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E D U O f&_ fl I O N A L I.t is a3 f:ollowfx—-l’crc('ption, (.‘onsciousnc?s, Original Sugges-

tion, Abstraction, Memory, Reason, Imaginution, and, ns per-
e o —— | vading the whole, ‘Taxte. I will not stop to say much about
the nature of the faculties themselves, but pass on to their
improvement, and the means and mode of that improvement.

l.---THEORY OF EDUCATION.

I. PercertioN, is the faculty by which we become nc-
quainted with the external world.  This, every person knows
we do by meana of our five senses, viz, Smelling, Tasting,
learing, Secing and Feeling s these then constitute the per-

(Tre following Essay on Intellectual Education was com-
posed by a Pupil-Teacher from Yarmouth at present attend-

g the I\orr.nul' School, and s printed just as it was handed ceptive fuculty, It is upon this fuculty, or these senses, that
in to the Principal.]

the very young child depends for all its knowledge, thevefore

they are the first part of its nature that comes to matarity ;
hence they cannot be enltivated, or educated, 100 envly. ‘This
is only done by making the c¢hild use them himself': for exam-
Max is a compound being; made up of a body, an intel- | ple, to improve the sight let the child judge the size or dis-
lect amd & conscience; and the drawing out, unfolding, and | tance of an object, and then let him measure it to a~certain
strengthening of each of these, give rise, respectively, to Physi- | the correctuess of his judgment.  We will confine onr atten-

cal, lotellectunt and Moral Fdueation. tion to seeing and hearing, as it is with them the teacher haa

Our subject at present is Intelleetual Edueation. I will | particularly to do.  Hearing is of great importance, for by it
reserve my definition of it till I have considered for a little | the teacher can affect the tone of the mind, enused by the re-
the Intellect itself.  The intelleet, though one aund indivisible, | Iation existing between sound (especially the human - )
yet shows itself in various ways, or nctings, termed faculties, | and the tone of the mind. In proof of this witness the power
from the Latin, facio, to act. ‘These huve been considered | of the right kind of music in all places; in the ball-room, on
and classified differently by different writers on Intellectual | the battle-field, and in the church ; and why cannot the teacher
Philosophy. The classification adopted by us is Wayland's, | wield this powerful instrument to aid him in his work? He
as it is, perhaps, the easiest understood and the most practical. | can und should. Agnin, the teacher will find great benefit in

INTELLECTUAL EDUCATION.
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modulnting the tones of his vaice, o that hiv voice shall te'l
that he feels what he eaye,  What makes Spurgeon such an

arator but that he can take advantage of this, avd give expres-
sion to hia idenas in a voice and langunge £o nafirar us w una

lis listeners apell-bound for almost any length of time he
chootes,  ‘The teacher nlio gains much by keeping the eye of
the child.  The cyo is the % index of the mind,” and as long
ns the teacher can keep the eye steadily fixed upon him lc is
nenrly sure to have the attention. It is through the sense of
sight that we get our most definite knowledge, for “what a
wan sces that will hio believe.”  Henee the school-room should
bee studded with objects of all kinds, to bo used in illustrating,
in onder 1o give the child n definito idea of the subject in hand,
through the senso of right.

Il Coxscioussess. ‘The moment we perecive an ohject
there ia a change produced on the mind, and that moment the
pereeption is done,  The fuenlty by which we become consci-
ous of the change ir called conscioneness, It is poszible to
hnve a pereeption of n thing and yet bo uncouscious of it—
FFor example, we tay henr a minister speak and yet be un®
conscions of what he is enying.  Now we control this by the
will, and when by its power wo turn our thoughts upon un
external ubject, we call that paying attention ; when in upon
onr w4 thoughts, reflection.  ‘The teachier’s provinee here is
te incite the children to lindits of attention, by training them
to have n command of the will by which they can control the
mind. ‘This he may do, to a cermin extent, by mking-the
child get its lessons thoroughly. The habit, ence acquired,
will help 1o give him that determination of chnracter, that
when he hns chozen hic ealling or profession he will follow it
to the end ; and thas be an honour to himself and o benefit to
his fellow.men.

111 Omeaixas Sracustion.  Every child has an innate
principle of suggestion,  Tle sces o certnin effect following a
certain eange, the iden at once and intuitively suggests jtself
to his mind that the snme cause will produce the same effeet,
&c. It ic this that gives almost every child a euriosity to find
out sonicthing new, or o wish to learn the renson of things.—
This should be turned by she teacher in the right direction
and encournged. It ia not by the oceasional glanee that the
reacon and everything connected with anything is found out,
but by a patient investigation of ite It is said of Newton that
“ hio did not know that he was different from other men, but
lie thought he possessed the power of patient thought to a
greater extent” o is an example worth imitating.

