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FOR THE PROVINCE OF NOVA SCOTIA

HE attention of "Teachers is specially direeted to the adver-
tisement respeeting the Annual Cunvention of Teachers to

be held in Halifax during the Christinas Holidays,  We hope
there will be a large gathering of Teachers—men and women.

EXAMINATIONS.

fl‘HAT a system for the examination of teachers, in onder to
be perfectly  satisfactory, must combine the qualities of
thuroughness, and unifornity, is a proposition in support of which
it is nut necessary to advance any argument. It is only on the
by puthesis that these two puints are attainable that any system of
cxamination beeomes disirable.  In addition to these qualities,

though not of ¢qaal importance, ra

|

\ Lo .
After placiag bis estimate o cacl sct of papers, the ex.auiver re-

turns them to the Education Office, where the several reports re-
ferring to cach candidate are compared, aud the aecision made n
the manner explained further on.

L. Thoroughness :—''o ensure thoronghness, two things are in-
dispensable : the questions put to the candidates, must be such as
cannot be answered withont a thir knowledge of the subject; the
candidate mast be required to depena solely on his own resources
i giving answers o the questivns, The questions used at the re-
cent examination were drawn up with very great care and consid-
eration—while it was seught to ask nothing unreasonable, it was
also sougzht to avoid asking any question which coulit be fully and
satisfactorily answered without a respectable knowledge of the
branch to which it referred. In a few branches the number of

rapidity in reaching results is to | questions ashed was perliaps oul of propurtion to the time allowed

Le wuuht after. Delay under any dircumstances, i unpleasant, | fiur an wering them, but the disproportion was more apparent

p('rhalb never more 2o than when we are waiting to hear the result
of an examination.  The old system in vogue here had this one
redeciing quality —it was rapid.  Bat it was rapidity gained at a
tremendous sacnfice of what is much more important, —uniformi-
ty. That system has been superseded by another, in which thor
vughness and unifuriity are hept in siew as the primary and essen-
tial qualities to be sought after, and, sofar as cunsistent w.th thesc,
every possible effurt is made to sccure expeditious working.  To
explain the mode in which this system proposes to attain these
qualities is the design of’ the present article.

For the information of those unacquainted with the details of
our school law, we may here explain that, in accorlance with an

-~ -~ . act passed in the last session of the Legislature, the nmcbmer) Jor

the examination of teachers in this Province consists o~ four

cxaminers, and twenty-one dcputics.  The business of the deputy

. _Bt:chch station is 16 place before the candidates the printed ques-
:ﬁ'ﬁs sent Sut Trom the Education Department, and to forward to
the’ “department their wrjtten answers.  The depnty nlso" cxamines
in feading. ' The written answers of the candidates are submifted
to the examiners, cach taking the papers referring to -pedific sib-
«cts. The branches are dmdcd betweeh the examinars thus:—

N © e

LANGUAGE.

English Granmar, crag
“  Analysis, .
History of hn"lnch Launguage,

Prosady,
Compos tion,
Criticism,
Iatin,
Greek.

HIBTORY AND GEOGRAPHY.

Geography, General,
G -Nova Scotm.,
Tw A:;c:cnt,
History, Grccxan.
. - i ee 'Koman,. .
. “ Butxsh' s .
© v, ° % .. Npya-Scotian, T
Univ:

- o emewbe |
MATHRMATICS. AN .o
- Arithmetigpos, "« :
Algcbn.-»o- 2 . .
n Geomcu:):'l’lnnc i s
Vs g .Solid and Spherical, ~'77.*"
et e “Pr? hcal)\in{hcmatxcs
swasd %L & N:mgatxon
J mL Sy omme . af
scnoox. MANAGEMENT, 'rmcm\c, &c. *

RS

Tex & -~

-

‘d.

.. T . e ~

o ws e e
Schoo Mnnmre.mcnt,
Qucstions on cac‘hmg )

Natural Philosophy;'s - - & -t ’
Book-Keeping, .
Clicmistry.

A~ -

than real, as thc questions were such as to adnd® of very short
answers.—uften unly one word, scldom more than two or three.
It assigrning the tane alluwed for soine branches. as English Gram-
mar fur e cample, suffidient allowance was not made fur the time
necessanily  conswmed in ruiing paper in the forn required ; due
consideration was however given to this fact inwaking the awards.
Fite per cent. was added to the general average of eacl candi-
date, to make up for auy injustice which may have been suffered
owing to the circumstance under consideration.

In onder that all teachers of common schools might be enabled to
complete their work in two days, it was necessary togive less time
on many branches than was desirable.  As the candidates have so
geaerally murmured as to the shortness of the time allowed on
each branely, it is probmble that hercafter the }ng@auomog,gx;lq .
candidates for license of the 1st Class will éxtend over three dage.
It will then be possible to do morc ample justice to all the
branches.

In geference to the other requisite to thoroughness it need only
bo said that the deputy examiner is required to testify that his ju-
strugtions have been faithfully adhered to and that the papers fors
warded have all been wrought by the candidates without improper
assistance of any kind.

-~ 2. Uniformity:—The cxamination is now perfectly uniform in

 allperts of the country.  The same questions arc put to a candidate

for-a license of a given-class wherever he presents himself for ex-
amination ; the same examiners pronounceon the work of all ; and
the same rules and tests are applied in all cases.  There is thercefore
nothinz left to be desired in this behalf. The law-grauts the same
allowance to teachers of the same ¢lass wherever cioployed. It now
by 2 uniform systemn of examination, insists that teachers of the same
class shall possess like qualificaticns. .
¢ have said nothing of impartiality. - It is of courso™neces-

s:u-) {hnt the wholc pmcess of the-esamibition be as far :*.s'p’dsa;“"bfc

abovathe taint of a suspicion of: iartiality~ Unless cqn‘ilguslxce

is sllcwn to all comers, the systemn fiils” of that ‘uniformitywhick

‘aPadinit to be a prime requisite. © We thall see hereafier tbnt%r?!n;
a}gart from the character of the ‘cxaminery, an almost absoRite:
s:xf'c-gaard is provided agninst favouritism of any kind, e ¢-7 i

4 =

. e .a u-J)
2 The mode of conducting the exercises at each stat)pn ;_snt onéo
beaptifully simple and effective.; In order to prevent the ¢ dxshoncst-
ly.disposed from copying the exercises of ot};exs,.amcangu.aw
gech:grado are made tosit m,smg]o alternate rows J'ronxgggt to
reards It.is thus made xmpmb}c for two. of_the samc‘grmw tocsit
at the.same desk.  All aro,then:numbered. in tho o*dc: of prades
fromifropt.to rear and rear w Sront- alternnwl).;m\thc a.lu:rnam
yows. . The following diagram | will ﬂ}usmw onr_meaning.«- A
statls far -candidates for HehdeMagters dxploma.,- Bifor. candidates
for licenso of the 1st Class; C for female candidates of the 1st and
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male ditto of the 2nd; D for female candidates of the 2nd, and
male ditto of the 3rd; and E for female candidates of the 8rd.

PLATFORM.

e A ne 12C 24D
5 A 10C ¥ 13C 23D
1B 225 9C B33 14C "D
2B D 26 8C B32 15C

3B D 27 E sl 16C 21C
4B D28 7B 17¢C 20C
5B D29 6B D3 18C 1vC

Where roon permits & vacant seat is left between the last of
each grade and the first of the next as a convenient mark for, the
guidance of the deputy in distributing papers. The papers con-
taining the questions are sent out in labelled parcels.  The
deputy is also furnished with a printed progranunc of the order of
exercises. At five minutes before the hour indicated on the pro-
gramme for commencing work on a given brauch, the deputy pas-
scs round with the questions, laying each candidate’s paper before
him on his desk, so that no time may be lost.  Suppose it to be
English Gramuar. In this braneh there are five grades of ques-
tion papers. They are all rolled up in onc parcel—the several
grades being separated by slips of paper. Taking this parcel the
depaty in passing round distributing thewm, follows the onler of the
numbers in the above diagram. ‘The papers in A are on the top of
the parcel: when he hassupplied all the candidates in this grade, he
slips the balance of the A papers under the rest and proceeds to
band out the B papers; and sc on till all the candidates are sup-
plied with their proper papers. As soon as the candidates have
passed on to another subject the deputy passes round again in the
same way collecting the question papers on Grammar. Taking in
his.hand the balance left after supplying all the candidates, he lays
on it successively the questions of the several grades, slipping under
the parcel as before, when all in cach grade have been collected.
When he has completed the round, the parcel of question-papers
stands just as it did when he opened it for distribution.  This saves
the room from becoming littered with papers, and if it should ever
be thought expedient to make use of the same papers again, they
will be ready arranged.

But what is done with the written answers? How are they
aathered zod kept in order for the examiners? Here itis that we
think the system as nearly perfect as any human device can be.
Let us consider for a moment the several points to be compassed.

Suppese that 400 candidates in all present themselves for exan-
ination at the various stations throughout the Province. The pa-
pers belongiug toall these are to pass from the hands of the depu-
ties, through the mails, to the Education Office; henco they are to
be sent to the four examiners, sending to each the papers referring
to the branches assigned to hiin and those only ; from the examin-
ers, they come back again to the Education Office; and nosw the
papers belonging to each caudidate, baving been scparated in order
to go to the proper examiner, are to be brought together, in order
to come at the result. By a very simple contrivance, this is done
without labour (which, with the present inadequate departmental
staff, is of the first importance) and so done that neither the exam-
iner in placing kis estimate upon a paper, nor the departmental officer,
in applying the rules for arriving al the decision in reference to the
candidate’s success or failure, is aware of the name.of the candidate.

Each deputy isfurnished with four bundles of Iarge envelopes, each
bundle being nnmbered from onc upwards. That is, for cach candi-
date thereare four envelopes, each stamped with his number. Oncof
theac is to reccive his papers on Language, and has the names of the
several branches embraced under this bead printed on the face of it;
another the papers on Mathematics, &e. During the time whep
the caudidates are working at tht questions on any one of these
branches, Bnglish Grammar for example, the deputy passes round
with the language sct of envelopts, placing before each candidate
the one having his number printed on it.  The operation is purely
mcechanical, and can be performed without trouble or loss of time,
as the envelopes are arranged in packages in the order in which
they ‘are required, following in the-distribution-of them the order

of numbess indicated above.  When the time isup cach candidate

‘| folds his paper and places it in the envelope before him, without

writing on it any name or mark of any kind to indicate its author-
ship. When a branch belonging to another cxaminer comesup,
tho deputy distributes the ect of envelopes designed for that de-
partment, having first collected tho others.  'When the candidate
is required to fold his paper, the envelope prepared to receivo it s
thus found before him,

But then as there aro 21 places of examination, and consequent-
ly 21 sets of envelopes numbered precisely alike, how are these to
be kept from getting mixed up and confounded one with another,
as neither the cnvelopgs nor the papers they contain are to bear
any name ?  Kow for instance is cach envelope of the set num-
bered # 17 at Sydney to be distinguished from those of the sct
bearing the same number at Xarmouth? By means of what wo
shall call the % examination number.” Each candidate’s envelopes
are marked with an Examination Number different from that of
anysother candidate. The deputy examiner at cach station is direct~
ed to add a certain number to the onvelope number of each candi-
date to find the Examination No. Thus for example at Yarmouth
the number added was 310, and at Sydney 2010; so that the per-
son having No. 1 at Yarmouth rcceived 311 as his Examination
Number, and the one having the same numher at Sydney 2011.
Confusion is thus rendered impossible. The four envelopes be-
longing to any candidate can be infallibly selected from among
any number of others. The deputy forwatds a report giving the
names corresponding to the various numbers.  This report remains
unopened till after the final award has been decided and registered,

The mode of determining the success or failure of a candidate is
as follows: the examiners, taking 100 as the highest possible mark
on any branch, use the numbers between 100 and 0 to express the
various degrees of excellence,

If the avernge of the inarks obtained by a candidate falls below
50, be fails to pass the examinution for the class of license sought
—in which case, if his average exceeds 40, he receives a license one
grade lower than that applied for; if between 40and 80, two grades
lower; if below 30, no license is issucd.® Those obtaining the grade
applied for, have the average of their marks written on the margin
of their license. . .

A modification of the above rule is made in favour of a goodspeller.
No one who misspells more than six ordinary English words i3 ad-
mitted to the ravk of Grst class. And for every .word less than
six mis-spelled 0.5 is added to the gencral average. Thus suppose o
candidate makes an average of only 47 on his marks, but wis-spells
2o word in the whole examination, his gc,n(_:ra'l average becomes, (by
the addition of 6 ) 0.5) 50, which entities him, so far asthis test is
concerned, to his license. There were several instances in the late
examination, in which persons received license under this provision.

In addition to this requirement if the mark reccived on any
branch falls below 25 the candidate fails to pass, unless his general
average exceeds 50 by as much as such mark is less than 25. {In
the recent exawination it was found necessary to make an excep-
tion to this rule in the case of two branches which scem to be less
commonly imastered than any other. As soon as circumstances
warrant, this rule will be made of universal application.]

LICENSES ISSUED.

The following table will shew the results of the recent examina-
tion. It will beseen that tho whole number examined was 382 of
which nuraber 105 obtained the Jicense applied for; 106 license one
grade lower and 24 two grades lower than the one applied for, while
147 failed to obtain a license of any grade.~\Vhole number of licen-
scs issued 285.

‘The Faculty of the Normal School report at the closc of the term,
their estimate of the teaching ability 2nd skill of cach student in at-
tendance during the session.  Those who stand in cither of the three
classes, “ superior” * good,” or “fair ” reccive, if successful in the ex-
amination; a Normal School License, of the grado to'which their ex-
amination cntitles them. In addition to the verdict of the oxam-
iners regarding the holder’s scholarship, tho opinion-ot the faculty
regarding his teaching ability isstated. A distinction is thus draywn
and properly so, between scholarship and capacity for teaching. A
person reccivinga’ first class license ‘may rank only as of  fair”
teaching ability,while another recciving only'a third clagslicense may
possess superior natural and dequired skill for: the.work of teaching.

©1f the Inspectcr recommends the granting of thind class perroilsive Loonses, sach
15ecnmmy§:muoam1yarm§?bm§rmm Tejoctod as above. !
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: ORDER OF PARSING. Crown—
—_— 1. é.o Noun. 6. %l:jcct}fvc.
A . 2. Common. 7. ‘The objoct of wears.
a ‘ g A ‘ -
N page 5 'of the ¢ C?mmcnts and R.,egulatxons of t‘ho Council t Singular. 8. ‘Tho object of a verb is in the
of Public Instruction, the following *remark” is made:—{ 4. Third. Objective case,
«"The order pursued iu pasing should bo from the general to the | 5. Nedter. -
particular”  The model there given is— Sophocles—
' 1. A Noun. 7. It identifics and cmphasizes 1.
; (Sn:l'fcl(Of words). 2. Proper. 8. A noun or pronoun used to iden-
- DUD-CIASS. 3. Singular. tily &nd emphasize another
8. Inflexions (if any). 4. First. noun or pronoun, agrees with
4. Syntax. - 5. Masculine. it in Number, Pcrson aud
5. Rule of Syntax. 6. Nominative. Case.
Very many teachers practice this order, others regand disorder | His— R
«good enough,” while some never give the matter a thought. In| 1. A Pronoun. 3. A Pronoun agrees with the word
these days of written examinations it becomes specially necessary g gfrg‘:l‘l'::' tlec;;g:ﬂr:étém::;n }X‘ﬂl’ﬁ’g
that teachers should both teach and practice an exhaustive onler | 4. Third. or Pronoun express.inglposscs-

of parsing.  Every pupil able to parse should be required to do so
according to some cstablished order.  And this should be’ done as
a matter of course, instead of in reply to a series of questions by
the teachier.  The latter mode is a great waste of tine, and isun-
worthy of any school-room in Nova Scotia. Not long since we
heard a specimen of parsing that was after the fashion too much in
vogue. Here it is:—Teacker—Parse conscience. Pupil—It’s a
noun. Teacker—What kind of a noun ?  Pupil—Common noun.
Teacher—What caseis it? Pupil—Nominative case. Teacker—
Whatis it the nominative to ?  Pupil—To ® will make.” Teacher—
What gender is it? Pupil—Neuter gender. Teacher—What
number isit? Pupil—Singular number. Zeacker—What person
jsit? Pupil—Third person. Teacker—Give therule?  Pupil—
The subject of a verb is in the nominative case.

Both'teacher and pupil seemed well satisfied with this wo, :y pro-
cess. Tousit appeared thelast of all exercises to stimulate thought
and sccure its adequate expression. Letorder obtaing let the
teacher put upon the blackboard his form, and ever after require
his pupils rigidly to adhere toit. “Then there would besome hopo
that the pupil would use his own powers, and not be forever hop-
ping from point to point upon crutches so inconsiderately afforded
him by the teacher. There are plenty of schools where children
have been ‘parsing’ for & year; and yet if asked to  parse a noun,
they would be thrown ‘into confusion if the teacher @id not prop
them up with questions. Let every pupil be required to parse
his word—to parse it right through from beginning to end accord-
ing to an establishiéd order, without requiring to be waited upon
cvery instant with a question. In order to aid thosé who believe
n doing the most work in the shortest time, and who would like
to sce an exemplification of the model recommended by the Coun-
cil, we subjoin the following: ' ‘

NOUNS AND PRONOUNS,

1. Class {of words). 5. Gender.
2. Sub<class, 6. Casc.
3. Number. 7. Syntax.
4, Person. 8. Rule.

ExaxPLis.~— Ficloria wearsa crown. I, Sophocles, received the prize.

+The ingJost his spaniel.. James sold the book which. At bonght.

Victoria—

1. A Noun, c 2, .- 6eNominative,

2. Proper. . ., | 7. The subject of weary,

3. Singular. ° - 8, Tho subject-of o’ finite veeb is in
. 4 Third. R . .-the Nom. case. .

5. Feminine.

5. Masculine.

sion, source or kind, 18-in,_the
6. DPossessive. :

Possessive case.

7. It refers o king ; and express- ¥
€8 possession.
Which— . .
1. A Pronouan. 7. It refers to.book ; and is'the ob-
2. Rclative. ject of bought. .
3. Singular, 8. A Pronoun agrees with the word
4. Third. to which it refers, in Number,
5. Neater. Person and Gender. The ob-
6. Objective. jectof a verb is in the Objcctive
citse.
Ife—
1. A Pronoun. 7. It refors to James; and is-the
2. Personal. - subject of dought:
3. Singular. 8. A Pronoun agrees&c, The sub-
4. Third., jeet of n finite verb js in-the
5. Masculine. Nom. case.
6. Nominatire. .
‘"VERBS. .

