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‘TEACH YOUR PUPILS HOW TO STUDY.

A great deal of time is lost and energy
wasted through the ignorance of the “hows”
and the ¢ wherefores” of labor. What
%main strength and stupidity” does is always
badly done. To set a novice at work and
leave him to find out for himself how such
"and such things are to be done, is grossly
unfair, particularly in the presence of
those whose duty it is to direct him how to.
apply himself in order to accomplish the
labor assigned him.

- A great many earnest, pains-taking teach-
ers, fail in teaching their pupils how to
study,—how to overcome the obstacles they
encounter by the intelligent application -of
theirown powers. With many the pupil is
allowed to grope his way in the dark. His
* lesson is assigned him and there the teach-
- - &Ps work ceases. How that lesson should
be prepared,or how it could be best prepar-
td, is never considered. Its difficulties are
* 5¢"om or never pointed out. The onlyidea
- Sought to be conveyed is, “get it up well,
. or if you don’t you will lose your standing
in the class.”
Now, we would desire to point out the

importance to the teacher and pupil both,of
preliminary explanations to every lesson.
To the teacher it would be a great saving
of labor. It would secure on the part of
the scholar closer attention to his work. It
is a frequent complaint with teachers that
scholars are so careless and negligent—that
they require constant watching,and that un-
less watched, they will do little or nothing.
Now, whence does this arise? Is it be-
cause the young mind does not naturally
seek for information? Not at all. It is
well-known that children are of 2 most in-
quisitive disposition—that they constantly
desire to know the “reason why,” for
everything. Then why do they so often
exhibit such indifference to study? Is it
not because the lesson is zery gffen present-
ed insuch a way as not to excite any in-
terest or arouse any of their own powers of

thought ? What interest could a child of

six summers, be expected to take in work
that confined him six hours te a hard seat,
with a First Reader in his hands,every word
of which was to him, as unintelligible as
the hieroglyphics on the tomb of Semiramisg
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And yet how often do we find teachers day
* after day “call up” these juveniles to a
mock recitation, point with all the dignity
of superior wisdom to the letters of the
alphabet, or the words of some lesson, and
tell the young prisoner o-x spells ox, c-a-t
spells cat, and when the miserable parody
is over point out a new lesson and send
him to his seat, to prepare himself for a re-
petition of a similar farce. What interest
can such a systéem' excite? Is it possible
that with such treatment any child can
delight itself with school exercises, or take
any interest in the acquisition of knowledge?
Isita wonder that instead of the bright
beaming intelligent eye, the teacheris often
met by a vacant stare that oftener than he is
willing to admit, is a rebuke for mis-directed
effort ¢

Supposing, however, in every instance,
the young scholar was taught how to study,

that is, was' taught the philosophy of acquir-
ifig ‘knowledge, what would be the result
Take the two twords abeve named—ox and

cat—as examples, and let the child be
tsught of told, which is the sam. thing, that
these wete word pictures of something he
ndyhave seéh—that instead of putting on
paper a picture of the animal of the thing
spoken about, cettain marks or signs. were
used, and that if he tried hard he could
ake these signs on his slate. Then let
tlien be written on the blackboard §0 as to
be plainly before his eye, and give him the
opportunity of writing them himself and
then see the interest at once excited. There
e has the model before lim. He is to
diaw a word picture of an ox oracat. He
is to write or print on his slate something
which everybody will know, and as his work
grows on his hands, he sees that he is really
accomplishing something.  This gives in-
terest to his studies. He feels that he is
gaining ground—that he is each day acquir-
ing the power to do something he could not
do-the day before, and by simply being
tatght his own power of developement

N
and skill, he is finding out how to apply
himself.

With scholars somewhat more advanced
the same method should be adopted. Every
lesson assigned them should be made
stimulating, and this can only be done by
exciting their intérest. Every hard wéx;d
should be droken down and made mtelhglble,
every important point or idea enlarged
upon, every new word fully explained, so
that when the scholar settles down to the
work of preparation he can dc so as arational
being whose judgment is properly exercised,
and whose knowledge is perceptibly increds-
ed every hour.

There are two or three rules also, govern-
ing mental operations, which ought to be
strongly impressed on every pupil. The
first is gttention, and the second repefition.
A scholar should bé made to understand as
soon as possible, that without close atten-
tion and undivided thought, he- cdfihob be
expected to acquire knowledge Whé
lessons are being prepared; nothmg els('
should occupy the mind. To think /zar.
and to think c/sefy, should be the désign of
all mental training. Agam, by thé Tepetition
of the same thing or the -samelesson, “ait
1mpressxon is made upon ‘the mind. The
power to recal/ ideasand fucts can only be
acquired in this way, and that species of
traumng which does not fuithish this ‘power;
15 practlcally of ]1tt]e use. The well-trained
mind is that which can draw at a moments
noticé, from its- storéliouse of well collected
mfonnatmn, that which is necessary for the
purpose of the hour. To be able to c}o
this, the mind niust be early trairied by ex
ercising the powers of using whatever it has
acquired, and readily: respondmg 10 ‘the
demands made upon it by its' possessor ‘

To give the mind-this facility is pait of
the teacher’s work. To neglect this dity
is to fail in the essentxal of dny system, of

- éducation, and to make the pirsuit of know:
| ledge, in the first place irksome afid irisigid;

and in the second place to siipply the
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mind with armour which, like tlie borrowed
coat ot'mail, which David at first put on to
fight Goliath, encumbers the “possessor and

rather detracts from; than adds to, hls effi-
ciency and ‘suceéss.

TEACHING READING TO INFANT CLASSES.

BY JAMES B. GREY, PRINCIPAL CENTRAL SCHOOL, ST. CATHARINES.

Thave come to the conclusion that the
time honored system of beginning our in
struction in this branch of education, by
learning the names of the letters of the
alphabet is not the system by which the |}
child will make the most rapid progréss,and
by which the facultiés of his rmind are
best developed. I believé it is contrary to
the way in which ke learns naturally;and imi-
poses upon him a large aniéunt of unneces-
siry drudgéry, calculated not only to check
any enthusiasm in the commencement of
his school life, but gwe him a positive dis-
taste to study, Tt is at least open' to the
following, serious objections. It does not
harmoiiz¢ with the well established maxims
“Ideas before signs,” “Things then words,”
“Wholes then parts,” “ Coficrete then the
abstract;” and any system that G e$ 1ot re-
coguize these principles, of which does not
have these principles for it§ foundation
stones,should be discarded, and one framed
which will better secure the object we have
in view in our professional duties. But
sonte will say, is it not the simplest way to
begiit with the primary elements, and if the
letters are not elementary enough, break
them up with still simpler forms, straight
and curved lines. Those who advocate
and adopt the elementary theory forget
that the elements of any science, are only
arrived at by a long course of study and
careful investigation, and therefore by
starting with principles and rules, we are
beginning at the wrong end, and the mind
upon which we are operating loses all
that valuable exsicise so well calculated to
engage its attention, and to promote its

developement,—we mean the exercise of

presenting facts and leading the mind from -

these facts up to the principles deducible
trom them. “We believe the great error
in our systems of primary | instruction 15 the

prevalent idea that we should view every )

subject as a completed science, that we
should then reduce it to its. so-called ele-
ients, and begin our ieachings with these..
But thls isa total i inversion of the order in

ihich every science has been built up in the

growth of the race and opposed, also, 10
the. order of mental developement, and :
consequently to the prmmples upon whlch
knowledge is acqulred by the individual,.

What we now call the elemenis of 2 subject
are the expressions of its general truths—
the final results—the feiv general facts or
principles which science has deducad from
a large collection of facts after the structure
has been completed, and as neithér. nations
nor individuals 'arrive at these elements
first, so they should. not first be presented.
to children.”—M. WiLsoN. Our languagé:
was not constructed from the letters of the-
alphabet. If we Jook at the origin and pro-
gress of language we find that the power of
speech was confeifed. upon rhan by his
Creator, that subsequently when he wished
to speak to posterity, he sought to represent
words by pictures or hieroglyphics, . and

that it was only when .man had advanced to .

a good degree of civilization that alphabenc
writing was invented. . Now, if it is a reli-
able rule for us to follow in the teaching of 2
subject, that we should proceed in.the same
mannet in which it has been developed,

we will begin not with letters but with

e
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words. Those who adopt the elementary
theory also forget that children are analy-
tical in their disposition. Watch that little
girl with the new doll just presented to her.
After amusing herself with it for a short
time, dolly requires to be undressed, and
the clothes come off bit by bit, and if pos-
sible she would even dissect the doll itself.
Watch that little boy with a new toy, and
what does he do with it? After it has lost
its interest, the inquisitive young urchin
following the inclination of his nature breaks
it up to see how i¢ is constructed. Now, it
is a much easier process in the case of the
little girl to take off dolly’s clothes, than to
put them on again, and in the case of the
little boy it is a much easier process for
him to break his toy to pieces than with
these pieces to reconstruct it. From these
and similar observations we learn the im-
portant lesson that analytical teaching is
best adapted to the capacities of children.
“Unquestionablyit is easier to take a “whole”
and separate it into its parts, than to take
these parts and construct a whole,and hence
children taught on the amalytical method
make much more rapid progress and with
less difficulty, than those taught on the
synthetical method. But if we begin read-
ing by teaching to construct words from
certain characters, we are pursuing a sys-
tem quite contrary to one of the soundest
principles in the art of teaching. If we
would be guided by this principle we would
jpresent the whole word to the child and
:assist him in finding out its different parts,
rather than give him the parts and require
thim to form words from them. Our ele-
mentary theorists also forget that teachinga
child the names of the letters of the
:alphabet does not assist him in pronounc-
ing words, although this is the.object in
learning the letters, but if we take the
simplest word in our language, and pro-
nounce it according to the names of the
letters of which it is composed, we will
produce a word of an entirely different

sound from that intended. Aand if learning
the names of the letters does not assist the
child in pronounciation,wherein consists the
utility of imposing upon the child a useless
drudgery of some weeks and even months?
Again, our elementary theorists forget that
nature who is always a safe guide to fol-
low, always presents wholes for our contem-
plation aud not parts. The botanist plucks
a whole flower from itsstem and by careful-
ly separating its different parts,he is enabled
to classify it, &c. The medical student has
a whole body given to him and by skilfully
dissecting it, he is enabled to acquire a cor-
rect knowledge of the anatomy of the
human frame. If these two illustrations
have any bearing upon the subject we are
discussing, they indicate that the natural
order yould be, first the whole word, then
the form of its letters, their sounds and
names. -

Another argument might be raised, in
favor of teaching the child words instead of
letters, from the fact that nature always
presents ideas before signs. I fear,however,
that we too often disregard nature’s teach-
ing, and Jabor arduously to get the children
acquainted wtth the signs and neglect the
ideas as altogether unimportant. The mind
through the perceptive faculties has certain
impressions of any object conveyed 10 it,
and we then seek to give expression to
these irapressions by ‘word signs. This
order, first the thing signified, and then the
sign, is exactly the order we should follow
in teaching. For example, I wish to teach
my pupil to read the word “cat.” Now,
there 1s not a little absurdity in doing it in
this way : first, teach him to name the
initial letter “ see,” the next “ay,” and the
last “tee,” and then put them together and
call them cat. Such a process appears
ridiculous when we consider that the names
of the letters do not assist the child in
pronouncing the word. Were we to con-
struct a word from the name sounds it
would be an entirely different word from
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“cat’ it would indeed be “see ay tee”
The more philosophical way would be to
show the child the object or a picture of it,
and then teach him the sign representing
that object. This is the way the child learns
to talk, and as reading is nothing more than
talking from a book,it should be the method
employed in teaching him to read. Having
learned the word as a whole it should then
be analyzed, at first by pointing out the
different forms of its letters, and after the
pupil has made some pregress, the analysis
might include the sounds of the letters as
well as their names. It is necessary when
the pupils come to spell orally that they
should know the name of the letters of the
alphabet, but we would recommend that
they be taught incidentally in the progress
of the lessons. What we object to is
keeping the child for weeks,or even months
engaged with these arbitrary characters as
preparatory to .is beginning to pronounce
words. We Deiieve that children learn to
pronounce much more easily by associating
their names with their forms, than by any
synthesis of the names of the letters of
which they are composed. We also object
to the construction of words from their ele-
ments, because it is opposed to the natural
way in which a child learns. To teach
the First Book according to the system we
have attempted to explain, we would use
the first part for teaching the pupils to pro-
"nounce the words at sight, and for making
them acquainted with the forms of the let-

ters, remembering always in teaching words |

Yrhich are the names of objects, actions and
qualities to convey to the child through the
medium of the senses, the idea Dbefore
giving him the sign or word. The order
which I would adopt with the first ten les-
sons would be somewhat as follows :—
1st. Learning to pronotunce the words.
2nd. The forms of the letters of which the
words are composed. 3rd. Reading sen-
teaces. 4th, Printing words of lessons on
slates at the seat. The slate exercise will

]

keep the pupils’ minds pleasantly engaged,
and their little hands out of mischi¢f. Dr.
Sangster while holding the Institute here,
and in his lecture on this subject, strongly
recommended that the teacher take the
words learned and combine them into other
senterces than those found in the book, - as
an additional exercise in reading. He con-
sidered that this part of the exercise could
be made valuable by requiring the pupils
themselves tc form the sentences, as it then
would be a beginning in ora' composition.

When we come to the second section. of
the book or the 12th lesson,it is proper that
in addition to pronouncing the words “we
teach the sounds of the letters, and their
names. The order would now be i fst.
Pronounce the whole word. 2nd. Sounds
of the letters of which it is composed. 3rd:
Combineg the sounds so as to form™ tHe
word. 4th. Names of the letters. in each.

word. sth. Read the sentence.” 6th.’

