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PHKFATOHY NOTB

I

This exposition ard criticism of the MonH'ssori ^t I is the first of a

eerie- ui iiullciiii- I'li .siiljject.s of inieresi lu iMJuciilioiii^ts ».iitii tiie Department
of Mihienlioii iiiU'IkIs to publish from time to time.

l)r. Miirj.':iii. ilic iiiitlior. possesses spciinl <jiialitlratioiis for tlie preparation of

this Hiilh'tin. lie is the Priiicipa! .of the Ilamilton Normal School and an
evpeiicMi I'll fill iiiM "f l'syfliolo>;\ ; iiriil. hi'sides seeing' the diilai tic a|i|)ariitns of

the Montessori sys^tem in use diirinjj a recent visit to the I'niteit States he had

an oi)|H)rtiinity of iliscussinjj the merits ami dfmi.'its of the Metliod wiui teachers

of that country who are familiar with the subjeet.

Since the publication of Dr. Montcs.sori's "Tiie Method of Scii'ntitir I'edaijoj^',"

the system a* set forth tlierciii and the apparatus nf the llmise of Chihiliood have

atiracteil world-wide attention in educatioi.al circles. The Minister of Kdmation,

ac(ordin;?ly, belicies that this l?ullctin will prove interesting to those who are con-

cerned in the problems of elementary education, ai.d especially in the problem of

providins; for the education of the backward children in our Ontario schools.

'J'lie Kiiiderjrarten KejrtJlations for th. Ontario schi'tls are at present being

revised. A set of the didactic iippariu- has been suppliea by the Minister to each

of tlie i'rovincial Xormal S hoojs for the purpi " of experimentation, and in the

settlenion' of the course the reports of tl' MutTs n o the advisability of introducing

the Montesfiri Mcthoil in nnv form w; , ue d'- unsid red.

The Minister acknowledges with thanks the •••rmission given him by Frederick

u. Stokes Company, of Xew York, and the M«t^ 'dist Book Room, of Toronto, to

use some of the illustrations tliat apjuar i" t' "Hcan «u- .ition of Dr. Mon-
teFSdii's woik. and by The House o"" Chihlh

ilhistrali(Uis i.f the didactic apparatus manuf.

y.nk, 10 use some of the

ihat firm.

[31
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THK month: L.ORI MKTHOD
iNrilODL'CTlO.V

To Kn^'li<l,.,p.,,kiii- ,md,.ni. „r t|„. s.,,.,,,.- „( l-Mu.^.tion,
fH' liajw til.. III.,,' iiii..r..MiMKi'\Hil n( ihe prfseiit sr.n (i;u-.') !iii> i.eon
tlif publ' ,n of „„ Ki.;;lisl, in.iKlation ,|' Dr. Mann M„i.l..s.uri'«
Xtuliaii

, // .]/eto,lo 'lella l'eda<,o:iia He ,nli/ira Ap,>lirato nlf educa-
iiOH"

, , ,/e nelle Vase dei Hamhini ,The Mrthod of Sci.-ntifi.
It-Ugog) us Applied to Chil.l Kducition in "The .hil.lrcn's Iloiise. ")
Th. nuthor-s ,Avn ..xpositi.,,, .,f h.T pt.li-offi.al tl rv an.) pra.-ti.-e
tlu'reii, contained has enal.le.l .su-h stuaenis f, font, a proper e.stiinate
of an educational sygtetn wl.ic-l. l.ad previougly been known to them
only throufrh n.affnzine articl.^ an,! the indetin.te and otn n ,^on-
niPtinp reports of returnin!,' visitor-;.

At the outsi.t, it should be .stated tiiat tlie attitude of our iea.Iini? Varying
edncator.s toward the principl,.s a.,d practice, get forth in the

''
''cif.lrS'

.*ork, and commonly spoken of ng the Montessori Method of Edu- .li^.SJS™t.on. ,9 by 1,0 tnean.- unifor,,,. Ry .some-and they art in the
nmjont.v-.t ,g claim-d that the principles merely restate fn.m a local
view-po.nt the fundamental principles of the nineteenth century pgyoho-
logical e.luuators: and that the authorV achieveme.it ha= been it, themain but an attempt to apply, in accordance with these principles to a
.''pe ml class of yr.unj; and backward normal children, certain pedasogjcal
devices more commonly ust^i in tJie trainin<^ „f defectiveg. Ry others,
nowever. Dr. Montessori is hail.d as the dis,.overer of a system of edu-
cation so unique and original in the character of its materials andmethod and so comprehensive in tJ.e scope of its pos^sible application.
that notwilhs nndinjr its present limited application, it is destined to
revolut.oni/c the methods that now prevail in everv phase of e,l,i, ationa!
work. Without admitting the extravagant claims of the enthuMastic ad- ««••-«-« tor
mirersof the system, we nevertheless believe that Dr. Montcssori's work tUX'^hSd
s sufTiciently u.iupie in its method and material, to warrant us in be-evn ,- that a ^riidy of her system m_av_rnnt.rihutp something of vah.p

-liLQU^Wi. educational practice, cspeciallv in the FCindergarten and the
primary grades. Throughout her book the author .seems also to take
special delight in attacking' the ordinary school, its teachers and their
methods. Tn almost every ca.se, moreover, it appears clear that unless
the Italian schools are at least a century behind those of this continent
those attacks are for the most part unj ustifiable, and that a careful

'The Montessori Method. Translated from the Italian by Annie ^George. Published by Frederick A. Stokes Co.. New York Price Jl 50 ACanadian Edition Is published by the Methodist Book Room,'" or'onto. a1

[5]



TIIK MOXTKSSORr >[KT[[OI)

exam,nnt.o„ of her syston, will sl,o«- that anvthin.r ii possesses
.

ne„t ,,e,la,o,.cal valu.. is alr-ady r..o,uhed in some L ,

attach'; ,1
'"' '^" '"''''"^- '"^^^'^"'•' "-^^ '""-^^ «"-''e'- .arefui

h.t,, to mlo,,t n„y,h,n. ul.ich .nay co,„,nen,l itself to onV L
t see.ns

. e.rah ie. thereto... ,hn, the „.., ho.lv of o.t , ,1.achers s onhl he ,nvon a hette. a«,uaint.„ce wi,h the e !tens Ks o, ,he .Vetho.l than is like v to ,vs,„t fro , .a , ean.l the hnnte,! ein-uhuion of (he lar;,vr vol,„ne
^

of per-

in the

Tn led

lly such

suitable

gment.
' School

charae-

artieles

The Ixckptiox of Tin: Systi:m

Author's
prepiiiMiii
for her
work

Experience
with defec-
tives

Studies
philos(iph\'
psyohiiliiKy
and ele-
mentary
education

Applies
methnil for
cdiirating-
defectives
to noi'mal
Children

tiiirSstt :;'.'"•
• f'^'^'r'-'

•""•" '- •— tio,: ;;i:;h h^
.^.;n.; p,lr 1 !;;;i- ;;:;-r-;; -!- :!----:

t^:Tu ,'T ^'?":'''"-'^- ''"•" "'- fo^niiate,! 1.;'^:':"
M..n o, the edneation of i.hot chihlren. As a result of her observans she e-ne to the conclusion .hat their mental .M." s e'1-H,1 petlnjrog,cal rather than n,e,lieal troatn.ent. Jlavin-. heen re

f1
;
;L^ii^; s-!r:r..:l:r.rs.r:r';:s iz

o;S;^=ri';L:-:s^^
bom. anx.ons ,o ,le,no„s,rate the truthfulness of her J r;, "e''sor, ,levo.e,l herself to a study of the various methods en pW;,! h t eo.lucat,on of defectives, and to the perfecting of her own'met d a

U S h he?' "" •'"^"^ ,"" "''"'^'•"'- ^^ =' "--"'t of her

r! 1 , r ' '^""^'"-<"1 r''nt ):cr own' methods were morerational and effective than those en.ploved in the or.liuarv It i ,

r-,-41_ZS"-
"'"^T^ was. acconTTmrTvT seized with a desire to

o ti.e onl naiy chiM. hop.n- thereby to revoliuionize the methods ofeducation in vo„.„e in the Italian .schools. Feolin, the need of he

tio^n T^ '^"'V??"""^"*'''
'•^>'--''"l"?^y' »n'l to n careful investi^,^t.on of the methods followed in the elementary schools of Italy.

i^y

elnlos fT'
'"

1 "'"f
"^ *''''' '"^'^'tiffations. the pedasodcal prin-Mplos of her system h.^,^an (o take on n,ore deilnite form, and ti po^slMriy of applying her Method to the education of normf hild nbecame more evnlent. Dr. Montessori becrnn to look for an opp^ .n^^^to test her system with a class of such children. This opportTi v wal

issms^i^mmiim.r,'ix:.



TIIK AIONTESSOI.M .MKIIKih

accidentally air.-nlnl I,,.,-, whrii. in .laniu.ry, ll.»ol. Mu- wa< iHTrniitr,! tu
open an infai.t scIuh)] in a niodi'i t.Mn'nicnt liouso l.iiiit l.v ili.' Roman
AssociatK.n of (i,„u\ |!„iMin- in ,.rie .,r the most wivt.-iuMl diMn.l-
of the city of I,>,,mc. the (^lan.-r of San Loivnzo. Tln< school
ivas (losi-natod • Tli,. Chihlivn's II„„s,..-' ()th,>r " Ciiildivn-.., lioiis.s •,.„..„, ,hewere soon cstaMisli,.!

;
and. as a result <d' lior ex|ierimoMts, Dr. Mo.it.'>s„ri •//"'"•^"'s

lia^ snccwdcd in fornmlatinir more .iHinih'lv the i-rinripios and nictliods
'"''""" "

to winch sh.. attrilmt.'s the H,ir...-s of |„.r „u- ,i,.hin..r. aliM.,-t all of
winch she alIinM> l(, he u.niiin- in llir pradiee of the ,,rdinarv s,-hool

Home

to

'J'liK Ohcamzation of Tin; Cun.niiKN's lIoisLs

The devrloiiinrni of lii.' M,.ni,-ori M.-th,,d as a svstem .d' r'-da-n-v
....^..^a, aimhas taken place so larir.dv within (he environment and'thromdi the „rae-
'''"""

^Ka"'^
li.'al work of the Childref-s IFot.se. that it will be ne.-essarv^to a proper "MM-n-,''''
appreciation of the evolution of the svstem to describe hriellv the -encnl

"""*'

aim and organization of these " Houses." fThe Childreirs" Ffousc is in
reality a room in a tenement to which are admitted the ehildren of the
tmuits k-tween the a?es of threi. and seven."? ( onnected with eaeli
Children s House is a -ranlen situated in the eoilrt-vard of the tenement
and in direct (ommunication with the school-room. The staff in char<^e
of each rhiidien's TFou-^e e(Misists of a faretaker, a phvsi.ian to look after
the health of the clnldren. an<l a directress, who lives within the tene-
nient and looks after their physical, mental, and moral development,
the directress also consult> with the jiarents concerniii;: the welfare .,f

each child and decides the projriamme and the liours of the Childretrs
House winch. (,n a<<.nint of the oceu[)ations of the parents, nsuallv in-
clude the wlude w,,rkin.ir day. .\s the cost of maintaining' the Chi! iron's
House is home hy the .Woeiation in eharjre of the tenement, the parents
of the children are at no expense, unless it he it; an indirect wav throu-h
the rents paid to the Association. To take advanta-e of the ChihlivM^
Hou.se. however, the parents must undertake to sc^nd their cliildren rcni-
larly, clean and properly clothed, to sliow proi^r respct to those^in
char^re «t the FFous,.. an<l to co-operate with the n in the i)!ivsical and
moral education of the <hildren. Failure on the part of either the parent
or the child t<. pav duo re-ard to these provisions leads to the expulsion
of the child from the House.

From the ahove it is evident that, in two respects at least, thernique
ttiikirens Hou.se furnishes ,„, ideal environment for the evolution of

''"'"''*"

'

a pedajjogical system.

First: The position of the school within tlic tenement occupied . n position
>y the parents and the children is lik,.|y to .=et up a co-ordination between

"* '"*'°°'

the iionie and the .s<.hool, whici,. in some decree at least, educators have
always felt necessary for the liidiest achievement in educational work,
hut which under ordinary circumstances is .seldom adequatelv realized.

Secondly: Since the directress must live undr.r tho s,in,«' roof with'-' "irprt-
the families of which she is the intellectual leader, she is afforded an ^"«idence
exceptional opportunity of ohservin- the communitv life, and thus ob-
tainin,? a social outlook that enables her to dire.d the educational efforts
ot the school to their hi^diest aim—individual development and social
regeneration.

.*Y.-uici'-''.xf„'*'*>Rr'i»;'' !?^W
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Application
of the
Method
limited

But
limited
application
not a con-
clusive
argument
against Its
validity

The child
develops
through
Jts own
energies

latin';^^;::^^S!;£ViCi^:;?r^J'- ;"« r---- features
.

a"d the parents, and the tend or i," ,
^

""^ re at.on.ship of the teac^
a universal svst ,„ „f . .l„e.i, on , ?, 1 f"^',

'' "''^' '' ""'''^'"1^ th

eratio conditions' It 'is Z d" ht i^!;;!','; f,
'''^ *« °- -- -lein

average Canadian home could an, fc
'

"^ f^penenoes of tl

should be made a sul„.rdS; ^^l , e^^r;";
'""7 ".-'--^e t'-t th.

ti'e very young child. The fuller In
'''"?' '"'^''" *'"^ "^^e ,

Canadian home will on t e u- ol. ?
°''' ""'"''' "^•' '^^' t^e avorag

for enriching the i^pen'e '?;,'':"; ^^^
fT'T"^

^'^^'^-'"-
Miree and five, than would be frr.i he fh n .

.^^7*^" ^''^ ^^«« '

ment of the best of the Children- l Z^^' ^^^ ^°"""' ^'i^iron

the most sK-ilful of d irecto ^"i^f ^l'"^^^
,\°.^

''"f
'' --"

^^^^b' tha
very young children, or that ou c"v.c con t

' ° ' '"'*^^'- ^'' ^^es

educatfvepr;es ^u t rtS^lnef
"•' f ^ " ''^^ '^ P-«—

•

^h^

methods and material aX aim to'Tn'
' ^•^?"'f.,^-^P-^' ->d that nc

that they have been effec i e -n "udi . H ^^ ''\'^'*^' °" '^' ^''"""^

of the pre-school period But onH ' " ™f^^PP^'^^tion to children
in mind that life is not made 1 7 '^ """'* ''^° '^'^ '''^•'"^

a totally different pedagog 'a ZeLliri't''' T''
'^^'"^^

plays throughout, both phv.icallv « ,^ . n '
'*'"'''^'">'-

'' dis-

growth, and such uniforSri nl T 1

''•' ''" ^"'^'^ i'''^'''' «*
if-t itself also in the pressor ducation"''

p" '"* ^^ ^^^^^' -«-
certain educational method has had b'° """"^"r^^'

^^ough a
must, If found really effect! e in prc^: tin "life 'd"f

^^^P'"^^'""' '*

some universal principle which awnft li .1 .
development, .ontun

it to other phasl of ^he eSltt "
^o ej ^'iV" "t ""'

T""' ^" '''''

-hers. To ascertain this ".^^.^^^^ ^- ^-
The Law of Liberty

nate7E; th^tSlh^Pi^^^:;?^.^
^'-^--^ ^^««^°^ ^ ^-ig-

Activity. According to thriaftlie ^ mk^'.^,-''''
^""^'^'^ '^ ^^^^

the fulness of life throng ts own for es /n'N^'"
^"^ ^^^'^'^P^ -^o

revealed onlv thnni-h free activih ITlA ]
"^^'^ ''°^^' ^^^''^ J'fe is

taneous manifestati;n of'itf w^e IS"'"/!""'^
*^^-^\*h« ^PO-

means of awakening and develoninriif:
Education, therefore, as a
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THE MOXTESSORI METHOD
f)

lo many this priiiciplL- will .^eeni hut an who of tlio yn.elM.li^m I aw '-iberty

of Self-Activity, and the two law. nn.louhto.llv havr niiirh in , „nunon s'.T'
Froebel, lor ...xaniple. tdls m.s ilmt iIr. . luM'. mind ••-,„«< l,v .,.|f-,-evo-

''"""
lation,' that :t i< the life v- .rk of all u> unloM thdr r-M.n.r." that
education .onsists in l.adini: man u, a -rp... ivpresmtation" „f an inn.«r
law, winch • .Icmami.-. and roi|iiiivs fiw sclf-adiviiv." A-ain. he says
that "cducatiun should hcpassixo ralherihan i-rcseiipiivc." oih,.rwisc. wc
shall lose the "free spontaneous n"i)re.sentation'- of the divine in man •

and that "all interlVrin- education must of nccc.ssjtv hinder and destroy
"

«ut notwiihstandin- the almost identical w..rdin- of the 'iin.hinienial
laws of tile I-n,ehelian and the \rontcssori systems, it will he f,„.nd that
these two laws dilTer widely in the view-points from whieh they were
respectively conceived, and that thi> difTcrenre leads to dilferenccs in
their educational application.

As a philosophic educator, Eruehul formulateil his Law ,d' Self- I'Toeber.
Activity from the viewpoint of the idealistic philosophy of the niinMcenth A%"ivlty^^
century. In this philosophy the universe is viewed as an orderly Sp?e" oT
system. ix).ssessin;x unitv throu-h the pervadin- presence of an intelligent

"""»'

spirit. By virtue of this spiritual unity .,f the whole, each individual
within the tiniverse. and. therefore, each individual child, has within
It, according to Froehel. a "divine eniuei.ce/- "a formative an,l
creative instinct" which constitutes its esseiNc. .\nd further, hy virtue
of this law of unity, the principle of life-unitv within th^. child" enables
him to reveal within his own life the unity of the outer world Life
development, therefore, consists in levealin- or reali.in- in our eonscious-
n(ss the unity of the outer world ; that is. in cornin,:: to a practical know-
ledge of our physical and social ( nvironment, an.] in vieldin- a Ihoivrhtfu;
submissi.m to the eternal laws governi.,^' the same.

'

Sin.e. however this
knowledge is possible only on account of the inner principio of life-unity
possessed by the individual, the development of the intelli.renr life must
proceed as a growth of this inner principle: that is. f,o,u the fv,^ self-
act.vity of the individual. As a guide *o life development education
must, therefore, call forth this inner fiee activity of' the chilTand
cause him. through his own activity, to realize the unity or meanin-r of
the uniyerse and thus enter into the fulness of life.

While Froebol thus rests his Law of Self-Activity upon a philosophic Basis of th.
basis. It is from a biological conception of life that Dr. Montessori. as a u'lJIr^ti
ptiy.sici.".n and a student of nineteenth century biolo^.v, evolves the fundi- '""'"s'^'"
naental law of her system. Tn her present exposi'tion of her methnd
she has not indeed presented as explicitly as one would desire the con-
nection between her con.eptiou of life and her pcda,r.vncal law offreedom: but m view of various statements throuLdiout the work herargument may be represented in the following form :

individo'.'l'T
'''^'''^Pt'^V'r'"^'''''' ^"'^ ^'''* "f'' "'^'•'''^^*'^ it^^'f only i.nSta.ement

indvidual form: in dealin.^ with life, therefore, we must necessarily :;lnl,t.s
(teal with sniyle living individuals. BioIo<rv teaches „« further ^hat^""^"™*"'
tne He of tiie individual is progressive, and is destined to expand and
develop Itself within the limits set upon it by heredity This
progression is, however, occasioned, not by external ("onditions' but bynrtue of the nature of life itself. In other words, there is implanted

;-.,.ri?%4t •1M-i^'.Y*.«i'^fc;*.
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" "-••• -' •" '-' "-"• """

-..' :™i:i^::':;;;:;:-
:;:;t':;:;::"::,;:;r

'

'*--•

itilr „ :: ;,:";;, ;;;","'";""; » - ' '--'' ''••"

-:;;-;"
-'' ™.«

"«!? ^'^h/:™!:: ;;;;;::r":;r";;,

tl... ouvin.iiu,. „„,l ..jnn.nscrii.in- force. In (|,i. u„v f , , ,• '

to the attai,.:no„t of the idtnl lifo n,n, h i

• '
""'"''^ a-'vances

'^'

p™f: :;;;i3xt;;;;E'atr;^;:;;!,:r::-- .;t-poudonce upon our M.rrounrli,,.,, is espo.iallv cum ,n^ zlVl nT If

toward'h'dpSd'Z ••'''" '"'' '"'^- '"•'>• ^•'' -^«""' a- making their «ay

•Tho"i?»,''
SPrval is liniitod i„ his independone. •'

mea^^ltr^horLd^S^^':;;/?--:""" ''"^^•^- -"• -'" •'^ ^^^^ we
•I do not wish to be served because 1 am not an impotent."

Hut this tin ory of ti.o perAvt lif. n. o„o of f,-eo,lo,n and in.l..-..encc. reflects the ,!oc,rine of eighteenth centurv i ! i'ba "

• w V"
™""^""'"^ O'^'* -'" - '•>• >''^tnre a distinct and sepn!:^;'

\n nil ;'
'

' "''/' '^'''"•<' =""' •l''^t"iy quite independent of othcr='An,] although .,r. M„ntcssori I„.r-elf. indeed, states that man i al'o-<•
1,

ne^ortheless the conception of life which underlie. iClL:!!::

G^'MLA :d€^.^
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diicli'iiic ol' t'ri'rddiii ami iinlciM'i ilciici', will, uii aciiiiiiil of i',. siroii" '"'""''>' ""'

bioj(.j;iriil hiiis. I)c I'liiinil, in iwu iv>|iccts at least, to be |iliil,i^,,iiliiialU t'wiV'r..-"

Ulisoiiiid. '<l>"tH:

Firs*
: Wiieri I'r. Monti ••ori nnserts tliit '•'I'Iutc exists onlv one real ' n Man's

bioiojrical iiiuiiifestntioii. the livin-r iii(li\ liiai. and t.>«anl 'suxjh iri- I'nlih'iTiMai"

dividuals. onv lnj one iil)served edueation imist direet itself; and then'""
""''''*'

rurther states timt the jierfeit life is (.ne in whirii the individual ''shall

be able of luiii^^clf U\ aehie\e the -alisl'ael mil nl' his mrn iniliriiliinl niins

and ilmires." and also that '•sixial man is a natural man i/nhrd to

society,"' she seems, without (|nestion, to he niakini; the individual the
complete unit of life and of clurational effort. To this conception of
life, ujion which hci- svstem is so lariidy based, objection mii^t neres>ar-

ily be taken, in a true conception of life, not the indiwihial hut llic

family inust be taken as the organic unit. It is upon the liimih that the

individual is by nature dcjicndcnt, lirsi lor his physical cxi^icnce. and see-

ondly, for the iihysiohigical liabit>, the iidicrited instincts and tendencies.

and the opporlunjiies which make possible his future development. Tlio

perfect family life, irioreover. docs not im)>ly on the part of its mcndiers a
life of indei)endcnce in which each indivirhial member M'ck~ lo attain his

own aims and desires; it ralher imi)lics u life of mutual >crvice. Dr.

Montessori, on the other hand, emphasin's the teachiiii: ()f movement'}
that are valuable in performing,' the ordinary ads and duties of life in

order that the ihild may be indeiicmlcnt. or no lon,i.'cr '•voked to sociciv."

But surely these exercises should 1k> viewed as valuable, not becausfl
they will make the child imlependont of his home relations, but
becr.use the acquired ability will make him more ellicient to co-operato
in the work of the home. The (ireat Teacher liimself docs ,i(il s;,v lli.it

a man shall for.sake fatlier and mother to become a free and independent
individual, but rather to co-oi)crate in the forinati(Ui of an independent
home, and this, wo maintain, constitutes the true unit of society. ('on-.s,,riai .srr-

sequently. true service implies not any limitation of life development or^^jj^'^^/jli^nce

inferiority on the part of either mendier connected with an act of service.'"'.
'"''<""'°'""

but rather a suliordination of individual aims and desires to the promo-
tion of the L'iiod of a lariTcr uriianism. the s<icial whole. I'ndcr m. other
conception of service would it be possible to accept division of labour as
a niaik of social and individual pro.irrcss. The acceptance t)f social ser-
vice, there'" under normal social conditions is not to be viewed is

a form of - .ide, nor is a social man to be viewed as ''a natural man
yoked to sot . ,."