1. Class. 6. Tense,

2. Sub-clnss. *7. Number.

3. Principal Parts. *8. Person.

4. Voice, 9. Syntax:
5. Mood. 10. Rulel

. #*In the case of Infinitives and Participles 7 and 8 will be omitred.

" Examrrzs—He struck them. They ran awsy. They were cautioned

by him. Strive (o Adp all. He saw the man lying there.

Struck—
1. A Vezb. 6. Past.
2. Transitive— Strong Conju- 7. Singular.
t 8. Third.

tion. .
3. Slv%la:e, struck, stricken or 9. Agrecing with its subject, He.
struck. 0

10. The number and person of a
4. Active. Verb are the same a3 the num-
5. Indicative. ber and person of its sobject.
Ran— - .
1. A Verb. 7. Plural, .
2. Intransitive—Strong Conju. g Third. N
tion. . Aﬁmcm with its subjoct, They.
3. thg.nmn, nun. 10. T cnugbcr and person of & verb
4. Active. are tho same as the number
5. Indicative, and person of its sabject.
6. Past.
Waere cautioned— .
1. AVedh. . .. . o+ % Plural, ;
2, Trausitive~Wesk Conjuga- 6 Thid, = |
tion, 9. Agmingmmé sibjoct, They.
-3, ' Caution, cautionad, oqutionad, 10, The number and-person: of a'verb
4. Pansiverr - . - are tho same!as the: number
5. g:diw.ivu and person of its subject
6. Past. .
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Ty Lelp~
1. A Verb, 6. Present.
2. ‘Transitive—Wenk Conjugn- 9. Completing tho finite verb strive,
non. 10, A verb in the Infinitive Mood
3. I1dp, halpd, helped, depends npon the finite verd

4. Active, of which it is the complement.
5. Intinitive.
Lying—
1. A Verb, 5. Participle.
2. Intransitive—Strong Conju- 6. Present
gution. 9. Depending on and qualifying man
3. Lie, lay, luin. 10. Participles may Le used as adjec-
4. Active, tives.
ADJECTIVES.

1. Cluss. 4. (Comparison.)

2. Sub-class. 5. Syntax,

3. (Degree). [Number]. 6. Rule.

Adjectives of Quality arc compared; much, many, little, and a few
others of Quantity, are also inflected for comparison, ‘Ll only Adjec-
tives that are inflected for Number nre this and that.

ExaxrrLes.—Red stones, Four men, ‘Lhe fourth man,  Many plants.
EBach word.  An apple.  The law. This pen. Zhosepapers.

Red—
1. An Adjcctive,
2. Of Quality.
3. Positive.
4. lted, redder, reddest.

Four—
1. An Adjective. 6.
2. Of Quantity —Cardinal:
5. It qualifics ten.

5. It qualifics stones.
6. Adjcctives qualify nouns and pro-
nouns.

Adjectives qualify noans and pro-
nouns.

Fourth—
1. An Adjective. 6. Adjectives qualify nouns and pro-
2. Of Quantity~—Ordinal, nouns,
5. It qualifics man.

Many—
1. An Adjective. 5. 1t qualifies plants.
2. Ot Quautity—Indefinite. 6. Adjectives qualify nouns and pro-
3, Yositive, nouns.

4. Many (much), more, most.
Eaci—

1. An Adjective. 6.

2. Of Quantity — Distributive.

5. It qualifies word,

An (ora.)—
1. Ao Adjective. 6.
2. Of Distinction.
5. It qualifies apple.

Adjectives quelify nouns and pro-
nouns.

Adjectives qualify nouns and pro-
nouns,

T /le—A Adi
1. An Adjective. 6. Adjectives qualify no d
2. Of Distinction. 'I'm\ms. AUy Miowns anc pro-
5. It qualifics law.
1. An Adjective. 5. Agreeing in number with and
2. Of Distinction. qnnlify?ng pen.
3. Singular—of this, these. 6. Adjectives qualify nouns and pro.
. nouns,
Those—
1. An A:dj.ecm:c. 5. Agrecing in number with and
2. Of Distinction. qualifying papers.
3. Plural—of that, thase. 6 Adjectives qualif;zxouns and pro-
nouns,
L al ADVERBS.
. Class, 4. (Comparison).
2. Sub-class, 5. Synmrz)c. )
3. (Degree). 6. Rule.

Exaveres.—~le oflen came. Study diligently. Yook there.

H
spoke well. ¢

Often—
1. An Adverb. 5. It qualifies came.
2. Of ‘I'ime (how often). 6. Adverbs qualify verbs chiefly—

3. Positive.

more rarcly, Adjectives, and
4. Oflen, oftcner, oftencst. ok J ’

other Adverbs.

Liligently—
1. An Adverd. 4. Diligently, more diligently, most
2. Of Manner. diligently.
3. Positive. 5. It qualifies study.
_ 6. Adverbs qualify verbs, &c.
There—
1. An Adverb. 5. It qualifics look.
2, Uf Plase (where). 6. Adverhs qualify verbs, &c.
Weli—
1. An Adverb. 5. It qualifies spoke.
2. Of Mauner. 6. Adverbs, qualify verbs, &ec.
PREPOSITIONS.
1. Class. 3. Rule of Syntax.
2. Syntax. ’

Examries.—A man of stroength. A horse of the duke’s. Half o
-ths journey. Ho was born in 1800, and died at 35. He was born in
Londonvand died at Calcutta  He was born in poverty and died with
hoye. Hediedof fever.  He was born fo trouble. o

1. A DPreposition.

2. It relates man and strength—tho relation of QuariTY.

3. Prepositions cﬂ)ms tho relation between a noun or pronoun and
some preceding word.
Of—

1. A Preposition.

2, It relates horse and duke—tho relation of rossxssiox.

3. Prepositions express the relation between a noun or pronoun and
some preceding word.
Of—

j;. A Preposition.

2. It relates half and journey—a partitive relation.

3. Prepositions express the relation between a noun or pronoun and
some preecding word,

In—
1. A Preposition,
2, It relates was born and 1800—the relation of Tixe. -
3. Prepositions express the relation between a noun or pronoun and
some preceding word.

At—
1. A Preposition.
2. It relates died and 35—tho rclation of Timx.
3. Rule.

In—
1. A Preposition.
2, It relates was born and London—the rclation of PLACE.
3. Rule.

At—
1. A Preposition.
2, It relates died and Calcutta—the relation of PLACE.
3. Rule,

In—
1. A Preposition.
2, Tt relates was born and poverty—tho relation of MANNER.
3. Rule.
With—
1. A Preposition.
2. 1t relates died and hope—1the relation of MANNER.
3. Rule.
Of—
J;. A Preposition.
2, It rclates died and fever—tho relation of cause.
3. Rule,

To— .
1. A Preposition.
2: It relates was dorn and trouble—the relation of cause (final).
3. Rule.
CONJUNCTIONS.
1. Class. 3. Syntax.
2. Sub-clags. 4. Rule.

Exasrres.—The snow was deep and the wind was high. You may
doitor not. I have cut my finger; therefore Icannot write. He speaks
80 low that he cannot be heard. I shall go when you come. I will take
some, if you please.

And—
1. A Conjunction.
2, Co-ordinative—Copulative.
3. It connccts the two asscrtions, and their meaning.
4. Co-ordinative Conjunctions connect clauses of cqual value.

Or—

1. A Conjunction.

2. Co-ordinative—Alternative. .

3. It connects the two assertions, whilo expressing scparation &3 to
their meaning.

4. Co-ordinative Conjunctions connect clauses of equal value.

Therefore—
1. "A Conjunction.
2. Co-ordinative—Causative.
3. It connects the twe statements in the relation of canse and effect.
4. Co-ordinative Conjunctions connect clauses of equal value.
e .

Thot— .
1. A Conjunction.
2, Subordinative, .
3. It coancets the two staternents in the relation of MANNER, (effect).
4. Subordinative Conjunctions connect & subordinato with a superior
clause. :

When—
1. A Conjunction.
2. Subordinative. . .
3. It conneets the two statements in the relation of TiIME.
4. Subordinative Conjunctions connect a subordinate with a superior
clause. .
zf—
1. A Conjunction.
2, Subordinative.
3. It cenncets the two assertions, and conditions the former.
4. Subordinative Conjunctions connect'a subordinate with a supetior

clausc.
INTERJECTIONS.
i 2. Sub<lask.
Oh! what days aro

i

1. Class.

ExasprLrs.—Adlas? man was made in vain.
these.  Hush? Iet not a breath escape you.



THE JOURNAL OFF EDUCATION.

166

Alas! Ohl!— .

1. An Interjection,

2. Reflective,~cxpressing & feeling confined to the mind of the speaker.
Hush—

1. An Interjection.

2, Imporative,—cxpressing a command, or wish with reference to
somothing apart from the speaker.

NUMBER.
A COURSE OF L¥.SGONS PREPARATORY TO THE USK OF A TEXT-
DOOK ON ARITHMETIC.

1v.
SECOND STEP.
NOTATION,

ITHERTO the several numbers have been represented to the
cyo solely by objects or strokes; the expression of the higher
numbers by these means will alveady have become inconventent.
‘The pupil must now be introduced to the moresimple and practical
method afforded by the Arabic® nuwmerals.

Object.—1. To make evident the need of some brief and ready
method of'expressing the value of numbers in writing; to teach the
form and power of tho ten numeric signs, 1, 2, 3, 4,5, 6, 7, 8,9, 0.

2. Lo make the children familiar with the meaning of the words
more and less; with the algebraic signs - and —, as respectively
expressive of the operations of addition and subtraction ; and also
with the sign = as expressive of equality or result.

Plan.—This, as it regards carrying out the first object, will be
gathered from the following suggestions to the teacher :

1. In order to illustrate the need for the uso of figures in ex-
pressing to tho eye the value of numbers, let the childronrsuppose
a case 1n which it is required to state some high number in writing;
as, for instance, the age of an old man. They will at onee see that
the doing this by means of strokes would occupy so much time and
space as to be most inconvenient, and that to avoid this must be
most desirous.  Various illustrations will suggest themselves,

When the perception of the want has %c:en awakened, the
teacher may communicate the numeric value of the several nume-
ral characters by means of groups of strokes, each group having
written over it the figure which has been adejted as its unvarying
symbol; thus:

1 9

2 3 4
f1d IR AR

This should be carried as far as the number nine.

‘When these groups of strokes and their representative figures
have been thoroughly scrutinized, the children should be led on to
apply them for themsclves. The teacher may write any one of the
figures on the slate, and require a child to place against it the nuin-
ber of strokes or units it represents, while the other children of the
class determine whether this is correctly done. To vary the exer-
cise, the teacher may make any definite number of strokes, not ex-
ceeding nine, upon the slate, and require the children to apply the
right numeric sign; or, for varioty, the teacher may present a de-
finite number of objects, requiring the childven to express the
number, both by the utterance of the name of the number, and by
the formation of the corresponding figgure on the slate. They ought
to acquire familiavity with the nine numerals in two lessons.}

2. The children having acquired the knowledge of nine fizures
by which the niue lowest nunﬁm‘s are briefly expressed for con-
venience of caleulation, may now be led to sce that the word oo
and the sign 2, the word fhree and the sign 3, &c., have an un-
changeable, or absolute value, which may%c used to qualify any
objects whatever; so that we may say, two elephants or three
elephants, two flics or three flics, two oncs or threc ones; the
number being always the same number, hoyever different the ob-
jeets to which it is applied.

8. The teacher may now introduce the words more aud less,
and the algebraic signs of addition, subtraction, and equality or
result. First, let the teacher write a column of numbers to be

added, on the school slate. Thig may be done in different modes;

1 and l}xm«e/wm 1 more 1 are 2

2 and-1"are 8 2 more 1 arc 8

8,ahd 1 are 4 8 more 1 arc 4

&e. &e.

Then let the teacher write on the slate the same numbers as be-
fore, counceting them by the signs of addition and equality, as in
the margin or the words may be crased, and the
signs substitated. The sign - should not be made 1-f-1== 2
in 2 careless manner, and attcntion should be called o 41=3
to the fact that the onc line is exactly vertical, the ¢ 4 ; __ 4
other exactly horizontal, in order that this sign may + o~
be the better distinguished when that which indi- 4155
cafes multiplication 1s hereafter presented.

2 They are, in fact, Indian in their origin, though we haye reccived them
through the Arabians. .

1 If the children arc advanced, the Latin words plus, for more, aud minus,
for less, may also be taught.

3Itwonld be auscful leason for the children themselves to make the figares
indicating opposite to cach of them, by the proper number of strokes, the
number of units it expresses.

The process is the same with the sign of subtraction, columns
of somns length being first constructed, with the use of words,
afterward exhibiting the superior simplicity and utility of the
sigus:

2less1 is 1 2—1m=1
8less 1 are 2 8—1x=?2
4lesslared 4el==3g
6 less 1 are 4 5 —1=a4

TRE DEVELOPMENT OF THE NUMBERS ELEVEN TO ONE HUN.
Dlllib, AND THE EXTENSBION OF NOTATION.

Object.—This Step is but an extension to higher numbers of the
priuciples already Iaid down, and the extension of the power of
numeric notation to the expression of such numnbers. .

To explain the naturo of the local value of figures, as distin-
guished from their absolute value.

Plan—1. Develop the perception of the numbers cleven to ono
hundred, on the plan proposed in the development of the numbers
one to nine, tangible of visible objects being still used with the
lower numbers. ~ The number ten should be muck: employed as a
means of classification, and as a help both to the eye and to the
mind in the comprehension of the higher numbers,

Teach the children to enumerate simply by combinations of tens
and units before using the common contractions ; for example,
saying after 10, one ten and one, one ten and two, &c., up to one
ten and nine; then two tens and one, two tens and two, &e., up to
nine tens and nine; thus learning the meaning of the terms, jgzm-
teen, twenly-one, and being enabled to see more clearly the plan of
numbering by ten, and that the highest number is merely a repo-
tion of ten units.

II. Communicate the names of cach of these numbers, and
test the children’s attainments as already recommended and illus-
trated, concluding with simple ascending and descending enumera-
tion.

HI. Tlustrate the powers and names of these numbers wken
used as ordinals,

IV. When a clear perception of such numbers has been at-
tained, the children may be introduced to the effort of expressing
them in numerals. ‘Lo do this, they must be led to seo the neces-
sity for changing the numerals in the second, or tens’ placo of
figures from 1 and 2, as hitherto used in the numbers 11, 12, and
in 21, 22, &c.; to 8, in 31, 32, 88, &c.; to 4, in 41, 42, 43, &c.; up
to 99.

This subject is important, not at this stage of instruction only,
but throughont the whole rango of number. It iutroduces the
mind to the perception of a new feature in numerical nolation—
that of the lucal value of the ten figures (inclusive of 0, which in-
dicates the absence of number); for it is to these figures or si
alone, and not the names of numbers, that this property of local
value belongs.

In the first place, lead the children to feel the need of some brief
mode of expressing the value of numbers more than 9.

To do this, the teacher may once more form groups of strokes
on the slate, from one to ten, requiring a child to place over each
stroke or group of strokes its representative numeral. This will be
casy as far as 9. When the child has reached the group contain-
ing ten strokes, and is at 2 lose for a numeral by which to express
it, the teacher may communicate the fact that only nine numeral
characters (exclusive of 0) have becn invented for the written ex-
pression of all numbers, how large soever they may be.

Having reached this point, the mind of the children should be
Jed to think out this fact of local value. With a view to this, the
teacher 1y draw two columns on the school slate
and write at the top of each of them the name of jME¥. BoYs.
some familiar object, as in the margin; telling the
children to call the column on the right the first
column,* that on the leR the second. Any numeral
say 4, may then be written in the first column.
What does it mean? It means four of boys. What
would it mean if written in the second column? It would
then mean four of men. Write 8 in the first column, 8 in the
second. How will yon read these figures ?  Eight of men and three
of boys. Transpose them and how will you read them now?
Three of men and eight of doys. Diversify both names and num-
bers for further exercise. ’ :

Again, draw two columns on the slate, and at the top of the first
column, write “ones,” at the top of the second “ tens,”
asin the margin. Place the numeral 1 in the first
column. What docs it mean? It mweans one one,
or one unit. Remove it to the next column. What
docs it mean now? Now it means one ten. ‘Write
the same numeral in both columns. TWhat does it
mean now ?  Now it is one ten and one one, Have
rou learnt any name for one ten and one one, or for ten more one ?

es; ten more one is called ¢ Eleven T+ teacher may then
successively change the figure in the firstcolr. .ato two. Whatis
itnow? Ono ten and fwo. Its name. Twelve. Tothres. What
isitnow? One ton aud three. Its name. Thirteen. And so
onto nine. What is it now, One ten and nine. Its name?
Nineteen. ‘

l‘r‘Nl. ONES,

® This order js imporiant as a right beginning, the *place of figures"
being always suumerated from Hight 1o loft: .
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-Tho teacher may now rub out the vertical lines, leaving the
words “ tons and “ ones” still standing as before, with
the figures under thom, and may ask if the valuc of TENs. oxEs.
the figures is_altered at all by removing the lines? 1 9
Not at all. Why? Tho words still remain to tell
the respective value of the figures to be one ten and
nine ongs, or nine and ten, or nincteen.  The words
may now bo removed also, and tho teacher may ask if’ tho chil-
dren can themselves remember the respegtive values of the figures?
Yes; their relative position indicates this: that fizure in the {irst
place of figures mesns nine units or ones ; that in the second place
of figures means one ten, the whole sum being one ten and nine
ones, or ninetecn.

The children may now o told that whenever two figures stand
side by sido thus, that they always bear this relation to each other,
and they may be led to see that the value of a figure is increased
tenfold by being moved one place to the Jeft.

‘Tho children should now be exercised in readivg and putting
down numbers to ninety-nine.

ROGER ASCHAM'S METHOD OF TEACHING THE
CLASSICS.