Print the lesson on slates at the seat. Iam
persuaded that the greater part of our.poor
reading in schools is.attributable to the fact
that we do not drill sufficiently on the ele-
mentary sounds of the language. I am
satisfied that if we paid more attention, not
only with young children but with the old-
er ones, to this exercise, the low and- ifi-
distinct utterance now so common ivould
be the exception not the rule. And #s
these children in speaking to-themselves-6r
their parents,even when very young, séarce-
ly ever make a mistake in the inflection 6f
the voice-—the force, tone, and pitch of
which being nearly always perfect, why
should we in teaching reading from the
very commencement, not insist upon read-
ing their little sentences with minute cor-
rectness as to these points? This drawling
monotonous tone, in which children some-
how or other glide, should not be toleratéd,
Remember that bad habits contracted in
the junior classes are almost imipossible to
eradicate, when the pupil has been advant-
ed to a higher grade.
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ON POETKY WHICH DENOTES THE SENSE BY THE SOUND.

BY SAMUEL MACALLISTER, HEAD MASTER OF JOHN STREET SCHOOL, TORONTO.

(The substance of the following pager was read before the Toronto Teachers’ Association.)

It is useless to attempt to giv: a satisfac-
tory'definition of poetry ; where so many
have failed I would not be likely to succeed.
It is easier to tell the objert of the poet
which differs not a great deal from that of
the orator. Both are only successful in so
far as they enable the hearer or reader, to
realize what they themselves conceive or
“fecl, but while the latter derives his chief
assistance from the living voice, and his
ot vehemence of character to do this, the
former has to depend upon the expedients
which his genius supplies. Hence Mill’s
"distinction, that eloquence is Z%esrd and
poetry is oves ieard—meaning that the lat-
ter'is excellent, in so far as the poet is not
aware of anyone being cognizant of his
fancies as they are woven into shape.

The poet is fertile in resources, he has all
nature at his command to employ in mak-
ing his utterance more vivid and attractive
by means of the various figures of speech,
metaphor simile, hype.bole, &c.—he has
;hythem and, if he prefers it, thyme at his
servxce, and not the least of his resources is
that which forras the subject of the present
, gaper '

What. a}ctlon is to the actor or orator,

;:at eolor vexy oﬂ:en is to the painter,sound
5, to the pogt: m enabhng him to give. full
exyresisl‘qg to the feehngs or thoughts that
that fill h'nn, and i it js the more potent be-
'ﬁmse its mﬂuencc is S0 subtxle ‘In the fol-
ogvmg lmes of Gray on vxewmg Ebon,where
he had been tramed, we can easxly fancy
Qurselves bes1de the poet partzcxpatmg in
.;he bliss which. the fannmg of breezes be-
stows. ’

Ah ! happy hills ! ah ! pleasing shade !
Ah fields beloved in vain'!

Where once my careless childhood strayed
A stranger yet to pain !

I feel the gales that from ye blow,
A momentary bliss bestow,

As waving fresh.their gladsome wing,
My weary soul they seem fo sooth,

And redolent of joy and youth,
To breathe a second spring.

Let us contrast this with the harrowing
scene of King Lear in the storm, a scene
which fully exemplifies anid indeed justifies
the appropriateness of the term inclemency
as applied to the weather.

Blow, wind au’ crack your checks ! ragel
blow [/

You cataracts, aiid hurricanoes; spout,

"Till you have drenched .our s:eeples, &ec.

Does not the first line convey to us, as
far asthe sound of woids can do, the tur-
bulence of a violent wind. Pope in his

' Essay on Criticism very dexterously illus-

trates,while he'describes this resource of the

poet. He begins with an aphonsm stip-

ported cleverly by a simile.

True ease in writing comes from art ngt
chance,

As thosé move easiest who have leamed to
-dance.

*Tis not enough.no harshness gives: qQffence,
The sound must secem an echo foithe
sense,
-Sofft is the strain when zephyr gently blows,
And the smooth styeamin smoot/zer mmzée(:
ﬂows
Observe the excellent use he makes of
‘the sibilant to indicate unruffled calm, -



_———-—M

ON ROEIRY.

X909

Dryden does the same in the followmg
couplet of }us famous ode,—

Softly sx\*eet in Lydian measures
Soc.1 he soothed ‘his soul to pleasures,

Goldsmlth in one of his essays, humor-
ously descnbes the effect of fxearmg at a
debatmg somety S meetmg, a man with a
.rough hoarse voice rec1te these lines.

Pope-continues,—

But when loud surges lash the sounding
shore,

The hoarse, rough verseshould like the torrent
roar.

The r is here turned. to great advantage.

Byron, makes similar use of it in his ad-
-dress to.the ocean,which those who had the
advantage of hearing the late Mr. Robert-
son of the Normal School.read the poem,
well know; the walls of the room used
almost to reverberate with his utterance of
the word “roll,” to represent the sound of
the ocean. The r is usually resorted to
when anything rough or irregular is to be
denoted ; thus Burns begins his address to
his rolicking friend Rankine, 4
O, rough, rude, ready-witted Rankine.

The next two lines of Pope—

When Ajax strives some rock’s vast weight
to throw,

The line too labours, and the words move
slow,

are finely illustrated by Milton, when he
represents Satan .as pursuing his devious
and toilsome way towards light.

So eagerly the fiend

O’er bog, or steep, through stralt, roufrh
dense.or fain,

With head, hands, wings, or feet pursues

his way ;
And swuns, or smks, or vades, or creeps,or
flies:’
* % i L% . ¥ .

So he with difficulty and labor hard
Moved on, with difficulty and labor he.

- Pope’s next couplet is intended to
denote swift gliding motion.

Not so when swift Camilla scours the
plam,

Flies o’er the unbending corm, and skims
alorig the main.

The next few lines refer to a poem from

‘which I have already quoted, Dryden’s,

Alexander’s Feast,and I cannot réftain from
picking another grain from this mine of
wealth; a profound feeling of misery is thus
expressed :

He sang Darius great and good

By too severe a fate,

Fallen, fallen, fallen, fallen,

Fullen from his high estate.

Shakespeare too uses repetition for a
similar purpose in Macbeth.

. To-morrow, and to-morrow and fo-morrow,

Creep in this petty pace from day to day,
And all our yesterdays have lighted fools
The way to dusty death.

So Tennyson in Enoch Arden—
Enoch, poor man, was cast away and
lost
He shaking his gray head pathetically

Repeated muttering, “ Cast away and
lost,”? ’

.Again in deeper inward whispers, “lost.”

Reluctance is very forcibly denoted by
Gray in his Elegy.
For who to dull forgetfulness a prey,
This pleasing anxious being e’er resigned,
Left dthe warm precincts of the cheerful
ay,
Nor cast one luging lingering 100k behind.
The quietness that often’: atcompames the
approach of evening, is thus ;epresented in
both sense and séund, by Mdtgn
Now came still evemng on, nnd twilight
gray o
Had in her sober livery all things clad.

.Silence was pleased. .

When Burns in his address to the mouse
§2yS )

Thou need na rin ’awa gae hastie

Wi bickerin brattle,

He uses words which even to ears that

Sgeeg U h s Ly T
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o not understand them, fully represent the

agitation of the * timorous beastie.”
Byron thus describes the thunder of the
Alps.
Far along
‘From peak to peak, the rattling crags
among,
Leaps the live thunder.
In Longfellow’s Village Blacksmith there
is but one irregular line,—
Toiling—rejoicing—sorrowing,
and it is intended to impress us with the
ruggedness of life, besides giving us facts in
the personal history of the blacksmith.

No remarks on the poetic representation
of natural sounds would be complete with-
" wout a reference to Poe’s poem, *The

Bells.” Tamnot filled with unmixed admira-
tion of this piece, for I think it fails in one
or two instances ; it is most successful in
the description of the sleigh and the fire
bells, the monotonous jingle with a fitful
‘break now and then represents the sleigh
bells to perfection, while the clanguor in
the lines about the fire bells enables us
to realize all the horrors of a conflagration.
Every one is familiar with Tennyson’s
Bugle Song—the last two lines in each
stanza of which are a complete imitation
of the notes of that martial instrument.
Many poets have represented the notes
-of birds.
Tennyson thus refers to the night owl,—
- I would mock thy chant anew ;
But I cannot mimic it;
Not a whit of thy tuwho
Thee o woo to thy tuwhit,
Thee to woo to thy tuwhit ;
‘With a lengthened loud halloo
Tuwhoo, tuwhit, tuwhoo-o-o.
Wordsworth in his.poem to the skylark
most truthfully and vividly represents the
zotes of that bird ; it thus begins—
Up with me ! up with me into the cloud !
For thy song, lark, is strong ;

Up with me, up with me into the clouds !
Singing, singing,

‘With all the heavens about thee ringing.

I might go on enumerating examples, but
I fear time and space will not permit; I will
therefore conclude with a little poem I met
with lately which gives a perfect rendering
of the notes of the black bird. It is founded
on one of the numerous legends connected
with Glastonbury Abbey. A thorn bush was
planted in the valley near the Abbey, by
Joseph of Arimathea ; the church of St
Michael was built on a hill adjoining it
One wild evening in early spring, a black-
bird sat upon the thorn watching a poor
dejected, wayworn female traveller, toil up
the hill to the church of St. Michael which
she sought to enter. This traveller was
none other than Mary Magdalen.

Magdalen at Michael’s gate,
Firled at the pin ; ’

On Joseph’s thorn sang the black bird,
“Let herin ! Let herin !”

Hast thou seen’the wounds, said Michael,
Knowest thou thy sin ?
“Itis evening, evening,” sang the black-
bird,
“Let herin! Letherin I

Yes, I have seen the wounds,
And I know my sin.

_“She knows it well, well, well,” sang the

black bixd,
“Letherin! Letherin}!’

Thou bringest no offerings, said Michael,
Nought save sin.
And the black bird sang, “She is sormy,
Sorry, SOy, :
Let her in! Let her in I?

‘When he had sung himself to sleep,.
And night did begin,

One came and opened Michael's gate;
And Magdalen went in.
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THE TICHBORNE DOLE.

BY MRS. WM. LUNDIE.

The notoriety ot the strange claim to the
Tichborne baronetcy which has excited so
much attention, reminds us of a singular
legend which has been current in the family
for many generations.

This very ancient family dates the pos-
session of its patrimony, the Manor of
Tichborne, near Winchester, as far back as
two hundred years befoie the Norman con-
quest. It is said to have derived its
name originally from the river Itchen, at the
head of which its possessions were situated,
and, thence was denominated De-Itchen-
borne, which in course of time has been
abbreviated into its present appellation of
Tichborne.

About the middle of the twelfth century,
shortly after the first of our Plantagenet
Kings, had ascended the throne, the then
head of the family, Sir Roger de Ttchen-
borne married Mabel, only daughter and
heiress of Sir Ralph de Lamerston, of Lam-
erston in the Isle of Wight, by which he
acquired considerable estates in that part
of England,in addition to- his own patri-
monjal possessions in Hampshire.

After many years of happiness during
which the TLady-Mabel became celebrated
for her kindness and care to the poor—
death now approaching, worn out with age
and infirmity, she besought her husband as
her last cequest, that he would grant her
the means of leaving behind her a chari-
table bequest, in the shape of a dole or
measure of bread,to be distributed annually
on the twenty-fifth of March, the feast of
the Annunciation of the Blessed Virgin
Mary to all the needy and indigent people
who should apply for it at the hall door,
without respect of | persons or exclusion ‘of
any who made the demand.

The said bread was to be the produce of
a certain piece of ground, situated within
the present park palings, containing an area
of fiftcen acres and of known value and
worth ; but should the applicants be greater
in number than the produce, the value of
twopence in money was to be given to-each
person in its stead.

Sir Roger, the husband of the Lady-
Mabel, was induced to consent to his wife’s
request, only on condition of her crawling
or walking round the piece of ground de-
manded, a condition of apparent impractica-
bility from the fact of her having been bed-
ridden for many years previous,and this was
to be done, too, while a certain brand or
billet of wood,-was burning on the fire in the
hall at Tichborne.

The venerable dame, however, nothing
daunted, ordered her attendants to carmry
her to the place she had selected, where
being deposited on the ground, she seemed
to receive a renovation of strength ; and to
the surprise of her Lord, who began to.
wonder where this pilgsimage might end,
as well as of all who saw her, she succeed-
ed in crawling round severalrich and good—
ly acres within the required time.

The field which was the scene of Lady-
Mabel’s extraordinary feat, retains the name,
of the “Crawls,”to the present day. As soon
as her task was completed she was re-con-
veyed to her chamber, and summening the
family to her bedside, in order to secure
the gift to the poor for whom it was design-
ed, and to renderit binding upon her des~
zendants, she proceeded in the most.solemn
manner to deliver a prophecy respecting the
future- iheritofs of Tichborne, predicting
its prosperity 4s long as the annual dole
existed, and leaving her malediction on any
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of her descendants who should be so mean
or covetous as to discontinue or divert it—
declaring that when such should happen the
old house would fall and the family would
become extinct from the failure of heirs
male, and that as a final warning of the
approach of their decay, a generation would
appear of seven sons, to be followed imme-
diately by one with seven daughters,and no
sons.

The custom thus founded in the reign of
Henry the Second, continued to be observ-
ed most regularly for centuries. The 2 sth
March became the annual festive day of
the house of Tichborne ; the friends and
different branches of the family came from
far and near to witness and assist at the
Lady Mabel’s legacy.

In the year 1670, Slr Henry Tichborne,
who had suffered much in person and pro-
perty during the Cc amonwealth, and was
recompensed after the restoration by several
lucrative employments under Govern-
ment, employed Giles Tilbury, an eminent
Flemish painter, to represent the ceremony
of distributing the Tichborne dole. The
picture was highly valuable as giving a per-
fect and faithful representation of Old
Tichborne House in the time of Charles
the Second, which Camden nearly a cen-
tury previous had decl~ed to be a very
ancient house. This picture passed by
marriage into the hands of Michael Blount,
Esq., of Maple Durham, in Oxfordshire,
who had married Mary Agnes, the eldest
daughter of Sir Henry Joseph Tichbome,
and it was sold by his descendants for the
nominal value of four hundred pounds to
the late Sir Edward Doughty, the ninth
baronet of-the house of Tichborne, who. as-
sumed the name of Doughty on _succeeding
to the estates ofhis xelative; Miss Doughty,
of Snarlford Hall.in Lincolnshiré.