Secondly: Xeitiicr can we accept as a basic truth that phase of t.!ic':;i (ipi...si-

principlc of indeixmdence wliicli atiirms that lit"e procuresses bv "over- nv'V.Mn-
throwiiifr the obstacles which environment places in the wav of its

'.'i,\';'r';,';'my,;t'

triumjdi."" 'J"he doctrine of an op])osition between the individual and his'"" "-i'

environment arose, in ])art. no doubt, from the author's application d"

her observations of defectives to an explanation of the law of develop-
ment in normal life: for since the limitMtinns ip. th.p intelliirent life of
dofwtives are occasioned by ])hysiolof:ical defects in the orfranism. such,
for example, as deafness, nearsisrhtedne.ss. etc.. the work of tlieir educa-
tion consists! in de'.isinjr ways and means by which sucli defects are to
be overcome. If, accordingly, the Iwdy is viewed as a pha.se of our en-

i:.^

^r'Ml^llBA illlll lll| IIWIIHWIIIIIll II
III IIIHI II IIW I I III

III
llllllll III
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iiy

vironment, the development of mwU « A.,t^ »•

to depend upon his ahHitv f

'

L
J^ective may m a sense be ,

environn,ent "n cef n'fl n ''''''"l\'^'
ol.structions which his bo,

philosophi.JlIv „round ,0 an7;L '"
l'"""'''^''

''"' '* '-""-l

children and mineral Stio^" T''' '' *'" '"•^'' °^ "-^
child is cireumscTilS I In

environment. The ordin

physiolo.ical,andme tl U rat'w-T::"' '"f
'• "*' ""-^^''

early manifestation of the pot ui K- !u UfTr "'^•""P""'''^

the social tend;:rw^r hin:;a;:"^- -"" ^"-^ ^-'^^^ ^•^^••

^^s- ana s^z;::?^ irrtr
"'^'"" ^'^^^"^ ^^^-- ^- -^^-.u

young child tZ;:r:;ii^:gts""Si:;h""'", ''''''''"'' °^ ^

attitude mi-hf be termp,! i:.! '';^'".''f
PV^'cal environment, whi,

stands face to facVwI ^LIT r r"!'
^"^-P^^*"^-"- As the ehi

seems directed t. I eo efv oT 'f' "'"""^'f
"'^'"^ attentiveeffo

example, most ac iv J'i ere ted
"^ '

•rtir''' "'"'t
"""• "^ '^- ^'

the broom, but rather in thTw; ^ "'"' "^'"^ ''"'^ ^o"*-^ '

as the .«.;;.-4 "*„;
he aorwh r' l"'f'

^^^^fi'^""- «f the broo,

So, too, altho4h he^ppr. "Ir. em";r
'^''y''"''"" ^« '^"'^'«' ''^

direotlv attracted to the V,!! ^^^^" /̂trough the sense., he is mo.

penoilas the «ar4«, tLrg Id to The b''"'
'' 'T'" *'^"'- *" *''

-^n. o, ^1::; *r°- ^"f-:sS'J?h!;'s:;rir'-^'
-^ ^^^

Liberty sori to place due stress unon SLZT\ " '''*' '^'^ ^^'- ^^ontes-

of educational worrZ anaTvsiToftl
"'

'""Z''*'"
""'''''''' ^'^^^^

by TTlnch a child masters the social ,1 y
^'"'''^ "^ '"^'''' interpi^tation

-nt shows us. first:\rtX ^slirUSTord' ^ -"•-
the social motive: and, secondly, that he dis^ovrrlfl V^ '^"^''""

order to participaf- in social a'ction nr f
''"^°'^'^^th's social motive in

vice, this active%artici;aS„'n°Srr;>i^"Tfuller'^ ^'

""f
^"-

soc.al si,fimificance of the obiect Tt kfr ^- , ..
meaning to the

nature of free activit . fpart It enT. h'
^"''7 ^'1 '^'' *''« *•"«

therefore, as a process^f leadCth Sd^lth7fr""\
^'""^^^^^

must espeeiallv keep his attention fi,

I

i "''' "^ ""^''''^ ''<'«•

process, and labour Lm^ettH^sIt n7irn'-T"' .^'"^ "^ ^^'^

ledge but also in the ncquisitio of d I, i^r^*"" ^.^
^-«' '^"-

t^£tS":;:ut::;^;:fti^" f'^"^""^^^^^^

acti. .,tt.of4:t^^^^^

by Br. Montes^ri upon indepeTd^of1^^;^'r ^S-

.^^^'
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tional practice, as we sfmll sw later, to a certain emplmsis k-ine plamlupon he expre*>i^. .ide of the leanun^- pn.ce.s. .\rore<.v,.r,
the biologic-.l bm.s un.leilying her .on.eption of individual freedom
has caused her to empliasize stron-ly the development of certain in-
drndual powers, as, for example, s.n.e discriminations. Valuable. hou-Evi. .ffect.

lllu
"'

n""
?"'"'''' "" '" thefasclves, a rlovelop.n.-nt of such expre.ssiveSJcepSn"^"

8k.ll i„ all phases of l.f,. purely from the standpoint of individual ''"''i^"^
freedom and independence, and an ability to satisfv our own individual
aims and desires, cannot be accepted as the legitimate object of a rational
sys em of education. Such a conception would ultimately lead to a
deihcation of the pnn.ipl.. of competition and the acceptance of the
dootrine of the survival of the fittest as a kw of morality

The Function of the TEAcirER

/ Controlled by her interpretation of the law of spontaneous freedom xutho,in her consideration of the problem of the function of the teacher, Dr ^^'^f'^VMontesson n.akes first and most important ihe observation of ^hild-''^"
oTjr ,P'' "'".^'"^r

'^ "'•^'' '^ '^' P^^'^'t'"^ »f *f>« '^^hild i, to-v.5T£:r'
^consist m aJlowmj^Ji^s^^ree^^ to achieve ft^domS?

*""'""-

a on, channels that shall lead to sudlT^^cting withoutinterf^yTnT^

Lp ?u ^^t"°"^h, therefore, in such observations the teacher maysee the child making mistakes, as. for example, when picking out or com^paring objects she must not, at least in early lessons, let the child knowthat he IS making a mistake, for this will lead to unnatural effort and
thus interfere with free natural expression. For the same reason, « we

U^lZ V' '"""^- "' ^^^ M«ntessori exercises provide for auto;duca-
t on and self-correcu-.-n .n order that the child may be perfectly free inh« exere.se. And further, whenever it becomes n^essary for theteacher to intervene, for information, it is admitted, must sometimes be

fnter"' ntion."
^^"^ '^' "^^^ "*° *^' ^'''*''* ^'''^^' ext_ent^limit her

Zn Z
"'' ^7^^

i™I
*^'*

^ ^T^""'
"^^^ sometimes force her assistance But . true^pon he pup.l and thus .nterfere with the child's own aahievements ^-^-^fv^

The prnuiple of mere observation in school work cannot, however be
'-"'"

33 n
"":'

T^T'^l ^J^^^^^'^^
1*^- For, as seen abo^e, an efficient !niS!uc^.oa

development of the ch.ld's experience demands the acquisition of the
«)e.al significance of the various elements of hi^ environmentSuch acqu.s.t.on certainly cannot always be secured bv merely bringing
together the learner and the objective materials, no matter how skilfully

a ch M ^""l!.""^

be presented. (Granted, for example, that we present toa ch Id a box with three compa.rments and in the right hand compart-ment paced a s.ngle splint, m the ne.xt a bundle of ten and in the third

uXV^u^ f"t' ^f"^- '"'"/ ''"^'' ^""'^''' ^''^- '°""^ ^^'i the childe :et. with tne bundles la order to discover spontaneously the secret ofour system of numeration? Experience teaches u.s also that a cMdshows greater creative ability in discovering new problems than executive
skill in solving them, and that failure in the latter inevitably leads to

:i^^



i*,»>*vfel

14
i'lIK MOXTKSSOIM .MF:Tirf)l>

Th<> (laiiKPr
of over-
oniphuHis

^
of oliKcr-

' \at!c)n

RIUl (if

simplicity

Bill ni.-fli.

BlItTKHStiVl
to our
teachers

priM-i,,!.. ,.r cMlu.a.i.M. thai o .Ir n .

*
'""''"'"'• " r"".^

tlic'ir intei„n.|;,„„M J \
''^ o,nsno„s,H.,.s tl„. „|.,,„ ,„,,,,,

'"?tli,.c(.m..t hal)it wlu.n I?" / '
''"' " "'"•""''' '" ''"

»«« ' ^" '::':;:;
':i;;::::i;;;;::''^f^

- ;-;

'"iri.:^;;:"> ^'"T-'-n;;:;,;,,.:;;,:;::;";:,::

]V^i>:.^,:t:;;;s:;->;,r;;;e,;;-'t'-^ ^•^-^

t'Hi.rls III' 111.' cliili
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""'"•

Pe-l'Wy tlie doctrine of M-oi.lanc n s ,
'

"''"' '""""•'''''^
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^^e shall now consider the fmiptinn nt fi,„ f i ,

-nnrTas thev conduct hiLTow ^ ', TaiiToToT n "°T"""'/
°^ ^'"

and a .elf.„,aste,v of his surroundb^
, t en^

^at.o„ of .eh habitttal acts as will d^v ,op J t;^ /^ ^^



TIIK .\l(»\Ti:sS(i|;i MKTIIith

^'iiiticiiiici' f„r

•11^* iii'cdcil for

tliut, for tlio
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irincijdf of

I' till' jiiipil
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I'e observa-

•iiit of tlie
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aiv. make
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}^

on to (lis-

wealc in-

especially

le lihertv

LUumugk
its of the

idcnt life

1 the for-

to reofu-

late hi* lut.iie life. S,„.h ,!iMi,.lim. i, dnlaiv 1 l.v the mmi1„.,. ,o i , „ ,|i..
cipline. -not for ol.edien.e." imt "for arinitv and work" and in «.-
eordaneo with the prineiple lai.l ,h,ut, i„ Ihe la.-t ^e.tion, th. 't a.k of
Jhe teacher nn i-t I,. a v.>,<h,. o,,,.: ,he is t,. ol.serv the child's a.'ii^..
maniic^i.tions and nm,. withcMii inier\ci,i„.;. I,, .uh.thcr ,o din,,
lio«ever. the author lind. it mve-sarv to Innit the fre lunv .,f the
child. She tells lis ihal the ir.i.her mii^t disrern IhIuvc, a.-iiotis lint
are -jool and action- thai arc evil. , IIa\ ini: in tin- iv i.n.vhh.d fur
interterin- «ilh ihc independence „r the child, she i> oeM impelled ,,,

open llie door for nprrsslrr nica-iircs: for she distincllv -lai. that llie
teacher mu-t "check in the child whatever olTends andannov, ,.ther-"-
and also ;hat it is nece-saiy to ">nppress all th.,se thini:- »hi, h »,. must

/

*'... 1* .1 ''11 ''•''flif'iiie
tlnn> o| the emid fully s.,|,il

MtittiilariU
iif CiJIIilUCt

not do." /

Hut here at once a peda^^o-i.al dimcMliy arise-, (h, uhai ha-is ,s a k.u. to ./
teacher who,,, first duly is to ohser\e the free manifestat

"~

and who iKdieves thai only thi ,-h Mieh free aetivitv and independ-
ence can the chdd form hahits .,f nmdii.i : ,,,, what ha-is we a'k is'
the teacher to decide what adivilic, >he i- h-erve and what she is
to suppress? To this qne,tinn ll,e Law nf Lihertv ,,,n -ive no answer
and Dr. Alontcssori her>elf can '^^^, Iml one an>wcr. «hich calls npon -he
teacher to distinguish I.etween the frmh.,,, nn.l ,h..irr., of the indivvhml
ami the .,nu.! nf olhrrs; for in .l.>erini.,- a siinatinn within one of ihe
( hndreii s Houses she savs:

"I saw children v ith their feet on the tat)leH. or with their flnKers In

.H h .TT"'
"'"^ "'^ "••••••vntio.. wa.s made to correct the.n, I saw „thepu.h their companions, and \ saw in the faces of these an exnression ofvioence; and not Mte sIlKhtest attention on the part of .!,.• tea<her Tlen I

am ntt'le h'-' n'm'"
'""''

^^"^r^•"
»"-""" rlK.-ur it l.s ,„ cessury to hinder

fl? e. .

' ^"t'P'rss. all those thlUK-s which we n.ust not do, so thathe child may come to discern clearly between goo.l and evil.''

Such a method, however, at oiiee dejirives the individual of the
nglit '-to achieve hi.s own aims and desires,- a/ul unless «•,• are to
a.ssume in such cases a mere opposition hetween the desires of tho
;>upil ami the teacher, >he here sets tip s„ri„l sliviihmh of conduct ii^

place of the i)ui)il"s desires. 'I'he law of individual freedom, in this wav
falls to the nrpound and the will of th<. ,„ipil is made to conform to
a social standard. Ffence. clearly, the author admits that perfect -^"''h"--

freedom is not found in the .saiisfacti.m of in.lividual aim.s and desires m:^i
but in conforming these to a .-ocial standard wherebv our own .'ood will'
he identified with that of others. This is. of coi-rs,'.. an admission that
the perfect man is neither an ^'independent and ,ree individual " nor "a
natural man y..ked to society." but is a member of a cmimunitv
seekincr a good that shall be applicable both 1,. himselt and to others. "

'

Judging the two systems in this light. Canadian teachers, at least, Ordinary
will be unable to .see why the autlior should .asial ,the discipline of themorT'r"-"
Children's House over that of the ordinary .school, unless the Italian Ph'*'''^'Yf"
school is very much inferior to our own. With t.s, at least, the aver.iwChir,ir«n-«
teaclier does not .set her will asrainst the free and independent activitins"""'*
of her pupils, but merely applies, when nece.ssary, those social standards
of conduct to wiiich all children should submit, and whicli the author
herself declares are sternly enforced within her own Children's Houses.

WM^^n'^m^s^^tm
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pulsion u.s an evteru.il forre, It i, i„ t hi. mo.u.. ,.i , ,

author ,I.,inctlv Mat. that ^^'al^ t i",!; Ji:'; li::;;":,
1

ch 1 r
:''•'"";•'"'""= "'"' "'- ^ M'iuins to mean .hcle. „«'

and U. Hires Such a motho,]. though it ,„av pmvi.le f„. a diseinli,

»».»:.-,. „„,„„ ,H. ,o„,« .r./r;,:;'.:,'r,i;;,';:;,:M;i"-

11 ,11.1. BrliiKic. It „ |,„ ,,„, ,„ ^1
I

r .

u .1 ,nst,,i,.|„r; taut „, „ ,„ i,„,„|,„.,„ ,„,, „,c,iiat„rU„oe„^t

0.,: i, „i« ,..::;ir.';il''.;:::;
Tii, L:;;rrT.r,;i:',T

Siich ,j„eru,i,i,>,i. i„fc,,. .ill „„, „„, ^;,| ,

'

; •' «• « « •

,„. „,,,„,
, „, pw„;,,„.;i»;;-;i;;;ti:r ,::*;,!- -r;j-t:;ab»>o ,11 hcT fiinctioi, to dhrri the „,,„•„ „„,,,„ „, ..|,i|j

™ ,'.,.'''''

Sve£s^a;rrt?:^3L^^^
remark-s on the education of tJ,e senses, .he I, te^Xat "we m„T"t"1essenUall, fron. a .et.od," and that the direeil Cust beTore oTapsvcholoi'ist tlian a tenplmr " Ti,;= „ * ,

"

lend. a= «o c.„„ ," \''r ?'' '•"''"' '"'^h''*'^ """" "'^'tJ'od
a. «o ,a., -.e. t„ 1!,c conrluMon IJiat the aim o" acation

18 to cause the child to e. ercise the senses » But nere .
as such contains no guarantee that the esulUnl'd elo .t will'

b^:

alon, moral lines; for it is a recognized fact that a , aer; p^" hj^

J

jiHr>.TuS&ia .:-ui{
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e«peri-
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I'llucnti.pii tun ninkf iii> iJi^tiiiiiiMii !.ii\\....|i ;; | ,iii.l .mI
self iilh.H- tlir iniluiijiiiil to i|.\.'ln|, ;i, a iiirtf aniiiiiil irrf.|N'cii\t.- ..I'

iiionil Hiaiiilanl.x. 'I'Ih' •.•mliiKV nl' l»r. Miiiiti'>-(iriV .>.\.ii'm, i!i.T..|'i.ri'.

to (Inil the iili'iil- „( niiicain.ii -.. hn-, Iv in iiifili.MJ w..iil,|. n a|.|.li.'(l

in a .iri-ncral M-ti-n i.f ..|ii,iiiiiui, aliiiii-.t >i\\;-\\ iic;.'lri-i ti> I'urii'li

iintl ir.i,ii>trih t to an u.lf.|iiatf i|.;.'i(v ihc inlrllr. ilial iiikI moral fxjicr-
iuncfs of ilii. cliiMivn. •I'Iiih ii nii-hi l.r .h.im.Ml ihat ih- truer dulini-
tioii of nliKiition 1^ thai which c|..ilar.'-i it lo Im' * "an i„l,r\,',:i„ , with
nuliinil (Icii'loinncnl -. a- l.> -.viirf a rirlirr ijiirrifi„r atnl a liilh'r .x.t
VIM' of llu> liiijhcr powi-r-i."'

Ill the who!.' nttiiii.l.' of this nicihi.d towani tin- teaulierV funt- '''fl"•••"'•

tion. it inav U- iioi.M that Dr. Monti-s-ori has !„. n to., stn.,. Is „- MViy'oT
'

rtu«'ni.,.<l l,y hiT coiuriitioii nf ihc mi'il ,,f ailiipt Hi!.' till' inefho
I>frinifiital 1Vvl'1ioI..;;\ i,. ChiM .SiinU. Ni.iiii;.' in Muh [.,-.

e.\[i.TiMiuntH tiuit the operator .'.siMJiiulh- prpparos th.- p.r^ui
expfniiii'iit. I)r MonU'ssori riirlitlv ohjccts in a .-iniilar pivparai
fhihl in thr 1 f Chihl Stii(l\. iiimI n^htlN muiniaiiis that m
tntion to jHMlatro^'y of the iiifllioij of olwrvatioii the rule niiisl

and thf operator or diicrtor iniisi l„.c(>;.ii. a »yiiipathi'tii' obs. .

i«poiitaiifoii> ami univpiv-scil nmiiifcstations of tn.' chilil. \Vt

fver. this iliM-trine is soumi so :ar as iv;.Mr(ls Chi!,! Study in r

pedniroffv, it doe., not fol'ow that we shall lind in it a key *

or even to the main otlicc of tlie teather. or to the work of thV -

extol child observation to the annihilation of instruction is i<.

means for an end. since the value of Child Study lies in th.

affords to the work of physical, mental, and moral instructi
been already shown, the key to the purjiose of odueatioi
solely in the individual freedom and in Icjicndenee of the cl

guidinjr of his activities to a full and accurate interpretai
motives or iii.>aiiin;r of his piivironiiicnt. Moreover, w
pretation cannot •„. iccci\ed passi\,.|y. ii is t^pm
the mere spontaneous inaiiircsiaiioiis o'f ||ie ehj],! , ;,,

adecpiate guide to the needs of t' individuii
must be primarily a W(,rk of instruction, in which the teacher as u.
the pupil must take an aetiM' part as a social interpreter.

On the other hand, teachers may well give heed to Dr. Montes,-
when she warns us not "to doiniimte the child through force, by {

imposition of external laws. iii>tead of making an interior eoiifpiest of tl

child, in order to direct him as a human soul." In this connection the
foUowiiifr quotations from Icr book are deserving of the special considera-
tion of the teaelier. Speaking of the attitude of the adult toward tli.

child in respect to discipline she writes:

J. .".T*"','''''''
''^*''* that tlip child must acqdirp, In order to be artlvoly

disciplinpd. is that of the dlfferpncp bPtwpen oood and rril : and the task nf
thp cdur-itor !io<: in scpinp that thp phlld does not confound good with
immohihtii. and eri7 with (i<t:>il,i. as ..ftrn happens in thp rasp of the old-time dispipllni', Anu all this bppiiiise nur ^im i= t-i {!i=r-!p!iric fu- arMvity
for work, for good; not for unnioblllty. not for passivity, not for obedience"

"Childrpn who aro undertakinR sompthinE; for thp first time are
extremely slow. Their life is governed in this respect by laws especially

II I-

hr:

^-''M ifli*'

tigiiplliip

lot Kaiiitil
y external

ii force

•Welton: The Psychology of Education.
2 M.
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V-.l.T nrni.l.MV „M.l whirl, ,„,. '""';•'"'• *'"'l'' "Im «t'lrh I

III. mlniiloii In life.-
' "'"''"""'*" '""-IK' aiHl r„rr,.,l uwuy

If.-l-'-li.i;: .!;>..i,.lHM. «,il„n ll,.. (1„|,|,v„\ H,,,,.,. «l„. .„vs:

of ai'.ivr.;iMS;,;:.r;i lmi';:r.;"".'"";i 'r
""'"« "••• •"""•• « '""••'

•"--"""">'
i'"'-Spr:;;^r;:'n;;i!i,;x:r:.v:ir^

fur, lli.'ii. as Dr. .M.,iit,.>s..rn Hills ;;ivi's lis II fiirth.T warn

I., a iiiniv pns.iv.. n,.,l,o,l .„. ,!,„ ,„„, of il.,. ,..a.:|,..r ,„,,v ,vs,il, ,„ ,.

:;
' '""'• ''".'","' "'^•' <l""'-ti..n.s. ono is ..oMstraui. I t-, iM.li.v.r,
.

u. .nn„..r .„ ,„..i,„n.. I,...- ,.n...tice is, in ...oral, n,„.v s..un. t

in

her Ihcorv.

Si-MMMiv OF Cknkhai, 1'i:i ncipi.ks

Til.. r,,!l,nv:i,;: is a -unmiarv ,,r ll,,, jr,,,„.,.,,|
|,nn,-i„l,.s of f

/. .1/.//, h;„l,„fu,ilh, .nnshhnd i, „ ,/i:linrl in,livi.hm;

enriL:!!..!:;:'''
'""" " '''''""-'"'^'^

'!' "- ron.ilions of an o,,,,.,.,,

.} E,h,c„i:on is. Ihrnforr. h jhr frr,- ,.ln. to fhi.s suonlnncm

o Ihc attmnmg of this hvhpcuhnt life i. nnvW'ounI ,n,on

0. L-Jucuiion mvst, therefore, come through the child's own effortchrecte, touanl a m^.tery of physiral eJnIive materia! a,through the intervention of human instruction.
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.'. Ill' /,liii%ii III I II II roll III I III lull III I II liin/ilij iiil iiiiilril III/ unlit

from Ihr Mlniiiliiiiiiil nf ^n, inl ini.h niui /,,;,. Ihinfiin' , nlilniinil ,i

soi'iiil iiiliif mill III III II 1 1, 1).

> I" " 1111 iiil iiiilii iihiiil
,

I,mil ),,(/./ I, mil iiiijii^l liiiiiyill III

all jilliliiM nf hi" rill iinliiiii III jruin llir ilmiiljmi iil nf Ihiir .-mini

signifiiiiiKr,

.',. In this finiri's.i nirh iiiiliriiliinl imisl nim to rriili:i in hi" mi n

lifr thr III hirrriiirnl-i nf Ihr rmr.

'i. lint mil I -.It I inn mil lir nhlniiiril iinl //^ n ri'iiU mlrhi nf ilirrit

fJlirnriiir, liiil liiii/rli/ Ihiniii/h mi ml in jinn in nf iii^l rin linn.

ScKiMii. IvwiiKis mi:nt

III pliiiinirijf till' fivinpiniii'ii! nf tlic "( liiMrcn'- lloii-c," the /iriM-'M.n.n-. it.at

ciple of Hherlij in n;fiiiii kept iin.miii.iitlv in \\,-w. 'I'l iTcrl of tlii-'r.'in!ri''iMnM""

(iriiiiijiip iH seen first in l.li.'_ imk »f I iiiii-iMM .'. .•ullc.^vcj^ln^-.w, nii-l ^Z/jV^llV/iXie
sfu'iiiil li'-isoiis Tlic aiillmr -hil.s thii! the 'VoIIciTim' l('--ii.ti \\:\* lien

''^'''jl

'v"'

aTiiii7-i iiTToTishciI." In if,« [ilacc the rliil.j aii|ilii- himsi'lf ti. wliiitcviT

tvpc (if cMTfiM' or ociiipation niny attiait liini at the tiiiic Sciiool work
"iiiust proceed liy a nietlioil wliiih shall iiiakc po-^ih|c to the cliihl £'^.i-

Jileh iihcrl v." Vicwint,' the work of the Cliihlrcirs IIoii>c nicrdv as

a type of lioiiic cilncaiion for children id" the pic»chi"'l miti'. no one will

oerioiisly ohjeet to lliis '•complete liherty" of the child. If, however, in

\wr attacks upon what is teinicd the *'doniineorin<.' nicthods of the coin-

tiioti school.' Dr. Moiites.sori means tlint this "complct.' liherty" should
pornieate the atiiiosplicro of all ^hool wurk,. then the principle ennnot
he accepted. Such colil|ilelc liherty coMid rc-llll only in the pupils |i„i ..ori.i.r-

developinj,' the hahit ol' caprice. It i- iini'iifct. moreover, as we liav.'',','h,',!,'i'"'

shown, that the true aim of education is to develoji not a mere indcpond- '"'"''''''

out individual, hut a socially cin ienl individual, aifl thit such an in-

dividual must sooner or later U hrouirht to join, as a corjioi-ate mlier.

in mutual or co-o|)erative elTort. For the di'Vcinprncni of -uch a cor-

porate life tendency, nothiti;: ran he more hencficial than the corporate
life of the school, for much of the value of n school will he found in the
character of its orderly coiporate life. \o real sclio >1 can alTord t<i

sacrlticc such life to the fetish of loniplelc i'liliriihinl lihrrti/.

T.ilierty is hImi. in Dr. Moiitessori's system, the irovcrninfr principle in y"™' '•'»"-

the use of the phiyfrroiiiid or jrardcn, to and from which the children are '""•< ^tri!-te<i

"free to jro au'l come as they like." Cousiderin.ir that the children within
"''''""'

these "Houses" are almost all of the fire-school aire, and that they ?pend
mo-st of the day within the "House."' this provision also, which imitates
tnc rroC'Joiii of ijie liome life of the ordinary chiid during tiiese years,

8e<'ms hotli nece.s.sftry and reasonable. Its adopt io. . however, as a rule
bv the public school would lead to serious difficulties ; for many parents
would rea.sonahly object to havinjj their children diirinjr tin formative
years left to associate unobserved and uncontrolled with other children

VLi.^«ABE«PLJk>a :^i Wfmr
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especially young childrcn--l'or Ion,' poriiuls in a li.\cd position. Under
a careful tea.,iu'r the modern desk is unobjectionable for pupils beyond
the clumcTitary gi'iidcs.

Sfiiooi. Inckmivus

In the various school incentives in common use, such as marks. AiiiIh
W. .1.1.1\v..m.i

prizes, and puiii>linicnts, I»r. Montcssori l:iids another agencv iiv which •'.i;".ii':i'

the child is ivndcrud dciiciidont and is limited in his free ;md spon- hhi' runish-

taneous activity, in holdinj^ tin- view, however, she merely follows the""'""
educational spirit of tlie niiirin.nih ccniury. wliich oiijidses the old

method of altemptinpf to stimulate the activity of the child hv rewards
and punishments rath.T than liy his direct interest in the exercises of the

school. Here, as elsewhere, !>r. Montcs-jiri is tliorou,i;h ;:oiii,:: in licr

view.s, declariiiir that there i> only one |)rize " which will iioi lieliitle or

disappoint a child." "the birth of human power and liberlv within
that inner life of his." In this matter, practical peda^'oirv. however.

has not been able to iro so far iu« Dr. Montcssori. neither has it yet been
demonstrated that there is no phue in education for a reasonable .\t v:,,i.iruR

use of rewards an<l punishments. The real answer necessarily depends "','''!,','''','ul"«

upon the answer to a psycliolo,;,;cnl (|Uestion: the value .if indirect in-

terest as an incentive. So far as the a<tivities of ordinarv life are con-
cerned it must be admitttMl that many of our pursuits would be barren
indeed witliout the intervention of indirect inten-st. It is dilTlcult,

accordimrly. to concei\(' Iiow every form of incentive in connection with
sdiool work can bo positively injurious to the development of the child.

Moreover, while not conclusive e\ideiu-e. the faet that society in its

early stapes reipiired the force of rewards and iiunishments alTords cor-

roborative jiroof that the child mijrht profit in his develo]Mnenl ihroiii:]!

the same force judiciously administered. The fact is the author, owimr
to her one-silled individualistic view, has failed to recopiizp that phvsical
and human stimulations are not dilTereiices of kind s,i niiirli a- of deirree.

