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@ The most perfect character that ever trod the
earth was a teacher. I love to think of Him in
this character,—that of the Great Teacher;
and this ennobles the calling, and leads one
never to be ashamed of it. In His life, and
method, and example, and consecration, | find .
help and encouragement. It is a great thing to

be a school-teacher!
‘ — Butler

.-

__CONVENTION NUMBER

Vol. X
No. 5




THE WESTERN SCHOOL JOURNAL

THE CANADIAN BANK
OF COMMERCE

HEAD OFFIOE, TORONTO ESTABLISHED 188T
Paid-up Capital $15,000,000 Reserve Fund 813,500,000
SIR EDMUND WALKER, C.V,0., LL.D., President |
ALEXANDER LAIRD, General Manager JOHN AIRD, Asat. Gen. Manager

V. C. BROWN, Bupt. of Contral Westeru Branches

‘ SAVINGS DEPARTMENT
Interest Paid on Deposits of One Dollar and Upwards

Branches irn Winnipeg:

. ‘ oy e C. W. Rowley, Manager -
 MAIN OFFICE: 391 MAIN STREET{C. Gordon, Apsistans Manager

ALEXANDER AvVE., Corner Main St; Fort Rouck, Corner River Ave, and
BLakk St., Cornér Logan Ave, , * QOsborne Street

ErLmwoon, 325 Nairn Ave. NorTH WinnieeG, Cr. Main & Dufferin
KgLvixN St., Corner Poplar St. Portacrk Ave,, Corner Carlton

ANY thought of making a home for yourself some day? Most
all of us have dreams of that sort, at times. If YOU have,
see us about the Furniture and Carpet part of it. We carry the.

wmwmmmmen BEST STOCK OF esessmmm

'FURNITURE

-_—-IN ALL CANADA

School Desks and School Supplies

in stock at reasonable prices. Send for catalogue.

JOHN LESLIE ™ ™ g’

Kindly mention the Western School Journal when writing to Advertisers.’

) \‘11 ‘ |




Thé Arts Course may
be taken by correspon-
dence, but students
desiring to graduate
must attend one
session,

N’S
UNIVERSITY

KINGSTON, ONTARIO

ARTS APPLI
Ehl‘)ggnlon E-?el?agi'f;;"cg
ICINE ENGINEERING

SUMMER SCHOOL

JULY and AUGUST
- Y. CHOWN_, Registrar, Kingston, Ont.

S

THE SILK MARKET OF
WESTERN GANADA

at Tlvih:bF ine Showing of Silks and Satins
Widey lnﬁm 8 thl‘:r. season is attracting
llipeg[i)rea‘ attention, not only in Win-
the & ) ltlt in many of the large cities of
W0rthys-; Everyl}ung new—everything
e found everythmg .dependable can

e in their magnificent New Silk
“R0bin ent. A'll "Ladles advocate
arg stsmlis for. Silks” because of the
prie ock carried, and the reasonable

at which they are sold.

ROBINSON *.%
Limited

‘398-408 MAIN STREET
/ WINNIPEG

\

Kin
dly mention the Western School Journal when writin

The Western School Journal
Vor. X. No.5
Contents for May, 1915

EDITORIAL— Page
The Convention ........cccviviiininien. 151
A Frank Statement O SORE :3
An Explanation ........cooiiiiiiiiiii, 152
GENERAL SESSION-—
‘Minutes of Meeting..............ooooin 152
President’s Address ........coeiviiniinnen 153
Some Thoughts on the Present War.... 156
Address of Welcome........ocoieviiinnes 159
Progress of the Year...........oooovvnn 159
The Moral Emphasis in Education...... 160
What We May Expect of Education.... 161
The Tragedy of German Education...... 164
Hygiene as Applied to School Pupils.... 166
THE SECONDARY SECTION—
MINULeS vivvrerrrirnsrnercasarsaneranoes 167
Secretary’s Report .........ciiviiiannnns 168
Committee on English..........cooovvenen 172
MINULES ©vvvvnrveesrrnoreascanonnenen 172
Re.commendations ................... 172
Committee on Modern Languages....... 173
Summary of Discussion............. 173
Recommendations ..........ccivenes 174
C‘ommittee on Science.........cocoivenen 175
Committee on Mathematies ........... .. 176
Committee on Classics ....cocvveeeeveeen 178
Committee on History........coeoovvvvnn 178
Committee on Art ... ..o i 179
Committee on Technical Education..... 180
PAPERS OF THE SECONDARY SECTION—
Tndustrial ATE ... areorsooeraearsenens 181
How to Improve Agricultural Course.... ig?

Manual Training in_Rural Intermediate
Ways and Means of Managing Handwork 188
Wood-carving in Graded Schools........ 189

ELEMENTARY SECTION-—
Minutes of General Meeting............. 190
Papers of General Meeting.............. 190
Relation of School Garden to School
OOIT o v vvieanravesnssssoansnonen 190
Importance of Work of Primary
. Grades .....ccirviarisieegaenoenes 191
Teacher as Community Leader...... 192
Rural Conference—
MINMULES o vveerrvnsnasnonooseasrass 193
Time-table of & Rural School... . 193
Handwork in Rural Schools....... . 194
Practical Work for Rural Schools. .. 196
Primary Conference—
MINULES .« ocvvrvarenreanaasrrons ... 197
Busy WOrk ..........cv e .. 197
Supplementary Reading in First
GradesS .ocooreereserrnemssenaness 198
Intermediate Conference—
Minutes and SUmMmMArY.......ceoecees 200
Senior Conference—
giinutes .............
StOTY «.ionvoens
Rapid and Mental Arithmetic....... 202
‘Aim and Presentation of Lady of the
TLAKE ovoveovnsnnoooononrasesennte 203
Classes of Instruction.............. .. 203
School Exhibit . ..oevernreozn e . %82
Finding Time Between Dates...... 20.5

t Know the Chil

The Educator Mus o0
BooK RevieW .....cocesverereroeerttt .

Review ..ot

- W. A. MCINTYRE

Editor - -
Terms of subscription.

PRICE—Per year, in advance, $1.00; single

, 15 cents.
co]11-)’1(‘)3§T-OFFICE ADDRESS—Instructions con-
cerning change of address, or discontinuance of
subseription should be sent to reach us befoge
the first of the month when they are to go into
effect. The exact address to which the paper
i{s directed at the time of writing must always

be given.
D%SCONTINUAN%&?EZXY: pt;
our su
.I]%al‘le?rfziatly c%fntinued at the expiration of their
subscription, S0 that their files mayi not tge
broken. ike other school publications, e
Journal 1s continued until Ir)'notlce to stop is re-
ages are pald.
cexr;gréxsr;dlggtrg;ragn make orders payable to
WESTERN sSCHOOL JOURNAL. CO.,
Cor. Elien and Wwllilam Sts., Ninnlpeg

g to Advertisers.

nd that a large
efer to have the



THE WESTERN SCHOOL JOURNAL

—

The University of Manitoba

WINNIPEG, MANITOBA

ation of afiliated Colleges and through

with the co-oper
Assistant

its own Faculty of forty-two Professors,
.Professors, Lecturers and Demonstrators

OFFERS COURSES LEADING TO DEGREES

in Arts, Science, Medicine, Engineering (Civil, Electrical

and Mechanical), Architecture, Law and Pharmacy.

apply to THE REGISTRAR

For information as {0 any of these courses,

s

Manitoba Medical College

32nd SESSION
NOW IN PROGRESS

|

Full courses of Instruction. Well equipped Laboratories in ‘
Anatomy, Histology, Pathology and Bacteriology. ?
Unexcelled Clinical Facilities. f

For CALENDAR OF INFORMATION APPLY TO

Medical College, WINNIPEG

E. 8. POPHAM, M.D. -

—t

_L: ——
Kindly mention the Western School Journal when writing to Advertisers.




'

The THestern

School FJournal

(AUTHORIZED BY POSTMASTER GENERAT, OTTAWA, AS SECOND CLASS MAIr)

Vor. X WINNIPEG, MAY, 1915 No. 5
! L | [ ]
Editorial
THE CONVENTION speaker’s disgust? He will return

Tt is not necessary to comment on the
work of the Convention. The attend-
ance, the interest, the practical char-
acter of the addresses and discussions
§peak for themselves. Tt will be knewn
in history as the practical convention.
Everyone who came to learn must have
been benefited. Those who could not
come deserve our sympathy. Those
who could come and who would not
need not be referred to at all. For-
tunately, the number of this kind is
lessening from year to year.

The Secondary Section is to be con-
gratulated on its: attempt to remodel
the curriculum: the Elementary Section
on its success in subdividing into the
four conferences.

The Journal is very happy to pub-.

lish in some detail the proceedings of
the Convention. It regrets the neces-
Sity which compelled the summarizing
of practically all the papers.

A FRANK STATEMENT

The following communication is here
ig;lven prominence because it may be of
n;tle.rest to some readers of the Jour-
saf‘A feast of good things’’ may be
; id of Profesor Dale’s interesting lee-
Ures, But were they appreciated?
Q:S, by some. ‘What about those who
ovme in late and left before it was
. de“? Those who were more engross-
N _In  discussing their neighbour’s
Pring hat, undoubtedly much to the

" centuries of confliet.

highly impressed with manners of the
west, won’t he?

Certainly it was an education to hear
Professor Dale speak; his language was
simple, yet eloquent and fluent—a
voice that one could listen to for hours
and never be fatigued.

Now, of those who failed to appear ‘
at the banquet. They truly missed the
good wine. But perhaps they were of
those who consider themselves masters
of their work and their langunage, too!?
Fondly imagining that their public
«chool education and six months’ Nor-
mal training has left them everything
to be desired. Evidently some of those
absentees think that the Convention is
solely for those from the country, and
do not take to heart the words of that
intrepid leader whose name the old
prophet did not condescend to give:
«“Be strong and quit yourselves like
men, O ye Philistines!”’ The brave
words of that nameless captain have
winged their way to us through thirty
His heartening
call is worth attention, for it means
to us: ‘‘Exert yourselves to learn some-
thing new, to attain a fresh point, to
follow a new interest!”’ He who does
this year by year will win a pr‘ize more
potent than any box of acacia wood
overlaid with pure gold.

y of the attendance of

The povert A
members of the Association was per-

haps due to their feeling like the one
who remarked: ¢¢hig is a new coun-
try; we are willing to learn, but show
us the man who can teach us any-

thing!”’ ;
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AN EXPLANATION

Tn presenting the report of the Con-
vention in this issue, it was found neces-
sary to summarize most of the papers
and to hold over a few. others in order
that they might be printed in full in a
subsequent issue. Among these is the
paper on Wood-Carving in Graded
Schools by Miss E. Farrow. Two
- or three of the papers did not ar-
rive in time for publication, and a num-

General

MINUTES OF MEETING

The tenth Convention of the Mani-
toba Teachers’ Association opened on
Tuesday, April 6th, in the Kelvin
School, with President J. H. Mulvey in
the chair.

Mr. Mulvey delivered his presidential
address.

Mayor Waugh extended a welecome
from the city.

Mr. R. Fletcher, Deputy Minister of
Education, then spoke on ‘“The Pro-
gress of the Year.”

Mr. C. K. Neweombe, Superintendent
of Education, spoke on ‘‘Canada and
the War.”’ '

Music was provided by the Orchestra
of the Provencher School.

On Wednesday afternoon an address
was delivered by Rev. W. J. Hindley
on ‘“‘Moral Emphasis in Education.’’

This was followed by vocal music
from the boys of Provencher School,
St. Boniface.

Professor J. A. Dale, of MeGill Uni-
versity, Montreal, then delivered an ad-
dress on ‘““What We May Expect from
Eduecation.”’

On Wednesday evening in St. Steph-
en’s Church, with Mr. J. T. Haig,
M.P.P,, in the chair, Prof. Dale deliver-
ed a lecture on ‘“The Tragedy of Ger-
man Eduecation.”’

ber of the addresses were in the form
of demonstrations, such as those in the
intermediate, primary and rural confer-
ences of the Elementary seection.

This being convention number the
special articles and departments are
omitted. Prizes for poetry competition
will be awarded next month. The com-
petition is still open.

Session

On Thursday afternoon the only ad-
dress was by Dr. J. Halpenny on ‘‘Hy-
giene as Applied to School Pupils.”’

During this same session the business
of the Convention was transacted. The
Secretary read the minutes of the pre-
vious meeting. Then followed the
Treasurer’s statement as already print-
ed in the Western School Journal, The

Committee ‘on'Resolutions then report-

ed as follows:

(1) Resolved, that it would be a great
help in the teaching of English, and lead to
wider reading on the part of the pupils, if
a series of debates could be arranged for be-
tween Secondary schools of the Province.

If this idea meets with the approval of
the Association, your committee would sug-
gest that a committee be appointed from
the English teachers of the Secondary Schools
to select suitable subjects and arrange a Pro’
gramme,

(2) Resolved, that in the opinion of this
Association it is deemed advisable to 2sk
the Department of Education to supply freé
text-books to all the grades of the publi¢
schools.

And that school boards be required to Sugé;
Ply all exercise books and practice papers 7
to pupils.

(3) Resolved, that a hearty vote of .thanks
be extended to all those who have in ’“;}t
way contributed to the success of this CO
vention.

(4) Resolved, that a vote of thanksfabi;3
extended to the press for the full and ings
reports “they have given of the proceedi
of the Convention.

All these resolutions were adopted:

i
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The Nominating Committee then re-

commended as follows:

Hon.‘ President—Hon. G. W. Coldwell.

Preskd.ent—Dr. W. A. MelIntyre.

irlSt Vice-President—Mr. H. A. Stokes, Sel-

2nd Vice-President—Miss Yemen, Souris.

Secretary—P. D. Harris.

Treasurer—L. A. Ferguson.

éuditor—R. H. Smith,

ommittee—J. . Mulvey, Winnipeg; R.

oulet, St. Boniface; A. E. I};’earn, Wipnfi’peg;

. 1;‘/[7 MecDonald, Portage la Prairie; Miss
BrandeDoug?H, Winnipeg; A. M. Simpson,
four %{1; Miss B. Gunn, Dauphin; F. W. Bal-
et ilot Mound; A. Weidenhammer, Win-
png’ 0. T. Gamey; Portage la Prairie; Miss
.issuﬁ’ Winnipeg; A. M. Shields, Virden;
Soupia. E. Reid, Brandon; A. M. Stevenson,
man~s’]‘W' J. Parr, Killarney; Mr. Tufts, Car-
Ciati"oﬁ-. }?tl_‘gtton,. President Trustees’ Asso-
SOciatién" . Coxsmith, Secretary Trustees’ As-

The report of the Nominating Com-
Mittee was adopted.
Sidlt was also agreed that the Past Pre-
ents and Presidents of sections be,
ery {’lrtue of'office, members of the Gen-
al Executive. '

. The Committee on the Teachers’ Re-

ir
o“e,gllent Fund then presented the fol-

1 ,l% report:
butionshe fund shall be made up of contri-

from,
(1) Teachers.
(g) School Districts.
2. ¢ ) Provineial Government.
and iy Or}trlbutwns must be obligatory upon,
respect of, all teachers now in the
?:(}1 all new entrants.
chers shall
STeCGiVed, pay 2% of salary on all
equa] tcohotoﬁ Districts shall contribute sums
3 gy employ?se contributed by the teachers

bute sThe Province of Manitoba shall contri-

sel‘vice

sal ﬂ:ry

t ums equal to th :
h: te’;(fhers - thg Igrgs;%uggntrlbuted by all
 The pensi T as
39-0}?) a .Veas nsion shall be Sg- of & (x+
8re (¢ ", ’
ed iy tha” is the number of full years serv-
ug}}gr_ovince
et the number of full years’ con-
Gy ributions made to the fund, and

’ iy the average salar i
g v during the
7. The last five years of service. .
ever the 4 bension shall be $500 a year when-
°r supy anéwe formula would produce a small-
Muly, “”Oul $1,000 a year whenever the for-
8 No td produce a larger sum.
Son wyg ﬁacher shall be eligible for a pen-
in the pyoBs not served at least 15 years
. Exeovince of Manitoba.
Male teaclelpt in eases of permanent disability,
ers may not retire before the ago
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of 60, and female teachers may mnot retire
before the age of 55.

10. In the event of permanent disability,
of which proof has been made to the satis-
faction of the Board of Control, a pension
as determined by clauses 6 and 8 may be
granted, and clauses 7 and 9 shall not apply,
but no disability pension may exceed $1,000
a year.

11. Teachers withdrawing before the com-
pletion of five full years of service shall have
no claim upon the fund.

Tn the event of a contributor dying before
he becomes a pensioner, his heirs shall re-
eeive the sum of his two per cent. contribu-
tions acerued up to the time of his death,
plus five per cent. interest, compounded an-
nually, on the same.

12, In the event of a pensioner dying be-
fore receiving a pension payment a sum equal
to the two per cent. contributions made, the
difference shall be pavable to the estate of
the pensioner. .

13. The fund shall be administered by a
Board of Control representing each of the
three bodies of contributors.

14. School Distriets shall deduet teachers’
contributions before payment of salaries, and
shall make monthly returns to the Provincial
Government which shall maintain the Pension
Fund Office.

Telegrams were read from the Con-

ventions at Calgary and Yorkton, con-
veying greetings.

The President-Elect was presented to
the Association. The Convention then
adjourned. : '

(The speeches delivered in complete
or summarized form are printed in the
following pages).

_PRESIDENT’S ADDRESS
J. H. Mulvey

Ladies and Gentlemen:

I am glad, very glad indeed, to wel-
come you to this 10th annual meeting
of the M.E.A. Tt is always a source of
pleasure to me to meet so many teach-
ers gathered together, animated by a
common impulse for self-improvement,
and guided by a high sense of duty.
T am sorry, however, that my ability
as a speaker is not commensurate with
the importance of the occasion and that
many flattering expressions of ‘congra-
tulation and good will must to my re-
gret be left unsaid. Nevertheless, from
my long connection with educatlol}al
matters in this province, I recognize
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the hardship that attendance at this
meeting entails upon you, and as far
as my personal sympathy goes, you
have it in abundance. T fully realize
that after a hard winter’s work you
feel that some relaxation is owing you
In order to create anew fresh energy
for future efforts.

I know, too, that many of you have
come long distances, that you have sac-
rificed many social obligations, that
vou have postponed many pleasure ex-
cursions to friends or relatives, in order
to participate in our deliberations. This
self-denial on your part is certainly
gratifying to the officials of this Asso-
ciation. Yet I have no hesitation in
saying frankly to you that I think it
s a duty ineumbent upon every teach-
er in this provinee to attend these meet-
ings if at all possible. It is in fact a
duty we owe the publie, our trustees,
our children, and wmore particularly
ourselves as members of the teaching
profession. You know that your per-
sonal attitude towards our Association
and towards education generally is
nearly always a fair index—an appreci-
able measure of your success as a teach-
er, and your success as a teacher ele-
vates our profession in the social seale
to unknown heights and gives it a
standing in the community that is the
equal, if not the rival, of any other
profession in the world. Now the work
in which we are engaged involves a
great deal of diligent and intelligent
study, both before and after our enrol-
ment in the ranks of teaching, and what
is more, it neces$itates a continuance of
this study until the end. As a matter
of faet, no kind of work calls for so
much energy of body and mind, so
much patience, kindness, sympathy and
sunshine as ours does; yet for the lab-
orer the reward is great beyond com-
putation.

I think I am safe in saying that no
idler, no loiterer by the wayside, ever
reaches the topmost rung of the ladder
of success in edueation. It is the work-
ers that are imperatively needed in the
teaching profession. It is the men and
women who toil in rugged places, over-
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coming every diffienlty with cheerful
perseverance, mounting higher day by
day, reaching ever, reaching forth after
something newer and better and truer
than that which has gone before. These
are they that do the work; these are
they that leave the imprints on the
sands of time that make it posssible for
yvou and me to lead our little flocks into
the broad highways of true knowledge
and useful citizenship.

Books have been written in profu-
sion upon every conceivable topic that
lies within the domain of human
thought—upon birds and beasts, flow-
ers and trees, seas and stars. and so
on numberlessly ; but none of them can
compare with the living book that is
daily open to our view, viz., the mind
and soul of a child. This is the book
that engages our attention and demands
from us the greatest consideration of
every page of its wonderful record.
This is the wonderful volume that
should have printed-on its living pages
the best of thoughts, the highest of
ideals; in faet, everything that is pure
and holy, everything that creates an
appetite for the nobler things in life
and an abhorrence of the low, the vile
and the debasing in human activity-
This study, this interpretation of the
living page, however complex or diffi-
cult it may be, constitutes our appoint-
ed work in the body corporate, and t0
that end we must devote all our ener-
gies, all our abilities and our highest at-
tainments. No matter what discourage:
ments or clouds of misunderstanding
sweep across our mental horizon, W€
must rise superior to them all, for the
clouds disappear at the smile of a little
child and our worries cease to be wher
the dawning of intelligent comprehe?”
sion breaks like a ray of light acros
the wrinkled brow of a youngster.

(The President has referred to the
programme of the Convention ano,
the work of the Executive in plannlng
to make it as comprehensive and #
practical as possible.)

Since we last met in session here z
great event has occurred—one that a’
overshadowed every other event 13
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man activity—and that is the present
war with Germany. This war is being
waged by nations that have beeome
great in inventions and discoveries, in
Science and arts, in music and painting,
n commeree and industries, in all the
§0nven1ellces and comforts that consti-
tute modern life. The nations involved
represent the highest type of civiliza-
tion probably since the beginning of
the world, and it is a regrettable fact
Fhat all the power and greatness and
Intellect of these nations should be em-
Ployed in killing one another. Yet from
3111- point of view the war was forced
itI)on us. ‘We.eould not possibly avoid
aﬁfmd maintain our honor unimpaired
long men and nations. This war was
il;l‘lnérarlly caused by a dominating caste
ful ermany, supported by the power-
N mfluence of a servient press—
: caste that spelled militarism directed
- 8gainst Britain from the days of the
h:r?:{‘ war—a caste tha’g, led by Bern-
man.il and many other insane pan-Ger-
doet;ts’ ‘Promulgated_ the pernicious
pfemlll?. that might 18 at once the su-
is 14 ehllght and the @spute as to what
U‘ami t must b:% decided by the arbi-
Dl‘ineinlf of war., ’ In pursuance of this
mamy rD e that mlght. makes right, Ger-
ity ())fH% you know violated the neutral-
Sunot; elg:mm, although she, in eon-
Soleml?ln with the great powers, had
and b‘e y guaranteed: such neutrality,
ray Fca.use the Belgians refused to be-
l_)m;reff“rope‘ and become the tool of a
a <17'_“1 neighbor their country is now
Doub\:lllderness of smoking ruins.”’
€ss every teacher I see before

Mme .
has had little difficulty in eliciting
statement’

P‘;Itn (Fl}e older pupils the
natiy :1 ‘f}?t Britain had no other alter-
in m&iki an a deelar:ation of war, or
Britaiy, ng those pupils see that Great
for Be) inth her allies is fighting not
ing gt gﬂ‘:m alone, but that she is fight-
preservat'e dictates of honor for the

ieh i lon of the law of nations,

118 ultimately for the peace of all

nathIL .
o exi:t_and the right of the weaker

Such a

O us in ¢ war is as vitally important

anada as it is to our Mother-

jand. Although we are a self-govern-
ing colony, we are a part of the Bri-
tish Empire; our thoughts, our senti-
ments, our speech, the calls of kinship
makes us one in reality with the other
sons of Britain, and their cause is our
cause, their foe is our foe, their war
is our war, and their glory is our glory.

A British statesman once said that
Canada was the fairest jewel in the
erown of Britain. I do not know whe-
ther this assertion was a diplomatie
platitude tending to raise our self-
esteem or not, but all the same its ful-
filment is near at hand. At the con-
clusion of this war Canada, a little
sooner or a little later, will become a
great nation—linked, it may be, in the
solidarity of the DBritish Empire—yet
a great nation. Her ships will plough
through every sea, her manufactured
products will be distributed to all parts
of the earth, her great natural resources
will be enormously developed, her fields
of golden grain will fill the land with
a golden shower; yet our participation
in this war will eost us mueh—the blood
of men, the sorrows of women—but
there must be no turning back; every-
thing must be borne with heroic con-
stancy and patience, for at all hazards
and at all costs the lust of any nation
for universal dominion, the right of
any nation to tyrannize over other men
and nations, must be for ever smashed.

We as Canadians are taking part—
and no mean part, either—in this act of
righteous retribution, and when the
great day of rehabilitation for shatter-
od nations comes, we will have the
proud satisfaction of knowing that we
did our duty as we see if, nobly and
ungrudingly, and side by side with us
as representatives of Imperial Britain
will be found the men of India, of
South Africa, of Australia, of New
Zealand—all animated by one common
love for the dear old flag that repre-
sents justice and mercy and freedom
for all mankind.

And now one word of caution in this
connection. This war may last long-
er than we expect, but in any case if
is bound to entail considerable changes
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- in every arrangement that pertains to
human life and human activity: homes
will be left desolate, commercial enter-
prises may suffer from temporary stag-
nation, economie conditions will be dis-
turbed and a feeling of depression may
brood over our land. But let us as
teachers meet every misfortune with
optimistic smiles. Let us follow out
the dictates of our profession with an
unfaltering and unswerving fidelity to
its high ideals. Let us continue to de-
velop in our pupils a sense of their
majesty and responsibility as citizens
of the wide, wide world, and some day
the flags of all nations may be merged
into the white banner of Christ, and
then shall wars and rumors of wars
cease to be for ever; but until that
time comes let us be prepared to stand
by the glorious traditions of our
Motherland, and when blood ecalls to
blood from across the waters let us
answer England’s foes then as now
with the same unconquerable loyalty.

In conclusion, ladies and gentlemen,
let me impress this upon you: The
present situation in the British Empire
calls for citizens, and never before in
our history was the need so pressing
for citizenship of a wise and unselfish
character as now. All of us, both men
and women, and even little children,
must be prepared to do our duty to
our country, and to sacrifice our per-
sonal interests in its behalf. The chief
task of the teacher, then, is to prepare
the pupils for participation in this
citizenship—to prepare them mentally,
morally and physically for the great
destiny that lies ahead of them. And
your presence here this afternoon shows
that you at least recognize the import-
ance of the duty devolving upon you,
and that you are anxious to equip your-
selves for the performance of this great
duty. And I can only express the hope
that the programme we have prepared
for you may in some measure be an
. assistance and an inspiration to you in
the prosecution of your work and that
you will return to your elassrooms after
the Easter holidays thoroughly refresh-
ed in mind and body.
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SOME THOUGHTS ON THE
PRESENT WAR

By C. K. Newcombe, Supt. of Education

In studying any war, we find that
the causes are deep-seated and far-
reaching, the occasions trifling and
ephemeral. We have heard this present
war ascribed to the erime of Gavrilo
Princep at Serajevo. We have been
told that its causes may be learned by
a perusal of the conversations between
various Chancelleries of Europe during
the fatal days prior to the 28th of July
last. Tt is true that the occasion of the
great struggle lay in the supposedly
unsatisfactory character of the Servian
reply to the twelve demands made by
Austria, but the mnature of these de-
mands, and the manner of their presen-
tation, show conclusively that it was
the desire of Austria to forece upon
Servia the solution by war of a larger
issue than that raised by the crime
itself.

There are two methods by which
empires may be unified—the one by in-
ternal organization, the other by exter-
nal pressure. The Austrians have found
it well nigh impossible to organize their
Dominions so as to insure the unity
which they desire.

Francis Joseph is very old, and it is
doubtful whether the Hungarians will
recognize his succcessor as king. The
provinces of Bosnia, Herzegovina, Cro-
atia, Slavonia and Dalmatia, all like
Servia are inhabited by Slavs, who turn
eager eyes to the Servian hills from
whence they hope will come their aid.

Austria has oppressed these pro-
vinces as she oppressed the Provinces
of Ttaly, or in old days, the Cantons of
Switzerland. Then too, the Julian AlpS;
the Carnic Alps, the Istrian Li’cto.ra1
and the Trentino are essentially Italian
in character. Of their inhabitants, only
twenty per cent. are of Teutonic extrac-
tion. These territories too, are a sourcé
of weakness to the Empire. .