“The date-continued to be given without

a.single omission down to:the end of the.

eighteenth century, when under the pre-
tence of attending the distribution of the

!
Tichborne dole, vagabond gipsies,and idlers

of every description assembled from al}
querters, pilfering throughout the neigh-
borhood, and causing many complaints
amongst the magistrates and surrounding
gentry. It was abolished by Sir Henry
Tichborne in 1799, partly on account of
thé enormqus. tax it had become on the
family, and partly to prevent a recurrence
of the disorders which the annual distribu-
tion produced.

Then began the fulfilment of Lady-
Mabel’s prediction. In 1803, four years
after the cessation of the. gift, a portion of
the honse fell, and the remainder was pulled
down; the materials vere sold and the sur-
rounding moat was filled up. Sir Henry,
the seventh baronet of the name of Tich-

‘borne, who abolished the dole, had seven

sons, Henry Joseph, who succeeded himin
the title and estates, became the father of
seven daughters, but without a son ; Benja-
min, who died unmarried in 1810; Edward
who became the ninth baronet, but who left
no heir as his only sor. dizd before him;
James Francis, the tenth baronet of whom
presently ; John Michael. who was unmar-
ried and siain in the mutiny at Vellore
near Madras in 1806 ; George, who died
unmarried in 1802, and Roger Robert, the
seventh and youngest son, who married
Rebecca, the daughter of A. F. Nunery,
Esg ., of Belmont Park, but died childless,
in 1849. Sir Henry,the eighth baronet apd
eldest of the seven sons, married. Anme,
daughter of Sir Thomas Burke, Baronet of
Marble Hill, and by her had seven. daugh-
ters in the following order :—Eliza Anne,
married to Joseph Lord Domes ; Frances
Catharme, to Henry Benedict, Lord Arnun-
dle of Wardour ; Juliz, io. Charles Talbot,
Esq., who became the mother of Bertram,
seventeenfh Ear] of thewsbt}ry ; Mary,

Ca;wohx}e, marned to Colonel Greemvood

of the Grenadler Guards ; Lucy Eilen, :o

John Towneley; Esq.,. 4nd Emily, Bla,m;he,
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’ the seventh and youngest,who married John,

eldest son of John Bennett, Es*q, MP
for the County of Wilts,

In 1826, Sir Henry’s second brother
Edward, who eventually became the nigth
baronet, having inherited the extensive pro-
perty of Miss Ehza,beth Doughty, of Snarl-
ford Hall, was obhged by the, strict terms of
her will, to drop: the name o{ Txchborne en-
tu;ely, and assume that of Doughty solely 3
thus fulfilling in somie meagure, that part of
Lady Mabel’s predlcnon which foretold
that the name would become extinct. Sir
Edward Doughty married in June 1827,
Katharine; daughter of James, ninth Lord
Arundle of Wardour, and had an only son,
who died before he attained the age of six
years. . Sir Edward’s brother James, who
eventually became the tenth barcnet, mar-
ried Henrietta Felicita, daughter of Henry
Seymeur, Esq., of Knoyle in Wiltshire, and
had two sons, Roger Charles, who was lost
at sea off the coast of Sonth America in the
spring of 1854, (the recent claimant from
Australia calls himself the said Roger,) and
Alfred Joseph the eleventh baronet, whose
son Henry, 2 posthumous child of a few
years old, is now in possession of the title
and estates. When the only son of Mrs.
Edward Doughty subsequently the ninth
baronet, died May the 13th, 1834, the
hitherto singular fulfillment of the prophecy
struck him so forcibly that he besought his
eldest brother, Sit Henry Joseph, to restore
the ancient dole, which he agreed to do,and
it was again distributed with certain res-

tncnons, in flour, and confining it to the

poor of the pansh of Tlchborne only, in-
stead -of being pyomscuously given to all
comers as before, on the z5th of the fo]low—

,mg March, 1836, after a suspenswn of 37

years, and in this manner it is continued
to be d;s;nbuted to the present day

The ancient dole measure, in which the
bread was welghed out, is still preserved in
the family mansmn, and has on one 51de
the inscription, .Ezma’afum Henrico, Secundo
regnante—and on the other, Tlchbome
Dole,.weight 1lb. 10 o0z., avoit—The cus-
tom in general every year was to bake about
1,200 loaves, but on one occasion when the
25th of March fell upon a Sunday, not less
than 1,225 loaves were distributed, thh
sums of twopence each to the value of eight
pounds sterling ; Giles Tilbury’s fine paint-
ing representing the distribution of the. dple
in the year 1670, in the court yard of
the o0l@ mansion, and including upwards .of
100 portraits, is still to be seen at the hall.
An account of -Chedecke Tichborne an
illfated member of the family who perished
on the scaffold.in the 16th century, may be
found in Disraeli’s Curiosities of Literature.
Whether the resumption of Lady Mabel’s
gift may be considered sufficient to ward off

‘the fatal prediction Whlch foretold the

failure of the famdy, time alone will show.
Themale race may be saidto be confined to
a single infant seven or eight years of age
—for we are not disposed to give the
slightest credence to the story ot the
Augstralian claimant.

Co

THE GENUS DOMINE.
BY AN INSPECTOR.

Among the many varied characters to be | igns—whose charagteristics can. only, be- as-
met with in life, not the-least interesting in [;certained .by .reasoning .a posteriori, the
his pecnliarifies and generic ;ndw;duahty s | Domine:isstill like Belzoni’s. mummy, abave
the -genus domine. Unlike those extinct|-ground, “with bones and. flesh .and limbs
Taces—the. zﬂge_l.l.f/?er:wzir and fossil saur-|snd-features,” and his peculiarities can:be
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studied noc as the curiosities in a rhuseum,

but as a living “ essence.”

The history of this genus dates far back—
2ot so far, to be sure, as the carboniferous
period, when the world was clothed witn
gigantic Flora and when nature revelled in
the exuberant production of plants anc
trees, but dates back nevertheless, te the
time “when the world was young.” We
don’t read that among the many creatures
taken into the ark by Noah there was one
of this species, but it must not be inferred
from this, the Domine did not then exist
there, unless it be assumed there was no
civilization. Indeed, it is quite possible
that the salvation of the human
race depended upon the fact, that
when the world was overwhelmed with sin
the virtuous builder of the ark was a Domine
himself, and hence so well qualified to
found anew the morality of a race very
much depreciated since Eden’s bowers were
lost through sin.

Coming down to a later period we find
very distinct traces of this genws. When
the Jewish theocracy was organized, with
its many types and ceremonies, the
Domine occrypied a very prominent posi-
tion as an element divinely ordered for the
preservation of the civil and ecclesiastical
polity of that people. A whole tribe was
specially consecrated to the work of in-
struction, and with the insignia peculiar to
his office, the patriarchal Domine could be
daily seen teaching the “young idea how
to shoot,” among the trellised vines and the
turf-covered synagogues of ancient Pales-
tine.

Greece too, whose @®sthetic culture and
profound philosophy has exerted an influ-
ence which the learned and the refined will
not willingly let die, owes much of her
greatness to men like Aristotle and Plato,
and Socrates and Pythagoras—Domines of
the highest order, culture and refinement.

In modern nations, he plays a very im-
portant part. In science he has made

mary discoveries—-in that he has always
been a leader. The young student whose
mind is comparatively a blank, who has
not yet climbed Parnassus, nor consulted
the muses, receives oiten from iis teach-
ing the first inspiration for that unseen ideal
whick stimulates him to exert his untricd
‘powers, and make the world feel that genius
is still the same grand attribute of humanity
that it always was. By him the scales are
often removed from the eyesof the prejudic-
ed, and the willing scholar taught thut
truth is stranger than fiction. No man but
acknowledges his power, and no nation can
hope to preserve their civilization without
his assistance. )

As a genus, howeve:, the Domine is as
distinct rom the other members of the com-
munity, as can well be imagined. No per-
son accustomed to observe the differences
and peculiarities of races or indivicuals,can
fail to sce in him certain dividing lines oy
which his place in natural history, is clear-
ly defined. Let us nctice a few of those
distinctions.

An artificial mannerism. This peculiar-
ity of the species, exhibits itself differently
in different individuals. In some it makes
itself apparent in the conversation. There
is an unnatural stiffness and attempted pre-
cision which destroys that easy flow, so
much to be coveted in conversation. The
mechanical routine of the school room
forces itself constantly to the surface, and it
would appear that there is slways going om,
mentally, the double operation of clothing
the ideas in words, and testing the arrange-
ment of the words by some rule of syntax.
The effect of this is apparent at once.
Where we would expect to find the graceful
cultured talker, we 100 often find a hesita-
ting disconnected and broken arrangement
of ideas.

The same mannerism is also displayed in
the carriage and gait of the Domine. He
is either pompous, or stiff, or affected in his

walk. Like a soldier he appears always to
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be under drill, only in his case the drill
seems t0 have been taken without an in-
structor. In the dischaige of his other
duties he has forgotten to study sature, and
he accordingly runs into groovesand crotch-
ets, and before he is himself cware, he has
become so highly artificial that almost all
traces of the original are lost. Too often,
the real manly characteristics of the true
man are rendered inoperative by the over-
growth of peculiarities and whims, and his
usefulness to society sadly impaired.

As with personal peculiarities already
mentioned, so with his mental peculiarities.
We often hear the term “pedantry,” applied
to certain statements,which instead of being
proved, are supposed to be accepted on the
authority of their author. Thisis, in mauy
cases, 100 true of the Domine. His opin-
jens in his daily calling are seldom or never
questioned. His wordis law. He feelsin
the school room that he has no superior.
His authority on any point is never ques-
tioned. In society he is apt to assume the
same tone. His #gse dixif, who should dis-
pute? And *"us in eonverse with his
equals, he is apt to assume the same dicta-
torial spirit practiced with his inferiors.
Hence the reputation which he forms of
being self-opinionative and impracticable,
and unfit in many cases to fill any other
position than that which he. already occu-
pies. True, his daily pursuits have a ten-
dency to create this disposition, and it may
rather be ihe fault of his vocaticn than his
disposition,that he falls into such = mistake.
But that he frequently errs in this way 1s be:
yond doubt.

The varieties of the genus Domine are
very great. 'We have the gay, flashy, dan-
dified Domine, with soft silky hair, curled
moustache and cimpering smile; a lady’s
‘men, 2 coxcoraband a humbug, who magni-
fies his office by maguifying his personal
To be admired for what he 7,
rather than for what he does is his sole ambi-

gives him more pleasure than to master « .ae
difficulties in his studies, or to secure the
advancement of his class, To draw his
salary is far more agreeable than to draw
out the thinking powers of his pupils. Four
o'clock is far more welcome than nine
o’clock. The best part of the day’s work
is the closing part. Adorning the exterior
occupies more of his attention than fur-
nishing the interior. His ambition is great,
but it is not to e great, but to feel great,
and that he attains the summit of his ambi-
tion nobody will dispute.

Another variety of this genus is the eccen-
tric Domine. He was not so by nature,but
he made himself so. Closeted up in the
schoot-room, he shut out the world and only
occasionally ventured forth into society to
show the world how little he cared for its
empty vapities. He 1is not conceited in
the ordinary sense of the term, and yet he
is the most conceited of mortals after all,
for he believes his own way of doing things
and Lis own idea of things, to be better than
the opinion of all the world besides. He
neglects his rersonal appearance, and
affects to despise neatness in dress and the
ordinary arrrangemenis of his garments.
He pooh-poohs what is called courtesy, and
is blunt and curt sometimes to an extent
bordering onincivility. And yet as 2 Dom-
ine he is laborious. He is a working man
in spite of his crotchets. He has some-
thing solid about him which we cannot
fail to admire, and only wish that some
kindly hand had pruned his peculiarities
and shaped him in some other mould, by
whica the world would be better able to ap-
preciate his worth.

Then, there is the dull, phlegmatic Dom-
ine, with lumpish temperament and lazy,
rolling gait. He is methodical to dullness,
He appreciates the good things of this life,
and is willing to possess a good share of
them, if such can be done with little effort.
To his pupils he may be kind and agree-

tion, To sport some glittering jewelry

able, because he has no nerves to be irritat3
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ed, and if the world owes him adything at
his death it is a grave-without a ‘tombstoire
or a name, for it would be unjiist £o' his
mémory to seek to do for him after death
what he had not the energy to win for him-
self during life.

Another variety is the faw/tfinding quer
vlous Domine. With him everything is
wrong. Nothing can be done to suit.
His vision is terribly distorted. When an
accident occurs, he sees in it a willfil mis-
tike. When the pupil smiles he sees a
sneer. When one error 15 committted he
sees several. Every body is careless, or
dull; or stupxd orall combined. To try to
please hin, is a sure way to displease him.
To do what he requires to-day, would not
suit to-morrow. Nobody knows anything

ot'can do anything right. Scolding is ‘His

forie. Much practice has made him' 2 mias-
terof the art.  He doés not Tequire to Tead
Mis. Caudle,
Caudle could 1magme He. believes his
scholars are the most carg:tgsslln the coun-
try, and always keeps telling them 50. In:

deed, so high is his sense of duty ih this-

partieular, that if he did not scold them for
everything, he would consider he failed to

eam his salary, and ought to be dismissed’

from office. The scolding Domiine is an
interesting specimén of his race—mtereshng
not from anything humane in his composi-
tior, but as an instance of mistaken calling.