She seems to assume that a stimulation from a physical source must
necessarily make for spontamvius aetiviiy. whilo a stimulation from a

human .source must neces.sarilv be (oercive. Rut. as we have swn. the
opposition here implied is philosophically unsouiel, and uinloubteillv a

judicious iiiceiiti\e may often be used without interferiiii: with the
fpceilom of the child. Kven Dr. Montess.iri admits as much when s!ie

.^,,,,|j^,„^

permits her direciress to bestow praise ii|...n the children for s]ie.'ifi<- i'''''i'ix I'.vthi!

e.xcelloncc. Ibil such praise may. indeed, often prove a more dani:erou-
""*""

form of inc-enti\e than the re::ular type, f.u- it is liable to create jeal,)usv

amonj^the pupils, who may regard it as a proof of the teacher's jiartialitv.

The truth is that ii is not so much in the u-e as in llie abu<e of icwards
that danger lies. The abuse eoiisi-ts in atteiiipiiiiLr to make tlieni. not a
mere acknowledirniciit of work faithfully d.in.'. bin an inceiiti\e f.ir

present efFort, c-peeially when combined with competition. The judicious.Tu,ii.i,.„s
use of rewards n>-d j^iniJuiicnf. ,n;n U- jusily rnnsidcr.vl t„ ;,.,.v,. \]n-)Z;.ui;u.
same purpose as the injunctions of the toucher, which Dr. MoiiP.ssori
admits should be use I when checking' in th.> child whatever olVends or
annoys oIIhts. KmcIi svsiem. wlu.n judiciously carried out. finds ppda-
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' X..i,,," ,; "",,r::;t'K:v;''''

TiiK .Sknse KxKi((r.si:s

Oil

t'h'eTlf.,"' .

'"'l'H'".HMl. no .I„„l:t. ,|,r..u^'l, h.T Wi,.f (l,.,t o,l„ ; , ,
excrci.s..s aim to mv,. tlio .liiM , ,„., t ..,•

'''liKation sli

lav< <.Hvi., i

''' '"' ''^"•'••""'nt. I>,-. MonteI.U.S .viH.Ml >t.vss ,,,„,„ ,1„. ,„h,,a,i„. ,.,• „„. senses This ,.,|„ 1
'''-><^^^ n. snnu.lann. son,., pam.ular s,.n>... as „ „,! ;

b.hy to ,H.n..... ,,... .l„n.,vn....s in th. stinu.lu^n '

, v

^

/
a ..lul.l n,ay ,. l,l,n,llV,M,.,| an,l ,1,,., havo l,is sons, of ,o , 1. x.'n

n i,Kc ma nnor to ,Unv\op an ability „, HillVivniial,. Iivlvvm. v -n, iMntK..as. o,^.olo„,,,,e pn,nl will hedn with tuosm^^^^^

In-n;:!. th. i.tinin;. of his ,v,..,p,ion of ,Ii,re,vn....s n\ le st d an
""".'';'.'"''7"^" ''1---Mvi..s,l,a, thon. Willi,' l'^^
'^nuMiishin.r |,,,„,„,,s npon u-|,i..h !!„. ,„•.,„ svs,,.,,, I,

,

i
''"i"> t" tl". till,. „r a .W.- .l/,//,o,/.

' - '
^' '"" '''- '""'"'^^'1

Th,. o.-ani.ation of this spodal ,!i,larti,. material as well is'n.,^> emphasis plaee.l upon its u-e in edueatin. the sense ..os' Z<out <,f the experienees of the anthor in eonn^.tion
t , C t u^-l-nmen,al p,v,.h„I,„v. In ,1„. p.veh„l.,.i,.al expem, , ^sensory reae.nms are to 1... ol,„i„e,l through ohserva ions n ,1

l\-'

-"'.ol 0,] eon,li,i„ns aeeompanvin. the experim n" T ZiH. ..ase, „ se,,„„„| ,„„,i,,,., ,„ „,. ^ontessori ,„ oi ni. s t
.

a enals whieh mi^ht furnish ,ra,le,l stimulations f^ n^tl^ „

1
hr l,a> ,,>ul„.,l „, „„. ,.„„„,.nc.t,on an,l patenting. „f .p,,.ial aimara

'- .K „..,: HI vnri.a... exen-ises for edueatin.r ,|u, senses of'/o„

-">'. Other apparatus ,„„! exe,vi-es aim ,o ,.„-„r,iinate various of rh,

T'se of
didactic
matpi lilt

larRply
psyctio-
lORicMl
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sense- as in the exen-ise- fdi- ass i. iatin j- tnuih. si.dit. and the nni-ciihir

SeM^e. In ihe-e Sen-c e\erei>e- the child i~ |ei| thmULrh diicil iiinlaet

•vitii material seh'i led merely for the |;ui'|"i-e (if -i'!i-e -liniulalmn,
and. iheicuic. iiiii.i'-ani/cd from llic -laiid|iiiiiil el' il- L^vnci^.d -iLinill-

cancc. Ill di-i I'lniiniile helucen riiiii:ii and -n ih. Iimk and lliin.

hijili ami hiw. large and >mall. siiuare and round, hut and eold, i)itter,

sweet, salty, etc.

For the infornialidn (if the ivad.T uc add a hrief ,|r-rri|it inn

of a few of the special >en-e e\erci-e- and <<( the didactic materials
u-ed ii: the ('hildrcn'- lldii-c- fur ihc cdiicali f the -iii-c, 'riic-c.

t(i,i:c!her with the acc(im|iany in;;- illii-l raliuii.-. uill .-er\e In iihikc iiilclli-

trihle any further oh-rvations and crilieisii:s lo he made therenn. \\,r .i

iiKire thoroii.di '<nowleilifc of ihe sen-c i.\ei-cis s. il wmild he udl in

eoli-iilt the autii(0-"s oun hcok. and. if ["Ksilile in cxandiie llic diihulic

nialerial- theinsidves.

SpKi l.\t, lv\i:i;( jsi s AMI M ATlltlAI.S

TaMtts for teaching' niuith and sinddth

^

In these exercises the child i^ made in ua~|, hi- l,;,,,,!, ujii, „,nii Tyi-s ..t

i'ins(^ ihem in tepid uaier. and drv ihcm carcfnllv, Xcxt he is J,own •--: '
""

how he should touch surface-, namelv !iv .lra\vi.i- hi- fin-er ^,v^ ru.- uu-au
li-itlv (iver the surface. 'I'hc inaleriaK u-ed m funii-hiic'- ih ad. r""''^"
Miinul: ennsKt of a wnnd,,, l.nMrd lauiii- pan cnvcivd with -inn,,ih
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paper and the other with sand paper, and a second board coverednatelv with strlna .t
--.-i--. "..•• a scLoiiu ooara coverecnateij u.th .strips of smooth paper an.! of sandpaper. In addit

The thermic
enae

i Cloth boxex contalnlnir samples

coarse cotton, and fine and coarse linen.
'

' "^

The baric
sense

<)i

Barir sense tablets

In oducnting the l)aric sen.-^e or sen<f^ of woi.W.t i,-h„

lavin at first forent colour- :o iruidp him Tnfo- i-, „,I-p h. .,es do. nd distinguish o tablets pi,,.,, C^^^
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In a(l(]ition to
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^.

r of slips of

ty to a very

Ik, fine and

•e is used a
ir. Each of

yith a cover
hild touelies

having the

I, tepid, and
ded stimuli.

tlo Wdodci)

rlifTerinnf in

liis hands.
! -'0 must
woi<;]il.

Tellinr oblectg by weight

Training the sen.se of touch

For the simultaneous dcvolopme lit of the tactile and musr-ularTne tactile
senses, use is made of the bricks and ciihes of Froel)eI's Gifts. The mul^uiar
child is first to notice the ditferences of form with his eye. at the'*"^*'"
same time feeling the two forms carefully. He must next separate the
cubes from the bricks by feelin? only. .As a final test he must be
able to do this when blindfolded.
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tllflffi

lllllit*

tfiiiii iii

Solid Keometric insets

Oi
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To (Ipvelop in tlie diild tlic aliility tn ilistiiiu'uisli visually ililTcri'iico Thp »en«e

of ililiu'lisiiiii. llicrc arc jimv iilnl •iAnl ;:i'oiiirt nr iii-i'l-. TIicm' ciiii-ist
"' ^'*'""

(if llllVf Ill'K-ks III' WimmI. c.-lrll lOlllMillillU' li'll ll>>ll> illlo whirll Mfc lillcil

ovlinilriiiil
I

lien's mI' uihmI. ( (lie of ihcx' iiiiitiiin-- cvliinlricil |iiiM(- n|iial

in licii.'-ht liiil ililTcTin,:; in ili.mu'lcr. In tlic -(((inil llir rvliruli-rs mv
«i|Uiil in <liiinii'tiT Imt (pf iliircivni liciyhi : while in iIh- iliini iliev ililTer

bdtli in liei;:lii iind in ilinnieier. Wy ilie exercise invdheil \<- [(uiiinir ea. Ii

Jiieeu into il- ]irii|ii r phiee. ih,- cliilil is >Ul>|Mi.eil lo eludile liiin-elf lo

d'-'teet \isnMlly (lilTen'n<'es in lliiekncss. Iieij;iit, and >ize,

AnotiltT PXenise used lo f,'ive the pereeption i<\' dilTerenees in

JonL'tii eonsists in luivini: ,i„, ^\^[\,\ arra:i,ire syinnn'tfiiMllv ten rods of

(litferent lenirlli. wnieli In^ senllered liefoiv iiini. In dex lii.in^' ihis

Piaterial the anihor ui'ile-

:

" LciiKlli: l.ciiiK and Short Objc ets: —This set consists dI' ten rods. These
are fdiirsided, cinMi face heinK :'. centimetres. The first rod is a metre loiiK,
and the last a declmitr". The interveninK rods (h'crease, iroiu lirst to last,
1 decimetre each. Kach space of 1 i'"clmetre is painted alternately red or
blue. The rods, when placed close to euch other, must be so arranu'cd that
the colours correspond. t'ormiiiK so niajiy trii'isxerse stripes the whole sit
when arraiiKed hat the appearance ot a n inpular triangle made up of
orKan pijies, whlrli decrease on the side of t hypolhenuse."

Plain Ki'omttrii; insets used tii tiath fi rm

Jn iii-iii-dinalin,i;- ilie \i-iial. laetile. and inii-t uhir sen-,, u-.' i-xhovisuHi
naile of jreiiinelric insets of \ariiiii> fnrnis. which are tu he -I'l in i !ieir '"'"'«• •'»"«'

j)rn]>er phn'cs in frames, or j.hieed upon ecirre.-.p(indin;r furin- mounted sensU
''

<in ])aper. At lir-l the insets are si-aiiered upon a table ami
the child is expeeteil Id |iii| ihem into iheir proper places
in tlio franio. Laler the child is pre-enled with Ihe eorr.-|"ind-

in,L' cards. These he mn>t arran;:e upnii the mhle and then place
each geometric inset upon its corresi lin^' card. These cards are
presented to the liild. first with the li.irures momiied in hlue paper
on wliitc cards, secondly with the IJirnres repealed hy an ciul'iiie of

bliu' imper. and thirdly with the liv'ures drawn in Mark, 'i'o ennlile

llini to reenifni/e th.e fonns. the chihl is led to toni-'i !!;e oot'ioe- ..!!!;

the index finger of his right hand, thus co-ordinating the muscular
an<l tactile senses with the .sense of vi.sioii.

In descrihiiig the didactic materials of ihe~e exercises, the antlior
writes as follows:
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Cabinet for slurInK ln»et«

"
' il>'HiKn' i| a

oa*o roiitalnliiif

'< frn.VH. Thp
"orif or ihlH box
may hr lowprrrt
wh.n fhi' foi) Im

rals.ii nnd fhp
'"'VH may be
drawn out an onn
"rx'iiH the (irawpm
"f a dPHk. Earh
(Irawrr rontalng
six of tbp small
fraiiios wKh tholr
rpsiirrtlvp Insffg.
In tho first drawer
I koop the four
l>laln woodensfiuares and two frames one mntoini., u I'lain wooden

zold. In the second, I have « ser?,« Un*",
« ""omlwld, and the other a tran"

Of the same length but Waning „„"um'"*'tS'/ "
YV"""' •

«"" "^•<- rXntu^»
S'^«'^«

«hieh diminish In d ameter I , ,W J'", ""•" •l-'awer contains sx
fifth, five polygons from a penSgon to i ,., »

'"""'' are six triangles, In the
six curved figures ,an ollipsraro al et Tnd ^fl'

""," "'•''«•''• ^otHalns
by four crossed arcs).- ' "^- '""^ » flower-Uke figure formed

unDDDn

nannn

<i
Card forms
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"To thin nmti rial 1 liii'.- udii d „ „, t of wi.it.. .unu Hi .M'tiji,' ir. »
Hiuar*'. TM.Hc <nrilK fdriii a «.tI.h pr, h, inini; the K.oiii.irlf r..iiii« In ruhrriipocU In thf first r.r tli.. HirhH th.^ li.rm In nit Irom hlii. i>i,|. r and
Nimintf.l upon tlw rard. In the H.nmd box (,l . anln th ntmir „i tli, ninif
'Kun.H IH MHMint.d In the »arnp bin- (lai-.r, r..iinln-' an .iiiilln.' ..n,. r,„tiin'. tr-
in width On the ihlid h. t of cardH th.' ronlnnr of th.. «. oni-irh' form IhmiMifd by a black U,u: W.. hnv thm th- tray, the c.llMtlon of small
.'ramrH wiili th. Ir corn spondlnt ItiHitH, and lli.- xa of ihr .•mN in ilir.r
srrlPi.

ArraiiKinK cnliiur.. In their whnimatu nrdcr

For educating the dironiatic sense, tlioro an^ provided tablet tup vi»uai
wound with diflforpiit coloured silk. Of these there are sixty-four in^*"X'ur'i
all, comprising eight tints with eight gradations of diUVront 'intensity."
Two sets of these must he used, or one hundred and twcnty-ciszht
tablets. By this means the child may he given exercises of varvFu?
complexity in matching the difTerent colours. Iti speakin? of ihe.se
exercises the autlior says:

" The number of tablets in this same mav be Inoreased until the cieht
colours, or sixteen tablets, are given at once. Wh.-n the stroneest tones liave
been presented, we may proceed to the presentation of lighter tones in thesame way. Finally, we pres<'nt two or three tablets of the same colour but
of differpnt tone, showine the child how to arrange these in order of grada-
tion. In this way, the eight gradations are finally prese.
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Tablets wound with coloured silk

«U
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Cvllndrkal '••luml txiiv.

In s|...„lvin- „f ,1,., ,.v,.,vi„.. (,„ ,<„, ,||„.n,„nmli.,M of .„„„.l n,n.,. .,. „,
, aiJliiui- uritrs lis I'nllows: liH«ri.,B

* „,.'!'''"'
i'"'

'""'•••'"•'•""I"" "f '.nin.U. «.. „«. I'lzznlls srrl... „r lltll-^hlHtlrH. For. •KhHlHtl, fn,.U.s. «,.„«.. H„K.II Imx.s till. ,1 « 1,1, .linvrw,

I'.V I, I, ,,„. ,,f llu.s,. >|i,„ii!i |1„. HiiMlvil ..IV |,.,1 to ,U<-rt ,1itrorr,it

,
.l.-iv,., ol .,i,,„|. ,i,„| „iv to ,iin,iivv 111.' r,vliii,hT< a.Tonlinjr to the son.,.

I

[iniiluciMl.

In si.,..ikin- <,r t.'Ms fo,- tl„. ,„M.t,.,«...s of l„.,.'i.ii.'. 111.' Mi.tlior
\v.iit'« :

I.. .hJwVIl'l'' 'I'^r;'-''
«"'<-»««ful «'xp..rln,..Mt» whi.l, «,. I,av.. i.ia.l.' «,. far

vhiJ
<

'il"« i-'T. s loiiH.s an. thoH.. „f th.^ <lnrk. ami of Ww i..«,r..,l ,„

h! T '."''"
, V'"

•'"' '" ""''> '"'Pirl'"!. an.l .I...H hot 1..,>.I lt.s,.|f toth m.aH.irliiK of tl... mnKution. l„it It Is. how,.v..r. nio.s, ,.H..t„l In that Ith.lpH us to i,n upproxiniat.' k,iowl,,m.' of th.. .Iilj.rs i.u.lltnrv n.iit..|„.ss
'

1

Tic .•x.r.ls.' cotislKis in .allinK att.'ntioii. wli..., iMTtrct sll.iic.. hasben .»tabllsh.<l to th.. tl.'klnK nf th.' <l.,,k, an.l to all Ih.' Ilttl.. nolH.'s notcommonly an.llbl.. to th.- .ar. Kinally w.. rail th,' lltll.. on.'s. one by froman a.ljolnInK roon;, pionoumliiK carh nan,.. In a low vol. e
"

Tin: .Ari:Tii(ii) ok .SioiF-KnicATioN

In forniulntiiig a ii.cil.oil t'.,.- , oii.h.otii,:,' ili..-;,^ h'uh' exercises, Pr.
Montessori proceeds from her coiirepti..ii of the eihl of all chication!
wh.ch IS the .lev.-lopnient of latent ei.ei-i.'s within the chihl in onh-r
to make him free and independent. ]!ea>..iiin? fiom the hioloijical ron-
ceptioti ,,f life whioh underlies her system, she con,lu.les tiiat allho.iirh
the child IS entering soci,.ty, he really helonirs to natmv (lein- a
natural child "yoked to s,„.i,.iv") nii.l. as'a l,i„lo-i, a! individ.inl, h.' imi-t
dev

An, line
il.iliiis that
111., rliilfl

fli-VclltpH

thrniiRh
.uitu-piluca-
li.)n

levehip his i nilividiinlity lar^'ely ihroii;:). flinrt coi.la.l with eonc|.,.t.-
ohje.ts. From this it follows that the ohject miis+. as far as possihie.
furnish the instruction for the cliild witliont interferen ,. ,,., ih,. pa.t
of the teacher. The aim of the .Nfontessori oxer, ise is. therefor,', th,'
development of individual energies tlirough the calling' forth of ihe
Er-.ntaneous activity of ihe child hy means of ..hjects «hi,h in th..m.
.<elves exercise an educative function, and thus ].\ad to aiilo-r,}„rnl!on.
an.l when possihie to self-,y,rrrrtl„n. The correction of errors is not!
however, considered important in the earlier exercise-^ ,Tf \!'',\<\

•,.,!-.-it
:-

aimeil at is not the teaching of the meaning of ol,j,>cts hut meivly ilie
calling forth of .^pontaneom artivity hy means of ohjects and the develop-
ment of psychic energies.
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example (if

auto-»<lma-
tlon

MettioO
lia»«<' "in

ntuJy ">r

a,.r»t-tivp»

mid •xp«n-
mrnlnl i>»y'
rhiiloKy

Principle
undarlytnf
method Oi

tlon

Author's
reasoning
partly
fallaclouB

n,«torinl. under the

'^'"^Xlnu U 1^ - i^: ..l.. !.f nonnal

of amn?.' ' exerei««'« of the i-nnu Ku i

^^^^

of the subject, .he conclu e.l
;''';1, Ht;"^::;

i

^^^ "
Ul'snu.ul to

^'^^ :r^:;:t;t i. beu
---;;r-';:;;^^^^^

-i;:^ ^^s:::^ ^-^ ;:.i.rt=. Tb. -ev. ;._

""S :
'rectniUorot tie child as a biologically distinct individual

as such it may be termed ''«'°-^''"^'"';:'.

^ ^ ...^ j^ j, evi.lent that in

In the light, hceve. ^e Pre-d^- -" ^jt. .U.
^^^^^^^ ^^ ^^^^

s:ii:t;t:;^";^t*trm.t,...v,Ld..ot.^
been obown that intelligent "\^"\. ". , ^V„.on her of society. It has

Bocial meaning and this nece_ai t

important question

educational practice.
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From „ijr kimwi...!::,. .,f ih.. ,.,.|a| „tti,ir.. „( ih.. i.,.|.vi.lii,il. it i. i-.r
•vulfiit I'lat ilw! |>ri'«fiitation to Iho ihild of I

iiiii

ItlCtit will III II

ii« riiiTR concrete fiivimn- ,'"t<.

»lMiraft»r iif

« wi«i' ri'Miil I., tiiin 111,' wliuli of h,- .iirnn.h.linj.'.. M.ir- """

over, in his .ontact witli uhat se-iii« purely i.hj.i.'ul <l,inj;.H. th.- r.-latit.n,.

iiikI iiicinil as {ilivM.n! : an<l tliin tl

*Hlm*«t -

are at li'a.«l »* itm

of ••iliitaiiKii

Iwtiial

Ih'iciiiii'm 111. I -iilclv or I'Vi'ii inainlv a
iiiiT|n-i'iiitiiiii III' till- ••inin.iini''iit l>iii

•iii»ii(iii'« an

n' wiir

mil

k

i!

II iiM' til,. u,,ri|. ,,r llfrliiirt. " llir ctnl ..I'

smial anil moral one,

liiiaiioii i<i tl II' tiioral in-
"•'!"•'> " "t 'Ih' tto,!,!." ami ili- «o,k of n|,ir.,ii,,i, .ohmsi, ,i

•• |„-
sfiuHion," ui „|,„|, ,1.,, ,,,,,,„., ,„„.( „,., „,

,, „„„|i„,,,^ i,etw.','n tlu'
•Jiild ami his inonil i nviroiini.Mil. It is a. .or.lm^lv nuinif.'M that what-
over s..i,vt,.<l ili.lacti.' mal-riaU n.a> .Miahl.' Ih,' ,hil,l to ,|„ in hi« stinlv
-f tho nicr.' |.hv,i.al i'i'o|H'iti,.H i.f il,in-s. tiiroiiffh aiilo-..,liiration. tli.'v
ran no^,.r r.'Mal to liin; in lin-ir full ^JKiiiti.'an,'.. tl... moral ami spiritual
fiMitiiros of Ills nliolf> cnvii'oniiM'iit.

In forniiilatinj; a jfcnoral m.'tho.l for condmtiiijr sii, h an exfrcis.' in i'..ar*ct*r-
auto-i'.lucation. the lii>t rhara. teiisti,' to l.r kept in ^wsy, a.conling to 1:'!;;; .?:.;'"
I>r. Mont.'ssori. is that of in,lin<huilin/. 1 1 ih,. , hihl is i„ |„. nw.iki'ii.,!' ',"•-/

'"'" ''ix't'tni n* actiMtv ihroii-h ,liiwt oontact with th.- mati-riaN ^"'""'i''^"

formiiiK tho ...xer. isos. nothing' ,an ho piTinitt..,! to ilivoit his attention,
for t'ho reaction upon them must he spontaneous an.l indiviilnalistic
The co-operative work of class instruction wouhl neccssarilv interfere
with the free spontams.us attention wliich the child must ^'ive to the
materials of th- excrcis,.. |„ ihjs (...nnoction. Dr. Montessori remarks:

"In a .oll.stlv.. losflon mtieh Iniimrtnnr- Ih n.<oj,«ftrlly kIv.-i, to theHltnple thInK whi.h Ih to 1.^ tai.Bhf, and It Is n,.,...HHarv to ..MIk
'

ai" he.hlldr,.n to follow tt,o toachcr-H .'xplanallon, whr„ „,.rha|m not an of hi'iuare dlB|ios.'d to t-'lve their att.ntlon,"

f,,./J.*'n^?"Tn"'^'':'"""'
*'." "'*"'• '"' '•'> '•'"•''• ^""" "" ••''"'"••I. l..lnK

lie telpher "Thf „ L m""","
''""" '" ""''^ "'"""' "'"^ ••'«<'>' '" "«"" »

1a h . Jl ,

'""•^"^•' l«'ssonB, p. ta.t, ar,. of K,.,',in.lary Importanceand have be.>n alinont abollshod by us."
"iwiiBni..^

This aspe,t of the exerci>,. is. of course, in liarmonv with the strong
mdividualisti.' ronc,>ption underlyiii;: the author's ihei'.rv of life. Kvi-
deiitly, also, the Montessori ,.\er.ise ,loes n„t, Ijkc the' occupations of
troehel, aim to form so.'ial lialiii^ ,Iir.',.ilv. l,.,t rather to lead to th,'
attainment of individual ctTicicnc.v.

