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atus for use in experiments in Text Books;
New Series of Bchool Wall Mapse. This series
excels all other School Maps for educational
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Most Gomplete and Recent Map of the Dominion of Canada.
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I N Samples for the asking. So TRY before buying.

Send two-cent card for particulars, and you will receive free by mail in due course gratis samples
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teacher. Address, DUCKETT’S INKS, SHEFFIELD, ENGLAND.
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_The course of instruction has been thoroughly re-
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s Directors and Shareholders :
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pr?agﬁd(}uards at 50c., 75¢., $1 per pair, post Thomson, Q.C., of Thomson, Henderson & Bell,
. No.3 No. 4 No. 5| Baisters; Fred Wyld, of Wyld, Grasett & Darling ;
Best rubbers.........o...0 $080 $08 2100

S. F. McKinnon, Wholesale Milliner.
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8ohool, College & Academy
Price and Terms ¥roe. Name this paper,

Students may enter at any time, -
For free circulars andfull information, address

DAVID HOSKINS, gecretary

COMMERCIAL TEACHERS
IN HIGH SCHOOLS . . . .

Are requested to communicate with

Robinson Johunson, Ontario
Buriness College, Belleville, re-
specting

“The Canadian Accountant,”
recommended by the examiners.

The essay on the “ Fundamental Principles
of Double Entry Book-Keeping,” by J. W, .
Johnson, F.C.A., will be fornished free to any
teacher. Send to 0.B.C. for it.

THE CANADA BUSINESS COLLEGE

HAMILTON, ONT.

REOPENS September 3rd,—34th year. An up-
to-date Business Bchool, with a national
reputation. Write for prospectus.

812 R. E. GALLAGHER, Principal.

LUMSDEN & WILSON’S

FOOTBALL ANNOUNGEMENT,

WE thank the many teachers and players °

throughout the Dominion for the liberal
patronage and flattering testimonials received
during the past fifteon years that we have been
importing and selling the celebrated McKechnie
Footballs. We can confidently claim that no
other balls stand the wear and tear like this old
reliable Scotch make. They do not stretch un-
equally and become lopsided; the sewing is the
best possible. In fact, the 2nd quality of these
balls is egual to some fancy finished match balls
that are in this marketat about the price of our
best quality

We call gpecial attention to reduced price of

Football Boots. We have the best style, as used
by all leading players in Great Britain, and any
Canpadian player who has tried them would not
like to play without them again.

’ PRICE LIST.
Association Footballs, Complete.

Sizes, Nos... 1 2 3 4 5
Circumference )
Inches........ 20 22 24 26 28
1st quality, price.$1.25 $1.50 $1.75 $2.25 8275
2nd “ “ 150 17 292

The Centuryspecial Match Wate: proot Ball 3.25

Rugby Match Ball, very superior ........ .. 8.04
Sundries.

Bizes, Nos.. 1 2 3 4 5
Rubbers,sep'rate. $0.60 $0.60 $0.70 $0.80 $0.90
Covers, separate,

Ist quality... 0.90 1.00 115 155 200
Covers, separate, 2nd quality.. 0:5 115 1,50
The Century « over, Waterproof............ 2.45

Per pair
Football Boots, Nos 6,7,8,9,0r10.......... $8.25
Shin Pads, cloth lined, 2 buckle..........,. 065
Shin Pa '8, leather lined, 2 buckle.......... 0.75
shin Pads, chamois lined, 2 buckle ........ 0.90
Shin Pads, chamoislined,ankle pads attch’'d 1.10

Inflaters, brass piston. the Little Wonder,
60 cents; larges ze, $1.50.

. Any article in the above list mailed free, on
receipt of price, te any address in the Do-
minion of Canade or United States. Send money
by P.O.or express order, or if these are not con-
venient, enclose the cash or stamps and register
the letter, )

ADDRESS,

LUMSDEN & WILSON,

SEAFORTH, ON .

FOB mutual advantage, when you write to an
advertiser please mentior THE EDUCATION-
AL JOURNAL.
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VANNEVAR & (0. can suppLy aNY BoOK YOU WANT

Books not in stock will be ordered from any part of the world
with the Utmost Despateh.

Orders by mail will receive prompt attention.
VANNEVAR & CO., Educational Booksellers,

438 YONGE STREET,

TORONTO.

ONTARIO MEDICAL COLLEGE FOR WOMEN

1895

APPLY FOR ANNOUNCEMENT,

TORONTO. - - .
SUMMER SESSION OPENS APRIIL 22nd.
THIRTEENTH WINTER SESSION OPENS OCTOBER 1st,

GIVING FULL INFORMATION, TO

DR. D. J. GIBB WISHART,

GROSVENOR STREET
TORONTO,

SECY., 4

Good-Humor

For Reading and
Recitation

By Henry Firth Wood

The title of this volume
accurately and faithtully
describes the character of
its contents. Mr. Wood.
one of the most popular
humorists of the day, pre-
senis in this book one of
the very best collections of
humorous recitations ever
offered to the public.
While all of the selections
are exceedingly isughable, special pains have
been taken to prevent over-ste ping the bounds of
propriety, and it contains nothing therefore that
cannot be properly given before the most cultured
Paper binding, 80 cts;

Foblishing Compenr]

PN IOFLIIAL

and refined audiences.
cloth, 50 cts,

Vacation
Suits &%

TAILORING

For your vacation order a suit made
from the celebrated Oxford Suit-
ings. Price quite reasonable.
Make you a suit in 24 hours.