Put 2 snapping turtle into a nursery as a '

playmate for the children, put nettles into
your bed, or peas into your shoes, do any-
thing you like to torture yourself, that is
terrible and panful, but in no case is the
agony so great and the mischief so far reach-
ing, as to puta scolding teacher into the
school-room. . o

"Then we have the fussy Domine. This
is noc a rare variety by any means. There
are many who mistake fussiness for energy
and drive—many who work by spurts and
#ho try to make themselvés believe that
they are moving the world, when they are

He knows more than ’vfrs A

only raising a little dist. ‘The fussy Dom:

‘ine is often animatéd by the: best of motwes.

He is dnxious to do ook, add to improye
his class. He would like to see his pupils
learn and he makes a great ado about their
studies. But he forgets that children see
in all this the rippling of the surfacé and not’
the troubhng of the waters, in which alone
there is virtue. In all this stir there'is but
little force or depth, and what should really
strengthen the mind is lost sight of in the
superficial glittet which occupi€s tbe atten-
tion. To veneer well is to doall, and when
done is nothmg but venéér. But thiere is
a certain air of populanty about the school:
Many write him down a godd teacher, and
so the world in its sunphcxiy, bélieves that-
that is well done, which i aCcompamed'
with & certain flourish of trumpets and a
smcenty which are. as ahottive in’theit
efforts as the fabled Tnotintaiii that Brought
forth the mouse. . i
There are other variétiés which we will
Dot now wait to describe.  For ins'tance,{ﬁ%
have the pragthatlcal Dommé the mech-
atical Domine,and Jove eyedDomme Each-
of them has his vecuhantles, and each in’
his p]ace sérves a purpose. ’I‘hat there aié
so many varietiés is owmg we' suppose 0
the peculiarities of the rac:e That they
are dll equally useful i is ‘not for a moment to
be supposed. There 1 is but oné variéty and
that not mentioned, which is ‘vorthy of '
propogation. That is the nafural Domine
—the Domine who is neither a churl, not
a coxcomb, nor a trifler, nor fussy, nor
superficial, but in the highest sense of the
word a #rue mau. His purpose is lofty, his
attainments, extensive ; hisintegrity,beyond
suspicion ; his energy,unflinching ; his tem-
per, good; his knowledge of human naturé,
thorough and his manner dignified and
calm. Such a variety of this genus is
worthy of propogation. All other varieties
should be allowed to die off.” The world
does not require them. They are of no use
to the profession. And they can' well be

-~
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spared the punishment of attempting to
make out of them what nature never design-
ed them for.

But until society learns to appreciate
real worth at its true value, and uatil men
learn to enter only upon vocations for
which they are properly adapted, we must

expect to find all classes of people filling
the ranks of the profession, the tares and
wheat growing together, and the varieties
of this genwus, like the human species, so
great that it would require the genius of a

Cuvier or an Agassiz, properly to classify”

them.

TIRED.

BY WILL HARRY GANE,

The toils of the day dre’all gver,
. And the shadows. of twilight fall, :
The birds-away in’ thewildwood
In sweety dreamy dccents call
The heatt that is tired and. weary
. And patiently longin for rest, .
Finds a peace in.this shadowy bour =
Calm s gold-flashes-ouit in the west 1
- A}

Cuir life is:a-wonderful | problém;

~ . With mysterious ing§ and: outs,

With its idle dreams and fancies,

. Apd ifS many sins and doubs.

But the lights of the day aré fading—
So-gradially-growing' lessy

That weé.see with prophetic vision,
Our-idols of happiness.

AS the traveller worn and weary
Eagerly watches the distant sky,

For the fitst diin; ghost-like outline,
That-tells him. rest is nigh,

So we feel the weight that 1s pressing

And qur hearts are weary and sore,

-

Biit we feel when twilight falleth, ‘
A peace never felt before.

Tired! Tired! and so weary !
Bird-songs are wearisome now,
A white, still phantom is nearing,
And tears.are burning our brow.
Angels, in ivmberless armies,
Are ivaiting to-bear us away,
Where the tired and weary are resting
When twilight is robbed of day.

. . 1
Tngersall, Ont.

——_-——_
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READING AS AN ART.
Paper [11.

BY RICHARD LEWIS, TORONTO.

Reading and music are sister arts, and
there is a melody in speech as there is in
music, depending for its full developmént
on the same principles. The subjects to
be considered in this paper require musical
terms for their explanation ; and although
in the application of similar principles to
different purposes the methods may differ,
the exercises and general culture in both
cases are often similar, and demand similar
vocal functions and practice.

Let it then be understood that every
healthy human being has a voice and an
ear, as necessary to excellence in reading
as in music, and that by early culture these
two faculties can be trained, developed,
and improved, so as to become agents of
the highest influence for the happiness and
progress of the race. There isa quality of
reading it is true, which has nothing to
commend it but correctness of pronuncia-
tion; and this too often is regarded by
teachers and examiners, who know nothing
of the charms and triumphs of the art, as
its limits. But the reading which inter-
prets passion and thought by the melodies
of the voice, and which realizes to the ear,
as painting does to the eye, the conceptions
and creations of genius, is as much above
this mechanical reading, as the performance
by finished artistes of the grandest oratorios
or operatic music, is superior to the bawl
and drawl of a ballad, by a street singer.
‘When music shall hold the rank in our
public schools which it holds in the schools
of Germany, when it shall be regarded as an
indispensable qualification of every teacher,
and every teacher shall find no more diffi-

culty in directing its exercises than he feels
now in teaching arithmetic or grammar,
because these are essential parts of the
school curriculum,there will be no difficulty
in applying musical principles to expressive
reading. In the meantime we must make
the best of our narrow resources; and a
slight knowledge of the management of the
voice, founded upon a very elementary
knowledge of music, will be sufficient for
the end in view.

Expressive reading demands a pure
quality of voice—that is a voice free from
huskiness, or nasal twang, or shrillness, or
gruffness—all induzed by an imperfect ap-
plication of breathing apparatus, and of the
vocal organs. Briefly it may be stated, that
while reading or speaking, all the breath
should be resolved into sound; that the
mouth should be well opened, and the
sounds should issue from the chest, rather
from the back of the mouth than the front;
that it should never ascend so high as to
break into falsetto, that isto have screamin-
ess in its tone, nor so low as to he harsh or
gruff. Let no teacher be discouraged if he
has any of these defects himself or finds
it difficult to distinguish them in his pupils.
As he conscientiously watches for them his
ear will acquire acuteness of perception,and
his improvement in this department of de-
livery will advance with that of his pupils.

MobpuLATION OR PrrcH.—Expressive de
livery demands a change of pitch in the
voice, in harmony with the nature of the
passion or thought, and indicated by the
character of the clauses and phrases of the
composition. We sometimes hear readers
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and public speakers deliver every variety of.

passage in ong continuous unchanging
monotone. The voice may probably be
ioud and powerful, and the utterance clear
and distinct. We understand all that is
said or read ; yet there is a want. It is
sound without music ; and the variations of
thought and passion have bad no echo in
the voic. of the speaker. Now, facility in
modulation is the remedy. Strength of
voice is an element of power; but it is
modulation that gives adequate expressive-
ness to the creations of the mind,and makes
them thrill and satisfy the hearer. Hence
the importance of acquiring this faculty.
It is one of the qualities and charms of the
gifted singer ; but without musical culture,
many successful readeys and speakers have
possessed this power in the highest excel-
lence. Every human being has the power
to speak in low, middle, and high pitch of
voice, and even without musical powers.
most of us can ascend and descend through
the range of an octave, that is, through the
compass of eight musical notes. The diffi-
culty with most people does not lig, as they
suppose, in having no voice. They canall
“speak soft or low ; in middle or conversa-
tional tones ; or in high, impassioned or
angry tones. But the difficulty lies in the
uncultivated ear, which hinders the speaker
or reader from imitating tones which he
hears. When the teacher possesses a “good
ear,” let him be thankful; his path is easy
and clear. The first practice should be on
elementary sounds. On these, say the let-
ters ¢ in fate, in men and «ll, and ¢ in tone
he should, either with a musical instru-
ment or his own voice, instruct his pupils
to give prolonged sound, commencing with
the lowest note of the scale, and ascending
through the gamut an octave or eight
notes. The second exercise should be on
words-— monosyllables — practised in the
same order; and, finally, lines (verses) of a
poem should be practised in a similar man-
i;ér. TLet the teacher take for example
2 _

¢ Tubal Cain” in the fifth book, and giving_
the example, himself direct his pupils to-
read the first line on Do, the second on R,
the third on A7, and so on to the end of
the stanza,which will read So/in the second
octave or register. Then let the class des-
cend in the same order each line being read.
throughout as nearly as possible on the
pitch of the musical note. These exercises
should not be given in musical, that is sing
ing, but speaking tones, just as if read in
one monotone. The object of this practise
is to acqure the vocal power of varying the
pitch in speaking at will ; and of educating
the ear to the varieties of modulations re-
quisite for expressive delivery. But a fur-
ther result will arise from this practice, of
the utmost importance especially. to all
public speakers, and therefore, to teachers
who have in their vocation as large a share-
of speaking as any class, Every human
being has one pitch of voice, ‘which, of all
others, is to him or her the healthiest.and™
most effective to use in speaking. Musical
men call it the dominant note. Whether of
speaker or singer,the-part of the voice:mast
often to be called in requisition and there-
fore most important, is that which is fir~
thest from its extremes. Inthe bass voice
the part will probably he E or F, and in the
tenor A or B.* This dominant note should
be the one of the most frequent practice.

The teacher, however, who cultivates his-

own voice and those.of his pupils ought fre-
quently to extend his exercises to all the
notes lying within the compass of the speak~

ing voice.

Let us now see the application of these
powers to reading. General principles ate
here again better than elocutionary rules.
The pitch of voice must dépend
aitogether on the nature of the passage to

be read. Passages of a didactic character,

essays on physical science or ethics, never
requixe any great departure from ‘the
middle pitch or dominant tone. Bat even

*Hullah, on the Speaking Voice,
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in reading the most unerhotional. passages | and mere mechanical delivery, and then his
there should be some animation, and some | reading, destitute of life, bacomes the most
variety in modulation. The structure of the | detestable singsong. But thisis a danger
sentence must always guide the teacher in | common to every art.
- determining the pitch. The principle sen- | himself up solely to the guidance of mere
tence must always be read in a different | rules or principles of an art, relying alto-
pitch from the subordinate sentence, and | gether on them,unthrones his own judgment
there must be a distinction between the
leading and subordinate phrases. General- | the mere slave of method—alifelessmachine,
1y while the principal clause will be read | It is in expressive delivery as it is in other
on the middle pitch, the subordinate must | arts, the speaker refers to the rules and
When a lead- | principles for instruction ; but there must
ing clause is interrupted by the introduction | be the living soul, the creative conception
.of a modifying clause or phrase, or by a | to realize the truth of nature, and the wise

simile, the reader should be careful to com- | judgment to apply all principles.
bine the separated parts by a similar pitch | this view of the matter that the study of a
or tone of voice. This is aptly called the | just elocution,embracing as it does the ana.

be delivered in lower tones.

grouying of thought by Dr. Rush.
Thus in the Trial Scene, Shylock says :

¢ T charge thee by the law
Whereof yous are @ well deserving pillar,
Proceed to judgment.—(v. book.)

The first line is delivered in the elevat-
ed pitch of command; the second line
being an expression of flattery, interrupting
the demand of the Jew is delivered ina
lower tone of obsequious respect, and then
the higher tone of appeal and command is
justantly resumed with increased force in
the third line.

So again, WoLsey. (v. book, page 487.)

“ X have ventured
Like jifllq wanton boys tha! swim on blad-
er's,
This man’y summers in a sea of glory.”

Here the simile forms the interrupting
clause,and all similes being interruptions to
the main thought are delivered like paren-
thetic clauses in a different pitch, In the
above instance the leading clause is meta-
phorical; but metaphors assume the posi-
tion of leading clauses,and must be deliver-
ed with the expressiveness due to their im-
portance.

There is a danger arising out of this ap-
plication of rules and prinoiples. The stu-
dent may fall into a wretched formalism

Whoever delivers

and silenceing his natural inatincts, becomes

It is in

lysis of character, passion and thought, as
well as of the structure of the sentence, be-
comes an intellectual exercise of a very high
order. Referring again to the subject of
modulation,the rules just laid down must be
applied with wise discrimination,for they de-
pend as much on the forms of thought as
the grammatical forms of the sentence. The
general principle is that the more important
the thought the more promineace must it
have in delivery ; and thus in a single sen-
tence there will be as many and as varied
modulation as there are fcrms of thought.
To illustrate these views take for example
that passage in Mark Anthony’s speech,
(v. book, page 479.)

(1.) Then burst his mighty heart
(2.) Anp, (3.) in his mantle muffling up his

ace,
(4.) Even at the base of Pompey’s statue,
(5.) Whick all the while ran blood, (2a}
GREAT CAESAR FELL.

No. 1,15 a solemn statement delivered
with mournful dignity in the middle or
dominant pitch. The leading thought how-
ever is “ And, great Caesar fell’—which
must be ustered with all the force and
grandeur of oratorical power. But No. 3
interrupts the main passage with a qualify-

ing complement of the subject * Caesar,” - »
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{ the utterance of ‘ And,” which connects

importance to No. 1, and isread in a simi-

d dle pitch of the voice ; aud, while varia-

B and subordinate thoughts, the variatious

i ces of passion.
| dinate clauses rarely require a greater
b variation than a musical second, that is the
W (stance of one note fiom the next on the

} the fifth book offers numerous exam-
% ples, demand the greatest variations of
B pitch, as well as of inflection. Sentiments

8 book, or the
j “Now for my father’s arm she said, my

R of Mary Queen of Scotts, (p. 197) ;.0T
o - “TForward the Light Brigade™—* Charge
8 for the guns,” and, “ Oh, the wild charge
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and the voice instantly sinks in pitch after

No. 1, 2, with 2a. No. 4 ranks next in
lar solemn tone. No. 5, is probably the
most solemn of these passages ; it is
a skillful artifice of the orator to enlist the
sympathies of the multitude before him in
behalf of Caesar,and must be delivered in the
deepest tones of the voice. Finally, the
voice in delivering No. 2a, “ great Caesar
fell,” resumes the pitch and dignity with
which No. 1 and 2 were uttered, and grows
in intensity of expression as it utters the
final;words, “Caesar fell.” Clauses 1, 2,and
%,are again illustrations of the grouping or
massing of thought discovered and defined
by Dr. Rush.