So far as con.erns very yoiin- , hildun. ii mav he sni,] that the
indivKJual character of these exen'i.e.s is in conform'itv witli the .tage
01 such childriMi-s social <h'Velop,„cnt a.s cidcnc'd in tli,' fact that thev
»on!d rather piny with an ol.ject thai, join in a irame. .\nd here, no

"ht, a fair ainoiml of individual wo.-k hv th.' [.iipJN of th,. Ki„,l,.,-
ten imd the priniarv .,-.<], is ,!..„i-m1,I,'. O,, ,hc other hand ii i.nisf ,,„„,,

l-e ad.nitted that h.'in^r i,v n,,„r,. <o,ial. the ordinary child ..f liv,. y,.ar<
-'''•'

of affe snould then hczii. 1o ac,|i„rc a social attitude in his heavin^^ toward ""'.r
"°*

hi.s fellows. Within the Children-.s House, this may. no douht. U'
secured in part throutrh llie Kver<.isr« nf PmnH,..,! i w..' i..,. f ... ,._

1 '*•» Aj

aw

iKni.red

already stated it

very many of the e.Tereisos should 1

IS at i.'iist (iiiestion.ihle whether in the ordinf fhool

esfieciaily individualistic.
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<2) .Slmplk-
Ity

l!Ut Kl hool
pxficlses
nut fipcfs-
saillv
Sim pie

eAx**-'

(3) Objec-
tivity

Another eharactori.ti,. „f ,1,. evcnm^ is its .simplioin-. Fn „,1.

simple mult .8 to Im „bta.n<..l at a time. This single purwseor, njust no he confused hy v. .hal desciptions or by tl Si'o»'ass ot detail on the part of the teacher. lM..t„„| of ,,., i" 1.
P"p.l an ohjeC which mav exeivis, .,!! his -ens/r ,,1 ,,

'
,

'

'^sons and other inWn.atio, „: ,opic. *;:/:' nt^;:,^ ';;:..r^:

P-in, of t«.o colours: Jiif^h^^tudVof 'a^S iern s^h

The chief reasons .iven for the siniplicitv of the eNeri^ises are 1on he principle of liherty and the psychic law of attent o, for t .of education being the development of ,he child-.s ene "ie"/ are

same reason it is s,„.l of the tc-her tha/ .hen ^ in' :tson Ic "l

_i npi ut> ot Huse ..vcrc.s,.. ,s also, no .louht. ,Uw to (h,. fact tlc.tha^ developed ,„ ,..r, from .xciciscs used in .ho c.luca ,n o d t

c5h [. " ?'"*• '"' "^""'"^ '"".^- '-•«' the ..implici of

On the other hand the very simplicity of manv of these exorc

,"T
.""" ' '^''^ " ^"^-'•-'^ -' '-«'thy mentality to de..p s7

o nphasis upon tlie inductive and development nicrthods prepares a «ml
^

easy d.a,.ucl alon. which the mental activity of' her p„pi,; i

Hrff'of I ;:^"':m"' 'T" '"""^' "^ ^""^''' •-* the cLd s.

pl.. that to uu,k.. adequate provision for the development of will no,
-Itica tion mus, provide prof.In.. of rea.sonahle dimiultv. . d „'

.t sho Id he home n, mind that soontancms attention rc-ilh ,,jome direc^ interest on ,he part of ,hc child in the p n 1 mnr mi^ well he asked ihcrcf,,,,.. wi,.,,!,... the formal nlid li ess .!

n

sncce"^. ^''f'n ^'f
"' "^, *''"" ^'"'"''"^ ^^ their objectivity; that is tsncces. o the lesson depends upon the child's active in erest nobject and no on any information conveyed tl.rongh the teacher Tteacher lo.ses her status as a teacher in the pre=.te I' t !-e

T ' •

and merely observes the child, being very careful' " r,o# r fr"'f'::
principle of liberty." I„ this connfction! trI:lhor":Ve:iat' war
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the teaeher that her personality is not to b.. impress,.,| „,,on the .hil.i-snnnd ,„ plaee o .he ohjeet f,.r WnVh the less.,n ,.- ..ven. II.,- views are
stated in the folldwinjr (piotations:

" Not upon the ability of tliM teaeher does su.h edueatlon rest hiif

or errrs'iVwpM!!!i'V'',r';'M
''.".'"'' """ ^"^"" 'he control and correwh.n

m>.hhrbut t?lerl"e.'''
"'"""' ''"""""• ""' ^'"'"»'"« '"• "-" '""<•»'-•

.n^ioXT i'lT,"""
"'.''•'"""' "-"''lier. wo haw si.lmtitut.Ml th.. dlda, tie

niiiKPS auto-edueation i>os8ll)l(' t(» c arli child.
"

A.s not,.,! above, hou.wr, this a-pe.-t of the .xoreises eould he .u.t „ i „^..
I''ll.-e,| ,,, „,„ |„„„i„. ,,,,,.„, „„,^, ^,, 1,,,,^ ^^^ „^^ eonline."fV
I self to the fmrely physical aspect of the relation „f th.. snhjeet ,^,1 "''a.w'iai
Ihe matenal. To tnake the p.-ol.len, of edueation a ,noral one we ..„ .ot ^''^ie'""""
vstnet ,t i„ the purely phvHcal chararirr empl,a>ixc,| ,„ ih,.s,. ,A,.n„...And MKleed when later we consider the Kxenise. of l.,,,.tical Life, we
^hall h,„i w„t|„„ .he (hildrcn-s llou,.,. a very marked deparliire from .he
prindjile of ohjectivity.

Vma-k ok Si:\.si: KxKucr.sEs

Proceeding to a consideration of the iKHJaffogical value of the.se .n.en...,,,..,

ht ) u T "'"''
:

'"'" "'"'""'• ''"' •^^"•'*'"« ""i'i'«-^i^ piac,.d!r,;.r,j;,rbyb} Dr \rontessori on the formal edi.ca.ion of the senses as a neees.arv
'»--'•>'"

basis for the .levelopment of .he intelleCual life ,s phih,.s<.,.hi;.allv --".on
sound. Dr. Mon...s..ri her.self s.a.es that .his increased '

reMm-inent .'f
he sense perceptions ^iyes .he dog ihe pleasure and .he passion of the

fine!,i.nf f H
'' '""• "'""^"'•- ?" on to show us that from this re-flnenu nt of l,c sense- ,hc .log will perha,.. excel man in psyrhir power

'I I.I the a.lucvem.Mi.s of ,l,e in...|h...|ual lif... Moreover, it is a wvllknown fa..t. that while .on f ,he s..ns..s of „.. „,, ^.^J.^^^
those nl man it ,lo,.s no, pos>e» ,),., ;..„/„, ,„,,,, ,.|,„.,, ,, „J„„„.,, ,^,fo ll,,w as a necessary r.^sul. from the formal trainin,^ of .1... s,.nsesOn iie o.her hand many hnn ,n beings defi<.ient in two or ..ven .lireeof Iheir sens.v hav,. hc-n known to excel in intelle,.tnal a..ain,nents'

dlr,'' i •'' '''"•) '"*'"'"
" "'' *'"'^ "^'^" «'''^'^" ^'"^"^ "'•' '"'"'t I'ighlv

developed are also superior in intelligence, .\cuteness of sen.sation i,accordingly not an e.s.=ential condition of ,,s,,chic or intell..ct.ial power

nor,.,M rH"''""^'
''^"'" ""'*^"'''' '•""'•''Pti^n "^ "-- podag.,gical im-'.v.oh.,,.

p.ntan.,. of these exer.Mses is presentcl in the claim .ha. th.-v provide^' ^ '""
for the spontan.vous i,s>irhir d..velopment of the child in afrord---'-^"'

''•'-

.n...e with Its own potn„i„,ifn.. The aim .,f th,. cxeivises. therefore, ^-'ainr^.'n^it
m..t i>e tu ^^,,,. , ^,r ^^^., ^,,^,,^.^,^ ^^ ^j_^, ^j_.,^j ^^^^^^ _^^^^ ^^^^

un..,«,,,

quisit.on o kn.,wledge. T., use the words of the author. "
\11 duea-tion of little chil.lren must he governed by this principle- to heln thenatu-.al psyche and physical .levelopment of the child. The other aim
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of education, that of adapting le child to the environment, should be

Riven more attention later on." The purpose of these exercises, there-

fore seems to be the development of potential psychic energies which

may' afterwards be turndd to account by the child in observing and thus

aciuiring a knowledge of his environment. In discussing this con-

ception of the aim of elementary education the author states her views

in the following propositions

:

" After we have offered the child such didactic materials as are adapted

tc provoke The development of the senses, we must watt until the activity

krown as observation begins."
, ^ ^ .. »>,.

^' Our educational aim with very young children mu« be to aid the

development of the mental, spiritual, and physical personality, and not to

maKe of the child a cultured Individual."

"These are true intellectual gymnastics. Such gymnastics aid In the

'°'""S:ir°U^t not that the child shall .no. colours, form., and the

^'^^S^^^^^^rt^wly^rS sat..ctlon

of spontaneous self-development."

All this, however, nece^arily implies that these exercises develop

some elemental energy which later may be turned to the acquisition of

knowledge.
Montessori, the true aim of elementary

educa bn is o devdop the natural psyckic power of the child, or to aid

ZtCe formation of his intellect b' -'s of true intellectual gymnastics

Im ot to furnish him with • nent« of knowledge, she may

Ju th cla^m to have founded a n :em of education, or^ perhaps

Ser to have i^vived an old on.. For if it be a fact that she has

Sshed on a sure basis the conception of education as a training or

dtcXe 0? the psychic powers of the individual quite independently

a cideration'of the elements of knowledge, then the social aspect

o{ he materials of knowledge may be safely ignored at !«- "
-'Jy

education and it will be readily understood why the materials of the

exPrctes ^re" often of a formal or arbitrary type, being used merely to

develop sle energy of the pupil, not to lead him to interpret his

'"""Atftls^int, it will be well to ask whether the distinction between

the developiTent of the individual's psychic power and the ac,«t.t^on of

Uo«/y by the individual can be scientifically maintained. Now a

true conceptbn of the development of the child's psvchic bem^ or

^4nalit; necessarily means the acquisition of control. But men a

J^ntrol fllwavs implies the acquisition of knowledge: for ^tjmplies

ItU.ntion and the process of attention is always a process of

kn^wSe. Knowledge, thei^fore, must constitute the in^tniment

through which the psychic p«)blems of the individtul are to beS Moreover, it is an accepted psychological fact n the ecience of

education that th;re exists no such thing as a general psychtc ability

whTch mav be applied to all types of material, but that every 60-called

;;cL power ''ability really implies ability to apply Medg, 3.^

being the case, the opposition between tiie development of m-

:W^^^^&.<



THE MONTESSOIM METHOD 37

dividual energy and the acquisition of knowledge which is assumed in
the eyptem cannot really exist, and every form of psychic development
must imply the acquisition of usable knowledge. While therefore
Dr. Montessori rightly emphasizes through her work the fact that know-
ledge should proceed from the spontaneous activity of the i-VM <ho fails
to recognize teh collateral fact, that in education, kno.vledg.- cannot be
divorced from psychic activity.

It IS further evident that a system of education based on the'^''*'**' <>'

assumption of the possibility of developing psychic power distinct from m^'nll
;'?"

acquisition of .social knowledge inevitably leads to an excessive use o'*''^"*'""
formal and arbitrary concrete material for the developmer ^ of these
individual energies, and to a corresponding neglect of soc.al and in-
formational elements. This, moreover, will fail to give the im-
agination of the child due scope, for even the young child desires to live
in an ideal world; and the too continuous use of this formal concrete
material will so control his experiences that his reactions -nil not allow
him to grow freely apart from the expressed purpose of the didactic
materials. A system of education, ba«ed so largely on concrete didactic
materials might, it is true, develop, as the author claims, a race of
observers but it is unfitted to develop a race of ir^aginativc and ton-
cep ual thinkers. Moreover, it is not true. a< Dr. Montessori claims, <?»««.« of
that mere observation "accomplishes the general work of adaptation." a'd':'„"^ee
It has not been by the development of mere observation a^
found in primitive races that social advance has bees made throu<rh
invention and discovery, but rather by the imaginative and re-
flective intellect of the conceptual thinker; for scientific observation is

lui. J*'*
analysis, of the intellect and not merely of the .senses

Althou^i the observant native of the wood could most keenly detect themotor force of the wind, the river current, and the lightnin^r flash it
was not he who was able to read into them the possibility of work and
their consequent adaptation to social service. Accordingly, no univeml"
system of education can afford to lay its foundations upoR a methodWhich emphasizes a sensuous contact with concrete material a« the sole
or even the chief .source of intelligent adjustment.

In another respect also the theory of Dr. Montessori in relation to
the education of the senses presents a philosophic weakness. Speaking
of the results of this training she says

:

^' s

liea^B-'^^rtJ^t^^ll^ ,T*I
intervene to lead the child f-om sensations tomeas, from the concrete to tJie abstract, and to the aasociatlon of ideas."

In this contrast of sensations with ideas and with the association FaUe theory

know^'L U^°''*T" ""f"'/
^"''^ assumption as to the nature of 2io°w1fa"8»'"knowledge. When she speaks of leading the child "from sensations to

Ideas, she seems to imply that sensation exists as mere sensation apartfrom Ideas.—the child receiving the elements of experience in the form

^owlT '

Tfr.?*^""',
"•'''^' "''^ -'^^ ^ ^^od^d to form ideas or

knowledge. If by this she really means that in these exercises the child
IS forming nis ideae through the association of received individual sen-
sations she must explain the origin of knowledge by the false theories
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• .r 111.'
• A»..iiiiiii.ii cr Mciii.il CiK'iiiist.x " ScIkmiIs. It may. liowuvei

be unjust to tliar;,'e her with cxpecfitifr the generation of iileas out o
mere individual sensations; f(.r in speaking' of soiisjitions in anotiie
I'linr >hc (-|i(viiilly desi-i-ihr« ihcui a~ disci-Jniinalions i,\' dilfi

Ml ih<' umdi'd sliniiili. lint >iuh -cii-iilinii j, renllv

«|nalify of a perceived object. Viewed in this !i,i;ht tiie.Je so-ealle(
eh'rncnts of knowledj,'e which pupils obtain in the exercise.' are ii

reality <|ua!ities abstracted from the !ar;,'er experience of a perceive*
"bjcci. lii-liMij. ihcrefoiv. ol' bcin- -;cii>iio\k cldiicnt- ,,( knowicdjrc
tliey are ri'aily abstract and jreneral forms of thou<:ht ; for it is tin
nature of nil ideas of (|uality to be ,i:eMeral. Tlie (nicst;,,M. therefor'
at once arise; whelber these abstract ami ;rencral ideas are to be presente,
to younir children, and if so. whether >iicii pr.'sentntion can best be mad.
llirou.di firmal ami nieaniMj^lo.s niateriiils.

'J'his formal character of tlie stiinulatin.;; materials of the systeii
brin;,'s us to another fundamental (picstion. It has from the days ol
Ifi'ali.-m bc.'ii an aivcpied principle of t'lcnicnlary ediiralinn thai, in in-dci
to touch the intciests and feelin^js „r the youn;: child, and thus gain hir
si)ontaneoMs attention, the mat.-rials of study shouhl come from realities
within his actual life, hi the -cicntili,- orsranizatiou of most svslcms o|
'•dnraiion. also, it lia< been cn-loniarv to assume that the child wil
adjust himself to the immediai 'ds of hi> ^c.-ial and pbvsi.-al en-
Mronment. fir>t and chielly ilir,,„^r|, tl„. informal education of t' e home
and t'lat the n^al work (d" scientific cducaii -onsi^ts in read jusiiriLT ami
symli..lixin,:,r the>e a<'.piircd c\|i..rien<-es in .,rder to add to his indi\"idu,-l
and social clli<-iency. One of the chief ])rocesses inv(dved in the bom,
education .d' the iM-e->cho(d iicri.id. is direct stimulation througli the
physical en\iionmeni. In this procos the child within the Home
makes ilemands upon the ihin-s about him. and. in the meeting of tluwc
denninds. he sccnics a conin.l over his own jdivsical environment, and
thus obtains in [.art the experiences necosary as a basis for school in-
strueti(ui. :Moreover. an examimition of the nature of this earlv contact
of the child with his obje<tive world will show that the prwess is on,'
of feeling rather than one of reHection. Tt is distinctiv an objeclive
stage of experien<e in whicii the child feels liimself expand to take in
a world of significant objects before the ipialities of the olijeets can be
adecpnitely discriminate.] an, I reflet, 'il upon. Jn this direct contact
with the home envinmment, iiowever. the character of the object and
of the action u|)on the cliild i< ne, -^^ssarilv of an informal and
accidental character. One of tlie unique features of the Montessori
Method, therefore, consists in its attempt to organize for the use of
the young children of the pre-sehool period within the Children's
Houses, special pedagogical exercises through which this direct stimula-

* According to the various " Association Schools." the primary elements
of our knowledge are individual sensations, tlie idea of an object being the
result of a composition or association of individual sensations. For example
our knowledge of the object orange cnme.s from an a==oc!aMon n' eertaln

*"t?f.f^L°°®
°' ''°'''" '^^'*'' ^' *^"' «"• '^^'^ ^'ue theory, of course, is that a

child first vaguely apprehen.'? such an object as a complete or unbroken
whole and later by a procef^'; of analysis gives attention to its separate
<iualitles.
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linn u( il,i. phvicnl cMMroinncnt is to 1.,. ciirri...! <,ii in a ^inipI.T. nior.-
'I'l.'il Mil. I. It H cliiiiiieil. a iiinri- sri.'iitilir way lliau i, likclv tn take
p'.i '• in ihf iiifnrr.ial ainl a<( i,|,.|ita) process ;;„'ii,jr „„ „.it|,in tli.. Iiome.

Ai tins |iniiii. li,,«c\..r. hi: .,i)j,.rii,,i, ari-f. |.. ih,. a.iupi i,,i, ,,1 ih,.-
'Ii'l. Wir .•x..|vi^r< as a loriiial iiiraii- n( „l,|aiiiiiii: mh-Ii ,.,lii,-atiui, Wh,.,, Wh. ,,

"I '!" ti""i'' 111'' 'liiM is Im',„i-I,i ,n .uiitari with |„- |,i,v>iral .iirn.iiiMl- l.'i'wi;',',,,.

iiii;- lif ivr..|\.., the Miiniili 111:, Irr i.TtVrt I v iialiirai .niMliii,„i>
: tiiat i< '"u'.h'j"'"

'"' '"'"I" - iiiv,,Mi,- ,,i,l,\ till- pniiiarv ciik,! i.mai aiul nhj.vi
i m' '''''"'''••"*^i'>-

ai.pivhcnsion „f ih,. s,irroiiii,li,i-- an,! ilicii- M.^mal -„. ,al fuMriiuii, r,'''n',',«s

'li.r.-,. .oii,liii,,n«. ni,,n...v..r. inakr ],„->i\,\r ih,. w,,rkii,- ,,1' ||„. |,rinri|.|..

01 -unal iiilfrpivtaiicM iiiciilioiKHl alM.\f. In ||„. ,,,.,. „r ilir malrnal^
nf ihc .M.,iii,.,„,ri cvcrciscs on ili,. oiIut liiiiMJ. ilic ,iiil,| iv.rur- -iiiiii'ili

('•'<n ai-l.ili-anlv prcpaml „l,i.vi>. Tin- ;,l,-i,,„,- ,',„ni l!„. pn-.-iiialioii
iH>t (inlv all social si-nilican, c Inn ai^, the iji^tiiicl ur ol,j,.rii\c aii.l
''''"'- ^'''-'' "' 'XlM'l-icll'T III Uhicll 1: . ,.|,i|,| ,||,„||,| ,1,.,; „,.., ,,j^
MiinMiiiiiiMjr-. aiHl snhstiliilc. :.naly>c,| ,|iialiti..> «|„,-c a|iprcl,cir.i,,i,
l.cloi,-s t.. a sccim.j and liiirlicr siajic of cxiHTiciic..; and. alllioii-li ihi,
lark ol social «i-iiilicancc „,av niak.. it |„„>il,Ic ,,, cliiMiiiatc „„„v ,-o„i-
I'i.-icly tli<. ,ca,hcr as an instnicior. :hc object, arc nuicli Ic-. likcU to
^'I'l"''"' '" ''" ""'•'"Sis of t!ic child. Tin- i> cspcciallv iioiiccaMc in
'"iiii.'ctioM. I,,i- example, uitli that porti.ai of the cxen i-e, n, tended to
l-'nc the child M kno«ledi;c of -eolliel ric fonil^. The-e loriil- ll,.I h,.,n.f
ninde .0 re-t upon any oi-anic hasi> in the .hil.r. a.ltial .\pen. "•

iroiie-li rcan-anL:cnient or conihinatioii. iho\- aiv iii'cc^sarilv hicki'
n.-.TcM an.l social n,eanin>r. But. as will he ,ccn later, when ihe eh,,.,
niect-^ Mich f.iriiis ill the Kindcr^Mrtcn .,r priinarv i;ra.|e. !i,e\ ^t <iii..'

'•'liini into liis wholo life oxpcricnecs throiiirli their cnihination- into
dc<i-„, of life ami hcaiity. and thro,ii;li thdr recognition in ^arions
iMlnral and artistic forms within hi, whole life surr.Mindin.'s
Mlhoii.irli. llieretorc. such o<riipati..n> are h>s siinplific.l. thev elearlv
liirnisl, nioiv siiitahle and more inierotine- stiniiili for ih,. child', earl'v
"I'j.Mtive apprehension of his Mirr.mmliii-. than d.. the -eii-e .xercist^
I'lu' fiindanH'tital weakness of tlie,.. cvcivi^cs i,. ihcrelmv. that fliov
>uyuM' the child to ho heii-tited throiieh an aiialvtic pr.-eiitation of the
Miinuli of a mere physical world, from which all" M«ial M:.rnili,-anc.. an.l
all uhide life ivferem-e ha> hecii eliminal.-il.

Tlie .,\<-r-emphasi. place,! in the >y.teni iip,,i, ih,- importance .,\\""""-,
•ne:e sense stiin..!ati,.n results, m. ,louht, in part from the autlmr'.

"-'•--'

I"
livLluahr conception of life, and her lelief thaf the in.lividual lifei^'n^^r"

i-h.\,.lop,Ml hvoveivoinin-aiiopposin-ei,vir..nn,ci,i. Ifthechihl could""'""
'.;:"'""''''' ""'•' iii'lividual po,,e^>in^ n ,.li,.r ,o.ial tendencies

^ntiiiii nor a so.-ializ.-.l environment witt t. nieivlv endoue.l with
M i>hys,eal and physiolojrical or;rani>in whi.h hri„-> him int.. ivlation
"II h an opiH.s,i,^r „„„.,. „,,,|,i. „,. ,.,i^.|,^ ,,„„.. ,„ ,,„. ,,„„,.„,,„„ ,1,^,, ,,^,

"uKU'enerate all his knowlci,.- directly out of an as>ociaii.m of indi-
vidua! .smsations. P.ut it l,as invn seen that while it i- ,n„. that the

;s Hliliviilual develons tlo-oio,!, ...e'fi--' --1 > >-,'. . .

I nunt It IS in ,„. sense true that this in ii-elf furnishes an a.h..|uate .la^is

5
for he develo,m,ent of his intelleetual life. The real cause of the<Wlopment of the intellectual ami spiritual !if,. of ,hc indi^i.lual
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. ns ,;on.,u..>t „l an .,>.n„m,u-m w1m,.|, ,s ludun wuh a moMn.l >I.mt.,al „„.„„„;:. an,| wiu,.h is ,1,,. i„|„.nla„.o fr,„n ,1,. ,,a>t .x h-
..K..S 01 tlu,. n...... Man-, true .vlatu-n to lu., i.hy.ual ....v. .,.„„,., therofo,^, „o „h;.v ,,„..,,„„ „r ,,,,,,,..1 a.lju.t,n....t. hut rutluT a„ it.

hnd hetr ^atislad, ,.„.,. ,nl,.,-,,retn..r l,i> physical e„vin„unent as
eiiil>..(lirii(.iif or s.x'ial I'l.'as and hl.-ajs.

J.iJrn.X:. .

^.J'"'
'''"!"*"' ,'^"'' f'"-'-'' 'I'^aci.T of thee sense, e.tereises nc

experteno.. " "^^8 can he rcluce.I to .u,h srn.,ationnl element.^. By what arrana".e„t oi d.daet.c ...aCrials ar. we to furui.sh our chldr vv'trS.mde. .t„nuh that shall later hy fon. of „ hani,- ss" a^, \^!
'I'"", the Ideas of truthfulness, palriot,s„,. or s..|f-,a,.r,li.... H.ne
I'ven wore tt possible for this -Mental . •.onistrV ,., p,.„,l„„; „,„„„„
eal as.nnnt.ons of sensuous elen.ents, it would bv no u-ans i.npivu-lMl see later, that the hi^lMs, aim of education is f,.„,d ;ri!;;
>'"' rather than in mia.'inalion and rellerii,,,,. It is for this rnasnha serious educaticuial loss would r„ll„. the eli.nina.ion fn.inienlary eduoat.on of games and stori,. as is largely d.ne i„ this uieth,',

XM'the }^
i'

ey^lent. moreover, that the treati„..nt of knowled^^e as a mer
i;rL",",vor.;'f"f ^'\"

«l^'"'«n'« received by the child fion, an ou^r wor
,00.., undanien tally wron. The., so-called e'.nients hau. 1 „ sZI- -" -ahty ditrcvncc. of ,„ali,y winch arc ivivcivcd hv -J Z !,

analvsis. Hut m Mich an analvtic pn,,,... the .hihi ,m„m' d.stin-niisLotween differont ..unliiies of an ol.jert first apprehended as ah,I.oo^ Thts imphes, however, that the normy.rowth Jm!,;.
is o he au analytic-synihetie process in which parts and oualities an

^x,>. as In u., uhnlcs within the natural surron.idin,'. an,l actual evl-ncnces .d the child -i'lie ovc-euiphasis of the svnthetic process ,,
A t.sson Met.iod will he commented upon furlher in /.onueetio,«,th the e.xercisfs leadino: .„ the acquisition of tl,e art of writing..

catiorof'tr*',*^!"^""'-
'^''"'"'"" "'" ""P"rf-'>"'- "' an adc,,uate ed,i.atton of the higher senses, we maintain that to attempt to establish .system of edu..ation largely on the basis of the dcvcllp.ncni of sens,

dtscrimtnatiou throu.d, easy experiments carried on hv means of arbi-

a?cr' '^n'Tleo T'"';' 'T
I^<"'''^"^'"«">' "•>^"'"'H]. As we shall show

''<". an adequate development of sense discrimination can l„.st be
ecured. not by the mere repetition of individual stimuli from rhea >i rary and often meani-^less materials of the didaci^ exercises

'

e hihroTT- ';
"i"'^'"'':'-'

'""*''^"'"' "^^-^"ations on the part of.he child, of objects and activities within his own interests and , atural

tea hers. ,t must he toward the development of the 'scientific spirit Z
u itrXl"-^ ' ': ^°-"''^^'"" °f P-n"iP'- nu.] methods fosuch controlled observations, not in the presentation to o„r teaC^r^

ma eri^'S^Jfr^- i'"'''
'" •'" '''"^- '"^""i"?'^- and uninteresting

materials of these didactic exercises.
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Main edmators will al.so objwt lu.
, ,

- 'loi'lit to the atteiiipis riiaiic in
.IMS- .xcrci-es l„ develo,. the sons,., ol' m,h.|| .,,,1 i,,M,.. Th-v" .,.,„.- hnv
y\" w.th th.. hnv.T .sonsMous ralh.r than •vnh the h.^'h.T intdlertual

'iicni .)f the appetite ral'ii-r liiailaii a

viU of I'intn -a (h.vel,,,,.

h\elii|irni'iit of reason."

41

LO Will HUp.

I)i:vi:i,oi'Mi:.ST or the \Vim,

The author further daitns for her ,netho,| that it iea.ls
tiu. .levelopinent of an a^leq.iate will-power. This -he Ihwls partly 'i'--','

"' ,'

:n the fa,., that the e.se.cises a-hnU ol' free.lo,„ an,) sponta„..itv on th^''-X''
part of the pupils. Mere fr,...,|,„n a.nl spontan,.i.v, however, \vill „ot irX'^.^es
.:ere.ssat-ily develop a stron<x will. The native Indian certainlv le.i ..
hf.- o tnvdoni an.i spnntane,, v

: h.it. althoimh this life ,levelop:.d tneivammal n,lppen,lenee. it ,lid ,iof provide hin. with the will-Lwer to
'Holve for hnMs..lf an a,leq„ate pliysi..al. not to speak of a -.'ial and
piritiia lenvir,)iirnent.