T scems to mo that the method of teaching the classical lan-
4 guages, now in use, is radically defective, that it obtains absurdly
insignificant results for the time and labour expended, that it wastes
the ndvauntages of excellont gramwars, lexicons and critical edi-
tions in whicb, it has been said, the classical languages are distin-

uished above all others, and not only everything that is attained,

ut a great deal more, might be gained by the introduction of a
different method of study. I do not propose here to say much
about the study of the classics in college. My purpose is rather to
speak of clementary instruction. It is proper that at college most
of the time given to the classics should be devoted to a critical
study of the authors who are rcad. But in the manner in which
students are now prepared, when they ought to be giving their at-
tention to a critical study of the classic authors, tﬁ::y are usually
puzzling over clementary difficulties of language, which they ought
to have mastercd at school. Itis absurd that a student who has for
six years made an almost daily study of a language, should ever
feel a teraptation to consult a translation, except for an oceasional
word, or in some very perplexed passage. If a man in six years
cannot attain a certain facility in the use of a language, he mnust
cither be mentally deficicnt, or have studied it on a bad system.
Of courso ho cannot acquire it perfectly, but few people can be
said to know perfectly even their vernacular tongue.

It is a matter of wonder how the present system of classical
study could ever haye come into use, for anything more contrary
to the natural principle of learning a language could scarcely be
conceived. There can be but one reasonal:;ﬁ: way of learning a
strange language. About the details, men may differ, but the
general principle is, that a foreign tongue should be learned in the
same way in which we acquire our own. We learn our own lan-
guagf_ by imitation, 80 as to use it with fluency, before we know
anythiog of its grammatical structure. Indeed, many college gra-
duates have never read a line on the subject of English grammar;
they know what they do about it, only by their acquaintance with
the general principles of Janguage ac%tﬁrcd in classical study, and
might be more easily puzzled by a ditficult question in the gram-
mar of their own language, than in that of Greek or Latin. ~ And

ret they use their own tongue with fluency and corrcctness, while
in Greek and Latin they have acquired little or no facility. But
if it 1s not casy to sce how the present system of classical instrue-
tion could have come into usc, itis evident that it would be a labour
of Hercules to change it.  Hume says that men, in general, are
governed in their conduct far more by habit than by reason; and
this fact, the foundation of all false conservatism, causes a ground-
less confidence in the value of the present system to be deeply
rooted in the minds of many. But it scems to me that the future
position of classical study as a part of general education in this
-country must depend in great measure on the introduction of a
different method of teaching, by which people will feel that ade-
uate results are obtamed for the time and Jabour expended.
'ortunately, there is enough of good authority for such a change.
Milton (quoted in one of the works of which I shall speak below)
says: “ We do amiss tospend seven or cight years merely in scrapin
ether so much miscrable Greck and Lafin as might be learne
otherwise, casily and delightfully in one ycar.” Nor does he stand
alone in this opinion.
Mr. Gcon:{c Long (formerly fellow of Tyinity College, Cam-
brids;e holds, in reputation, a place among the foremost of livin
English scholars. iis cditions of the classics, translations, an

his historical works display thehhigitcst qualitics of scholarship. |
P4

There is an additional recason w nerican students should feel
an inte=est in him. e was in lus youth the first profecsor of the
classical languages at_the Univeraity of Virginia- Jefferson, by
whose cfforts this institution was established, determined to have
only men of the highest talent and attainments that could be got,
for the new lpx-oﬁmoxs, and he sent abroad to find such. He said
that he would have sent to New England, but that the colleges
there would, of course, keep their best men for their own pro-
fessors, and that he did not wish to have the sccond-rate scholars
of New England for the first-rate scholars of Virginia. Mr.

Long has given this attention to this subject of elementary classical
instruction, and a few years ago published a volume of sclections
from Cicero to bo used on the systein which ho recommends and
describes fully in o prefico of thirty-six pages.® Ile adviscs a re-
turn to the system used by Roger Ascham, tho preceptor of Queen
Elizabeth, ag set forth in his work entitled « The Schoolmaster.”
A considerable part of Mr. Long's prefaco consists of quotations
from Ascham. ?ln giving an outline of that system, I shall let both,
as far as space will allow, speak in their own words.

The first thing to be learned in the system, consists of the vari-
ous forms of declension and conjugation, and next, * the right join-
ing together of substantives with adjectives, the noun with tho verb,
the relative with the antecedent.” After these are mastered,
Ascham says, that the master should read to the scholar, * the
Epistles of Cicero gathered together, and chosen out by Sturmius
for the capacity of children,” in the following way.

¢ First let Inm teach the child cheerfully and plainly the cause
and matter of tho letter; then let him construe it into English, so
oft, as tho child may e:zsil{ carry away the understanding of it;
lastly, parse it over perfectly. This dono thus, let the child by and
by, bo& construe and parse it over again; so that it may appear,
that the child doubteth in nothing that his master taught him be-
fore. After this, the child must take a paper book, ans sitting in
some place, where no man shall prompt him, by bimself, le* him
translate into Euglish his former lesson. Then shewing it to his
master, let the master take from him his Latin book, and pausin
an hour at the least, then let the child translate his own English
into Latin again in another paper book. When the child
bringeth it turned into Latin, the master must compare it with
Tully’s book

# In these fow lines I have wrap{;cd up the most tedious part of
grammar, and also the ground of alnost all the rules, that are so
busily tanght by the master, and so hardly learnt by the scholar in
all common scbools; which after this sort, the inaster shall teach
without all error, and the scholar shall learn without great pain;
the master being led by so sure a guide, and the scholar being
brought into so plain and casy a wa{. And therefore we do not
contemnn rules, but we gladly teach rules, and teach them more
plainly, sensibly and orderly, than they be commonl{ltaught in
common schools. For when the master shall compare Tully’s book
with the scholar’s translation, let the master at the first lead and
teach his scholar to join the rules of his grammar book with the
examples of his present lesson, until the scholar by bimself be able
to fetch out of his grammar every rule for every example, so as the
grammar book be ever in the scholar’s hand, and also used of him
as a dictionary for every present use.”

Mr. Long has followed the guidance of Sturmius in sclecting
cepistles of Cicero for the volume of which I spesk. Ascham ad<
vises that the scholar should go on in this way through the first
book of the collection of Sturmius, and a part of a comedy of
Terence, and after the scholar has acquired * a ready perfectness
in translating,” he goes on to say: “'Then take this order with
him; read daily unto him somo book of Tully, as the third book of
epistles chosen out by Sturmius, De Amicitia, De Sencetute, .. ..
some comedy of Terence,. . . . Cesar’s commentaries,. . . . or
some orations of T. Livius. . . . .

 These books I would have him now read a great deal at every
lecture 3 for he shall not now use daily translation, but only con-
strue again and parse, where re suspect is any need;. . .. and
for translating, use 3’ou yourself every second or third day to chonsc
out some Epistle ad Atticum, some notable commonplace out of his
orations, or some other part of Tully by your discretion, which
your scholar may not know where to find; and translate it you

rourself into plain natural English, and then give it him to trans-
ate into Latin again, allowing him good space and time to do it
both with diligent heed and good advisement.

¢ Here his wit shall be new set on work ; his judgment, for right
choice, truly tried ; his memory for sure retaining, better exercised,
than bg learning :m{tb’mg without the book ; and here how much
he hath profited shall plainly appear. ‘When he bringeth it trans-
lated unto you, bring ‘you _forth the place of Tully ; lay them to-
gether, compare the one with the other ; cormend his good choice
and right ‘I" acing of words ; show his faults gently, bug lanme them
r ¢ over sharply For here shall all the hard points of gram-

:or, both casily and surcly be learned up . . . . —by this way

rescribed in this book, being straight, plain ang easy, the scholar
18 always labouring with pleasure, and ever going right on forward
with Emﬁt, . - . . for, he hath construed, parsed, twice translated
over by good advisement, marked out kis six points”—respectin
peculiar idioms, phrases, synonyms, and the like—*by skilfu
Judgment, ho shall bave necessary occasion to read over every lec-
ture a dozen times at tho least. . . . . And this oft reading is the
very right following of that good counsel which Pliny doth give
to his friend Fuscus, saying, * Multum non multa.’ . . ..

“When by this diligent and speedy reading over thosc fore-
named good books of 'fslly, Terence, Cresar, and Livy, and by this
second kind of translating out of your English, time shall breed
skill, and use shall bring perfection; then ye may try, if yo will,
your scholar with the tbmix;dnd of translation: altbough the two
first ways, by mine opinion, be not only sufficient of themselves, but

o o 0 o o

@ 3. Tullii Ciceronis Csto Major sive De Sencctute, Lzitus sive De Ami-
citia, ct Epistolse Sclects, with notes and index, by George Long. London.
1857 (published in the series called * Grammar School Clssaies.”’)
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also surer, both for the wmaster's teaching and scholar's learning,
than this third way is.”

This third way 1s for tho master to write an English letter or to
give the scholar some simple passage from an Euglish author, to
turn into Latin, taking care to keep within the compass of' the
scholar’s former learning in words and sentences.  Ascham adds™

« And now take heed lest your scholar do not better in eomo
point than you yourself, except ye have been diligently exercised
m these kinds of translating before.

“ T had or2e a proof hereof, tried by good expericnce, by a doar
friend of mine, w{’nen I came first from™ Cambridge to serve the
Queen's Majesty, then Lady Elizabeth, lying at worthy Sir Anthony
Deny’s, in Chester.  John Whitney, a young gentleman, was my
bedfellow : who willing by good-nature, and provoked by mine
advice, began to learn 5:0 atin tongue after the order declared in
this book. = We began after Christmas; I read unto him ‘Tully de
Amniicitia, which he did every day twice translate, out of Latin
into English, and out of English into Latin again. About St.
Lawrence Tide after, to prove how he profited, I did chuse out
Torquatus’ talk de Amicitia, in the Iatter end of the first book De
Finibus; because that place was the same in matter, like in words
and phrases, nigh to the form and fashion of sentences, as he had
learned before in De Amicitin. 1 did translate it myself into plain
English, and gave it him to turn into Latinj which he did so
choicely, so orderly, so withrout any great miss in the hardest points
of grainmar, that some in seven years in grammar schools, yea, and
some in the University too, cannot do ha'f so well.”

Ascham afterwards brings forward, as another example:

 Qur most noble Queen Elizabeth, who nover took yet Greek
nor Latin grammar in her hand, after the first declining of a noun
and a verb, but only by this double translating of Demosthenes and
Isocrates, daily, without missing, cvery forenoon, and likewiso
some part of Tully every afternoons for the space of a year or two,
bath attained to such a perfect understanding in both the tongues,
and to such a ready utterance of the Latin, aud that with such a
Judgment, as they bo few in numnber in both the Universities, or
elsewhere in England, that be in both tongues comparable with
her Mng"csty."

Mr. Long says:

It would be thought a great thing if a teacher could accom-
plish what Ascham promises; and what, according to his own ac-
count, he performed. At present, it canuot bo said that children
generally do learn cither to undarstand or write the Latin tongue,
much less to speak it. The writing and speaking of Latin are in-
deed not much used, but a great deal of time is spent in trying to
understand the Latin tongue, and also to write it; and itis gene-
rally agreed that few out of many leara to read a Latin author
with case and profit, and fewer still, to write Latin well. . . ", .

“If teachers of Latin knew that language as well as a good
teacher of French or any other modern tongue knows his own
Ianguage, the teaching of Latin would be comparatively easy. And
yet the usual methods of teaching a modern language are bad, and
the awount that is learned is often small for the time and labour;
and this, mainly because teachers of foreign languages follow
nearly the same methods that are followed in teacbing Latin, many
oi which are bad. A man may wish to learn a foreign languagg,
in order to be able to write it and speak it; but if he will follow no
other method than reading, he will never accomplish his object.
JE he will firdt acquire the power of writing and speaking a lan-
guage, he can_easily learn to read it. The power of reading or
translating a foreign language does not give the power of writing
or speaking it, not even in the smallest degree, as all who have
tried know by experience. A man may have even a very exact
knowledge of a foreign tongue for the purpose of rcading and un-

derstanding, and yet may be unable to construct a single sentence
or to utter a single phrase in conversation, which proves, that to
learn to express a foreign language in our own tongue is only
learning it under one aspect, and that to express our own language |
or our own ideas in another tongue is quite a different thing. . . .

“It may be said that this system requires better teachers than
the great majority of them who profess to teach, But i€ a teacher |
has not knowlcdqc cnough to teach on this plan, or some good
plan, can he teach on 2 bad one ? Can he teach by the aid of bad
exercise books and indifterent helps of all descriptions, and in no
other way 2 If ho cannot teach on Ascham’s plan, or on some
good plan, he cannot teach at all.  If it should be said tbat this
method is more troublesome to the teacher, which 1 deny, the
answér is, that he ought to do what he professes. Whether would
a mzn of any sound knowledge, of any taste for learning, however
small, rather work at this dull, cternal, unprofitable round of exer-
cises, &ids, and helps, or work at the authors themselves, the sole
sources of our knowledgo ? !

“ The clear direct way to an improvement in our clasical
studics is to abandon the ordinary making of ‘Latines’; to adopt
Ascham’s plan as soon as the boy is prepared fori., and to cunsider
well how he should be mmpared; for that is really the only mat-
ter in dispute among good teachers. Further, to abandon all books
of exercises which abound in multitudinous rules and fragmentary
exercises ; to choose a3 1 book of rules to refer a boy to, {for I do
ot reject generalizations, but only the mode of using thein), one
which is glain and simple, with plenty of good examples, well

system of rules with both examples and exercises; and as to the
endless niceties and curiosities of a language, to trust to careful

!
1

!
translated, whether such book be a grammar, or some well-arranged I

reading and a good tencher, for they cannot be learned by rules.
If1 mconuncnﬁ Ascham's plan, it is not that the boys may learn
to write Latin, it is that they may learn tv read and understand a
Latin author well.”

1 have now given a general outline of Ascham’s plan, witha part
of Mr. Long's comments upon it. Any onc who takes an interest
in the subject will do well to refer dircetly to Mr. Long’s preface
and to the ** Schoolmaster.” Thebest known edition of this latter
work is that edited by Jawmes Upton, (London, 1711,) but it may
also be found in the new cdition of Ascham’s complete works,
lately published in Eugland.—Massachusetts Teacher.

TAE GILCHRIST SCIIOLARSHIP.

E give below the correspondence announcing the foundation
\I of a scholarship for the Dominion of Canadain connection
with the University of London. Steps will be taken to obtain
and lay beforc our readers the syllabus of the matriculation
examination of this University.

Downing Street, 23rd August, 1867,

My Lorp,—I have the honor to transmit to Your Lordship the
enclosed copy of a letter from the Secretary to the Trustees for an
Institution called The Gilehrist Educational yxust. T also enclose
a priuted paper of conditions since issued by the Trustees.

This paper enumncrates the Towns at which Candidates approved
by the local authoritics for the propesed Scholarship may present
thenselves for examination.

But the name of the Town to bo named in New Brunswick is
gmiucd, fron a doubt whether it should be Fredericton or Saint

ohn.

I request that you will bave the goodness to let me know which
of the two would be most suitable for the public convenience.

I have, &c.,
(Signed) Buckixenay & Cuanpos.

Governor The Right Hon, Viscount Monck, &c., &e.

GILCHRIST EDUCATIONAL TRUST.

TRUSTEES.

Cuarres IoLraxp, uire, M.D., F.R.S.
Siz Jorx Browxing, LL.D., F.R.S.
Roserr Verity, Esquire, M.D.
WiLriax BoMrey Husme, Esquire.
GrorGe Groreg, Esquire, D.C.L,, F.R.S.

S8ECRETARY.
V. B. CarrexTER, Esquire, M.D., F.R.S.

STANDING COUNSEL.
F. H. Bowning, Esquire.

SOLICITORS.
Messrs. F. J. & G. J. BRAIKENRIDGE.

University of London, W., 9th April, 1867,

Sir,—By dircction of the Trustees of the Gilchrist Educational
Trust, Ihave the honor to place before you the following state-
ment, and to request that it may receive the consideration of the
Secretary of State for the Colonics. °

The above named Trust has been created under the Will of the
late Dr. Gilchrist, « for the benefit, advancement and propagation
* of education and learning in every part of the world, asfar as
“ circumstances would permit;” and the Trustees having first inade

ovision according to the accompanying scheme, for the estab-
ishment of Scholarships to promote the education of natives of
India (with which country Dr. Gilchrist has been particularly
assocrated) in this country, are now (rrepared to offer a like advan-

e to the Colonies of Australia and Canada.

Vith this view the Trustees propose to cstablish a Scbolamhis
of the value of £100 per anuum, the appointment to which shoul
be made yearly in connectiun with each of the Colonies just named ;
the Sclno{mhlp to be teneble for three years. It is their intention
that the Scholar shall follow a curriculuw in one of the four Facul-
ties of the University of London, viz., Arts, Science, Law, or
Medicine. But th%y will probably leave him free to reside and
study either in London or Edinburgh. .

Itis the desire of the Trustees that the appointment to these
Scholarships shall be made by competitive examination, and that
this examination be the matriculation examination of the Cniversity
of London, conducted according to the plan which has been suc-
cessfully carried outin the case of the Royal College, Mauritius,
the papers being sent out through the Colonial Office to Subs
Examiners nominated by the local authoritics; and the answers of
the Candidates being returned through the same channel to be
reviewed in this country. ) .

And it is their hope, that for the promotion of an object which
will prove (it may anticipated) highly advantageous to the
Colonies they design to benefit, Her Majesty’s Government may
be willing to co-opurate with them, by moving the Senate of the
University of Lontdon to extend their examination systein to the
cupitals of the Australian and Canadian Culonics, and by guaran-
teeing the requisite facilities. I have reason to believe that others
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besides eandidates for these Scholurships will be glad to avail

themselves of such an opportuniti' of matriculating in the Univer-
sity of London. have, &ec.,
(Signed) W. B. CARPENTER.

Sir F. Rogers, Bart,, &e., &e.

Conditions for Scholarships instituted &y the Gilchrist Educational
Trust for the benefit of Youths residing in the Dominion of
Canada.

A Scholarship of the value of £100 per annum, and tencble for
three yeary, will be annually awarded to a candidate resident in
the Dominion of Canada, who shall become eligible by competitive
examination, and shall bo desirous of prosecuting a further course
of Academical study in Great Britain, under the following condi-
tions :—

1. Every candidate shall either bo a native of the Dominion of
Canada, or shall have resided there for five yecars immediately
preceding the examination.

2. Every candidate must furnish proof satisfactory to the local
authoritics, that he has completed his sixteenth year, and that his
age does not exceed 22 years.

3. FEvery candidate must furnish proof satisfactory to the local
authorities, that in regard to personal character he is qualified to
be admittted to competition for a Scholarship.

4. Candidates, a grovcd by the local authoritics, shall present
themsclves at the Midsummer Matriculation Examination of the
University of London, which will be held simultancously in Quebec,
Montreal, Kingston, Toronto, Ottawa, Halifax, and a Town to be
hereafler named in New Brunswick, commencing on the last Mon-
day in June, under the direction of Sub-Examiners appointed by
the Governor of the Dominion of Canada.