IV, ApstracTion, or the power by which we pass from
o knowledgre of individuals to a knowledge of classes or spe-
ciea.  We ddo this by three wental processes, viz, analysis,
genernlization and combination.  The first resolves the con-
erete object into its parts, the second singles the parts in one
body that are common to others, nnd the thivd combines these
parts together so that we speak of them alterrwards, not as the
purt of one or nnother, but as a class. This is one of the
highest facultivs of the mind, for by it man can trace the or-
der existing in nature, and while so doing his mind comes in
centact with the divine mind and ho becomes acquainted with
the God of nuture. Lo improve this fuculty study seience.—
Grammar affords o fine field for the teacher to exercise this
faculty in his pupils.

V. Mesony, is oue of the most important faculties because
of its relation to all the others, for by it we retnin the know-
ledge obtained by our other fuculties, and recall it at any time

for present use. A perfect memory bas sosceptibility of ace
quiring knowledge, retentiveness in keeping ity and prompt.
nesa in reenlling it.  ‘The memory may bo cultivated to a
areator axtont than any Uf tho vilics facaltios ¢ hnt {t {9 only
done by paticnt and persevering nse.  We mny very much
aid the memory by having our thoughts arranged, and aleo by
aseocinting them with others.  If the teacker would have his
scholars remember ideas rather than the mere vocables he
must give them a clear conception of the thing iteelle  This
lic mny do, 1st, by simplifying; 2nd, by ilustrating, and here
comes in the usre of the senresy and 3ndly, by reducing to
practice 3 by which he can show them that they ean wusge the
knowledge they have obtained.  Repetition s nlso of great
utility in fastening tho thing on the memory ; henco the ne.
ceasity of reviews, and no teacher should commence a new
lesson until hio bins reviewed the preceding one.

VI. Reasoxing, or thefuculty by which we go on from cer-
tain known facts to new and original krowledge, We do 0o
Ly o series of conclusions ; or, we start from cerlnin premises
granted by all, and by a series of conclusions we dediice cer-
tuin facts cqually sound ns the premises from which started,
It is in this way that wo can lead the minds of children on
from the known to the unknown, which is the truc way of
imparting knowledge,  Reason may be improved in various
ways : by tho study of logical books, geometry, and mathemn.
tica in all its branehea.  We should never attemnpt 1o reason
or sy nanything unless we have a poing to make ont.

V1L IsmaGINATION, is the power we have of forming pic-
tures and images according to our own fancy,  This showait-
sclf differently in different persons, some have a poctical,
others a philosophical imagination,  We may improve it by
“sitling nt the feet of nature” and tracing out the laws, or
systems of Jnws, existing there; by acquiring the power of
going from the visible to the invisible ; and by studying poe-
1.7al works of high ttanding, .

VIIL. Taste, is that part of our mental constitution that
Judges of the beanties or deformities existing in nature or art ;
and feels emotions of pleasure from the one or pain from the
other. ‘The more refined the taste the greater enjoyment we
will have in examining the beautiful in either. It varies
greatly in different persons: some enjoying the wonderful nnd
the geand, others wish for harmony and gentle beauty, It is
improved by studying the most beautiful in nuture, and the
best models of art.

Having now gone over the different powers of the Intellect
we are in a position to give our definition of Intelleetun) Edu-
eation,  This I will do by saying what itis not nnd then what
it fs. It is not merely imparting knowledge to the intellect,
but it i3 so to impart that knowledge ns that all its parts shall
be unfolded, direeted, and strengthened 5 that it shall be pre-
pared to be, throughout its whole conrse, o successful seeker
afier truth. It is to train the genses (o observe acenrately ;
to discipline the mind 5o as to endue it, by practice, with the
ability to collect its encrgics at will and to fix them long on
one point ; to infuse into the mind a principle of enduring ac-
tivity and curiosity ; to aceustom the absirnction to properly
combine the elements of knowledge obtained, the memory to
lay up carefully and reeall readily, and the reason to compnre,
reflect, and judge impartially ; and to awaken the whole soul
in quest of light, pressing forward towards higher truth and
larger knowledge.  If such be the work of the Educator, olt !
let not, the unskilful hand attempt it
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I will conclude with a few general principles as to the mode
of doing thi.  In the first place, each part must be supplicd
with ite proper subjcet of thonght. nnd second, supplied in
such a mauner that the part itself may be exercised.  This
the teacher does by coming down 10 o levol with hia pupils
and leading them on from the known to the unknown by a
process of question and ellipsis.  Such, at least, is my opinion
of Intelleetual Education as compatible with the nature of
children. S IR

+*

H.~PRACTICE OF EDUCATION.