The modulations of the voice must be
appropriate to the character of the senti-
ment. It has already been stated that
didactic, argumentative, and unemotional
thought has its most fitting echo in the mid-

tions of pitch will be necessary in these
forms of composition to illustrate leading

should never be so great as in the utteran-
The leading and subor-

gamut. Violent passions, however, which
abound -in poetry and oratory, and of which

of extreme anger, terror, joy or command,
naturally find expression in the highest pitch
of the voice ;as in the latter parts dnfony's
speeck on pages 479 and 480, of the fifth

woman’s heart farewell {”

they made,” of the Zigkt Brigade, and othex
similar passagesin selections from Richiliew,
Fitz James and Roderick Dhu, Clarence’s
Dream, Marco Bozarris, &c.

But [ haye exceeded the limits of my
paper,and I must ask the further indulgence
of the readers of the “OxTARIO TEACHER,”
to treat on the subjects of Znfection and
Emphasis.

It is more than probable that many who
may dome the honor to read these papess,
may have had no musical training, and may
regard that as an insuperable difficulty. To
them I address the words of Dr. Rush en
the subject. “He who i3 ignorant of the
relations of musical sounds, and of the
regular scale by which they have been ar-
ranged, must on this, as on many other sub-
jects of the school which need percepti-
ble illustratien, have recourse to aliving in-
structor., He can generally find at hand
instrumental performers or singing masters,
or the clerk of some neighboring church,
who will exemplify to his satisfaction "all
that is merely descriptive here ;” and letme
add that a week’s daily instruction would
amply train most ears to the extent required.
‘When reading as an Art shall be taught by
competent professors in our normal schaols,
the subjects which now appear full of diffi-
culty, will be easily understood ; and Read-
ing founded on scientific principles, will
cease to be the monotonous, expressionless:
and mechanical exercise, which the utter
absence of method and culture now makes
it.* .

* ERRATA IN PAPER II.—Page 173 12th
line from foot, omit “ tenor,” read “rela~
tion” for “ resolution.” Page 173, coll. &,
2ndline from foot, for genius and zeal”
read ‘genius or zeal! Errata, page 174 cok
2 23rd line for ‘opposition’ read ‘ap-
position.” Page 175 in the quotatzon
read * mounting devil” for ““mocki
and “Fifth,)” for “Fourth Book.” On the
same page col. 2, 12th line from foot read
“ By prayer th’ offended Deity t’ appease.”
Page 176, col. 2, eighth line from end read

‘¢ excellence,” after reach.
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SELECTIONS

CAUSES OF FAILURE IN TEACHING.

Before embarking in a new enterprise,the
wise man studies carefully the probabilities
of success in it, and his solicitude as to
his success is measured by the importance
of the enterprise. So one anticipating the
work of teaching should consider well what
it is, what is essential in order to succeed
in it, and should seek to determine whether
he possesses the requisite qualifications, aud
is, in all respects, adapted to the work. It
is far better for all concerned that he let it
alone than that he take hold of it and fai..

Perhaps there is no other occupation in
which there is so large a percentage of
.{‘aﬂure as in teachmg, certamly there is
mone in which the failures are so disastrous
to the general welfafe. Failures in teach-
ing may be conspicuous, but they are by
no means always so; and hence their
aumber is far greater than may be suppos-
ed. Often, too, success is pronounced
ccording to a false standard. In order to
determine whether a teacher is truly suc-
«cessful in his work, it is necessary to have
an adequate conception of what true teach-
ing really is. Dlany teachersare accounted
Successful merely because they have the
Bappy faculty of keeping up fair appear-
:ances, and not because they accomplish the
grand aim of true teaching. It is sadly
‘true that the real nature of the teacher’s
-work 15 not appreciated by the community
generally, too_often not appreciated by the
teacher himself. There is nothing which
-one may 2 attempt which is at once so deli-
young. I know this statement is trite—
you have heard it over and over again—but
after all, how many realize it? And it is
becauseu is so faintly realized, especially
by the people at large, that the teacher’s
profession is where 1t is, and we have so
many worthless schools.

Ttis the teacher’s special function to de-
velope mind and form character. He who
devotes himself to teaching devotes himself
especially to this work—the developement

of mind, the formation of character—and in
all the domain of labor there is no-work
higher than this; none which demands a
higher order of ability, rarer gifts of head
and heart. This being so, what other occu.
pation in the'land is left to those who have
so little fitness for it ? Men are exceeding-
ly careful whom they employ in their
manufactories, their stores, and their
agencies, and their first question is not of
price, but of fitness; but in the schoals
there is far less anxxety as to fitness, and t!;e
first consideration, too often, is the price
Now}as a rule, in this world of mammon,
talent goes where it is paid for, and as a
consequence the schools are left to be sup-
plied with those who havn't wit enough to
labor in the fields where labor 1s better
rewarded.

Perhaps this phase of the matter, by its
implication, is not flattering to our pride as
a company of teachers; but I caa not help

it; to ignore a disagreeable fact does not Qy the s

remove it. Suppose I should inquire hoi¥
many of you here to-day have entered upon
the work of teaching as a life-work—as 2
man_enters the profession of law, or of
medicine, or begins his career as a merch-
ant. A very small proportion of the
teachers of the land " have enteréd
upon their work with a purpose ‘of
devoting themselves to it for life, and the
simple reason is it does not pay in dollars
and cents. And here we have the secret of
the miserable work in many of our scheols,
The nature of the work is not appreciated ;

the requisite qualifications are not demand~
ed; and ‘hence schools are largely filled
with those who have Bo proper business in
them. Of course, the only remedy for this
evil is in the developement of aright public
sentiment, and for this itis our duty to
labor. Every commyunity ought to feel that
its first duty, and its chief business, is the
education of its youth, Were this recogniz-

ed, the highest honors. and the richest re-

wards would be found in this work.
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k. they feel obliged to license enough to sup-

| known such teachers to succeed in keeping
B cchools, then, as regards teachers, is a lack

8 with tolerable correctness a passage in plain
B English prose; who know precious little

@ 2bsolutely nothing of the motions of the
g 00t explain an operation in the fundamenital
§ rules of arithmetic, nor tell the differences
§ between a common and 2 decimal fraction;

£ sentence, John rode to the city, nor distin-
} guish a conjunction from an adverb. It is
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Now, the case being as it is, the schools
béing open to almost anyone who may
choose to enter them, the practical ques-
tions to be considered by him who proposes
to himself to teach are not, Can I get a
certificate? Can' I “manage” a district
school fora term or two, while I am wait-
ing for other business ? Shall I get out of
the school without being tuined out? But
they are, Am I fitted for the work ? Shall
I love it, and rejoice in it? Can I devote
myself to it as my lifeework? Are my
scholarly attainments and my natural endow-
ments such as to justify me in assuming to
become both the model and the moulder of
a multitude of young, eager, plastic minds?

If these latter questions can not be an-
swered affirmatively, do not venture into
thework. Quacks in teaching should e
held in the same esteem as quacks in medi-
cine; and one who is unfitted for the
sérvice has no more right to offer himself
as- a teacher of the youth than one ignorant
of the human system and its diseases has to
set himself up as a physician. It is painful to
know what compounds of ignorance, stupi-
dity, and boorishness, get into our schools.
I'would not reflect upon the officers whose
duty it is to examine and license teachers.
They are as conscious of these facts and
lament them as sincerely as any of us. But

Qly the schools, and, doing it, find them-
selves under the necessity of granting
certificates to many who, Were there enough
good teachers, would not receive them. Of
course, a teacher deficient in scholarship
can not succeed in any true sense. I have

school,but there is a vast difference between
keeping a school and teaching it.

The first great cause of failure in our
of scholarship. It is lamentable, but it is
true, that there are teachers in our own
State who can not, for the life of them, read
of the geography of North America, and

earth and the cause¢ of seasons; who can

who cannot parse the word “rode” in the

not surprising that such teachers fdil, but it
is surprising that persons with so little learn-
ing will presume to teach. They presume
to teach because they have no conception
of what the teacher’s work really is and no.
adequate sense of its responsibility. But
not only do such as these need to be assur-
ed that nothing but failure awaits'them—
we all need to remember that, other things
being equal, our knowledge will be the
measure of our success. Therefore, every
teacher who is seeking for the highest and
the best in his work is a student, an every-
day student, a careful, diligent student ;
diligent, because conscious that tlie fund of
learning which he is amassing is his capital,
and in the end shall be his fortune. And
he who does not love study for study’s sake,
who does not find his meat and drink in the
fruits of the tree of knowledge, may_ svell
question whether he is prepared to inspire
others with a love of study.

The second great cause of failure in our
schools is inability to gevern; and probably
young teachers have greater fear from this
cause than any other. Good orderis essen-
tial ; there can not be even apparent suc-
cess without it, and how tosecure it is the
question of questions. We have received
a vast deal of instructions here—line upon
line, precept upon precept, treatise upon
treatise, institute upon institute, here a little
and there a little school . govern-
ment ! school government!—and yet thé
question remains. Weil, the fact is, you
may just as well instruct 2 man how to be
a poet as to instruct him how to govern.a
school. Rulers, like poets, are boin, not
made. Une who does not know intuitively
how to govern need never hope to learn.
Rules and regulotions amount to nothing ;.
theories have no practical value ; and even
experience, grand teacher that she is, lags
behind in the matter of discipline. Thg
power to control is a"persopal power, mani-
festing itself very differently in diffcrent in-
dividuals, and always inimitable. .

But while the power to control others is
a nawral faculty, and not an attaigment,
there are still obsérvations to be made res-
pecting it which may be helpful. L

1. A teacher, in order to secure thz right
control of his pupils, must be able to com-.
mand their respect, and without accuraté .
scholarship, a fair stock of general informa3-
tion, and a basis of sound praztical sense;

this is impossible. As soon as pupils are
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able to measure their teacher—sound him-
50 soon they seem to respect him as any
thing more than themselves,and the control
over them is gone,

2. The teacher, to govern well, must be
calm. Calmness indicates strength. The
weak sapling is shaken by the blast,
but the lords of the forest stand unmoved
against the gale. The unsubstantial waters
dash in fury in the tempest, but the grand
old mountains hold their brows serenely to
the storm. The teacher who becomes ex-
cited before his pupils publishes thereby
the fact that he is weak.

3. To control well, the teacher must be
firm, and in order to be consistently firm,he
wmust be discreet and careful, always decid-
ing after due reflection, and always main-
taining his right decisions. Vacillation in-
dicates unsoundness of judgment or lack of
will, and is incompatible with strength of
character.

4. In order to govern well, the teacher
wmust be dignified. I don’t mean starched.
¥ mean the simple dignity that comes from
good breeding and superior worth—the
dignity of true manhood and womanhood.
There is something in the bearing of that
man or woman who is truly worthy that
excites reverence, and this bearing can not
be assumed. The only way to obtain it is
to Je the character of which it is the index.

A third great cause of failure in our
schools, an underlying, fundamental cause,
is the lack of a proper appreciation of the
real nature and responsibility of the work,
—alack of that basis of moral ¢haracter
upon which alone the highest success can be
built. Inall departments of labor there is
2 distinctive enimus without which no man
can be a true workman. In the work of
teaching, this animus is the desire to culture
young minds into strength and purity—to
develope human souls in the highest forms
of manhood—to secure not only intellec
twal power, but moral uprightness. Qur
physical, mental, and moral natures are so
iaterdependent that either being neglected
the others can not attain to noblest growth.
The true teacher recognizes this, and, while.
seeking to strengthen and discipline the in-
gellect, he does not neglect physical and
moral training ; he does not forget the ulti-
1mate design of all instruction should be the
development of man’s highest nature—the
formation of an exalted moral character.
As he contemplates the youthful minds

under his care and influence, he perceives

how intimately each is related to the won. '

drous universe about him, and he seeks to
bring each life into harmony therewith, so
that in after years it shall not give to
nature’s speech a harsh discordance, like the
untuned harp to the hand that sweeps its
strings, but shall be in sweet accord with
creation’s universal symphonies. In the
character of this work the true teacher
finds his highest inspiration, and in its
success he hopes for his chief rewardr
Notdisheartened bythe hardships and trials
he is called to endure, he remembers that
his work shall not perish, but in the infinite
future shall bear its blessed fruits.

A few months ago I stood beside the
famous old cathedral in Cologne, perhaps
the most stupendous and perfect specimen
of Gothic architecture in the world. Five
hundred and eleven feet in length, two hun-
dred and thirty-one in breadth, with its roof
two hundred and fifty feet from the floor,
and jts great front towers rising—when they
shall be completed—five hundred feet from
the ground below, it stands, wonderful,
beautiful, and grand, a noble monument of
human achievement. This huge pile was
begun in'the year 1246, and is not yet
finished, as the towers are now. but little
higher than the roof I stood beside
it and saw the workmen laying-the new,
fresh stone above, carrying up these lofty
towers, while at the base of the grand old
structure the huge blocks of stone, laid
there more than six hundred years ago,were
already rotting away. I looked upon it
with strange emotions, for, remembering
that eighteen generations of men have come
and gone upon the earth since the building

was begun, it seemed so like a struggle on -

the part of man after something that should
endure—putting his thought, his life, his
bload, into a pile of rock—seeking thus to
fossilize them for immortality. But the
rotting, crumbling stone showed how vain

the struggle, and the question unbidden

came to me then: Is there no work of man’s
hand that shall endure? And I remembered
the words of Webster : “ If you work upon
marble, it will perish; if you work upon
brass, time will efface 1t; if you rear temples
they will crumble into dust; but if you
work upon minds, if you imbue them with
principles,with the just fear of God and our
fellow-men, you engrave upon those tablets
something that shall brighten through all
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B avhile. “Just like gold.”