5. The answersof the candidates, approved as aforesaid, will
be forwarded, through the Colonial Office, to the Registrar of the
University, who will cause them to be reviewed by the exarminers,
and who will draw up the report of the results of the examination ;
and the Scholarship shall be awarded to the candidate who shall
conte out highest at that examination, provided that he pass cither
in the honours or in the first division.

6. The award of the examiners shall be transmitted forthwith
by the Secretary of the Gilehrist ‘Trust, through the Colonial Office,
to the local authorities in the Colonial capitals, to be by them
announced to the candidates.

7. The successful candidate will be expected to arrive in Lon-
don, and to present himself to the Secrctary of the Gilehrist Trust,
not later than the first week in the October following his appoint-
ment.

8. Each scholar shall be allowed un option as to place of study
between the Univewsity of Edinburgh, and University College,
London; but he shall be expected to pursue his studies with a
\I-j:)a\vdto graduation in one of the four faculties of the University of

ndon.

9. Each Scholarship shall be considered as commencing from
the 1st of July following the award of the examiners; and shall be
paid in quarterly instalinents on the first.days of Qctober, January,
April, and July.

10. Each scholar shall attend in overy scssion at ltast three
courses of lectures at the institution in which he studies, and shall
transmit to the Secretary of the Gilchrist Trust, at the conclusion
of each session, o certificate from each of the Professors whose lec-
tures he has attended, stating that his diligence and conduct bave
been satisfactory. Should he not be able to produce such a certi-
ficate, or shonld he be proved guilty of discreditable conduct else-
where, he shall be considered to havo forfeited all claim to the
remaining instalments of his Scholarship.

11. Ezch scholar will be expected to present himself at the first
examination in one of the four faculties of the University of Lon-

don—Arts, Sciences, Law, or Medicine—before the termination of | P

the second (Academical) year® from the commencement of his
Scholarship, unless excused from doing so by the Trustees; and if
he do not so present himself, (unless by permission of the Trustees),
or ifhe fail to pass, he shall be considered as forfeiting his claim to
153 remaining instalments of his Scholarship.  After having passed
the first cxamination, he will be expected to parsue his studics
with a view to presenting himself at the second examination within
two (Academical) years.

12.  The foregoing scheme shall be subject to revision from time
to time; the Trusteesreserving to themselves the power of altering
the conditions of the Scholarships, or of altogether withdrawin
them, if they deem it expedient to do cither. But no change wi
be made in such 2 manner as to effect the intercsts of candidates
already appointed to Scholarships, or in any case, without twelve
months’ notice.

THE RIGHT HON. R. LOWE, M.P.,, ON EDUCATION.

HE opening address of the session 1867-8 of the Philosophical
Institution wasdelivered in the Music Hall, Edinburgh, by the
Kight. Hon. Robert Lowe, M.P. Tho subject of the address was

® Thus a candidate whose Scholarship commences on the 1st of July,
1868, wonld be considered as having fultilled this condition, if be pass the
first Lr. B. Jixamination in January, 1870: or the first B.A., the firat
B Sc., orthe Preliminary Scientific M. B3 Examination, in July, 1870,

—

¢ Education : Primary and Classical,” and the hall was crowded by
large and brilliant assemblage.  The right hon. gentleman, on ap-
pez\rinion the platform, was greeted with loud anﬁ prolonged cheer-
mﬁ. t the front of tho platform were seated & solect party of
Iadics, including Mss, Lowe.  Tho chair was occupied by Mr. Smith,
prosident of the institution, nnd amongst tho other gentlemen on the
platform wero—The Lord Provost, Sir William Stirling-Maxwell,
the Lord Advocate, Lord Dunfermline, Lord Airlie, Lord Ardmil-
lan, Lord Ormidale, Sir James Y. Simpson, Bart.; Sir James
Lacaita, Dr. Hanna, Dr. W. F. Collier, Dr. Donaldson, Dr. John
Muir, Dr. W. A, Browne, Dr. Aitken, Dr. Littlejohn, Professors
Masson, Sellar, Blaikie, Lyon Playfair, Allman, and Balfour;
Messrs, D. M'Laren, M.P.; Adam Black, Charles Cowan, William
Smith, Maurice Lothian, Carruthers of the Inverness Courier, J.
Richardson, G. Harrison, W. Brodie, R.S.A.; James Drummond,
R.S.A.; Samuel Raleigh, Keith Johnston, J. Campbell Smith, R.
Horn, T. Ivory, Mossman, Blackadder, Law, Auchie, Balfour,C.A.
E. Baxter, J. Gardner, S.5.C.; Cotton, S.5.C.; Robert Cox, W.
S.; J. 1. Gibson-Craig, W. S.; L. Kennedy, W.S.; Thomson, C.
B.; Dymock, J. T, Brown, J. A. Fullerton, J. M. Macandrew, J.-
F. Rodger, J. Gordon, &c.

The CuatrMAN said—Ladies and gentlemen, X have great satis-
faction in introducing to you the right hon. gentleman, who has
kindly consented to open the present session. I know that this
introduction is a_merc matter of formality, because you arve all
acquainted with Mr. Lowo already ns one of the most distinguished
ornaments of the British Ilouso of Commons. (Applause)) You
know him also as one who, both in his private capacity and asa
Miuister of the Crown, has bestowed great time and attention to
the great subject of public cducation. ﬁA lelnusc.) That subject
he has chosen for his theme to night, auc ope ke will speak to
us fmnk(lf' and openly, both as to our merits and demerits m regard
to it, and more especially the Indter.  Mr. Lowe’s high talents, and
the extensive knowledge which he has of the subject upon which
hie is to speak, well entitle him to that earnest and respectful atten-
tion which, X am sure, he will receive from this audience. And
therefore, without further preface, I beg leave to introduce bim.
(Ap{)lause.)

Mr. Lowe, after the cheering with which he was received had
subsided, said—Ladics and Gentlemen,~—Your chairman has in-
formed you that the subject X am to bring before you to-night is
that of educatiou—I may add of cducation considered in its rela-
tion to tho State. It isa subject of infinite importance. It is
the question of the day. It is a matter ot great difficulty, and on
which there is great diversity of apinion. 1haye not come uere to
scek popularity. 1have not come heremnerely to say what may be
agreeable to this audience. I have come here to tell you the result
of some experience and much reflection on this subject, and if I
say anything disagrecable I do so in discharge of my duty, and
hope you will kin ly excuse me, and not take offence at what X
may say. (Cheers.) Ihave much to say, and Iam anxious not
to trespass on your patience, and therefore I will without further
preface address myself to the subject of cducation. The question
naturally divides itself into two branches—tho education of the
poor, or primary education, and the education of the middle and
upper classes. I have a word to say on each, and I will first apply
myself to that which to me appears of the greatest consequence,
the education of the poor; and be it remembered I am speaking
of the education of the peor so faras it is connected with the State.
We have had for many years a system of State aided education,
and without wearying you with the goneral ontlines of that system,
I think wo can infer, from what has been already done, that cer-
tain principles are pretty well agreed upon and established amon?t
us all. I will not waste your time in demonstrating principles
which arc indisputable. Itis agreed on all hands that the educa-
tion of the poor i3 a matter not to be left wholly to private enter-
rise, but that it is the duty of the State—1 do not say at this mo-
ment to what extent, but I think after the State for twenty years
has been giving aid to education it would be too Jate to argue that
the State had no duty, no care in the matter. (Hear, hear.) Then
1 think we are at liberty to infer also that the State represents in
education not the religious but the secular element. The plan now
pursued is to encrust the management of schools to people gener-
ally actuated by strong religious feelingsin favour of some particu-
lar sect, and then the State assists it, stipulating in return for acer-
tain amount of secular education. The inspectors whogooutowe a
sort of divided allegiance. They are servants of the State, ascer-
taining the amount of secular education, and they are the servants
of the religious parties, so far as they examine into religious mat-
ters. ‘The effect of the fpment system of education is, that it deals
with the secular part of popular education. The third prizciple,
which I think I may also say has been established, i, that the best
way of carryin;ion education s not to have a centralized depart-
ment through whick the whole shall be managed, or leave it wholly
to local encrgy ; but that the best way is to combine these two—to
call in local agency to carry on the process of education, reserving
to the Government the duty of superintending and testing the edu-
cation. That is a mixtnre of local and State influence.” That is
the third principle. The fourth principle is, that it is the duty of
the State above all things to test and ascertain the nature of the
cducation that is given—that it is not right to leave to the persons
who give instruction the power of testing their own work. I think
that a fifth principle X may take for granted is this—that when the
Stata gives aid to schools, it .ought not to give .it.to schools merely
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for being in existence, or for having on their books a certain num-
ber of scholars, or a certain amount of attendance, but that it
ought to be given for a ccrtain amount of efliciency. The Statc’s
business is to ascertain results and pay in proportion to those results.
(Hear, hear.) 'These are the five principles which I think may be
tzken as agreed upon with regard to education, and thorefore I
shall say no more on that point, but proceed to where the disputa-
blo matter begins, and that is, when we come to consider what in
the precise duty of the State with regard to the communication of
instructions, Now, of course, therg are wany different opinions on
this subject. For instance, Plato thought so very highly of the du-
ties of dno State on this subject, that he would not trust any parent
with the education of his own child, and in order that the parent
might not interfers with the education of bis own child, he_took
recantions which I need not now dilate upon that no parent should
Enow his own child and no child his own father, (Launghter.) .1
think we nced not go quite so far as that. I do not think it is
necessary, in order to cducate the people, to do as Plato wanted
to do—to destroy tho institution of the family, round which all the
other institutions of this country group and cluster themselves.
But I think that in the main—though he may have carried his
principlo a little too far—Plato was right. Ife regarded the edu-
cation of the youth as the primary duty of the State. IHe did not
Euta‘t as a duty to be taken up atter other duties were discharged,
ut as assisting other dutics. e said that persons who were well
educated would be able to govern themselves—that every man put-
ting a restraint on himself would require nothing to keep hi:n in
the path of duty. I donot go so far as that, beeause it was said of
smnB communities, but I say that the education of the people is as
much a part of the duty of the State as the making of laws, the
administration_of foreign affairs, of the army, and navy, and po-
lice; and the Governtent is no more excusable for neglecting that
than they wou d be, for instance, in neglecting the protection of
personal property, the maintenance of the national honour abroad,
or making such laws as are demonstrably necessary for the welfare
of the subject. (Chcers.? ‘That is the principle from which 1
start; and now let us sec how far wecome up to it. I am sorry to
say that the existing system falls very short of that principle, be-
cause the existing system in England that Government shall admit
its duty, but nat occupy the position enabling it to do its duty.
The initiative ‘s not with the Government. We have no minister
of Education. The initative is given to private individuals. The
Government cannot create a school where it is wanted; all they
can do is to assist it. Tho consequence is that, as money is gener-
ally forthcoming in those places w&ncrc education is most abundant,
the Government gives assistance where it is least wanted, and with-
holds it where itis most wanted. That is the cardinal defect of
the system, and inherent in its very nature, because a system being
based on religious feeling necessarily implies a voluntary system,
for it is manifest that yon cannot create religious zeal and fecling
by Act of Parliament, but can only act upon’it where it exists anc
is willing to put itself in motion. So long as the system exists, the
Government must follow the will of private persons, and the Gov-
ernment must therefore stand with folded arms while the masses of
the population are growing u{) in vice and ignorance from want of
that assistance which s being lavished on places where there is ofien
quite enough money to support schools without Government asssis-
tance. That is a very serious defect, and, theoretically, nothing
can be more objectionable. But I confess had it not been for re-
cent occurrences I would have been disposed, defective as the eys-
tem is, not to meddle with it; because 1t is impossible to supple-
ment the system without destroying the voluntary priuciple on
which we rely.  Since it is mamfest that if, by witholding contri-
butions, people can get what they want, we are giving o premium
upon those who do not contribute. Also, it is not to be concealed
that this system, though partial, is one of great efficiency, and I
think it may compare favourably with any system in the world.
In America the State makes grants for the purposes of edueation
to assist townships, but _the grant is not given in the least witi re-
rand to any system of inspestion. Examination, as practised un-
der the Revised Code in England—and I sincerely hope soon in
Scotland also—is totally unknowm, so that money given in assis-
tance to schools is granted without any test of their cfficiency. I
must also saz that that system has another recommendation. It is
homogencous with the habits and feelings of the people, and espect-
ally in the country districts ot these islands; and 1t cenlists in its
su[:lport the best local agency which can be found—the gentlemen
and clergymen of the parish. For these reasons, among others, I
should always have been unwilling to meddle with the system, It
is an existing thing ; and to alter it would imply, I have no doubt,
a considerable sacrifice of efficiency, and a great dislocation of
energy and effort.  But wo have now arrived at a time when we
ought no longer to deliberate on this quettion. I will net go into
political matters; bat we are all of us aware that the Government
of the country—the voicc-potential in the Goverment—is now
aced in the hands of persons in a lower position of life than has
iitherto been the case.  Now, it is not merely desirable, it is all-
important and essential, for the Emservntion of the institutions of
this country, that those persons should be able, properly and intel-
ligently, to discharge the duties entrusted to them. (Cbeers.)
Even assuming that those persons who have been enfranchised
that knowledge which is necessary, I say we require a much
etter guarantee than we at present possess that those persons who
come after them shall possess that knowlego also—(hear, hear)—

and if they do not possess it, as I fear will be the fact in very many
eases, there 13 nothing we ought not tv lo; there is no eflort we
ought not to make; there is no sacrifice, either of money or of
prejudice and feeling, which wo ought not to submit _to, rather
than allow a generation in whose hands are placed the destinies of
us all to grow up inignorance. (Cherrs)) Therefore, gentlemen,
though Tshould have been very glad to have allowed this system
to havo gone on_extending itself quictly and peacefully and unos-
tentatiously, as it has hitherto been doing, I am firmly of opinion
that the time has arrived when it is our duty to vindieate for the
State its real sunction in this matter—that it is our duty to place
the State, not as the handmaid or follower of private enterprise,
but as the representative of tho whole community, having o vital
interest in the education of every one of its members, sud I
wish to subwnit to you what I consider would be the fitting outlines
of a plan by which this should be carried out. I caunot do justice
—-imrccd, Tcould not, without travelling into considerations that
trench upon politics, do justice to the importance which I attach to
this. It is a thing which must be done, and done immediately.
We cannot suffer any large number of our citizens, now that they
have obtained the right to influence the destinies of the country,
to remain uncducatclfl. It has been a great evil that they have so
long remained in that condition—it was an cvil, a reproach, sid a
moral stigma upon us, but now it is something more; it is & ques-
tion of self-prescrvation—a question of existence or the non-exis-
tence of our Constitution. “(Cheers) And, if Parliament does
not deal with the matter with a strong and a determined hand, so
as to provide some measures whereby the means of cducation may
be placed within the reach of all the citizens of the country, I say
Parliament will be wanting in the performance of its duty ; and
upon those who dclai' or provent the passing of such a measure
will rest a responsibility the very vastest that mortal man can pos-
sibly bear. (Hear, hear.) Some time ago, my friend, Mr. Bruce,
had a scheme which was a very good one, and which I should most
willingly have supported. It permitted persons to tax themeelves
for the purposcs of education, but in the emergency in which we
are now placed, I consider that not nearly sufficient.  'We must go
much farther, and do considerably more, 1n my opinion, than mere-
ly permitting.  We must compel, and insist by some means that
education shall become general in this country. We must carry
out the great scheme of the Reformers of Scotland when they
placed a school in evcri' parish in the country. (Cheers.) I will
now show you, as far I can, how that can best be obtained. I
think the first sacrifice that the advocates and friends of the pres-
ent systeme must be called upon to make is that we must give u
denominational inspection. &oud cheers.) I think the State will
have to confine itsclf altogetber to the secular part of cducation,
and (i.;ivc up that joiot partnership which has hitherto existed with
the different religious bodies. (glxcers. You will sce in a mo-
ment why I am so anxious to put this in the front. The present
schools must be made as efficient as go&:ib]c for all classes of Her
Majesty’s subjects, and that the people should not be called upon
by the State to give money unless what is_called the * conscience
cf:,xuse " s introduced, so that persons of all denominations should
not have to pay if auything is done_which would trench upen or
violate their religious opintons.  (Hlear, hear)  These things
being premised, I would say this to the State—Commence an edu-
cational survey of these islands. Do not wait for the people to
come to you and say they want some of the pablic money for edu-
cational purposes; but with the system of inspection which you
have already organised, commence an cducational survey in Great
Britain, district by district, P:u-ish by parish. Get at the number
of scheols and the mumber of children in every parish, and then let
areport be sent to the Privy Council of the cducational wants of
each parish, and of what is required to be done to place within the
reach of the people a sufficient means of education. When that
has been done, it should be the duty of the Privy Council to give
notice to a parish that they should found a echool, or whatever ma
be wanted, for their pu . If the parish should found a school,
I think it would bethe duty of the ang Council to assist it in the
same woy in which they assist many schools now. I ought also to
say that wee ought not to disturbschools which are already existing,
except that we ought to provide that they must submit to an unde-
nominational inspcetion, and the provision of having the conscience
clauses. Ifthe parish does not agree to what is done, then I think
there ought to be a power vested in the Privy Council, or the Sec-
retary og State, or some other responsible officer, to make compul-
sory upon them a rate for the support of the school, and the senool
should be entitled to the same Inspection, examination, and assis-
tance, as in the case of the schools now in existence. This simple
machinery would, in a rhort time, alter the whole face of cducation,
and place it within the reach of every onc of the Queen’s subjects,
and then, and not until then, would it be right to talk of compul-
sory education. There is nothing more unjust or unfair than to
punish a child for its not being educated—to say that a man ghall
not employ 2 child which hasnot been edueated, when the State
has not taken the pains of placing that child within the reach of
cducation. (Cheers) That is the outline of what I have to zay
on this subject, and it resembles in many respects the report of the
Comumissioners who have been sitting upon Scotch education. That
report, so far as an Englishman may be permitted to give an opin-
ion upon it, is founded on sound principles, and characterized by a
great deal of good sense; but Thope that in Scotland there will
be no delay in the introduction of the reviséd code. Sofarasl
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am able to judge, and Thave had considerable experience on the
subject, the Revised Code will kave Leneficial effects in Scotland,
which it has not had in England. It has always appeared to me
that the fault of the Scotch schools was that they were rather de-
ficient in school appliances and cquipment, and that though the
masters were of a very high class, there was a want more or Jess of
assistance in teaching. Lhe masters receive a high salary, but the
rest of the school has appeared tome to be less mh-quatcly furnish-
ed than in England, and I believe the money given to the heritors
or managers of the school would be more benefically expended in
])rovidin" more assistant teaching, than in augmenting the alrcady
iberal salaries of the masters. 1 cannot, howdver, agree with the
view taken by the Commissioners with regard to the children of
persons in easicr circumstances than are the parents of most of the
children sent to these schoals. No one, of course, would object
that they should send their children to the parish schools in Scot-
land, and it is a happy symptom of the state of things in a country
when such things occur—(hear, hear) —but if these people are able
to gay for the schooling of their ehildren, they ought to pay for it,
and not take it from the public funds. (Cheers))” T do not think
we should do right in taxing the heritors of a parish indiscrimin-
ately to educate the children of the rich people who are able to pay
for that education themselves. (Cheers)) On this point, I must
record my dissent from the Commissioners. I believe this, further,
that though I have indicated what I think ought to be done, I am
not sanguine in tho buliefthat it will be done. Those who are
concerned with the present system will be most urgent in resisting
a change, which would trench on their prejudices and feclings, antt
they may think more of the disturbance of that which has cost
them so much carc and trouble to establish, than of the larger pub-
lic views which I have explained. But while these people wiH be
warm and earnest in their resistance to such a change, the friends
of cducation will be comparatively luke-warm. A man acts with
very different energy when hestrives for that which affects himself,
than when he fights the battle of the public at Iarge. (Hear, bear.)
I will givc you an instance of this. In the colony of Victoria, in
Australia, recently, the Attorney-General brought forward a bill
to introduce a really national system of education Jike that 1 have
described.  You kuow that there the Legislaturs is elected by uni-
versal suffrage, and you would suppose that he would have had the
strongest element of support from the working (Il)eoplc, hecause the
very people for whom hie worked were invested with the greatest
wer in the clection of the Legislature.  But as soon as he had
roached his scheme of education, it was opposed on all hands.
The Roman Catholic Bishop entered a formal protest against it;
the Bishop of the Church oip England entered Ins protest; all the
religious bodics of the colony protested against it.  The people for
whose benefit it was brought forward were silent and apathetic, the
Attorney-General was obTigcd to withdraw lus bill, and the hopes
of passing a really cfficient educational measure in that colony are
in chinitcly I)ostponcd. I hope 1 may be wrong in my anticipa-
tions, but whether it be carried or not, it is the duty of those who
have at heart the good of the country to strain every nerve to get
it done, and to free themselves from the responsibilty which is at
present imposed upon them.  Now, gentlemen, if you will allow
me, I will pass from this part of the subject and go on to thesecond
member of it, which was, as I told you, the cducation of the upper
and middle classes.  And, first, I will endeuvour to explain to you