L

SCHOOL GOVERNMENT—QUTLINE OF WHOLE
SUBIECT,

Tuis subject is, in our opinion, regarded by not aew in
too limited n senge,—as if it merely hil respeet to the conduct
8f the scholare, or rather to the devising and exeecnting of
those rules by which their conduct ought to be regulnted.—
T'his, no doubt, forms a part, and an important part, of School
Government 3 but it is romething, in our apprehiension, far
wore comprehensive and exalied,  The Monarch of n frce
and loyal peoplo has soniething more to do, in wisely fulfliling
the trust reposed in him, than to inflict condign puni<lunent
upon the guilty transgressor. o has to use every means
within his rench to cncournge his subjects, thronghont their
varied ranks mnd degrees, to habits of industry, of virtue, and
of persevernnce.  He musty no doubt, be oceasionally eatled
to the exercize of discipline, to the infliction of merited pun-
jshment 3 but this will only be when failure attend« his other
work, and in very proportion to the measure ot that failure.
1lis grand nim will be so to fulfil his bigh wission, ns that
&ime nnd vieo <hall as ashamed hide their fuce, and the ne-
cessity for punishment gendually be ditminished ; and his gov-
ernment have inseribed upon ite every fenture the ennobling
aotto : % The maximum of excellence is the minimum of pun-
fshment.”  And as it i3 with the Monareh, o is it with the
Schoolmaster.  ITe, too, has to exercise discipling, to inflict
punishment, but this is but n suboardinate part of his office as
a Master, or Governor, e has to maintain his authority
and preserve order.  And, for this purpose, he mnst do some-
thing more than give forth his lordly dictates, or excente the
penally incurred by the violators of the lnws of his establish-
ment; he must so orgunize and manage his school, s6 awnken
and stimulate to diligent persevernnce in study, and therchy
so interest in the various employments, as shall render any
formal declnration of his authority in n great measure unne-
cessary, and his resorting to punishment a matter of comparn-
tively raro oceurrence.  Viewing School Government in this
comprehensive sense, it must be plain to every one at all ac-
quainted with the education of the young that this is & subjeet
of parnmonnt importance, demanding the most grave and se-
rious consideration.  1We would not, as a goodly number scem
10 do, constitute this the sum total of the edueation of the youny,
This would be to convert the means into the end. The
grand end of all edueation is the expansion of mind, the ren-
dering of the various powers subservient to the purposes for
which they were intended. But, for the accomplishmnent of
this end, good order or good government is indispensably ne-

cessary.  You may be a firterate scholae, possessed of high
literary and scientitic attainments, and rou may ho well nc-
sfuninted with the business of teaching in theory, Lut if you
possess little or no capacity or tact for governing, all your
other capabilities will prove of little nvail ;—indeed, you had
better betake yourself ta some other employment,  Schiool
Governmenty then, iz nothing Lul o means cssential for tho
accomplishment of an important end. Ag, thee, the ond de-
signed—tlio educntion of the young, is in its higheat necepta-
tion, of incalenluble value, so < the means of seenring it

Now, thero are four prominent points which in the matter
of School Government, na now explained, will (nlf to bo con-
sidered :—1ste "Fhere is the whelo matter of incentives to di.
ligenee 3 2nd. Tho means 1o be used for the preseevation of
gool onder 5 3rds The exercise of discipline or the infliction of
punishmenat ; and 4th. The qualifieations requisito for all thess
purposes, on the part of the Edueator,