The friction between the two domi
nant races of Austria, the menace of
Slav, the territory torn from Italy;
have all contributed to the failure ©
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the Hopse of Hapsburg to bring about
the unity of the Empire through in-
fernal organization. There remained
the alternative of external pressure.
thF or centuries Austria has dreamed
e dream of domination in sotth cast-
:é‘n Europe, of rule in the Balkans, of
Wﬂ}foast on both Adriatic and Aegean,
o harbors where forests of masts
hgmg the Imperlal flag might bear wit-
sh:s }tlo domln_mn on the seas. Sea coast
ove as ob@amed, but her position is
°r precarious while Servia menaces
t}f‘rl‘este, and Albania and Montenegro
pereaten the lower Adriatie. The Iim-
erO;, \:Vhose pqrsonali‘gy and taet hold
forin 1val races in seeming unity, is tot-
is g agdto the grave. Meanwhi'le Anstria
S0 th %i onward by her ambitions, and
cement; ouse of Hapsburg sees in the
its so] Hlllg power of e.xternal pressure
an fet ope of immediate preservation
el'nalu ure cont.lnuance. And this ex-
! Pressure is war.
18 a nqighty force. We ourselves
unge%lng'lts power. All over our far-
ing o mpire, nerve centres are quiver-
fliot Wwe gather together for the con-

Wel(iinThe cohesion of public effort is

gua Q ¢ .
Jeaih and every race. Sikh and New

are sidder’ South African and Canadian
ritoriale by side with Kitehener’s Ter-
0 S on thgt far-flung battle line.
h - 1t is this cohesion which Austria
aved. Her great ally has also
) “From the North Sea
ersian Gulf, from the Baltic to
editerranean’’ is the motto of

are f

n. )
patienzrmanlsm. With characteristic
builg o 20d thoroughness, Prussia had

Veillags the most perfect system of sur-
er Spie the world has ever known.
and 4) €8 were everywhere, and one

?,lbrOUght back the tale that ‘‘The

D
¥y
Safely Was at hand. England might
4ibera) € lgnored. Conservative and

cam Wwere divided into warring
heldpi’healﬁd eighty Irish Nationalists
Of theiy g alance of power. The price
ang immeu(f'port was a Home Rule Bill;
Volunteg,, lately upon its introduction,
War, Ulsts began drilling as for civil

‘ er demanded that her territory

g together people of every lan-
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should be excluded from the applica-
tion of the bill, but the Nationalists
would eome to no agreement. The do-
mestic legislation of Lloyd George was
considered by the landed classes to be
nothing less than confiseation. Capital
it was said would be alarmed by the
proposed measures and would leave the
country. Recruiting was at a low ebb.
Nor were matters seemingly in better
condition on the outposts of Empire.
India was filled with a vague unrest,
and an emigration movement was be-
ginning. The Crown Colonies, however,
looked with suspicion upon the Ilindoo
brother; South Africa denied him
cquality of status; Canada refused fo
admit him at all. To the outside ob-
server, it seemed, and seemed with rea-
son, that Britain would long hesitate
before she entered a great war.

France was by no means prepared.
Her artillery was admittedly old and
defective. The frontier forts were by
no means in repair. The efficiency of
her aeroplanes had been greatly exag-
gerated, and the opposition to conserip-
tion was steadily increasing in force
throughout the country.

Russia had not yet recovered from
the effects of the Japanese war. Her
finances were at a low ebb, and her
mobilization would be necessarily slow
as a result of her vast extent and the
inadequate nature of her facilities for
transportation.

On the other hand, Germany and
Austria had improved their armies. The
German fleet had been put on a war
basis. No immediate domestic difficul-
ties threatened Austria so long as the
Emperor lived, and nothing troubled
Germany save socialism; a cloud upon
the horizon as yet no bigger than a
man’s hand.

In the opinion of the general staff
¢«“The Day’’ had come. A last attempt
was made to detach Britain from her
Allies. Assurances were given that the
territorial integrity of Continental
France would be respected, though a
pledge that the French Colonies should
remain untouched was refused; and
lastly, if Belgium would offer right of
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way to the Germans through her terri-
tory and refrain from siding with
France in any fashion, Germany coven-
anted that her neutrality would be res-
pected—after the war. These ‘‘infa-
mous proposals’’ were rejected, and the
rest we know.

I do not wish to speak of Belgium, of
the violation of her territories—a viola-
tion from which even Bismarck shrank
in 1870—of the murder and spoilation
of her civilian population; of the dese-
cration of her cathedrals or the erime
of Louvain. Nor do I wish to speak of
the sinking of neutrals by submarines,
or the raids upon Hartlepool and Scar-
borough, but T do wish to say that we
have grossly exaggerated in our own
minds the contribution of Germany to
world civilization.

Germany has organized; she has
systematized existing materials, but
we owe liftle or nothing to her initia-
tive.

Dr. Charless W. Eliot has ably epito-
mized the inventions which have gone
far to make our material civilization
what it is, and he finds that the inven-
tors in almost every case were citizens
of the free countries of the earth.

The application of steam to land and
water transportation we owe to Eng-
land and America. The explosive en-
gine to the development of which we
owe our vast automobile industry, had
its origin in France. French and Eng-
lish chemists made the fundamental
discoveries in chemical and physical
theory. The telegraph and telephone
we owe to America; the wireless to
Ttaly. The sewing machine, typewriter
and rotary press are all products of
American invention. The United States
built the first monitor and submarine,
and England the first dreadnought. In
the world of medical science, we find
the same thing. We owe the discovery
of anaesthesia to America, that of asep-
sis to an Englishman, and it was an
Englishman who first discovered the
possibilities of typhoid inoculation. The
rubber industry we owe to the inven-.
tion of the American Goodycar. Modern
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business organization has arisen out of
the conception of the joint stock com-
pany with its magie of limited liability.
This is an English conception and its
greatest development in the ocean
steamship corporation has been built up
on British soil. American business
organization has built up and made pos-
sible corporations sueh as the Standard
0il and United States Steel.

Germany, however, has given us an
idea of empire; of a state ‘‘hacking its
war through’’ under the influence of
the doctrine of force, having no eare for
sanetity of obligation or right of con-
traet, regarding a treaty as merely a
‘“scrap of paper,”’ and fired with an
intense desire for the domination of
Europe and the world.

‘Tt is the business of the State,’’ said
Frederic the Great, ‘“to extend its
boundaries,”” and the same monarch
gave Goethe as his reasons for his vio-
lation of the Pragmatic Sanction, and
hig attack upon Maria Theresa, ¢‘The
vivacity of my temperament, my well
filled war chests, a favorable opportu-
nity and an ambition for glory.”’ S0
Frederie, so Wilhelm!

We too have an Empire, and of that
Empire, and of the struggles and priva-
tions which have made it great, let
Homer. Liea speak:

“The Saxon has marked around this
earth, as has no other race before hin
the searlet cirele of his power. This
thin, red Saxon line, so thin with his
numbers, so red with his blood, Wa8
made possible only by his heroism an
racial fealty. Where this line has no?
gone man has not found. It has crossé
every sea; it has traversed every
desert; it has sought every solitude; it
has passed through swamps where of
the sacred ibis fishes; over sands th
have never been moistened; over snows
that have never melted. There has bee’
no storm it has not encountered; n‘;
pain it has not endured; no race it b#
not fought, and no disease it has B0

contended with. This Saxon line hrfs
been to the earth a girdle traglc aol d

heroic, binding within itself all the

e
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and great places of the world. It has
beer_l silent in its duty, ignored in its
a.chlevement, and scorned in its devo-
tion; yet it has given down to this now
neglectful race a world such as man-
kind has never known before; an em-
Pire over which the sun and stars shine
aogether ; where night never falls nor
lawn begins.’’
b Thig great British Empire has been
o?llt up upon the enduring prineiples
- national honor and regard for our
Pledged word.
er;‘xnd in this war we fight that gov-
Emdment of the people by the people,
n lfOr ‘ghe people, shall not pass away
deathe din and havoc.of carnage and
dvay } and that the principle of indivi-
ish b reedom and liberty shall not per-
ut have everlasting life.

ADDRESS OF WELCOME
Mayor Waugh

(Summarized)

M
ers iz O’;QN?‘u_gh welcomed the visiting teach-
aving e ‘city. He expressed himself as
®Xistaq Do fear of the profession, such as
"he Citm his mind when he was a small boy.
, beloy of Winnipeg, which he represent-
Cﬂnada-n-ged to Manitoba and to Western
Whe Coﬁtlt therefore belonged to the people
a\thaé‘oued the destinies of Western Can-
inng is, the teachers. The people of
the Seg have shown in many ways that
buildinre interested in education. Such a
o bes% as the one in which they met was
hot ceaseevldence .of this. Eduecation should
0 on unt,r’hen children left school; it should
a8 far 5 il the end of life. Education should,
ter S Dossible, be of a practical charac-
ew evenings ago the speaker heard
iP"‘-“{mg that the earth was flat.
S8ting thi’:lCUSSlon that followed many inter-
Was8 askin 8% were said, but the question he
as, Whatg himself as he went homewards
and me wy, difference does it make to you
A militar’ ether the earth is round or flat?
Britain wy authority had told him that what
coulq shoanted of Canada now was men who
We mOt straight., We may give ships,
quip the 2y man them with brave men and
thing 14 oo With fine guns; but the whole
there wh:s;ilesﬁ unless there are some men
B00d geg) in0W how to shoot. There is a
i gf education that is of the useless
o edmakes for adornment. If people
taughy vou ucated for service they must be
olq People bg. Tt is impossible to educate
Schog] §p 'W,Th_ere are 13,000 boys going to
foeli thatmmpeg’ and the Mayor had the
they were all being trained to

a ieetu
In the r(f
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be consumers. In a country like this agri-
culture is the first industry, and people should
be induced to go ‘‘back to the farm.”” Half
of the people of Manitoba lived in cities.
This is far too high a percentage. About
109 of the people are tilling the farms, and
the other 90% are tilling the farmers. In the
opinion of the speaker, technical training, in-
cluding training for the farm, should be given
wherever people could understand it. And
then there should be recreation to make life
happy, but above all the slogan of the people
should be, “‘Back to the Land.”’

THE PROGRESS OF THE YEAR
By R. Fletcher, Deputy Minister of Education

In the absence of Hon. Mr. Coldwell, Mr.
R. Fletcher, Deputy Minister of Education,
gave an address in which he referred to the
progress during the year. The following is
a brief summary of his remarks:

ATTENDANCE

Tn Manitoba there were enrolled 93,954
pupils, and the average attendance was 59,776,
or 63.6%. The average in Alberta was 57.4%,
in Ontario 61.3%, and in Nova Secotia 62.6%.
Tn Manitoba the number attending less than
100 days decreased from 35,681 to 35,235; the
number attending between 100 and 150 days
deereased from 21,135 to 20,202, and the num-
ber attending between 151 days and the
whole year increased tremendously—from
26,863 to 38,516, or by 11,653.

TEACHER TRAINING
Summer Schools

Last year 96 teachers gave up five weeks
of their vacation to take courses in element-
ary science and gardening, and various forms
of handwork, including wood and iron work.

The Summer School will be continued again
this year, and arrangements are being made
whereby three-year courses will be offered,
leading to a diploma as special “teacher in
manual training, or sewing and millinery, as
the case may be.

Last summer 115 French bi-lingual teach-
ers took a special summer course at St. Boni-
face, thus evidencing the keen professional
interest they take in their work.

The Act was amended last Session so as

to provide for 2 grant of $10.00 per annum
llage schools who

%k in school gar-

to teachers in town oT vi
were doing satisfactory wor
dening.

One
took a month’s course a : v
College during the year, thus getting into
closer touch with rural life, and learning
to better appreciate the problems of the
communities in which they live.

BRANDON NORMAL SCHOOL

This school is DOW equippqd' for work in
domestic science, manual training and agri-

hundred and gseventy-three teachers
t the Agricultural

-~



160

culture. Next year it will offer a full year’s
course, and second class work will be taken
up there as well as in Winnipeg.

Night school grants were paid last year
to ten centres at the rate of $1.00 per night.
This year this number has been considerably
inereased, though full returns are not yet in
from all the schools where such classes were
offered.

Five High Schools, viz., Stonewall, Teulon,
Holland, Roblin and Dauphin, offered courses
in agriculture for the older boys in farm
homes who had dropped out of school, and
found it uncongenial to work side by side
with students much younger than they.

BOYS’ AND GIRLS’ CLUBS

In this work the Department of Education
is co-operating with the Department of Agri-
culture, and contests have been arranged in
farm mechanics, fodder corn growing, pig
raising, potato growing, poultry raising, bread
baking, sewing, canning and preserving.

Over 1,800 boys and girls were engaged in
competitions of this kind in Manitoba last
year, and it is expected that many more will
compete during the coming summer.

The work of organizing these clubs is now
in charge of Mr. 8. T. Newton, formerly head
of the Technical Department in the Kelvin

School.
SCHOOL FAIRS

Last year there were upwards of 40 fairs
held in the province, where the children com-
peted with their products. These fairs arous-
ed a great deal of interest, not only amongst
the pupils, but amongst the parents and rate-
payers, and it is believed that their number
will be largely increased.

THE SCHOOLS AND THE WAR

During the year the Department has dis-
tributed or is now distributing:

(1) The Dominion Government Blue Book.

(2) Box of pamphlets (enough to send sev-
eral into every home in the distriet).

(3) Cireulars and subseription forms for
Red Cross contribution have been sent out
to all schools, and the hearty co-operation
of the teachers is requested.

THE MORAL EMPHASIS IN
MODERN EDUCATION

Rev. W. J. Hindley

My subject has been announced this after-
noon as ‘‘The Moral Objective in Modern
Education.’’ This, however, can be stated
very briefly, Self-discovery, self-respect, self-
control—these three things comprise the moral
objective of education. I may say that my
subject is: ‘‘The moral emphasis in modern
education,’’ and not ‘‘the moral objective.’’

There is need of this moral emphasis, not
only in our educational relationships but our
industrial and commercial association and
our 'political life. The need of our times is
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distinetively a moral need—greater in this
time of stress than ever before in the his-
tory of the world. I need not take up your
time by going too deeply into the psychology
of the mob, but I would just like to point out
the difference in our attitude toward the in-
dividual and the group or association of in-
dividuals. You take ten men, and these ten
men together will do certain things that
not one of those ten men by himself would
do, owing to a certain element, either a plus
element or a minus element, of our moral and
ethical world that is very hard to account for.
We talk about our ‘‘soulless corporafions.’’
There is an impersonality about a corporation
that causes individuals to feel toward eorpor-
ations very differently than they feel towards
each other. If youridein a street car, for in-
stance, and the conductor does not take up
your fare, you do not feel guilty because you
did not pay. You have the feeling that, if
you can get ahead of the company, you are
quite justified in doing so: Men who will
not take a nickel from anybody, so to speak,
will take all they can get from everybody.
People who would not even think of robbing
the individual would cheerfully rob the group,
and not think they were robbers or pirates
when they did it.

That is the attitude out of which arises .
the problems that face our great social move-
ments today. That is why it is almost im-
possible to administer the affairs of state
or province upon the same ecareful, ccono-
mieal and efficient basis as private business.
That is the reason why nearly every publi¢
building or enterprise on this continent ‘t(]'
day costs more than those enginesred pri-
vately. You would be surprised how imper-
sonal, in this respect, is the attitude o
people even toward their own city. Things
cost from 25 to 40 per cent. more when people
know that we are buying them ‘‘for the
city.”’?

Now, T speak of these things because they
are the expression of a very acute situation
the solution for which must form the very
foundation of our movements for community
betterment. We are facing a very eritica
time in the development of the moral and
ethieal life of our people; and if there is o1€
institution more than another where we Gf‘;“
begin reconstruction, it is in our pubil®
schools. The fact is, that the spirit of ouf
day is the spirit of individualism.

You go into the average community, and
you find in perhaps a very small town fiv0
or six churches and perhaps two publi¢
schools. What I look forward to is the timé
when, in a community of that size, there
will be only one church and one school—-Wh‘.’ﬁ
our schools will be so truly Canadian that
them we will be laying the foundation ©
our future Canadian community life. .

If you believe with me that morals is Sﬂ,nps
v a sense of right relationships, and consist
in the duties of life rather than the fOIIOWe
ing of rules, then you will agree with mg
that the public school mmst proceed 31.0"116
general rather than specific lines. I beli®
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that religion is the true fountain-head of
moral life, or the moral life and power of
a people. But I do not believe that religion
per se ought to be taught in the public
schools. When I refer to religion in this con-
nection, I mean set religious exercises.

Just as you cannot have physical life with-
out food, neither ean you have moral life
without some religious institution and reli-
gious ideals. . . Now for the reason that moral-
i'ty' rests upon religious ideals more than re-
ligious facts, there is no reason why religious
instruction should be brought into the public
Zrehools. Of course, in the old lands, like
Uermany, they still consider specific religious
;nstlfu.ctlon,. and boys and girls have to be
tarnlhar with certain portions of the Serip-
tul‘e and the Prayer-book. Some such sys-
Si{ln has been followed out recently in the
o ools of Japan. But in America we have
thme to a point in our moral evolution when

e specific forms of religious instruction can

e relegated to the home.

cai believe that the teacher with a message
tea’ehl.nculcate a moral lesson even in the
i ing of grammar, usually considered the
or es‘f‘of studies; for none can use the spoken
mowutten word without thinking of the har-
Sonny and the euphony of our language in
notgtand story. Again, the teacher who can-
s abeaeh arithmetic without moral emphasis
mal solutely unfit; the teacher who cannot
dyne history something more than dates and
heastles is unworthy of his high calling.
histl(;e' seems to be little doubt that if our
ﬁralsr]]gs had been less those of wars, of gen-
ad ’b ings, queens and leaders; that if they
mlIskei(?n less records of the sword and the
ave b’ this great war of our time would
not o ]een made impossible. I believe that
into tfily must a new moral gmphasis. enter
but oy e @each_ers’ interpretation of h1stoyy,
stead I'f histories must be rewritten, and in-
must g being records of war and bloodshed,
People ® made stories of the growth of the
motiq ~—stories of those who served in pro-
Fo R of the common good.

ma tll; tthat reason I think you will agree with
acin at our state and provincial colleges are
meetgi a transitional period. Every time you
“We n the throng you hear somebody say:
Period are  passing through a transitional
->’ By that you know the moment when

a
LeW throb, a mew thrill, has come to the

commlo.n heart and soul.
Tom ;itle Wh.{le ago you had a transition
edueatioe classical to the vocational form of
receivinn' The boys and girls of today arc
ban thagt: a type of education that is broader
educatign which you and I received—a general
e¥e and Bthﬁt takes in the heart, soul, mind,
our chilg, rain.  Under competent direction,
. ouen are learning to do something use-
growty o0 21 in a world whero the Jaw of
ere ig noﬁi?parﬂble_ from the law of change.
Cation ig § ing statie about education. Wdu-
e Waﬁt tn l.ts. elements dynamic, not statie.
With the o '.]Oln the cultural and voeational
is moral and ethical.
§ not necessary to write a new book

upon ethies or moral philosophy in order to
give due moral emphasis to the present educa-
fional system. But one thing we all need—
a new sense of our own responsibility, a bet-
ter developed personality, a keener senss of
our moral duty. Let me say that the moral
emphasis in the schoolroom depends upon the
personality of the teacher. Thought transfer-
ence is no longer questioned by reasonable
people. There is no doubt that the moral atti-
tude of the teacher spreads telepathically
over her schoolroom. More than that, the
teacher who in exasperation strikes a pupil
confesses to moral weakness. Control should
not be, in fact does not come, hy coercion,
but through the influence of personality. Self-
discovery, self-control, self-respect—these are
what we need in our schoolrooms.

T think that here in Canada we are still
obsessed by the monarchical conception of
government; and the danger with our teach-
ors iz that they seek to establish an auto-
cracy in the classroom rather than a demo-
cracy. The moral influence of the new teach-
er with her class is in a very eritical bal-
ance, and may go one way Or another.

Now, I am going to speak frankly when I
say, further, that I believe there is not that
supervision of your playgrounds which is ne-
cessary for the furtherance of this moral em-
phasis in education. A child may lose more
in the fifteen minutes on the playground than
he gains during the whole time in the school-
room.

T Jook forward to the day when the school
will be the great fusing point of our com-
munity life. Would it not be better, for in-
stance, if our young people, when they at-
tend balls, could attend properly chaperoned
by their teachers, instead of assembling, as
they do now, in the ballrooms of our public
hostelries? In brief, I want to see the school
assume the responsibility of directing wisely
the general community life. The country de-
pends on the teéacher. Look for an educa-
tional system that shall provide for our
teachers a retirement pension, so that when
they have given the best of their lives to
their work, they will not have to.de_pend on
the savings from their small salaries to keep
them from want in their old age.

The ecitizens of the future, the country’s
future, is being made in the schoold of today.
Let us plan a moral and ethical development
worthy of the splendid traditions of the Bri-
tish Empire and the outlook for the new Bri-

tish demoeracy.

WHAT MAY WE EXPECT FROM
EDUCATION?
A. Dale, McGill University

utting the question, ¢¢What may

from education?’’ you will no
e raised an enormous

Prof. J.

Now, in P
we expect RN
loubt see tha av ) :
izggber of questions. It is a question that
thoughtful people are putting to the_mselves
more and more since the advent of this great
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war. For years many of us have been in
the habit of looking to Germany for our edu-
cational inspiration. What has been the de-
fect of her educational system?

We spend our time and our energy teach-
ing. What do we expect to do by our teach-
ing and how will the system we are following
work out?

We find our papers filled with criticism of
the laxity of those in high places. We want
to know whether our education is going to do
anything in this matter. Mr. Hindley sur-
prised me by saying he did not think there
was anybody in this andience who had any
compunction about ‘‘doing’’ a public utility
if they could, or taking a rise out of a cor-
poration. Now, I do not want to push that
too far. TFor one thing, T do not think it
is quite true. If true, it presents an addi-
tional problems.

Is our education going to improve condi-
tions? Let me ask you to put it the other
way round, and ask yourselves whether these
conditions are not an integral part of your
educational system. For education is not con-
fined to the few hours at sehool: you connot
expect from any school system, however good,
that it will undo the harm that other things
are doing all the time. Advertisements, mov-
ing pictures, discussions in the press on pub-
lic immorality—all these things are teachers
of our children, and with a force behind them
that many of our school teachers have not
got. The spirit of the community, of which
Mr. Hindley spoke, is the community’s chief
danger. )

The first thing to do, then, in answering
the question before us, is to clear away one
or two of the things that we must not ex-
pect from education. I do not know whether
it is still common for parents to send their
children to school because they cannot man-
age them. Now, I have a great deal of sym-
pathy with parents who cannot manage their
children; but I always like to enquire how
the refractory child started, what its handi-
cap was at commencement. I was once trav-
elling in a train in which there were two
kinds of coaches, with two classes of tickets.
In the coach in which T rode was an old
woman with a market-basket and a stylishly
dressed woman with a little girl. When the
conduetor came along, he looked at the old
woman’s ticket first. He said: ‘“You must
get -out of this coach; this is a second-class
ticket.”” The old woman cheerfully got up
and went out. Then the conductor approach-
ed the stylishly dressed woman with the little
girl, discovered that she, too, had a second-
class ticket, and said, ‘‘You must get out.”’
But do you think she got out? No. She
stormed and threatened, and finally mention-
ed the name of some influential acquaintance,
threatening that through him she would have
the . ticket collector dismissed. When the
conductor heard this name, he let her stay.
I have thought many times sinece: What
chance does that child stand, with a mother
like that? Precious little. When that child
goes to school, the teachers have got to make

up for the kink put in the child’s nature by
the mother’s example. She trains her child
in one direction, and then sends it to school
to be trained in another. It is not a square
deal for the school.

What, then, may we expect from our edu-
cation? I want to see whether it would not
be worth our while to try to do a little clear
thinking on this point. Mr. Hindley well
said that all time is a time of transition.
Yet, looking back over educational history,
we find that there have been certain ideals
of education fairly clear from the beginning.
At the commencement of compulsory educa-
tion in FEurope, it was considered that educa-
tion must embrace the three ‘‘r’s’’—reading,
writing, arithmetic. Or again, there have
been in other periods certain ideals held up
—the ideal of kmnighthood, or of citizenship,
as in ancient Greece—as the objects to be
attained by the men of the country.

But now, in our time, nome of these old
ideals finds ecomplete acceptance from the
point of view of the whole community, al-
though there are still people in the com-

‘munity that adhere to them, or to one or

other of them. But, as a whole, we have the
idea that there is something more inclusive,
something wider, something nobler. That
would be my first point in answer to our
question. We must realize, when we ask our-
selves what we are to expeet from education,
that we are asking ourselves the most ser-
ious question that we ean put, for on our
answer to that question depends nothing less
than our whole philosophy of life.

If you are going to judge any educational
system, you must bear in mind its relation
to its community; because it is an undoubted
faect about some of our educational systems
of today, that they have got somehow out
of touch with their ecommunity. One of the
first demands we have to make of any edu-
cational system is that it shall be in touch
with its community.

Another thing that I think we should clear
out of the way is that we are wrong to ex-
pect impossibilities from education. Educa-
tion cannot do away with unusual inequali-
ties between man and man. People who think
that ‘‘“man is born free and equal’’ could
helieve that educatidn is the thing to do
away with social inequalities. But if there
is one thing more than another that educa-
tion in its development has proved, it is that
all men are not born equal.

The old simile of the educational ladder is
now replaced by the newer symhol of the
educational highway, along which men may
walk as far as they can. You know that
out of any class of children, no two will
make exactly the same amount of progress.
One of the most impressive sights T ever saw
wag a class in history at a certain school-
I asked the teacher what they were doing.
To my astonishment the teacher said, ¢‘ They
are all doing different things. Some have
got farther than others, although we start-
ed out with a certain schedule.”’ This teach
er spent all his time going from student t0
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::l‘ll;leut. They were doing history; but they
Tﬁle'all 'domg different things in history.
thee('lér\lrﬁ{“te varie.ty. which sho.ws.itse]f in
thing Wehf)p}:nent of different pupils is another
vhoh ke 'lwe must take into UO]}SI(IGI"AthIl
W ie,tab‘c ourselves the question before
he coulcle; i(\lm minister of education said that
child i( t}? at any moment exactl}: what any
was a ‘n the whole country was doing! That
tion: vcly pomteﬂ index indeed of the educa-
Tldl value of his system,
Olu—n}g]!é ‘(ﬁtaiu,.u])art from‘inte]]entual d(\,\:ol-
that ha’q 1:19{'0 is ;lnot.her side of the question
not Vvh(;ll o l)e.borne in mind. Educahpn ean-
ity or o V (_0 away with the d.ofe('ts of hered-
t}iillg ?Jll\'lll onment, although it can do some-
in Ot]mO'r ))(1th,——~m some cases a great deal,
city W}:' il(lases nothmg, T 1.(110“" one 1;1]‘;:(\
to '21'&1delf h classes all its children ‘(u:om'rllng
ther th(’b an'd vears, .and takes no notice whe-
is in 0];\" ﬂlf(! defective or not. ‘\’Vh'om there
"l’ﬂolute]L of ‘these grades a defe('h\'o‘uhi]d,
srade th\: u'nah]e to do th(‘,.wo.rk of that
. ,llmL' presence of that ¢hild in the class
I nixed evil.
"lunigy Saalllne ‘V\.flth (jnvironment. Tf'a coms
numboe ofotv]% its children, or a considerable
ditions, ] ‘1‘01]1, to grow up under slum con-
't (_m]‘;u(f: l;t.dtxon cannot mak_e up for that.
will beA qlop ¥ the spiritual euvironment which
Workine® me relief from the other; but it is
g under a handieap.
remember a school in Fngland where a

larg,

e . .

fro{;‘n ;““‘bm of boys and girls came to school
market gardening district. They got

up L s .
P before it was light; and after their bas-

e .

We:e Yr?: t'g":'].)tlsd at (7(’)\'011} Garden, they
e COHGitionhi(:, Ohs'(‘}‘:lOO]}. ‘S()ll'(‘,'ﬂ]l imagine
s¢hool—dea] Wwhie those children reach-
remarke ad tired. Well, the teacher was

able

ed
a

school, . man.  After he opened the
f"ol‘mg’.lnofl told his class to lie down on the
irst o @ 8o to sleep.  very morning, the

<el.e'{)$;;:;‘:; was spent in sleep. T often won-
Spector o would have happened had the in-
Iying a;(“”“e in when those children were
sleep. .
1,e(,e2‘2a‘;]l .know t}.lat recently it has become
trieg i, -}[2‘ ”) certain parts of the older coun-
ditigp of‘luol’(" to look into the physieal con-
schoo], -Thﬂ()‘]‘lool c¢hildren when they go to
Tieg g sv%‘“‘e hag also bheen in many coun-
Plieg to th em _l’.\’ which good food was sup-
Ty be(.a“wGi.('hllth'en attending school—simp-
ed (’hildren_t was no use trying to teach ill-
of th:p}f’" to belong to a city which is one
§ no o.w blaces in the world where there
Schoglg d??llm]so"y school attendance. The
Lart o 10 OPen to criticism all the time, but

Medigtaly eriticism falls to the ground im-
Not jp, (;](y 1t is said that the children are

h : P
all, are inool'(. Till all the childven, or nearly

begj hool all the time, you caunof

:wto Judge the system.
tiou, %V%lsatto a positive answer to the ques-
- us attemnm"v we expect from education?
of a answe bt some slight sketeh or outline
on nothijy, { The answer, 1 repeat, depends
& less than our philosophy of life.