And further, Dr. Monte^.sori seems to think that the repetition of , ,MO .imple processes of the various ex .rcises will also provi,]e the ,.hi!,lr,.,,
'''^''""""

uth a control that must he a..,.e,,ted as a development of will.-,„uer
nder this hea,l >he savs: •' Th.. Method wlii,.], i> the suhj,.,-, 'f ,i,U

!K)ok contains m ev..ry part an ex..r,.i.e for the will-pow..r: wli,.n thechid ,.o,n,,h.l,.> ,.o-ordinal..,l a,.tio,is ,lKveted towanl a <,'i^en end."
'5"t th,. ,M..re r,.p,.|ition of dhlaetic exercises, even un 'er the nio.t perfe.t
'""dition.s ol auto-education, will never result in an ad,.,p,a„. .h'velop-
nient ol the will, even thou-h they may perf,.,.! ,.,.rialn I.o-or,linatioi,.
HillHii the ner^ou. .y,,,-,,!. Such control ,.an l.c ,..„u,.,l. not thron.ri,
Niciv repetit.o.i of exercises. Imt in the settin- u,. of consciously cm-
ce,v..l new prohh.nis ..allinir for the intell,.ctual applieati,.,i of pn.iiou-lv
n..,p,m.d km.wl,.d,v. j, i... th..r..fore. ii, th,. ,.onsci,H,> workil,., ..f ,i,i.

'';•"• I"--'; ••;>'• ';'' '" "" "^<' -( 'Ih' ..id prol,h.,n in a new ,.oni,.H.ti;,n. that
th-re will he lound real ,h.velopmcnt of the will-power. The so-call..d
problem of tlie.e sense exenix.s is tm. often a mere result of the .-nuled
stimuli, and cannot he ac,.,.pte,] as the erpiivalent of an int, 'li.,.,,,, ,„.,.
conceive,! prohlem. Here, airain. th,.,,. the or.l.narv ,.x,.r..i.es of the
dospi.sed "common school" will he found superior t,', th,. prn-arran-d
oidactie exercise.

Moreover, it ,loes not se,.m likely tliat the ex,K.cte,l neural co- ,.
,

ordinations will always he formd within the nervous syctem throu-h
''"' "-""«'

the sen,e stimulations in^olve,] in nianv of these exercises. It i= an "aXin^n
accepted law of pliysiolo-ical psycholo-v that unU-s su,.li thouc-ht pro-'NTs"

'""•

cess,.s as imajrmation. ju.lpnn.nt. etc., accompany .sensory an,! motor
•^ nuu.ation no a,l,.,|nal,. ,-o-or,linalions are forme,! witliin 'the hra,|. If
ttiereloie. the s,.nse impressions involved in the exenise do not give
rea.s,,nahle opportunity for thoudit and expression in the form of varied
problems, no sucl. associations of nerve fibres will take place, and
..'-• atlctjualc rn,-nrai coiiin,] of our actions will be attaine,!. It i« for
this reason tKat the Montessori sense exercise d,>es not form so ,-00,! ,"^'t';^'
a hasis for moustrial traininir as ,!o the o.cupations and con.tructivej^^^l^ll^l,'"
ewrcises of our own Kindergarten and primary grades, since such con-

"•'""'"^
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-irililivi' |.in(.-..- Mll'iinl iiiikIi iri..iv n|.|M.|-| imil y I'ur ihoiifrlit 1

iimiK'irmlK.ii ihaii inrominmii'.s the list' of the lived nmtcriiiU of the ^e
exfrnsos. 'I'lij* point will. liow.'\..r, lie roii.iilfiH'd more fiiil.v wlicn

'""M''"'' ''" M'r<'i-.r« Willi i|ii. \iirii)ii. oi ciiiiiitioii* of cui ,,\\n Kimj
giirlcii ;itiil |ii-iniiiiv '.'iiidt's.

MfiNIISMilll \.\r) KltOKBKL

(Jraiitiiif,' for llit
TtV K.VNll 111

aH II ini'ill.i'

tor h.iwiMn of the child to the lionu
honif anil
'"'""ii ""» ioii>i(|ir. Ill rniii|>iiiisoii niih \\ oiM'ii|ialiiiiis mill oilier cxcrciscM

of llic Moiiti'-i-;

ircMiit thi' de,-i.ir,iliility of lonviiiff the educiiti

diiriiijr the first (i\e yonrs of his life, we ii:

Fli-Mt slai;
of ixpiil-
en

Spi-.Mid
stio;.', ilil'l

lectiial .'Hill

aniilytii'

the Kiiidei^'iiilcii iiMil the |iriMiiifv ^.'niilcs. the Mihic

didnctie iimterinis ns a diainr liriwem ih,. li,,!,,,. lif,. ,,f tli,. ,hi|,l a

the more dcliiiite pi-orc-iso of I'nriiial iMliu-ation. The diild at the ii

of five who, within the honie. has cxpcricnrt'd to any deijree ilie ri'tfu

forms of slimulalion and n's|Min>c, is especially atlnirtcd to netivities a
olijecl- uhiili niicr into its lilV as or;raiiir wlmli'-. Iml wliii-h at ihi' -ai

time piv-ciii iliMTsity in their eleiiieiil>. In other wonU he x ••k- presi
talion> of whole life, or iinily in i|iver>ily : fur these piesenta'ions w
iilfonl him amjile play for imai;iiialion. imilalion. ami >ui:i,'e-tioii. |-"ni

oh.)"riiw''' ""'"'^ of experienre on ll iher hainl. uheii ,li\..ivei| fn, ni iheir nam:
whole life-seltiiijr. nre laekini; in iiali\e iiileresi. It is not. f„|- evanip
the mere eolonr or the mere form of in ol'ieei that interests the vou
child. l)ut form and colour enmliined into the unity of a si^nifica
ohjeri. ami ronreived as a .v/^v/c unity. In elementary eilneation, ihei

fore, ohjeets and activities >hoiild lie first presented in a larj^e nieasn
as organic whole.*.

Sooner or later, however, the child must enter upon an intellige
veconstniciioii nf ihese wlude experiences, and a masterv of the «vmh(
neces.snry to this reconstruction. In this rei'onstruction. moreover.
niu.st proceed through a process .f analysis wliidi shall make him co
<pions of the diversity of relatiniis now but va,;,Mielv realized in i

organic unity of the ol.jecis and activities upon which his present i

teresis are centred. Tfere the h^ariier is to proceed lo an intellige
elahoratioii of I'le parts and allrilmles constitnliiig the now vairue
appreliendcil wholes which compose his olijective environment. .\n i

telligeiit mastery of these analy-ed elements, however, necessarily ii

plies that they must lie aiiprchcnded from the point ot view o*' a imifyii
aim. In other words these element" of knowledge possess siirnifican
only when distinguished from the point of view of the child's earii
whole life exiH-riences. It is this fact which inako the norin
process of in-triiction an analytic-synthetic i)roccss, in which kno^
ledge proceeds hy analysis from a vaguely apprehended iinanalys.
whole to a discovery of the connected parts or attrihiites. ai

rlience to a clearer svnllieiic apprehension of the whole. To attem
on the other liand to give directly to the child simple elements of knoi
ledge is, as we have .seen, to attempt to teach unrel.ated genen! facj

But such unrelated facts have no meaning and are, therefor
almost certain to remain valueless in the mental life and lacking
practical application ; for the perception of unrelated elements of kno\



TIIK .\l<>Mi:>sn|;| \||,n|,,|i
i;l

cu, t.o ,.s.,. i„„e pen...,vn.| ele.,,..,,,... „.„ uill ,1..... „. |,,. M,,,,,..!,,

"Md mlM.n.M. (•h,inn.t..:„nni.. knoule,!-...
"

It is. u.v„nl,nj:lv. .v,,!..,,, ,|,.l ,u ..f ,l„. M,„„....„n ..v..,v,s,.- ^, ,„„., „,..htho.rarl.Unuv nrnt-nals an.l Mn,.li,W !.,., .....Tal,..,! .l.n.omJ '? -
L ; ;n\

V'''' "" ""• '''"'' "" "•'"'" "f" 1'--"^"-- win,.!.
"'"-

fl. nM,.>.-a.3 to In. ,hvs,,„ ,„t,.r...t< ,n„| n.,a,-i.,atio,.. ;:,„1 «l,i..|, ,„,v"'""

T';'*;
"""-"^'

^ '-• i-NMi.,..- .t,..iv ,„ ,!„. , ,

•

::'.';.;::rT','''''^
''''"•"''' '-"''- -'-'-:a,:;;,a.;;!u:^r,„..

'' ''"""";7 ""• "--! „| .1,,. ,.x,.,v,„., „n, ,., ,n,. ,|,„,.i„|,| ,,,,„,,

'I""' ""''l-n.l.'inU ul ;niv nn..|li-,.,n iniifvi, |,j,.,,

..rJ'ul'n
"'"' "" ^'"""^'"' ^''"''"' ' ""^"^ '' "'^" it----

-iMl
M,..yl,oal.leto,lo,.v,,l,,r..,v.H...i..tl.os,inn,h^

I,,..:!,,.. !

"'>'7"'"'""",^'- >llv l,v ,l„. in.,.o,hH., or „.a-la,i:,n< /

''> r '' ''".""""' - '^ ''- "' "' "•"--' iM H .,„.- „, ,„o,|„lat,on.am, to t.o.ses pro,l„cr.l l,v shak-;;,,,^ l.ox.s fille.l with ,lifr,.r...,t ,i,e,l
'•''I'los I,, such ,lis,ri..,inations it ,]o..s .,ot m>„. Iik,.lv that the di...
'.n,M...h...l .n.i,v„lual ..haracto.isti.s en,, n-t-.r,. i„to a ,no, t v o-
.• ns ruet.ve w ole which has hoc. ,„a,lo ...oro i,„Hii„h|o

'

t, ,- l>s,s. ns ,. ,ho ease who,, th.^o ,,,ali,i,.s a,-,. p,.,v,.,v,.,| „ ,,.,:,,„„ t
Ula.io,,., ihoo ,M.nv,v,.,| ..|o,„..,n^ m' cxi„.n,.,:,.„ ,,„„„„ „„„,,„, ,,„. , |,i|,,

.

Tor ,,,s only ,1,,,.,,.,, „, „....„,, |,„„,., ,,,i,.,, .,„,, ^,„ „,„ „, ,,^

,t ; ;- '""'T "" " "'" """'' '''^ '"'''•"^•- •^>"—• "^ "'-
(lenC> to S„;rjr,.s, ,,„.,|,,,, „„. ,.„, ,|„. |,„„„.|,„]^,. ^^,j„,„| ,„.,.„,,,,,.j|^, ,,„
[X'lHls ..i,o„ the rolatioi.s hi,,!,.,- which it has bcci a|.prchc.„ic,I.

In the cxcn.is,.s of ,1,,. K i,i,hM-,rtcn an,] th.. ,M-in.a,'v .jr.u].. on

"" "liolo l.fe ol ,1„. ,.1„M. ,n,| .,.,.,n. tl,,.,,.!',.,-,.. s„i„.,| ,„ hi. n„,.,v.ts
'•'^""•"

••'.., h.s attcniiv,. |„.„c,.sM.s. |.,„-i,,i: the ..x,T,.iscs also, tl in. i. i„ ..ive
oa<l, pai-t mea.nn^' a.,,1 ,-on tclni-ss ihn,n,rh „ p,.,-,.,.|„u„l ^U>r.^rn ,,f
!- rc,at,„i,s ti,u> innrun- it at on.c with the lai-e,- who!., of „ra,ti,-.,lnh' an,l a.hln,.. to it. e,I,„.alio„al possihiliti,... \V|„,,,,.. „„.r„f„p.,.
the Montessor. exccis,. i„ ,.,|n,.alin-r the ,.o|.,nr <,.„<,. „s,,. „„.„,.
'ngless tablets eovered with e<.loure,l wool or silk, hv which the pupils

wliolo life
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on aootHl
mcatilnic
con»l(tf>recl

t,'ra.liiull\ Irani to .li.tiiiKui»h .oLmiih a- a iii.'rr sm-f .ii-niinitiatioii.
i

th.' Kin(l.ri;ar(..|i ilic cliil.l .Ijstinjjiiish.'n ..,l,,ur tlin.iich lii< cotHtni
live o.(U(iati(.ris an.l thrnuijii a.hial .otiti.it with pcrsuii-, nl.j.'ctii. nii

arliviiip^ lonsti luting' In. luitiiral .n\ iroruii.'Mt. h, this ('unn.'cti.i

Froi-k'l, hiiiwir, >a>s; '•.Ml .-..h.iir .jisliiirlinn, .l„,iihl be hascl .1

nntiirni ohjocts in which thm. colnnr- |.nnail nmst constantly; if th.
ha\i' h<vn urnhM^t. „l. tli.^y may h.- f ransf;.. iv,i 1,, th.. ...Imir'. cf otii.
ohjccts." In ..th.T u.inls th.. .m.ii«,.,s n^ ••

th.. ..ri;ans ..f miti.l
"

are t

U. aHak..M.I ihn.uu'h th.. cUilW a.'lual .n,.iallv-h..i..n snrn.un.lin.'
ami they thus itiv..lv.. |J„> hii.'h..r itit..ni-,.rit an.l t.m..ti.)rial lif.'

^.'VmrhaiilM'
-^^ "'''* I'"'"' '' '""V 1m' «..|I t., ,.uM>l,h.|- a |.,,-.il,|,. .,hj..,ii.,n 1

oni- .laiin that .,nlv ..I.J.rN an.l a.liMln.- whi.h |m„„.sh M.'m.. <,»v
r«:.-ann.ir for th.. ..hil.l «i|| M|.|M.al -ln,n-ly t.. hi< inl..r...t an.l in,a-in,i
'"'" ' '" '"in.iai

1
hv v,in,. |!iat y..ini;r . Inhhvn ..fL.n show .Wi.^h

Willi.. ..njra-...l in ,|iiit.. m..anim.'h-.. a.lix iti.'s. It i^ Nh..wn. for .nami.U
that ..n.. .hihl may (hnl .l,.Ii-h| in j.Javiri- with a m.-r.' slick ..f w.H,.i
tthil.. an..th..r .,n -.^ [.il.. ,,f ;;,•„, ,.| „||| lin.i an inl..ivM i,, tl„. „„.,
Immllin- ..f »hal iMM>t h,. t„ |,i,„ m.-Miiin-l.- .an.l an.l |...hhl..s. \n
on... li.nv,.x..r. «h.. ha- ha.l anv .•x|NMi..m .. will, .hihlivn in sii..'

nrcunislan.-.'s, kn..ws that t., -iv.. ihr f.,rm..i- a knif •

tl... hill.-r 1

sli..v,.| ami pail is 1,. in.na-.. hi, .,-/,,•,./ ..i,,,! „ll,„ln,„ wuUM. 'Phi
n.siilts rr„m th,-. fa.l that h.. now hml- -..m.'lhinj.' ..f ival lif,. m hi
|M...ih|.. o...ii|.ati,,n, whi.h h..|„iv was wantimr. I>r. Mont.^s,sori. h.-r
soil, in on., .-a... at 1....!. r..r,,^r,|i,,„ n,,, ,,„,),. ,„,. ,•„ ,j^.„i^j„^, „,
lier ai>paratus for th.. t..a.-hiii.ir of nnm.Tatinn -h.. ..\|ir.."lv -lah'^'iha
sh.. foiin.l fh.. ns.> ..f nion.'V in makin- ..han,;:.. a v.tv int..r.-liir.
m.aiH. ami on., ulij,!, h,.M th,. alU'iilhrn ..f th.' pnpiN. This it .animi
In. .h.i;i...l. i, an ai.kn..wl..,|-ni..nl ..f th." Mip.'rinr .•.liiraii\,. value o|
nialcrials „hi,li p.,.,,-, a social niraniii;,' for th.. chihl.

In -.'..t;„n to this pn.hl.-m .,f tho iis.. of tlip wh..l.> lif.. ohi..,ts an.l
activitic- ,. (.hil.l's surroiin.Iin-s, Krocl...| stal.vs his vi..ws as follows;

"Tho Lupll will K..t th.. .•l..ar<.8t InsiRht Int.. th.- .hara.l.r ..f things olnaMire^aml surroundings, If h.. «,..« and stu.li.s ,h..„, In th.-lr „aturar.-on

an r-.latlons of obj..<ta that ar,. In .l..s..st and nu.st ...nitant ..onn.,' i.m
iti, hin, tha .nv.. their b,.inK to him, or at l..ast hav,. in th..lr hZl son"r..f.r.w.. to h m. Thfs,. an- the thinRs of his n.-arosr surroundinKs ••

Ih.. stiid.v of siirrnun.liiiirs has this iw.iiliaritv that all th.. studh^a ofpart ...la,. things or .•lass..s of things bran.-h out from It at r..rtain ico,. sary
I.la<..s Ilk,, tl .. buds .,n th.. bnuKh of a tr.-... This will 1,,. s...!, again andagain In a untuml and mtionnl .ours.' of instru.'tion "

" Without a knowl,Mlg.. of this unity in the „rtinli.., and forms of nature

hlstorv™""'
'" '*"^'" "'' *" ""'''*" "" K'-nulne knowl..dge of natural

-All fragmentary study of nature . , . . d.prives natural obj.-ets andnature of life, and Impairs tli.. vigour of the human mind -

"Nothing 1.S more dang.ious to the health ..f the int.li.-et, nothing ismore prejudielal t.. the culture .,. h.'art than the habit of looking at par-
ticular objects and events In detachment from the great whole „r life

"

Fi'...-l,..lhii

mal.'i'i.'ilN

frnm ii;t(ii

ral .sur-

rounilinjis

From these statements it is evi.lent that to ..p.tip s.'hools with
Formal
didactic J,. , -. .. I'-r- '- "iiu ..

inaieri,ni mass ot tomiai rli.la.lic material for pnriK)=os of sens,, trainim:. wonl.l 1...

stSaT'ot a'^nost certain to lead to a npjrle.t of the stn.lv of the l...-al ei'ivironment
environment as a type of whole life, which is found so valnahle in ..iir present elemen-

U
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'."> .lun.lu,,,. |„, ,M„n,,...,n ,..,r,.„nl> .u^. ,|,at rt,.. .I„i,l «,lluitH- u. « -,„„„...,..„.., «ay to ,),.. ohM.rw,.ion ,.f l,i. M.rr.,u,Hl,n.< ,1....

rr >-''''•''
V* '''''' '^ -.-..„, I,.. ,i„ia,,„.....n,s.. :,:

.1. .. ... .on,,. al.,„. h,.u...r. ,(,.• a,Ml,„r h.n n,„ ,„a,l.. H-ar: l'„r ,n

"'•" "" •> I'l ";".n Inn.. Ins aM-Mt,..,,
, s,„., iailv ,luv.|,.,|. i„ .„..!.., t„

tiMii uimI ..ii-:;..mi..ii for fiirti, i stinK.
n..mi,i

-;-. !...: Ma.,. nul...,.,nl,l-s ..,,,,,.anon-,,,. .,.,,!,..,J,; ^^t^^

•;'-'l'--.n,> Ma,v..t^.,lM..a.,,,,, ,l,a, il,....,nl,|% „H..,v-MM ,l,,.;i ,1

:'"'; ^'''•"-l;';-l--,l„,',l„. ,„.,„. .a„,l.,.a„„„r,.,lJ:„ I.

ot 11,. (hill il„. supononiv of >ii„,uhu,o„. ,.r„,...,.,i,,,. fr,,,,. „|,,,„, ..„„„::.
a.Hl ac.,vu,..s ..|,u.l, ,,os„.,s l-o,. I„„. a .„.ial 'i.,.,.i,.a,.,;. n

' " ^

;•
n,or. ,,ar.i..ula>'ly m,,,,,. of ,|,.. o,-,.,.pal„,„s n^'^'t^Lun

w.'ll luT.. to (.\aii'' ,.. iiior.. nan I, •1,1,,,. I,- ., ^nis ;,,„i

win.,,.,...,,i,,,,..,,.f....,.Ki,.,..,a,.,..,.-a.,,,,..^

'-1- l„ tin. K,>„l,.r;-a,-i..„ (;if,> ,1,,. ..l„l,l ,|i,M.ov,.,., ,„ .v,„1h,1„. foro,"N ox ,,al ..nvn-o„„„.,„ ,,,,,1 th„. ,o„„e,ls i„ a„ intell,.'e,H wav .!,..
o,,e,vl..u,.,.|,l ,.,.,,, n,.,Hn,,bje,.t. nbo,., hi,-.:, l,.,..vl„,,i.., •,,,,, "^^

III 11, Ills 0|.|il-

,,,

""'""in,- ;, ,ul,.,.. a .•a,„ll,.. a roll..r. ,„ a rolli„..-,,iM 1?

!;;;;;:;':';;,';'"'''''•. ^'^'-^ "^'"""'"" •" '''^ "i'i.n...ia.io„ of",i„'.:. ;::„;:,;,

lif. ol In. o!,,|..c ,v.. ^ori.l. When, for in.ta,„.«. the ohiM „,..,.f. th.,

:tv' ''",•;; ''"'''"'^ " -"""^"•'i- '•.i.i,.., ;:',!.,;::
.. . u, wl,,..h ho ,„ay .Innv or place piH„,v-. ,„. a -,-,v,.„ u„|i „,„H,

"' ".'^ >liH.|.l_.>b„.Hs. .Vs an o„t.,-o„-,h f,.o,„ ,|,„ ,.,..,.,,i„„, ,,„ ,,„,„i„.iiislinct may. by iho law of s,,ri,.

1,011

i.il iiil,.|-i>r,.fation, Mi-tr,.st f,ii-ih..r ..|al„.r
s rcpn-sontin- ihe ..oni.no,, ol,j..,.is wUh «hi.w for r.v.,,.,,.!,. t, • 1

•" "HI, 11 III. IS siirroiir,. ,.,
,

• '
(x.nnpl<.. tl„. w,n,lou-. ,„<.„„... la!,!,.. t..,„. ,.,,.. J,, ,|i „„„, „,,,,.

'
'>M>. .,on.ov..,.. tl,o ci„l,l ,s i,il,.„s,.|y i„,„,,..,..,,. ,,„.,. ,„„,, ,,i, ,„„„,"I.I l„.s han.ls an. hnsy ,nM„,. ..prossion ,o his „«„ ..,vatio„s
'I li^i^ l-'M s....n in 11,.. .c.„s,. ,.M,,,.ises ,ha, a chihl ,„av ..,.„,.-

,

'" '";.
••""""•f "'"' 'I'" -'M..wha, n„.anin..!,..s ,ns,.u .U,

':'-<"]> '•'

- -.1 no jons as sq.,an. an,! ,r,an.l... In o,.,- -ons.nn.tiv,. i..ss,.„s

"""•^
"' /!'• "tluT ha,Hl ,h.. pup,l vvill perhaps pro,. ...

1 .„ nons,n...t fr„ n
..'

>. -r.. pap..r a trian.ular .•all.pock..t. thus oStainin. notion- ., , -i!loinis in connection with ,.,,„..t,.,„.t:,-,, .,
-j

nH'^r. in a-wiiion to ^ivi,,. si^niii-a,,; to "tho'niati;;.,,;;;;:;! f'!;;;;-la
>. n<.o,.,ato.l hv the cinhl in an in.a.inative wav uith hoth i.;Iionic 1,1,.. and w I. till' s,.as,,n of tiir

Ih Ins
y<>ar, as \vli,.n he c-onstriuts the
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•1-
;.Y'

< I.MMMu.- ,.r l„,!l„ln; ,.r,.«,.„l f,„ ., „H.u,l,.r „f I,,- fnm.lv
I «ill l». n„i,.,l ,„ ||„- r,.;r„nl that ll,,- ,„...., hm:.'I.-< .umI (ix..,| .hnnuti-r
"' "", '

""'-
' ' '" "'" ^'" ^'•^|... ..iMMiMMi.. II ,,„.mI.I..

";•'";'"';";•"- "'"' 'l'- '""". .n.l H„. ^,n „„,„. „r 11,.. v,.„r
wlMrh H.hl -u iMiMl, inl-r..,! ,iM.| iri.,ii;ih;in.-i, |,. || ,„tr„.ln ..im,,,.
"""- "' ">ii' Kiihl.TiMi-rii aiicl |.nni.iu -nnl.-.

Ill n MMiiUi- u,i^ Ih. ,h,l,l M,|| , , ,|i,. .,|u;nv MINI III,. .,I,I„„.'

'" ;"; ""'-i-'Hi r ,i,„ .,„,,i' i,.„. ,1,., „,,|„„^, ,„ ,,„, ,,,^,,,1^ ,_^^;
""• III" inl„. ,„ ..„„-ln,rl,„;; ,|„. I,„x „,ih li.l. A- \>- llni- |.r.MTr,i. w.lj,"
-u.li .oM-lnMl,.,,,. M- ll.,. |,„ii.... Ii,v,,l,„.,.. |„1,|.. „„1 r„,„,i„,,. .I.mI
-i.rm.r l.n.rUl, ...n.lv l„.x, mimv-Lm-Im.I. ...nl (,,.}. ..|..., !,.. „ ,,.,,.1.,.,.'

:''"''"' ^';"'"'' "'"'i' I I '" ""• l-i'.r" • ^^.n„„- ,Mnll„.„,nn,nl
l..rms .•,n,l .Ihm-iih,,,,.. .,„! ,- „, ,|„. ,„,„.. ii „u;„Mn;r „, m-....-,.,
":'"'•'' '';"'" I"- ^^i"'!" I'l" miMv.t>. Ilni. nir,.r.iin;:

....i... f,.,. ,„ ,„„
""";""' -"t-'^-i^"'!. ll mnv ,.!-„ I„. n,,ih,..| ||,;,| ||„,.,. ,„ ,,,,,„|,„m.
HI <.ll,.r,liM- rnv „h,_v i„ -„u',...|,„„ rcilly -i^,. a lu-lt,.,' iM,.a,w f.,r ,|,.v..I-

"'","-'""''"'''- ^ii'l'M.liiiililvth;,,, ,„ul,| |.„<sil,lv 1... f,.iin,l in tl.,. ,|.,. of
Mhli (IX...I inal.naU n. ll,,,.,. „r ili- M ..„n ..x..,,,-.-,. -I'l,,, ..--ulN
',''"","" ''"' """ '""' ''•''".I l-liii-- nl- ll nMM„i,v,. ,„•„,.„..
"'' '"'" ""ii|'l"-''l in '-iMfrl. „tlu.r ,,l,a-... s,,,!, a- ,„l.,„r an,| r„nn in
' "'""• '''• '"•': ''• i''i'i I" III.' it,,iiM,i,iai i.i-i,. ,,r i!„. ,.|,,i,i n„.

'"*' ''"' """ "" "''.i"'l~ I'"—" ' piM.,- a,„| ,n,.,,iin,,' M. ll,.. ..1,,|,|\
^I'liial ..MM...,,,,,,..,,!, .MHM., ,|„.M, i„ stiniulalr lij> ima-inali,,,, il,r„.i.'l.
"" '"""' sii--,.<| -. i!„.i i„v...|il ill n-lali,.ri I,, iji..ir ,,,, iai „s,.s.