Iat. Asto the matter of incentives to diligence in atudy, no
one, we think, who looks into this matter ean fail to apprehend
its vast importanee,  Nothing substantial ean be achieved in
eduention withont diligent pereonal application.  And when
this is gnined in all, or even in n great majority in the school,
the matter of government will be compnratively casy.—
Few children, however, love learning for its own snke.—
The great mnas of children require to be plied nud stimulated
by every motive and consideration ; and this constitutes ono
of the most important functions which tho Fducator is cnlled
upon to dischnrge.  And now an important question arises,
On what principle in the conatitution of the young is lie to
operate in the applinnee of these motives? It is plainly on
tho prineiple of ¢mulation, one of the inhierent prineiples of our
nature, amd which, when properly directed, is productive of
the most heacficinl results,  In what sense, then, i3 this prin-
ciplo to be taken, aud how is it to be plied for the object in
view in consisteney with its nature and with the only infillible
standard, ure points which will afford a befitting theme for a
future number, involving the whole matter of trapping, or of
taking of pluces and of giving of prizes—practices provalent
in all countries to n greater or less oxtent.  But thero ave
other principles in our nature, besides thut of emalation, far
higher and nobler, which it hehoves the Edueator to nddress,—
other motives by which to stimulate to diligence and perzeve-
ranee in the application of mind, und in the formation of cha-
racter, and which, while, they stimulate the intelleet, it is not
at the expense of' the moral sense 5 yen, they operate upon the
former through the medium of the Intter. ‘Lhese are such as
the following :—1st. “L'he satisfuetion and delight arising from
the acyuisition of knowledge and the cultivation of the mental
powers 3 2ud. The geatification of seeuring the approbation of
pavents and teachers 3 3rd. The prospect of greater uscfulness
in the world; and dth, A sense of duty.  This last is vastly
the most imporiant of the whole, and coustitutes the motive
that ught to be habitvally and urgently pressed. 1t such an
instrument is at his service—an weapon the most powertul
and the most extensively usctul of all, surely it is matter of
lamentation that ‘Leachers avail themselves so sparingly ot'it,
hundreds and thpusands being seemingly afvaid to touch it.

The next point to be attended to is the means to be vsed
for the estublishment and prescvvation of good order.  If the
Teacher succeeds in animating his pupils to cheerful and per-
severing diligence in their menal application, much of the
difficulty connected with this work is overcome.  When the
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echolars are regularly and steadily employed there is far less
tempiation to disobedience, or to the contraction of disorderly
habite, Nevertheleas, there aro means bearing more apecifi-
eally upan tha paint, whish may and which anght to be ured
for the effccting of an end so desimble.  And theeo are such
ax the following :—

1. That every care Lo taken toproduce a favorable impres-
#lon at the outsst,

2. That the entertaining and oxhibiting of a auspicious api-
rit be avoided.

3. That full and regulac employinent be given ns soon as
possible.

4. That as fow rules as possibla bo made, and that an ex-
ceas in governing bo aveided.

fr, Thnt every cffort be used to wake up mind in the
achool am district, and cxpecially to recuro tho support and
co-aperution of the parents,

6. ‘That Regivters of attendunce, of diligence and goodt con-
duct be carefully kept.

With all these applinnces, however, the exercite of disci-
pline in the infliction of punishment may bo ocersionally re-
quired, and it is well both to expect and be prepaned for such
canca.  Thus, it will bo neccsanry to open up and discuss the
wholo nmatter of punishment.  Aler defining punichment ns
the infliction of pnin upon the mind or body of an individual
by the nuthority to whicl o is subject, with a view cither to
reform him, or to deter others {rom the commission of offences,
or both ; we shall then consider what punishmenta arc impro-
per and what aro proper.  Thoe former nre such as the follow-
ing :—1at. Those which excite the fecling that an indgnity
has been offered ; 2nd. Those that imply in the infliction a
lose of prolonged torturo 5 3. Ridicule. The latter, or the
punishiments that we consider proper, are such as these :—14t.
Kind reproof, ndministered i possible in nrivate ; 2nd. Depri-
vation of privilege; Jrd. Constraint or confinement ; 4th,
Hamiliation ; 5Hth, Ymposition of a tank. At this stnge we
shall discura the whole matter of corporal punishment, in whay
cases it may be tried under certain conditione, and, in what
cnees it muy not.  Our view is simply this, if the spstem of
cducition Is purely sceular or intellectunl, then we think it may
be resorted o, as a dernier resort, after every other expedient
hns tiled 3 ify on the contrary, the aystem pursned embraces
a thorough moral trnining in inseparable union with the phy-
alenl and intellectunl, then is it not only positively hurtful, as
inflicted by the Educator, but it is in direct antagonism to the
object contemplated.

Much, very much, of the accomplishment of the end aimed
at by all these means depends on the Schoolmnster himself.
Heo mny be thoroughly conversant with all these matters the-
oretically, und yet he may be miscrably defective in cnrrying
them into practienl effect.  And this will bring under our re-
view another and an important topic, namely, the qualificntions
of the Educator in the capacity of a Governor or Master.—
These qualifications are such as the following :~1at. Self-
government; 2nd. Decision and firmness with humble confl-
dence in his ability to govern; 8rd. Dcep moral principle ;
41h. Just and correct views of the governed, in reference to
their intellectual, moral and emotional framework; 5th. Just
views of the great end of government.