How did schools arise? | put the answer

under two heads. "First, I think they exist
in order to bring our children as close as
possible within reach of the great acquisi-
tions of knowledge and power which the race
has achieved. Second, 1 think they exist in
order to continue the spirit in which these
uequisitions were made. Tf there is one char-
acteristic that, more than another, has dis-
tinguished our race throughout its whole his-
tory, it is that man has always been an in-
ventor and discoverer, enlarging his area of
mastery; and this enlargement has been ac-
companied from step to step hy the expansion
of his own intellectual and spiritual power.
Fach step forward has paved the way for
still further efforts. You know how it is in
the mutter, for instance, of invention today.
A boyv in a few years of study and appren-
ticeship can come to the point the race has
reached after ages of experiment and inves-
tigation, Most of the things which surrotind
our lives today are things of recent invention;
hut their history goes baek through a long
sories of arduous and slow advanees, to the
ancient day of man’s happy diseovery of the
uge of fire. You remember the story of steal-
ing fire from the sun, With this yift man
started.  Later he became Jord of language;
and later, he mastered other things in their
turn.
Took at the achievement the race has made
in science, literature, art! Supposing  there
had been no instruction, this progress would
not have been possible.  Childrven Tearn read-
ily cnough, as a rule, what their parents
know; but beyond that they could not pos-
sibly gain,

Sarents are keeping their ehildren longer
and longer in school, in order that they may
enter more fully into possession of the treas-
ures the race has won. Tn England, many of
the leaders of the working eclass are urging
that the compulsory school age should be
moved on. In Germany before the war, and
in many parts of the States, there have heen
¢imilar movements. Teople are beginuing to
consider the advisability of extending the
sehool attendanee on into the working years.
Tf that were my subjeet, I could tell you &
great deal about these matters. BHE this is
an illustration of the faet that man, 1n order
to maintain this perpetual spiritual expansion,

will not let his children grow up anyhow, but

see to it that they shall grow up somehow.
Now that 1 take to be the ahsolutely cen-
tral answer to our question: That education
is man’s determination, is evidenee of man’s
determination to see to if that his children
<hall be able as far as their capacities allow,
to keep those possessions of the race which
have bheen huilt up through the endeavor of
the past,—by method, by echoice of subj}u't
material, by all these different ways, to bring
his children up to the point at which, as far
s their capacities allow, they shall be able to
tuke their share of the achievements of the

race.
But

is that quffieiont? No. Tt is not
enough that our children

shall be able to
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do mnothing more than keep pace with the
progress of the race. It is necessary that that
spirit of the inventor must be continued. Nor
is even that all. With new problems and new
possibilities, man, in extending his own power
and his own mastery over things; has enor-
mously incereased his power both for good and
for evil, In this expansion of his powers, he
has done it for evil as well as for good. You
take a boy, for instance, and teach him writ-
ing. He takes naturally to penmanship, this
boy, becomes a beautiful writer—but later
turns out a forger. Therefore all education
is of no use, unless to the spirit of the inven-
tor and discoverer be added the spirit to per-
petually revise, improve, refine.

What, then, are we to expect from educa-
tion? We want our children to reach a point
where they ecan take advantage of the im-
mense store of wisdom and knowledge vhat
has been laid up for them. We want our
children to gain increased intelligence, that
their forces and powers shall he used only for
the best ends.

Now, what about the individual poitt of
view? I have raised more questions, I am
afraid, than I can hope even to hagin to
answer. But now take this. Ts not the ecn-
tral problem in the education of cvery single
individual the relation between his individu-
ality and his allegiunce to the community to
which he belongs? T will just leave that ques-
tion where it stands. I thinkthe prohlem in
every classroom is how to give the needed in
struction and at the same time the needed initi-
ative too. It isimpossibletoknowhow cach tea-
cher faces this question; hut it is safe to
assume that every intelligent teacher asks
himself: ‘‘How am I to increase the initiative
of these students, so as to make them inde-
pendent and responsible men?’’

Aristotle says: ‘“‘Man is a state-building
animal.”” He has his individual life, and
also his life as a member of a co-operative
community, to the building of which he must
make some sort of confribution. This is
Aristotle’s conception of the state: ¢‘The
state is that arrangement of society in which
individual man can live the best life; and the
best life for the individual is that which is
lived in society.’’ There you get the two
complements. The state, then, should be so
organized as to make possible the best life
for its citizens; and the best life for any man
must be the best life that is lived in society.
If we are to expeet anything worth while
from education, then education must be the
chief business of the state, because it must he
that function of the state by which the com-
munity becomes the vehicle of the best life
for its individuals.

Ruskin said: ‘“We have made many busi-
nesses in the city. It is time to realize that
its chief industry is the manufacture of
human souls.”’

We have in Canada a body of intelligent
pub_lic eriticism in matters of education; but
unt}l we advance so that, in election time, the
'n‘lam question we put to the candidate is:

What do you think about the bringing up

of the children?’’—till we get such conditions
ns that, ladies and gentlemen, I say we have
no real answer to the question: ‘“What may
we expect from education?’’

That was a magnificent conception of edu-
cation that DPericles stated in that glorious
speech before the people of Athens, begin-
ning, ‘“Athens is the school of Greece.”’ Plato
said: ‘“Our children are feeding, as it were,
upon a pasture, and that pasture is the state.
Tf the food within that pasture is bad, they
will not thrive; but if the pasture is good,
they will grow up in the likeness of things
that are beautiful, and the state will be full
for them of hreezes that blow from the fresh
and fair country, bringing healing on their
wings.’’

What did the Greeks expect from educa-
tion? When the Greek bov had completed
his studies, he took upon him the shield and
the sword that were the insignia of his citi-
zenship. He swore that he would defend the
faith of his fathers and the gods of his coun-
try in their temple; and that he would, either

alone or with others, defend the institutions

of his country; that he would leave his father-
land not only as beautiful, but a great deal
more heautiful, than she was when be-
queathed to him.

Suppose every child in Canada left school
with thoughts like that in his head, and words
Tike that upon his lips!

THE TRAGEDY OF GERMAN
EDUCATION

(Prof. Dale, McGill University)

Mr. President, Ladies and Gentlemen:

The subject of my address tonight has beell
chosen hy your executive from the list of
subjects which I put before them—no doubt
hecause, to all of us who are engaged in the
teaching profession, there is something act-
ually tragie in the present position of Ger
many in the war.

We, many of us, have come closely into
toueh with German professors and Germal
ideals. When I have to teach my own stU
dents the method of work, or the history ©
modern education, Germany looms very largeé
Although we have all of us been aware 0
certain dangers and difficulties in connectio”
with that education, yet, even then, to all 2!
us it came as a severe shock (not that W°
had considered war impossible, but that Waf
should be accompanied by such a complet®
relaxation of moral fibre). If education mean?
onything to us, it means a stiffening of oW
mental stimina, assistance to our gelf-control:
an organization of our thought and will PY
which we can keep our heads in crises.
it does not mean that, it means something
less than it should. iot

The spectacle of Germany is not only tragic:
it is a problem. We want to ask ourselves
““What are we to expeet from educatiol )
this is the result in what we had thought *°

vy
o
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beet}ﬁe {nost highly educated country of all?’’
it maa"e our own problems shead of us, and
can %’ be, that in our solution of them, we
tagpsggdy the German speetacle to advan-
than < ou learn more from wise men’s folly
TIL You ]em:n from wisdom.
rise vtz,heduca.tloual system of Germany had its
Proce en Germany itself was engaged in the
say t}sls ‘Of'l'eeonstruct.mn. It is only fair to
that ere 1s no more inspiring spectacle than
Wwork resurrection of Germany. She set to
S“prenEO build up an Empire that should be
the l'ea‘la not only in outward things, but in
magnif m of the mind. That was done with
Dat?'iot'cent perseverence and magnificent
was d_ls_m_. But T want to show you how there
Germailvlsloq in this reconstructive work in
of the Y. T take some passages from some
litel‘atumogt remarkable documents in modern
pher Fi‘ri’ the speeches of the great philoso-
Uniy chte, which he delivered to the German
0 ersity students. .
incr;l::z State,”’ he says, ‘‘which desires to
Rradus) its internal strength is forced to the
he establ'ab()htlon of all privileges and
in order ;ihme_nt of equal rights for all men,
"ig t on at it may preserve its own true
Power Ofamel.}'» to apply the whole surplus
its owp all its eitizens to the furtherance of
purposes,’’
Whié)lll1 }I;Otlcc there the note of sclf-sacrifice
and Woris been present in Gepman thought
Shcrifice o Tt calls for more and more self-
sake of t‘;}“ the part of the individual for the
far wity e state. Those of us who are fami-
most oy educational history know that the
i ucial problem of education lies in the

T]ght
Wliic}? }t{hat man owes to the community to
self, ¢ belongs, and those he owes to him-

F-
Peelgcl)lr;e says again: ‘‘We do indeed desire
reedom’i and we ought to desire it; but true
Obediencestto be obtained ouly in the highest
Cation op o0 the law;’’ then, as to the appli-
- this to cducation: ‘“The people

ough :
8oliq ando receive instruction—fundamental,
lon gp) convineing instruction, not in relig-

i n};i ﬁgtlgl‘}vsr'c’egard to the state, its pur-
I wosll(li OVer many such speeches, and thought
of the ingmf-‘t Out, to you how outside the life
Or exam indual is the spirit of them. Hegel,
Yhecial rg €, regarded the German state as the
way of Pols1t0ry of all that is finest in the
thig mustcu ture. But onc remembers—and
many was ﬂgway's be rememhered—that Ger-
education‘l raming her political, social and
$trogg, ? ideals under the divest possible
st ghe 0,728 Actually life and death. Ab
unghlg °, V4% @ collection of little states, cach
Cohesigy tStand by itself, and lacking that
that time ((’- make them a great nation. At
Ung of ; 00, th_"m was opposed to Germany
uit togefhm'ght‘%t nations, the most closely
}fe world or, and under the greatest leader
h"aself- A8 seen—Franee, led by Napoleon
ell it ;
Place f;ofnm, 1:?,::::50 development that takes

w v . -
a8 the first pluee in the world to

Pose g
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make attendance at school compulsory, that
was in 1619. The idea that it was the state’s
business and privilege to see that all the
state’s children were edueated in the city
schools began in Germany. Before the end
of the 18th century, in 1794, Prussia had
gathered all the schools and universities of
the state into her own hands and made them
state institutions. The move had its con-
sequence—that hefore the end of the
18th century they had taken up this
problem of the right guidance and instruc-
tion of the children  of the next gener-
ation. Now, side by side with this great de-
velopment in the school system was the great
development in university eduecation.

Bernhardi, himself a representative of the
(terman educational system, has made the as-
tonishing pronouncement that Germany is a
country where there is ‘‘freedom of thought
and freedom of words.’” But it must never
be forgotten that a great deal of the educa-
tional contribution of Germany comes from
the south, and there is a great deal of differ-
ence between the north and the south. I
happened recently to come across a passage
in ““Imperial Germany,”” by Prince Von
Buelow. He says, ‘‘German culture is the
product: of the south.’’ Iis point of view is
that the real culture of Germany comes from
the south, but her ‘‘prosaic men of few words
but many deeds all come from the north.”’ It
was their duty not to ereate culture, but to
create a state which should embody that cul-
ture.

Germany, to date, has not, however, suc-
ceeded. Her culture and her state have re-
mained separate. One not infrequently meets
a man, engrossed in business, who says: ‘I
have no time to read. T have to attend to
business. But a little later, when my busi-
ness is in shape, T will take time.”’ But we
all know that the thing cannot be done that
way. Nature will not have it so. Th(? two
must be built absolutely, vitally, orgax_neally
together. Otherwise the one which is the
more spiritual, the more transitional, the
more ethereal, will have escaped.

You remember Fichte says, in the quota-
tion I have given you, that the state must
(¢Jo away with privileges, and make “all men
equal.”? At the time this doctrine was held
up to the Germans, the greatest Inspiring foree
in the educational world was Pestalozzi, who
got his inspiring force from the French

Revolution.
with the growth of the

But, side by side )
(\.duaa’éional gystem, there had to be t_mxlt up
the military system; and the(,ionet_ate tl}xlltz :ﬁg

gee in German education tha
other. o o y on has reacted vitally

ilitaris £ the nati
e, s But even long before the

the school. _befor :
:le;in many had seen that the d]_sclplme in
the schools was not of the right kl;ld_. Thaer;
an a very strong movement 1n man
b el cire] hasizing the necessity

oducational cireles emph
of jndividual expansion in the schools. That,

i tling and striking de-
i 't is the most startling and striking «
I\'l':‘]f)?)(llll(\l:t in the educational field today.
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Now, T will show you in a few moments that
that has been the principle upon which the
English system was built up.

Anyone that knows the English publie
schools knows there is nothing more aston-
ishing than the team play. It often secms to
me that HEngland set out to conquer the world
largely for the sake of exercise. When the
voung fellow fresh from the university goes
out to the Soudan, for instance, he takes his
lace as if to the manner born. But the kind
of diseipline in the German schools, forbidding
or checking individual expansion—under this
the magnificent initiative of the boy is prac-
tically discouraged.. He is not only discour-
aged, but prevented from reaching a full and
healthy development. The effect upon his
wmental development is deadening.

Yet their high school curriculums—see how
far ahead they are! T have found in the high
school classes there boys able to talk French
and FEnglish quite fluently, able to do fine
work in Latin and Greek; and all within the
high school eurriculum.

Now what hapened in the development of
the German edueational system? Since 1860,
and more especially since 1870, German edu-
cation has gone ahead miraculously. All
teachers in Germany were servants of the
* state. That kind of relation between the
teacher and the state was fraught with dan-
ger. Now, in England, the universities and
high schools are very jealous in guarding their
rights from the intereference of the state;
and the state is just as much afraid to touch
them as they are afraid of being touched by it.
T remember, in the case of my own school, the
feeling was very strong that we ought not to
allow the state to have anything to do with
it. Much of the enthusiasm of the Kton and
Rugby boy for his school would be impossible
under the German system. My own umiver-
sity of Oxford was jealous even of govern-
ment inspection. The same thing, T may say.
is true of MeGill, which you may be surprised
to hear has been very hard up for a long time;
as like Oxford, they take the most elaborate
precautions to avoid being entangled in any
of the ¢‘strings’’ attached to government
grants. In order to get around these, we de-
cided to ask the province of Quebee and the
city of Montreal for an amount; but in both
these cases we said decidedly: ‘“We are not
going to give you any privileges in return
for these grants.”” We will not tolerate any
interference of the state.

But the German way is exactly opposite.
Tu the case of the country schools in England,
which are state schools, you would be sur-
prised if T was to tell you how they became
state schools. But the government grant in
Bngland does not involve any state control.

This division which we have scen in Ger-
many has been fatal to the German edunea-
tional system. 1t has totally destroyed that
freedom, that initiative, that expansion,
which grew up as part of the Knglish system
of education. The German method is funda-
mentally opposed to the principles of democ-

racy. It is education under pressure, which
makes the greatest attainment impossible.

The fundamental thing about education is
this: That we should bring our children into
possession of the spiritual and material
achievements of the race; second, that the
spirit which made these achievements possible
should be continued and improved.

That is why, in a crisis of the world’s his-
tory, Germany has failed the world. She put
her magnificent machine together, and then
failed to use it for the right end. She has not
only sacrificed the bodies of her eitizens, but
their minds as well. Bernhardi claims, over
and over again, that the German sword must
be unsheathed in order to carry German eul-
ture through the world. But Bernhardi, al-
though he wants to carry this culture through
the world at the point of the sword, shows
plainly that he believes culture was a waste
of time.

We still must, and always will admire the
devotion and self-sacrifice with which Ger-
many has built up her educational system.
Those of you who are teachers will always be
grateful to Germany for the honorable place
she gave the teacher in the community. TIn
many ways, we must remember that we have
a great deal to learn from Germany.

What is it that we must especially learn,
that will help us in answer to the question we
discussed in the afternoon: - ‘‘What are we
to expect from edueation?’’

This: That unless our education produces
responsible men, free intelligent men, men
who can face crises, stand upon their feet
and take their share in the government of the
state, then it must be a failure, as the edu-
cation of Germany was.

The tragedy of German education, then, i8
this: That she set out upon the right road,
with a magnificent goal in view, built up
machinery which she thought would achieve it,
anil then, when the erisis came and her help
was needed in the councils of the world, she
found that the spirit of education had escape!
her and she had betrayed the cause whose
champion she had been.

HYGIENE AS APPLIED TO
SCHOOL PUPILS

Dr. J. Halpenny
(Summary)

Tt is right for the people of a community to
live sensibly. It is as necessary to teach BY’
giene as it ig to teach reading and writing.
is as impossible to return to health and vigor
a person who has broken down, as it i8
teach an old dog new tricks. Kven yet 80
people are opposed to such a good thing &
vaccination. People will make no mista e_"!
acting on what is almost the unanimous opitt
ion of the medical profession. Some are e'velf
opposed to anti-diphtherietle serum. Va9c’“a_
tion is not limited to small pox. 1n Paris <7
000 doses for typhoid are administered ever

mo




MINUTES

32.13’1-bE\'e1-y .soldier in Winnipeg has been, or
fore tﬁ’ vaecinated for typhoid. The day be-
"t © speaker had seen six hundred pass in
cession before the hospital tables.
us;[‘?%o}t\ﬁrs oould' do_ a great deal by maki]Tg
the b ¢ bulletins isued by the eity, and by
wer ;apartlflent of Agriculture. Among these
i e bulletins relating to pure milk, to water
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supply, ventilation and storm sashes; infant
mortality, and the care of infants; to flies and
mosquitoes; to infectious discases.

Tn former days it was a favorite school ex-
ercise to trace the story of a lump of eoal. Tt
would be a more interesting and valuable ex-
ercise to trace the life of a microbe from its
origin—down to the time Johnuy died of ty-
phoid fever. '

The Secondary Section

MINUTES

m(:Ehe- Secondary Section of the ME.A.
cho I]n the Kelvin Technical Tligh
: r ol, Tuesday morning, April 6th,
Waé - M. Stevenson in the chair. There
'Chosl very good attendance of High
ent, teachers, some 110 being pres-
Ofl\ﬁ;‘ S. E. I{a.ng presented the report
last yzaCOmmlt?ee that was appointed
gf‘amm; to revise the High School Pro-

This w
iselllllss Was followed by a very earnest
colle :lon led by some of the leading
of thg;) and High School teachers. Some
Were.i\(/} taking part in the discussion
| Messrs. Fletcher, Newcombe, Me-

Int

Shiﬁ]rg’ Allen, Warren, Campbell,

ﬁll‘riss, B}?yley, Little, Simpson and
. en th , ;

to the S“b-section(; .report was referred

the o e\c’zg(;nesday morning, April 8th,
ceiv ary Section met as a whole
eporte reports from the sub-sections.
Mathem i_ were _received from the
Modern: les, Finglish, History, Classics,
ing upy.. Tf?Chn‘lcal and Manual Train-
) ése_ctlons and were adopted.
Yeport glellcf% sub-section submitted a
em é‘o tl;lt 1t was referred back to
utline of tﬁt they could give a fuller
i Seien ¢ course desired in Science.
t0 present e section were authorized
It wou their report later and that
eu d be adopted.
a I‘ep()rtgrécult.ure section did not make
that the’sut 1t was thought desirable
oved scretary ask them to do so.
Ondeq 1 IV{ Mr. D. MeDougall, see-
¥ Mr. D. B, Huggins, That the

Ore

Clommittee on the High School eourse
of studies be re-appointed for the en-
suing year, with any subsequent addi-
tions to its membership, to make such
further modifications in the course of
studies as they may deem necessary
and advisable in accordance with the
sense expressed by the teachers of the
secondary section in session and that
they make such representations to the
Advisory Board and University Couneil
as may seem desirable with the
view of having the course of study as
revised adopted by these bodies. Car-
ried.

Moved by Miss Polson, seconded by
Miss Doupe, That Miss Brunsterman be
added to General Committee. Carried.

Moved by Mr. Garrett, That the re-
ports submitted by the sub-sections be
edited and printed in the Western
School Journal. Carried.

Election of Officers

Secondary Section |
Chairman, Dr. Gillan, St. John; See-
retary, M. Cummings, Teulon.

Sub-sections
Mr. Me-

Mathematics—Chairman, .
Mr. Simp-

Donald, Portage; Secretary,
son, Brandon.

Science— .
English—Chairman, A. M. Shields,

Virden; Secretary, Miss Thompson, St.
John.

History—Chairm
Kelvin; Secretary,
wall.

an, Mr. W. Bayley,
Mr. Burland, Stone-
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Moderns—Chairman, Miss  Doupe,
Central; Secretary, DMiss MeKenzie,
Kelvin,

Classiecs—Chairman. P. (. Dobson:
Secretary,

Agriculture—Chairman, Mr. Robin-
son, Stonewall; Secretary,

Technical and Manual Training—
Chairman, Mr. W. J. Warters, Winni-
peg; Secretary, Mr. R. B. Vaughan,
Kelvin.

We would recommend that minute
hooks be provided for the different sec-
tions and sub-sections.

We would also suggest that the sub-
seetions hold their meetings previous
to the Secondary Section meeting as a
whole.

Chairman, R. M. Stevenson.
Seerctary, D. B. Huggins.

SECRETARY'S REPORT

The report of the High School Com-
mittee was presented by S. E. Lang,
inspector of high schools. IHe said that
for the past few years there had been
considerable discussion in the Educa-
tional Association and elsewhere con-
cerning the work of the high schools
in their relation to the community at
large. Nearly every variety of opinion
had been expressed. It had been said
that the high school should devote more
attention to the large number of stu-
dents who go direect from the high
school into practical life and much less
to the smaller number who intend to go
forward to the university. It had been
said, on the other hand, that the
strength of the high school lies
in those studies which are now
required for wumiversity entrance,
and that what is mneeded is not
less but rather more emphasis upon uni-
versity requirements. Complaint had
been made that owing to the pressure
of certain less important studies we do
not now send forward our university
students properly cquipped.
It was urged in other quarters that
In the very important duty of prepar-
Ing young people for service as teachers

in the elementary schools, our high
schools were hampered by conditions
created by university requirements. An
examination of the time-tables of vari-
ous high schools had shown a consider-
able divergence of practice correspond-
ing to these differences of opinion as to
the relative importance to various
courses and of the different subjects of
study on the programme. There had
been gencral agreement, however, that
the high school course should be re-
vised and re-organized, and accordingly
a committee was apppointed last year
to go into the matter and report to the
association at the present meeting.

Method of procedure

The first task of the committee was
to agree upon a list of subjects re-
quired in a modern high school for the
various types of pupils, and then to in-
dicate the relative importance of these
subjeets by setting out a time division,
so many hours per week, for each
group. This gengral time allotment
was arrived at after much discussion
and careful consideration. Each mem-
ber of the committee made out a sched-
ule showing the amount of time which
in his opinion, ought to be devoted to
cach group of subjects. These various
sets of figures were then examined and
compared. It was found that they
were remarkably close together, and,
after full discussion, an arrangement 0
time was finally agreed on. A sheet
containing these figures was pl*int@d
and distributed among the high school
teachers. .

Chairmen of sub-committees on SCI°
ence, mathematies, history, English,
ete., were then appointed, with instruc
tions to confer with the teachers 11!
these subjects and report to the mai?
committee on three points. Within the
limits of the time suggested they were
to indicate the branches that ought to
be included in a three-years’ hig
school programme in each of the thre®
courses — university, teachers, conl;
bined. They were to indicate by yeaI‘S
the order in which these bram’lh‘é,D
should be taken up. They were t0 8

e

g
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10)ut in some detail, referring to text-
ooks where necessary, the extent of
work that ought to be undertaken in
each branch.

The reports of the sub-committees

were duly placed before the main com-

mittee, and, in course of time, a draft
report was framed, which was printed
and sent out just before Christmas to
i‘l’etll‘ly hlgh.school teacher and trustee
to ¢ province. Teachers were invited
furiﬁammg the draft report and 'offer
Vitat'er criticism and adviee. This in-
abls ion was acted upon by a consider-
mittenumbex:. The members. of the com-
advice ?ecelved much ass1sta.nce apd
‘indivied in personal consultation with
receiy gals, and some 24 letters were
ince ?I‘ hfrom various parts of the prov-
and.cl ese cr1.t101sms were summarized
the eoass1.ﬁed in convenient fo.rm, and
stud zmmttee devoted much time and
ol 2’0 O_them.‘ As a result of the care-
Wit nsideration of the ;natters dpalt
from gl the commpmcatlons_recelved
‘“ertai he tea.chers., it was decided that
chan n modlﬁeat'lqns in the way of
in thges and additions should be made
e draft report.

auggrtllclsms directe(.i against the time
of timent related chiefly to the amount
Sugge i_devote@ to Bnglish, one or two
on gES l<l)_ns being made that the time
illteregtg ish should be reduced in the
Spe&kins of mathematics; but, broadly
o haveg’ the teachers generally seem
an equitacsepted the time allotment as
Critio] able one, and confined their

18Sms to the nature, extent and se-

ue
<1a gzei;f the work proper to be under-
clud si1
ed within the several departments

1gh school ‘work.

Seience

C .
Seie;zlemﬁg now to details and taking
- the commmt’- it may be said that while
much tumea,tlons received contained
of atter concerning the right con-
Point bezcl?nce teaching, the prineipal
Posalg of ring directly upon the pro-
the committee as set down in

the g
Taft report was the suggestion. that

each branch or subject in-
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physies and chemistry ave both neces-
sary to a proper understanding of bot-
any. However, the committee are of
opinion that the time allotment and the
order of taking up the branches men-
tioned should serve the needs of pupils
of high school grade, and accordingly
no chanee was made in the recommen-
dations for science.

Mathematics

Twelve of the twenty-four communi-
cations received dealt with the subjeet
of mathematics at some length. Of the
twelve, only two expressed satisfaction
with the committee’s proposals. The
others vigorously assailed the proposed
arrangement of the work in mathe-
maties, which was variously deseribed
as the weak point in the report—ob-
jectionable, a retrograde step, a great
mistake, at variance with all estab-
lished custom, a reckless experiment,
revoluiionary, too drastie, ruinous to
grade 12 mathematies, and likely to
prodnee a howl from the country. In
view of the strong opposition to the
plan outlined in the -draft report, the
committee decided to withdraw the first
proposed and to recommend that arith-
meties be taught in the ninth and
cleventh grades, geometry in the tenth
and eleventh, and algebra throughout
the three years. Under this arrange-
ment, about 30 per cent. of the time al-
lotted to mathematics for the three
years goes to arithmetic, 30 per cent.
to geometry, and 40 per cent. to al-

gebra.

English A

The committee decided to make no
change in the time allotment for Eng-
lish. There were a few complaints that
too much time is given to this subject.
Tt is noteworthy that two of the strong-
est advocates of the reduction of the
time for English point out the danger of
killing the love of literature by too
many houts devoted to its study and
dissection in class. However, the com-
mittee decided to let the original recom-
mendation stand, and added the sugges-

tion that a series of terun essays, certi-
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fied by the teacher, be required in addi-
tion to the regular examination in Eng-
lish composition.

History
No objections were offered to the
time allotment in history. Three of the

cight persons who communicated with
the committee on this subject approved

information of the association. The
committee’s recommendation is: Grade
9, British and Canadian; Grade 10,
Ancient and Mediaeval; Grade 11, Mod-
ern.  The other suggestion is: Grade 9,
Ancient; Grade 10, Meriaeval and Mod-
ern; Grade 11, British Empire. It ought
to be added that some of the very in-
teresting  communications on history

ORIGINAL RECOMMENDATION OF COMMITTEE

Allotment of time per week in hours for various Subjects of Study in Secondary Schools

University Teachers Combined Technical Practical Arts
(Qirls)
Grades: ... 9 10 11 9 10 11 Y 10 11 9 10 11 9 10 11
Geography ... .. . 9
K1t. Science ... .2 3 9 9
Botany................ 9 9 9 2 9
Physies ... 1 3 1 3 1 3 1 3 3
Chemistry ............ 92 Y 910
Total Science......... 2 3 3 3 3 5 4 3 3 2 3 5 4 24 3
Arithmetic ........... o 4 4 4 Ay 1y %
Algebra ... arg 2 2y 2 25 2 2‘2 1,22 134 2y 4
Geometry ... 1 2 1% 2 1% 2 1% 134 2y
Trigonometry ........ 3
Total Mathematics .. 4 4 4 4 4 4 4 4 4 5 4% 6 9y 9y 9y
Clomposition 2 2 3 2 2 3 2 2 o 'i 1% 2 2 1 lfﬁ 1%
Grammar ........ L1 1 ) 1 1 1 1. b 9 + 2
Literature ...... ..... 2 2 3 2 2 3 2 2 3 1% ¢ 2 1 2 1}z
Total English ........ 5 5 6 505 6 5 5 6 5 4 4 4 3% 3
Total History .. ..... 3 3 2 3 3 2 3 3 2 3 3 2 2 2y Y
Tatin.....oooooanns b 3 3 3 3 3
French 3 3 3 3 3 3
Total Foreign L. .... 6 i 6 3 3 3 3 3 3
School Arts and 1 1 , , 1 1 1
Elem, Branches .... {4,‘/2 41 2! 3% 2% ¢Y% }
Physical Education .. 2 2 2 2 2 2 2 2 2 g 8 2 s 2 ¢
Music and Drawing.. 1 1 1 2 2 2 1 1 1
Ednl. Handwork...... 2 1% 1% 1Y% 1% 1Y% 1%
Vocational ... ........ 8% 84 7 714 104 104
25 25 25 25 23 25 25 25 25 267 26 2% | 2 26 26
. \|

the arrangements proposed. Several, would have been much more valuable

however, urged the objection that
erade nine students are tired of British
and Canadian history, which they have
heen studying for three years, and that
they should have something new at this
stage. The committee made no change
in its first recommendation in this sub-
ject. Ilowever, it was thought desir-
able that two suggestions—one a little
more detailed than the other should be
presented along with the report for the

if they had been accompanied by con-
crete proposals for the allocation of the
rarious phases of historical study.