§ hard as he could, then—to brush off some
R chalk-dust that clung to the button, for I

| | brass to the back of his hand.

book.
g the button.

g i

§ gteat many older people have done, dispute
B about 2 matter that neither understood, I
 took the button and rubbed it smartly on

B my coat sleeve, and put it to Mary’s
cheek.

‘_ cied “Oh !’ and put her hand to her

j could make it so warm,” she said.

: at_xg,placed it once more against her cheek,
R saying, “It couldn’t have been my arm
» 'tbat‘ warmed it this time,”
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eternity.”  And so,my dear fellow-teachers,

§ lere'to-day, do not forget the dignity and
j the glory of your proper work—artist-work

upon human souls. The sculptor may
fashion a piece of marble that shall show
his handiwork for a thousand years, but
it shall ultimately perish ; you, faithful tea-
cher, may fashion a human soul into forms

of life and beauty, and by and by, when
the trump of God shall awake your sleeping
dust, you shall greet it again in the land of
the hereafter, forevermore to be a witness
to the grandeur of your work and a star in
the crown of your rejoicing.—.Professor L.
Stone, address in Michigan Teackér. -

Johnny found a big brass button the
other day, and set to work to make it shine
by rubbing it on a piece of woollen cloth.

“ Isn’t it bright?” he said, after working

He rubbed away again for a moment as

had told him to chalk the cloth to make it
brighten the button quicker—he put the

“ Ow !” he cried, dropping the button.
“What's the matter »”

“ It's hot.”

“Hot I” echoed Mary, laying down her
“ How can it be hot ?”

“I don't know,” said Johany, “but it
burnt me.”

“ Nonsense ?” replied Mary, picking up

“It’s as cold as anything.”

% It’s cold now, may-be,” Johnny admit-

ted. “But it was hot—awaerm, anyway.”
“What a silly boy ! You just imagined

“I didn’t,” retorted Johnny.
Seeing that they were likely to do as a

“There I” exclaimed Johnny, as Mary

face,
“I shouldn’t have thought your arm

Irubbed the button on the table-cloth

JOHNNY BURNS HIMSELF WITHOUT FIRE.

BY ADAM STWIN.

« Of course not,” observed Johnny, pat-
ronizingly.

“ What did warm it ?” Mary asked, her
interest fully awakened.

“That’s a good puzzle for you to work
at,” Isaid. “Don’t rub the button on the
varnished furniture or on the marble table,
for it might scratch them ; but you can try
anything else.” .

They worked at the puzzle a long time
and still were puzzled.

“Maybe the heat comes from our
fingers,” Mary suggested at last.

I thrust a stick through the eye of the
button so that it could be held without
touching the hand, rubbed it 2 moment on
the carpet, and it was as hot as ever.

“] guess it's just the rubbing,” said
Johnny. .

“ A'very good guess indeed, for that is
precisely where the heat comes from,” I
replied. Hpw it comes is not so easy to
explain to those of your age. The simple-
fact that heat comes from rubbing iIs
enough, perhaps, for you to know about it
now. We say that rubbing makes friction,
and friction developes heat. When you are
older Tl try to make it all clear to you.”

« T thought heat always came from fire,”
said Mary, “or else from the sun.”

« Sun-heat s fire-heat too, it is believed,
I replied ; “but there are still other sources
of heat—our bodies, for instance. We keep --
warm when out of the sunshine and awa
from the fire.” -
“ 7 didn’t think of that,” said Mary.

“ Do you remember the day the masons
were pouring water on a pile of quicklime
to make mortar for the new house over the

way ? The lime hissed and crackled, send~
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ing up great clouds of steam. I have a
piece of quicklime here, and see! when I
pour water on it how it drinks up the water
and grows hot. I saw a wagou loaded
with lime set on fire once by a shower of
Tain.”

‘ Fred told me about that, and I didn't
Dbelieve him. Who'd expect fire from
water ?”

“ Get me a small piece of ice, and I'll
show you how even that may kindle a
fire.”

‘While Mary was getting the ice, I took
-from my cabinet a small vial with a metal
bead at the bottom.

“Js it lead {” asked Johnny, when I
showed it to him.

It is potassium,” I said, “and I'm going
to set a little picce of it a-fire with the ice
Mary has brought. There 1?

“Isn't it splendid I” cried \Iary, as the
metal flashed into flame.

“ You can do anything, can’t you ! said
Johnny, admiringly. His confidence in
my ability is something frightful. Really,
if T were to tell him I could set the moon
a-fire, I think he'd believe me !

“No, Johnny,” I replied. *¢There are
very few things that I can do, as you will
But now, while we are
talking of heat, let me show you another
way of warming things. Please fetch me a
flat-iron, Mary, while Johnny brings my lit-
tle hammer. Thaok you! Ncw watchme
while I pound this piece of lead, and put
your finger on it when I stop. Now !”

“ Does the pounding heat it ?”

“Itdoes. I have seen a blacksmith
take a piece of co'd iron and hammer iton a

-cold anvil with a cold hammer until it was

hot enought to set wood a-fire.”

“Vhere did the heat come from ?”

“Trom the blacksmith’s arm, but in such
2 roundabout way that I should only puz-
zle you if I tried to describe it. You have
seen that heat does come from fire, from
the sun, from our bodies, from rubving,from
pounding, and from mixiug things, such as
quicklime and water; Aouit comes in either
case you will leam by and-by, when you are
older.”

“But we have got a long way from
Johnny's button. Can you think of any
otlier time you have seen things heated by
subbing ?”

“ We rub our hands when they are cold,”
Mary said, seeing Yred go through those

motions, having just come in from out
doors.

“I'll tell you something I noticed coming
across the bridge,” said Fred. “It was
freezing cold,yet the snoiv in the sled-tracks
wa$ melted when a heavy sleigh passed;
leaving the boards bare sometimes. I
couldn’t think what made it; was it
friction ?”

“ Evidently. I've noticed the same thing
many times. The snow ‘wears out,’ as
the teamsters say—that is, the heat of the
rubbing melts it.”

“Ive read of savages making fire by
rubbing sticks together,” Fred continued.

“ They have several ways of doing it—
or rather different savages have d)ﬁ'erent
ways. One of the simplest is to rub one
stick in a groove in another, rubbing brisk-
ly and bearing on hard. There is a bit of
soft pine board that I tried the expriment
with the other day. That is it. See!
when I plow this stick up and down in the
groove, the fine wood-dust that gathers at
the bottom begins to smoke a little and
turn black. By working long enough and
fast enough I could set the dust on fire ;
but it is too tiresome when a match will do
as well, and one can buy a whole bunch of
matches for a penny. We get our fire by
rubbing too, only we use something that
kindles quicker than wood, so that a siogle
scratch on some rough surface developes
heat enough to light it.”

“\What is it ?¥ Mary asked.

“ Phosphorus ; I have some in this bot-
tle. You rub the button, Johnny, while I
take some of it out on the point of my
knife. Now touch it with the button. See!
it is hot enough to set the phosphorus a-fire,
We might kindle our fires that way, but we
find it more convenient to put the phos-
phorus on the end of a stick and mix it
with something to keep it from lighting too
easily. ’lhen all we have to doisto mub
the phosphorus point against <nything
rough, the friction heats it, it takes fire,and
our light is ready. Did you ever hear of
the traveller who was stopped by some bar-
barous people who knew nothing ofmatches?
They would not let him go through their
country, and, while they were debating
whether to kill him or send him back, he
grew tired of waiting and thought he would
take a smoke. So he filled his pipe, and
taking a match from his pocket struck it
against his boot, lighted his pipe, an
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thought no more about it. To-his surprise,
the people who were watching suddenly ran
off, and directly there was a great commo-
tion in the village. After a while the chief
men came back very humbly, bringing him
loads of presents, and begged hin: to go his

way in peace. WWhat was the reasony
They had seen him draw fire from +his foot,
as they thought, and were afraid that such
a great conjurer might burn them all up if
they offended him. That was a lucky
match for the traveller.— Christian Union.

CARING FOR PUPILS.

Many teachers think that their duties end
with the instruction and government of
their pupils in school hours. Some do not
even know where or how their pupils live.
They meet their school as the transient
lecturer meets an audience, and from thirty
to fifty pupils are treated as if they all have
the same homelife and the same disposition.
Such teachers may instruct well, even in
an attractive and pleasant manner, but a
little care for and interest in their pupils
would add to their usefulness and success.
The thought, “The teacher cares for me”,
touches the heart of the child, and adds a
new zest to study. ,

.There are teachers who perform their
school duties as faithfully as otners, and
yet who have hearts large enough for each
child to find an individual place therein.
When they are absent from scheol, they
find out z/yp, and, if sickness be the cause
they either go to see them, or send a note
of sympathy, so that both pupils and par-
ents feel that they are remembered by the
teacher. If a pupil is difficult to manage,
they talk over the matter, in a friendly man-
ner, with the parent—not to complain of
the child, but to find out, if pessible, more
of its disposition, and the best modes of

.

their homes, and you will make life-time
friends.

Another duty of the teachers is the phys-
#cal care of their pupils. If headache is

‘prevalent among theim, its cause should be

discovered, if possible, and removed. The
room may contain too much foul aiy, ot the
temperature may be too high or too low, or
the pupils may have played too hard at in-
termission, with too sudden a suspension
of activity on entering the schoolroom, re-
sulting in nervousness, or palpitation and
headache, or a checking of perspiration,
with a liability to take cold if checked too
suddenly. By mingling with the children
at play time, the teacher can check them, if
the play becomes too noisy, or the exercise
too violent.

The manner of going up stairs needs the
teacher’s observation and care, particularly
with girls, many of whom go “with a hop,
skip, and a jump?, taking two or three steps
ata time. Laying aside the want of pro-
priety in ascending stairs in this manner,
the more serious error is, that it is in direct
opposition to the laws of heaith. The
proper way to ascend stairs is to take one
step at a time; and to place on the step the
whole of the foot, and not merely the toe,

managing it. Such tcachers generally have | as many do. A few weeks after I com-
the cooperation of the parents, as well as I menced teaching I, went to my physican,
the good-will of their pupils. Some portion | complained of a tired feeling every time I
of the time not spent in the schoolroom i had to ascend the stairs at school, and ask-
ought to be spentin exercise; then why may | ed how I could prevent it. Hesaid, “You
not the teacher go, once in a while, to the ; go up quickly, and only place your toes on
homes of the pupils? Itis true that some | the steps, don’t you? lanswer 4, “Ves.”
of these homes are no: very pleasant, but | He then gave me the rufe whii: I have
the words of interest and kindness there ! mentioned above; and after I 1. Lroken
spoken, like bread cast on the waters, may ! myself of the habit referred to, I found it
come back to the teacher, ere many days | not so tiresome to go up and down stairs.

go by, filling the heart with gladness. Then| Again, the seating of the pupils with re-
cultivate your pupils’ acquaintance more in | spect to temperature, should receive attent-
the schoolroom, on the play-ground, and in !ion. After they have once assigned seats
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to the pupils, some teachers will permit no
change. They say, “If I permit Jone to
change because his seat is too near the fire,
or another because his is too far, I would
have a constant changing, and much disord-
er would ensue.” Severe cold weather does
not usually last more than a day ortoo, and
when it does come and it is impossible to
get the room comfortably warm in all parts
of it, pupils should not be obliged to suffzr,
lest perfect order be disturbed. By going
round from place to place in the room, the
tBacher can ascertain who are in uncom-
fortable positions, and necessary changes
can be made. In this manner countless re-
quests to change seats and complaints of
being too warm or too cold may be avoid-
el. When children seethe teacher is try-
irg to make them comfortable, they are
more apt to wait patiently till they can re-
ceive attention.

Tt is the rule in some schools, that no
pupil shall eat his lunch in the schoolroom
atnoon. In pleasant weather, this is well
enough, but when the weather is cold, or
chilly, or damp, children ought to be allow-

ed to eat their lunch in the schoolroom, if
another suitable room is not provided. A
noon lunch at school is apt to be cold com-
fort any wdy, and no matter how nicely the
room may be furnished, children should not
be requived to stand shivering in the cold
to eat it. In answer to the objection that
crumbs may be scattered and pieces of food
be thrown around the room,and much noise
be made, I would say, that there are few
children who would refuse to sweep up the
crumhs they make, and the discipline of the
school should prevent the throwing of food
around the room and the making of unnec-
essary noise.

It may be objected that this would com-
pel the teacher to remain in the schoolroom
all noon time, and not have any recreation.
This need not be the case, except withvery
small children. The older pupils know sz
to behave properly, and if thrown on their
honor, will, as a general thing, be true to it,

The above suggestions are not untried
thecries. They have been practicallytested
and proved true.—Ruth C. Wairwright in
WNational Teacher.

D A S R - e ———
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—Rev. Jas. Roy, late headmaster of the
Cobourg Collegiate Institute, was presented
with a set of silver by his pupils and friends
upon retiring from his position.

—7In acocordance with the motion respect-
ing the Public School Teachers’ Represen-
tative in the Council of Public Instruction,
made at the last Annual Meeting of the
Ontario Association for the Advancement of
Education—a meeting of the Executive was
held in the Mechanics’ Institute, Toronto,
DMay 23rd, to take into consideration means
for providing a nomination of a represen-
tative for the P. S. Teachers on the Council.
There were present Mr. Watson, Chairman,
Mr. Dickenson, Secretary, and Messrs.
Johnston, Mackintosh, and Dearness. After
-a spirited discussion, it was resolved, *That
a delegated Convention be held in the
Theatre of the Normal Buildings, Toronto,
on July 14th prox, at the hour of 1 p.m,,
said meeting to be composed of omne dele-
gate from cach Tnspectoral District in the

3

Province. The Secretary was instructed to
communicate with the Inspectors fespect-
fally requesting them to hold meetings of
thewr teachers, to select delegates to attend
said Convention. Hach delegate is requir-
ed to forward his name, and the Railway
Station from which he starts, in order that
he may receive a certificate entitling him to
travel at reduced rates, to H. Dickenson,
Secretary, Ont. A. A. E., Brantford.