The above, which may be regarded as constituting a lead-
ing ontline of School Government, embraces a very extensive
rangy of observation, and when taken up in detail will furnish

matericl for n succcasion of lengthened atticles,  Considering,
however, the vt importance of the theme iteclf, it is carncat-
Iy hoped that neither tho time nor the cnergies of the writer
or render will be found to be unprofitably emyloyed.

L )

MENTAIL ARITIIMETIC~COMPUTATION OF
PRICES.

Havisa afrenly offered a fosr suggestions on the mode of
conducting this study, and furnisked rome contractiona by
which operations in the fundamental rules nre materinlly
shortencd, wo procecd to take up the rubject in its practical
application to the every day bushess of life.  Our Rules, to
n cursory reader, may appear to be npplicable anly in n limit-
nd number of cases; but, by a carefal perus), he will find
them to conatitato a 3ystem of contractions which covers the
whole ground.

5. TWELVE RULE.

Since 12 pence mako 1 shilling, 12 articlesat 1 penny ench
cost 1 shilling.  And if the price of ench one of the 12 articles
were 2d,, tho cost of tho whole would be 2 shillings ;—if 3d.,
3u. 1—if 44, 4a.¢ &e

Then—To find tho price of 12 articles at any price npiccer
reduce the price to pence nnd call the pence slullings,  Thus,
in finding tho codt of 12 lbs. ten at 8. 53d. per Ib.: 3s. 634,
= 41]d.; now wo havo only to call this 413s., and we have
the answer in shillings, which, when reduccd, wo find to be
£2 1a, 9d,

Agnin,~What cost 12 yds. of cotton at 1s, 1}d, per yd.?
18 13 == 13}d.; call this 134, or 13¢, 3d., and wo have
the answer.

Now, 24 is twice 12, and 36 is threo times 123 henee, if
the prico of 12 be mubltiplicd by 2, the price of 24 is found, i
by 3, that of 36 is found, thus :—

What cost 24 bs. starch at 114d. per 1b. ?

12 at 114d. cost 118 Gd. 5 11s. 6d. X 2 =< £1 8s. Ans.

What coat 36 Ibs. sugar at 63d. per b, ?

12 at 6d. cost 64 9. ; Gs. 9. X 8 == £1 0s. 30, Ans.

Hence,—To find the price of any number of articles which
is  multiple of 12, reduco the price to pence, call the penco
shillings, and multiply by tho number of times that 12 is con-
tained in the number.

Examples.

What cost 96 1bs. sugir at 41d. per b, ?

52 nt 4}d. cost 42, Gude; 96 =12 X 8; 4s. 6d. X 8 =
368, == £1 168 Ans.

What cost 182 yds. lace at 2}d. per yd.?

12 at 2}d. cost 25, 3.5 132 == 12 X 11; 2. 8d. X 11 =
24s. 9d. = £1 4s. 0. Ans.

1I. FODTY-EIGIT ROLE.

Forty-cight farthings make one shilling ; therefore 43 arti-
cles at 1d. cach cost 1 shilling; at 3d. each, 2s.; nt 4. each,
3s.; at 9-4d. each, s ; &c. Hence,—~To find the price of
forty-cight articles, reduce the price to farthings and call the
farthings shillings.

Ezxamples.

What cost 48 Ibs. sugar at 83d. per Ib. ?

33d. = 15 farthings,~call these 15 shillings, Ans.

What cost 48 yds. cambric at 1e. 73d. per yd.?

18, 73d. == 77 farthings ; 77 shillings = £3 173, Ans.

To find the price of 96, multiply the price of 48 by 2; of

»
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144, by 3; of 192, by 4, &c., for example :—

What cost 192 bs. coffec at 83d. per 1b.7?

83d. == 35 farthings ; 358 == £1 13& == pricocf 48; £1
158, X 4 == £7. Ans.

NI 8IXTRRY RULE.

Threo timen pixtecn are forty-cight 3 therefore, if the price
of 48 bo divided by 3,.the price of 16 will be found.

What cost 16 yda. Inco nt 74d. per yd. »*

71d. == 30 farthingss 308 == prico of 48 at 7{d.; 30, -
8 = 10a, == prico of 16 at 7§dl. Ans.

What cost 16 fbs, sodn at 5]d. per 1b.?

b1d. == 21 farthings t 21 - 3 == 7 farthings; 7a. Ans.

Iicnce,~To find tiro prico of 16 articles, reduce the price
1o farthings, divide by 3, and eall the result shillings.