what 1 conceive to be the olé}ccl. to be aimed at. It seems to me

that the form—the abstract idea of education—onght to be to teach

2 person everything it is important he should know, and at the )
same time to discipline his mind. And as the period during which
it can be communicated is vary short, I must Txaley that view by

i 1 2 person as much ¢ 3

saying that the business of education is to teac
of that which it is important he should knote ascan

the object of edacation.
arises of very great difficulty.

ses of this coantry ?

science—a science of weights
ut in the scales the different measures of human knowled
ccide upon the relative importance of each. Al knowled

able, there is nothing that s not worth while knowing.
uestion of relative im i

urgently directed.
X cansug

9nivcrse of things, and not of words, a knowledze of things is more
important to us than a knowledgeof words.  (Applause.) The first

few months or yeassof a child's existence are employed 1 learning
botb, and a great deal more in making an acquamntance with the ¢
anion between thetwo.  That is the order which Nature takes m g
her teaching.  She begins with a knowledge of words, and teaches |
aknowledge of things antervands.  To @mve anillustration: 1 think

itis morcimportant that a man should kuow where hus liver s situa-
ted, than to X:n

done within |
the limit and with referetice to the ordinary facaltics of mankind; 4 1€,
and also that in doing so care should be taken to discipline the ; reason
mind of the pupil as far as possible.  That is what I conceive to be | than an
\m, that being =0, you see a guestion |

What s it most important that 2
person should know ?  Tatl we can answer the question, we ean-
not satisfactorily solve the question I am now proposing~What is § 3¢
the education that o h‘t: to be given to the uppclr and middle clas- 4
; v s s 2
e muf:,:s ,c,::,flfrr: l:ncdvz:;}:ﬁ: ::vzc:; : of life, and isanfit for anything but the most abstruse
o and ]
1svalu- < . > .
Butitis 3 § one that best fits 2 man for the duties of life.  Toillustrate again:
rtance , it 1s a0t a quesuon of decrying one
kind of knowledge and prasing another, but of taking as far as we
can the whole cycle of human knowledge, and considering which
part onght to be taught first, and to which atteatzon should be mast ¢
That s a problem of most cnormous difficulty. ¢
st only anc or two considerations to assist us in solvingt.
I think it will be admitted by all here present, that as we live in a2y

ow what is called jecur in Latin and 2perin Greek.

Iwould go alittle farther, T think that, whereit is a question between
true and false, it is more important that we should know what 18 truo
than what is false. It is more important to know the history of Eng-
land than the mythology of Greeco and Rome. (Applnuse.? 1
think it is more inportant to know those transactions out of which
the present state of political and social problewms bus arisen, than that
we should know the lives of all the gods and goddesses contained in
Lempricre's Dictionary. (Laughteraud cheers.) Yet, according
tomy experience—though I hope these things are better manage

now—rwe learned a preat deal more of Pagan than of Christian re-
ligion atschool. While the latter was put off till Sunday, and done
invery short time, the former was the work of overy day, and atten-
ded with enormous trouble, for the slightest slip in tho genealogy of
the children of Jupiter was followed by personal castigation, which
I never remember baving been bestowed on any one for a slip in di-
vinity. (Laughter and applause.) Then, gentlemen, I venture to
think that, as wecannot teach people everything, it is more import-
ant to teach them practical things than speculative things.  “Lhere
must be speculation, and there must be practice, but if we cannot
have both we should rather lean to the practical side. It is more
important that a man should be able to work out a sum in arithmetic
than that he should be acquainted with the abstract form of an argu-
ment, as detailed in Aristotle’s logic. To be able to work outa
syllogism is not so important as the Rule of Three or Practice.
(Cheers.) Therefore, if we must choose, I confess Ishould lean to
the practical side.  One more rule I venture to submit to you: if wo
must choose in these matters, the present is wore important than the
past.  The institutions, communitics, kingdoms, and countries with
which we are daily brought into contact are more important to us
than institutions, kingdoms, and communities that have ceased to
exist for upwards of 2000 years. (Applause) 1 will dwell on the
topic no farther, but, having made this gencral observation as my
contribution towards the newscience of ponderation oriacasurement,
Iam anxious to show that in grappling with this question w- must
compare one species of knowledge with another, and decide whicliis
most valuable'and important. I shall proceed to consider how far
the education of the upperand middle classes corresponds with this
idea.  Without going into detail, I think that the principal educa-
tion in the Universitics—Ido not say the Scotch Universities, for
you are more liberal here—but at Oxford and Cambridge the sub-

Jjectsof education are just two—analytical mathematics and what

are called lcarned languages, Latinand Greck. Well, no doubt
mathematics are a most admirable study, calculated to train the
mind tostrict habits of reasoning, and to keep up a habit of close and
scvere attention, but analytical mathematics encourage 2 man to this
kind of proceeding—he takes hisconclusion for granted, and then
investigates the conditions upon whichit rests.  Well, that is nota
zood way of reasoning.  (Laughter.) The best way isto take your
principles and facts, and then sce what conclusion they give you—
not to begin at your conclusion and then sce what principles and
facts youcan pick up anywhere in order to supportit. Any one
who hashad the good fortune to go through this sudy knows that
though one understands each step as he goes along, yct_the whole
cludes his grasp.  We find oursclves landed in a conclusion, and
though we see each step we have taken, stilt we do not understand
how we have arrived atit.  In one respect it is too casy, in another
itis too difficult, and invelves an immense strain upon the mind

Then you arc aware of this also, that perhaps the most uscfiul les-
son a man can learn is the cstimating of probabilities and the sift-
ingof ecvidence. But this is excluded wholly from mathematics,
which deal purcly with necessary truth, and therefore it has been
often obscrved, and by o one more forcibly than Sir William Ham-
ilton, that 2 mind fonacd uvpon this kind of study is vers apt to
oscillate between the extreme of credulity and the extreme of seept-
icism, and is seldom trained to take the practical, common sense,
able view of probabilities and contingencies of life, far more
; abstract powers of reasoning, success and prosperity in the
undestakings of mankind depend. (Cheer) But this subject is
abstract. and 1 fear must be distasteful to you. I will therefore not
follow that part of it farther. These very abstract mathematical
tudics ./lways scem to me to fall under onc of two heads—they
cither remain forcign to the mind, or they overload and emslave a
man's mind so, that he is unable to enter into the ordinary mlatt_crs
ulation.
of calculating very

A man is not mainly required for the p
ink such a study is the

high astronomical problems, and 1 do not

Napolcon cmployed on one occasion as his minister the greatest
mathematician perhaps that ever lived—Laplace, 2 geometer of the
first rank, but his idea of transacting the dutics of his officc was
with reference o the differential and 3ntegralcalculus.  (Laughter.)
But 1o pass on to the other study—that which is the principal oc-
cupation of youth—learning the Latin and Greck languages, and
the history and pby and inythology connceted with them—
the chief stody g:-'ng the languages, the rest merely accessonies to
that. It strikes me, in the first instance, that it is very absurd that
cducation should be devoted mainly to the acquisition of any lan-
guage whatever. Languageis the vehicle of thonght, but it is nota
substitute or an cquitalent for it, it presupposes l:now!ed§e of things,
and it is only uscinl, when the knowlodge is attained, for the pur-
posc uf communicatingit. With reference to this point, 1sball
rcad a few lines from Pope, mech bettes than anything I can say.
It is 140 o7 150 years old, but it shows how abuses and mistakes
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may bo pointed out in the most vigorous language, and with the
most conclugive reasoning, and yet remain utterly uncared for;—

Sinco man from bLeastly wonds is known

Words arv man's province, words we teach atono,

When reason doubtful, like the Samian letter,

Yoiots him two ways, the narrower is the better,

Placed at the door of learning, youth to guide,

Wae never suffer it to stand too wide.

To ask, to gucss, to know, as they commence,

As fancy opens the quick springs of sense,

We ply the mncmory, we losd the brain,

Bina rebel wit, and double cham on chain,

Confine the thought, to cxcrcese the breath

And keep them in the pale of words till death.

(Applause.)  Well then, gentlemen, I thunk it 1s quite evident that
itis a poor and imperfect conception of cducation that should limit
it to the learning of any language whatsoever. But, surely, if we
are to make the acquisition of languages a part of education, it
sbould be the language we are most concerned with, and I must be
permitted to say “that under my science of ponderation which 1
smposc to establish, Ithink English has a prior claim to Latin. 1

o0 not disparage Latin and Greek; but I'speak of whatis most im-
portant andr::\?hat ought to be taken first, and 1 think it 13 most
melancholy the jgnorauce of their own literature and language in
which our best educated of young wen are brought up,  Latin, of
course, is of very great use. It s the only means of obtaining a
cousiderable amount of information which is to be found in that
language, aud is not to be found elsewere. It has also a noble
literature of its own, and is a key to the knowledge of many of
the modern languages.  Thercfore, it is undoubtedly astudy of very
lui;h importance. and we must always remember that those persons
who have been the wodels of all ages for kunowledge of language,
and for force, and vigour, and felicity of cxpression—the Greeks, I
mean—knew no language but their own. (Applause) The Ro-
mans learned twn languages—Latin and Greek—and they learned
Jjust enough Greek to make them neglect their Latin; and the con-
sequence was, that their literature 1s inexpressibly inferior to that
of the race thatcame before them who knew but one language.
Well, but, gentlemen, allow that we are to teach Latin and &rcck,
only see how we set about it! It is 1o joke to learn Latin and
Greek; but it is o joke compared to learning Greck and Latin
grammar, as itis called. The grammar is one thing. the language
1s another; auditis so infinitely more difficult tolearn the grammar
ban the language, than I quite agree with Heine, the German witt
—Jlow fortunate the Romans were that they did not learn the
Latin grammar, because if they had done so, they never could have
had tiine to conquer the world.”  (Laughter and applause) Mon-
taigne, three hundred years ago, saw this, and exposed it most forci-
bly, pointing out how casy it was to learn Latin colloquially, with
\'cry&ittlc mar, and how be, without the lash, and by wercly
being taught and auswering in it, became able in a few years to
speak asgood and pure Latin as any schoolmaster.  But, then, that
would not answer the purpose, because it is said you must discip-
line the mind; and thercfore the bay is lput through the torture of
the grammar, which he is supposed to learn by Leart, and every
word and svllable of which ke forgets before he istwenty yearsof |
age. There is o sort of worship inutility in tlus matter. 1t seems
s if it was thought something very fine to Jearn something that

cannot by any posibility do a man any good— (lauglter)

* Tho languages, especially the dead~ i
All sciences, especially the absiruse—
The arts, at least allsuch as could be said 4

To be the most remote from common use.”

(Laughter) Ttis, T think, the idea of the pedantic mind that a
thing cannot be good for education, cannot be a dircipline of )
the mind. unless 1t is something that will be utterly useless in future
life. Now, I do not think so. I take a familiar instance. There
is no doubt that Greck is a language of wonderful felicity of expres-
sion. DBut what can be more beautiful, what more refined, what
would more exercite the tastes or the faculties of * person than the
study of French prose, carried to the perfisction to which itis carsied i
by Prevost Paradol, Sainte Beauve, and the great masters of the
Janguage? We bave nothing that can approach to it in England;
we have nothing of the exquisito finish und polish ; and if 5 man
wants to exercise his mind in such tifngs, he cannot find a better
thing to exercise it in than French prose, only he would have this
disagvamagc, that when he goes to Parisbe would be able to order
his dinoer at the cgfe without squzbbling over his bill, and without
making himnself the laughin of everybody who is there; and
therefore be must bo put through some discipline in the Greek lan-
age. every character of wlich he is sure to forget before heis |
isty years of ace.  Now, gentlemen, it depends upon whzt you |
want to make  If you think the great object of the education of I
[}

mankind is to make thew sophists and poctasters and schoolmas-
ters, no doubt we are 'n& the Tight way to work : but if you
think it is to train th.m for the husiness of life, T submit to you, in

Euclid—then what had been tied wo could have untied, and Ian-
uage having been put together in that way, we should have ana-
ysed it into the cules which had been laid down.  But language

was uot made in that way. Langunge grew, wo know not how,

like a tree or a plant; and, therciore, when you are trying to re-
solve that into general rules which never was framed on general
rules, you ure sowing the sand, you can never hope to do 32, and
the result is that afler oue's years have been ma(ie miserable by

Leing crammed with these enormous rules of grammer, the excep-

tions arc always as numerous as the rule, and you never know

whether therule applies or not.  Well, gentlenien, thore is another
thing I enter my protest against—and that is, Latin verses. Ido
not think the bistory of pouts is s0 prosperous that the end and ob-

Jjeet of mankind are to be the making of as many young people as

possible poets and poetastert.  (Laughter.) Pro{;ably t!ne worst

of all the little 1ollies of society a man can have is that of scribb-
ling verses.  And yet, years of our lives are taken up in the at-
tempt to teach us to write Latin verses, which after all, are gen-
erally a cento of expressions stolen out of different authors—the
very meaning of which one does not understand. I am quite sure

T have been highly commended for verses I could not construe

myself  (Laughter) And this, of course, gives 4 most unfair pre-
dominance o boys who have been taught that, becouse it is an act

so absurd and so repulsive that I believe no one was ever known to
acquire it late in life. It is an accomplishment that must be ob-
tained ecarly, if it is to be oltained at all, and I know young men
who have been prevented gaining honour for great classical ability
beeause they had never possessed the knack of stringing words to-
gether which are called Latin verses. I hope there 1s 2 movement
going on against it; I do hope, at any rate, that we shall get nd
of it.” There is another thing almost cqually absurd, and that isin
learning the language. 1 consider a man uaderstands 2 language
when he can read with fluency and with ease a good, plain, straight-
forward author who writes grammaﬁcally andsensibly.  Well, that
is comparatively soon donein Latin and Greck, if that is all that js
wantea; but that is not half enough.  There is not enough torture
in that. It is very simple. But what you must dois this—)yon
must take a passage which is hopelessly corrupt. where the amanae-
nsis hasgone tosleep or been tipsy, or dropped a line, or something
or other; and you must rcad two or three puges of notes of all the
wisest men that have read this passage, written in bad Latin, with
their idea of how it ought to be reformed, and then you must give
your opinion on it. I feel certain that if JEschylus should come to
life again he would be easily plucked at any Oxford examination
in one of bis own tragedies; and as for Homer, I am not quite sure
if he new the difference between the nominative and accusative
case, or had ever heard of a verb. Indeed, the Est years of our
life are spent in & profitless analysis of those works that were pro-
duced by wen utterly unconscious of the rules we are endeavour-
ing toelicit from them. Well, genticmen, I have nothing more to
say onthat point, and I proceed to another thing which has always
struck me very forcibly, and that is the inunense period of time
given to ancient history. Do not :nisunderstand me.  Ancient his-
tory is a very important matter and a very beautiful study, but it
is not so important as modern history, and it does t:ot bear so much
on our transactions. Consider what itis. Ancient history has two
phases—the one is a monarchy, the other is a municipality. The
notion of a large community cxisting by virtue of a popular
Government extending beyond the bunds of a single town never
entered into the mind of the ancients, so that the best years of our
lives ave spent in studying history in which that which makes the
difference between modern and ancient socicty—the leading charac-
teristic of our society—that principle of rfgrcscnwtion which bas
madec it possible in some degree 1o unite the existence of a large
country with the cxistence of 2 certain amount of frecdom—that

Rxgnciplcis utterly unknown in the history that we study. The

man empiro_was csteblished from the necessity of the case;
because, when Rome became too preat to be a municipality, the
ancicnts knew of no other means to place tho Caesar, atyrant,
over the whole body. The idea_of doing as we do, of sending
representatives from different provinces to meet in Rome, and con-
sult for the general welfare, never wecurred to them. It wasa dis-
covery of later times, and yet it is to theso historics, which waat
the very cssential of modern history, that one thing which 18 ats
leading characteristic, that the best years of our life are devoled.