‘WesT MIDDLESEX TEACHERS' AssOCIA-
TION.—This Association met iz the Col-
borne Street School House, on Saturday
June 13th. Between 40 and 50 teachers
were present. In the absence of the Pres-
ident A. M. McEvoy ¥Esq., the chair was
very efficiently occupied by Mr. E. Row-
land, 1st Vice President. Aiter reports of
Committees, Mr. Glashan, Inspector, at the
request of the Association took up the sub-
ject of Geometry in 2 very instructive and
interesting manpner, and was tendered a
cordial vote of thanks. The afternoon ses-
sion was chiefly occupied with nominating a



EDUCATIONAL INIELLIGENC?E. . 219

candidate for the Council of Public Instruc-
tion. Mr. Campbell moved seconded by
Mr. Wood, that Mr. McCabe, or some other
suitable person, be the nominee of this As-
sociation. Mr. Anderson moved, seconded
by Mr. Lindsay, that Dr. Sangster be our
nominee. After a protracted debate the
vote was taken by ballot, and stood as fol-
lows : McCabe 27, Sangster 12. The as-
sociation then elected Mr. Darrach as their
representative at the convention to be held
in Toronto, on the 17th July. Mr. Mec-
Michael, Head Master Strathroy High
School, read a2n ably written essay on “ The
Study of Language,” for which a hearty vote
of thanks was tendered him, and the As-
sociation shortly after adjourned to meet
again at the call of the managing commit-
tee.

TeAcHERS' INsTITUTE—Dr. Sangster’s
Institute, held in Uxbridge May =29th and
3oth, was a great success. Nearly every
teacher in the County was present, and
some from mneighbouring counties, making
about one hundred and fiftyin all. Mr. J.
J. Tilley, Ianspector of Durham; Mr. H.
Reazin, Inspector of West Victoria; Mr. W.
Dale, M. D., Headmaster of Uxbridge High
School; Mr. D. McBride, M. A., Headmas-
ter Port Perry High Schogl; Mr. W. Tam-
blyn, M. A., Headmaster, Oshawa High
School, and several local clergymen were
also present. On Friday evening Dr. Sang-
ster delivered his lecture on “ Heroes and
Hero Worship.” Mr. Jos. McBrien, In-
spector of the County of Ontario, occupied
the chair. During both days the teachers
of the County formed themselves into an
Association and elected the following of-
ficers : Mr. Jos. McBrien, Inspector, Presi-
dent ; Mr. W. Tamblyn, M. A., Vice-Presi-
dent ; Jos. McOevin, 2nd Vice-President ;
Mr. D. Jennings, Secretay; and Mr. D.
W. Dale, M. A. Treasurer. A resolution
was passed nominating Dr. Sangster as the
Teachers’ Candidate for the Council of
Public Instruction.

TeACHERS’ INSTITUTE.—A Teachers’ In-
stitute, conducted by Dr. Sangster, was held
at Ottawa, May 22nd and 23rd. Never
before was so large a body of teachers as-
sembled in Central Canada—over 200 act-
ual teachers being Present. The Rev. 7.
May, M. A, Inspector of Carleton; Rev.
H. J. Borthwick, M. A., Inspector of Ot-
tawa ; Mr. R. O'Reilly, Inspector Separate

Schools of Ottawa ; Mr. T. O. Steele, In-
spector of Prescott ; Rev. Mr. Garrett, In-
spector of Russell ; Mr. H. L. Slack, M. A,,
Inspector of Lanark ; the (hristing Broth-
ers, several masters of the Collegiite In-
stitute and the {ull staff of Professurs of
L'Institute Canadien were present through-
out. Theiarge Court Room was crowded
with teachers and visitors—including many
county and city officials, among whom were
noticed Mr. Ira Morgay, Warden of the
County of Carleton; Mr. Sheriff Powell,
Judge Lyon, Mr. Mathieson, Master in
Chancery ; the Clerk of the Crown, the
County Clerk, the County Treasurer, the
County Attorney, Mr. Alberman Robers-
ton, Rev. A. Cameron, Rev. T. D. Pnillips-
M. A, &c., & The lectures were of the
most valuable and practical character and
were highly appreciated by every one—the
teachers being most earnest and enthusias-
tic throughout. The Warden, in speaking
of the great good certain to result from the
institute, thanked thc Rev. Inspector May
for inducing Dr. Sangster to come there to
holdit. During the institute the teachers
met and unanimously nominated Dr. Sang-
ster as their representative in the Council of
Public Instruction.

NoxrtH YorK TEACHERS.—A meeting of
the School Teachers in North York was
held at Newmarket, Saturday May 23rd.-

The meeting was convened at the ap-
pointed hour. After formally organizing
the meeting, on motion, it was decided to
establish a permanent organization of the
teachers in the Riding, to be called “ The
Teachers’ Associstion of North York.”

The following parties were elected as
office bearers for the ensuing year :

President.—D. Fotheringham, Inspector.

Vice-President—R. Alexander.

Secretary.—G. Rose.

Treasurer—F. Haght.

Mazaging Committie—R. Price, R. J.
Terry and E4. Ward.

The following resolution was carried un-
animously :—

«“That the Executive Committee of the
Ontario Teachers’ Associatiou is requested
by this meeting to call upon the Teachers
of each Inspectoral Division to elect a
Delegate for the purpose of selecting a
suitable candidate as Representative to the
Council of Public Instruction.”

Mr. Wm. Rennie was then elected

1
.
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Delegate for North York.
Teachers were selected to illustrate
methods of Teaching at the next meeting
which will be held on the first Friday and
Saturday in July, at Newmarket, viz :—

W. Nason, B.A. - - Gramman
R. J. Terry, - - Vulgar Fractions.
Mr, Clarke, - - - Geogaphy.

The ¢ North York Library Association”
was also organized. Fees of membership
to be at least $1 ; the Library to be under
the control of subscribers.

The following Committee was appointed
to procure the Library :—D. Fotheringham,
R. Alexander, G. Rose, F. Haight.

OxFORD TEACHERS ASSOCIATION-—A
meeting of the County of Oxford Teachers’
Association was held in Woodstock, May
z2nd, beginning at 1.30 p.m. The meeting
opened in due form, when the minutes of
last meeting were read and approved.
About -go teachers being present, the meet-
ing adjourned from the High School to the
West End Public School, it being larger
and more commodious.

The Presid:nt, Mr. Carlyle, was instruct-
ed by resolution to appoint the necessary
Committees, which he did as follows:—
Messrs. D. Morrison, C. McKerchar and
Miss A. Nesbitt, on *“extension of Pro-

amme.” Messrs. 8. R. Gill, H. Izaxd,
and Miss Ross on * Question Drawer,” and
Messrs. Deacon, Dennis, Brown, J. S. Mc-
Kay, Frazer, E. M. Sipprell, Richardson,
Rose, Bucknell, Peart, Whirter, Huntsman,
Mackie and Cameron (representing every
municipality in the County), a Committee
on nomination of representative to Council
of Public Instruction. On motion of Mr.
Sipprell, it was Resolved,— That an evea-
ing session be held from 7.30, when Com-
mittees will report. Mr. G. J. Frazer ex-
plained the teaching of ¢ Object Lessons ;”
Mr. J.S. McKay, " Arithmetic to Befrm-
ners,” and Xr. Bucknell read an Essay on
“ How to Speak to Children,” After dis-
cussions on each of these exereises the As-
sociation adjourned at 5 p.m.

In the evening Mr. Strauchon read a
very interesting paper on Natural History,
which was well receivd. Mr. D Morrison,
chairman of Committee on Programme, re-
ported that they had assigned * Grammar
to 4th class” to Mr. Frazer ; “ Reading to
Junior Classes” to Mr. Carlyle, and “Com-
position” to Mr. Deacon. Report adopted

"I.‘he following

Mr. Gill presented the Question Drawer re-
port which was also adopted. M. J.. S,

'Deacon presented thereport of Commiittes

on Council of PublicInstructicn, and moved
its adoption, Mr. Frazer seconding. The
report was that Dr. Sangster be the nom-
inee of this Convention to represent Public
School Teachers in said . Council. Doved
in amendment by Mr. W. Mackie, second-
ed by Mr. C. McKerachar, that no nomina-
tion be made at present. After several
teachers had spoken pro and .con, it was,
on motion Resolved,—That after all who
wished to speak had done 50, their replies
should be limited to five minutes each,
Meeting adjourned at ro p.m. to meet at 9
next mormngr

Next morning after opening exercises.
several teachers became members of the
Association. On motion, it was resolved
to adjourn not later than 12 o’clack noon,
The ruling of the chair having been object-
ed to, ,Mr. Mackie was allowed his own
time, but the restricfion, of last evening
was adhered to in all other cases. After
some further discussion, Mr. Bolton moved,
seconded by Mr. Denis and Resolved, —That
the chairman be requested to give the facts
in his possession with reference to Dr. Sang-
ster’s position in this Association. After
Mr. Carlyle had done as requested, a vofe
was taken on the amendment. The yeas
and nays being called for, it was declared
lost by 33 to 20. The main motion was
then put, when 30 votes appeared for and
none against it.

After business, the financial statement
was read, and the election of officers took
place with the following result :—President
—J. 8. Deacon. Vice-President—W. V.,
Huntsman. 2nd Vice-President—C. M-
Kerachar. Secretary & Treasurer, J. S.
McKay. Executive Committee— \Iessrs,
Mackie, Ainslie, Rose, Funnel and Cowan.
On motion of Mr. Frazer, seconded by
Mr. McWhirter, J. S. Deacon was appoint-
ed the delegate of this Association to the
Provincial Association at Toronto.  After
votes of thanks to retiring officers and to
the Board of Trustees, Woodstock for the
use of the school room, the A.ssocmnon
adjourned to meet at the call of the Exe-
cutive.

TEACHERS' EXAMINATION.— In accor-
dance with the Statute, and the general re-
gulations adopted by the Council of Public
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Instruction, the Annual examination of
Candidates for Rublic School Teachers,
2nd and 3rd Class Certificates, for the year
1874, will be held (D.V.,) in each County
Town of Ontario, commencing on Monday,
zoth July, at 1.36 p.m., for Second Class ;
and on’ Tuesday, 21st July, 9 a.m., for
Third Class. The ekamination of Candi-
dates for First Class Certificates will be
held at the same place, commencing on
Monday, 27th July, at 1.30 p.m.. Forms of
the notice to be previously given by the
Candidates, can be obtained on application
10 any Inspector. ’ ‘

Kent TEACHERS.— At a meeting of the
Thames Teachers’ Association held in
Chatham, June 13, a motion “That the
Association do in the strongest terms con-
demn the candidature of Dr. Sangster,” was
carried without a single dissenting voice.
The feeling was generally in favor of Mr.
Goldwin Smith.

VictoriA UNIversiTY CONVOCATION.—
This institution, now placed on a sounder
and more stable basis than ever before by
the efforts ot Rev. J. H. Johnson, by which
$35,000 has been added to the Endowment
Fund, held its Anngal, Convocation,
on the week beginning *May 24th. On
Sunday eloquent sermons were preached in
the Presbyterian church by Rev. B. Lang-
ley, and in the Wesleyan. Church by Rev.
E. B. Ryckman, M.A. In the evening
Rev. E. Ryerson, LL. D., preached the
Baccalaureate sermon, a most learned dnd
able effort. 'On Monday evening. Rev. Dr.
Taylor delivered 'his lecture on, * The
Great Lone Land.” The Alumni meeting
was held on Tuesday evening, when an able
lecture on ¢ Parsecutzd Scholars,” was de-
livered by Mr. Hough of the Cobourg
World. The Convocation was held on
Wednesday afternoon. On the platform
were seated the Rev. President Nelies, the
Senate, and others identified with the Col-
lege. After prayer by the Rev. E. H.
Dewart, Mr. Longley, a gentleman of
superior elocutionary powers, delivered the
valedictory oration, the subject being
“ Christopher Columbus.” Rapidly sketch-
ing his career, he pronourced a glowing

eulogium on his character, closing with a

homily on the lessons of his life. The fol-

lowing degrees in Arts were then confer-

‘red — : :
B.A.—Marcean, W. F., Longley, Benj.,

Howitt, Geo. W., LeBarre, S. F., Manning,
T., Patterson, C. W., Riddell, Wm., Swit-
zer, V. ’ :

M.A.—Bowerman, A., B.A.; Chapman,
J. A, B.A.; Holmes, A. Lee, B A ; Laing,
Rev. ], B.A. ; Russel, A. L., B.A.; Spar-
ling, J. W, B.A; Wilson, R. W., B.A.

The Rev. John J.aing, formerly pastor of
the Cobourg Presbyterian Church, then
read h's “ Thesis on the harmony between
science: and religion,” a production charae-
terized by elegance of diction, earnestnegs
of purpose, and profundity and originality
of thought. The following degrees were
then conferred :

M. D., Toronto Branch,—McLean, P.,
Brett, R. J., Burkhart, J. L., Caldwell, W,,
Douglas, A., Kirkpatrick, J., McDonald,
D. F.

M. D., Montreal Branch.—Havel, V.
Ferron, E., Berthelot, J. E., Scallon, J. E.
Brossoit, A., Majeau, A., Mousseau, F. X,
Trudel, M. T. E., Etthier, M., Jeannotte,
H., Laberge, L., Lamoureux, S., Phenix,
Theodore, Desorcy, C., Brunet, M. L.,
Ouimet, E., Mequin, V., Roy, A., Brouillet,
V. E., Wilson, T. O. G., Demers, A., Laur-
endau, J., Hebert, L. D., Lachapelle, S.,
Munro, E., Roy, J., Duval, A., Prevost, L.
C., Germain, A., Charbonneay, J., Dorval,
A. Lemarche, A., Ledue, J. G.