Examples,

What cost 10 1ba, camdlea at 10§d. per 10,7

104d. = 42 farthings ; 42 + 3 == 14; lds, Ans,

What cost 16 tbs, sonp at 44d. per 1h.?

4]d. = 17 farthings; 17 - 3 == 563 ; 53s. =~ 068, Bd, Ans.

* 'This Is & very uscful rule. It is adapted to any number
« which is & multiple of 16 ns 32, 48, 64, 80,96, 112, 128, &c.

To find the prico of any number of articles which is a mul
tiple of 16, reduce the prico to farthings, divido by 3, cail the
result ehillings, and snultiply by the number of times that the

number contains 16,
Examples.

What coat 64 srticles at 93d, each?

0 om 37103 87 4= 3 o 12} G4 »me 16 X 47 12§28 o
125, 4d. X 4 oo 438, 4. v £2 98, 4d. Ans.

Wit oost 112 grammars at s, 24d. ench ?

18 24d. e 58 .3 68 <+ 3 = 1943 112w 16 X 719},
e 193, 4.3 198 440 X T wm 13535, 4, e £6 158, 4. Ans,
1V, ONE HUNDRED RULE.

One hundred facthings aro twenty-five peace, or two shil-
lings and onc poany. Hence, tofind the prico of 100 articles,
for every farthing in the price take 2 shillings and 1 penny.

Examplss,

What cost 100 boxes wafera at 23d. per box ?

23d. me 11 farthings; 22¢. 11d. me £1 25, 11d. Ans.

What cost 50 Ibs. rico at 84d. per ib.?

83d. =~ 34 farthings; 84 <~ 2 w= 17; 34s. 17d. e 35s.
5d. == £1 15s. 5d. Ans.

What cost 25 yards cambric at 104d. per yard?

104d. ~ 42 forthings; 42 -+ 4 == 10}; 21s. 104d. =
£1 1s. 103d. Ans.

V. TWO HUNDRED AND FORTY RULE.

‘Thero arc 240 pence in & pound ; thercfore 240 articles at
1 penny each cost 1 pound ; at 2 pence each, 2 pounds; at 8
pence cach, 8 pounds ; &e.

To find the cost of 240 articles, reduce the price to pence,
and call the pence pounds.

Examples,

What cost 240 articles at 2s. 74d. cach?
23. 73d. me S13d.5; £314 e £31 103, Ans.

‘What coat 120 articles at s 5§d. eachi?

15. 53d. we 173d.5 120 we 240 -+ 2; £174 == £17 108.;
£17 103, + 2 o £8 153. Ans.

What cost 60 articles at 43d. each?

470, we £4 158.; 60 m= 240 - 4; £4 168 - 4 = £1
8s, 9d. Ans.

What cost 30 articles at 5s. 4d. each ?

53, 4d. wme 64d.; 30 e 240 - 8; 64 -+ 8 wm £8. Ans.

¥I. TWRNTT RULF.

Thia rule depends upon the fact that twenty shillings make
onc pound.  Ytis:—To find the cost of twenty articles, for
avery ahilling in the price take a pound ; and in proportion
for the parts of a shilling. It will bo readily eccn that 20 ar-

ticlcs at 1a, each cost £1 0 0
at 6d. 10 0
at Jde 5 0
at 1id. 2 6
at 1d, 1 8
at 1. 13
t 34, 10
at d. 5

And no difRcully will be found in ealculating for 8d,, 104d.,
or any other part of & shilling. And by this rulo may be
found the cest of any number of articles, which number is
multiplo of 203 as, 10 find tho cost of 40, multiply that of 20
by 2; of G0, by 33 &c.

Ezxamples. .

What cost 20 dictionaries at 7s. 1}d. each?

Te. 18403 £7 2a. G Ans.

What cost 60 readers at s, 3d. each ?

6. 3d.; GO wme 20 3 3; £3 58, X 3 weme £9 158, Ans.

Whiat cost 140 Bibles at 3s. 43d. ench ?

8s. 43d.; 140 w= 20 X 7; £3 T, 6d. X 7 o £23 124
6d. Aas.

By means of the six rules here given, calculations are rea-
dily made when the number of articles is cither of tho follow-
ing :—12, 16, 20, 24, 25, 80, 32, 36, 40, 48, 50, GO, G4, 72,
80, 84, 96, 100, &c. And by separate calculations for the
intermediato numbers, which can be readily made, the cost of
sny number of articles nt any prico whatover may bo found.

Ezamples.

TWhat cost 49 articles at 7{d, each?
By Forty-cight Rule.
730 == 31 farthings.
318. == £1 11 0 == price of 48.
73 == priccof 1.