Foreign Languages

The recommendation that the foreign
language work of the combined course
be limited to Latin is regarded by the
committee as an important feature of
the report, and, if it meet the approva1
of the association, a committee might

i &Y
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be appointed to bring the matter before
gle board of studies of the university.
innly two written cgmmunications bear-
Lag;' upon the subject f’f high school
Werm freached the committee, and these
Omni avor_'able to the committee’s ree-
dealiendatlpn. A number of letters
Whic}?g with French were received,
of 11 are of great value as a eriticism
Stud; ?)lfm:f] m(%fhods}, and results of the
‘ e Fre ¢ : i
high sohoo e rench language mn our
poftnpther importa'nt feature of the re-
Sehoolls the 1)!;1@(3 given to the so-called
spelii arts of reading, penmanship and
bl‘anchg, and the review of o]ementary
view ises: What is 1nvo].v.ed in this re-
the e -:(*t f‘ortl} in sufficient detail in
such nted draft report. The value of
n one re]v1ew to the prospective teacher
fairly 0(; P}nontarr_v schools ought to he
ors it bvious. The committee consid-
1t highly necessary.
€ remaining topies involve nothing

‘ nt nt‘ a l )

co £n IOUS, a “d (10 llOt . ) i
¢ ]1 or specl

[Olnment- ) l) ’ al

Suggestions Equitable

DPE&;SS(}:}'QgY‘Hmm?, if adopted, should
88 to the ;’lgﬁable in several ways. First
Made to ;;é_.]eets. An attempt has been
Portionate Jﬁst and correct the dispro-
Studieg Ha otment of time to various
ment gy, 18 b“hf‘vefi that the arrange-
anq -ngie:sjﬁed is fair 3‘1‘1(1 equitable
e yea]‘_’,;“‘i as a basis for a reason-
each S“bi(‘%t “‘Kk to he preseribed in
here is’ ]’]0'1: A8 ljegards the studeuts,
Vision of ﬂ{ ‘ _md]eafed an e‘qua] di-
among the’ e t_].me of the teaching staff
T 30 per various courses, and the 25
the stud cen? disability under which
ave beperﬁs I the teachers’ courses

M laboring will be removed. As

“two plans should be

171

regards the teaching staff, the proposed
arrangement should greatly simplify
the time-table problem and so inerease
cconomy and efficiency all round.

Supplementary Recommendation

1. The Committee decided that the
following should take the place of the
courses suggested above in  Math-
ematies (University, Teachers and Com-
hined) :

Girade TN Grade X Grade X1

Arithmetic 2 0 13
Algebra ..... 2 2 1
(eometry ... 0 2 13

9. The Clommittee further recom-

mend that a series of term essays, cer-
tified by the teacher, be required in
addition to the regular examination n
English Composition.

3 The following suggestions re His-
tory were submitted for the consider-
ation of the Commiftee:—

1. Grade 1X. Oriental Greek and Ro-
man Periods (Myers): X, Mediaeval
and Modern Periods; XI, Story of the
Pritish Empire with special emphasis
on Constitutional History of Canada.

9 (@rade 1X, (a) General Survey of
the History of Greece with detailed
study of the Age of Pericles; (b) Gen-
eral Survey of the History of Rome
with detailed study of (1) The work of
Julius Caesar; (2) The Age of Augus-
tus Claesar; (3) Yonstitutional develop-
ment of (‘anada since 1763 ; Grade X,
Mediaeval and Modern MHistory (My-
ors); Grade XI (a) The Story of the
British Empire (Myers); (b) Civies
(Bourmot). *

Tt was thought desirable that these

presented for the
information of the Association along
with the course recommended above.

A - . .
Comparison with Recommendation of N.E.A.

“ombined Course as above

16/75=21.3% Eng_lish
9/75=12 9%, Latin

.............. =16 7 Mathematics

e Tgye=10.6% History
8/75:10.6% Natural Seience

3 Upi N.E.A. 1911
3 Unige of English............... 90 T oeenrrreee
nits of one foreign language. . ... 13.3%
1 Unitro;‘) sM{lth@matios L 133%
Bit of I(\;(‘m] Science and Mistory.. 6.6%
CAddie; atural Scienco........ . 68%
4 “L{ dlt.lonal); Units ‘
al‘glna]lv U’Ylifh .............. ;2.2?
................ 0%
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COMMITTEE ON ENGLISH

Minutes

Wednesday morning at 9.30 the Eng-
lish Seetion met in Room 27, Mr. W. B.
Beer of Brandon being chairman of the
meeting.

Mr. Cowperthwaite opened the dis-
cussion with a paper on the study of
English in the High Schools.

Grammar.—Two hours per week con-
gidered sufficient time for work in
Grade IX. Work praetically covered
in this grade and review work left for
Grade X.

Composition naturally follows. In
Grade TX two forty minute periods per
week, one given to theory. the other to
oral and written work, Debates and
oral composition considered very valu-
able. Aim.—To secure clear and cor-
reet expression.

Titerature—Two periods a week to
be given to varied and difficult qtudy
The two poems ‘‘ Ancient Mariner’” and
“Vision of Sir Launfal’’ considered un-
. suitable and insufficient for Grade 1X.

Ontario course superior to ours. A
choice of twenty-five authors for exten-
sive reading, bhesides selections for
special study. Much memory work ree-
ommended. -

A diseussion followed, led by Miss
(‘oldwell, of Kelvin.

Speaking of Composition in Grade
X1, with reference to extra time al-
lotted to Composition, Miss Coldwell
severely ecriticised the examinations
set, also the method of reading the
papers in final examination. The teach-
ers require assurance that examinations
will be intelligently set and read.

Text contains models and exercises
logically arranged.

Plan—1. Deduce principles from
models; 2. Then use text; 3. Then
apply principles in practice.

Teach oral expression. Three hours
not too much to accomplish all that
is necessary in Composition.

Dr. Gillen expressed the opinion that

too little literature is assigned, and that
not of the right sort.

.than to Analysis.

““Sketch Book’ recommended. En-
ough style and color to interest pupil.
Different literature should bhe studied
in Grade X,

In Grade XI. one play not sufficient
for study. Two plays at least and per-
haps three might be studied. Greater
variety in poetry is desirable.

The qguestion was asked: What con-
stitutes knowledge of a play of Shake-
speare?

Tt was suggested that papers should
be set by those actually engaged in
Tligh School work.

The value of memory work was em-
phasized by the chairman.

Mr. Cowperthwaite’s opinion was
that four or five hooks should bhe pre-
seribed for regular study and several
supplementalary execept in Grade XII.

Plea for smaller schools where one

teacher is responsible for several sub- .

jeets was made hy Miss Yemen and Mr.
Johnstone.

A committee was appointed to report
at a later mieeting as to what is included
in the study of a library selection. The
committee consisted of Miss Coldwell.
Miss Yemen, Mr. Johnstone, Mr. Cow-
perthwaite and Dr. Gillen.

Eleetion of Officers

Moved by Dr. Gillan, seconded by
Miss Coldwell, that Mr. Shields of Vir-
den be chairman. Carried.

Moved by Miss Coldwell, seconded
by Dr. Gillan, that Miss Thompson of
St. John’s be appointed ' secretary
Carried.

Committee instructed to bring in ree-
ommendation regarding proper supplv
of paper or note hooks for use in igh
Schools.

There being no turther
meeting adjourned.

business,

Recommendations

The Sub-Committee on English begs
to present the following recommenda-
tions with regard to:—

(1) Grammar in Grades IX and X~
More time should be given te Synthesi®
Examiners sho

FREPSE—
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%’We more credit for Construction than
or Analysis.
y (2) Composition.—Of the two hours,
vided into three forty minute periods,
?n(*, at least, should be given to oral
Composition.
@ (3) Literature.—The following
;eglﬂd displace literature now stud-
. {171 gﬂternate years:—Julius Cacsar
;}Ill Midsummer-Night’s Dream, TLay of
re Last Minstrel and Lady of the Lake,
3Oe?Sure Island and Ivanhoe, Jungle
kot{ (Book 1) and Silas Marner, The
) .

é ch Bo.ok to be read in both grades.
timmnposltlon, Grade XI.—Half the
()1“? should bhe given to training in
'l‘hd: Expression and Debate; half to

Iifny and Practice of Composition.

a1’terature.—‘F‘or Study :  Hamlet,
)erfren Hastings, Poems of Romantie

N od (selections edited hy Prof. Susan
4 ¢ . . .

i nérOII) ; Outside Reading: Sir Roger
i I/OVerley? Quentin Durward, The
’ 'l‘e et on the Hearth,
a §t1h(; committee is of the opinion that
q ldent may be said to know a play of
Shakespeare -
1
all; ) If he knows by heart the gener-
: accepted memorable passages of
€ play.
2 . . .
“'O(rd) If he can outline in his own
(3)S the story of the play.
ing of It h.e can prove his understand-
it iy l',a given passage by reproducing

4 1S own words.
th)rlf he can explain short passages
(5) f; €rence to the context.
““usiv“f he can quote from the play

(6) ; Passages.
ing o tf1 he knows the specific mean-

™) Ife tnusual words in the play.
sages o gle can, by references to pas-

o t\}’ {uotations, show the char-
- the men and women in the

Wi

T 3 )
eary?e b‘le-(lonnuitto
atye Sy that the
Ure ang
With gy
conta‘ined
Qf ﬂ']p

> Nt

¢ reecommends very
i examiners in Iiter-
Composition set the papers
tye to the vecommendations
lerem, and that they demand
lent only such knowledge as

MODERN

‘is possible.

LANGUAGE 173
may be expected from a High School
student.

The Sub-Committee further recom-
mends that the examinations in Liter-
ature and Composition be selected from
(uestions submitted by a committee of
High School teachers. :

We recommend that the Department
should standardize the note paper used
by the students,—espeeially the theme-
paper.

COMMTITTEE ON MODERN
LANGUAGE

The Modern Language sub-section of
the M.E.A. met on Wednesday, April
Tth, with Miss . B. Polson in the chair,
and Miss 8. A. McMorine acting as see-
retary.

Summary of Discussion

Mr. A. D. Baker, of St. John's Col-
lege, gave an interesting address, in
which he emphasized the following
points :—

1st—That we protest against any
shortening of the time limit for Mod-
erns.

Ind.—That an 1lonor Matriculation
('ourse, similar to that which obtains
in Toronto, be substituted in all sub-
jeets of the Iligh School course, thus
laying a real foundation for university
work, and making the college work a
real pleasure.

3prd.—That the speaking of the lang-
uage is not the primary aim in the High
Qehool or even in the University,though
it is recommended that teachers ‘usc
the conversational method as much as
The knowledge of the
reading and writing of the language is
the primary aim. The speaking of the
language is a secondary matter for the
generality of students. ‘

4th.—That there is absolute necessity
for the teaching of pure grammar, and
not of aiming at the deduction gf rules
from reading. (lorrelation if isolated
in a text or reader with grammar is
very beuneficial.. _

5ih.—That use should be made of a
short {ext-book of prose from which
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to deduce grammar rules, in addition
to the usual literature texts. For these
rules a topiecal study was suggested ;
and the anticipative pleasure of the
student after a mastery of the grammar
points was emphasized. The meeting
was then thrown open for discussion.

The question of our aim in teaching
French was considered first. Miss
Brunsterman made a strong plea for
the thorough teaching of elementary
English grammar in the grades preced-
ing the High School, that the pupils
might the better cope with difficulties
in the study of other languages. She
emphasized the importance of careful
attention to pronunciation at the very
outset. In summing up, she thought
we should endeavor to get moderately
good translation, but that the oral work
must be limited on account of the size
of our classes.

Miss M. McKinnon reminded us of
the problems facing the teachers of
rural schools.

Prof. Henzlemann emphasized the
value of repetition in teaching language
work. Every lesson after the first year
should be made a reading lesson. We
should teach all the spoken language
possible. The solution of the problem
may be found in the necessity of ques-
tion and answer. Professor Heinzel-
mann strongly opposed Mr. Baker’s
view regarding the formal teaching of
pure grammar after the first year, and
favored a review of the principles of
grammar through the inductive method
of gathering the grammar from read-
ing and conversation, with exercises
based on these.

Mr. Kestenbaum considered the aimn
in teaching a modern language to be
threefold :—1st, the discipline which it
afforded through the careful working
out of the texts; 2nd, the mastery of
the sound, and the music of the lang-
uage of other nations; 3rd, the insight
into the ways of thinking, into the
idiom, of other nations, and the more
complete understanding of their char-
acteristics therefrom.

Miss Polson suggested that in view of

the fact that a very limited proportion
of our High School pupils ever enter
the University, we should counsider the
needs of the pupils rather from the
point of view of the High School than
from that of the University. Our High
School pupils are famishing for a wider
course of reading in the modern lang-
nages. Could not a scheme be devised
by which the teaching of grammar
proper be restricted to the first two
vears, and the third year be devoted to
literature and composition?

Miss Hoffner urged the importance of
translation rather than of formal ab-
struse rules of grammar for examina-
tion purposes. It is the application of
the rules in ordinary reading and speak-
ing that is of paramount value to the
pupil.

Miss MeMorine thought, that as
very few of the pupils ever come in
contact with foreign people, or go
abroad, the first importance be given to
correct interpretation through thorough
teaching of grammar. The prose works
should be taught as literature.

The general feeling of the meeting
with regard to the time limit as set by
the committee was that a three hour
allotment is comparatively satisfactory;
but that in consequence, a smaller
amount of work in grammar as gram-
mar should be recommended, and in
this way more time be afforded for the
repetition and application of funda-
mental prineiples.

Recommendations

The following resolutions were thel
adopted :—

1. Moved by Miss DBrunstermand
seconded by Prof. Baker, That more
English grammar be taught in the ele-
mentary school, in order to facilitate
the teaching of other languages in the
High School. ‘

2. Moved by Miss Brunstermani
scconded by Miss McKenzie, That care
ful attention be given to pronunciation

aided if possible by phoneties, in the .-

commencement of work in Moderns.
3. Moved by Mr. Kestenbaum, 5€%
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?nded by Miss MeKinnon, That a die-
ation test, a reading test, and an ele-
stentary oral test be given at the High
t(?};(})l()l leaving examination, in addition
' the examinations now given.
On‘fl-eé\&gved by Miss MecKenzie, sec-
the fir t.V Miss Hoﬂner, That the study
of G St year of High School, and that
erman in the second year.
by5-MM0ved by Mjss Hoffner, seconded
sterm 188 McKenzie, Thdat Miss Brun-
uage ann represent the Modern Lang-
ing ¢ Seetlpn on the committee respect-
i he High School Time Table.
(-)ngat Misg I\'/[cMorine, of Brandon
v M‘? by Mis§ McKinnon, seconded
of StlS%] Bru’ns‘rermal}n), Miss Polson,
oved ohn’s Technical High School
onded 1 by Miss Brunstermann, see-
aker ty Miss Hoffner), and Mr. A.
v Mi’s, 0 represent the colleges (Moved
aum) SbFox, Secon_ded by Mr. Kesten-
88 B,r e a committee to confer with
an unstermann concerning Modern
ﬁuage Tequirements.
Wereea officers for the ensuing 'year
" Ch Appointed as follows:—
v rriiilsl'smi;‘Mis‘s S. E. Doupe (Moved
Brunsterma‘iﬁ?f}z}e’ seconded by Miss
eeretary—Miss McKenzie (Moved
"Uss Brunstermann, seconded by
McKinnon),

€ meeting then adjourned.

COMMITTEE ON SCIENCE

-Sectign meeting of the Science Sub-
Were 31 Wwas held in room 37. There
Cupieq thpresept' Mr. J. 8. Little oc-
Mr, w e chair, and on his nomination
. Mr, i:ititilddle'was elected secretary.
! oyr m; }? read a paper on ‘‘Science
Stituges, 1 5k oc100ls and Collegiate In-
teachip, He held that good Science
tity g does not depend on the quan-
Powep g;?fom}atlon. given, but on the
edge; ned in arriving at such knowl-
tigatioy 3t the habit of accurate inves-
of the plﬁu'St be implanted in the minds
&I‘gelpllS; that the course should

¥ experimental; that note

[
bookg
Should be carefully kept with the

keepers.
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pupils’ accounts of experiments and
with accurate drawings. TIn criticizing
the present Seience currieulum, Mr.
Litile stated that Botany can only be
understood after the fundamental prin-
ciples of Physics and Chemistry have
heen learned. He objected to the First
Year Seience course as lacking in def-
initeness, and also because it interfered
with inductive teaching in later years.
e urged that. Chemistry should be
taught in the Arts course. The discus-
sion which followed was taken part in
hy Professors Buller, Allen and Parker,
Miss MeManus, and Messrs. Sadler,
Huntly, Hodgson, Grove, Garrett, Liord,
Hamilton, and Knapp. The following
were the chief points raised by the
speakers. Mr. Sadler objected to mi-
crosecope work in Botany, and to the
study of Plant Physiology before pupils
had taken elementary Physics and
Chemistry. Prof. Buller thought Ber-
gen’s Botany was not suitable for High
Sehool students and urged the adop-
tion of a book written for Manitoba.
e strongly approved of teaching from
actual plants, and recommended the in-
stitution of a museum in every school.
Mr. Hodgson was of opinion that not
enough systematic Botany was now
studied. Mr. Grove thought that the
Grade IX course was not definite, and
that some Nature Study should be
taught in the publie schools. Mr. Lord
strongly favored a fuller chapter on
the bee in the FElementary Science
Course, and gave some interesting de-
tails about the successful efforts of the
pupils at the Britannia school as bee-
Mr. Hamilton condemned the
Grade IX course, objecting to the in-
troduction of Plant Physiology and to
the lack of definiteness in the chapter
on Pond Life. In connection with
Physies he thought the work should be
experimental, but said that because'of
insufficient laboratory accommodation
the teacher’s high ideals were often
cast aside, and he merely crammed for
Prof. Allen warned the
he dangers of too
but regret-

examinations.
members against t ‘
long a syllabus 1n Physies,
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ted any tendeney to confine the subjeet
to Mechanics and Ieat. Mr. Knapp
thought the work in Physies taken in
trade X should be examined at the end
of that year. Mr. ITodgson approved
of the teaching of Chemistry in the
Arts course, but considered that the
time allotted to Scienee was not suffi-
cient to allow of this. Prof. Parker
" commented upon the inability of uni-
versity students to make good, accurate
drawings. He emphasized the import-
ance of experimental work in Chem-
istry. He strongly denounced the
teaching of qualitative analysis in
schools and said that it did more to
harm Science teaching than anything
else.

The sub-section unanimously ap-
proved of the amount of time allotted
to Science.

Tt was decided that the following
(uestions, drawn up by the Chairman
and Secretary, should be sent to all
Qeience teachers in the Province, and
the replies submitted to the jeneral
(‘fommittee:

The following resolution was passed:

““We agree to the general allotment
of time for Science and to the allot-
ment for each subject.

COMMITTEE ON MATHEMATICS

Tn aceordance with your instruetions,
this ecommittee met in room 35 yester-
day morning, April Tth. As a result
of a somewhat thorough and careful
Jdiseussion the following report is made:

1. That the Mathematical Section
place on record its objection to the cur-
tailment of the time allotted in our
High School eurriculum to the teaching
of Mathematics. This resolution was
carried unanimously.

2. That, accepting the time allotment
accorded to Mathematics in the eom-
mittee’s report, we recommend that this
time be distributed as follows :—

Grade IX Grade X Grade XI
Arithmetic .. —_— 13 2
Algebra ..... 2 1 2
Geometry ... 2 13 e

The following
mended - —

courses  are  reconl-
Arithmetie
Grade X—14 hours per week
T. Fractions.
1. Vulgar fractions.
a. Reduetion to lowest terms.
b. Addition and subtraction.
¢. Multiplication and division.
d. Simplification of not too ecom-
plex fractions.
2. Decimal Fractions. _
a. Change of vulgar fractions to
decimals.
h. Terminating decimals.
(i) Change to vulgar fractions.
(ii) Addition and subtraetion.
(i11) Multiplication.
(iv) Division.
¢. Recurring decimals.
(i1) Mixed )| Change to vulgar
(i) Pure J fractions.
IT. Square root.

(a) Rational
mals.
(h) Trrational integers and deci-

integers and deei-

mals to a required degree of.

aceuracy.

(e) Vulgar fractions where numer-
ator and denominator are
both rational.

(d) Vulgar fractions where de-
nominator is irrational.

IIT. Compound (uantities.
(a) English, American, (lanadian
money tables; Table of time
with notes; Tables of length,

surface, volume; Table of-

capacity; avoirdupols
weight, Troy weight, Angle
measurement, miscellaneous
units.

(b) Reduction both ways.

(¢) Addition, subtraction, multi-
plication, division. )

(d) To find any fraction or decl-
mal of a compound qual”
tity.

(¢) To ecxpress one compouf1d
quantity as the fraction OF

decimal of another of the.

same kind.

Vi

g




COMMITTERE ON MATHEMATICS

7 5 . .

1\_ General  problems  principally
}vorked by unitary method
involving:

(a) Whole numbers.

(b) Fractions (Vlﬂgnr or deeimal).

(e) Compound quantities, inelud-
ing longitude and its rela-
tion to time.

V. Aggregates and averages as in the
text.
VI. Percentage.

(a) Find any per cent. of a num-
ber, showing relation be-
tween per cent., fractions
and decimals, special atten-
tion being given to quick

- ~work.

(h) Find what per cent. one num-
‘ber is of another.

(e) Given any per cent. of a num-

- ber? to find the number.
- Trade Diseount.
v As in the preseribed text.
IIT. Profit and Loss.
As in the preseribed text.
'G‘l‘ade XI. 2 hours per week
. (Jmpmission.

As in the Preseribed text.

- Taxes.

IHASIln the prescribed text.
nsurance. .
IVASi)m the preseribed text.

- Dutles and Customs.

AS_ In the preseribed text.

: Slmp.le interest.

a) Find interest, given prineipal,

b ‘tlme, rate. )

( ) Fl’ll_d principal, given interest,

( time, rate.

¢) Find time, given principal, in-
terest, rate.

(d) Find rate, given principal, in-

() terest, time.
Fm‘d prineipal, given amount,
VI B time, rate.

(a) ank Discount.

Fing proceeds and discount of
notes: (i) not bearing inter-
(b) G_est; (ii) bearing interest.

lfven proceeds, time, rate, find

ace.
o)
() Given face, proceeds or dis-

count, time, find rate.
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(d) Given face, proceeds or dis-

count, rate, find time.

VII. Compound TInterest.

VITI., Sharing and Partnership.

1X. Ratio and Proportion, considered
algebraically.

X. The Graph.

XI. Mensuration of Surfaces and
Volumes. ,

(a) Proofs and simple applica-
cations of the ordinary rules
used in connection with:
Rectangles, parallelograms,
triangles, irregular, quadu-
laterals, trapezoids, right-
angled triangles, cireles, sec-
tors, similar surfaces.

(b) Simple applications without
formal proofs of the ordin-
ary rules used in connection
with parallelopipeds, prisms,
eylinders, pyramids, cones,
frustra, spheres.

(¢) Board Measure.

(d) Applications of principles of
mensuration  to  building
construction.  Considerable
latitude should be given the
teacher to adapt this part of
the course to the needs of
his particular class and com-
munity. Examinations
should not require a techni-
cal knowledge of any parti-
cular branch of education.

XII. Practical problems as in the
text.

In connection with XL (d) and
XIL it is suggested that ex-
aminers give optional ques-
tions, prineipally to suit
candidates of both sexes, but
also to ensure the average
candidate’s familiarity with
the purely technical part of

the question.
Algebra

Grade IX. 2 hours per weak. .
Chapters L-XIL Hall & Knight’s
Elementary Algebra, omit-

ting page 37.
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Grade X. 1 hour per week.
Chapters XII1.-XVII,,
cube root.

Grade XI. 2 hours per week.
Chapters XVII1. to XXVIIIL, with
the following omissions:
Qections 146, 147, 148, chapter
XVIIL
Sections 161, 162, 163, chapter
XX.
Examples XXII (a)—29-36.
Examples XXTIT (¢)—15-21.
Examples XXIV.—27-36.
Examples XXVI1.—21-39.

omitting

Geometry

A committee has been appointed by
the mathematical section to prepare a
detailed syllabus of the work to be

covered in this subject, and we recom-.

mend that the finding of this commit-
{ee be accepted as final by the Second-
ary Section.

Tt was also recommended that the
-work in arithmetic taught in the publie
school grades be limited in seope to
emphasize particularly the elementary
operations of arithmetic, and that very
little attention be given to more ad-
vaneed arithmetic in these grades.

COMMITTEE ON CLASSICS

The following are the recommenda-
tions made in the meeting of teachers
of the classical sub-section:—

1. That ‘‘Latin Lessons for Begin-
ners’’ be the sole lext in Latin prose
composition for all work in this sub-
jeet up to and including Grade XI.
matriculation. ,

That an allotment of work be made
approximately as follows: (a) For first
year to the end of page 115; (b) for
second year, to the end of page 232;
(¢) for third year, the entire book.

2. (a) That the selections for trans-
lation in authors he changed in alter-
Late years.

(b) That the selections for transla-
tion be restricted to Caesar and Virgil.

(¢) That the chairman of this classi-
cal sub-section appoint a committee to

decide as to seleetions from Caesar and
Virgil to be used for translation.

The .chairman of this section has
named the following committee to com-
plete arrangements re selections for
Latin translation: Prof. Joliffe, Univer-
sity of Manitoba; J. G Reeve, Kelvin
High School; P. C. Dobson, Central Col-
legiate Imstitute; S. Johnson, St. John
ITigh School.

3. That instead of the translation
preseribed for Grade X. under heading
(3) of foreign languages, reading selec-
{ions be made from those given in the
prescribed text, ¢‘Latin Lessons for Be-
ginners.”’

COMMITTEE ON HISTORY

The above committee met, and after
moving Mr. Bailey to the chair and Mr.
§. Burland as secretary, the members
proceeded to discuss. the various
changes recommended. After consider-
able discussion the following pro-
agrammes were agreed upon:— '

Grade IX.

(a) General survey of the history of
(ircece, with detailed study of the age
of Pericles. .

(b) General survey of the history of
Rome, with detailed study of: (1) The
work of Julius Caesar; (2) the age of
Augustus Caesar.

Grade X.

Medineval and modern history. AS
regards text-book to be used in Grades
IX. and X., Myer’s History would sug-
gest the amount of matter required, but
that it need not necessarily be the text:
book.

Grade XI.

(a) Story of the British Empire, with
special reference to the constitutiona
development of Canada.