Ido notsay time is thrown away, but it is melancholy to reflect

that this history is not taught as an adjuuct to, but a sabstitute for

the knowledge of modern %istory. If a man Las obtained « know-
ledge of modern aud sediseval history, it is most valuable, nodoubt,
that he should bave a knowledge of those communities with wluch
to compare it, but if he has not 2 knowledge of modern history,
what avails all this? Ile has aot the means of cumpanison, and
the study becomes profitless and uscless.  Evea thatstate has at-
terly passed away. It perished, never to return, with the fall of
the Roman empirc, and on its ruins sprang up a acw state of things

the words of Sydney Smith, whether we have not had a Jittle too ;| — the feudal system, and the politics of the middle ages, which have
much Latin and Greek  If we are to have them, they onght to be | ripened in the present state of things. s we have it now.  Of all
taught on a very different systens  Thero Is nothing more absurd " that our youth know noth'm%;m'.l'hcy are taught nothing whatever
than the attempt to untic knots that have neverbeen tied.  If lan- jof it. The subjoct is never brought before them, and their atten-
¢ had beew constructed on general rules—if it had been made | tion is confined to the squabbles, and wars, and intrigues of petty,

10 this way, that a number of wise men met and laid down ] quan- | republics, the whole number of which would hardly amount to as
tity of rules, such as, for instance, that the nominative case s%ould | many people as this t dt‘{; There is a well-known passage in
a letter from one of ﬁ!::t"ﬁcn to Cicero, in which he eadcavours

alTays agree with the verb, and the verb govern the accusative— 0 c c
and 1f languago bad been wade and modcgood on the principles of ] %0 consale him for the death of his dsughter Tullla— Behind e
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lay Egina, before me Megrra, on my rvight Pirreus, on my left
Corinth. These citics, once so floruishing, now lie prostrate and
demolished before my cyes. I thought—Are we little mortals
afflicted when one of us perishes, whose 1ifo must be brief, when in
one place lie the corpses of so many towns.” ‘That is one way of
looking at the question. I have heen in the same place, and
thought—How many irretricvable years of my lifo have I spent in
reading tho wars, and intrigues, and revolutions of those little
towns, the whole of which may he taken in a single glance from the
Acropolis of Athens, and which would not make a decently-sized
Lnglish county. Ithink that reflection must force itself on the
mind of any one who has grone to Greece and seon the wonder-
fully small scale on which these republics were laid out to which the
best years of our life ave alinest exclusively devoted. Then, gentle-
men, there is another great fault in the excessive portion of our
youth which is devoted to the study of antiquity-—and that is, that
the very conception of kuowledge wants entircly that which is our
leading conception in the present day. I do not think you will
find anywhere, in the study of antiquity, that which is now in
everybody’s mind—the idea of progress.” The notion of the an-
cients was that knowledge was asort of permanent fixed quantity,
that it could not well be increased, that it was to be sougfnt
for; and if 2 man wanted to scek for knowledge, he did not
sit down to interrognte nature, and study her phenomena, and
analyse and inquire; but he put on his seven league boots and
travelled off to Egypt or Persia, or some place at far as he
possibly could, in the expectation of finding some wite man
there to tell him all about it. That was the case with Thales,
Plato himself, alt the t men of antiquity. Nov, it is no small
fault in a system of education ihat it withholds from youth the con-
ception which is the key of all modern society: that we are not to
look at things as stationary, buttolook at the humanrace as having
flowed like a glacier perpetually in motion, always going on from
good to better, or better to worse, as the case may be.  This con-
ception of progress, of change and development that never cease,
al&ough we may not be able to mark it day Ly day, s entirely
wanting, as far as I am aware, in the antique world ; and I thin
it is not too much to ask that the idea should, among others, be
imparted to youth before they give so very much time to the study
of a state of society in whichit is wholly wanting. Iwon't de-
tain you with any criticisms on the morals and metaphysics of the
ancients. I suspect they know about as much about mental science
as we do—-neither much more nor much less; and, without speak-
ing disrespectfully of them, all I would say is that among them—
Y won't say what it is among us—no two of them were of the same
opinion.  (Laughter.) We are dosed with antiquties. We are
expected to know how many archons there were at Athens* thongh
we probably do not know how many Lords of the Treasury there
are in London.  The pupil must now all about their courts, though
he hardly knows the names of his own. He must be dosed with
the laws and institutions of the aneients, things exceedingly repul-
sive to the youthful minds, and things only valuable for comparison
with our own institutions, of which institution he is kept in pro-
found ignorance. Another thing not a little irritating 18 ancient
geography. A large portion of time is spent in studying the di-
visions of countries that have long since ceased to exist, or to have
a practical bearing on the affairs of the world.  Of course, if you
are to study ancient bistory minutely, these things must be learned
but it is malancholy to think how much modern geography is sacri-
ficed to this. There is nothing which is more neglected than
geography. T havebeen. as you are aware, in Australia; but it is
very rarely, indeed, that I have found any one able to tell me what
and where the colonies of Australia are, unless they have been there,
or have some relations there.  The island of Java is said to have
heen given up by Lord Castlercagh, at the Congress of Vienna to
the Datch, becaunse he could not find it on the map, and ke was
ashamed to confess his ignorance. (Great laughter.) T remember
hearing 2 very eminent member of the House of Commons indeed
—1I will not venture to mention his name—who made = speech in
which it was quitc manifest to me that he thought Upper Canada
was the province nearest the month of the St. Lawrence, and that
Lower Canadn was 2 provinee higher up the river. (A laugh)
And if T were to tell {on the name of that gentlemen youwould be
indeed astonished. Well, we are going to make an expedition to
Abyssiniz. The whole thing tarns upon the natare of the country.
What do wo know about it? There is a great deal to be known
aboutit. Many l;:mm have visited it, and written upon it, but
what are we taught about it? Tt 3sas murh 5s 2 man can do to
find where Abyssinia ison the map, letalone the finding of asingle
townin it. I have amused myself with trying to ascertain what
peorlc know on the subject, and T have handly found any one who
could point out Gondor, the capital of the country, on the map.
Yet it is surcly as important to know the place where our opera-
tions will soon be directed, as it is to know that Halicamassus was
the capital of Tearia, or that there were twenty-three citics of the
Volscians in the Campagna of Rome. I will ive youone morein-
stance, and it is from the Bible, and in regant to which yon might
have supposed better thinge (A lsuzh.) ™ You are ail aware that,
in last scssion of Parliament, Mr. Bright very facetiously denom-
inated certain gentlemen by 2 name denved from a cave.  (Laugh-
ter and cheers)  Well, I assure you, gentlemen, there was not one
}:crson I metin twenty—and I speak of people of education—who
new anything about the cave of Adullam—{lond lan )alcr%—-‘and
T was under the melancholy and degrading necessity of explaining

to them what it meant, and thus pointing the arrow that was
aimed at my own breast. (Great laughter and cheers) After
all, gentlemen, education is a preparation for actual life, and there
is no doubt the memory is exercised and the faculties sharpened by
these studies to some degree.  But, as I have said, thero is nothing
so valuable for 2 man as to avoid eredulity in the transactions of
the world.  If he discounts a bill, he should make inquiry before
he does so.  But the danger of this kind of study ig, that our at-
tention being fixed so much on the words in those books, we are
apt to take cverything that is in these books tor granted. We
never were taught in my time to weigh two statements.  We found
one statement 1 Thueydides, u contemporary with the cvent, and
a statement in Cornelius Nepos, who wrote 500 years after, butl
never remenmber our heing instructed or having it suggested to us
that the statement of Cornelins Nepos was not quite as irood asthe
statement of Thueydides. Aud so with cther t{ﬁngs. ":l‘:\king the
dead languages as a subject of study in_this way precludes very
much that 11’?\:it of mind which consists in weighmg probabilities,
which is onc of the most useful habits to which we can attain.
Well, then, Iwill not urge this any further. Tl just take the
liberty of giving you a short catalogue ot the things whick a very
highly educated man—a man who has received the best education
an Englishman can get—may be in total ignorance of. He prob-
ably wiil know nothing whatever of the anatomy of his own body ;
he will not have the ﬁighwst idea of the difference between his
veins and his asteries, or whether the spleen is on the right side or
the left.  In the next place, he will have nosuch thing as education
in the simplest truths of physies; he will not be able to explain the
harometer or the thermometer; nothing of the simplest law of
animal or vegatable life; he may know nothing whatever of arith-
metic; and that defect sticks to him all through life. Heknows
nothing whaterer of accounts, he knows not the meaning of book-
kecping or double entry, or of a cominon debtor and creditor ac-
count—all that is absolutely unintelligible to hitm, and all through
the want of early teaching that remains to him all through life.
He writes an exeerable hand; for perhaps the most important ac-
complishment 2 man_can have is totally neglected. He may be
very deficient inspelling. T know a most eminent man who took a
first-class honour at Oxford, and onz of the things by which be got
it was an English essay, in which there were forty-six words miss-
pelt. Henced know nothing. whatever at modern geography or
that of his own country. He need not know anything whatever
of the history of England. I knew an instance not long ago of a
gentleman who obtained high bonours of a university, and became
a contributor to 2 periodical, and who, when it was suggested to
him by the gentlemen who managed it that he should Mustrate
some fact by reference to Lord Melbonrne's Ministry, sall be had
never heard of Lord Melbournes Ministry.  (Loud laughter and
applause.) He need know nothing whatever of modern Tistory or
how the present polity of Europe came into effect; he need know
nothing of medizeval history, and that has become a matter ofinost
serious importance, because, as we all know the great schisms that
have arisen in the Church of England have come from ple
forming most exascerated and absurd ideas of the delightful per-
fection of everything in that dreadful period, the middle ages; and
they have dene so from sheer ianorance of that which they ought
to know, and they have actually become persuaded that the best
thing modern socicty, with all its appliances and improvements,
could do, would be to return as far as possible to the state of things
that existed when the firt Crusode was undertaken. (Great
laughter.)  There is another most melancholy thing, and that is
the utter ignorance of the antiquitics and laws of England, e
may know the antiquitics and laws of Greece and Rome, but of
the English antiquities and Iaws, which are bound up with our
frecdom and our everyday business, he kmow nothing whatever.
We have, 1 may say boldly, a iterature unparalled in the world.
(Applause.) Which of our great clasiscal authors is 2 young man
required toread in order te obtain to the hizhest honours which
our clucational institutions can give him. e stadics, in the most
minute manner, the literature of Greece and Rome, but as for
Chaucer, Spencer, or any of our carlier classics, or the great drama-
tists and writers of the reigns of Elizabeth and Charles’]; it never
oceurs to him to vead 3 and the consc?ucnce is that the language is
impoverished. The noble English of our forefathers drops out of
use, and the minds of our young men are cmployed in stnn;'fxrr}x,g a
few words out of the Latin poctsinto execrable hexameters. Then,
a3 to modern languages, thereis some fecble attempt being made
to teach them now, but nothing cffectual; andsurely if the English
language is to_have a preference over modern languages, modern
languages ought also {0 have a preference over the ancient- 1 have
been abroad with a party of halfa dozen first-class Oxford men,
nonc of whom could speak a word of French or German to order
anything we wanted ; and if the waiter had not been better educated
than we were—(loud laughter)—and kaown some other languzgo
than hisown,wc might all havestarved. (Laughter.) 1think,then,
pou will agree with me, that, as Dr. Johneon said of the provisions
in the Highland inn, “The negative catalogue is very copious™
(Laughter)—I therefore sum up what 1 have to say on_this
E:.int y this remark, that our education docs not commanicate
owledse; that it does not communicato to us themesns of ob-
taining ﬁnow]edgc. and that it docs not communicate to us the
means of communicating knowledge. These three capital de-
fic’encies are, I think, undoubted; and what makes thissopainfol 20

¢n? iy, when onc thinks of the enormons quantity of things worth
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knowing in the world, eminontlv worth knowing. (Applause.)
1 have spoken just now omly of modern history and modern
languages ; but what are thess compared with the boundless field
that nature opens before us, the new world that chemistry is ex-
panding before us, that old worla that geology has called into
existence, tho wonderful generalizations in regard to plants and
animals, and to all thuse noble studivs and speculations which are
the grlory, and the distinction, and the life blood, of the time in
whihn we live, and of which our youth remain almost without ex-
ception in total ignorance. It 13 not too much to say thav a man
who is really well educated has generally begun his education after
all that had been one for him, that tho present miserably contracted
aud poor system coutd do.  ‘Then he had to begin to educate hiw-
self over again, with the fecling that ho had wasted the best and
most precious years of his life on things neither useless, nor un-
wrofitable, nor unlovely in themselves, but which were the mere
ye-paths, the fringes, and the appanages of the solid acquircments
that constitute the stock of o man of erudition. (Cheers.) Well,
now, 1 have stated my case as to the present state of the education
of the upper and middle classes.  But how docs this come about ?
How are we to account for the phenomena? How is it, with such
n physical science, such a history, and such a literature as that
which modern Iurope presents to us, we content ourselves by
gnawing at the dry and mouldy crust of civilization wlich was
given tous 2000 yearsago? (Cheers.) This is all very casily
accounted for. It is mainly the fault of cducational endowments.
When cducational endowraente for our great schools were first
made there really existed in England no hiterature.  Modern his-
tory had not begun; mediweval lustory was only to be found in the
meagre annals of monkish chronicles; physical science had no
existence, and there was nothing to attract the mind of youth ex-
cept Latin and Greck, rhetoric and Aristotelian logic. (Clicers.)
Nor does any blame attach to our universitics, because our univer-
sities do give examinations in any subject in connection with which
pupils may be found.  The blame lies with the Government of the
country, because the endowments which are now exclusively given
10 Latin and Greek are public property for which the State, repre-
senting the public, was responsible.  So long as they answer the
E:nipmcs for which they were constituted, these endowments should

¢ left alone, but when they do not, it is our duty to reformn them.
And what end do they answer? They afford great advantages
for the study of the dead languages and mathematics, 2nd perhaps
they may have collateral advantages, but if unfortunately the
young wan finds himself short, or in want_of money, as a young
man is very apt to be—supposing that he devotes himself to phy-
sical science in the University of Oxford, he might gain a first
class, but there is bardly an endowment open to him, whereas if he
gave the same trouble to Latin and Greck, he might be able to

but X would leave it to them entirely to say what it was they want-
ed, and my own impression is that the pnblic appetite for Latin
and for the hard phrases of Greck choruses would materially abate,
and that the peoplo in the cnd would think it better after all to
kuow something of the world in which they lived, something about
their own laws and their own institutions, something about their
own bodies and souls, rather than to devote themselves to the his-
tory and the literuture of the Republics of Greece and Rome.
One more observation I wish to make to you. I bave said I am
anxious so educate the poorer classes, to qualify men for the power
that hus passed, and perhaps will pass ju a still greater degree,
into their hands. 1 am also anxisus to educate in a better degree
than at present, the higher classes of the country, and that also
for political reasons. The time has gone past when the higher
classes could hope by any indirect infﬁlcncc, cither of property or
of coercion of any kind, to direct the course of public aflairs.
Power has passed out of their hunds, and what they do must be
done by the influence of superior education and cultivation, by the
power of mind over mind, by that Ngn and signet of the Alnughty
which never fails to be recognized where it is truly attested.  How
is that likely tobe done?  Isit by confining the attention of the
chiliren of the wealthicst clasces to those old languages and by-
gone republics, of which working men have never heard, and with
which they have never been brought into contact in their daily
affairs, and of which, from the necessity of the case, they can know
nothing. Is it not better thut they should know the things which
\vqul.n men know, but know them infinitely better, and'in their
Ezmcx es and details, so that in intercourse with them they should
s able to assert that superiority which greater leisure has assured
to them, and conquer back by means of wider and more enlight-
encd cultivation some of the influence they have lost by political
change. 1 confess that, for my own part, whenever 1 talk with an
intelligent workinan, so far from being able to assert my superiority,
I am tormented with the reflection, * \What a fool this man must
think me to be, when he finds me, on whose education thousands of
bounds bave been spent, utterly jgnorant of the things that he is
amiliar with every day.” 1 think the lower classes ought to be
cducated to discharge the dutics cast upon them, and also that they
may appreciate, acknowledge, and defer to higher intelligence and
culture, when they meet with that higher cultivation to which X
g:ink if they recognize it they would always be ready to bow
own.
The right hon. gentleman resumed his seat amid loud cheers,
having spoke for a minute or two beyond an hour and a half.
On motion of the Lord Provest, & hearty vote of thanks was
given to the right hon. gentleman for his interesting and valuable
address.

NMr. Lowe, in acknowledging the compliment, said—I thank you

take up half a dozen fehiowships.  The fault lies with the Govern- | most sincerely for the kind mannerin which you have been pleased
ment which has not reformed these endowments, and the remedy { to receive the motion of the chainnan, and I beg to move, in my
iy, that the endowments should be emancipated from this narrow | turn, thanks to bim for presiding. In doing so, allow e to repeat
application, so that the cmolunents shonld be impartially distri- | that,if any onc is at all annoyed by nnyﬁﬁn 1 have said—(crics

buted among all branches of huinan knowledge. “The same thing
applics to our public schools. Our public schiools are really ad-
veoture schools, kept by private masters, for their own benefit, as
a nucleus for the learning of Latin and Greek. These schools get
a gooil aame from this fact—a young man bas been at schoo), and
however little ke knows, and however much he may have been
ﬂog(icd, he goes away with an affection for the establishment. The
result is, that as the dis ble portion of the educaiion has to
be undertaken not by himsclf, but by his son, he always sends him
there.  (Laughter and cheers)  If we could only get fair play, an
ual staze and no favour, for all branches of instruction, I Yxa.vc no
doubt that this wonld reincdy itsclf. I think that the State shouid
stand neutral and impartial, and not by endowments allow ednca~
tion to extend iuto certain channcls alone, leaving others dry.
{Cheers) Ithink that our endowments should be so remodelled
and reeast as to give all subjects—modern history, ancient litera-
ture, encient law, ancient history and philosophy—an equal start.
1 do not presume tosay what is the best way of doing itc,qbut there
is onc way which I have attempted myself. * I was seeretary of the
India Board at.the time the writerships in connection with that
office vere first thrown open to public competition. We had then
a problem to solve, that if we had restrictod them to Latin and
Greek we should havoe thrown over a great number of very merit-
orious candidates, including gentlemen {roin the Scotch Upiversi-
tios, for instance, accomplished metaphysiaans, but not cqual to
competce in the Latin and Greck classics with boys trained in the
English public schools. ..Wo had thercfore to auempt to do some
thing of the kind X have pointed out to you,and with the assist
ance of Lord Macauley and other eminent men we prepared the
scale on which theseoffices have since been distributed. We took
everything we could think of that a well-cducated man might learn
—Latin, Greek, Raglish, French, all the modern languages of
Europe, all the pﬁncn{;al branches of physical scicnce—lustory,
Titerature, the phxl:oc]}) y of the mind as taught in Scotland—and
we gave marks to cach according to their relative importance, as
nearly. as we could arrive 3t them, and under that system &1l per-
sons wero admitted equally and frecly to tho benefit of those
offices whateyer. might havo been their branch of study. Instead
of loading the dice 1n favour of the dead languages we gave thera
all a fair starty and, so far a8 I know, I think it worked with perfect
success.  Something of. the kind ought ¢o be donc, and let the best
man win. J have no desiro to influence the decision of parents,

of “No. no'?—l think it must be obvious to him that I came here
simply to tell you what I think is urgently wanted, both by the
lower and the upper classes, in the hope that T may make some
impression on your minds, and that what I have said will go forth
from this room to provoke discussion, in which I will, no doubt, be
heartily abused, but from which, I have no doubt, will come results

l highly beneficial. (Cheers,)

~—

OFFICIAL NOTIGES.