B. D.—Johnston, Hugh, M.A., Ross, J.
R,, M.A. Russell, A. L., M. A.

LL. B.—Moore John, M.A,, McNaugh-
ton, Thos., M.A.

LL. D.—Cocker, Rev. Benj. F., D. D,,
Mich. University, D. Allison, President
Sackville University. '

" INsPECTORS’ REPORTS.—We have before
us a number of interesting reports from In-
spectors, but can only refer to them véery
briefly. These documents are always veéry
valuable, as they furnish the most correct
index that can belobtained to the education-
al progress and condition of the various
Inspectoral Divisions : Prince Edward
County, G. D. Platt, Esg., Inspector, 1873.
81 schools in operation ; excellent 10, good

2, fair 28, poor, 21. Amount raised dur-
ing the year for all purposes $22,389 ; paid
teachers $22,093. Average salary of tea-
chers, male $352, female $233. Total
pupils attending 4,912 ; of these the aver-
age attendance was only 41 per cent., and
only 5 out of every roo attended 200 days,
or over. Mr. Platt closes his report with
several valuable suggestions.—Hallon, 7873,

-
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Robert Little, Esq., Inspector. Mr. Little’s
report is very elaborate, extending over 29
pages, and including a number of statistical
tables. Total receipts from all sources
$54,748 ; total expenditure $50,707.—No.
of School Sections 63 ; school houses, €2 ;
No. of lectures given 34 ; No. of teachers
74 ; of whom 41 were male teachers ; high-
est salary paid male teacher $500, lowest
$300 ; average paid female teachers $264.-
30. Total school population 5,896 ; No.
attending school, 5,098 ; average atten-
dance, 1st half year 2816,19,2nd half 2303.-
22— Waterloo County, 1873, Thos. Pearce,
Esq., Inspector. This also 1s a very elabor-
ate report, and neatly printed. Total re-
ceipts $66,556.31 ; expenditure 56,263.94.

Total school population, 9,894 ; No. atten-
ding school 9,732 ; No. not attending at
all, or attending less than so days 2,947 ;
average 1st halfiyear 4,632; average and
half-year 3,931 ; No. of teachers x21; males
78, females 43 ; No. of schools 91 ; No. of
buildings occupied 94.—Noreh York, 1873,
D. Fatheringham, bsq., Inspector. Another
excellent report with many valuable sugges-
tions. No. of teachers 89 ; average salary,
male teachers, $380.87%4, female teachers,
$257. Total school population 8,201 ; of
these 4,507 had strictly speaking, no advan-
tage from educational opportunites. Though
discouraging, there is decided improvement
over last year.

TEACHERS

J. C. GLASHAN,

Contributors tothe ¢ Desk’ will oblige by observ-
ing the following rales :

1. To send questions for insertion on separate
sheets from those containing answers to questions
already propesed.

2, To write on one side of the paper.

3. To write their names on every sheet,

ANSWERS TO PROBLEMS.

{58.) In the problem read ‘‘two pillars at M
and N.” All answers received assumed the beams
to be of eqnal lengths. Letthe lengths of AB, BC,
CD, be respectively a, ¢, b, ; the weight of the
beam per length unit be w; the pressure at Mbe p;
and the distance of M from B be =.

Take moments about any point whose distance
from Bis y;

Moment = %w (¢+y)*—p (2 +3)
The moments must vanish at the joints which
otherwise would bend ; at B, y=0; at C, y=¢

. Hwa—-px=0
and Y@+ cP~plx+¢)=0

. (e+fr=a¥x+0)

a2

.. x=
. 2a+c¢
Similarly distance of N from C
SR

=

2b+¢

DESK.

ESQ., EDITOR.

Asan example let the lengths of the beams be
respectively 1ft., 2ft.,, 3ft.; the points of support
must be ¢ inches from A and 1ft, Io}4 inches from
D.

(59.) In soswerirs this query attention vtas
called to the uupractical nature of our Text-book
problems, and it was stated that odd collars and
cents, worth of stock cannot be bought. This as-
sertion called forth the following remarks from Mr.
Scudamore:

¢ On the London Stock Exchange the principal
business is, {or at least was) done in the Govern-
ment funds, by which is meant the Funded Debt of
Great Britain. The accounts of this Debt are kept
at the Bank of England, The three principal
branches of this Stock are called Consols, Thtee
per cents reduced, and the New threz per cents.
They bear the same rate of dividend, but payable at
different seasons of the year. Any odd number of
pounds, odd shillings, and odd pence of this Stock,
can be bought and sold at any time,and the transfer
of it noted in the Transfer Books, provided that the
amouatis not less than one shilling. The trading
capital of Incorporated Comg. .nies is usually divided
into shares, and when bought or sold, can only be
dealt in to the extent of an integral number of shares
ata time. Sometimes, however, the trading capital
is converted into what the Brokers technically term
Stock. Such are the Stocks of the Bank of England,
East India Company, Great Western Railway (Eng-
land), the principal mining companies, and many
other associations. When Capital is thus converted
into Stock, it is subject to the same customs respect-
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- Stock as understood in Canada, and as used in our

R arithmetics ; odd dollars to be deposited in bank or
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ing purchase, sale and transfer as above mentioned
in respect to Government Stock,.except as to the
minimum which is sometimes as High as one
pound. United States Stocks, Dominion Stocks,&c.,
are subject to the same rules, but United States
Debentures, Canadian Debentures, or Debentures of
any kind, are subject to the conditions respecting
shares. In the price lists, Shares are quoted at so
much a piece, Stock at 50 much per cent. Inaddi-
tion it may be noted that every Ship is by Statute
divided into sixty-four shaves, (which are frequently
denominated ounces,) and that no Share or Transfer
can be registered in the Custom House Register,
except it be of an integral number of Shares. This
Register is the foundation of Title. Brokes are not
sllowed to buy and sell on their own account, but
onlyas agents for others. The jobber is one who
buys and sells for the accommodation of the market
making his profit by what is called the ¢ turn,”
which is from X to 34 of one per cent. being what
is called by outsiders the difterence between the
buying and selling prices. Each jobber confines
his attention to some one particular kind of Stock.
Wereit not for the intervention of the Jobber, it
would be difficult for the Broker to fulfil instructions
as to the quantity which he would buy or sell.”

‘We may add that our assertion had reference to

authorized arithmetics, and whey, vriting it we were
on the point of adding that the statement did not
apply to what is technically called Stocks in Eng-
land, but thought the explanacon superfluous. In
the Monetary Times the par value of each share of
reported corapanies is given, and the selling price
per cent ; in our leading Dailies only the latter,
under some such heading as * Stock Market.” Our
authorized arithmetics speak of Montreal Bank
Stock, &c., and it was to questions involving such
Stock the objection was raised. Let the reader tun
to the Advanced Arithmetic, Ex. §5, Prob. 39, if he
wishes to uuderstand in its full force the objection
raised. Butit is said such questions in shares or
bonds would be too easy, would not afford exercise
in the underlying arithmetical principle. Hard or
easy, if they are all that can occur in life, they are
sufficient,andif the pupil realizes them, he can easily
be taught the principle applied, and then the more
easily learned, the more brain-power to spare for
other things. If, however, he must have arithme-
tical gymnastics let him hgve them in something to
which ‘the principle,’ can beapplied. ¢ Hard or
easy ;—consider the simplest problem from the in-
vesior’s stand-point, and it will be found to involve
principles somewhat beyond our most advanced

of dividends, rate of dividend to be expected, nature
of management, and, in case of banks, amount of
rest, accommodation, &ec.

(63). ** Sometimes the noun following a neuter
or passive verb is regarded as the nominative ; and
with it the verb is made to agree ; -

¢ His pavilion were dark waters,’ Ps. xviil, 11.

¢ The wages of sin i3 death.’

In the last example, wages may be singular.

Dr. Richardson'’s ¢ Study of Language.’

FLEMING ; Analysie of the English Language,

Such is the old style of rule without reason.

Tuming to Ps. xviil. 11, the fuli quotation is
found to be very different from that given, which is
not Lnglish,

¢ His paviliea round about him were dark waters
and thick clouds of the sky.’

Simply an example of Contusion of Proximity.

The pause after him, throws were to dark waters,
dc.

Letother examples be examined in like manner
and our rule will be found to fail us, and a principle
founded on the laws of speech will take its place.

But to return ; is ‘wages’ singular, or is this an
example of Confusion of Proximity? We havefrom
the French ‘gage,’ a token, pledge, pawn, forfeit,
the English gage of the same meaning; from the
French ©gages,’ (which in the plural had the
peculiar meaning wages, with its plural termination
imported, but not with its always-plural force, in
fact in the importing, this French peculiarity was
lost sight of, and wages went to swell the class of
plural-form nouns. Morris gives the follwing list,—
amends, bellows, gallows, means, news, odds,
pains, &easions, shambles, small-pox, tidings,
wages. All these are used in dotk numbers keep-
ing their plural form. Is there then any need of
considering * proximity?’ Let each one decide as
his attention rests on wages or ondeath.

(64.) The ‘star’ is the stellate pentagon ACE
BDA, Euclid iv. 11, Inthe same proposition, it is
proved that each angle is one-fifth the angler. of the
triangle ACD, hence Eu, 1. 32, the five angies equal
two right angles.

(66.) By simple interest ore solution is

376 (1 +347)=31 (1 + ¥r)+ 400
which gives as its rate per cent 30.43.
Another solution, (the discount solution),would be

3 400
I +‘}4r 1+ Y%r

The correct and legal way is to solve by com-
pound interest in quarterly terms. Suppose the
maker had put out the $376 he received atr per

- .

376=

otherwise invested ; difference in time of payment

$1 per quarter ; at the end of the first quarter to
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have drawn $31, to pay the broker, and at the end
of the secord quarter to have drawn $400to take
up the note; then by the question find » so that he
would just be clear.

{376 (1+#)—31 } (1+7#) =400
7=.0735 —
. If it be decided tocall 4001 the rate per cent. per

annum, it will be found to be 29. 38, but if the mak.
er had loaned $100 for one year on the same terms,
he would have received at the end of the year it
$129,38, but $132.78. !

(By compound interest the discount or present
value solution is the same as the interest or
amount soluuon, by simple interest it is'not the
saie.)

EDITOR’S

GEORGETOWN AcapEvMY. —For teachers wishing
to improve themselves during the vacation, this
flourishing institution is one of the best in the
Province. The Principal, Mr. Tait, is a practical
teacher of much experience and ulility, and he _has
an excellent staff of assistants,

CoMPETITIVE Exasixarions.— I L. Slack,
Esq., M. A, sends the regulations under which the
Competitive Examinations are held in his County,

Lanark. Mr. Slack has taken very great interest |

in this matter, and as the rules he has adopted may
be useful to others, we purpose publishing them in
a future issue.

Nor TRUE.—Our venerable contempurary the
Journal of Education, seems t be getting in its
dotage. TIna recent issueit sta 2d that the Journal
is the only Educational Jeurnal in the Province
that publishes solutions of mathematical problems.
We refer the editor to the illustrious example of
George Washington.

ScrooL REGISTER.—We would call the atten-
tion of teachers and trustees to Mr. Groat’s adver-
tisement on the cover. His Register is spoken of
in terms of warm commendation by all competent
judges, and as Registers have now to be purchased,
it would be well for all concerned when buying to
¢ get the best,” for ““ the best is the cheapest.”

COUNCIL OF PUBLICINSTRUCTION. —The contest
for the honor of being the Teachers’ representative
in the Council of Public Instruction, seems likely to
be almost entirely between Dr. Sangster and
Professor Goldwin Smith, although Mr. McCabe
has been nominated in a few places. For the High
School Masters, J. H. Hunter, M. A., of Brantford,
and Dr. Daniel Wilson, of Toronto, are the two
most prominent candidates. For tHe Inspectors,
David Mills, Esq,, M.P., has been nominated by
several of the Inspectors, and the contest is likely
to be betweenhimand Judge Macdonald.

Woops’® CLASSICAL TEXTS.— Messrs, Adam,
Stevenson & Co. of Toronto, are now preparing

DRAWER.

for publication a scries of Classical Texts, embra.
cing such portions asare read fur matriculation in ;he
University of Torunto, They are edited by Samu't
Woods, Esq., M.A. of Kingston, a gentleman wel[
quauﬁed buth by finished scholarship, and long e,x-
perience as a successful teacher, for the task he }m
undertaken. They are to be sold at the unlfom
price of 30 cts. each. Speiimens sent to teaché;s
for 23 cents.
]

To SUBSCRIBERS,—When changing your Post
Office, please let us know the Post Qffice’ FROM
which, as well as the one To which, you change,
and you will save us much unnecessary trouble,
Parties to ywhom the TEACHER is sent after the time
paid for has expireg, and who do not wish it con
tinued, shouid at once return it marked ¢ Refused,"
giving name and Post Office, Irany case wheren
subscriber is receiving two copies by mustake, you
would oblige by letting us know., We always.se-
mail copies not received, when notified promptly,
but cannot promise to do so after two or thre
months have expired. ’

FREE LECTURES ON ELOCUTION WITH SIMUJ
TANEOUS EXERCISES.—Mr. Richard Lewis will
give from three to four lectures on the An of'
Reading and Delivery to Teachers attending. ﬁl&
Annual Conference in Toronto, in August next.
The lectures will embrace a description of the vocal
organs and their management in speaking, methods
of practice for cultivating potver and expressjveness.
of voice, the principles of elocution, includiag e,
Pquse, Pitck, [nflection, and Emphasis, and the
analysis of passages selected from the 4th and §th
Reader, so as to show the application of philosg:
phical principles to Reading as an Art. Teachers
are requested to bring the 4th and 5th Readers with
them, as they will have simultaneous practice ia alf
the ecxercises. The lectures will be free tp
teachers, (ladies and gentlemen) only. The time
will be arranged so as not to interfere with lhe
duties of the Conference.