£1 11 73 == prico of 49, Axs.
TWhat cost 77 at 2s. 2}d.?
By Twelve Rule.
25, 254, = 26}d.
£1 6 6 = pricoof 12,
719 0 wwwpriceof 72.
11 0} o= priceof 5.

20 23 X 5 v

£8 10 O} = prico of 77. Ans.
Or, by Twenty Rule.
2s. 21d.
£2 4 2 = prico of 20,
8 16 8 = priceof 80,

28. 2§d. X 8§ = 6 74 == priccof 8.

£8 10 O} == price of 77. Ans.
These examples are sufficient to show that the preceding
tules are of general application,—that by them the cost of
any number of articles may be found in a few momencs, with-
out having recourse to the slate and pencil.

(3=

@



©-

22

The Journal of Gducation and Agriculture for Joba Scotia.

IV-~EDUCATIONAL INTELLIGENCE.

COLONIAL

NOVA 8COTIA,

MAITLAND, NOEL AND WALTON,

W visited all theee loenlitics at the end of Inat month, and
atldrecsed public mevtinga at each, on the subject of Faluea.
tion.  We were meh gratified with the whole condition awl
appearnee of the conntey, ne well ne with the picturesquo
charncter of the scenery,—especinlly between Noel and Wale
ton.  ‘Fhe pretty and thriving village of Mmtlnnd, situated at
tho outh of the Slhmbenaeadie, ie wninly dependent on the
ahipping nud Gshing intereata,  Since our Inst visit o hamd-
romo Preaiyterian place of worehip hiay heen crecied, on n
very commamling site, which cnhancea very sunch the whole
nepeet of the willage.  There are generully one or two
vessels o the stecke,  One of concideralle size was juet on
the eve of being lannchied on ocension of onr visit.  Wo re-
gret to find that since wo last vidted this heautiful village, two
yenrs ngo, no progresa hne been made in Education or in
Schow) Accommovutson.  The old School House is neither
stited to the pinco nor enpable of being repaired 3 nnd we trast
the day is not far distant when a commodious building will be
creeted, containing two apartments and furnishing suflicient
roomn for 120 or 130 children.  Within a ile and llf or (wo
miles of the village there is abundant population for a primary
and a superior or Grumnar School under the same roof, the
former taught by n female aud the Iatter by a male, both car-
rying on the same system and the one feeding the other.—
‘I'his would furnish buth the cheapest and mosi eflicient edue
cation, and would prove of vast utility to the whole neighbour-
hood for mules around. The drive along the shore from
Maitland to Walton, through Nocl, s exceedingly benwtiful,
und in somo places, sucl as about Tenceape, nltogether ro-
mantic.  The distance from Maitland to Nocel se twelve miles,
and thenee to Walton siXfeen.  "T'he Farmimg along the shore
is, genernlly spenking, in an advanced condition, far beyond
what we had any iden of. We mtw Farmsin the Smith's and
the Denemore eettlements, and in the neighbourhood of Wal-
ton, that would vae with any in the Province.  Now, that the
Furmers havo reen aud reaped the beacfits arming from the
apphention of Match-Mud to the terubzing of the soil, we
hope that they will sopn udopt the practicr of sowing alarger
brendth of Turnip nm”ull:cr Green Ceops.  To depend ene
tirely wpon the Hay, whether Tpland or Marsh, for the feed-
ing of the Stock during our loug winters, is neither o benefi-
cinl to the the eattle or the land, nor o profitable to the Far-
mer, a8 upon o mixture of Hay, Straw and Roots, 1 every
Furmer nlong that interesting shore, with so many fertilizing
cnputnlitica, would just resolve 10 grow every year an acre of
‘Turnip, and one of Potato, and one half acre of Carrot and
the other half of Mangold Wurtzel, it would produce a com-
plete revolution on the whole of his operations in the course
of n fuw yvara, Tla would require his undivided attention
to tho Farm.  Between Noel and Walton wo had some con-
versation with-a Farmier, who told us that for soven ycnr;x he
had not bought d barrel of flour, that duriug that time he had
mised coongh, and more than cnough, to supply his own
wants and thowe of his tamily ; and added, that ho found his
Farm lad done vastly better, since hie devoted to it all his

time and enecrgy, than when he engaged partly in farming,
partly in fishing, and partly in plastering.  'This we consider.
ed n noble sentiment, and amply confirmatory of what we
have ngain and again repented in the pages of our Journal,