ExTrACT FROXM THE MixUTEs OF THE CouNciL or Pub-
rrc InsTrucriow, JuLy 7TH, 1866.~ Provision being made by
the School Law for the publication of a Journal of Education, tho
Council of Public Instruction directs that the said Journal be made
the medium of official notices in connexion with the Educational
Department.” T. O. RAND,

Sec’yto C. P. I.

I.

‘The Council of Public Instruction haa been pleased, upon the recormmen-
dation of the Saperintendent of Education, to make the following appoint-
menti—

To be Inspector of Schools for the County of Cumberland, F. W. GEoxcx
M. A.in place of Rev. James Christie.

October 95, 1567.

IX. Holidays and Vacations.

Notice is hereby given to Trtstees of Schools and others, that CrarTan
XI. of the CoxaENTS AXD REGTLATIONS OF TUE CoUxCi oF Pusuic
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Ixstruction. ¢ Of Time fu Session, Holidays, and Vacations' has been

rovised as follows :
HOLIDAYS.

‘The following Regulations have been added to Sxcrtox 3, of the Chapter
above named.

a, When for any cause the ‘Trustees of a school shall deom it desirable
that any prescribed Teaching Day sbould be given as a Holiday, the
echool or schools may be kept in session on the Saturday of the week in
which such Holiday has been given, and such Saturday shall be held to be
in all respects a legal Teaching Day.

4. When, owing to illness,or forany other just cause, a teacher loses any
number of prescribed teaching days, such teacher shall have the uri\'ilct‘:e
of making up for such lost days, tv the extent of six during any Torn, by
teaching on Saturdays; But

¢. Noschool shall'be kept in scssion more than five days per week for
any two consccutive weeks ;

d. Nor shall any Teacher tecach more than ¥IVE DAYS PER WEXK on tho
averago (vacations not being counted) during the period of his engagement
in any term.

‘The Auniversary ofthe Quers's Bintunay shall be a IToliday in all the
Public Schiools, ns hieretofore.

VACATIONS.

The following Regulations have been made in lieu of SxcTiox 4, of the
Cliapter above named :—

1. The Cnrisraas Vacatiox shall remain as beretofore, tho *eight
dng‘s" being held te mean week-days other thau Saturdays.

2. Instead of two vacations durin§ the sumer term (8 week at secd
time and a forxnight at harvest) as herctofore, TiREE WREKS (15 weeks
days othier than Saturdays,) shall hereafter be given as vacation during the
:gu\lmer term, at such time or times as the Trustces shall decide: Never-

eless

3. In order that the due Inspection of Schiools as required by law, ma
not be interfered with, each Inspector, shall have power, notwithstand-
ing anything in the foregoiug Regulations, to give notice of the day or
days on which ha proposes to visit any school or schools in his county for
the puriwscs of I'rspection, and to require that on the day or days so named
such school or schools shall be kept in session.

July, 1857,

III. Teachers’ Agreements.

The attention of Tcachers and Trustees isagain cailed to the nesessity of
complying with the provision of the Law in relation to the disposal of the
County Fuad. It appears from the School Returns of the past Term that
some teachers have in their agreements with ‘Trustees in respect to salary,
assumed all risk as to the amount to be received from the County Fund. Such
proceediag is contrary to tho provisions of the law and directly subversive
of & most important principle of the school system, since the pecuniary

nalty imposed upon the inhabitants of the section by the abseuce and
irregular attendance of pupils is thereby inflicted upon the teacher, while
the pecuniary rewards consequent upon a large and regelar attendance of
pupils at schoel is diverted from the people to the teacher. These results
clearly tend to prevent the growth and development of 2 sentiment of
responsibility aud interest among all the inhabitants of each section, and
thus mcasurably defeat the object of the whole systeum—the education of
every child n the province. . A

The Superintendent of Education, therefore, calls the attention of Teach-
ers and Trustecs to the following

XNOTICE.

1. The Cousty FuxD is paid to the Trustrisiof the section. The
amount depends upon the numlacr of pupils, the regularity of their attend-
ance, and the number of prescribed teaching days on which school is open
in any section during the term. )

2. "Teachers must engage with Trustees at a definite sum or rate. Tho
Provincial grant is pasd 10 teachers in addition to such specificd sum.

3. The following forin of agrecment is in accordance with the law:

{Form of Agrccment.]

Memorandum of Agreement made and entered into the . day of
————— A.D. 186 , between (name of feacher)a duly licensed teacher
of the class of the one part, and (names of trustees) Trustces of
School Section No. — in the District of of the second

‘The said (xame of teacher ) on his (or, hcr)&lrt, in considération ot the
below mentioned agreements by the parties of tho second part, hereby cove-
Dants and agrees with the said (names of Trustees ) Trustees as aforcaid
and their suocesnors in office, diligently and faitbiully toteach a public
school in the said section, under the autliority of the asid Trustees and their
successors in office, during the School Year {or Term) ending on the thirty-
first day of October next, (or the thirticth day of April, as the case may

And the said Trustees and their successors in officc on their part covenant
and agrec with the said (‘name 3/’ teacher ) Teacher 43 aforcsaid, to pay the
83id (nane of teadur’) out of the School Funds under their control, at the
rate of ——— dollars for the School Year (or Term.)

And it is hereby further mutually agreed that beth ?articx to this 2ree-
ment shall be in all respects subject to theprovizions of the School Law and
the Regulations made under its authonity by the Council of Public
TInstruction.

In Witness whereof the partics to these presents have hereto subscribed
their names on tho day aad yezr first above written.

Witr ess Name of Teacher.
! %Na:.-.a of Tmuu?)

rt every case of illegal stipulation
¢ County Fund.

(Name of Witness.)

4. Fach Inspector is instructed to re
on the pari of teachers, in reference to
May, 1867.

IV. The procuring of Books and dApparatus.

3. TWREREAS, by the 20th Section of the Amended School Law, the rate-
pavers of cach school section are crapowered 10 assess themscives for the
urchaso of prescribed Schiool Books, Maps,and Apparatus; and WinREAS,
gy the 15th subdivision of the Gth scction of the xaid law, an annual Pro-
~wmcial Grantis provided to cnable the Superintendent of Tdacation to fur-
nish the above articles at half their cost, to Schodl Trastees,—

NOTICR 18 MRREBY QIVEN,

That the Superintendent of Education will furnish, as below, School Books
Maps, aud Apparatus, to the extent of the Provincial Grant in aid of the
same.
2. ‘Trustecs must carefully cnmpl(y with the following Regulations:—
Reg. L—Applications must "bo nade in the following form, and addressed
to Messus. A. & W. Mackiseay, HALirAX, who have been duly au-
thorized to attend to all orders.

[Form of Application.]

(Date)
Mossrs. A. & W. Mackinlay,
l!n{il‘ax.

Stia,—We encloss (or forward by —— ) the sum of §——, for which
you will please send us the following articles provided by the Superin-
tendent of Education for use in the public schools. ‘The parcel is to be
addressed here give the address in full ) and forwarded Ly
(here state the name of the person, express couipany, or vessel; and, if by
vessel, direct (ha parcel to bo tnsured, if so desired.)

LIST OF ARTICLES.

(Here specify distinctly the Books, Maps, fc., required, and the quantity
of each sort.)

Wo certify that cach and all of the articles named in the above list are
required for use in the Public School (or Schools) under our control, and
for no other gurpose whatsoever; and we engage strictly to carry out tho
Regulations of the Counzil of Lublic Instruction for the management and
preservation of’ school books and apparatus.

(Signed) T Trusteesaf- School Section
I inthe County of-

Reg. 2—Any application not accompaniced with the moncy will not be
attended to.

Reg. 3.—All costs and risk of transportation of Earccls must be borne by
Trustces, (i. ¢. by the Sections on behalf of which they act, and not by
tho Educational Departnent.)

G If Trustoes so dircct in their application, goods (except Globes,)
transported by water will be insured for the amount paid for the samne by
therm, at tho following rates:—

Parcels shipped during the Lirst Term of the School ycar, 2% perct.

“ " Second Term 1% peret.
Trustees must forward with their application the amount required to
effect the insurance, othorwise parcels will not Le insured. No charge will
be made for policics.

Reg. 4—Applications will, as far as the articles in stock and the annual

grant permit, reccive attention in the order of their receipt.

Regulations.

3. The following are the regulations of the Council of Public Instruction
with reference to all Books, th.t, and Apparatus furnished to Trustees,
under the operation of Sce. 6 (15) of the law concermng Public Schools:—

Reg. 1.—~They shall be the property of the School Section, aund not of
privato individuzls (except as specificd in Reg. 5.)

Reg 2.—Any pupil shall be entitled, free of charge, to the use of such
schiool books as the teacher may deem necessary. .

Reg. 3.~Any u[;:l shall hiave tho privilego of taking home with him
any books, &c., which, in the opinion of the teacher, may Lo required for
study or use out of school. .

Keg. 4.—~Pupils, or their parents ot guardians, shall be responsible for
any damage done 10 books Leyond reasonable wear and tear.

Reg. 5.—Any pupil desiring it, may be allowed to purchase from tho
trustees the books required by bim, provided the samc be done without
prejudice to the claims of other pupils; the price to be, in ail cases, the samo
as advertised in the official notice published from time to time in the Journal
of Education. No l:upil who las been allowed to purchaso a book shalt
have any claim on the trustees for the free use of another of the same kind.

Reg. 6.—Any section neglecting to provide a sufficient supply of books,
mql\s. and apparatus, may be deprived of the public grants.

tez. 7.~ Lrustees shall make such further regulations, agreeably to law,
as may be necesszry to ensure the carcful use and preservation of books,
wmapy, and apparatus belonging to the section, .

Any section infringing in any way npon the above regulations wiil for-
feit the privilege of purchasing books, &c., at half cost.

4. Lixt of ‘Tcxt-Bookis, Maps and Apparatus.
B9 The following list of Books will be extended, and other articles ot
apparatus included as the fund at the disposal of the Suvperintendent per-
mits. The Wall-Maps (including oncof the United States) now in course
of preparation, under the supervision of the Educational Depsrtment, wil ]
be added to tho Jist as goon as published.

PUPILS' WEEKLY RECORDS.

Weekly Record for onc Term (on printing paper) 1 cent each.
0. do. (on writing paper) 2 cents each.

THE NOVA SCOTIA SERIES OF READING BOOKS.
.20.22§ doz. | Book No.6.......50.17ea.
Q.50 o Tecansas 023 ¢
06 cach. | Theartof Toaching
.10 ¢ czdxriF veeseas 00738 Or,
.o 011 * | Bailey's Brief Trea-
tise on Elocution 0.05 ¢

SPELLING BOOK.
The Spelling Book Superseded, (Rov. Ed.) 83 cents sach.

GRAMMAR AND COMPOSITION.
English Grammar.*
Morell's Analysis, 5 cents cach.
Reid's Rudiments of Composition, 20 cents each.
Bain's Rhetoric, 40 cents cach.

MATHEMATICS. ]
Arithmetic—Nova Scotis Elementary, Arithmeticy..o.......10 cents each
Nova Scotia (advaneed) Arithmetic. cveeiecesonsoanaens woou
Nova Scotia Arithmetical Table BooK.c.eeesesevaneas 19 & doz.
Algebra.—Chambers' Alsebu, (as far 23 Quadratics). c......20 ¢ each
Do. 0. (com(rlc!e)..................80. LU
Plane Gcom)dry.—Cbamhem‘ Eaclid, (including Plane Tri
NOTDEUY ) ¢ cwvevnsasamssmessssssssensnsssmesassassesne
Pracﬁocltg'fa:}:omalfcsl—mumbm‘, lincleding Land-survey- .
ing, 2 bricf ireatish on Navigation, &C)evoeeerniaenao 4y ¥ 788

a (43
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Solid and Sphericul Geonetry.—~Chambers’, (including Sphe-
rical Trigonometry, Coillc Sections, &e)ooveeiiniernos 18 0 8

Muthematical Tables.—Chambers®. . vevvveiiannsn PP {1 L I
Navigation.—Norio's, (an extended trestise). ...ovv..... 81060 # 8
Ball Frames...... tete sesesssssssescsseesassensessses o0 ¢ cach.

Slate Wipers, (to be used without water)..c.oveeveen.0s18 % doz.

Slates~Common Slates, (beveled frames) 6 in. by 8fin... 37 » ¢

It " 8in. by 10in.,...40 ¢ s

9in. by 13in.....60 ¥
Prepared Slates, 5in. by Tinieieeereieiiiienininseaa 18 each.
" Bin.by12in ceciiveiiiiiiiiiiinenan . 30H “
Blackboard Chalks, 20 cents per box, (1 gross); S8late Pencils, 7 cents per

box, (100).

T3 The Prepared Slates areruled for writing, and for scparate columns
of figures, units, tens, hundreds, &c. They are folded once {like a sheet of
writing paper), are very light, and will not break by falliug. Theso alates
are suitablo for beginners only.

WRITING.

STAPLES' IROGRESSIVE SEIIES OF COI'Y BOOKS:
Book No. 1,23 cts. each. | For girls § Book No. 8, 2} cts. ea.
\¢ (4 (13 [ No' 8, "

1} 1"

Forboth| * No.2, only.
gitls and{ * No.3, * . " Noy, @
boys. ¢ No.4, o For boys # Nog &
v

¢ No.5 ¢ " only.
Ruled Card to accompany copy books, 6§ cts. per doz.
Penholders, £0 cents per gross.
Staples’ Circular Pointed School Pens, 24 cents a box (1 gross).
Inkpowders, 38 cents per doz.
Rulers, 22 in. (for pupils’ use,) 20 for 12} cents.
Tead Pencils, 8 cents per doz.
India Kubber Erascrs, 12 cents per doz.
Y’ink Blotting Paper, 15 ceuts per quire.

DRAWING.
BARTIHOLOMEW'S SCHOOL SERIXS OI' 'ROGIESSIVE DRAWING LESSONS.

bcgli‘::x:crs. ; Set of 72 Model Cards, Nos. 1 to 6........42 cents per sct.
or
advanced ¢ Sketch Book (models only), Nos. 1 to 5....31.00 per set.
lessons.

Packages (12 sliga) of blank drawing paper, for model cards, 3 cta. per pack.
Blank drawing books, for model cards, 83 cts. cach.
Blank dmwing paper, for Sketch looks, or model cands, 28 cts. per quire.
meing“l’cncxls,n‘, 23‘cu. pcr“doz.

&

1 ]"B “" 1]

“ HE o m

(13 ]I’ ! [13 (1]

India Rubber Erasers, 12 cts. per doz.
DIAGRAMS.
For purposes of illustration, and ** Oral Lessons.”
“orest Trees (12)...eevnnn.. teestareccecncene +80.30 per set.

Natural Phenomena (30)......... teesssessanse 0.60 :‘
1)

Botanical Prints (roots, stalks, lcaves, &c., 26).. 1.00
Notes of lessons on do.  do. do. ceees 006
Poison Plants (44)..ccviicincneraniannoecee.. 0.60
WiENd Flowers {96).cceeeeenees X [
Geometrical Figures (2 sheets)............... .. 0.0 ¢
Mechanical Forces (6, on cloth) with exp. sheets. 1.00 ¢
Patterson’s Plates of Animals (set of 10, mounted

and varnished)..ioeeiiiiiiiiiiiiaaina.. 1000 68

GEOGRAPHY.

Calkin's Geography and History of Nova Scotia, 8 cts. cach.
“ School Geography of the Waorld.®

Beries of Wall Maps.— Scotland. .ccvveeenees..S1.35 each.
Nova Scotia.......7..$0.55 each. | Ireland . ............... 135 ¢
North America ..... .. 1.35 ¢ | British Isles(inrclationto
Western Hemisphere.. 135 ¢ the Cont. of Europe).. 1.35 *
Eastern Hemisphere... 1.35 ¢ | Europe....... PP . 1 I
Eogland.e..eeeeeanees 335 # [ Palestine ....... a

vee 135
Gen'l Map of Bible Lands 1.35 *
Globes.—The Terrestrial Globe (12 in. diameter, bronze meridian and
Quadrant).......

B R P 1 %11

The Celestial Globe. . svieeireiiinceieretencaceesencsacncsneasnse .50
Classical Wall Maps.— | Grxcia Antiqua, .. ......S1.20 each.
Orbis Veteribus Notus. $1.20 cach. | Asia Minor Antiqus..... 1.20
Italia Antiqua...... .. .20 % | Orbis Romanus......... 1.20 *

HISTORY.

Hodgins® School History of British America. .25 cts. cach.
Curtis’ Chmnologcal Outlines of Eng. History 6 ¢

Collier's School History of the British Empire
For use fu adv. (Revised Faition)...coue... tevesntecaed20 B
Com. Schools. } Collier's Mtistory of Romet..ccvevesceneaess s 6
Collier's History of Greece . oeeen.... ceeen b O
For use in Smith’s Smaller History of Roi6.eeeeaeen. 35 8
Co, Academies. | Smith's Smaller History of Greece.oeeeee.e .35 8

Chambers’ Ancient History ..ocovvenneaead 25 8

NATURAL SCIENCE.
Chambers’ Chomistry, (with new: notation). .. ...35 cents each.

ECONOMIC SCIENCE.
The Chemistry of Common Things. ...15 cents each.

CLASSICS.