'" '''^'' iii^iiiii''i' ill 111'. M.»iMi;- aihl u,.aMii- ,-x,t,.|.,.. ,,r ij„. K,,, ,.,..

-'"'"•" "'"' !" "> "'••"l''^- ll"' --liiM hMiiiii- ^'ra.l..,| -iiniuli „f ,,.l,Mr.
I'Tiii^. an,

I
iniinlicr>. c.inl.ii,,.,! «ii|, h„liri,l,wl Inrml,,,,, in ||, HriUn"'

<.l sif,',HlK.aiil (.l.j..,N. |.-,„. j„ ,.,„iMrM,ii.i.,,' sii,|, r,„i„. a- ih,. Ii„„.."
!"«'•>. sli.iM.Jsim.io. iVani,.. ,.„... ,1„, ,„,„.,.., j. .„.,„ , „„ „| ,,.„j n,,,,,..;
"Iiirli -ivatly appeals i., ih,. n,M.j,Kii„,„ „f .|„, ,i„|,i. „iiilo hi, in-
'liw.hialiiy IhmIs ample s.o|„. tjinnif;!, M,,. jmssiMo variaiions in rarrvin-
'"", "''• l"''"''^^-

''"'''^
» I I -l-'ii'll-^ :ini,.,| ,„ „l,<,.niM,/ ,1,:

iii'livMliial la-l,., ,li.-,.lavt.l i,v tl,.. diii.ln.n in ^^.^^ur^ a hunW C.r
a lianic.

Ill ii-in- 111,. l„nl,l„i, inal..rial> ,,| lii,. Kni,],.,--., l.-n als„. th,'
fliiM. in a.l.lili,,n I,, „l.iaiiiiti- ,, ,|iin.,.,.,ii ,al |„.,.,v|,ii„n „r .M'a,l,.,l
Htinnili „l \an,Mi> Imn,. „ih! Hi„a.nsi,.ns. f:iv,.< fr,.,. sn,|H. t<. Iin
nuliVMlualily in ,-,,ii.sini,tiiijr siirnillcanl foriiis of litV ami l.oanlv in
a,_v,n,lan,v with his own ta>!,.<. This in.liM,hiaIiiv ,„,.aiis aUo nnidi
opiiortunily l'„r suj:,!r,-sii(,n ami iina.!.'i nation on th,. pari ,,f tiic .hihl
\)h,.n on ih,. oih,.r ha.,,' th.. rhihl loan..- thes,. forms fro,,, th.^ n.on-
hx,.,l ,.x..i.,is,.s uith insets, ihi- fr,... ,,h,v of his ..onMriicIiv.. aclisit-
IS n..,,.ssarily .•liniiiial..,!. \|,|i,„i;;h. lh..r.>foiv. th.. ..uliior .laiins „-
.Ini.l.iality a> a .iislin,-tiv,. .•haia,..,.risti,- of such .•v,.i.i.isf.s. w,> fi,„i ,„
ivalily ilial ^vniiin,. imiiv i,lualit v as ,lis,,|,,y,.,l in ., ,.„nstnutivp p.'ocvss
i.Oar-..|y sa,rili,-,.,| m th,. ,.\,.nis,.s with ,i:....metri(. inspfs for tlio sake
.' a;;;.. .,;;;. .liii/li ..mi sfii-i iirri.ciion.

^:,,^r„,.,ur W,. Ian., alroa ly „ote,| in .onnootnm will, th.. .liseriinination of
foloiirs, th,. -,.i,i..what iii,.aiiinjrh.ss .•|,ai-aci,.r ..( tho .timuhit m.'
mal,. rials of tl„. sense ..xei-eises. In oi,r own eoh.iir o\e,-.iscs, o„ the



mj^j^.^mm^^JMai^f :fv

Tni; \|u\ ||:,>>n|;| \|||||,,|.

"::::/t:;::;:?;;:^::;:-;;;;' .::'••;'
---

'• ,^

-:::'
;;;;;l

i>r lillMli;; |1„. ,-,,,| ;,,„

,

•, '"i"Hl. M,.,,.. |„ „|,|,|„,„ ,„ ,.w„,,.|,.
, ,

,

"'""-''"'•''"""•"''I "' ^''"-n .-> M.n,ii i.,.„, n, ;,;^,
III "iir iKiiiiri' lr,„,|i, ,,|„, ,1,,, , |,,| I I , ,

'

,

'"'

;:::::l:r^;^r'''^ •'''';•'''•
-'•i^.

-"

.-

M„„ui,u„„. ,.,.,;. ir.,;'r
,'" "*'/:'"' " ' '"• '"-'"

• ""• ""' '"'""• ^""1
' ' -M.iv .,1 l„nl- ,.r r„,„:

iii.l>

"""'' "''""r Tl,r„,„.|, ,„..-,.
,

:,r;::::;:; ;;,:;:;;::;; ;;;; -•-;- -' - -:!'

- ' "-™i^.:*;'"'^wt; ,,''•' '"'"

iM.iiii> „( .ifliitrjirv .li(l;i,.ti
, 1 ,

'I' IIMti-liilU. |)f.

'""" ''^•''' !«'- in .-iMV iMn,|,.||i,„. ;,n,| ,|,:,u,

"::::',;::;-':::- ""-^^.n:i:';.::i;i!'"';;j':;irr

:;

"
::'t;::;:!;.?;;;irr::;r;:;:;,;:;.::,r

I

'"'"''^ <—M,u- ,„„l ,,„r,M,s,.r„l ..MMvi-.s „„tl„.,.,'
I lit' [

"
''': -"''^iiv ,,r ii„. ,.|,,i,i ,, ,,, ,|„.

I'inW, ill wliiril

I'll'' 'I'llc .|||V,|,.,| t,, Ij„.

."'::.''.:;;:i;r;;::!':r;,:'::;:;r- '";;-; -^ k^ «....»

;;;;„":::;;
-'-; ^i--..-::^i:"t'::r,,:r!:;M'::;;^SiS

•I
I ,".„;:,;";;:;: "•'" "'; " "

|,,,,,,i ,„.,|. ,

' '

"'• "I' ""ii.'—on iiiahTiii - ,,.| il I,,,,.

"1^^;
:^^^^^

'" -<'- 1'.

r .

""" '" '" >""i>'"lK.t n„.nniML'le>- nn.l i„iivL„,.,l ._.,
lil'' MOI M, n -cll-r I'MM-ciscs III!.! lln.il- Mil

iii'l iiiir.'hiii'il |in„, ->,•-

'""' i'l'i'ii'iiiMl npplieali.in.

"n tbo ofhor hn.n-K it !.•!- !,,.,

ir >l|ll-|.(|ll(.|lt >|ll.ll|;lll..|l||>

I ij ji.i.. I...,,.. jr„li. 1 , .

','.. V " '^'' '.• '"•'iny or our ulncators that r ..s-ibi.'the tini^iil,,,, I-,., .„ ,1 I-- 1

•
• "' '"" '-""i-ators that r..-*-ibi.>

' ^'l^n,p,. ^\UU. the oxorciscK of (l,o Kin,l.r.ar„; -,1 ,/l i
.M'-^-h

i'"i iiioii (It tile (iliiect-! aiif] nctiv tir.^; r.f i,;. i-J .iiiii ai initios ot his siuTOiinflii.jjs, noverthe-



is
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less when en.enn. u,.o,. ,|,e ,„ore lor.nal «„rk of tl.o prunarv gnulc.
'

("His too ol..„ a .^.,' iMMwcTM 11,. pro,rss..s us...| i„ ,.a.l. I

.M UMs sinna t„ tl... alun. possessing, ,„ , „,„,,.,„,,|, ,,,.,,^,. „
fn... sens.. .iKrcvntnUions of |ho Montessori cxereisc conl,] le .ondu.'tcl u, .o„n..,.non will, ,|,„ „.ho!o life ol,jo<ts a.ni a,t,vitiL of I

":: r^:'': : V''"''r;''''';
''"""^^'"' ''^'"""' -""'' •- -tai^i

'"'';,''"' "'";''' -^"ll ^-'.v h,s surroun.linus fro,,, .ho no,-,,,.! analvti.

•nscMtahoM ol ,n(,.r,.si,n,,r f.nns of lif,. „„l h.auiv. „,i.ht h,> ,„a,|„ ,„

Sl•^tM Miv

'I iio foilowin''' i--

f,„. ,1

' -""•""•.V of tho I),. Mont,.s-ori-s ar-nnicntfo-jH. s..nso oxon.,s..s. an.l also of ,h. on„cisn,s of ,ho writor;; X
uJ;f7,r'l' '"f""'

'" "'" ^'"'"l"'^''"'^' I'f'' throu^jh a divert

10 iiic caucahon of the senses.

>. Inasmnrh as i,„lin.lw,l derelopmeni ,h;>en./s u/mn a .no,,tanrons n>nslen, h,j „r i,„Ueu,nal of opposing 'forces, , l^Z
'

A-; sr„srs „n>sl ro.„r ,l,ro,,,l, ,l,rir free eserrise .on stV'olenois. or nn.sl prorre, ,,,, n,e ,nrll,o,l of .U,toJ„ralion
'

•^. I he senses are eduealed when the ehihJ is able to pereeire differenres ,« ,..,/.,; .,/„,.// independent of the e.ereise of JoZpLIhonghl processes ns inrotred in ordinar, ohserration
^

'>
/he sense e,rreise. therefore, is to In: conducted ..oleln from

ad ZiTt "'
";'"'"" ""'-'''"'•""""

''.'/ '""""^- of graded St Ziand .should I>e sunple and ohjecli-^ in character

Vared dula.rUc nuUenal.. fron. ninch all social si^inificance Lliniated.

riilTKISMs

rath!rl'''',;"n",')
'" """'''"\""'

" ""'" I''-'-'"' mrlronment hutralhn a onalh^ laden one: and must, therefore, interpret it not n,ereluthrough he senses hat t.roaah fcelino. tl,.„„,f, ,„,? ^ ,,,•„„

'""^'""

-. //-. attcnpt to edncale the senses Indr, cndmlh, of the ac.ni.i(on of ,no,eled,e,s i,n possible
. and rets upon a falsi l. .'j j,to the nature of knon-lrdge. '

M III III I'll I I Ml III III !! IIHI^II
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I

a. .1 true fducatiim of ll,,. sr,,^r< llwrpf..^.. . i , ,

n >nu.l ,on,e fro,,, an ade,uate intrrrreMion In, ^A^l' ,
;.

""./ < "nl.l u,rohr not onl„ t/,r sn,sr. ,,n>„rr Inl „lj I

'

'""n,jl,l ,,n>,rssvs an,/ „dr,innl,
' '

"" ''"''"'''
niiiliir r.r/irrssiii/i.

K.\i:i{(lsis i-uif 'ri:\<||IN(i Willi I \(; AM> lt'i:AI)|\(i

<»tio of tlio most iiitoiv.-tinf,' fuaturos of tli,^ ^v^tcn, k fl, , ,i
•

;..te,„p, to relate the .liilani.. i^sorn.. ,,ir.. ,.. .i , 'V; ;

^

^;;';

'

.OS. ... in „„. ,.,ac.l,in. „r .....liii, an,l .nti,,,. TlJX^ti^

.,,. i I i I 1

t' 1
1

J III
]

I It H (
I ' >

I < 1 1 I ) '<
I 1 1 'I I <• n

;l;;::il;^:-;,:;:.t;:;':;:^\,;:,,-;:r^,, ;
-.'^

!;:i'T,;:"— ''^IT'^
'" ...".'.m;. :::'.:;;;::;„;:;:":::;:;

UKl till" icsulls of (Ins i.n»rss to readiiii:.
It wo,.l,l 1„. iinpossil.U. uitliin tlw limits of tli,. ,„•,<.„( tiviti.o t,,pve an a,le,,„at.. ,],.oriplion of tl,o mat.nals ami ,„„,!... ,1, V ,

_1H-M COIIMlll ^

^ .^^

I" .los,.r,l.iM;: il„. M,..|l„„i an.l , |„l,„.|„- mahT,.! ,,.
tlio l.rst sia-,.s ol 111,. ,„,.,.., ,|,„ ,,„ ,,,,.

Si'iisi' exfi-
ciHfS ;(H a
I'lisls I'lir

III.. StlllH.I
nrls

'I .hiriii,.- "iintrol of
h« penrll

rUANC GEOMETRICAL
INSETS MADE IN METAL

" The child first takes
the metal frainc, places
it upon a sheet of white
paper,' and with a col-
oured pencil draws
around the cciitour of
the empty centre,"

" He now places upon
the figure whicli ll,. 111,,,.

iielf has drawn, the
metal inset. His next
.'let is to follow the con-
tour of the inset with
a pencil of a differ-
ent colour. LittiiiK the
"letal piece, he s,.,.g the
lii;un> reproduced upon
tho paper, in two col-
ours. Here, for the first
time, is born the con-
"cpt of the Keometric
fiKure."

Metal iiisct,s used in teathinit » riling

U'lioi, llieaiillior ..tales ,l,a, i,, ,1... eh.M, wl,„ has I „ ,„.,,.„„,„.

>o mat of nercon ion. Knt t„ „,.„ i.
' "ii'uoiito that of perception.

'

Hut. to procpH
;

t a'<F=#r:wir'«A2i'?ri;:
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Hirst step in writinir

tJon;ftl:;r,;:;|:;^-,'^;^<^;-K Which ^Ji-tly ...vpan. for ,ho forn^a-
the insf rumont of writinR With a rn nnr h ^ n'*' "/^. "'"^ "'anlpulation of
as .he pen i. he,. i„ .r^in^^^.^t^K' ^^If ^h^^ulilZr^

03 »»^

^iZffE^

Alphabet boxes

-la.-^^-'^^--
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After tliu child lin. Invn 1,m|

• 'll'l'l 'In,.. Mlrh III.

lIlC CNl'l-ci,,. i< iliii.

IIIOIIMI,.,! ll|,„l, ,|,rk ..•inl
ll-;lil-ro|,,iir,.,| >,ilhl|,i,|„.,''°l«

'"":''. " i''"""ijr
i- r.,, ,1m, |,„,,',„',

'
'"""•'

"•"t1,,";:,S;:S™;:;s;::;.;:' F''"'^^^^shows ,ho lottcr to h. ch r nd 1 •w hi, r'''
'*'"''='""'« «'»'n tl... <iin.,tr,.s«

ShP must always bo raro f to „ml Lli^ h
^'' '""'" •"' •'''''•'"" ^''^-l^-

ing it by itself, as. for oxamp « ,' f ''
I 1"""" "' ""' <""-"'""• >•......(.

repoats n,e sound „e isoiaterit; and'^i,:;; :c::o;;;;;a;;;:;s";t :iti,Ti:;:'ui:':;'^""

'I'lif |)iissa,ijo from tlip alMivo pxorci^o. whi,), „rnvi,i r .1

""i"n Mnd na.Mi.iirof 11,. ],.,t..r> i„ ,|,.| r ,

'
' "'" '•'""--

^v,„.,i

lis follows-
<olni„,.|||,,n i^ ,|,.„.|.il„„l''omposiii..n

p.ac:tefr'^,^X'S"bor;^s.r;.?';>r'^""^ i""
""'—-«

-

which he knows. Tho direotr.ss nrnn.
"""'" "'"' "'" fonsoTiants

examp^^ niama.- br n% out tho SOI""' "^ '^^^^
''"' ''""'"'''

" '"""• ^'""

the sounds a number o? tiZs Aln/ost al v. •s%h,. li',?;

""^''"""y' '-'""'"
Rive movement seizes an m anrt X L V.

" *'" '""^ ""'' "'th an ir.ipul-

repeats • ma-ma.' The el Id seh c he
"""!'

V'"
''""" '^•"' •'''•.".re..

then composes the other «v lab ^ VA" easi'lV'"'!,,'?''';';'''
" r'" ""^ '"• '"'

which he has composed is not so ensv n'.le^i >

''

'''^"'"r
"^ ^'"' ^"''^

reading It after a ,-,w,n» ,ff,7 in ?h?«\
""'''>;"• lif- generally succeeds in

read, and reading the word with him on/'. "'"'
V'"

^''"''' '"•«'"« "i"' '"

distinctly »<«»,«„,"»,)). ' "' "''"'•^^' '»'""-^'* pronouncing very

The important prineiplo u,„lerlvin,,^ the.se vnrions sIm^.k wihe m.o. ,,, , ,„, ,^,,„,,^,^^ ^,^ ,,_,^^ ^^ ^^^^ ehihrienrn th

w.
,1 u.,.o,nnt,on ts ronlly ,„ eottuno,, use a,no„. our primary ie.eh

^ .> see,, ,n o,,,- trne,,.;, exereiso. e,e. The ,listi„^„i hi„.^ IV,,,, re w'the Mo.Uesson .Method m.y, howeM.-. he M.led Ms follow.-
1.

'
Ho wntmjr is hnsed „po„ earlier ,n„set,hu- a„d visual ex..,-eises- Ui-itiiip precedes word reeoirnitioii

thjl:
^^'""' '•f''"?"ition is approa;!,..] hy the n,e,i,od of pho.ir .,,„.

The lirst of these aspects. a!tl,o„d, it involves a ,„„el, more e'nhorate

" neh wtll no
. ,„ appeal to onr prin,a,-y teachers. \\t least it .LJan

at once i„,.,,iint,-

lnKe.s

it is in <renei-a! u.se amoncr us. has not ,,.,.;„- ..e-i> -,1, „„-.f.i-- •- ,

ated. The seeond nn.l third phases of ,he Method, however, are likelyto he ohjeeted to hy the scientific ed„eat(,r.
"

the f^'; Jf""*''-^'"':''

-'"'' •"= '' '•'"-"' '•'"• '^-"'•I'ini: writ,,,? l„.fore readiuRh fact hat wr.„n,, n.atnrallv .u-ecdes ,.e.din,. and. further, that U^^^^ZTu..ar of eompos,t,on .should precede h,,.ical readinjr. Under thi. head she^^^;;^ .
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(b) Making «,„rds with cardboard scrtpt
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aneous. Contrary to the usually a ..m. i . .

'?' "''""''•"ly .•ontf-mp,,,-.
• Before the child can uml 'rstan, '^ "^ ""*^ P''^''"'"''« reaUlns '•

must be established in hlw Befwe /k ,,«^''-' /' ''™'''' ""' '"«'"' 'n"«<'aKe
how to read the sense, of a book hen icH," '" *'"" ""' ^'""^' '"'1
between knowins how to pronoume « «,. .

"'""" "i^'a'"" that exists
•• Kxperienee has shown us fCn

' ^"'' ''"^' '" "'ak" a spe,.ch
"

ing, as writin. preceded th" readi,;^ ^Hr^^lZ"'""' "''"''"' '°«"^^' •^''''•

"> "'• lH>,.v .,nh , . 7 ,;;;'"
" """'' "- P-ooss l. .Jevelopcl

Epoch Tl rv * .M ts ru. . M '"";'" "'" "'''"^'""-
' "'" <"''"'•'.

the dull .r ,.,vi ;; : i;: • ; T"'"" " ^"" " ^''<' --• ^-
a«iuisn„.n .,f know Xe ""^ '/Vr "\ " '?'" •^'"^* '"'^ '" '^^

fiiHl in it a means of „n^ * i

"' '" ^'"^ ^''""•.^- ''^ ^l.at wo mav

beticai for,,, „. h ^.n"^,;-^/", ? '""'"'i
""^ '" " •''-><' ^o ,ivo alp!,a-

ol'tain tho .,orv o„ o7,hn ,? in
" "/" ^^' ''*' ""'•-' "^ '"'"'•''^ ^^

no .lo.,l.,. ohiee, .t t n w r
''"'•

^
'- ^^°"'*^^""' ^^'^''''l '---

s,:;i::::;::;ir!::;:i:r;r'^^'-—

-

yr ' "'•l^^tT* ,S in no Set,S(' Iiereccnrv

in .!» ».»..„. ..r ,;::„ r^n ';;;::,";,""'"•" """"•"»"
important it „i„st he UrZ ,

ytlionirj, tlie niiiscular sense is

««"ses. ,,. ,l,e' worki, ; ^^^V;,
n-nn„e,„lv tl. i,„elle..t.,.,

«'ho Iparn. „„i„|v tl.n,,,.}, the eve „„1 ,h ,' ''^ " '''"''^

of M,n..ul.,. ^li.,.ri,ninati;n
^ '" ''''"'"^ "'^'' ''' "^'^"'""ont

ietter'vr';;l;:;'le;o:Sio!" 7''i'''
"^ ^^^^'"^'^ ^'-^ --"-^^ «^ ^'-•

synthesis. V.,w"'air :
'"

:;'r:r ''''™/''^ '"^'-' "^ P'-io "

ilM'S
I.T.'st In
i>rv most
tnr.il b;i8ls
r t> MchlnB

in teacliiiiLT uo,-il

th

results ,iiay

reeo<rnirion in Itah'an
10 iii,sf,'e„tific character of

syntliesis has heen found
phonetic alphabet ssiich ns EnHisI

most ina,ie(|i,ate in (t

Mmvo lioen achiove.l hy this nietho.!
we know, quite inclependently of

ic

iroiv
nth.^llc
.'I, Kill ob-
'•tionibl*

Method of to

school

iich

purely synthetic method, that phon
"

* ~
" "le case of aji iinperfectiv
reason alone the Montessori

F

Is. It

n? readin-r conid not he followed in K,,^'
appears certain. „i ver. f ro,ii the extvrier

•h-siieakin;:

___^ ^^ )f the host

develoImen^o'fZ .^'crLd^77h/?^^,^^^
It Is assumed that a ehlirt shoo d In i^frn '

"""^ ^^' ^°"^ "' "^ advocates
regular order, all the stages "nvoivedfr^t^^^

any pro.ess. go through, in their
the race. ^ ^ involved in the development of the process in

w^Bki:smtirigpVii'SKiW:d9mam^hi iK£i^
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vesHri -- "'^' "l'"vo- M,i„n..,| ..l.j....,i, M I
^. '"'"^;: "^

'"r"''"-
--I'-v. both

"""^;7;'--t'-^--.
.:;;;;? ill: m::;;;;;;;""^

•' ^"^'""^ '^••'•^ -^

nia^^t.ry of the 1.,,.',,
...s .on, .o ni

"'

' ' ^^'r''*'
"'^'"'"'' '" " I''"""''

^|H'.kin;, ,..a..h..r .o.n, ii

'^'""""'^-
'" "- ""v '1'- Kn^lish-

unknown. "" '""'^- ""«' •'"'" Hi.' know,, ,,,,1,0

bet. fhil.lron ui.h ns. it n J ,

""' '" ' '""^""•>- <''' ^'"^ "'pl"--
t -e pen.-il in fh. .o.rolaiion o^ t" ^^

win'
"'""" '^'':' '" ^'"^ -« »'

stru.^tive o,r..[,ations. Moreo , r .^^^
'' "*'"'•' '""' ^''° ''""-

of sin,We letters. h,„ th;wH ' r^/
::''^-^'

"r."'^
'^- ""* tho writing

•<"•.. he a ve,v natural .Hov;;.
"'""'-

'i'

"''"'•• "'"•''> -i"- tl'-o-

^i;;'";i;-->-i
i- i.s :;;;,;itr:;,;;;:!;;:''-"''''--''^-

-"
;bo p-"i^"=.:r:::.rr;;::;;;^'^ f

'-'-^""^ -'e„ on
ienchiwr of writinir sh.. sus- '

'"• ^" connection with the

'" '1'" ..n,..h-ah„so.l iM.hlicTohooT
' '""•'"*"' P^n^ary -teacher

•^srr"""""""""^'"-^'--^'">-avs-
ence wouM setfro's^V th'^t's'Ja^rUnV?''

'^^'•1""^ '" '•-'' -"-^ -ite expeH

rathe!"i:^:.S;l^/'>^
'^^^ ^^^^^"•"'^-'—

-
^l-e following will sound

-adjnfo'r ^-rs'w^l\^?^'y?,„l'^,-J,.^'»P=a. th. .a,„e constancy in thebooks they met with so many 'Z'Jm/words'-
''''"'" "'''"' «'°'^' '" 'he

f^W^'Z^
i

r.T,M''fcf.1K^«
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'" '
I'l". "•',. .,„„ .,„„;,„:.;;,: :.";

,"v"
" '' '' '"' "
I" III'

ri t.

wcakiioss wlii,.], ,,1'iMii
'"""-' '• \<'i> .on,. IS,. ill.iMnaio.i of a

"- niast,.n .„•
t . *;.;;

''^ .H.nv Kp.„.I. TlH.n, .hi..,, i. „,.,t

>>;-.-. of „,.. „,,,,,. ,.:,'; ':;;,"-""^
'v"^

'•""' '"""'--
almost ..i.rtain t.. ivn,' .l„«lv -i,,,! 1 . ,

' •""'l'l<'V muts. i,,. js

-•« "o »oM.l..r, ,1,,.,.,. or,
,

","'"': ';'"'•••• "'"" '-.^ -""-'- li

;-r-....^>.....o/,,:''i;ir;;::';:-

-,;:;•::;;;;:::;:::;::;
;;;-;;;;v-,,-

an<l th,.ir onl.narv nan.,.. I , ""o ? V''"
""'"•'--'""•^ "f •''.• letters

a week an,| ta, ^ .i^ , n'^" v \T
"'" ""

''i'""'

''''' "^ ''"'•' ""-
of throe M.o„,h^lH.

I I K "","'""'• *'""' '" "' "•"•^•^

ligenee any Je.son it ,1 I "" '•'-:';'-''l" "...n.v an.l i„„.l.

a.onraoytjfewor,]st
r ,,e„' rth l" """'v'^*""

"'"' '•'^"""^'^'''<'

ever, that this is,.hm.,irn.v, ,'""''" '^^ ""^' """''^ ^•^^•- ''"»-

an. t;- .;;';;r:i::t 'z;r''''^-
''"''"'''"^^^

siie states that " almost
years. an,l at fi\,. know I

informs us that

!iil the normal chil.

no speeial rule. Ii I <iiie (o'in,.,ti

It soiuetinies
1

K'"" to r.'a.l an, I .rite.

ren he.sin to writ;e at

Tn another, si

on

spontaneously presente.l tlieni:
an.l ,1,) not know how to rea.l

elv,'.

Th
tJiat in 1

trol

time, thereft

that

le real j>e,Ia^o(rical

»v write.