We woere aleo much gratified in our drisealong these shores
to find the subject of Ixlucntion receiving such a eharo of pub-
lie altention, A few of tho Schiool Houses on the roaid, it je
true, we found hoccupicd, but the great mnjority of these
buildings are commodious, and evidently keep full paco with
the dwelling honses and places of worthip, and this is tho ut-
mod that ean be expected.  We think wo could, by irrefm.
galde argunent, cstablish the position, that school Louscs,
ought to be in advance both of the dwelling hiouses and plnces
of worship, but so long as they keep cqual paca with theso
cdifices we see no room for complaint 3 amd when they do ro,
it is q pretty good index that the settloment is rising in intel.
ligenee as well ac in menne,

We arrived at Walton in timo to attend & Review of the
School there, conducted, ns far as practicable, in’ nccondance
with the Lraining System.  ‘Though Me. Forbes had not been
at work for more than two monthe, wo were delighted to ob,
serve the order and obedicnco that prevailed.  Without these,
the best quadifled Leacher can neilier do justice to himeell
nor his schiolare, and when these have Leen obtained, not by
physical, but by moral means, the trivmph achioved is all the
greater and the proper buais is lndd for the erection of n good-
ly superstructure. ‘The spechinens given of the progress ol
tho pupils, in Mental Arithmetic, Grammar, Geography, &c.,
were highly ereditable.  We were specinlly delighted to find
that the Geogmphy of Novn Scotin reccived such a large
share of attention.  Wo hold thut the Geography of our na-

tive ¢ountry ought to be first and thoroughly studied, and not

only ite grography, but its history nnd its resources ;—amd on
these grounds wo rejoice in the near prospeet of our having
not only n more completo Geogmphy Book, but a larger Map
of the Province than any yet published.

We were plensed to observe that this System of Education,
however bricf the duration of the experiment has buen, is be-
ginning to be npprecinted by the good folks at Walton,  The
School is already so numcrously attended that an enlargement
of the room is found to be mdispensably neceasary,  We trust
the next addition will be, and that at po distant day, the erec-
tion of another apartment for a Female Tencher, that Mr.
Forbes may be in o pusition to devote more of his timo and
cenergices o the education of the more ndvanced, At this mo-
ment, we believe, were all within two miles of the village of
Walton 1o unite their intluence and weans, a structure conld
be erected, with two apartments, suflicient to accommodate
150 children, and two ‘Teachers supported without the small-
est ditliculty,  Aud in what -enterprise could they combine
their strength more inviting, or encournging, or philanthropic,
or God-like, than in the fartherance of the cducation of the
rising geucration around.

————e—

To the Editor of the Journal of Educatlon.

Mutoxn, Queex’s Cousry, August Gthy
Mzu. Epitonr,— .

It must be a source of much gratificntion to you to wit-
ness the cheering results of your Inbours in the cause of Edu-
cation. Those invaluable principles which you have scatter-
ed broudenst throughout the length and Lreadth of our I’ro-
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~vinee, are in many places tnking deep root,—cradicating ig-
natance and prejudice, and bid fair, cre long, to modlily the
whole nspect of socicty by developing the physical, intellec-
tual, and moral encrgics of the young and rising generation:
Wherever the training system hias been introduced and effici
cutly carried ont, it haa given, wo bolieve, general satisfaction:
Ttis, in facl, lhe aystem which recommends iteclt to every
mind not bigssed by zelfishneas or blinded by prejudice.

Tho inhabitants of this village have tnken a nable stride in
the canee of Education,  Whilo mpidly accumulating wealth,
erecting eplendid privato edifices, and surmunding themeelves
with all the external elegancies of refiued life, they did not
farget to nttach great importanca to the mental cultivation of
their offepring.  Thik fact will immedintely become apparent
to nny person visiting the School, which, in #0 far ne external
arrangements are concerned, is sisalled by very fow in thoe
Province.  ‘Tho Schoal House, a largo two story building, s
#0 sitnated as to command a fine view of the village. The
greater part of the lower story ie divided into two rooms,
which are furniched with accommodations for about 130 pu-
pils.  Tho upper story i used ns n Temperance 1all.  Laat
summer the people ngreed 10 nascas themselves to the amount
of £300 per annum for the support of the School, and also to
have it canducted ncconling to the Training System.  About
tho 1t of November they aucceeded in obtnining two Tench-
cre, n male and femnle, from the Normnl School, who com®
menced operations with upwards of 130 pupils.  During the
winter much inconvenicnce was experienced from the want of
Text Books and suitable nccommodntiona for so0 Iarge a num-
ber.  Theso difficultics, Llowever, were thken into nccount by
the pe