(b) Civies. :

A further motion was ecarried that
a course of, say, 10 lessons cach, be
given to Grades 1X. and X. in socis

and economic science; that the Depart: .

ment issue a syllabus of the same, 88

T S
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COMMITTER ON ART

that N , : ;
Ol1¢ bonus’’ question on  this

wo N . .
timl;k be put on the history examina-

r
i Phtol reasons of the committee in mak-
%u% lese recommendations might be
summarised as follows:

Al
thi-e;lehese sug%ested programmes have
thusi ment of newness.”’ Greater en-
into la:(S}m, interest, ete., will be infused
St the work, thus benefitting and
/2 ulating both pupil and teacher.
hOr.izEIhe ngdening.Of the h.istorical
feol th-l 0 thq pupil anfl making him
is on at the history f)f his own country
of thy a small page in the great record
the human race.
‘r‘i-dill};‘ecommending the suggested
Were of I. programme, the committee
of COnst'the' opinion that the problems
tish » ‘11t1‘1t10na.1 development, both Bri-
ture 1}1(. Canadian, required a more ma-
Grade 1}1}1{(1 thal} that of the average
L. s pupil. Accordingly, Grade
emed a class better fitted to take

u . _
P these . important problems. After

(i};n.g left British and Canadian His-
sm;; the l"ﬂntranee class, this study
ach ain he taken up with more
64811'1;‘?3 and greater interest.
Del;artn?z t‘Che committec request the
« anadian of Edueation to write the
that g]] Illl Archives, Qttawa,” asking
Supplieq igh Schqo]s in Manitoba be
iony issuWIt'h copies of the publica-
top ed in connection with the his-

ada}f of Manitoba, and also with Can-

f

COMMITTEE ON ART

s‘ubj‘eeI::l‘iE)Sfentlng this report upon the
Yegrot, th 'ar.t‘trammg in schools, we
Wardg ari attitude of the committee to-
eW tim as shewn in the proposed
that s (201e for high schools. We feel
lack Ofls attitude is due chiefly to a
Meang 0? Ppreciation of its value as a
by the inﬁe{lucgtlon. This is expressed
i3 )y, ttedlutesunal amount of time that
- r)to the subject; by the fact
mitteebf,mt of the findings of the
as b n the subject under discus-
een submitted to the artists

In

com
Si()n

“plishments in art ar
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on the staff; that the subjeet in Mr.
Lang’s report was dismissed as highly
contentious. It is part and parcel of
the attitude of those people who regard
art as the efflorescence of civilization
rather than the basis of it. From the
carliest times human activities have
been devoted to this very expression,
and when we come to consider the
building up of the environment of the
individual in his everyday life, we find
that there is no point at which art does
not touch him, and touch him intimate-
ly: his house; the things in his house;
his attitude towards his fellows; his
business, down to his stationery; his
literature, is dominated by some fea-
ture or some person trained in art. The
rofinements of life are undoubtedly
conducted on art principles, so that in
any system of edueation it is incumbent
upon those who frame the course that
they should first realize the importance
of its bearing, and then provide ade-
quate time for its study. As presently
constituted, the academic course takes
little account of this. If education is
preparation for life, then those things
which make life most live-able and con-
tribute most to the fullness of life should
be the first consideration. The teaching
of history is largely the teaching of
the accomplishment of races—and the
highest point reached in the civiliza-
tion of peoples synchronises with its
highest development in art. What is
the use of talking of the glory of Greece
or the grandeur of Rome, and ignoving
the art of the nations? How are you go-
ing to impress upon the student the
meaning of these terms if the aecom-
e not intelligently
and sympathetictlly dealt with by the
teacher? What is the use of high-
sounding phrases of literature and
poetry if the inner meaning of the
words 'is lost, as it is undoubtedly los.t
when it is dealt with by pupils who fail
to see the art itself? We have known
masters of English and literature fully
cognisant of the rolling phrases of that
art who yet have never seci the beau-
ties in nature themselves, as deseribed
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is ever likely to bring the results ex.
pected from the academic course. This
results in a fatal lack of imagination
and a lack of understanding of words.
Tt is impossible to expeect people to put
into words feelings they have mnever
been taught to realize or taught to de-
seribe beauties or facts, when their
training in observation is sadly defi-
cient. The course makes little or no
provision for remedying this state of
affairs.

As a basis of technical education
there is no doubt in the minds of people
trained for this work as to art’s value;
it is so self-evident that we need not
spend any time on this section.

Tts nse to science, history and litera-
ture could be largely extended both in
relation to actual expression by means
of drawing, by means of correlated
lessons on the prineiples of art involved
in the great ages of history, and in the
literature dealing with the history of
those times. This is first of all to be
advanced by official recognition of the
educational value of art training. The
result of this would be a proper divi-
sion of time in the time-table and ade-
quate assistance in the correlation of
lessons in these subjeets to occur simul-
taneously in the student’s mental devel-
opment. Foreign governments, realiz-
ing the tremendous importance of art in
the life education of the student, are
spending huge sums, not only in pro-
viding schools specially fitted for that
study, but in the public schools they
are providing larger and more ade-
quate means for its development.

The educational system of this prov-
ince can never hope to be in the fore-
front of eduecational progress until it
is realized that a sense of proportion
between the various mental activities
which are brought to bear in the stu-
dent’s training is necessary. For this
reagon we hope to see more provision
fpr such an important subject in the
time-table than is at present considered
necessary.

‘ Art is not an ‘‘ornamental’’ feature
in life, 80 much as a vital necessity.

SCHOOL JOURNAL

COMMI'TTEE ON TECHNICAL
EDUCATION

The meeting of the Technical and
Manual Training Section was attended
hy about fifty teachers.

The Chairman, Mr. W. .J. Warters,
opened the meeting with a short ad-
dress, formally proclaiming the exist-
enee of this new seetion, which immedi-
ately proceeded with a well-discussed
programme.

Mr. . V. Fanshaw gave an able ad-
dress on “‘Industrial Art.”’

Mr. Arthur Beach, in commenting on
the address, pointed out some of the
dangers to artistic training by the
monotony of machine operation, and

Mr. Bennett, of Regina, expressed the '

opinion that at present the apprecia-
tion of art by the general public was
such that they distinguished ity excel-
lence by the attached label.

Miss E. Farrow presented very fore-

ible arguments sustaining the art of-

wood carving in the elementary schools,
illustrating that pot only did carving
train the eye and the hand, but as a
medium of individual expression was
partienlarly a character-building sub-
jeet.

Mr. L. Thompson, speaking on ‘‘In-
dustrial Training in Rural Schools,”’
advocated practical training suitable to
the community, suggesting such lines a8
farm woodwork, forging, leather-
work and tinsmithing, and appealed
for a broad policy correlating the work
with rural societies, such as ““Boys’
and Girls’ Clubs.”’ :

Mr. W. Pringle then gave some very
helpful illustrations on ‘‘Ways and
Means of Managing Handwork in Rural
Schools.”” In his experience the mak-
ing of equipment for woodwork was
possible, and held the interest of the
boys. He gave as a maxim that a set
of tools was as essential as a library
to the teacher of a rural school.

The meeting clected W. J. Warters
chairman and R. B, Vaughan secretary
for the ensuing year.
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Papers of the Secondary Section

INDUSTRIAL ART

By A. Valentine Fanshaw

Athn%ustrial Art may be fleﬁnod as that
the 'rm.lg.ht to the serviee of labor in
SOe;igl)tlo_vmon of the utlhtarlz.m wants of
an caStI, and may be p]acod. ina diff'm'—
Art th(‘/gory to that Im’t demgnatﬁd Fine
Wit},l e .produet of aesthetie pleasure
thri a dlrec.t.apl?oal to culture rather
an of a utilitarian basis.

”fpi(r)lr('i'av -long 1ifne the artist, producer
pietnrlwdua,l pieces, whether they be
or 1’0\:8 or etehings, seulpture in high
he 11r](?hef’ }ms.boen the eynosure of
hotig)(,“ it ﬂ,‘1',t‘(‘fn.‘r1'(n-1q fostered by press
manys and exhibition catalogues until
othep Til‘e prepared to aver that none
With th a‘y‘ Justly lay elaim to the name,
a5 ]Ogte result, that the general public
dustr{al sight of the Art tra dition in in-
doubt production and many would

Whether art was at all necessary.

fﬁnrgh}i;s pl.ainly shown by the remarks
Si derabizs in the' presence of any con-
Product, collection of Industr.'la,] Art
0 remg .k Mrs. Ultra-Modern is heard
car, YE' - to Mrs. I?as_se: “Yes, my
m&ehinerou know, this is all done by
know 2 \:: I’)orfe.cﬂy wonderful, you
What.a “It’s simply marvellous to

N stuﬂ;’pltCh Fhese machines are got;
out gt thg()es n at one end and comes

N Wonde other finished,””. and there
of the ﬁer, the romance and glamour
ern bl‘ainn?St productions of the mod-
matt 1s dismissed as an impersenal
Tete

ep 10
tr,r, like the record of a speedo-

B
’ e‘;cri)lzzc; the artist is. submerged in
rarolks of COm}ﬂercml organisation
Publje nJofi comes into the limelight of
0 realige iﬁce,‘ the average person fails
Uets whj hs Important role in the pro-
¢h go to make life amenable.

‘metier to be best and that the

Were we to consider for an instant
{he relative advantage to the commun-
ity of the Industrial artist and the ar-
tist engaged in the production of Fine
Art we should of neeessity form a con-
clusion that those flowers of the mind
termed Fine Art were essentially the
ecstasies of life, that the works of the
Industrial artist were the good solid
food and backbone of life’s conveni-
ences.

Of the two, he has the greater oppor
tunity of serviee to his race.

Nor is there much difference in the
quality of mental pleasure afforded by
either, for to the eultured person there
is something infinitely satisfying to be-
hold in a well built piece of furniture;:
a cabinet-may become a delight when
a (Glonthiere or Reseiner has given the
touch of an artist to labor, and a metal
cup may contain all the dramatie fer-
your which a brother of the brush could
compress into an historical eomposition.

Although every medium has its spe-
cial limitations and means of expres-
sion, who is bold enough, or shall we
say prejudiced, to say that the expres-
sion of paint or metal, marble or wood,
is at all times better the one than the
other? ‘

Certainly no artist, no com}oisseur
who clearly recognises each in 1ts own
touch
of art made all vibrate with a new

quality.

The artist is the power who raises
labor to a plane satisfying to the cul-
tured mind who dominates material and
accomplishment by qualities of mind
whieh may be termed selective.

No vulgar person or person of vicious
temperament ever produced a fine work
of art while under those influences;

the two are incompatible.
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Perhaps it is advisable at this point
to state what we understand by Art,
and conclude as to how much it per-
meates into the fabric of industrialism.

Art is the expression of character,
personality or ideas dominating mater-
ials selected for that expression.

In this we have a wide basis for ex-
pression. It may include the latest
form of auto-car with the last picture
and be no less true, for I hold that
after the bare essentials of motive
power have been provided all that goes
into the making of such a car enters
within the field of Art, the selective
quality of mind is evident in the lines
and proportion of areas and fittings
stamped by personality and character
in their choice of expression.

This appeal of Art is universal and
contrary to the opinion of many of our
western friends, who consider Art as
a luxury and the efflorescence of civi-
lisation; it is at the very basis of it.
The most superficial research would
disclose that fact.

Long before history was written—
certainly before literature added her
glorious culture—we find Art the
means of highest race expression; the
primaeval savage has left us evidence
of its appeal and uplift in his scrateh-
ings upon bone and in the shapes of
his utensils and weapons; many of
super-excellent form, as astonishing as
they are delightful to the modern mind.

I sometimes think, when I see the
content and lack of taste displayed by
many moderns, that we have in some
matters artistic fallen behind our prim-
aeval forbears in this very thing.

Our houses are better, thanks to our
architects; yet in how many of the best
do you think it possible to find a disuse
of good honest pot and to see an array
of flowering plants tucked into Swift
Canadian Lard pails, or the insistent
areas of highly polished golden oak,
and to realise that simplicity need not
degenerate into ugliness because we
choose to label it Colonial or Morriss?

The Industrial artist’s greal power
lies in this guality of selection, the
hasis of creative design; it is evident
in his choice of an idea, its fitness of
purpose, the choice of material for its
expression and the method by which
he will express that idea in that ma-
terial.

I have stated that his metier is great-
er opportunities of service to his race;
he must anticipate the wants, the de-

=)

AU LABOR'WITHOUT-ART, B LABOR With ART.

C  STATIC and- DYNAMIC EFFECT OF  D-

YARIOUS INCLINED LINES

Yy

E ANGULARITY F WEAK- OUTLINE

ILLUSTRATION FOR A SHORT TALK OF
INDUSTRIAL ARTY

sires and comforts of his fellows; be
something of a humorist, ready to ad-
mit and allow for their little idiosy®’
cracies; he is at all times dominate
by the human standard, it is present
with him from the size of the step bY

/
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Wwhich he enters a building to the last
COn\{enviences of life’s administrative
service, .

Nor will the mere provision of essen-
Bals satisfy any but the most boorish,
and here is the beginning of his special
]aet,lwties, which mark the boundary of
abor and the presence of Art.

We have here two vases by which to

tstablish a scale of values. (See illus-
tration),
: The one (A) the product of a laborer
0 clay; the other (B) of the Greek
Art, ‘

h:n~(A)- you have essential service,
hol .]JI'OV.ISIOH of a vessel capable of

olding liquid.
Sa;I‘here is also evidence of that univer-
pre appeal, though dimly felt and ex-
adssed, for (.io you notice our laborer
h‘eata tentative feeling for decorative
ment when he placed lines on the
ody of the vessel?

‘111:]};:7:0 is Art to that extent. low'in
geniu‘)- ]no doub.t. Tt lacks selective
o ;1, ook at 111:9 puny stuek-on hand-
\\'h’(;lg.ey beé‘u' little relation to the
wor l '3 were it not for these the vessel

ld look just as well tnrned upside

ow . .
m N There is a lack of dominant
Casures.

onrghi?ise faul‘ts arve corrected in our sec-
t ention“?m‘atlon.‘ We find dominant 1n-
N h the \V.ldﬂl of the vessel placed
heig’htpolnt of interest above the half
lly dThg handles are built grace-
eral o 1d with strength into the gen-
i uﬂme-. There is evidence of mind
tivey E 1‘elat1vg proportions of decora-
ands. There is no doubt as to

Which ic o
sel. s the right way up of that ves-

that
trig]

the

tertain factors enter into indus-
broductions which differentiate
thege p:fjl%ets of labor and Art, and
tain combj ased on the‘ appeal of cer-
Space divi;_n&tlons 0‘f llnes,. forms and
Otherg . th lon‘s as more gatisfying than

i that in addition to the provi-

. vertically, we have

Fro N .
n . . .
1 this comparison, it is evident

183

cion of essentials, cualities are to be
reckoned with as a provision for cul-
ture.

When these are given we have Indus-
trial Airt, the personal impress being
o great in some works that we have
no hesitation in saying with confidence,
that wall decoration is by Crane, this
dress is from Worth or Point, this glass
is of Tiffany, and so -on. We do not
need a label or trade mark; it is as
full of character as the handwriting of
a friend.

Having discovered so mueh, it is the
province of the artist to seize upon
those factors which contribute to in-
terest and provide for them in logical
sequence.

The first is that an embodied idea
should be reasonable and fit, both as
to idea and the form of its expression.

A chair should assure you of reason-
able support; a vessel by its shape
should imply the service to be render-
ed; a building, in addition to assur-
ance of stability, give indication of its
special use before decorative qualities
are considered. This is the provision
for Utility, the great service. Though
never a touch of decoration be added
to this, we have ample opportunity for
the good qualities of Art.

These find expression by means of a
few simple details. A straight line
placed horizontally gives the mental
feeling of rest; additional lines placed
parallel to this emphasise this. Placed
an impression of
ascension and growth. Take

Jines and incline them at an
quite different

dignity.
two such
angle, and we produce
emotions.

Tt we incline them from the ba.se in-
wards we gain an impression of immo-
hility ; this is evident ir} the pyramids
of Bgypt. (See illustration C.)

Again, if inclined outward from Fhe
hase. we gain & feeling of ascension

See illu-stratiqns D).
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That quality at E may be termed
static, while that of I dynamie.

Tt will be seen that the choice of the
main lines of dircetion will lead to im-
portant results, whatever the subse-
auent development of minor details.

That lines such as first considered
(E) would be more admirable for ob-
iects of reasonably permanent situa-
tion, such as furniture,” monuments,
fountains, caskets, ete.; whereas the dy-
namie quality in the latter case (F), the
controlling lires giving appearance of
ascension, would be of service in the
forms of flower vase, eup or drinking
olass, where an appearance of being
casily removed is an advantage.

The straight line is of immense ser-
vice when used properly. Used to ex-
cess, it becomes monotonous and mech-
anical in its rigidity, especially when
divoreed from the saving grace of pro-
portionate spacing.

Tt has a»chitectonic value when used
in conjunetion with curves or to brace

up exeessive curvature in surface areas,

and rightly used gives values out of all
proportion to effort required to pro-
- duee it.

A curved line is beautiful in propor-
tion as it is subtle. The simplest curve
is that produced in the circle. There
is no subtle gradation in this; every
portion of such line is equally interest-
ing, and consequently cqually monoton-
ous. The interest passes from the line
to the space enclosed.

A simple meandering line drawn by
the hand is generally of far more value.

Tt is beeause of the increased subtle-
ty of an elliptic eurve that we gain
more meuntal pleasure in its contempla-
tion, and this reaches its highest form
in the ovoid eurves of the human figure.

The excessive use of cither gives
poor results, as example B, F.

Relative proportion of parts and
space division is also of great import-
ance.

In these it is found that unequal divi-
sion of areas contribute more pleasure
than equal parts. Tt is as if the whole
nature of the mind was to repel equal-
ity ; for you will notice we have been
occasioned to choose, right along, dom-
inant considerations in idea, choice of
line for expression and division of
space. Redueed to formula, division of
space areas may be pleasing in ratio
removed from equality.

There are exceptions to all these, but
in every successful case it will be found
that definite intention is visihle.

Exact repetition of space division is
found in many arvchitectural details,

certain wall spacings, cte.. the pleasure .

usually greater where very abstract
forms are used.

A square or circle must be exactly
cqual and perfeet geometrical figures
to give their maximum of pleasure.

The utmost mastery is demanded of
the Industrial Artist in his use of ma-
terials,

There is character in material which
he should ever try to preserve. The
rich duetile gold, the plastic mobility
of cast metal, the rigor of granite, the
sauvity of marble, the rugged oak and
the doecility of lime and kindred woods
all‘have demand and profit by sympa-
thetic treatment yielding their own
charm to the multitude by which our
people could surround itself given the
eyes to see and the heart to desirve.

Many are aceustomed to believe the
true enemy of Tndustrial Art is the ma-
chine; that the plethora of objects dis-
gorged by it has debauched publi¢
taste.

I do not believe this to be true. The
machine is not the enemy of Art. The
real enemy is the crass ignorance of the
directors of machinery, who have for-
gotten the Art in the desire to veaP
the quick rewards of rapid productiod:

This is proved over and over agsl?
in those plants where an Art Directo?
is the arbiter of the fate of production®

f
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A stamp die has no choice whether
It produce a well or ill-considered
shape. Tt produces either cheerfully.
at a rate per hour as determined by
its master, a textile weaving or print-
g machine, as all other machinery,
¥S no greater or less than the brain of
s director.

X No ar‘r.ist would attempt to produce
O.I\" machinery things beyond its power
expect qualities it ecould not pro-
du.ee.' It would be against his first
Prineiples, fitness of purpose.

Rilg\y}(l){] the machine is not the encmy.
maki y tl'ez'ltod, it is a good friend,
th(ﬂ:}‘% possible pleasnre and utility for
i d:?nds who would be ill provided
‘pendent upon hand labor.

lhllz]ijgyds I am eompoﬂod to treat
ieve T ]”“Yg of Art to industry, I be-
ea‘ﬁon‘thlat\e advanced sufficient indi-
S"l(*eti\r;s a]r'thls“.f]llcstl()]l of demgn_ :mdl
the \Vho’] (}1-0(3‘5'1011 15 at ﬂq‘e hasis of
tion - thai 'ﬂb_r‘lc of mdush'm'] l)!'()dll(‘,»;
our ,Derq ‘lt is the source of most of
In 1ife/ sonal pleasure and convenience
rItt’S]S ll)eyond question mnot Art for
sake, but Art for Life’s sake.

ifsTI}-l;:hb]?ng so, how are we to reap
Dresent essonslfmo' the henefit of our
Al asset %tn?ratlon? As an (3(‘111(321'[10.11-
Valye, o) 18 ‘}1?‘17‘{1 110.0v0r-(-?st1mato 118
ing, cause e training in logical .rf\ason-l
OS“Gntia]‘ . anq cffect; the provision of
ion of Sensql.ln'emonts }?(’,Fore gl'at.lﬁcn—
ideg, and 'rl fi» the necessity of. dominant
ful, thoy illz;ltment; the' habit of care-
sity for f?h 111 observation; the ne'c.(\,sr
of Striving lf%'? of purpose ; the futility
Your me Ol‘t‘ff"(\ct cutside the nature

Material; all these lessons are

I)I‘(}%e :
N nt
I every step of the training

Ta
disco\?ﬂ.not care so much whether we
denyiy o tmm single artist, there is no
life g sgakho Vrﬂ‘luu of such training for
€. The value of the ecitizen

history

nurtured to fruition upon such prin-
ciples is indisputable.

And now to answer your question.
A beginning has been made in grade
«chools. You have your grade books,
1914-15: intelligently followed, they
offer aid, but it is essential that sym-
pathetiec dircction be obtained. The
objects of daily use and the great Book
of Nature are infinitely more valuable
when the young wmind is adequately
dirceted.

More titie is necessary under Time
Tahle. Th~ subjeet is of such far-reach-
ing effect ia the life of the student that
official encouragement and recognition
should be heartily given.

The newv generation of teachers
<hould be prepared to take advantage
of suceh a eourse; if not in the direction
of specialization, then as culture.

False stendards of results by pretty
drawings should Dbe relegated. Tt is
necessary o keep the brain master of
the hand. T have known clever
draughtsmen without a trace of art.

Whenever possible, collection of ob-
jeets, espeeially of loeal interest, either
of merit or demerit, should be attached
to all sehools for educational purposes.

Clourses, particularly in collegiate
ostablishments, should be corelated to
the extent that academic and technical
subjects be provided with ample time
and direction for the ‘elucidation of
Art prineiples relating to technology,
and literature. This, where
possible, simultaneously with the course
of study in these subjects.
alow me to emphasize the
fact that Art, far from being a decora-
tive addition to civilization, is virtually
accomplishment. With-
out it labor is purile in production and
life shorn of its finer acconplishment.
which negleets
¢ in the van of

Lastly,
concerned in its

No system of edueation
it can hope to hold plae
edneational progress.
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HOW THE AGRICULTURAL
COURSE MAY BE IMPROVED
IN TIHE HIGH SCHOOLS

By 8. J. Sigfusson. (Summary).

The lack of equipment is the greatest draw-
hack to efficiency in the agricultural course
in the High School.

The ohject of the course is to give an ele-
mentary training in agriculture, such as is now
heing given at the M. A. C.

Many students will take the eourse who
would not think of going to the college. They
receive practically the same education as they
would get in the college only under home con-
ditions. To put it in brief, the Agricultural
Clollege and the Agricultural High School have
identically the same purpose. Tt is useful to
compare the two courses. The College has a
complete equipment and a gplendid staff of
instructors. Students come from all parts of
the province, but only a few come from each
distriet. On the other hand a great many from
egch district ean attend the High Sehool
classes. We expeet to see in the future, fifty
per cent. of Canada’s population on the farms.
Only a small percentage is now on farms, and
it is expedient that schools should be organ-
ized to give everybody the necessary train-
ing. The Agrieultural College can reach only
a few, hut the Agricultural High Sehool can
reach a great numher. More than that, of
those wha go to the Agricultural High School
many will wish to continue the course at the
College. The Agricultural TTigh School is the
best advertisement the College has.

Though lahoring under financial disadvaun-
tages we helieve the agricultural course in the
High Schools is doing all, or more than was
anticipated. We can give individual atten-
tion to the students. Theory can immediately
be followed by practice. Training ean he
suited to home conditions. Tupils being ander
parental control they are kept away from the
disgipations and vevelries of the city and
therefore in closer touch with their work., Of
course they receive less training in literature,
and they do not have the same =ocial advan-
tages, and ahove all they are eramped as to
laboratory facilities. The Manual Training is
quite equal to that done at the College.

Many of our students having completed the
two years course would like to go in for the
higher edueation. What credit would they
receive for their work at the A. Colloge? At
present there is an uncertainty. When the
courses were arranged in the High School it
was understood that those taking the A & B
courses would get two vears eredit at the M.
A. C. Reeéntly we have heen given to under-
stand by the Department of Edueation that
only one year’s credit will be given. The re-

sult has bheen very disappointing to the stu-
dents, many of whom regret that they ever
took the course. Some of them have given
up the idea of pursuing their education furth-
er, and only a limited few will ever reach the
college halls. Tt will be very difficult to get
students for next yvear. If they could be as-
sured that the work done would he eredited in
the Agrieultural College there would be no
difficulty. Unless such an arrangement can
he made we will find ourselves without stu-
dents, and the course will have to be closed.
We have asked on what grounds this distine-
tion is made. We have already proved that
the course is worth as much as two years at
the college. A student wishing to take agri-
cultural training would be glad to take most
of it under home conditions, but he will not do
g0 if it means the loss of a vear of his time.

Again we ask why should our students not
receive eredit for their work as was originally
intended? They have no lack of brains. They
¢an accomplish as much at the High Sechool in
ten months as they can accomplish at the M.
A. C.in five. Tt must not bé taken for grant-
ed that we have a lot of lugger-heads taking
the High School course. Most of . our hoys
though still in their teens have a mature mind,
and have as much ability as the average eol-
Jege student.

Every Tigh School in Manitoha should have
an agricultural department, and this will ut
doubtedly be the case in due time. All High
Schools with well organized courses shou!
act as feeders to the M. A. (. We heliev®
the time will come when the High Sehool will
do all the junior work.

At the college the third year is divided into
two distinet courses—the Degree and the Di-
ploma. Any student obtaining an average 0
65 per cent. or over is cligible for the Degre?
course, the remainder must take the Diplomé:
The Diploma course is by no means inferiors
in fact many take it who are eligible for the
Pegree. Tt is a continuation of the farmer?
course, and great emphasis is laid on powe
and farm machinery. Now all we ask is th®
the High School students be admitted to th‘j
Diploma course. Tf their education is in an}
way inferior to that of the college students
surely they get a chance to make up for the
defieieney in this way. We do not ask this
s0 much heeause we think our students are 10
ferior, hut hecause we think that the piplor?®
course is a splendid course and it shoul
made compulsory for everybody to take it w "2
wishes to pursue higher education. The ‘:el‘y
faet that the third vear is now divided 'nt.(t)
two Aistinet courses leads us to think tha 19
is only a stepping stone and finally the K'OU";]]
will be lengthened into six vears, Such ghow!!
be the ease if our graduates are fo be on ir
aqual footing with the university men in the
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MANUAL TRAINING
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h ish standj L

Success; g alndmg' There is no short road to

to accor nd we must work hard and faithfully
complish our end. . .

N . ;
Hig](:wq(.t}iu]y the agricultural course at the
any otkh ‘00]'5 may be improved, the same as
. agt-im course in its infancy. We believe
Without ‘é“ltmjal instruetor has enough to do
e is ey‘i‘aeh“‘g any work in the High School.
ous l‘efalt'%ted to be an authority on ques-
neyclope {pg to the farm, and even a walking
011.1-53 uti(:]a in his c'omnmnity. This is of
13 best ¢ erlly impossible but he should try
in oppey t0 keep in touch with the farmers ov
Qistriot I1Words he should take the place of a
“ourse ig el)}‘esf’ntatx\’e. When the five mmonths’
the dif%eo‘ er it should be his business to visit
em, Itl'ept farmers and communicate with
of the g Is therefore to the best interests
dened Wi;rlllmumty that he should not be bur-
18 time hfurthel‘ work. But if he devotes
Culturg) (,‘iv olly to the interests of his agri-
ment, we ‘bas;“; and has a fair line of equip-
Drové(l andeI;:Vel the gourse can be oreatly im-
e Whole of lz‘{a:filég]f;\at:ﬂ will be felt through

ti
e
[

M r
AII\II\IUfaL TRAINING IN RURAL
TERMEDIATE SCHOOLS.

Levant Thom pson (Summary)

There ;
¢ 1s today a demand that education be

Mmade ot
have é)r(;‘i(i‘tlca]; thflt courses of study should
'hig demasst.beaymg on everyday problems.
anq towng is being met in the larger cities
Voeationg) by elahorate voeational and pre-
«leman is C(l)ul'ﬂes. Tn rural communities this
ody o mSeOWIY being made, and the meth-
o moqtans of meeting it present ome
(t)f today ‘O Pressing educational questions
OWardy .th- ne step has already heen made
all Public 18 by introducing agriculture in
Plying pr schools, But the problem of sup-
Mot heen ;’é“te}']y trained teachers has as yet
:lon 0 more‘Sfathl'ily solved. The introduc-
tfthools will If)il‘aetmal hand training into the
lon the gre nd the teacher supply ques-
m(;nt, atest obstacle to its full develop-
n thig .
,tlre?“.me wlﬁgﬁr% wish first to outline briefly
8:‘«11111]g needs’ think, will meet the manual
I)i-nt 8 methoq of rural communities and pre-
Wi?fen ‘2 syste of presenting it; second, to
anq Make AN of training teachers which
th 4 thiy Opo-sf“b]e to earry out this course;
cupe "% syste%ll‘e what I now consider to be
tig s the hHegt of school organization to se-
Onal ey results in all lines of educa-

ng

s € re

ing, ason for inty :

l'llrgl o alrea({); Introducing manual training
8 20y erowded programme of the

tie 00l g tw

fo::ilé t ig edil?l\;;)fiold: educational and prac-

A the ¢ 0y onal, first, because it af-
new method of self-expres-

of . Seconqd . h
o ’}&k\,& lle’imbper(;m?e it crystalizes many
o8 him thin]:monﬂ;' and third, hecauso
- Tt is practieal beeauso
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the habits and forms of work are, or at least
should be, the same as will be met in the
industrial world.

The school curriculum should be fashioned
with the purpose of making more efficient
citizens; and a manual training course as a
part of the curriculum should reflect the iu-
Jdustrial activities of the community. To de-
cide what items should be included it is only
necessary to analyze the work of the eom-
munity into its larger divisions. Tn the rural
community these would be woodwork, irou-
work, leather-work and tinsmithing. Prac-
tical agricutture could also be classified as a
hand training subjeet; but as it is a subjeet
important enough to be treated by itself, one
can omit it here.