Latin,~—Bryco's First Latin Book,. cceeeees...20 cts. cach.
Bryco's Second Latin BooK..eeereeas 3D 4
Edinbusgh Academy Latin Grammar..20 ¢
or, Bullion's Latin. Grammar,.........50
Arnold's Latin Yrose Composition.....60 *

. AUTHORS—OXFORD ZDITIONS.
C.2sAR, de Bello Gallico, paper, 20cts: dound, 25 cts.: Lib. I—IIL. {with
short nolcs)‘ 1 vol., paper, 10 cts.

Vinciv, {(complete), peper, 20 cts.: dound 25 c23.¢ the G cs (with short

potes), 1 vol.,, papcr, 29 cts.: the Bneid; Lib. I—I1L. (with shiort notes),

paper, 10 cta. .

Ciceno, de OfF), de Sen,, de Amicit., 1 vol., paper, 15 cta.: bound, 20 cts.:
de Sen., and de Amicit., 1 vol., {with short notes,) paper, 10 cts.: Oration
for the 1oet Archias, (with short notcs,) paper, 10 cts. .

Honace, (com},ﬂcle), paper, 15 cts.: bound, 20 cta.: the Odes, (with short

notes), paper, 20 cts.

DICTIONARY.

White's Junior Scholar’s Latin-English Dictiopary....93 cts. each.

Greek,—Bryee's First Greek Book,.............25 cts, each.
Bryce's Second Greek Book..o..ve.. 856 8
Balion's Greek Grammar..o.ocouee.... 55 ¢
or, Edinburgh Academy Greek Grammar, 35 %
Amold's‘Gmck P'rose Composition......55 *

AUTHORS=~OXFORD EDITIONS,
Xexorion, Anabasis, paper, 15 cents: botnd, 20 cots.
Eunmrines, Alcestis, (with short notes), paper 10 cts,
XEenornox, Memorabilia, paper, 10 cts.: bound 14 cts.
Homgg, Hiad, (complete), paper, 30 cts.: bound, 35 cts.: Lib. L—IIL (with
short notcs), 1 vol., paper, 20 cts.
LEXICONS,

Liddell & Scott's Greek-Engglish Lexicon (abrgd.). . ...§0.03 each.
Yonge's English-Greek Lexicon.veeeeeiereraiiaeaas. 106

FRENCH.
DICTIONARY.
Contanscau's French-English and English-French Dictionary. .$0.43 ea.

® The Council of Public Instruction has authorized the preparation of a
Gencral Geography, and an English Grammar for use in the Public Schools,
and unti! these works are publishied the Superintendent of Education el
not {n-ocurc any text-books on these subjects.  In the sean time, Trustees aro
authorized by the Council to use whatever Geography or Girammar they

refer.  Campbell’s or Lovell's Gcotg'mph.\' will be found to be about the
«st; and Lennio's Grammar, if followed by Morell's Analysis, will,
pechaps, give as good results as any.

V. The Provincial Normal School.

——

Finst Trum begins on the second Wednesday in November, and closes
on the last Thursday in March.

Skconp Truy begins on the second Wednesday in May, and closts on
the last Thursday in Scptember.

o%e Students cannot be admitted after the first weck in cach term, ex-
cept by the consent of the Principal.

FACULTY OF INSTRUCTORS.
XORMAL COLLEGE.
Method, and the Natural Sciences:~REV. ALEXAxDER FORRESTER, D.D.
Principal of the Normal College and Model School.

English and Classics:—J. B. CaLK1N, Esq.

Mathematics —\. R. MuLuoLLaxp, Esq.

Musics—Mn. CresLry.

Drawing—=Mis8 L. Crowe.

MODEL SCHOOL.
High School Department, 3s. EDWARD BLANCHAED.
Preparatory ’“ M. JANER LiTTIN,
Senior Elementary Miss Locaw.
Junior  do. o Miss A. LEAKE.
Janitor:—Mzr. Dovsox.

None but holders of valid licenses will be admitted to the Normal School
as pupil-teachicrs.  The hiccnses must be presented to the Principal at the
opening of the Term.

Extracts {'rom the Regulations of Council of Public Instruction.—** Before
being cnrolied a Student at the Normal School, every rupil-tcachcr shall
make the following declaration, and subscribe his_or her nane thereto:
*f hereby declare that my object in aftending the Provincial Normal School,
18 40 qualify inyself for thebusiness of teacking; and that my intention is to
teach, for a period not less than three years, in the Province of Nova Scotia,
—if adjudged a Certificate by the Examiners! In consideration of this de-
claration, instruction, stationery, and the use of text books (except Classi-
cal) shall be furnished pupil-teachers, free of charge.”

Persons wishing to cnrol as Candidates for High School or Academy cer-
tificates must, in addition to a good knowledge of English, bo thoroughly
familiar with the Latin and Greck Grammars, and be able to parse with case
any | re in some el ary work in each language. In mathematicy,
they must be competeat to solve any examplein the advanced Nova Scotia
Arithmetic, to work quadratic equations in_Algebra, and to demonstrate

any propos’ition in the first four books of Euclid.”

VI. Bond of Secrctary to Trustces.

“*The Sccrctary of the Trustees shall give a bond to Her Msjesty, with
two surcties, in a sum at least crt}ual to that to be raised by the scction dur-
ing the year, for the faithful performance of the dutics of his office; and the
same shall bo lodged by the Trustees with the Clerk of the Peaco for the
county or district."—School Lo of 1866, Sect. 42.

This bond it to bo given annually, or whenevera Secretary is appointeds
and Trustees shonld not fail to forward it by mail or otherwise, to the Clerk
of the Peace, immediately after they have appointed their Sceretary. The
following is a proper form of bond:—

PROVINCE OF NOVA SCOTIA.

Kxow aArL MexX nY Tursk PreseNts, Trar Wk, gmme of Secre-
tary) as principal, and (names of surcties) as surctics, are held and firmly
bound unto our Sovercign Lady Vicronia, by the Grace of God, of tho
United Kingdom of Great Britain and Ireland, Queen, &c., in the sum of

of lawful money of Nova Scotis, to be
paid to our aaid Lady the Queen, her beirs and successors, for the true ll? -
ment whereof, we bind oursclves, and cach of us by himself, for the whols
and every part thereof, and the heirs, exccutors and administrstots of us
and cach of us, firmly Ly these presents, sealed with our Seals, and dated
this day of . in tho year of our J.ord one thousand cight
. and inthe yeat of Her Majesty’s reign.
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Wauenkas tho said has this day been duly appointed to be
Secretary to the Board of Trustees of —— School Section, No. = in the
District of ——e——

Now Tix CoxpiTiox o Tinis OnnioATIoN 18 suci, That if the said
(name of Secretary) do and shall from time to time, and at all tines here-
after, during his continuance in the gaid Ofllee, weld and faithiully perform
all such acts and dutivs as do or may herenfter appertain to the said Otlice,
by virtue of any Law of this Urovince, in relation totho 2aid Oflice of Scere-
tary to Trustees, and shall in all respects contonn to and observe all such
ruler, urders and regulations as now are or may be from time to time estab-
lished for or in rea‘xuct. of the said Office, and sfu\ll well and faithfully keep
all such accounts, books, and papers, as aro or may be required to be kept
by him in his said Ostice, and shall in all respects well and faithfully per
form and excente the duties of the said Oflive; anil if on ceasing to hold the
said Oflice, hie shall forthwith, on desnand, hand over to the “I'rustees of the
s8id Schoo] Section, or to his successor in ollice, al) books, papers, moneys,
accounts, and other propcrl{ in his possession by virtue of his said Offics of
Secretary—~then the said obligation to bo void—otherwise to be and con-
tinue in full force and virtuc.

Signed, scaled, and delivered Nuawme of Secretary.] ( Seal)

in the presence of Names of Sureties.) (Seals)
[Name of Witness.)

We, Tur Sunscimeus, two of Her Majesty's Justices of the Peace for
the County of ——— du certify our approbation of e———e——.
(names of Surelies, ) within named, as Suretics for the within named
gnrune of Secrefury, ) and that they are to the best of our knowledge and

clief persous of estate and property within the said County of and
of gooid character and credit, and _sufliciently able to pay, if required, tho
penalty of the within bond.  Given under our hands this
A D. 186 {Numes of Sfagistrates.)

VI1. List of Inspectors.

——e——

JRMiller cveiaienirineiorecinnaneas .. Halifax,
Rev. Do M. Welton, M A.......aaeees «oo s Wandsor.
William Eaton.cooveiiiienniascaaces oo Kentville.
Rev. G. Arustrong, Mo AL civviiiianinns Bridgetown.

Rev. I J Filleuh, I A..o..vovoiaiaveio . Weymouth,
G.J. Farish, M. D . oviiiiiaanenenansa . Yarmouth,
Rev. G M. Clark ... ...... veesensseseseseShelburne.
Rev. . Q. Parker....co.iveieiann el Liverpool.
W. M. B. Lawson..... teaneee ceveresessss Lunenburg,
ILC. Uphant.oooviviiiiaiiienenaianen . Great Village.

F, W, George, M.A..ci.ovveiiiaieian s dmbionst,
M. Smith. ... F IS LTS (LI
Rodk. McDonald ...ovevvnvnnnn.... «eeessAntigonish,
SR Russelloioiiiieiiiiiiaiiionena o Guysboro's
Janies Macdonell, .ovveyennnnns vesssseess Port Hood.
C. R.Macdonald. .. vevinieinscsecnsennnes Baddeck.
Edmund Outram, M. A.......... yoevenans Svdney.
W.R.Cutler coieiininenaaes cnneananessoArichat,

ADVERTISEMENTS.
TEAGHERS' PROVINCIAL ASSOCIATION.

The opening of the ANNUAL CONVENTION will take place in the
City of Halifax, on Tursvay, Derember 31st, at 3P M

Notice of subjects to be brought before the Association muet be given to
the Comnittee on or Lefore Saturday, Decambier 28th.

Members travelling by rail can obtain a tree pass, proviled they have
paid the annual subscription of S1.

Passex may be obtained from the Superintendent of Education, e,
Farrester. the Inspectors of Halifax, Picton, Colchester, Cumbierland, Hants,
Kings, and Anuapolig, and also from the Secretary of the Comntittec.

J. HOLLIES, Sec'y of Committee.

SCHOOL DESKS.

a—

THE undersigned is prepared to supply School Trustees with the im-
roved Schiool Desks reconnnended by the Council of Public Instruction
or use in tho Pablic Schools throughout the Province.

The desks and chairs are made of thuronghly scasoned oak and ash, and
the atandards or supports are made of iron.
and the chairs are varaished.

The following stale will furish any nceded infonnation, as to sizes, &c.
The prices attached are for one desk and two chairss

ie desks are finished in oil,

DOUBLE DHSKS. !S e

. Heizht of ] Height of iopace Le-
AgoofPupile.| “Crates. ([ aldcnoxt | Lengeh | Widen, [ Evudesks Frices,

to Yupil. 4 for chaira,
5 to 6 yearaill fnches.{{21 fnchesi36 fuches. /12 Inches.! 14 inclicn| 4 00
6to 8 * N o <2 “ 39 -« “ :15 . 4.25
82010 % [13 « fizg e g2 @ D3 o« jhigi o« 4.50
10012 ¢ 14 ¢ 233 ¢ 44 @ S T 16 o 4.35
1214 « 15 ,26 “« 46 U} o« 163« 5.00
Htol? » 16 & 253 4 14 L L 17 0« 5.25
17 w Jaz 0w 297 + lag v lig o« 17 ¢ 5.60

*4*® Single Desks (4. ¢. desks accommodating one pupil cach) will be
manefactured if required.

Desks and chairs (with screws) packed and delivered on board the cars,
steamer, or packet at Winnson, at the above prices. Terms cash on deli-
very. Trustces wishing to procure desks should send in their orders as
carly as pessible.  Specimen desks and chairs may be zeen at the Epvca-
7zon Orricy, Province Building, Halifax. Address,

EDWARD CURRY,
Windsor, N. S.

Books for School Zeaciliers.

COMMOYN SCHOOL EDUCATION, By Curric.
EARLY AND INFANT SCHOOL EDUCATION, By Carric.

Forsale by A. & W. MACKINLAY.

day of

MORTON'S MAGAZINE LIBRARY,

No. 185 _Hollis Strect - = -« Next to the Union Bank.

No Iixes! No Tk Lours!

The Follou-int: Periodicals are supplicd on the usual torins, or may bo sub-
seribed for at the prices named:

All the Year Round......... .£3 00 Harper's Monthly,....c....... 350
ATOSY o .iviiiinantincansens . 150 Ladies’ Tronsury .coveeevnnees 300
Arthue's Magazine. .........00 160 Leisure Hour,.loivieeiiaeenss 150
Atlantic Monthly ...o.ovaen s 360 London Magazine..oveeesees. 160
Biackwood's. ... «v coiveieees 400 London Soctety.oveeiieeniee. 300
Boy's Monthly..oeoevennvines 150 Meliorn,.oeiiaanen veeess 100
Bow Bells...o.o.oviviiiiiin 200 Oncoa Weekiovveearaaenias. 300
Belgravia .ovviiienininna voo 300 Penny Readings...oiovenoess. 150
Chambers’ Journal. .........o. 260 People's Magazine...oovvne... 150
Casscll's Monthlies........ooo0 150 Quiver..ooeviviveaseeensen... 150
Churchman's Magazine........ 300 Suint Jumes' Magazino........ 300
Christian Work. ... w..... « +« 150 Sunday at Homo . ...c00evees. 130
Christian World....... veeeesess 100 Sunday Magazing coveveeees. 176
Cornbill. ...oiioeienaen. vees 300 Temple Bar. oo oovvuaeanns,.o. 300
English Woan’s Fashions.... 350 Tinsley's New Magazine. ...... 300
Family ‘Ireasury...oooieiaeoos 100 World of Fashion....... veeess 395

Good Words. ........ .. 150 Young English-woman........
Godey's Lady's Book ... v 300 Young Lady's Journal ........

*,* 25 cts. additional for postage on all Monthly Journals mailed to the
country. I'repayment may be made in postage stamps or otherwise.

The following Newspapers may also be obtained regularly as above, and
mailed to subscribers in the interior without any additional charge for

postage.  [PSubscriptions payable in advance. Yostage stamps re-
ceived for sums under $4.00

Army and Navy Gazeite... .86 50 London Journal ...covecnino. 150
Alliance U'emp'nice Newspaper. . 200 Loudon Review...oooveerienss 650
Athenaum ..... veveene seees. 400/ London Reader...ooe.een. vees 150
Bell's Life.......... Cereeennes G 50 Liverpool Mercury covvvvvnnes 400
Hritish Messenger..oooovoes. 030 Mercury, New York ... ....... 250
British Workman . vvvevveene.. 030 Mining Joumul. ceeeencasreana 650
British Workwoman ... +. 030 New York Herald ooooeeiiees 450
Band of Hope Review...oovee. 030 ' JRdBEr coveerenanne 300
Budgetof Fun.ooevervneeene.. 150 o Tribune........ eees 300
Children's Prize ....oouene. .. 030 i Timeseooeeenss .00 300
Chifdren's Friend...... seveess 0307 8 NEWS ceeetecenaness 300
Christian “Times ..ooivieieens 200 & World.coooveneenn . 300
Cassell's Fawily Paper........ 150 Queen Newspaper.ocoeeecenss 700
Chemical News.oeeeoiaennnnns 6 50 Yunch (Counic)ieveeenn. reeves 300
Cottazre Gardener..oueeeeenes « 400, Penny Post ... vereesaineess 030
Canadian Farmer..... veeesees 125 Public Opinlon.cieceveraacans 400
Frank Lesile’s Newspaper..... 4 00 Peuny Pulpit. .. .. Ceesestenaen 300
Fireside Readings.....ooooooos 050 Photographic News...ouee... 500
Fun (London Weekly)..... eaes 150 Reynold®s Newspapercooooeo. 300
Family Heraldooooooiinaaeeies 1 50 Reynold's Miscellany ..ooooi0. 150
Guardian, (London)...... veeee G50 Saturday Review . eveeeiaaeaes 700
Gardeners® Chronicle.......... 6 50 Scientific American...oooeeas. 100
Gardeners' Magezine. ..o oot . 300 The Llield.......... cetessnass TO0
Harper's Newspaper....... veee 100 United Service Gazette ..... .. 650
Hlustrated fondon News...... 7 00 Universal News ,.vveeieeee.. 400
Tlustrated Times . .ooooaeeen + 450, Weekly Review coveeeninnnn.. 6 50
Hiustrated Penny Newspaper .. 200, Weekly Times .coeeeeeieie... 300
Ilustrated Weekly News...... 200 Weekly Register. coovecaienaes 650
Hiustrated Sporting News ..... 200 Yankee Notions v..... Cesesae . 175
News of the ‘\'orhl. cevesrsenes 4 00'Young Lady's Journal ....... 200
ADDRESS:

G. E. MORTON & CO.,
185 HOLLIS ST., HALIFAX.

NOVA SCOTIA SCHOOL SERIES.
JU0S8T PURBRLISELED:
TIHE NOVA-SCOTIA

ELEMENTARY ARITHMETIC,
By W. R. MULHOLLAND.
Prescribed by the Council of Yublic Instruction for use in the Pablic

Schools of Nova Scotia. .
Halifax, May, 1867. A. & W. MACKINLAY.

The Journal of Education,

Published monthly, under authority of Act of Parliament, and furnished
gratuitously to Trustec-Corporations, and to Teachers as specificd in Sect. 8
(15) of thelaw concerning public schools.

Any person not entitled to a copy free of charge, will have the Journal
sent to his address on payment of $1.00 per annum, in advance. The
Inspectors in *hie several Counties are authorized to receive subscriptions.

‘The number of copies required for distzibution to Trustee-Corporations
and to_Teachers entitled to reccive them, will be forwarded to the Inspee-
tors. Subscribers will reccive their copies direct from Halifax.

‘Trustees will file and prescrve this Journal as the property of the section
they represent, to be handed over to their successors in oflice.  Each num-
ber should be properly stitched aud cut open before being read.

‘Teachers wishing situations will have tho privilege of inserting a brict
advertisement (class of license, experience, references, alary, and address,)
for onc month, free of charge.  Trustees in want of teachers will be allowed
& similar privilege.

A limited number of sdvertisements in connection with education and
kindred subjects, will be inserted at 20 centsa line for the first and 10 cents
a line for cach subscquent insertion.

Communications to beaddressed EpvcaTzon OFrFice, Haurax, N. S.

Printed by Jaxzs Barxes, Corner of Sackville and Granville-ets., Halifax.