Ppfns that certain ehil.lren, not h
t.ir lh(v,. lessons, are I,.ft

lie

aving

peaee.

piinci lie. 1

ioarnin- to read an.l >vrite the child

pie. however. un(],.rlyin^ the .ine.stion

over the content of his alread
1.S securi

IS R...|ui

"'•0. as the ,hil,| ],as .|<.v,.|.,|h.,I

acquired e.xperienc

"g a svmholic con-".'''!!-\'"

permits a certain fre.nlom in the use of

IH'.I plivsioio;,n(allv
t

Cntil •uc'i

MiM.sterinK-
Kr.'iphli

" a iMiiiit

^.vml.olM

secured a sufficient 1

interest insT, I

y rich (iint.'iit o
>.vnil)ols. and until he has

'iinidy

le niiirht hotter he devot

experience to iii;ike | lese pn),-ess«'-

I 111..

It i.s not the child wl
neces.sarily hackward

-iirr„iiii,iin;:s. citii

lio starts

njT his attention to the whole life
•r 111 the lionit '• in the I\inderir
newhat late at these proee !ses who>n secuniiir an a.lerpnite mastery of ihe'^arts

trten.

IS

^?j<«^^';^''%^v3Ftifi
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Involvpd
In r<>adlnR

Order of
develop-
ment

How writ-
ing should
be Intro-
duced

'I'lu' al.(.v,. r,„.| |„., Mines v.TV .•vkI.-ih , „

"ft,.,' wr.tinjr. r,.M,r .g ,„v„lv,.s a. l.„ i

""^''" '^*''"^« "'•

, '',';:,: ;;:;"!
'"": "'•' " "*^::i:::::::::.-'

'"'

»•'""" Minimi ,o the soun.l he mn ' '" f""""^' '''""' »'"'

I'liis (ie.na.Hls a ready .on.n.l . ^T".
""""'' ""••"^''' "'<' "i-a-''.

;—^.ns With :lr:;;7iir:H : ;,;r'"v;;:,tV''^
'"^"^ ^'^-

l^«w m physiolocrical psvehol,„n- that unti
'

,

/,'
"" '"''"''''•"'

'1-ir eonnoetin. fibres L',ot'';''"''T """""'' '^'' »'•"""' °f

I' the i,Iea whieh i. most itri ^ h . ,

'""^ ^' ''"'""•^ "' '"''"> "'"* it

..va,e>, interest for 1 m^a^ ^ ,^ ^;;,:
!''' '^"

' "--^-- I—es the

"- »"nl sound, whic.h rej el t „ T ""'' '"'' '''^^'"•'>- ^^^'"•'"ted

''- si,ns nor the ;!:t;:;n ";
-.h Dr m'1" """ '"^'""^^ *"«

'i-st. are ,val elements j„,|,e.S;.
'• ^^^""^^-^-^o" «>">.s to te.^'-

'"'•'-»• "nni; fixS";- ,.:'"• ''^S--'^^.-"-i and idea i,

nn>re rational in teaehin' readin- fir- t

t-.Npenences, ,t seems
-"•.1 si.n with the sonnd ^^^ " T"""' ''"^ ^"""^" ^^'"''^

"'^' J-ocess of writin. is t„ 1 e i„ 1 ^

,

"''" "'"''^^^- ^^- "'^''•'f^'-e-

'l-at it should be in iir^.^.o.n-irt
'

, V "'•'"''• "'^ '^'''^ «t>ove,

should consist at fir n u ;"h"'"',""-^
''''' '''^ '" ''^''"li"^ and

'•orne in mind, m re, r ,S Jf
"^; '"'^ ^"''^ ^^"'•''•^- '^ ''^ ^" '>«

-prossin, one-sown tl,: j, t^I'^i^ ;; :,;
^^ 1 ""

T!
"' ^"'^'"" *"

I--'- -f association. To tl, w t n" t
""' " "" '^''"'""'^

'^ ^'^^'^

•1-e in the Children-s Hourwi 1 ? ^'""-yoar-old children, as is

--
.^

the acquired skill is, th^refo;;.;:!;: in;:^,.;:""^''^"'
'"^""^''"^

-'iroctress devoted some inrto "l '^
,

" ''''7^''' " Kindergarten

graphic si,ns. When J^l^/t!:::'! ^T'!!'^
'^'^'"^'"^-- -^'^ *J-

?rade, it was noticed that thev

P'.ipils took up
nev

tile work in the primary
er referred spontaneously to tlici
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|ircMiiii> aojiiaiiitiiiicf wiiii til, ..vtiilw.l^ 'n.,. > ,

;:;;;;:
"""'"-' '- "'... >.<.., „,-.:,;;::',;;':;.',,::;,:

Why tiK. author >h„iild ihink it nir..s«„rv lo «irn ,.,.,

emphasis par..,! in h.r ^
,' " "

'""'I"''"'-' '!"• -m.,,.'

find the sivi "on', ,, '''

V^':''''' '" ""- "•"• '"- 'i.^htly „,h

•if'it. Spinal moniior. r.ii-ht hf mad..
i.nv,.v..r of th.. ,.v,.ni ... „ith th- ten'
rmls or,,,,;.' stair for t..a.l,ini:nnMif.ra^
'I'Muptot-n 'nus,.ro,|shav..alr..a.lv
h«'.'n .l..s..nhe,l in .hs.ussin^r th.- ^i^ual
•r,vp.,o„ of h.M.Mh. I„ ,.xpl„nu

'

":;:.";::.:h:;ji;;:;'':;::-
"-

Is one; one, two; on,., mvo. hro .'

Itv

name „.e s,n«,e ro.s fr^, 1
^''^ X, ',';:

th. o„K..« acoordinK to tl„. total n, ml..;of the sections which each contains
HavinK mixed the rods upon a earn, t

to th.. chl d, has him count the s,.ctionsfor ..xample, 5. She then -^sks him to giv;her the one next in lenKth. H,. select,
t by hu njr. and thr 'lurrtrrls hnlhnn
•';•'/!/».* mo.rr Uyplnru,, thr ,n p,r

'

uLr' "'"'' """ "" ""•"""" '"' v.'

Afler the chihln.n hav,. thus l..arn..,l
'" """' tin; ro.ls by th,. ,nn„|„.rs ,h,.v
'••|'n's,.Mt. th,. ro.ls are furth.>r use.l in
'•''I'll,- eomh.nations of ,nn„her< „„
'"«^>'. Ihefonouin;,,

,
notations fro ,

Iho author will explain .some of tl •

to'ZI'^t,"'''/
exercise consists of tr- ,,.to put the shorter pieces together i' 1a way as to form tens. This m- h..companied by the comman,is " Take om."

lo eignt. take three and He'd :( fn -
,

take four and add it to six • Tho ',; r

7au;ht''tr*'''
"'"' gradually th: h ,d

nini^f *'"' """"^ technical languaee-nine plus one equals ten; eight plus twoequals ten, etc." ^ ' "

XutliMi' not
."."iHllTlt

V.Tli«>» III

I in. ration

^»;> *«. -'^^tw 1,
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AiiUiiir
iil'J.i Iw I,

I'llliM lr\

0VM\A8TK-8

••'-''-'''-":';:;;;'::'
,;!':,;;;r''r \r'

""- '''-''- " '-"•-

l'n»r ,1 r. f.-.r n
"" ""'•^'""'l-l- .in.. .11 .l,...|,,„„..n, -l,„ul,|

'r'-^-n;;:,[';:;!sr;:,r::;i;/;;;;!;'^^^
t.vi. ......

II !• .• .. .

• '"< t Nt ri i-c, >(.( |ir(nioiiii((>s i.;,'iiiii.;t

*>l' Mirli iitl rxrlii.,. s|i,. ,iiv.:

Innil« .if c..l||.,'liv.. ..\,.|V|

< 'IliMM

I'X.'Pi In..

lulll;il>|.

.n
'il.ill.in

<.iill\

-'•i..-iw„iv. 1,.. ...
'

'
r'';.*^'

^'""^''>' '"''"•"''' *"• ^^'i'"

J..n...i„„ « m M .'
: /"; "'";' "

^"'T'^"
'^ '"'"•' '' <""-

i^ ff'vntlv ..„h. ., r :
"" "" ""^ '""."M'.i.. It- ^nlu..

.4...in;^;r:;;;.,...i:;^,r;:;;:;;;-:;:jrj;:v

''-ii,„ with ,1,0 proMo,^ ^ :,,i, '"Vr ''7*r'-'
^'^'"'^^ "

'M..r.. i„t,.rferc.nco with , , l''"''"'
"'' '"*"''' ™*^''''"'' ""^^ ""

>rvn,na.t,V= willro, l ..

j'
'

".'^".'- .''i">- ;"^' i-"<lu(tu,:r Hass oxerci.es in

"le ),..„,,...] would fi;;;::oe;:i::;,'
' """'^- • '•''"'"••" -^ -^

n..v,.„.,,„. sp..akn,. of tlu. wo,k of o,... of 1,..,- ^L^Z^^!!!^J^ H-Ur
'

Valu- .If

musical
r;.;. ;iiH

iillows
:

'i^m: JM;. ...^uJFrJfi
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IfilnntlKti

On H liii^l:. -li>tli

lli-n of
of «Hi«ly|ii(C thi' I

m »lii. Uiu- urriiiiKi (I Xllllplr liiii,. ,1;

iniiKiiiliir lUDViMiiii
•fliiiiitlonal iIIh<'I|iIM with

'""""" f Ihf. ihytlrtii ItM. ir
iix Sh<> »ii>, uri'iul' -..-....1.1

Itllil) iff.it 111 Hiirli tniixlr

IIIIK Altll III,

II|M)I1 III,- . IIOlllll
y Kiir|)ilN.i) to (IU<-n

Ih'ir
KHiii wlg<|c.iii aitil art Ihionnh IU'lH Illlll IlK.V.Ill.'lllH, hiKl

lb. ft

II' r rhllilr.il. »li(
> ii> a N

.f 111.,

hail III. n

Bn<J hud 1,11 al "HI iinU,.r»ul hahit „. j,„ii|.|

ii.v.rihi I.MH, ih.'il 1,1 ih
|K>ntuti.'<iiis oriliTlfiK .if

ng.
H'l-'.'iM aii.l

r.'lai

It iiia\ li,' 11, .III, .,1 fiiiii

mil III nil

she h

i-ii- til

ii-i riia.l.'

"I' that, in tl

III!' .ll'U'lll|inil'l|| n|' , l|V il

lOieiiii. For slip shit

11 mipli.il .I.Minil ..r

aiitli<

mill

Hv,iliii..|lt of 'H' Kilhi
iiiiNiiii.ir ni

tak inp tlioe fvcrCISC*
iiM ll,,i„(,ili lil„rt

«'' III ri'iriiiil to tl

that 1

1

Iht law ..f iln-rli

iii.'hl-

iniirnt Ihroii'/li

111.' i„,
l,ll..l !.

li'V Im

'ii'litioii of til." chililrrn l.,.f..

./ In
• 1 wit

«"<• 1^ ...m|i.-lh..I i„ ,1,1,1 ,1,,,, ..,,,„^.
i^.^^i

l"""'ll - linl.Tilii; .if III

I j;rciit Hi<il,,ni .imi

Jlllll|i|||i; >llll

if I iliiTlv aii.l

Ml

I.V tlii.s I,

jiolltailrilv.

a 'fi'iMii-

'" "''iii.st iiiiiv.T-.il hahif of
""i'ii«'iilil V ii|M.ii III.. ,.|r,.,t IVl'lll'SS

if t

if'V.T. wlifii III,- am
If iiiii-ic ii|i,iii ni

I'T >|..'ak^ nf til,. i,|(I

ii-riilar

rlivthiii IS thcivliv ii.|.|..,l ,|,r,.,t
th" (.ir.., t of iimsic, sh,.

.'/"'' the Mii|iiilv. liiHar.J

'•""I'lliiialioii

11.. lie.. ..f til,, rhvtl III!

I.V to tl

Th.. fad. I

-iivs: It wil

I'llllll aiiil r,

If-O I

• Mttak

'In- >r..|lls 1.1 i|ii|,iy |!,;|,

M"vcin..|its: for. .^pciikiii.,' oC
'11 a -fiis.. (if i-livtl nil. ami

if Iwitl

'""'v.T. i< that ihvtiii

'iriliiiali' iii<i\|.|ii,.|||.

I "iir iiliv^nal an
or;j,iiiisMi arc iiili.'rit,.il

"III' |i-yr|iir nninr,

II III' iii(.asiir(.il in.iti.ii

Tl

1 i" a law ifhvo:

ham
rn(l..W(.il wil

ioiiioii<

iii>iiiiciu,. aits.

I.' I'i'llrv l\.. Mits

"I' i-li,vthiiiir ai-t lon^ M
«llirll end.

,f
l:l« ..I

<>w II- with i-oiiihincil

hot w«>(.n tl

I ! I'l"- «inih t.-iiiK to ,„.,„|,|,

.n.ii\..r. Ill,, iiins.iila r <n';rMtii<iii i«

•• Niinoiis |,art- of il,,. U,„u
niovo,.if.|,ts. .As a part, flion.fo,... ,if ,|„. ,i,

expoi-K.n.e. iimsnihir rlivthm is not
thoiiph its .l..\t.I(,|.„„.|it iiit

II.

I

•' nariiioiiiiiiis iiiov(.|ii,.nt

Ills" ill till. rat(> of their

•^.lopiiiciit of our M'sthoi
.'/"''" II- hv ..Menial rhvth

I-' ir this i(>iis(iii.

iiio\eiiients our |„..t n
nro (Hn.ful to see that
iiioveiii,.|it.s. iiiile|N.|i.l,.nt|

View..,! i„ fii,, |j,||, ,,,.

" iin i.stli.>tie juil-nieiit will he aiiled tl

-or.liiiiitin;; iim.sii.al rlivlli
III I'l

lili.'rs use Ih.. f

II.. en il.l

"riiier (iiilv a^ nn a

III \»itli iiiii.sptilnr

IVII

.eessiirv aiii)

have eolKcii.ii- niasterv of Ihi

Af oi, less,on III. 'ails \\li(.i) sh
'•••rtainly a h.-aiitiful /

,v ..I -tiiiiiiiaii.1,1 i|,riii,-h th,. rhvth, n ,i|'

•' iil>o\...^ on,. , anii.it hut v,oiiil,.r „|,„| ji,

<'\p,.riiii..iit, tliat -it wa-i

th

MVS of |[| aiio\.

another int.

niinipl, of ,„„. ni,.tlio,l.

•Jitl.lll sill its,.|f

I 111;,' il>|i..et of Ihi

111 conn, -et ion will

iiilhor". ih,.„i-v of iiiiiseiilnr ...lii-

*<|i.'<'ial ^'vnin.stic cvcrei
•.'."'« '

"''' '7"""'"' "'' ""^ -'I'ljoots of

"ornial stat.. thev sc,. n , 'I
'"''""'''^' "'"'•''''" '''' '" "

1 1
" ' "'•' •iiillior 1,1 rem re no so..,.;.,I i,., c

(Icvolopiiient ami sh.. cnn,, f .. 1

"^'I'lir' no >p,.eial type of

KuiiVr^rtrl,.,, an.l priinarv .rri,h- 1,„.
•", •"

',
'- ""^

connection with the sx'hool .a r 1, an 1 -, n " , 1

"'"''"''' ••'"""'"' '"
n'iioi n and t 10 niiiscular cxprcise.s connected

.l.j.-ils 1,,

s|i.'i.il Kyu\-
riristi.' ,^,.|-.

cISt-H

^



^ ^^-

60
'iiiK .\i.(\TKssorM Mi.niun

with tho (li(iu,.(

Aultiiir
nutkcK lit

•Uiepri..!,

which '"

p

'• niiii.riiil-.

f'p'irv fhc Wul.livn f.,r i)

|i''h a^. til., hull

.Votwilli.tatiiliMi;
I

I' i'\rTi|.(';

r hlT ni

ciscH for (K.rtiiiil

jrroiitid for intn.il

iitiH into i/i.'sc'hiMil f,

of (|cf(.,

J''' lllifl. }](,\U'\

"iiini: an. I Linnf friinu-!..

"f I'racti.ii! Iif,..'"

••r. to r.) rriiiil

"I'l fm«t
I'lnMivi,, 1.,.. M, ,„,,.,

:.'\lriiia*tic ctrr

cir I »• ii.(. I, f fi

V'y rcfl.'ci,.,! Ill, mill

»• ii-rniiil , hiM. Am. I I

tlV|.. Null
.1 i "'I- .-VlMTIff

"I ,in..ih.r uav f„uiuj a

viiina«ti.' a|i|>ar-

'"•TP, apiin, w,.

»"- III thi'

Kxi •|in..n

lllnci.;,!

.^.o«> a u.rso ,,r..,| „
"""'' f-I"-""- >• ...h,l, l,r, . hu,

"'•• hn. ,,rov,.|,.,| s,,..,
,

,"
"•'"'•"•'r"

^"'' ""• ' r limbs;

1)0 riiPntiono.lth,. tram,..,!,,,,' •.' ,.,
p""'?'" "f ^m, h ;.|.i,;,rai..s ,„av

'•i.-'in^r .h,.„- lower ii„ ',„,';/"" "*-'^';"" " "••'" """ "-

"rt::^,:-''
''•-'"'-- •-^. -;';;.:'::

:;-';;:i'::;;t;

alio,, fho „ , of r..„-onaM.! .^ ,.
' ,;'';;"'''

'"' '"'-''i-'^' l'"rn,f„l ,,.,

'
i..<iMi:n III ,.<j; I ,.ir|.| ,, v,.;(i,..- : i .

"PfH-ar. ,f tho... oth.T part, mav ,|,.^..|„„ f
'

. 7 " " '''''''^

0..t tV us. of sp,.,.,.' ,o,..,r ,
'

,"-'' ^'"" -.^""''-"- with-

,.ymn.„tl.., rhiMrrn-. FfoiN... ,,.,„ ir..,„-v
"^ '"'•'''''' t'"T.> ar,. „, „-,. i„ th-

Pr-ont no f.n.iin.- „hi,.l . „h? !1""
""''''''^'"

'''
'

''-"•-^'^•

p^^hnps. that ,h..v ...„',. "'7;;;:
""' ^" -7 "•^"•''••^^- --p*-

"^." in our ..lasso; r„r .|,.f..,., .„ -n
"""'"^'' ^"' ^"•"'Ml..lion ,„

Km 1,1 iM. .„ I'iM. n.M L,F,,

Types of
exercises

:

CleanlinesB

i" the Chil.lr..,,-; ir..u'.J no
'''>'-"'"' "^P-"-'"^- M'-o is

rion with Hu. ot. - , '

"';'"•""
^"f

"'^ -^^
'

'" i- ...i,n.c-

1ida..|i,. oTor,.:sp, ,i,„ .„. "' '"/'^:'^ ""^••^ ^'-"v than the purely

neP-] onlv ,v,>all ,1,,. ]„ 'V
/,,''''' ^

""''^*' ^'»'' '^"fi' ••^r.-is.v. one

ext.^nd fr..in ei,!, n ,„ . , r?"''""':''":;
"''"'^'^ '" —er mav

*he nnp and thi '„;',.l,.,o;,

'"""" '"'' —-inly ,.,„..,.. ,no]„din.

the ,uteiu,.,„ of rho pupil is ,!in...t!v ..allo.ffo
'

i'T^'^rr" ' V?"person and jjarronts- „.,rf!v i, .

", .''^"*^'[ ^" f'"' condition of his



Tin; Mo\T|.;>.s(»|;i MKTIKiM.
«!1

Tunics,

lul Childrt.1 Icarniiu I" lace and hutf.n
Ih) Butti.n and rihixin tram, .

..i^



^i^
'I'liK .Mo.\Ti;ss(»|;i MKTlioi,

<"iire of

' on\ ffs;i-
lion

(lieir Ii.uiils, clcjiii their iijiil^

poses iiecossarv funiit

int(

•IT" iiiid Hint
itse pnr-

•i. f'nro ol' the Rooni.- II

the funiitiire and
such pniclifiil e\

efe.

Miiitcrinl

cici-i-. ii- ihi-liiiir.

11(1 Id their hair, etc. Fur \]

erials are jm.viiled witjijii the seiiool.
''"' 'I"''''-'''! iiiv <-alie(| iip„ii to sec if

:'•''."'"•'''' ""''•'•'I'l- Thi. phaM. incln.Ies

ere. ihe

-ui-e|iini;-. ai-rnncii iiir the I'lirnitiir

;j. (

•hihl

I'lner-Mliiiii. -Al'iei- il

ri'll ha\e heeii hrnl|M-hl to at

II' i-(i(i|ii h.i- I'i'll set III

Pisps, tlie teacher iiiviK

tciltliill hy liieaiw ,,f

"I'Icr. ami the

a >eric< (it' ever-

iihintt snch ,opie< a. e U. j

•'"'" ""' "' ""--.-.. with her

.i.ochihire,,^'h:,,,a:
, ;:,,:::'';,:r';''r''^-

j'- '.i-e deveh,.

t- .losirahh. topi,: The e 7 '" ''"'""^ "'••"• "*"""""

Lir
''"'

-''^'•'^'•'•''•-•^''vm:-:::;;.^;-:;;^;!^

I'repara-
'ory to
I'ractica
Life

frcther eith.r L l-r.r I i

"-'' I"""' "''' •'>l>'licd to-

-0 1 d . e ; J";: :'":; -•";"' •""' '^"'*^"-- ^' •-">-•

fastener T ' ""• '"'"'^^ "'"' ".^•'•^- "'>• •Hiiomntielasidie.v I he accotnpaiivinir illn-t.-atl..... n." ...v.; ,,.
ilH'se artteh. a„d their pedn^o^ri..! pHrp.^e.

"^
"^ '"'''""



'I'lIK .\l<).\Ti;ssu|;| MKTiK.n

I.UIIcllCDIl. Alllltl

IllllC'lh

mi;r the

.11. T
•nilil III (|ir,.|.|

KT [iliii-c of juactic

H'M' CVCICJ.

'•"iliift will, ill tiic Cliil.l

lit'f '.vifh wliich tl

•ii''"",i;iii- III,. |i,|,.,|. ,1

- ((iii-^i^i. iiip

icn"s J

I

i'\iiiii|il(

Xt'l-

oiisi' is i!i(

l.iirii I M

iiiiljnr (iinis

!> Ii'ilrllili;;- ,,( i,,],

III

KlIII

ri'iisoii wliv the ('

f nr liiicit VC fdlc

iililnii\ II,

ii<|iii'iii.. ,.|<-. II,

|IIV|);|l-i||o- ,1,,. ,.||,|,

llolill

vciir- .,r In, liiv.

II

I!

iniiii ii„. iir„ ,,|-
, I,,., ,1,11,, ,,

lllr

^iiporsndp till

Ihi

lllill tllCV 111;

"II-'' III wiiicli llif.liil,!

•! fiililrlilKin i, ill, II I "CI ll|c;||

ri'ii liiiiild l„. ••
|^,.|

qiloh
'> ''"J".v f.' I lirjiltii Mini li,-iv,.

i'|il 111 \ l;

-'i^i'ii u iihin

"i'"ii- ilit'l, in nnliT

ilil ill

li'T Diiri u.irils :
'

I

III rwclliMii ili;:c.ii,,n
••

'I',

" '"''"'' '" I"""-' III" <;liil.|-s .K.v,.i„,„n,>n-I'-ii'lU II, n,.i,lil„i„rl„„i,U ul,i.,.,. M.i,|.i|.,!:, 11 r ""^•""'""•"'f'

'''"!;'M-^'ii.'t.-..iii.ii...niii.iM,v ; ^'-•^'•i-^

'' "'""> ill III,. (•I,il.|,vn\,.,„.,.si„„

il' |iniclir;|| |i|-,.- ''l-^' lii'.lul..

Ill hiim-s
rll-

t

""
<' I'ollowinjr from th,. s,.|i,.,

A. 31. ;t:on-i();()n Fnt,.., ,,,.,, Ci. , t

i'.'SL 1 :()().•' Ill, ii; ,1

,Mi,:
^ """"•

'" I"-"''"'il III". Ill- Mutiiiir ...|v. in

• III till' claiis tlii. icacliir
liitchiTs and bai^ins

• liildrcn to Irani -iui.kly to ,au,. ,ar;oMi;':;;!sH;,j:^''""'-««"
'"' >'-"^>^"^

noci'ssary In ,l,.aning a room \\ IT-ilV,?, '" T" "'" ''^""'"'
'>'>J'"'"^

All of this, wl,..„ 111. 'XuZ'n 1 ; 1 II n H f"^^
'"I'-^h-s. Httl,. brooms, .t,..

«.sts in ,110 I.r.parinK or h'Talil. ,.,:,';• ;;'Z7"'^'';'--'''^^
"f"' <•""

normiulatiir.., ,.|c
• ."iniieiiiK thf tabli' linen. IcarnInK i,s

ro.p;i' to s^r a^;^ wi;;;^^:!^,:",;;^; """
^""i^""--

""•- «""
'h.'ir napkins. ,.tr.). and to i", tlw. ^^ ,i

• '
^^
"'"'•" ">"'">«-" mot to soil

thMittloones. an. n?l"od o i.. sL, ;/^ '"""'> «' ''^««'. 't
to th,. fork and knife •• ^ """ ''"" •^" ''"^•^'' '"iUren. fxtindod

..:;f,::'::::',;;:::.:::;;::;i\;:-™i;;::;;:;;;-;-:;^
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the ch,ldro,.'s attention t e fa" t IL T t''' f 'T'"^^
'^^'^ ''-'^""

"how to wash their ears and o" wit gLa eat^' aZt '''"h'"?"-""^^^^18 cal ed to "the various unvf'. ^e /i u , .
'

''"" ^"^"' attention -f incet.-

Thev are furtl er told tZ nh^I^ i'!
^°,'^^' *'"'*' ^''^^' "^ washing."

