGIN L oo 0aioiinsinvaiioes fins rnansasudoins
ARNOLD’S Johngon’s Lives of the Poets, with Macaulay’s Life of Johnson ..... 1 50
GOW’S Companion to School Classics ...........covueiienns,

TAIT’S Analysis of English History
MORRISON’S Art Gallery of the English nguage
GEIKIE'S Elementary Lessons in Physical Geography... i "
MINTO’S Characteristics of English Poets. .........ccvt vove oo vuner surennes
THE GOLDEN TREASURY SERIES. Edited by the best litterateurs.
BIRehy clobh SO v st ks S i R AL G R O e 125
(The Golden Treasury of Songs and Lyrics; The Children ‘s Garland ; The Book ot
Praise; The Jest Book; The Fairy Book; Poetry of Byron; Selections from
Landor, eto., ete.)

ENGLISH MEN OF LETTERS. Edited by John Morley, Each, cloth ...... 0 50
(Goldsmith, Scott, Addison, Byron, etc.)
GLOBE EDITION OF THE POETS. Each,cloth (.o ...oocvvvieniiiinn o0 125

(Dryden, Beott, Shakespeare, Pope, Burns, etc.)

HIGH SCHOOL AND UNIVERSITY TEXT BOOKS

Always in large supply, and we have made special provision for supplying High School
Reference Libraries,

#7 Direct Correspond Solicited.  Teach and Students alike invited to
examine our Stock.

NOTE OUR CITY ADDRESS—

5 King Street West Toronto.




Established 1850.  Emcerporated by Act of Rarliament
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TRINITY MEDICAL COLLEGE, TORONTO

In affiliation with the University of Trinity College, the University of Toronto, ueen'’s Unlvenit{.
Victoria University, and the Universita of Manitoba, and specially recognize by the Royal Col-
lege of Surgeons, England, the Royal College of Physicians, London, the Royal College of Phy-
sicians and Surgeons of Edinburgh, the Faculty of Physicians and Surgeons of Glasgow, and the
King's and Queen’s College of Physicians of Ireland, and by the Conjoint Examining Boards is
London and Edinburgh.

The Winter Session of 1888-9 will begin on Monday, the 1st day of October, and will
continue for 8ix months,

ot B ACULTY, o

WALTER B, GEIKIE, M.D,, C.M,, P.R.CS.E, LRCP, London ; Dean of the Faculty ;
Member of the Council of the College of Physicians of Ontario ; Member of the Con-
sulting Staff of the Toronto General Hospital.—52 Maitland St.—Professor of Principles
and. Practice of Medicine, and of Clinical Mediine.

H. ROBERTSON, M.D., C.M.,, M.R.C.8. Eng. ; N. E. corner of Avenue and Mutual 8t.—

Professor of Anatomy—General, Descriptive and Surgical, and Curator of the Museum.

J. ALGERNON TEMPLE, M.D, C.M., M.R.C.8,, Eng,, Fell, Obstet. Soc,, Lond.; Member
of the Consulting Staff of the Toronto General Holgital ; Physician to the Burnside
I}yi(;ihgi-ih;rﬂospital‘——wl Simooe Sti— Professor of Obstetrics, Gynicology and Diseases
0, ren.

THOMAS KIRKLAND, M.A., Principal of the Normal School, Toronto,—402 Jarvis St.
— Professor of General Chemistry and Botany.

C. W. COVERNTON, M.D., C.M,, M.R.C.8.,, Eng,; Lic. Soc. Apoth., Lond ; Chairman of
t};‘zl;‘rovincial ‘Board of Health.—47 Gould St.—Professor of Medical Jurisprudence
and Towicology.

FRED, Le M. G SETT, M.B,, C.M,, Edin. Univ.; F.R.C.8., Eng.; M.R.0.8,, Eng.; Fell
Obstet, Soc. Edin.; Member of the Acting Staff of the Toronto General Hospital ;
Physician to the Burnside Lying-in-Hospital ; Member of the Consulting Staff of
the Toronto Dispensary.— Simcoe St.—Professor of Principles and Practice of
Surgery, and of Clinical Surgerg.

W. T. STUART, M.D., C.M., Trin. Coll,, and M.B,, Univ,, Toronto ; Prof. of Chemistry ;
Dental College, Toronto.—183 Spadina Ave.—Professor of Practical Chemistry, and
Assistant Professor of General Chemistry,

CHARLES SHEARD, M.D, C.M., M.R.C.8., Eng, Member of the Ac::‘i':g Staff of the
Toronto General Hospital.—320 Jarvis St.—Professor of Physiolog, Histology.

G. STERLING RYERSON, M.D,, C.M., L.R.C.P., LR.C.8,, Bdin; Member Ophthal Soc., 1

Gt. Brit.; Surgeon to the Eye, Ear and Throat Depart., Toronto General Hospital,
and Hospital for Sick Children.—60 College Ave.—Lecturer on Ophthalmology, Otology,

and Larynaolng%, &e.

LUKE TESKEY, M D., C.M., M.R.C.8., Eng.; Member of the Actini Staff of the Toronto
General Hospital, and Professor of Oral Surgery, Dental College, Toronto,—185
Church St.—Demonstrator of Anatomy, and Professor of Pathology.

JOHN L. DAVIDSON, B.A,, Univ,, Tor, M.D, O.M., M.R.C.8., Eng.; Pathologist to the
Toronto General Hospital.—12 Charles St — Professor of Materia Medica and Thera-
peutics — Theory and Art of Prescribing, etc,

G. A, BINGHAM, M.D., C.M,, Trin, Col., M.B,, Tor. Univ.—62 Isabells Street.— 4ssistant |
Demongtrator of Anatomy.

T. M. HARDIE, B.A., Toronto University, Zoology, &c.

E. B. SHUTTLEWORTH, Principal and fessor of Chemistry and Pharmagy, Ontario
College of Pharmacy.—220 Sherbourne St.—Lecturer on Practical Pharmacy, etc.

T, 8. COVERNTON, LR.C.P., Lond., 8, 8, Certificate, Cambridge, Eng, Lecturer on
Sanitary Science.—College Ave. o

N. A, POWELL, M.D., 159 Simcoe St.—Lecturer on Surgical Appliances.

Full information respecting Lectures, Fees, Gold and Silver Medals, Scholarships,
Certificates of Honour, Graduation, Diplomas, Fellowship, etc, will be given in the
Annual Announcement, for which apply to

'W. B. GEIKIE, Dean’of the Faculty,
52 MAITLAND STREET.