Woodwork should be divided into two
parts: clementary where the purpose should
be to teach the use of the tools; and advanced
where the purpose should be to teach the
clements of practical carpentry as used on
the farm, aud the care and sharpening of
tools and the use of cement in building. The
models should be practieal, and should fit in
with the other activities of boy or girl; chicken
coops, feed boxes and troughs, ete.; kites
sleighs and other toys.

Tronwork should include drawing, bending,
twisting, welding and tempering, and should
not aim much at ornamental work, but to
enable the boy to do odd repairing around
the farm.

Leather-work should take up the care and
repair of harness and shoes, and also lacing
of belts and splicing and tying of ropos.

Tinsmithing should enable the boy to do
odd repair jobs around the house and barn
requiring the use of solder.

A eourse for girls should include element-
ary woodwork, sewing and cooking. The ele-
mentary woodwork could be taken with the
boys. The sewing should include the cutting
and fitting of garments, as well as fanecy
work. Cooking should deal with the making
of rations and the comparative food values.

The introduction of this course would have
two results: One, and the most important,
it would keep the country boy and girl in
school touger and send them out better pre-
pared for their life’s work; second, it would
result in a broader school organization along
the lines of consolidation and in a system of
training teachers to carry on the work.

To provide an adequate supply of properly
trained teachers will require time, and
it  would be impracticable _to require
one teacher to take up all the sub-
jeets; but T think that every t_eaeher
granted a third or second class certificate.
The remaining subjects of advanced yxfopd-
work, ironwork, leather-work and tmsn}]thl'ng
and cooking could be given by special in-
structors, who would go from centre to centre,
taking up the subjects as required. To train
teachers already in the profession would re-
quire summer courses and an influence exert-
ed, probably through the bank, to induee them
to attend. And to protect the sttrwts 1o
cortifieate or diploma should be given unless
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the course had been satisfactorily completed.

With the introduction of manual training
in any form into & school the need of more
permanent teachers becomes more pressing
than it is now.. And even now the need is
serious enough to cause educators all over
the country to consider the matter seriously
and advance means for remedying it.

One of the means, and I think the most im-
portant, is the organization of all schools on
a munieipality or township system. This
would secure better men for the bhoard, re-
move the teacher from petty neighborhood in-
terference, and make the introduction of
changes in the school programme easier and
more effective. And so the educational effi-
ciency of the country’s school plant will be
greatly increased; and the value of each life
be increased and a more prosperous citizen-
ship and nation will be the inevitable result.

WAYS AND MEANS OF MAN-
AGING HAND-WORK IN INTER-
MEDIATE SCHOOLS

By W. Pringle (Summary)

A~—Why Hand-work Should be Tanght.

I will quote from Dr. John W. Cook, Pres.
of Northern Illinois State Normal School.
Dr. Cook is & man of more than state-wide
reputation, and clings most tenaciously to
Look learning, yet he stated his views most
concisely, in a recent letter to me as follows:

1 ‘“One of the main arguments for voca-
tional training is the ahstract character of
most of our school work. It does not appeal
to the child, who is busy with the world
about him. Its concrete character interests
him and furnishes that occupation for his
hands and his eyes and his intelligence as
well, in which he lives to engage.

2, ‘It furnishes intellectual employment
in that it illustrates very significantly the
universal processes of creation and produr-
" tion. An end is very explicitly set up and
the pupil occupies his intelligence to meet
that end.

3. ‘It is assumed that this kind of ex-
perience will reach over into his other work
and impress upon him the idea of ends and
that he will, in consequence, pursue his liter-
ary work with a different motive and pur-
pose than he otherwise would.

4, ‘‘This kind of work also introduces onc
to the various callings.

“‘It does not follow of necessity that omne
should have the particular kind of manual
occupation in the school that he is going to
follow up in his later life. I think, however,
if he is going to be a farmer preference
should be shown for agriculture.

‘‘There is no danger of beginning work of
this kind too early, if the pupil has clearly
defined to himself just what he wants to be-
come; indeed, that is a great advantage, for
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the longer one is engaged intelligently in pre:
paration the better he will he prepared and
the more time there .will be to deal with its
cultural, aspeets.

5. ‘‘As you know there is a very strong
tide moving toward vocational training. It
is thought to be foolish for a boy in the
country to devote himself to book learning
exclusively when all about him are such fine
opportunities for interpreting his life as an
adult. TFurthermore, these opportunities are
highly educative, and a close union of school
and life means great profit for both of them.
We want these boys and girls to have the
habit of study in the things that are to en-
gage them when they are ocecupied with the
duties of life.

6. ““Dr. Bryan gave a suggestive plan for
liberal - culture recently by characterizing
habit as a ‘trap.’

‘“Men learn onc thing and when the need
for it changes they find themselves uunable
to do so unless they have the larger view. 1t
is the tragedy of life when what is necessa:y
to maintain life (habit) hecomes the cause 0
failure,””’

B—How to Intreduce Hand-work Keonomi-
cally.

In discussing this phasc of the subjeet I
shall deal with it along the lines of my ow»
experience.

T have made it a rule to start the pupils
where they should start when they open up
a shop for themselves. First, the raw materia
for work benches is obtained and the henche®
made by the boys themselves. Benches 81%
feet long and three feet wide will do. One
of these with two vices attached is larg®
onough for two pupils to work at, at a time
Its approximate cost is about $3.50. The
tools needed to begin with are a cross 9‘1"
saw, a rip saw, a try square, chisel, copin8
saw, smoothing plane, a brace and set of bits,
a screw driver. As the work progresses moré
can be added.

I maintain that a teacner should own ;‘
set of these tools just as he owns a set of
books for his desk. One bench and set 0
tools in a rural oneroomed school will b°
sufficient, while in a village school, with ‘:
good basement or a room especially set apﬂfe
for this work, six or more benches cal b
used. is
To the beginner who is introducing thln
work in any community, I would say start ]‘;
a small scale and work up to the needs 0 e
classes, as the work progresses. Study iful
needs of the community and make WS€'.
things, which can be sold to pay for mate“rs
Window props, scouring safes, broom hO_ldea’
sleeve boards, all of which will sell ,readqym.
from five cents to twenty- five, serve t0 il
trate this point, and are good models fOI'buy
ginners. The pupils will nearly alway®
the models or sell them. tain

After the work has developed to & €€’y 4
stage I allow the boys to make things 28" ¢
at home and it is surprising the numb®
things wanted that a boy can make.

’
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WOOD CARVING

()1(:;:“‘1 l]illges lut‘ work are takeu up such as
‘ork, electrical wor insmithi :
"“flfjlhﬂni('a] ’dr:lwi:g.a work, tinsmithing and
the ’C‘l first thing in woodwork is ‘to teach
ingip‘lplls how to read the mechanical draw-
this d_l‘ld make the objects from them. In
Wo)rk“dy' the pupils can proceed with the
fonehe ‘Wlth _but  little assistance from the
Work {f a_nd'xs thus prepared to carry on the
Jeen § EJI hlmsel_t'. Wherever the work has
diStrieI; roduced in this way the people of the
Dupils o seem to be well satisfied and the
. Wm:l(:ltlnue to be very much interested in

WOOD-CARVING IN GRADED
SCHOOLS
By E. Farrow
(A Summary)

[ .
Wit%l I:u?;lv oasy thing for a skilled eraftsman
ing, put ivated taste to do good wood-carv-
n to carve well when one is only just
ferent g how to use the tools is a very dif-
matter. The boy learning wood-carv-
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ing is destroying in order to ereate. The
Jdefinite task before him requires care, con
centrated effort, and the will to achieve. No
other form of handwork so hrings out these
qualities. They ave the foundation of char-
acter and the basis of all success.

There is no chance for slipshod work here.
The results of wrong-doing show so plainly,
since every slip of the tool is registered be-
fore the eye. 1If a boy’s work in this craft is
to be worth looking at, his hand must serve
his mind; he must think and work simul-
taneously. .

Handwork is not an end in itself, but the
means to an end—the expression of ordered
thought. It seems to me that this is the
educational value of wood-carving in our pub-
lie schools. To keep ever before the boys
as they go through our Manual Training rooms
the idea of thinking of and executing a
thing simultaneously. Wood-carving is some-
thing most boys are deeply interested in. To
teach them how to work intelligently, to teach
them to desire perfection, is our ideal; but
let us remember as we look at their work in
the early stages of development, that unskill-
ed fingers are trying to execute, that mind
in the making is trying to express itself.

A WORD TO OUR TEACHERS

T

issu}elg x)’fstel’n School Journal has now been
to fagp o1, 2b0UE bwelve years. At first it had
1 ﬂdapteg way earefully, but year by year
of the te itsel’ more and more to the needs
before wachl.ng body of the province. Never
‘Cachery asI. it so practical as it is today.
enty of’p(;lﬂpe(‘;tors, and even Superintend-
dgaiy 1o veation have written time and
Make.y) compliment the Journal upon its
Somg eéeﬁmd its contents. Yet there are
t may he ?if who do not take the Journal.
bug even g at they have nothing to learn;
of ihe pl'(;)f they should take it for the sake
']011rna1 on ession, or they should send the
f° leary, T}EO some one who has something
oung iy 5 e best in education was never
Deople, 1.7 One school, nor among any one
Ut whay il_S‘the aim of the Journal to find

S best both here and abroad, and

to present it in 2 helpful form to the teachers.

More than this, the Journal has a column
for the children. This has proved to be.of
much interest. Why not take the Journal
and get your own pupils interested in the
competitions whieh appear from month to
mounth?

This last year there have been special
articles on drawing by one of the best auth-
ovities on the continent, Miss Bonnie E. Suow.
Next year we can provide something equally
good in another line. "The Journal can say
to all its teachers: ‘‘If therc is anything you
want, ask for it!’’

Will you make a point of canvassing your
next door neighbor? The Journal tan con-
tinue, and continue to enlarge, just if the
‘teachers support it. '

By the way, why not heeome a contributoer?

IN THE BOOK WORLD

It See
the e ?;{llatura] thing in Manitoba when thinking of books to
8 stributinussen.Lm}g’S Bookshop, Winunipeg. This ho
Uggest; ¢ ghg00d literature throughout the Canadian West.
Tay eir advte)-(?" make n special announcement in this issue,
v 8, not } ]_Hement appears on another page. Russell-Lang’s idea of selec
’ 1Y titles but by seeing the books themselves is a good one.

Name gof
Sen g

in
od, ang t}% tha

00

associate with them
okshop has for thirty-five years
When we wrote to them

they immediately respond-
ting Lib-
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Elementary Section

MINUTES OF GENERAL MEETING

The meeting was held on Thursday,
April 8, at 9.30. President D. S. Woods
occupied the chair. The election of of-
ficers took place as follows :—President,
Bro. Joseph, St. Boniface; Secretary,
Miss E. Stephenson, Winnipeg.

The president reported a good atten-
danece at all conferences of the Elemen-
tary section and called upon the vari-
ous chairmen to report.

Reports were then presented by D. J.
Wright for the Rural section, Miss Me-
Lean for the Elementary section, Bro.
Joseph for the Intermediate section,
Inspector Walker for the Senior sec-
tion. (These reports are printed else-
where).

Addresses were then delivered by
H. W. Watson, W. A. MecIntyre, Rev.
J. 8. Woodsworth. A summary is given
in the following pages.

PAPERS OF GENERAL MEETING

THE RELATION OF THE SCHOOL.
GARDEN TO THE SCHOOLROOM

By H. W. Watson (a Summary)
Some teachers in the past have regarded

School Gardening as an additional subject on -

the programme to be taken up during the
spring months, something merely to be played
at, something to provide a littie healthy, out-

door diversion during the weeks when work °

indoors is rather uninviting, even distasteful.
T fear some teachers even at present entertain
this shallow opinion of such an important
subject.

What should be the relation of the school
garden to the schoolroom. A slightly empha-
sized interpretation of this relation might be
obtained by stating the topic thus:—The Re-
laticn of the Schoolroom to the School Gar-
den. Yet this interpretation of relating most
of the work in the elementary schooroom
direetly to the activities of the school-farm
and indirectly to the operations on the farms
of the district should be uppermost in the
minds of the real, live, rural teacher.

This correllation is most fully carried into
effect, of eourse, in our Agricultural Colleges
and Agricultural schools where only topies
relating to farm interests engage the time of
the classroom.

Many consolidated schools realize the im-
portance of directing and emphasizing the
work of the schoolroom along agriculfural

lines, and are procuring extra land for ex- -

perimental purposes.

Some Consolidated School Boards are pur-
chasing from 10 to 25 acres of additional land
which the schools will use as a small experi-
mental farm. They will own one of the van
teams, which will do the heavy work on the
farm during school hours. Small, yet modern,
farm buildings will be erected for the keep-

ing of a dairy cow, some pigs, poultry, ete.
Feed for the stock, vegetables, flowers,
shrubs, ete., will be grown on the farm and in
all operations the children will take as pro-
minent a part as they are capable’ of.
Why this radical change in rural eduea-
tion?

President Eggleston of Richmond Polytech-
nic Institute, has stated: ‘‘The day is already
at hand when the rural school must eontrol
the food supply of the nation.’”’

Most educators realize that this responsi-
bility actually rests upon the rural school. In
fact, our nation would now be saving millions
of dollars annually, had the schools of the
last generation realized and assumed this ¢
sponsibility.

The permanency of any nation depends
upon the extent of prosperous, happy content:
ed homes within its borders and the efficienty
of the elementary school will be measured b
its suecess in turning out efficient home and
community builders.

The rising generation should be impressed
with the prime importance of permanent hom?
building and that every quarter section o
land should possess one.

How can the rural school promote this o
dition? It can interest the girls and boys, 1!
farm life and rural advantages, so that they
will prefer to make homes there. It can & 8
introduce sufficient experimental agricultu"e_
subjeet programmes to induce the boys to DY
come scientific farmers, not haphazard sol
miners.

The school ground with its fences, Walksf
trees, shrubs, flowers, portion for play, gare”
ens, etc., is an essential feature of the educae
tional plant, and the training gained th.%.
may prove a greater fitness for home uilds
ing and citizenship than much of that ©
tained within the walls of the schoolroom
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N ;V:l;]t S(I:hoolroom subjects can be related to
Arithoo garden, and how?

l‘egardirinetw-' Many problems may be given

vields ag area of plots, division into plots,
Boo,kkmoqnt of seed, ete.

ing for eeping, All the principles of keep-

I‘eeordsm accounts may.be taught practically;

ous org )m.ay be kept with -various plots, vari-

of the Ps; total cost of labor, seed, ete.; value
Geonf)?-duce and net profit.

Forded ie liY. A good exercise will be af-
o Varin drawing to a scale the entire garden,
ordens gusl plots, walks, etc., the drawing of

eadinr:( flower beds of various shapes.

Mentay 8- Abundant material for supple-
arm b{’ﬂi‘ea:dmg may be found in the various

Ompos'ett'ms’ agricultural magazines, ete.
an end]esl l?ll.' The school garden will furnish
oral and 8 variety of the best of subjects for

o better“;;lilltten composition. No subject can

every o an those that are familiar and of

oo 1mayy}:utelre.st to the children.

he lu%it Ii’__ y. Th(} school ground will furnish

Walks, gq 'rlom whlqh to begin, its buildings,

to eae!hboél(lens, their directions and relations

groung er. From the study of the school

tion theyou will proceed to the quarter sec-

of e’aoh school district, townsite, ete. Maps
Civi(‘ﬂmay be drawn in turn.

Ure mu-nic'l_'he school garden may be a minia-

sectiong Ipality with its quarter sections,

itg MU,nieQ'WHs'h]])s’ wards, ete. It may have

Weed ing )elg)tallty officers, road inspector,
e laWslaL or, etc_. The officers may make

oreing th;m provide the machinery for en-

gove"mnentlml'na :I‘};e principles of municipal
chool gardon a:; t};:; 1t;?llllty taught using the

Traw,
be haq IRI;"‘- tA,b‘““h?“t natural material may
.Ve%;-. his subject at all scasons of the
ature
af omedefStudy. The best opportunity is
irdg or the study of plants, ins'e('ts,

y &nin R . A

and theip “flsv their haunts, habits, food, ete.
ns 01'te(£(1)1nom“' value to man. '
Betivitiag il school ground with its possible

es will furnj
}o give (of urnish much concrete material

) nite X ;
0ok subjee ness and purpose to the dry

ts taken up within the schoolroom.

IMpg
R’I‘AII\ZUE OF THE WORK OF THIL
PRIMARY GRADES.

W, A .
. - McIntyre (A Summary)
for

® 8chog] j
ces ope 18 not the only educator. The
E_!l'eater pt;;’;;‘"g hthl'ough the socigl milieu are
ose operating i y
ms, go 1 Mo perating in the class-
assigy’ ;0 that it is better for the parent to

Conie D Becuri i i
Oxil(htlons than ng right social and economie
In securing even good schools.

® whol
Te e the educati i
) Ar-ron 1: cation of the h
il the seaching than that of the  school,
allnatm way, g though reaching all in a sys-
fo Claggeg an |m“I through bringing together
an’;{nltng a gre;tcv(:,"d‘l(tions of children, is ])01“-
Th he nation, ork both for the individuals

® Primay
Y school, representing the first

" - thought from others. We h

four grades, is important for at least three
reasons. It reaches the great body of chil-
dren. It reaches them while their bodies and
minds are in the formative stage. It concerns
itself with laying foundations.

No less than 70 per cent. of all the pupils
in the elementary and high schools are in the
first four grades. Probably 40 per cent. never
get beyond the fourth grade.” As it is better
to raise the intelligence of the masses once
degree than to raise the intelligence of the
favored few one hundred degrees, the im-
portance of the elementary work is clearly
evident. The three problems that ought to
be raised here are: (1) Would it be wise to
arrange for kindergartens, so as to give chil-
Aren another year at the peginning? (2)
Would it be possible to ally the programinc
or social conditions so as to encourage chil-
dren to remain at school a little longer? (3)
Would it be possible by re-arranging hours of
work or by simplifying it to get more into
the four years? A modified affirmative can
Le given to practically all of these questions.

The importance of the years of plasticity
¢an not be highly regarded. Tt is then that
adjustments are effected, it is then that af-
feotion is fostered. ‘‘Just as .the twig i
bent the tree’s inelined.”” The most signifi-
cant biological fact for mankind is that hu-
man infaney is so prolonged.

The foundations that are laid in the pri-
mary grades may be roughly stated under
these divisions:

1. Physical Fitness. ‘The training given
in school and on the playground, through
exercises, play, hygienie supervision, should
make for health, strength, grace and vigor.
This means better buildings, important care-
taking, medical inspection in country plaeces,
more attention to play ground activities and
morve seientific physieal instruetion.

9. Knowledge. The knowledge of wmen
and things is necessarily very limited and un-
organized but it should be correct as far as
it goes. It may be supplemented and system-
ized later on but should not have to be com-
pletely unlearned.

3. Power. The pupil ghould have his
senses and his thought power trained by use
so that he will be able to gather thought at
first hand, and he should be trained to read
and listen so that he may he able to gather
ave.made much of
children to read. We have not done
v forefathers in training them to
e not outside of kinder-
garten done very much to train the senses to
quickness and aceuracy. Tt is also necessary
that there should be training in power of
expression—oral and written, and of these
two, the former is the more important. ‘Which
of the two is receiving greater attention in
the primary grades? With rooms containing
50 and 60 pupils how much can be done to
develop power of free speech?

4. Attitude and Tdeals. The attitude of
pupils to nature and to man is more import-
ant than their actual knowledge. The man

who would change sympathetic nature study

teaching
as well as ou
listen, and we hav
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into elementary agriculture in the primary
grades lacks both ordinary sense and reverence
for childhood. What.children can get in sehool
at this stage is not practical technical know-
ledge and skill but right attitude, and this is
in the end the better preparation for actual
life service. The same idea may be carried
into other fields. The elementary school can-
not direetly preparc for the vocations, but it
can indirectly prepare by developing the
qualities of body and mind that are essential
to success. Nor is preparation for the voea-
tions everything. 'There is something more
important in the world than material pros-
perity:

5. THabit. Childhood is the period of habit
formation. Right habits of specch, thought
and action should he carefully fostered. Un-
less clear enunciation, proper pronunciation,
address are fixed in childhood they will likely
never be attained; the child who is trained
to be accurate and sineere in his thinking

will retain his habit; and in the great field

of action he has an abundant eapital who
learns in youth these six—obedience, economy,
industry, truthfulness, silence, order.

6. Taste. Children may be taught to ap-
preciate the beauty in sound, form and ar-

rangement. Our schools mayv rightly make
muech of musie, art and daneing, and in every
school activity emphasis can be placed on
artistic production. Particularly in the field
of literature should an attempt be made to
develop literary taste. Nor must it be for-
gotten that for most children teste is - de-
veloped through doing simple woerk artisti-
cally, rather than through set lessons in art.

7. Disposition. Surely when we judge
people in later years first of all by their dis-
positions, rightly so since their dispositions
measure their usefulness and human worth, it
is well that in the primary grades kindliness
and all the other graces of the spirit should
be emphasized.

By this hurried statement it will be clear
that the best thing the elementary school
can do for children is not merely to furnish
the minds but to mould them, through the
furnishing. Tt may be said of all subjects as
was said of manual training: ‘It must not
be judged by the material produet but by
what is left in the pupil of attitude, habit,
and integrity.’”’

If the work of the elementary school is so
important it is worth while supportiug it. Tn
(Canada we have come far short of doing jus-
tice to the little children. Let any one figure
out what it costs any of our provinces to give
a young person a year at a nniversity or an
agricultural college, and let him compare it
with the amount spent on the ecdueation of
Fhe little child. The comparison is illuminat-
ing, and indieates that after all we are not
Jow-grade teacher, the poorly paid teacher, is
placed in the primary grades. The hest teach-
ing should be for those who have hut a few
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vears to attend school. Look again at the
living in a democracy,.but that the poor are
paying to educate the fairly-well-to-do. Note
also how in many of our cities and towns the
costly equipment in the higher schools and
contrast with the barren primary classrooms,
and the wonder grows that people do mnot
¢lamor for better things.

Just a word touching upon conditions of
suecess. The first thing of course is to get
competent teachers. They must have outlook.
They will see the school in its relation to the
individual and to society. They will ever
have in mind the words, life and service for
it is to fit the lives of individuals for service
in the community, that the sehool exists.
Then they must carry on the work in a right
spirit. Tn the school will be manifest every
day full human sympathy and friendly co-
operation. The school will not he merely @
preparation for life hut participation in life.

And what as to the teacher’s reward. I
can promise you no more than that awarded
Him who went about doing good. But let no
one be discouraged. Beyvond the loneliness and
sorrow and blood-sweat and crucifixion there
was a resurrection, Our lives can never be 80
lonely as His for we have not to tread the
wine press alone. Life for the modern
primary teacher may be a great joy, for it is
passed in the presence of pure and happ¥
¢hildhood and surrounded by the good wishes
of follow workers and thankful parents. And
at the end of it all we too shall have a resur”
rection, for cach good thought and kindlV

deed, will live again in the hearts of little
ones who have been led by us into the fields’

of truth and beauty and righteousness.

THE TEACHER AS COMMUNITY LEADER.
By Rev. J. S. Wouodsworth
(A Summary).

Tn this valuable contribution to the Pro
gramme, the speaker pointed out how the
peeuliar circumstances of rapidly developing
western communities called for such leade’
ship as much as for captains of industry ans
leaders in the commercial world. Denomit?
tional, sectional and other obstacles pl'e\'ent“
other professional men from cxercising haf;
leadership adequately, while the position o
the teacher made him the natural leader !
community life. It was a position of utmo®
respongibility and highest honor; vet on?
which he could not avoid without beinf .re-
creant to his trust. The future of the nat1d
was in his hand, and by his attitude Was 'de'
termined the whole course of western eivi ‘erb;
tion. The substance of Mr. Woodswort V
address appeared a short time ago in the ™
8. Journal and we hope to have another
tribution in the near future,

con”

i




TR T

teacher

TIME TABLE OF A RURAL SCHOOL 193

RURAL CONFERENCIE

MINUTES

“rdl\%‘l‘a?;{h{. Wr]ght, chairman, report-
ain ¢ meeting was very suceess-
was »noetver)i:f'w‘ay, e).meptmg tbat th'ere
e rote Sl)l 101ent' time for discussion.

JaguirU;Md particularly to Inspector
e’s paper on‘‘School Librarvies.”’

em . . .
_ “mphasizing the necessity of using

}f:e tt%help parents as well as pupils.
imeo Ter pfj,pers were: ‘‘The Rural
“Hand vable, . by E. Stewart, and
work in Rural Schools,” by

eSSI‘S. Em. (]
Pear lator, sall and Newton. These ap-

THE
TIME TABLE OF A RURAL SCHOOL

h N
Roy J. Stewart, Nezpawa

The
first necessity  of the rural sehool

of Studie]s?'the arrangement of the program
Setting ‘1‘5.113 that ke cultivate the faculty of
laws o (n“‘* certain accepted maxims and
entirely aa.ture. He must for example, set
“one th: side the age-honored principle of
teachep wl}llg at a time.’”’ The rural school
18 not like(; 'f'annot do several things at once
gain, o W}I to attain outstanding success.
objecty ell known law aemands that two

sha .
8ame time“ not occupy the same space at the

T H . .
the rura} seh f in making up his programme

Tathey) 00l teacher adheres to this grand-
With tl?e 1:(?& ke need not expeet to kegep ap
ho ' g 2eroplane pace of modern life. Tl
Will rele tﬂlm arrives when consolidation
Mugeym, Rafe f’h{" old-time rural school to the
Schoolg mo antiquities, the teacher of such
Might regl;St lgnore any old fogy precepts that
Veral jpone ot s action and by having se-
tooming to lntthe fire and several enterprises
he day an%e ber, see to it that he gets into
Cigeg the week the classes and oxer-

and pexs
Prob reviews that bel
ab h helong thereto.
of pj ly every teacher should be the creator

73 wu .
‘lduality a Programme of studies. His indi-

®ongjt; 1d the particular composition
Btricte({mﬁ‘ of the school shouldp(l)lci‘fm}?e dxr'lg-
ﬁpon himybany cast-iron time-table imposed
b6 hag g, O, 07 of the higher powers. If
01011 of the %’;“t and the ideal and the gump-
by lme-tablue teachgr he will work ovt his
ogmed on one salvation. Time ean rot be
suhgr anq tg © subject by taking it off an-
thb']eet an allmmd this he must give to each
gre dangers inOtted amount of time. One of
thades have t4 % rural school where so many
oat e teaq e taught so many subjects is
T the sake eg may sacrifice thorofx’ghness
Devor pg 0L covering so muech ground.
to . Minutes f(})’r& To Mustrate: Tf you have
of pages read iudiﬂ?ere;})r?; to have

Tn the coustruction of our time-table care
ful provision must he made for systematic
reviews. The thing which is taught today.
must nct Le allowed to be forgotten before
it is again refreshed in the child’s mind.
Many teachevs in the rural schools do not
think composition an important suhject anl
consequ-ntly they do not give it a very im-
portant thcught in the constructing of their
time-table svith the result that in many cases
only two short lessons a week are given in
this subjeet. To my mind it requires more
independent thought on the child’s part to
write a good letter than jt does for him to
do a problem in arithmetic. In arithmetic
there are certain set rules he must follow,
but in the composition of a letter he must
express his thoughts as hest he can in his
own way.

Tn the lower grades more lessons and
shorter periods should be the rule, Two or
three short reading lessons, for example, will
be much more valuable than one long one.
The same rule applies to their drill in number
work, ete.

The teacher who is constantly complaining
about having so many grades in the rural
school, having so many subjects to teach and
not having time to teach some of the subjects
iz generally the teacher who is either a slave
of a poorly econstructed time-table or else
does mot possess one at all. A teacher must
have a time-table and the good teacher will
always have time to teach all the subjects on
the eurriculum to all the grades in the rural
school. Recess and noon-hour are the periods
for reereation and this time should not he
oceupied by the teacher In correcting their
work and preparing them for the work there-
after, on the other hand he should see, that
during this period, there is organized play

" and teach them ‘‘to play while they play

and work while they work.’’

The lower grades shounld always be kept at
work, as the work in schonl is the eultivation
of jndgment. Tt is not advisable to have too
many grades in the rural school but unite the
classes and combine the grades so that the
greatest amount of time may be given to each
grade. N

Two important elements 1n the construction,
the plan, and the carrying out of a rural
school time-tahle are regularity and punectu-
ality. Both of these arlse from the same
cause, that is the lack of the ability of the
parent or teacher to hold the child at school.
The attendance of the rural gchools in this
province is just what the teacher malkes it,
and a good attendance at school is a mark
of efficiency for the teacher.

Tn the eonstruction of & time-table certain
guiding principles may he indicated.

1. Having necessarily to divide his atten:
tion the teacher will expeet and require and
train his pupils especially in the senior classes
to do things, to discover things to study by
themselves and to occupy themselves profit
ably while he is engaged with others. He
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will see to it as far as he can that, while he
is engaged with others, the children are
not merely doing tasks but investigating and
discovering.

2. The more strenious work, that is, that
which demands most of effort, should he
placed early in the day or the half-day period
when the minds are fresh and alert, the more
mechanical and less exhausting should oceupy
the. latter hours.