"^•"'

and take an interest in theVr appea^re '^ Wh t''"'"*''
'^'^'"^'^^^^'^

instruction thus given hv tho ^ilnf .v. «^"' *^o^«^er, the direct

found so valuable!';;: e ^n'ol u^Sta'^d'whvlrS.
'
iJT''^'^'

"'^ ^^

impossible for the teacher to int^ZZ ^ ^°"'^ '^^ regarded &.i

exercises, without deJrov ,

' TlZ "'
f°

'''''?'''' ^° "'"''^ '^'^"^ti^

to these'exercises of p'a ta ,i e ^;" vT' ''/'/ ?''• '"^ '^^"^
author almost relents L he attitud tow-J ^"^fj^^'^'^'

that the

states that the teacher •' '//r./V !• ."^''"^^ incentives, for she

child who is clean » ''"'*"" ^'"' ''"^^ exclamations to a

Chihlren's Hou.e should sup;L?7rein ^>'o ptt^f"t^^^'^r—
"'-

of the wonderful results already achieved the author s'y':
^l-^l^'ngo-ses

forks and spoons and distribu e thim to the ifff.Tpnf",
"""' *•>« "^'^^^ and

holding as many as five water gla^l^s andfininvth'
'"*'^'?- ^^'"^ «=^"y fays

carrying big tureens fuii cf hoi 8oun Not « J„^=t if^.^°
^""^ '*We to table,

brol^en. not a drop of soup is spilled AH durTn^ ?h^
''

V^""'
"°' * ^'ass is

waiters watch the table assiduously uot a rhld^Pn, „,"*'?;'. """^trusive little
out being offered more; if ho is ready for Me n^^^ ^'* ^°"P »'**« ^"h-
carries oft his soup plate"; •• f we try to think of n°"'',^ f

'^^"«'' '"•'^'"y
adults, we are reminded of the phenomenon n^

Para lels iu the life of
humar heightening of the strenirth nf „ ? ' conversion, of the super-
stancy of mlssionfries, of the Xdi.le 0^^'' V^ T"'^''- °' the con-

rather the result of assiduous trainhlg tSt artll'lSl
""

a"'
°°^^

acquainted with child nature is fullv ^ wJrl ^f fi!
^ Physica

•
Any one

ge only p„. „ .,,. p.„,™„„,e .hk^S .Jo'^b, TZ.;''^Here, „t oour™ mil be f„„„d ,„ i„p„rt,„t ,„j Mseolfal ™, J
™ L

the fo™.,t,on of ph)„o.l h.biU-rcpelitta wilhonl v„ia"L
'"'

_V

^•^n£nnii*Mami*(/^^
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:f

^ cautions k.fon. n„u'lu,]in.
. mt ^ ,p-/ '"^" ''''^' ^''^ "'"^'

"ny n,arked intellcdual power or thJ l, ^
^ f "' "'" ""'"i""'^'"t "f

a m>v conception of the fTn iion o n„ ^ 7""^- '"^ '""^tifioation for
home. As a n.alter of f "Vsuoh T

"''"°" '" '•^'^""" ^o the
«tantly obtained by our uXTd s?

''"'
' ^ ^^'''' "^^ '•«*"^^ ^"•"-

chiJdren. Moreover, ."e a o d t s Tte 'T ""."^^^ ^'^'^^^'^ -'-
often possess, even when thev „ter"It? ^'f

'^•°""? ^^"'''-'>

as the above, which have be^n obHin! ?
' ^

.

'"'''' P''^'=*"'«l ha^^'ts

".other in the duties of theIL Thl "'if
''^'""'^^^^ ^ith the

it i« Hear that the ski 1 oCmoro '"'''l^'^ P^seworthy, but
sLould it be overlooked tb t the cbiM "'"'

r' *'"'" '""'"'^- ''^'*''"'--

primary grades arc given rt imilt ir" •

"" /^'''"'^^-^-ton and
oft of their wrap<- and fZl

'''"^'' '" ^''« P"tt'"^' on and
emphasized in cc^.nee ion thtrcZir^ t'!"'"^'^-^

"^'^ ^^'^-'^"v
other materials. ' '"'"'^'"'- "^ "'""• ^constructive and

workman can follow automaticallvJ.nl , T
"' ^^ '"^"^ ''''' ^''e trained

he will perform it m,>st sT is adonh fif t f'
' "'n'\'"

''^ «"'-tomed.
the duty when it is complicated H.; v,

'^'"^,'^""^'1 "Po" to perforn,

often fails, wasting mTd i^^^ Zf,""'\ l^'""
'°"'''"'^"«- ^'^- ^°«'

idealize the new conditio sSuS a faC ""^' ''^ '""'"''>• *"

of intelligent adjustment; for intelligent .^' ^'T' ""f^""'' '' '«^'^-

to idealize the process bv^hlh h!?^
a-ijus ment means an ability

i^'ing process, iLever Lid not «
' ^"'''"'"' '' '"^^'•- '^"'""^ 'deal-

obtained through repetition altlnlTP""-',"^""" ^'^'^"'^ «Ptit"<b-"

seem vonderful. B^ tZael^Zf , T""" °^ ^"^'' ^P"'*"^'*- '"«>'

t"de, have the con^ t Tcl ,1 ; L "' ^' '""^ P'^-^'^*'^'" «?*'-

such an intelligent Stive UflZZl ^'"^ ''^''''''^' «"d ''t is for

our school system largely stands
' P"""""' educational effort of

rhildtV's iwTIIrdTfbe""" P™^^-^^' ^-^^-'- «'-. that the

c".i'd of the prt^olT"; ,^ ttzr:; h
""

°i""^
^"^^^ ^- ^'-

critically the relative merUs of fhp !
' ^T^ ^° "^^''''^^ ">oro

the life of the young child
"penences of each, as they atfec.t

•IV' -
'.

Thk ChildrkVs TTonsK rer.u. Thk IIo.uk

TtSa^fon: ,

^" lamination of the processes bv whi.-h the ebll 1 ^- •

or becomes conscious of the 4.cial life ir 'V'.'V',
"^.''"'d participates in.

important forms of stimuH an"re.;po:;:
'"'' '' '"'^^ ^"" ^^'^ -™-'

sViU^il'tt'^'
.

'^^•^ "^^ i^ ^continually being stimulated bv b;« ,.1 • ,.
»o-ea.ie.. vironmcut, which includes both n^tZn, •'."'''''''' ^''"'^ 'C""

Since. moreover, be makes demnll n
"'anufnetured objects.

point of his social nTet if"t';an:'T''''^^f' ^^"^ '"« ^^--'

-0. see. th^ pedagoj:^ X^T'i;-^^''^ 'Z^'[
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To i„Z fT „'" "'7f""^^"^
hat the objective world possesses

h,f >

"; ' '"'"f"*' '"* """"tion: and the general .iffnifi™neethat u-.ll ;r.ve mofve for further interpretation. Tn the J" oMhenormal eh.h the Monte.sori type of exen-i...... ..«,1,1. th rof. o l,e nto better advantn^^e after he has beeon,e a.leqnntelv conVdo.V Vt.e«oe.aI s„n,fieanoe of hi., phv.^ieal environn.e'nt thro,,., "v oner.xper,e,,oe«. Here. al.<o i. i.. evident, a.s we have seen before tin tievalue of the exe.-c,.ses to the norn.nl ohil.l lies in their be
m"',, '

i^''cose, thonph .so,ne«-hat snbor.linate relation to the ordinary pre enta

s^etion.
^

"

'""'"• '"" "'""''^- '"'^" ••"""•^--' >•"
'^ Previons

The Thildren's Ho„se will, no doubt rlaini that nt len«f m t,,
case of the materials connected with the oxel^lll/t^pt ^^ j^/ J,^"?;:;!;--rn.shes ,o,,eral i^.vsi.al stinndi. whi.h will eonvev Jro soei ^^i -en':""-
fanre than those of the ordiu'irv homo Tf ,.,„ t

'
i ,, ,

^ ' ii„u.s,.

that the TTnn^n ,..;ii
"""""^ """"^- 'f "1114. no donht. he granted -mp.red

,nd,. nerJe 'i-'"

"'"'. '''^'''^'- '•'T'-osont the home environn.entun
, ,

perfe r.ond,t,ons. as „, the provisions for cleanliness, luncheon

oecnpafons v,Il fnrm.sh many physical stimuli .satnratin? the life ofhe average boy a.s he observes the various processes ^oin. on thereinthat are not to be fonnd in the practical exercises of the Chi r n"

he*;:"wh ""'"r"^'""'""-
«---lin,^l.v. is that there is no adeqna r "n

sC,ld noA r.r""'
'""'''""^ "'"• ^^"'•^^-' "^ '- pre-school a."should not be left completely to the care of the nome

v.-rnn ^'''l^'""-
';';"-"^'^'-- to direct stimulation from the physical en- '2) ""-an

ronment. the chdd within the home is continually receivin.^ stimnla-
""""'^'"""

-his motb^ To ""'""-"r r T""'^'^^'""
"'"• '"' h""^''" onvironment

^orm.tT 7' ^'^^^'•: .'^^"''-- "-•-^^'-T. etc These stimulationssoon r^ake demands upon h,m. which call for definite reactions on hisnnr th„s eadm. o conduct. Eor the Phildren's Hon^e. it will no

';;:• .,d :\'^^''i
"""' ''""" ''^-^'^-'"^ ^^ -^'^-^ -" ^^ i^^^"-

tTe ho Tv t ^''' r'^ ^'^' "^ '^' ^'"'^^^•^"'^ TTouse. than inthe hon This statement cannot, however, be accented. Tt must be

so^ot'onlv' . t,
. '"

'"+ff^tin.e his environment the child must do

ZCtf- '''^f''^''f'--
^"^ «''" emotionally. Mnch of this emotional

racfne from the excellent .spirit manifested in these .schools, we claimthat to depnve he yonn. child of the pre-school a-re of his full sb^.^

n.,,i^tr:5',r!;;;.::;!;;r^^;v:^:r;r,'^
^^- '- '- o.ii.'s.>.,...

Hein. stin,ulatcd by oral infor.uaHon: 'ady- ^ ^^ri-Xn^- r'^TMl ^^^^
here, especally. that he becomes fully conscious of how his conduct
-nfluences others. We have .nlreadv noted in relath.n f,. H,o rh^Mrc"'

sVi";i'"i ! h" T'^'"'
'-^ ^"''''''^^'^" ^" '^""^•"- inf-n-ation bv' such

s imula.tion. thn„n.l, an ev,.,.p(,on seems to be made in Ibe ease of disci-
pline, so far as c-.ncerns the repression of "rou'-b or ill-bred acts" nnd
also ,n the case of the exerci.ses of practical life. Why a method of Stimu-
lation found usefn! ,n these latter cases should be positively harmful iu
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Influenre of
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(4) Imita-
tion and
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A place
for the
Children's
House

the case of informational exercises i» Im,.,i f j . ,

i«. that it is in the abuse -a.her t>L i

""ferstand. The fact

of stimulation that tf^l^^^n C^./r f '^"'"^"
f

'"'^"^

know cannot be discovered bv liin'^' vn " •''"""*^ '"'"'<' "''""''^

discver by direct expe i ru •

''^r""-'^;"'^''. n-d much that !,e mi^ht
In practii, h we"^ a r, a.on h.

"'''"""' ""'"""^ '''^ ^^^""^ ^-''•

'an^.e is actua,,, L? .WtrS^SZ^^LuT""^'^" ^^^"^^

r-theM;rnre"::oo;'l:The''s;*r'' r\rf- '^'^ '--^' ^"-
of three and five, it L Jrlnt the It, ^'T

"'"'''^ '•^^"'^" ^^e „^e,
father that these injuittlr ^ ir tVr; ?:

,'"^ ^^''^ ^-- ^'-
from the mother, indeed, tha the chill I u- r' ^"'''^'^- ^^

''«

perfection of character 'I a ,p Lai h
"'"^

'T u-'^'
'''^""'^^^'"" "^

only neeeasar, for the ndul t

'

h^t'-v^d
'''%''^"!'^"'^-' >t i«

the moral lessons of the home „L 1 fi,

y^n^^" he has retained

of tho^e received fronio I !^"'Uon t

" ^^T ''"''^""""^

better to leave the child to .he If , T *•'"' '* ^""""'^ t^at it is

up to his fifth year .d a ,r h7 '"^."'"'""^ "^ ^'^^ ""^'^''' ''""-

first for only a small part of the day
"' ™"""' '"" '" ^'''""' "*

In tl!?s';ase"tS ch"ildl" 1 ^"i"""''''''""^
"- -'"'^'^tion and su..estion

the actsXl pease .i";:;^^^ ?[
^''^'^^^^ "^ ^'-- «^-'^ him

however, through thi e" X '' j" "^'^
'^^^^ "raduallv.

more clear and definite 3 '"it '."''' '''"' "'*'""'' '"'''"'"''

B.V this means dire, in,,, ';?;';''" '"""''' *" '"'^ ^'^ ^«^te.s.

tion, the child thus .^
i, f-r.^"""^'

'"'"^'••^^'I'^'l hy inner sucrees-

this wav the nroce s onZ^n f"" '""^^"' "'"' ^^' «'^^''"".«- Tn

Him a iar.er7oX°Vr s": ;:r rrtr;"*" ';? -^^t^ ^-^mentally and morallv ir,^^,.

""i"- l-to. nnd he is th„s able to frroiv

It m St be e'fdent ttt tb"eT. V """• "' *''^^*' ^'^""t ^'•^

simple and t,xed p ce IM'f'''.:;" r""'"
"'^'^ '^^ «"^^-^ "-^^-'^

of imitation and Llstion „o f'""'?/'"'-^'
'""^' ^"'^ ^^e free plav

eises of practical lieS afford an h 1
"'^'" '^"^ *^« "^'^ ^«'-

'ionbt, true that ti.e liS of the eh' d ilT ?'^P"'-^""'^'- It is. no
afford oportunities for this tvne f .r

^h^ P'ay^round or garden will

own merits, however .ne'tjl V ff"^"*?""'
^''''Png each on its

regulated home at fiv^ years "a/e wl-,"' ^* '!"' '""''^ "^ '^' -«""
in a few simple processes will be in

'''^'^' ^" ^'^^""^'^'^ *''«'"^-^

imaffi-native and su^^'Tt ve T
"/' 7 P-^^««.on of a hi.^her life on the

imagination, and a morrreaMn.H V" ;J^"'^''''-
^'''^

" '^"'" ^^^^^^<'

his activities Whatrer /
.'"'ative throughout the whole rnn<ro of

to educati nal Zte tTo^r'^^"" ^'T^""-^'
'"^^ -^^^^od mav ^ake

oommunitv to su^tede tbt W '''"
^f''''"^

''"
" "^"'"•''"^ ^''a'tHv

hetween the agLTf thtetd five
" ? 1"'^'"" ^"''"^ ^"'^ ^^o child

•laily life of sTch chilSn " ^ ''^ '" "^ ''- ''"•^- P-* "^ the

experience of iLhlZ. i
*", ^ saturated altogether fhrmi^h fi,.

n^ nec^arily'^ollw thitTherl L'^^' '^ '?'' "' ^''^ ''^«-
^^"''-

as the ChildrenXs Foul wiLerTain v,y ''! ^'' '""'^ '"^ ^'"^titution

.P^.. ITS'- i't^W.^^WSASf^^^1
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'f tlio normal homo will .lerive tho sarno profit l.v l„ I , ithus early in a .similar instit,>ti«„.
^ '' '""^ '^''^ "''

It is quostional.lo, nioroovcr, ulu.tln.r in «.i,.|, .,. , r i

"'"-" "" ::;:"!":-,? -"> ^i-iw: J";^,::;::; ,„ ,,„.«;,;...,,.

ocl.K.niio„a, .:i.,f ',",:;: ;;, ,7--;-^ "-'.•. and for «uel,

many vah.ablo sn..v.,i„n F von 1 .

^^""t^T' may brin? ns

fear tl.at both o^i ,,,,,,/; 2, ^^-J;''";^^"-
/''-; '^ ^-"'1 for

nn.. to the neoe.itv of .in.iti:,l;::n.;;, ^L ^i M ;:t .:!; .:;^;-'::

-.-•ovi.,., with
.
l...oan.o:!;t':;^ .^t'';:;;:;;;,^^?

problem of cost doe. hove r.^tiv ;„;'"• """;''''"'' ''"'•^- '^''"^

ourselves threading the path to and froTr -..rn
' """^ ^"''

material T XaTonarinlr
*''

T'^''"^'"
'^^ '"'"^ ^^"" Montes.sori m.,,..,..,

P^.vsiolo.^eal c..-ordina .on" ami no in dll'Z
onv.ronmont, certain

likely to be met in so orderly a ITMI the ofh .
r>e-ept,ons not

In such homes, however, the' hlM ".".V^f. 1 .

"' "'"""^"•
absence of any proper supervision of his e.erci^ertreat Z^'' '!' • '','

1-dy now, .-te. „.,, „i,„„eio„ i. a«,;„;:.L';::;r;Ve;
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1^ >
to !.. Ion,,..! «„|,m ,1,.. n..n.„.> mm..,,,. |„ ,1,;, wav th.

.•>.,lts wo„|.| ,,„ .|..„1„ .liir..,. Ii„l,. ,•,„„, ,1,..,,, „,,f,„.„,.,, ,,^. „,,,-_,,,.|^,
llin.u.irh |„s „nl„„„v tn^s. .„„| i,„|,,,| ,„i,,.|,t not 1„. s<, ^„l„al,l.. .i,,,..ninny „f |„s tcvs. I,,.,,,- ,„„,,. ,l„s..|.v n.MHiai,.,| „i,h tl,,. I,.,,,,,. ohj.Tts

iriPiii,'!, -iii.'i,'(.stiiiii iiiiil ininniiiii-

nnd ii.tivitit's. would ,\„ i,,,,,,. (nv liiiH t|

a pnu.tien .l-ll„.ulty in ,h,. wav of „s in„...,|„..„„„ „„„ ,L very
s.l,.,ols an.l l„.n,..s wli-.v iis bcu'lii.. w„„l,| i„ all iin.l.al.ililv h... -i-ralcst.

('o.vri.csioN'

In r..„,.|,,,1i„j ,l,is lM-i,.f s,„.v,.y of ,1,.. |,.a,|i,„' ,„-i„ri,,l.. ,,u] .Mar-

v-'nT ;f."'';^""'''^^"'-'
*'>-^''''"- "' ••'..• natui-allv l,.,| to in.|„in. ,„ what

wn.\s this M..tho,| may conti-jhut.. to .,„, own ..,|„calio„al ofaclic,. ()„r
..hmU.,.,, syst..,,,< or i„.,„i„n „v ..-..„t.ially and n,..-....a,.ilv ...Wti,..
"-1 .ylMlP hold.n.r f,,.. to that whi,.h i, ,. 1 in ,„us..|v,..: w- n,„st
U- «dl,„.r to t,.st that whirl, s,vn,s ,.„,d in oth.-rs. As alr.adv point..]
out. ,t ,„ay I... l-onnd d..^;- d.l,. ,„ f,„-„n,lat.. ,no,v d..|i„it..|v s,,,,,,. of
the iMvsont n,at,.,-ials of ....,(ai., ,.or-tions of ...„• ..|.,,„.nta,T wo,-k in
nm,,-.W,. ,v,th tl„. ,„-in,.i,,l.s of thn -o-.all..d Afontcs^oi-i Ar..t|,.,d
Mus Mothod IS. ,nd.vd, n.oroly II,<- ohjrr/irr n„.thod of tcaohin-
on„ulat,.d n,o,-.> ,K.|i„i„.|y f,.„n, tl,.. star,dpoint ..f Kx,,..,.i„„.ntal

I -^y.-holo^rv
: n„d ,t Miav a.Tonlin.nlv m,-,.., ,„ ,„ ,„„, ,„ j,,,,,,,,,, ,,,,.,^,,

.\a..| <.\v,vis,.-. II, -..ii-^rdiM-iiininatini, i„ tl,,' „s.. of o,„- p,-(.s,.„t ..d,i,-ativo
niafonals. n„t fl„.iT would 1„. „„ j„stifiontion for taking up (ho time of
'""•.!i;"i;'n'MlMls win, n,.. ',,.,,, ,n„o„nt or „„.n„in,,r|,.,. dida..ti,^ ,Mat,..-inl.
!'n.v„]..,l ,n tl,.. syst..,n. It is. .,f ,o„rso. also possible that wenay f„„l „, tl,.. sv-„.in so,,,, ..olla;,.ral n.at.Tiais as wll, whi.l, .-onld be
iMNi to a.lvantaj:.. ,n .nnjnnHion with tl,.. n.ntorials of ,.„r present
H.'iMentary ..dn.u.on. This .pn-stion is a practical oi,e. an,] wouhl f„r-
nis, an ,nr,.,,s-„,u' ami Icgitinia.'e problem for solution bv our X,.rmal
and Afiulel School staffs.

In .spite of the evident fallacies underlying her conception of
flevPlopnient thron-h liberty. D,-. Montes*>ori's vivid and enthu.sjastic

On tills r.)ntlnpnt tie Dldacti;. Apparatus of tlie Montpssorl MPthnrt i.

M-Z7T' Vo^rkT'f
"'

^H- ^P-^- '^ '^"^ Ho°U or'cmL^Hi'z^o'Fm^^^
tutinn, U cnt.r" "^^.-p

f

.^^'^Pn imported into Canada for educational instl-

Toronto.
•

'" '"'^ ^y ^^^ ^^° ^'- "endry Co., Ltd.,

The manufactur.rs make tlie following announcem.-nf

"oonTo? thTtv'^.h.IHr'
,'"'

T*;"
»PP''"-'""« i« ""ffl-l'-nt equipment for a classnom Of ttiirt> chll.lr.n. Tlip ani.aratus ..,)v. i-s a eomplete graded course in

o^ thP nnn. r
";*'""'" ,'" »•"' '''ass ronm .ach of the children uses every part

Individual
""^' ""' "" '' '" **'" ^«"^'' """"• «'"''' the work is

It is at Madai-ip MnntcPsoris rr.|u..st that the apparatus be kept together

UnT^K^: ""^f''."" "^ ^V.st,,„, No real educational end w Ml be served byany altcmpf to use Isolat.'d paiis nf this apparatus.
servea oy

.Madam.. .\Iontessori-s book may be purchased separately and whpro .»

mateHaU^at^an^'uter't' "^ ""^^ "^'^ '^'^°""' ''' "'^'''^ ^° pur^hrse^bl

KZ^^^^^^C^u^^ff^^^^T
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tatt-iiK'iit, I'niiii u sipiiictt lull new >tanil|M)iiii, of uiiiii !• ivcii;,'iiixfil

illiioli;,' us it- II II iKri'i ilfil |il'ilii'i|> lllil\, lll'MMIIlrli" .'hi lilt' IIIW

a iii'tt .-i^niliciiiii-f III Miiiii- lit iiiir li'iu Ihir r;llllliit liiit fi'i'l

iii'loeit, fium llic riiriiol friilm-.iii-iii wiili v\IimIi I>i'. Mi nil'

It

(III

I'liiiiiiN till' |iriiii'i|il<', tliiit it may ii||||i'iir III lirr im u i iumi v\ . not n

ii'-stalciiiriit I

wliatiMf iimv

ail ai'('i'|>li'il |ii'iii< <\, Ipiit as
I
'I' .h.'l Ir M«|o||. r.iii

1r> 1

1

II' Clllllllllllll' 111 ilii- rdiiiiiii'iil at li'a>t.

the iiniilied riprc-^sinii of the li'iriliniiilc M'll'-ai iimIv mI' i!i,. mmim;.' chilil

is not round in the ]iraitiiis ol' mn' wi'll iraiiinl kiiiilrrLrarlcii aiiil otlicr

fli'iiii'iitai'y tcarlifi's.

Lookin;,' at tlu' systmi a- a wlioli", »c lia\'' ivarhcil liii! coiulii-idii

that tht'i-e is no rcasnii why ihr liiilil hciwi'iii thi' a;,'rs ol' three ami live

in a healthy social ein iroiiiiK'ni slunilil he rohheil of its superior sneial aiul

spiritual inliiieiuTS for the iloiiliiliil heiielit- oT the ('hililreir> House.

Nor do we ljelie\e thai this Jfetlioil has in any s.iim' oi-;,'aiii/eil as

an educational insliuiiieiit a eoiiiiiiiinity lioinc that can, except in

abnormal cireiini>tanies, loinpeii-ale the yoiiii;^ cliild of m liool a;;e

for any larjje loss of the family eii\ iidiiiiieiit. Indeed, we ftel jiislilied

in predicting that time will manifest that the fre<r and inoie >pon-

taneons life of the averaiie nifal and iiihan lioine will develop a lv|H'

of ehildj-.ood, whieli even after endiiiiii;,' this repri'ssion of the •'eoin-

mon .school," whieli has so obsessed tlie author, will exeel. both in

the liijjlier luaiiehes of edm-atioii and in the after lahonr.s of life, the

average pupils id' the Children's House.

It is evident, moreover, that a general system of education, based

on the one-.sided biological and individualistic conception of life so

manifest in this .system is most unlikely to supersede the more social

and reflective elfoits of even »he " decadeiiL .school" of to-day. .\nd,

although the author of the system declares with pardonal le enthusia:-in

that her i)iipils me " iiolicealily dilferent from those wiio have grown up

within the gray walls of the common schools," and that she •'should

found an elenieiilary school, worthy to re<eive them and to guide them
further along the jiatli of life and of civilization," it does not seem
probable that any important reconstruction of our pri'seiit educational

ideals and practices can follow from a study of the Children's House
or its methods.*

*N'<m;: Tlie writer of this treat isi has examined the method from the
standpoint of pedagogical philosophy. It is well, however, to add here the
testimony of sonic who have used tlie matiTials and the .Method in their
school work:

During a recent vUlt to a number of Normal and other srhools In the
I'nited Slates, the writer had an opportunity of inspecting the Montessori
Apparatus and of seeing some of It In actual use also; he met a number ol
Kindergarten and primary teachers who were more or less acquainted with
the materials and their purpose. As to the sense exercises, it was generally
considered that they were too individualistic and lacking In interest for the
average American five or sixyear-old child to hold his attention for any
length of time. The exercises preparatory for practical life, such as the
buttoning and other franu-R, -.vcr- fmir,.! .-if tittle practical value, as the rfiiid
usually possessed the requisite skill through the home education. Within
the school also, especially in cases where a swimming-pool was provided, the
child. It was felt, received more vital exercise in connection with the putting
on and taking off of his own wearing apparel.
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When vIhIIIhi? ii primary Kitiili'. Ihi' wrifiT Imil nil niiportuiilty of wtlnK
III iisr HDiiii' of the matiilaU cdtiinilMl wHli ttu' tiachlnu of wrItliiK. Th>'
ti'BduT rt'iHirt'd that kUi- toiiiul iIh'mi valiialih mily In dlri'd coiirnitlon with
thf tt'Hi'hInK nf naillriK. and (if pliiiiilc analyHlg. Wlilli' the cIuhh wri'
rcaannably InttTtBtnl In llii' uhc of thf iiuili rial, tUf writer ooultl not m-f
that thi-lr liitcriHt wan Krcatcr oi tlii-lr anlvlly luoro spontaniouB than that
URUMJIy dinplnv(-(| hy our own chiHHiH |r: thi- rorrogpouiilnK f»i'rcUc« under
the direction of a wcllquallHid primary tearhtr.

Some klndiTKartcii dlnctorH who luid mad"' a study of tin' nielli id and
Its mat> rials didarid that to tlum Its chl'^f value had hii n that, partly by
Ha positive (|uallii'K. hut more laruely by li« iHuativ onesi, It had reafflrnud
their faith In the Froebellan niithod and materlala.

l*riDt«d by William Biuous. Toruiito
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