3. The principle of variety will be ob-
served not merely by the change of work to
play but by varying the occupation from
peviod to period. Generally speaking, no
¢lass, even seniors, will be kept more than

“half of the half-day period at a single form

of work, and the work of the juniors will be
still more frequently changed.

4. Special eare must be exercised by the
teacher to secure that the basal subjects, read-
ing, writing, spelling and arithmetic, are not
sacrificed when some things must be sacri-
ficed in the working out of the programme.
The drills and the furbelows may go; but the
¢hild whose power to read and write and to do
vumber work is sacrificed is the loser in the
end.

5. In spite of the mad crush of subjects
the true teacher will find place for the thing
many negleet, namely, drill—not only the
military, but drill in the fundamentals, driil
in adding and subtracting, multiplying and di-
viding, drill in the tables and drill in spelling.
Seores of seniors cannot add decently because
they have mever been thoroughly drilled on,
this work.

6. The rural school teacher must fight
strenuously against ever descending to the
level of giving children work to do, ‘‘simply
to keep them out of mischief.”” The educa-
tional ideal must not be saerificed. The
teacher’s place is not the filling of time, but
setting the ehildren on the path of know-
ledge.

7. The teacher must not allow himself to
become the slave of his time-table. A whole-
some jolt now and then may improve both it
and him. Variety is the spice of life. Vary
it not for mere caprice hut for stimulation
and discovery of a better and more ad-
vantageous form.

HANDWORK IN RURAL SCHOOLS.
Kmsall

Since sehool districts in Manitoba (differ
in many respects, some being in oll settled
districts where they have every convenienco
and others in outlying and new settlements, T
have thought it advisable to give a short des-
cription of our own district, comparison ean
then be made and a plan of working arrived
at suitable for any particular case.

Norris School is seven miles northwest of
Teulon and some forty-three miles north of
W'mnipeg. A few years ago the whole dis-
trict was covered with a dense forest, thiy
has been cleared away and a thick growth of

serub is taking its place. Sloughs intersect
cach other in all directions. Trails which are
almost impassable in wet weather are the
¢hief means of communication. The average
distanee of the c¢hildren from school is fully
two miles. The land being difficult of eultiva-
{ion the men are often from home earning
money leaving the women and children in

. «harge of the place. Under these conditions

the attendance at school is Irregular.
present we have none over the Fifth Grade,
few stay after they are thirteen or fourteeh
years of age. The settlers ave purely Seandi-
pavian. In every respeet the school is 2@
jioneer one with all the disadvantages inei-
dent to such,

Drawing is so intimately econnceted with
handwork, we consider it as a branch of the
same subject and pay cqual attention to it
To handwork proper we devote two hourt
every Friday afternoon, also from abhout the
heginning of November until Easter all the
time we can get during the niid-day vecoss
At this season of the year the childven canno
go out to play, all bring their lunch with
them, as soon as this is disposel of they have®
a lot of time to spare, and being full 0
energy they soon make themsclves known. 50
I suggested they might do their handwork if
they thought proper and that T would help
them. The proposition was hailed with de-
light, it was a change from the ordinary
school routine, and now under the guise ot
play and having their own sweet will there 13
no more busy or more happy a part of the
day. There is no hardship in this, it is simply
utilizing waste energy. The usual dinner
hour excitement has been done away with
the children have really been rested and 81°
better fitted hoth mentally and ]‘.hysi(*a"yé
for their afternoon work than ever hefere. ¥
course we cannot compel them to work dur

_ing the mid-day recess but so far no ohjectio

has been made, the parents are l,,v.,,-fcctl.,
satisfied, .
The girls’ work consists of plain SO"\""}';:
easy embroidery, knitting, crocheting, 18 "'_
ing, darning, simple raffia aund cardboal’”
work. As the attendance at school is so 1in
ed we devote most attention to needleworts
only taking up the raffia and that kind ©
work as opportunity offers. 10
The teacher makes all purchases. We !
not lay in a heavy stock but we let it be g
good quality. About halt a dozen vards,
calico and three or four of dotted muslin w
other articles in proportion will be su gind
to commence with. For embroidery We
D. M. (. lustered and mercerized cotto ’
various shades of color to be most sat! ql8
tory. We use siltks as Beldings or (}lossliv
very sparingly, they are not only expens {0
but children find them somewhat dif-fm“]tuch
rmanage, If parents desire some urtl(‘l,e S:Nlly
as a pillow for a lounge made in this
they supply their own material, et
When we first commenced handwork 1 Leif

ns 0

suaded the parents to take an interest lnwork.
children’s work, especially the neegl]]?a plﬂn

S0 far as the pupils were concerned

—
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HAND-WORK IN RURAL SCHOOLS

Work, v .
not tgdbgdmnab]y, but in other respeets it is

u recommended. When I came to the
02“15 School some eighteen months ago, I
ents E;lte the opposite course and now par-
andwovlf absolutely nothing to do with the
ang notll'x'. All work is begun in the school
away untl'ng' whatever is allowed to be taken
eginm: il it is perfectly finished. Until the
Wor mng of this winter I tanght all hand-
Quire myself, but the pupils now began to re-
eompeteorte advance work. Not feeling quite
Wor Ot to take the girls in ther needle-

Pievalled upon a young lady in the
to tale ;V 1? has a taste for that kind of worlk
Winter 'i‘lh charge of our needlework for the
teacheps fere 13 another plan which our male
2 may of the ungraded schools might try.
lagies, dlstnc.ts there is what is called a
d ;llzsi:)m?ﬁion }in connection with the
Vig . ¢ thought that some such pro-
halfonaméght be made for the day school, I;a_v
Needlge Okzen ladies agree to supervise thé

TX and take it in turn to attend school
one. hours each week. I think it could

The hoys 4,

tools gyop. light woodwork. No heavy

, axes :S planes, hand saws, heavy ham-
8 ng necess‘lld 80 on are required, hence there
deskg sufﬁcl Y for special benches, the school
;8re they W?Hfgr everything; with ordinary
1 regulgr sehoole*fveolgf. no more damage than

or : N
Store b;r;l;atenal we gather up all the spare
Some gpe Wood we can find and prevail upon
We als0uln the district to plane it smooth.
Sure 4, Sz tigar box wood when we can pro-
888 wooq the higher class of work we use
. Our tools white maple and satin-walnut.
e3CTiption 8r6 of the simplest and lightest
: 1 easily Sl‘lmh as the youngest boys in school
WO o1 thie andle. Coping saws, fretsaws,
nch s © small chisels, a fine drill, a six-
Cight.ingy, (tl';llare, a small tack hamnr’ler, an
;1&115 ane’ a packet of half-inch finishing
tﬁndpaper. Gﬂtbundal‘lce of fine and course
the Otherg 54 et the simple tools first, adding
. ® Most o Decessary. Fretsaw frames aro
bibwals needé)enmve, 75¢ each. The only re-
Fﬂdes and are sandpaper, nails and saw
‘Verything . €8e are very cheap indeed.
alﬁrdware stan be obtained at the Ashdown’s
S0 agentg fore on Main Street. They are
i I Woulq g4 or Hobbies’ Fretsaw goods
Meng ¢y inl‘ong]y advise those teachers who
M a5 g up this work to carry with
8Ir professional equipment

t()()ls al‘flj of th
a
ittle wooq sufficient for a rural

thOO], w
0 arri\?;%{aiould then begin immediately
Smag D€ very ]i%t]new engagement. The cost
be gr 204 portan ¢, while the articles are so
P(I:);‘eciable, ® their bulks would searcely
Mmeye;i ‘
gl)uch time eillllclng handwork we do not spend
mg wleTe practising. Children like

ke thi
Ngs 80 we
A dulge th i i
o or ingtg Indulg em in thig
noy 4. 398Te or g, o!il:'ci’algwe a young girl a

S _ico.to hem, she may
‘ . l}clll:cica;;st in it, but tell her it
raige hor v and she will pe delight-

ork 8s much ag possible,
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cut off that hem and fold down another, tell-
ing her she shall have the handkerchief for
her very own if she makes as much progress
next time and she will put her whole soul into
the work. The same method holds good with
the boys. In some such way as this we cheer-
fully get all the practice we may think neces-
sary. )

When once this interest has been aroused
we try to maintain it by variety of work, a
constant watchfulness for and appreciation
of good work, encouraging them to let the
next be even better. Then again we let it be
known that whatever article is well made
shall ultimately become their own property,
that whatever artiele is badly made will be
destroyed. Also that should the work be
exhibited and prizes won, the money thus ob
tained will be fully and fairly distributed.
This may seem rather mercenary, but it
teaches the children that only good work
pays and that whatever is worth doing at all
is worth doing well.

This constant effort to do good work will
gradually- become a habit, the eye and hand
will have become so trained that they can-
not do bad or careless work. The mental at-
titude is henceforth on the side of good work
for its own sake.

Again, in our handwork, we try to culti-
vate a spirit of self-reliance, a spirit of con-
fidence. I rarely, if ever, do any handwork
in school. I show the children the nature of
their work, how to draw or trace the plan,
how to hold tools and so on, but should one
of them become really puzzled, I request a
more advanced pupil to help him out of the
diffieulty. He is pleased to do this, he cou-
siders it an homor to his own ability and is
proud the teacher can place confidence in
him.

The other day the door of our schoolhouse
failed to-lock. I asked one of the boys to sec
what was the matter. He soon brought his
report. ‘‘Can you set it right?’’ ‘‘Yes,
certainly, sir.”’ ‘‘Very good, you may do
s0.”’ Now this boy had never done work of
that kind before, but he had learned to be
self-reliant, to have confidence in himself.

Many of our agricultural societies offer
prizes for school work. The benefits result-
ing from the striving for these prizes cannot
be over-estimated.

‘When a farmer strives for prizes a marked
improvement is soon seen in his stock, crops
and farm generally. In like manner when
the same stimulus is applied to school work
not only is a decided advance made in the
various branches of study but the tone, the
very atmosphere of the school, as it were, is
uplifted.

Recognizing the good results arising from
this competition we have ever used its prin-
ciple as a means for our advancement, our
success may be encouragement for others to
try to do likewise.

As already stated, we have been at this
work four years. During this time we have
exhibited at the Easter Conventions in Win-
nipeg, the Canadian Industrial Exhibition,
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Fair, and various Teach-
Although general school
work was shown, drawing and handwork
always formed a strong feature. We
have been successful in winning five silver
medals, three bronze medals and a very large
number of first and second prizes, the exaet
list of which I cannot at present give. Our
best vear, 1913, stands out prominently. Tt
was the last year T had charge of the Wester-
Lam School,  This school and Norris School
are adjoining distriets but in the same
Seandinavian settlement. We exhibited at
the Dominion Fair, which happened to be at
Brandon. We suceeeded in winning one silver
medal, one bronze medal and $42.00 in prize
money. In addition we were successful in
winning the Christie Special Library, the
Blue Ribbon prize given for the best exhihit
from rural schoels. This award, coming from
the Dominion Fair, had the effect for that
year, of giving the Westerham School the
first place among the rural schools of all
Canada.

MTeachers will naturally ask who is to pro-
vide the money necessary for this manual
work. In those distriets where the trustees
are anxious to introduce the subject they, of
course, will be glad to provide the funds. Tn
many distriets, however, and especially in
outlying new settlements the trustees will be
adverse to spending more money than is ab-
solutely mecessary. In our own distriet at
Norris the people were indifferent, skeptical,
conld not see any benefit to be derived from
it, and so on. It was a case of either financing
the scheme myself or letting the whole thing
fall through and going on in the old, old
monotonous round so peculiar to rural schools,
Rather than prejudice or imperil the chance
of its introduction T determined, for a time
at least, to devote the bonus given hy the De-
partment to the purchase of material an:
take the risk. The average cost for material
for the last eighieen months works out at
the rate of $15.00 per vear, so T have not tres-
passed on my ordinary salary.

The results nave been most gratifyina.
Skepticism has given place to euthusiasm and
the trustees are very willing to pay their
share of the expenses.

T have spoken of n bonus. This is a grant
of $25.00 given on the recommendation of the
inspector to those teachers of :ural schools
who hold the diploma for handwork and who
teach the subject as a regular course in their
school.

To obtain the diploma the teacher must
take a course of training at the Xelvin Tech-
nical High School. The term commences at
the beginning of July and terminates about
the middle of August. The hours are from
9 am. to 12 at noon. The entrance fee is
$3.00. This sum pays all expenses for the
use of tools, material, ete.

Having had the experience of two courses, T
can speak in the very highest terms of the
training given.

ANl rural school teachers should try and
obtain this diploma. It not only entitles them

the Dominion
ers’ Conventions.
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to a bonus of $25.00, their own private pro-
perty, but it really gives them a higher stand-
ing in their profession. Even though not re-
quired to make use of their knowledge, other
things being equal, teachers holding the dip
loma have a much better chance of prefer-
ment than those who do not do so.

PRACTICAL WORK FOR RURAL
SCHOOLS.

By S. T. Newton (A Summary)
S0 much has been written and so muell

more has been said on teaching Manual Train’
ing in the rural schools, and so impracticd
has much of it proved that one hesitates to
offer further advice along this line, knowing
the amount of work which the teacher is €
pected to aceomplish in an ungraded rural
school.

Towever, there is one line of work which
has not been over emphasized and that is par;

ticipation in the actual work of the farm ant-

home. For the boys. raising pure bred chiek”
cns and calves, growing potatoes and fod‘,ier
corn, and making chicken coops, exhibitio®
crates, milking stands and bird houses. 'o
the girls, bread and cake baking, knitting
and sewing, canning and preserving.

For over a quarter of a century it has peet

an accepted principle that education to
effective must include the practical as W
the theoretic, For the ungraded rural seho?
with its numerous classes and wide variatio®
in ages, this ideal has been difficult %o o
tain until very recently when some bf‘_g.l,’.
individual conceived the idea of again utili?
ing the homely farm pursuits, of dignif}’w%
them and putting them on a higher Pl”‘ns
through the medium of boys’ and girls’ Glub.l;
by linking up the home and the school *
carrying out various projects and contests O
the home farm and garden under the direct "
and encouragement of the teacher and o
the nssistance of various other agencies 5“91
as the Agricultural College, the Agriculturw,
and Home Economics Societies, Grain
ers’ Associations, Boards of Trade, Mun
Couneils, and above all, the parents
selves. ‘
By making membership in
voluntary, encouraging a high gtandar st
excellence, and insisting that the actual P of
ness connected with the club is eonduct® hﬂ‘s
the boys and girls themsclves, the plal Lyo
appealed alike to parents, teachers, an 0 ad
children thereby increasing productio o4
quality, promoting purposeful thinking
lessening school discipline. .o us
By interesting the boys and girls mm &
able home enterprises and giving t mp,iﬂ
working interest in the farm, one of th ttaiﬂ'
clements in good citizenship has beer q‘s s
ed, viz., the feeling of ownership an 108 0
tendant responsibility, and the satisfac“wbeﬂ
knowing that he has reached the stage ad

I" 1
ieip®

\ e . ility T
someone has confidence in his abilit} ertaif."' -

willing to trust him with something P

ol 85
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:;% to the farm, even animals and chickens
o grains. That this means managing ability
mark"my in producing the articles, but in
Workegnf; t]l)lem ‘as well, for the result of his
e seos fiz. e his own to spend or invest as
v Prominent feature is the Fal rs?
G : ) s the Fall Boys’ and
tlll;ils?t’ Club Fair where these young agrieul-
care 8 exhibit the product of their skill and
with ilﬁd are enabled to compare their skill
at of contestants from a score of

oth : g
. ¢ér schools in the municipality, and better

St
SHIL to meet and get acquainted with the

Dumﬁs from these sections.
eart§,130ys ?and Girls’ Clubs have received the
in the S}lpport of practically every interest
ure apiovmce. "L‘he Departments of Agricul-
iq 2ud Education, fully realizing its splen-
assisgf’;mblhtles’ are giving every possible
ave bece. A large number of competitions
lege is en provided, but the Agricultural Col-
ing, nagllvlmg special attention to the follow-
2rowing ely: TFarm mechanics, fodder corn
8s P1g raising, potato growing, poultry

raising, bread baking, sewing, and canning
and preserving. '

Careful plans and instruetions have been
prepared for the use of the pupil, and the
Department of Agriculture as a further en-
couragement is supplying a dozen eggs from
a breed to lay strain of hens to one member
of each family, 10 pounds of Irish Cobbler
Potatoes, sufficient seed for the fodder corn
experiment, and sufficient material for the
canning and preserving contest, and sending
judges to all the fairs, for it is readily
seen that expert judges are as desirable here
as at the agricultural societies, and if a boy
or girl fails to win under these conditions,
they will be the first to concede the merits of
the winner.

Already the response has exceeded expee-
tations, and nearly 4000 boys and girls have
enrolled in the various contests in Manitoba,
while it is estimated that fully two milliou
contestants in Canada and the United States
will be engaged in this new phase of practical
education during the present summer.

PRIMARY CONFERENCE

MINUTES.

T :

Maniiomemary Conference of the
edne 3 Teachers’ Association met

meetin& a4y morning, April 7th. The

uDWargs“(’)‘;StWellhattended, there being

e ; Wwo hundred persons pres-
"t during the morning. persons pres

verv 3 .
?njoy:&y Inferesting programme was
Y an appreciative and enthus-

dience,
Krause’s ““Seat
to GOHSigas well received, and gave rise
Of firgs inetrable discussion on a matter
] %rest to the primary teacher.
Daper o, ?‘Ssence of Miss McLeod, her
upplementary Reading and
w Was read by Dr. W. A. Me-
Mark giv9 also contributed a few re-
helpful . g his own views and most

. dUggeSt10ns on the subject.

Grage IemOIlecration of writing in
S.te"enso " and its explanation by Miss
tion ang ;:ﬁelVEd the closest atten-
ang QOmments?d forth both questions

188

Work’y

paper on

liss S
Which ¢ :I‘;elism} speaks with authority
0 teachiy It) Y Justified by her success

mo
eussionls;lg those taking part in the dis-
Meggry, W"‘}’}e.re Miss Rodgers and
ite angd Whidenhammer.,

On a motion by Miss Mildred Kelly,
seconded by Miss Gladys Meclntyre, a
vote of thanks was extended to the
speakers of the morning, and the meet-

ing adjourned.
M. L. Maclean, Chairman.

BUSY WORK

. Annie Krause, Gretna

The first few years at school are in my
opinion the most diffieult in a child’s sehool
life. Before he comes to school he is used
to perfect freedom of action, and sitting still
at his desk is harder for him than most of
us eomprehend. Tt is easy enough to keep his
attention when in the class but when the
teacher is busy with other classes, what are
the little tots to do? They will soon find out
if you do not give them something that will
keep their little minds and hands at work.

We will see many different kinds of busy

"work among the school exhibits, so I will

not give a detailed list of the different kinds
of busy work but will try to explain the ends
which may be obtained through it, and by
what means they are most readily attained.
'We should have a clear conception of these
ends and means in order to be suecessful.
Just as the artist takes the clay and by
perserverance, tact and skill he moulds it into
a beautiful statue, so it is with us. We have
the raw material placed in our hands and by
our judicious busy work along the proper
lines we lay permanently the foundation of
the child’s school work for years to come,
Rut on the other hand if such a foundation
is laid by improper methods it will have its
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basis upon quicksand and will be a source
of evil and detriment to the child.

Busy work should be related as much as
possible to the work outlined for the primary
grades in the programme of studies. For
example, most children when they start
school at the age of six are able to do little
more than count in the line of number work
Then give them objeets to group (colored
pegs are the most suitable) and let the ehild
group them into 1’s, 2’s, 3’s, ete. This will
prepare him to some extent for his first les-
sons in the study of numbers. To prepare
him for writing, write a letter or word on
his desk with wet chalk and when it is dry
let him outline it with split peas or any other
flat seeds. Or mix split peas with melon
seeds and let him put down one melon seed
and three peas. etc. This will give him an
idea of the form of the letter or word and
make him count at the same time. After a
child has learned several words, make a list
of them on the blackbohrd and give the child
tickets with which he can make the words
or his desk. This will make him acquainted
~with the faet that words are made up of
different parts and will aid him in the study
of phonics. Later the child may make words
with printed tickets and this will be of great
help to him when he changes from seript to
printed reading. After telling a story, ‘‘The
Three Bears,’’ for instance, give the child
a piece of plasticene or paper and seissors
and let him make or cut out of the paper dif-
ferent things that you told him about in the
story. This will enable him to express him-
self, clothe his ideas in concrete form, give
body to spirit and form to thought.

As ‘‘Habit is three-fourths of life,’’ we
should also through busy work try to culti-
vate right habit in our pupils. By repetition
of work this may be obtained. Care should be
taken however that by repeating the work
ie does not become automatic and mere
mechanical labor. Such is the case many
times, and more time is wasted foolishly along
this line than in any other part of the school
work. Here is where the teacher can use
her ingenuity, to avoid the above mentioned
error, and by changing the work in every
conceivable manner it will bring forth re-
petition and at the same time reasoning.

Clear reasoning, accuracy and industry
¢hould be aimed at from the very start as
they are the three principles of success.

Good discipline is also obtained through
busy work. A child from the time he is able
to sit up wants to be active. This ceaseless
activity becomes greater as the child grows
older. ~And when he comes to school, as long
as you give him something to do, you will
have no trouble with him. An Educational
Beatitude, by M. V. O’Shea, seems to be very
noteworthy here:

¢(Blessed are they who hunger and thirst
after the knowledge of how to direct instead
of suppress the spontaneous activities of
childhood, geeking to transmute what is evil
into good, for they shall make happy aund
competent and well-behaved children.’’

THE WESTERN SCHOOL JOURNAL

Now to secure the above mentioned ends the
quceess of the teacher will rest chiefly upon
herself. She must be adapted for her work
and have a love for children, a knowledge of
their tastes, habits and capabilities. of a
loveless teacher Stephens says: ‘‘It was ever
s contest between teacher and pupils. She
had no love in her heart and no love, rose up
to meet her. So her days were filled with
strife—the bad that was in her calling forth
all the bad that was in her school—all of it
concentrated against herself. We can 10
more think of a good school without love
than we can think of a home without love.”’

Another way to success is by reading cur-
rent educational papers. It is of great im-
portance that the teacher should keep 1
touch with current educational thought and
progress. She must know what other teachers
are doing. She should be able to select wisely
the work that applies to her own school an
adapt it to the needs of her pupils.

Never fail to inspect the children’s work
carefully and to give a word of encourage-
ment to those who have tried to do their
work well. All untidiness should be dis-
couraged. -

The time for one line of seat work should
also be considered. Generally from ten to
fifteen minutes is long enough but this wil
depend entirely upon what kind of work your
pupils are doing. The teacher will have to0
use her own judgment in this. But caré
should be taken not to waste time or make it
tiresome to the pupils.

Children’s work should be displayed 12
rour schoolrooms as much as possible.
will not only be an incentive for them to C¢°
their work well but will help to make youl
rooms attractive.

SUPPLEMENTARY READING IN THE
FIRST GRADES.

By Miss K. Macl.eod

The outline here presented does not pl“eten'd
to set forth a method of teaching primal/
reading. It merely aims to make a few su%_
gestions with regard to supplementary red
ing for the first grade. ) s

There are books which may be read t;,
children and books which may be read ¥
children. With the latter alone we are tod®.
concerned. Books may be read by ¢ a
in class or out of class, they may be ehis
aloud or read silently. We shall have th
in mind during our discussion.

. . . s ible
Success in teaching reading 18 lmposslb

unless the teacher is systematic and t_h‘”'ou%e
in her teaching and unless the pupils-
abundant practice in actual reading.
Systematic Instruction. )
orlook”

Systematic instruction can not be ov
ed. Tn the presentation of words for memoyg
ing in the very earliest stages, 80
presentation of phonies, beginning

hildre? .
a

e
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iﬂi:z ihe pupils come to school, the teacher
a ] ave clear and correct methods. As
suffie' Phonic instruction is not planned with
o teme«)ﬁt care, nor carried on long enough.
cons ach merely the values of the vowels and
Sonants is only to play with the game.

Practice in Reading.

50 matter how thorough the instruction in
makeme(‘h'amcs of reading, pupils will not
ample Sa‘tlsf‘actgry progress unless they have

i plaotwe in the actual reading of books.
ough 0%‘ deta(j,hed lists of words is not en-
of V&;OM or chl_ldr.en who relish ideas, a diet
is lacki'i 18 dmtmqtly unpalatable. Motive
COntentnb unless children are attracted by the
ool 11 of the reading matter. When a pupil

- at he can find stories in books, he ba-

8ins to ¢
g ake pleasure an 5
in reading. P d to make progress

Supb]ementary Work on Blackboard.

In
Chi]drthe early stages of reading, before the

of bogﬁg 'rll‘ti1 able to make independent use
Mentary” the teacher must provide supple-
in itealp reading matter, since no text-book
best tHinc}S enough. One of the easiest and
of Some 5}: to do is to follow the vocabulary
and to osen text, to add to it somewhat,
USually thl’lte.ongma.l lessons on the board.
o colluet; € Dpictures in the text, taken singly
ily be de\:’elly’ suggest themes that may eas-
Working k; oped. As soon as pupils have a
Drimers, Ofoaiﬁd}gle of phonies, they may use
Worthy of comr;leendt;lt?;i. are many that are

First Use of Reading Books

The fy

Glasse\g;ﬂt usc of these primers

ed out 4q tbe made when the books are hand-

£or g time he children to look at. They may

tures, loo put most of their time on the pie-
egreesmt% at qnly an occasional word.

Soms, anq th ey will begin to read the les-

i that “Ch’e teacher will see how true it

ildren learn to read by reading.”’

outside of

Choice of Readers

In mak;j
aking a choice of readers for supple-

Mentgy
Y pur .
Seem t4 g WIi)SO;FS’ the following suggestions

s dve
h1g2h~priced ;?g’sl
3. ¢ gg: Primers with large type.

eloot bPrlmers.with good illustrations.
Many of thgoll){S with possible stories.
y merican est primers and first readers
lonahe + Sometimes they have objce-

Y Primers rather than a few

ages—— : >
ganadianl; ge’f‘h that} is, objectionable to us as
t}? ore the 1, €se pages should be remove:d

13’, ooks are Placed in the hands of

The Adaptability

thas © teach i
hat jg best &%ra Wwill always select the book

Why th pted to h
eV ) er needs. O g
So Sati_sfaetmtor.lan Supplementary Egﬂx(;e;so{;

cond: ory i T
1aﬁf‘tl°nﬂ o %’Iai.?eeause it is so suitable to
Y of the 1 (,)ba;.a. reason for the popu-
ass’ Primer is boeeause it is

suited to the intelligence and the interests of
children everywhere,

Variety \

Tt is necessary to have variety in reading
matter, If there is more than one class in
a room, there should be different readers for
each class. When children sit at their seats
and hear three or four classes reading. the
same lessons, it is no wonder if they have
little enthusiasm when it comes their turn
to recite. There is nothing left for them

to do.

Work of First Year

Nine or ten books are not too many to
expect six-year-old children to read in class
during the first year, if their attendance is
fairly regular. As an example, already this
vear a little class of the most immature and
irregular (some mnot six on beginning, and all
absent for at least a month) have read the
following books in class: Brooks’ Primer,
Bass’ Primer, Cyr Primer, Stepping Stones to
Literature, Playtime Primer, Manitoba Read-
er. They will likely read three other books
before the close of the term—probably, Art
Titerature, Book I., Wheeler I, and Victorian
Supplementary. At seats they will read much
additional matter. In the case of a class
more mature, more books and more difficult
books have been read. Among suitable books
not already mentioned are Cyr’s Graded Art
Reader, Bunny Cotton-Tail, Alexandra T.

Order for a Year
Tt is sometimes asked how much ean be
done in a year, and how much each term of
the year. The following is a suggestion.
September to Christmas—
(a) Sentence and word study on black-
board.
(b) Games introducing all kinds of action
words, names of colors, ete.
(e) Reading lessons from blackboard.
(d) After first month, regular phonie study.
(e) After first month, regular reading from
book in class.
(f) After second month, reading from
books for seat work daily.
(g) After third month, very little word
study except in phonic lessons. -
(h) After third month, not so many games
necessary, but (c), (d), (e), (£) carried on

© daily.

New Year’s to Easter—
(n) Blackhoard reading lessons daily.
(b} Phonic study daily and spelling of
words.
(¢) Reading from books in class.
(@) Reading from books in seats.
(e) Word and sentence building at seats.
Taster to Summer Vaecation—
(a) Oceasional blackhoard reading lessons,
(b) Phonic study daily.
(¢} More emphasis placed on spelling.
(1) Reading from hooks in elass.
(e) Rending from books in seats.
(f) Writing words and senteneces,
This work applies only to Tnglish-speaking
¢hildren, and is not suggested for foreigners,
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List of Books

The following is rather a good list of
primers and first readers for a library. These
are the books which are to be used for seat
work: Wide Awake Primer, Beebe’s Picture
Primer, Child Life Primer, Aldine Primer, Met-
calfe-Call Primer, Riverside Primer, Art and
Life Primer, Bender Primer, Beacon Primer,
Outdoor Primer, Alexandra Primer, Brownie
Primer (Baula), Reading-Literature Primer,

Jingle Primer, Folk Lore Primer (Grover),
Sprague Primer, New Sloan Primer.

First Readers—Cyr, Graded Literature, Riv-
erside, Metcalfe-Call, Aldine, Progressive
Road to Reading, Books I. and TI.; Wide
Awake; Reading-Literature, Free & Tread-
well; Cherry Tree Children, Blaisdell; BunnYy
Cotton-Tail Junior, Smith; Folk Lore Read-
ers, Book I., Grover; Sunbonnet Babies, Grov-
er; Cireus Reader, Jones; Seventeen Little
Bears, Smith; Overall Boys.

TNTERMEDIATE CONFERENCE

MINUTES

Attendance.—This section was called
to order shortly after 9.30 a.m., with
an attendance of about 125. It is safe
to say that this number increased till
it passed the 200 mark, as every avail-
able space was occupied. As an index
of the popularity of this section, it suf-
fices to say that large numbers of ladies
and men were standing practically dur-
ing the entire morning.

SUMMARY

Programme.—The programme opened with
a paper on map drawing and map building.
Owing to the unavoidable absence of Mr.
Palmeter, of Neepawa, who had been request-
ed to prepare this paper, Bro. Frank, S.M,,
of Provencher School, St. Boniface, kindly
accepted to replace him. He handled the sub-
ject in a very masterly way, giving some very
practical suggestions on the manner of mak-
ing the study of geography both interesting
and concrete, After showing how the gen-
eral contour of a country should be com-
mitted to memory by reducing it to a figure
bounded by straight lines, he entered into
detail regarding the manner in which a map
should be finished in order to give it a pleas-
ing ‘and even artistic appearance. The man-
ner of making relief maps was next outlined.
The materials suggested for this purpose are

plasticene, papier mache, clay and putty, the’

last named being especially suitable for maps
that are to be kept permanently, plasticene
being preferred for ordinary school purposes
owing to its plasticity and the faeility with
which the same material may be used over
and over again. Donovan Norman, a pupil
of Mr. Palmeter, was present to illustrate the
manuner of making a relief map with papier
mache. The brave little lad gave a brief ex-
planation of the manner of preparing the ma-
terial, and then proceeded to give an actual
demonstration by making the map of North
Ameriea.

After a brief discussion, Miss A, Johnstone,
of Dauphin, read a most instructive paper on
‘‘“The Oral and Written Story and its Re-

lation to Other Subjects on the Curriculum.”’
The importance of the oral and written story
in language work was very ably demonstrat-
ed, the habit of reading stories was disconr
aged as the personality of the person relating
the story adds greatly to the effect. Tt was
suggested that every teacher should becom®
proficient in the art of telling stories. Inspec
tor Weidenhammer in his usual humoristi¢
vein gave a practical illustration of how &
story should be effectively told. One of the
teachers present gave an illustration of the
effects of facial contortions in the telling of
a story. This was so realistically done that
the audience jumped from their seats when
the climax came,

How to apply the course of drawing as out-
lined in our course of studies was the sub-
jeet of the next paper. Bro. Henry Grenols
of Provencher School, St. Boniface, read thiS
paper. The essentially practical and helpful
character of this part of the programme wab
most evident from the fact that there Was
scarcely a person in the large audience who
did not have pencil in hand and take notes
and figures as the lecture proceeded. It wa?
a real drawing lesson, given by a live teacher’
who not only has the technical knowledg®
but who above all knows how to impart, ld
subject to his class. The paper was divide
into three parts: perspective, lettering an(
objeet drawing, and coloring.

Diseussion.—The discussions following thle
various papers were very interesting, the la 1
of time being the only reason why they ha
to be curtailed. . s

Remarks.—It was suggested that if it “’;e
the intention to continue the division of tld
programme into sections a larger room § ot
he secured for the intermediate section 89 for
accommodation was entirely inadequate
those desiring to get admission. R

Suggestions.—A.  suggestion which ¥
heartily endorsed by all present was made ;
Bro. Charles, 8.M. of St. Mary’s School, oot
nipeg, to the effect that an exact time behose
for the beginning of each paper so that t ont
desiring to hear different papers in dlﬁ?ell'ves
sections might know how to guide thems®
in making their selection of subjects: oy
would also obviate the difficulty and 8nto
ance of entering a room whilst & pape’ l:ak‘
progress and thus inconveniencing the #
ers,

by
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SENIOR CONFERENCE

MINUTES

I‘f}dtten(llanee.~There were one hun-
and twenty-si i
Session. enty-six present during the
Ar}_)mgl‘a}nme. — Rapid and Mental
: _lthmejuc, Mr. W. J. Henderson, Dau-
bort 1story—Time Relation and Im-
I'iottanee of Dates Inspector A. A. Her-
of 2 Gladstgne; Our Aim and Method
Lakprfe’sen@atlon of “The Lady of the
;37 Miss Card, Dauphin.
prés:eusslon.—A large number of those
Whiehnt took part in the diseussion,
ing Froved both lively and dinterest-
. 10 3
ably Spelff. time could have been profit-

disclézz-e Wwas not sufficient time for the
lish 1on of Miss Card’s paper on Eng-
It . .
Gussigilnk that two papers and their dis-
Session would prove sufficient for one
old o TVYO hours is long enough to
meeting of such a nature.

E. H. Walker.

HISTORY
A. A, Herriott (A Summary)

In the 1
Higtgp ¢ lgght of present events the subject of
s’gniﬂeances assumed a new and tremendous
0 Justice, %?f which T feel hardly able to
t Story in the ¢ are almost eye witnesses to
a‘ory in our schmakmg, and the place of his-
rllt. Teacher ools has become more import-
seaq‘ made i'have been urged to use this
cibject, anq wpol0TY to revivify the whole
Ut hag e Where this has been done the re-
i o0 fruitful of better work.

is pearzecord of man’s action and
ek in every and parcel of our school
leed iy Gradeg?‘de' It is formally intro-
ols, and carried on into the

0 act : g
as ivi
ns ndividuals, as society, and as

In so far ag

re records of th
:;15; the Britl;)igiserved we have History. W?’:ﬁ
i Yecorq of thraeess, History is essentially
orm of map 1} € DProcess whereby the free-
881 been attained. In British
ed aboyy 18tory everything may be
I8 record. Hang nine events

pa1. The ehild? following resulfs:—

™ oof o . ~€arns that man ;

Y o c;‘.’lc‘al whole n 18 and acts ag
; .

. d learns that the nation is made

up of individuals and acquires a proper sense
of proportion between monarch and people.

3. The child sees the growth of those
institutions, the home, the school, the state,
the church, and appreciates them.

4. The child learns the essential facts of ™
human achievement.

5. The mind is trained to judge the present
and future by the past.

6. The youth is fitted for the duties of cit-
izenship in a self-governing country, and

7. History' is and should be a great moral
teacher. )

Teachers are urged to sce that only one of
these seven results has to do with the infor-
mation acquired and urged to keep this in its
proper proportion. Your History work may
he securing several of the other vesults
though it be unsuccessful in this one.

““Time Relation and Importance -of
Dates’’ might be made to include all history,
and T have chosen to take this wider view.
If every date recorded in our text books of
tistory could be so impressed upon the mem-
ories of our pupils that it would have its
proper denotation and its proper connotation,
we would have more history than we require
in the grades represented here. If only highly
important dates were chosen as milestones;
and characters, events, reforms and wars
linked about them; this method could be well
used, but the abuse of a method tryving to
make dates the strong points in your history
would be too dangerous to recommend. Events
are infinitely more important than the date,
and a great deal of history may be known
without any great accuracy as to the date.

The same cannot be said of time relation.
Tn History as in all story there is a time
order, a sequence of cause and result with-
out which the result is spoiled. There is no
better way of outlining a lesson in History
than (1) Cause; (2) Fvents; (3) Results.
Get it across to vour class in this way and
the lesson will be alright. To illustrate my
position on time relation against dates, the
sequence of events leading up to the present
war is signifieant. The date is of no import-
ance, but the fact that the violation of Bel-
gium’s neutrality immediately preceded the
entrance of Great Britain is vital, Our whole
justification hinges here. Time relation must
be kept clear and dates may well be kept
in the background as useful but not essen-
tially important.

Tn closing I would repeat that history has
other important values besides the imparting
of information, and these may well be kept
in mind. In the History courses in the grades
here represented it is well to keep in mind
that the record of the process whercby man
hag attained freedom is a good guide in select-
ing points to emphasize. Keep the time re-
lation clear and come properly prepared to
teach each lesson.
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RAPID AND MENTAL ARITHMETIC IN
SENIOR GRADES

By W. J. Henderson (Summary)

To-day we are concerned with Arithmetic
and that division of the subject known as
Mental Arithmetic. If we look in our pro-
gramme of studies we see at the end of the
course prescribed for the different grades this
important note, ‘‘Mental Arithmetie fo be
emphasized.”” There is also an examination
in this subjeet at the end of Grade 8 work.
As Grade 8 work is intended to be a review
of work of previous grades it is in these
lower grades that the foundation must be laid.

There are two important reasons for teach-
ing this subject, (a) Its utilitarian value, (b)
Its value as discipline.

Arithmetic holds the same relation to the
public school pupil as the higher branches of
mathematics do to the Collegiate and Univer-
sity student. As regards the utilitarian value
we might say that the number of arithmetical
processes most people are called on to perform
is very small. This includes fundamental
rules, simple fractions, decimals, interest, per-
centages, weights and measures.

But we must remember that arithmetical
facts are like food, it is not the quantity but
the assimilation that counts. Tt is not alto-
gether a matter of how much arithmetic a
boy learns but what sort of arithmetician he
becomes. With this thought in mind therefore
we turn to mental arithmetie, and we claim

that if arithmetical facts and processes are

presented in a proper manner the utilitarian
value merges into and is lost sight of in the
higher, the power of reasoning.

Speaking of the subject of mental arith-
metic McLellan says, ‘‘So far as arithmetic
is concerned the principal work of the teacher
in the public school is to practise the child-
ren in Mental Arithmetie.”” And again, ‘‘As
compared with the effectiveness of written
arithmetic alone mental arithmetic properly
taught will give twice the power in a given
time.”’

Now what should we aim at in our teach-
ing of mental arithmetic?—skill in the pro-
cesses used, rapidity, accuracy, power to un-
derstand what is not known but may have to
be studied in the future, power to seize on
the meaning of a question. The last mention-
ed aims show the relation of mental to writ-
ten arithmetic. The pupil by a series of
mental questions is led.to see how a long
complex problem may be resolved into a num-
ber of separate problems, each of which is
of a simple nature. Here I think is the key
to all suceessful teaching of written arith-
metic. Or to put the matter another way, if
mental arithmetic is well taught,’a vast num-
ber of the difficulties in the written work dis-
appear as if by magic. Given a boy trained to
rapidity of thought, aceuracy and power to
reason, and picture what will happen in actual
business later in life, when he is ealled on to
face a mew situation.

What methods are to he used to
rapidity, aceuracy, power to reason?

attain
There
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is no royal road, and the ends desired are
reached only by patient, regular, and system-
atic effort. There should be constant practice
and drill on adidtion, subtraection, multipli-
cation and division, using small numbers. For
genior classes twenty minutes every day will
do much more than spasmodic effort, say
thirty minutes one day, then no exercises for
two or three days. ‘‘Have pupils learn '130
think by thinking—by using the faculties
given to them for that purpose,—have them
make use of their mental talent, so to speak,
and not keep it lying dormant or perhaps
buried. At first give questions requiring 9119
e¢ffort of thought, pass on to those requiring
two efforts of thought, and so on.”’

Mental Arithmetic of real value to tb¢
pupil does not consist of exereises entirely
along the line of one particular rule, but P
rapid and irregular problems in several, Be
fore working exercises in written arithmet1’
in any special rule give mental questions untt
pupils become familiar with the nature of ¢
operations involved. Make oral questions €%
actly same as the written only shorter am¢
with simpler numbers such as can be readil)
held in the mind all at once. Used in thif
way mental arithmetic has a very decid®
value in that it concentrates the attention 0"
the problem. 1

t

Tlere are some methods and devices tha

would suggest for the teaching of Mental -

Arithmetic.

As I mentioned before, give practice on the

simple rules, Then for any special rule P’g:
pare the way for the written work by 1€8%
ing up to it by simple oral problems. Gen
erally have pupils take pencil and papel
erect in seat, while the question is diet&f |
Sometimes jot down the figures of questl®
on board, in this way assisting the p11P11 g
hold the facts in mind by the use of his €%
Then wait a few moments, call for ar}swe é
which have been put down by puplls- anb
answer is correct count it so, if mot c"wf
wrong. Allow no pupil to count an ansviey

8
ted-

correct unless it is down on paper. ont
number of questions, oceupying about twnot‘a
minutes time. d

Then pass around and Hav
number correet or have pupils report. ) B
some pupil who got a correet answel' ° ..
question give the solution, Talk over 8
tion, explaining difficulties. gore:
Or, sometimes dictate questions as be one
Pupils do not have pencil or paper. ko
who gets an answer first gives it aloudl-1 oé?
several answers, in order that others wil write

trying after first answer is given, Them ' oot

on board name of pupil first obtaining co:tain
answer. Keep on in this way until 8 goard'
number, say ten or fiftoen names are O U, in
Fach pupil strives to get his or her p#
this list for the day. . av?
Or, divide eclass into two sections.
a list of questions ready on board 10 meuce'
Keep list hidden until time to com T qowh
Allow reasonable time for pupils to pu o lip?,
answers only, on slips of paper. Cha"gc r,-e(’lt’
and eorreet and figure out porcentﬂge
for each section.

Y




LY

CLASSES OF INSTRUCTION 203

Again, it is necessary to have frequent
Written examinations in Mental Arithmetic.
ahls may be conducted much the same way
)S the last exercise, simply distribute slips of
{iaper to entire class, Unecover list of ques-
. OﬁIS, set a time limit and at end of that time
Ollect slips, and either correet in class or
mark‘]ater, treating it similarly to any other
€xamination, ’
preAs' to diﬁ?iel}lty of questions use as a guide
OurV]ljous examination papers. About the time
Speci ePartmen.t of Education decided to give
arite}}al attention to the subjeect of mental
This l{}etlc, a list of questions was sent out.
of 13St was to be the standard of difficulty
Preqen 't];)ance mentgl work. Then fo}low course
al'“‘:hn ed for different grades in written
give mletlc by our programme of studies, and
saiq Plenty of similar work, using, as I have

beOl'e, simpler numbers.
foﬁ:wtgha text-book, some authorities say
€ sequence of some hook, otherwise

Out‘z iou'rse is apt to be disconnected and with-
tice ;)glcal method. As far as my own prac-
to ans concerned, I have not used any text

booksy great extent, although there are two
ne | V;) lch T find very suitable to my work.
S by McLellan & Ames, based on ‘¢Psy-

. e
" is %l;gy of Number’’ by Dewey. The other

Seott,

any 4
Prove Y times, however, a good text would

woulgq & great beneﬁ’g, in this way, that it
elasgog p;l‘ine questions and problems for

SI;éei 1 ready made as it were, and with-
n COncal effort on the part of the teacher.
ti()n’ as rusion, this subject deserves atten-
n g quelt' Promotes concentration of mind
along Wiihlon and develops reasoning power
30 of infin: rapidity and aceuracy. These
enefiis tmte' value all through life, for what

8 the

indivi ’
ole e0mmuni;;f1dual tends to benefit the

: —_—
AIn
AND PRESENTATION OF THE LADY
B OF THE LAKE
Y Miss N. A. Card (A Summary)

The ai
. m : . .
i two_foldi%.teaehmg literature in general

cidentally teach or review history, geography
and nature study. All literature is a mental
agent if children can reproduce what they
read—Dby telling the story, giving character
sketches, syunopsis of a stanza or the mean-
ing of a line or coupler. This will develop
clear-sightedness and the power to draw con-
clusions from events. In the second place the
development of character can be produced
from the different characters in the seleetion
of literature studied. How does this apply to
““The Lady of the Lake’’?

First, this poem has probably been put
on for grades VII and VIII on account of its
thrilling episodes that hold the attention of
the class who are just developing a taste for
good literature and to give the pupil a per-
manent appetite for reading. How much bet-
ter it would be for the children of our towns
it they would be satisfied at times, at any
rate, with a good book rather than looking
for pleasure elsewhere where the influence is
not so good. It would give them a power to
diseriminate the good from the bad and a
conscious preference for the good, and if in
the teaching of literature the student does
not acquire an engineering mind then there
is something wrong in the method of presen-
tation.

In the development of character there is
considerable scope in this poem, and after all
what does the boy or girl go to school for
but to fit him to take his place in the world
and make it better by his presence? Mental
growth does not necessarily do this so that
a teacher has a farther-reaching influence
than he often anticipates. There are many
qualities that can be brought out in the char-
acters depicted in ‘‘The Lady of the Lake,’’
but space will not permit of details, so we
shall just mention the manliness, bravery and
calmness of the Douglas: how he accepted the
inevitable with good grace. The satisfaction
Ellein fook out of the little things of life
and the bright, good humor that she carried
with her presence. The cruelty of Roderick,
vet he never lacks hospitality, even to a foe,
and so we might continue. The process of
teaching is slow, vet if we have gained a
little our labors have not been in vain.

. Secong 1st, as a mental agent, and

» A8 a developer of character and inL-

S. . CLASSES OF
€Wing __my,: .

Misg Haigl.id This room was in charge of

o Ommitteay Who was ably assisted by

Streg €. There was a continual

wel] M of visitop

repaid for tS, all of whom were

in op he time spent. Those
‘luestiifge were kept busy answering
done by t.h €re were samples of work
" € publie school children, and

§ People of the High Sehool.

INSTRUCTION

It included plain sewing, fancy sewing,
millinery, cloth-testing, soap-testing,
laundry work, and in faet everything
that was directly or indirectly related
to housekeeping or sewing. One of the
most interesting features was the work
of a class of little girls from the Chil-
dren’s Home who were demonstrating
work in plain sewing. The Journal
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hopes to be able to shortly print one or
two articles dealing with this work in
detail.

Basketry.—Great interest was mani-
fested by the teachers who were taking
a short course in this work. Woven
mats, baskets, and bags in raffia and
rattan were included in the course.
Miss McKenzie, of Winnipeg, was the

instructor, and her capable direction

was thoroughly appreciated.

Paper Work.—Miss Reid, of Brandon,

conducted the lessons in paper cutting
and paper folding. Quite a number of
teachers attended and expressed them-
selves as having received great benefit.
Simple forms of folding and cutting
were followed by more advanced work
in construction and design.

Drawing.—The Drawing classes this
vear under Miss Hewitt have been very

N
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successful. One of the features in that
held on Wednesday morning was a class
in texture work from Grade 3 in which
the children expressed with their pen-
eils the various tones and effects used
in this work. Twenty-one teachers at-
tended this class. That in the afternoon
was based upon perspective and had an
attendance of 15. On Thursday morn-
ing the Principles of Design were
shown, by use of a reflectorscope
applied to various drawings of flowers,
making the lecture very helpful and at-
tractive. Twenty-six attended this
class, making a total of 62 for the ses-
sion. This is a record attendance.

Miss Hewitt will be glad to help any
teachers with their Art work by send-
ing specimens of the required subjects.
Such correspondence may be addressed
to the School Board offices, William
Avenue.

SCHOOL

The report of the committee on prizes
for the School Exhibits was as fol-
lows:— '

Prizes for Graded Schools

1. Sturgeon Creek.

2. St. Laurent.

3. Swan Lake.

Britannia recommended for a special
diploma. This was a very excellent
exhibit but was outside the regulations
governing the contest.

Prizes for Ungraded Sechools

1. John Black. N
2. Headingly.
3. Norris.

In Memoriam

MAJOR JOSEPH McLAREN

The first Manitoba teacher to give his life for King and Country
Fell at Langemarck, April 24th, 1915

KEXHIBIT

The exhibit on the whole was of &
higher type than that of last yeal:
There were, however, fewer entries-
Some of the contestants had not pal
close attention to the regulations gov-
erning this year’s exhibition. Your
committee beg leave to suggest that
possibly a elass of contestants in grade
schools having more than four teachers
might be arranged for, also that per-
haps in the ungraded schools some”
thing might be done to encourag¢ en”
tries from smaller rural schools. Thes®
schools under present conditions ha
no chance at all against the larg®
schools situated near the cities.

D. J. Wright, Convener:

4
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FINDING TIME BETWEEN DATES

“ According - to most textbooks the
f1me b_etween two dates is found by the
ollowing method :

Let it be required to find the time

%‘igl August 16, 1906, to February 12,

Yr. Mo. Day.

1910 2 12

1906 8 16
3 5 26

This is called compound subtraction.

tiI321ebfollowing method of finding the
now €tween two dates, however, is
ony generally considered as the proper

Let ; ;
6:11: 1t be required to find the time from
gust 16, 1906, to February 12, 1910.
16 fom August 16, 1906, to August
» 19=3 years.

2. From August 16, 1909, to January
16, 1910=5 mo.

3. From January 16, 1910, to Feb-
ruary 12, 1910=27 days.

These three steps are so simple that
pupils readily learn them and a more
accurate result is obtained than by com-
pound subtraction. However, the re-
sults will not vary more than two days
in any problem. In problems where the °
days are counted across the end of a
month of 31 days, as in the problem
above, the result is more accurate by
one day; and in problems where the
days are counted across the end of Feb-
ruary (in any year except leap year),
the result is more accurate by two days.
In all other problems the results ob-
tained by the above method and by
compound subtraction are the same.—
Ilinois Instructor.

THE EDUCATOR MUST KNOW THE CHILD

D
on 'Il“.ealx:’e?ne ’t,ells us, in his ‘“Lectures
ming Ing, " that we should know
i cire of the child, and in our read-
over ¢ I(l%dvvork we have been saying
tion that Over with a masterly repeti-
imself Wwould do credit to the author
abouyg a,sand realizing its full meaning
glibly o _much‘as the schoolboy who
Mileg dis‘(cnteS: ‘The sun is 93,000,000
Metey. 1> ant, and 866,000 miles in dia-

Wh i
of the&'zh;lldmlerocosm that,—the mind
Periene, " ~—and what a world of ex-
MOWin i'sll endeavor in the labor of
More o thé ‘¢ realize this more and
Yoy ellips years pasg by and our nar-
have s is 1of experience enlarge. We
Mings ot alf :gun to know our own
ow thoct . .cannot certainly t
. f;};v\glll thlnl.{ .amd lead us t)(,) aglcl
eul‘nstancesn conditions, until the cip.
By h:ge woven into our lives.
o 1my attention called to
fieuementg” of child life, in
o ustratl.ons and explan-
Mmon thingg that T have

By E. E. Hand

been eonducting for a number of years.
For example, I enter a room containing
40 second reader boys and girls.
Bright faces and eyes full of happy an-
ticipation greet me as I come. I have
a mateh, a glass jar, €nd two pieces
of candle, one on a wire for lowering
into the jar. I talk to them a few mo-
ments about the mateh; find out how
many remember the first time they ever
saw one lit; what it is good for; what
it is made of; what it will do when I
rub it across a rough piece of stick;

‘aceidently rub the wrong end, find out

why it doesn’t light, ete.

Teachers, if you think there is noth-
ing for you to learn during such an
exercise, try it, and you will agree with
me that there is. You will find out
that the.match is made out of almost
everything from powder to asafetida,
and some of the bright little girls re-
member about blowing out a mateh
when they were only eighteen months
old.

Then, to see the inclination to get
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little bits of mystery and illusion mix-
ed up in their explanations of simple
phenomena! For them and with them,
T wonder what makes the ecandle burn
in the air as it does; and then we won-
der what makes it go out when in the
jar, and there is always some fantasti-
cal explanation given.

We have heard, ever since our school
days, that a child never learns to

. doubt until he has been deceived; but .

either our seven-year-olds have been
grossly imposed upon, or our pretty
maxim is not true. Without touehing
the wick, light the gas as it escapes
from the newly extinguished candle
flame ; ask why it lights and hear those
little doubters explain: ‘‘The fire fell
off the mateh,’’ It lit the smoke,”” ‘It
ran down the wire,’’ ete. Truly, teach-
ers, a terra incognita lies before us, but
our Columbus has crossed over to its
Tndian shores, and we have only to
push through the tropical jungles, and
subdue the little savage intellects, feel-
ings and wills, and civilization and en-
lightenment will follow in our wake.

BOOK REVIEW

The Journal is pleased this month to be
able to recommend to its readers ‘‘Nelson’s
History of the War,’’ a series of reasonably-
priced books by Mr, John Buchanan, a writer
of great skill and address. :

This is no hurried computation, but a care-
fully considered, well-informed and finely-
written group of histories, forming a work
that is at once reliable, philosophic, vivid,
and more or less critical,

The first number recounts the events of the
conflict ending with the fall of Namur; the
second deals with the stirring days from the
Battle of Mons to the German retreat to the
Ajsne; and the third, which will be issued
by April 21st, will describe the Battle of the
Aisne and the principal movements down to
the fall of Antwerp. The continuation of the
history will be looked forward to by many
with interest, for it is a story of the war
told in a readable narrative. Good reading
for the present time, and an authoritative
record for the future. Fvery teacher should
endeavor to possess the complete series, which
may be obtained of Thomas Nelson & Sons,
Tyrrell Building, 95-97 King Street Iast,
Toronto.

‘negotiable.
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Hov;r to Carry Money

The first consideration of intending
travellers should be towards arranging
to earry their funds safely and in such
2 manner that they will be readily
With the development of
banking facilities it has come to be
generally recognized that Travellers’
Cheques afford complete safety, while
at the same time travellers who carry
them will find that they can obtaid
funds by this medium in all countries
which they may visit. These cheques
will be found most useful and convenl-
ent, as the exact amount of foreign
money which will be paid in each coun-
try is plainly stated on the face of the
cheques, thus preventing loss 1 ex-
change and obviating the necessity 0
providing oneself beforehand with the
currency of the country visited. In 2
few foreign countries a trifling dedue-
tion is made for stamp duties. By r¢
ferring to the cheques the traveller can
also ascertain the currency in use in the
country through which he 1s passing.

These cheques, which are issued
all branches of the Canadian Bank O
Commerce, who have an office at 2 Liom-
bard Street, London, E.C., are encloseé
in a neat leather pocket case, occupy>
no more space than a small purse, an
are accompanied by a booklet in whit
is inseribed for identification the sign&”
ture of the purchaser, authenticated PY
an officer of the bank. The book also
contains a list of the banks and vario¥
institutions where arrangements ha o
been made for their encashment, aﬂfl b
insure safety it should be ecarried mhe
different pocket to that containing
cheques. L

To the average traveller is recofgo
mended the purchase of $20 and :$10»
cheques, with a small number at 3’11(;
to provide a sufficient currency for to ,
requirements of a day or two in any pe
the smaller foreign countries. 100,
charge for these is 50 cents per $ded
which in view of the facilities accO¥=""
is a most reasonable one. 158

The cheques are in such geneljﬁl ;07
that they are cashed without hesitd oll
at practically all large hotels, as = no
as on board ship, ete., 5
carry them have invariably expre

v

. cott i 1se
their satisfaction through their us
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Science Apparatus and the European War

" As all Science Teschers are aware, Germany has for years been the largest manu-
. facturer of Science Apparatus, particularly Giassware and Chemicals. The War in

Europe has thus entirely cut off the chief source of supply for such materials, causing
a temporary shortage. ‘ o

While it will be some time before everything ¢an be satisfactorily replaced-—in

fact, some articles may never be—you will be pleased to know that we are manu-

~facturing a considerable number of lines right in Toronto, and have located firms in

other conntries who can supply Apparatus of a quality suitable for use in Canadian
Educational Institutions. . ) .

We are, therefore, in a position. to take care of your requirements, and shall be
glad to receive your orders or to furnish guotations. You are assured of prompt and
careful attention to your orders, and the utmost copgideration in regard to prices.

Make up ‘8 list of 'the equipment you wish to obtain, and give us an opportunity
of proving our service. ~If you have not yet obtained our 1914 Catalogue of Physical;
Chemical and Biological Apparatus, write for a copy at omee. .. -

THE GEO. M. HENDRY COMPANY, LIMITED

" EDUCATIONAL EQUIPMENT = 215-219 VICTORIA ST., TORONTO, ONT.

And mark this
—yotare not
asked to pay.

extra for this
great (m-
provement.

NOTE THE NEW

Sanitary Standard

| PRESTON |
v DESK

" This is the mast important innovation of recent years in connection’ with school desks’
and does away with the fancy dust-catching and unsanitary standards of the old style. I
places the Preston Desk on an equality with any sanitary school desk made, with the added ’
‘advantage of considerably lower price. ~ Write us, staling your requirements and we will -

gladly furnish a quotation. ‘ : C

: The Canadian Offce and School Faritue Co, Li. - P.reston,Oxvit‘.':; |

Kindly ‘mentlo‘n the Waestern 8chool Journal when writing to Advertisers.