JOS. J. FOLLETT,

181 Yonge St,, = - 'Toromnto.
86

Child’s Own Speaker

By E.C. and L. J.
Rook. For children
of six years.

A collection of Recita-
tions, Motion Songs,
Concert Pieces, Dia-
lo§ues, and Tableaux, in
ell 100 pieces, many of
which are entirely new
as well as novel in ar-
rangement, and have
been smially written
for this book.

While the tender age of
the little ones for whom
this collection is in-
tended has been kept in
mind, mere baby-talk
has been excluded and only such pleces ag con-
}aisxelrat(égle thought worth memorizing have beer
n .

Paper binding, 15 ets ; boards, 25 cta.

EDUCATIONAL

Queen’s University Farulty of Medi-

cine opens October 1st, 1895. Unexcelied

facilities for the study of medicine.

Class fees average 378 per session.
Calendar on application to

DR. HERALD,

Kingston, Ont.
6-6

Sehool Supplies

Cheaper from us than from any other
house in Canada.

E. N. MOYER & CO.

37 RicaMoND BT WEST, TORONTO.

Ganadian Short Stories

OLD___
MAN
SAVARIN

and other stories
BY
Edward Williamn Thomson
CLOTH, 12MO, $1.00.

We have just issued our Canadian Copyright Edition
of this brilliant volume of stories by Mr. Thomson,
which the press of the United States has given en-
thusiastic praise. .

Press Opinions:

New York T7mes—** His Scotch tales are scarcely
inferior to those of Barrie,” Boston Transcript—Con-
tains sume tales that are quite as good as anything Mr,
Kipling has ever given us.” Boston /deas—‘‘ Many
of these storics give us French-Canadian life, and ail
faithfully and delightfully pictured as we have never
seen presented elsewhere.”

WILLIAM BRIGGS, - Publisher,
29-33 Richmond St. West, Toronto.

‘The Art of Conversation
By J. P. Mahaffy,

Is there any method
by which we can jm-

Tove our conversation ?

8 there any theory
which we can apply to
our own case, and that
ofothers? Are there not,
at least, some practical
rules which we ought to
know, and which will be
of service to us in the
performance of this purt
of our soclal duties ?

These, and & hundred
other guestious are fully and affirmatively an-
swereg in this book. The author has had access
to the highest social circles, and speaks frum
personal observation and experieuce, and the
conclusions he draws, and the many valuabie
hints and suggestions he gives will commend
themselves to every thoughtful teader.

Claoth binding, &i centa.

Wm. E. BESSEY, M.D., CM., M.C.P.S.

Graduate of McGill University,
SPECIALIST IN ORIFICIAL 8URGERY
New Treatment of Chronic Nervous gnd Wast-
ing Diseases, Pi’es and Rec al D.seases, Genito-

Urinary Affections and Diseases (f Women,
Morphine and Alcohol Habits.

284 Jarvis Street, - TORONTO, Ont.

Private accommedation for Patients.

None Like It.

A Plea for the 0ld Sword.
BY REV. JOSEPH PARKER, D.D.

12mo, Cloth, $1.25.

A defence of the inspiration and authorit
the Bible, i ’ v ot

The Neostyle Duplicating Appar-
atus—For Duplicating Writing,
Drawing, Music,or Typewriting

Four Highest Awards (of five made) at

Chicago World’s Fair, 1893,

Two thousand exact copies from one writing,
each cony having all the appearance of an orig-
inal. Simple, rapid, clean, and durable. In-
valu ible to teachers and schools for examination
papers, circulars, blank forms, maps, etc. Used
and endorsed by all the principal colleges and

schools throughout tbe Dominion. Write for
price lists and specimens.

NEOSTYLE CO.,
8% King St. East, - TORONTO.

Shoemaker’'s Best Selections

For Readings and
Recitations. Num-
bers 1 to 22 now
issued.

Teachers, Reacers,
Students, and all persons
who have occasion to use
books of this kind, con-
cede this to be the best
series of speakers pub-
lished. T he daifferent
numbers are compiled
by leading el cutionists
ogthe country, who have
exceptional facilities for
securing selections, and whose judgment as to
their merits is invaluable.

Paper binding, each 30 cts.; cloth, 50 cts.

Letter Writing
By AgnesH. Morton

This is the most intel-
ligent and thoeroughly
literary work on the sub-
ject ever offered to the
public, .

Its object is to assist
inexperienced persons to
develop their talent for
vorrect and graceful let-
ter writing. This gratify-
ing result it will accom-
glish not so much by ad-

ering to the numerous forms of letters appli-
cable to all conceivable business and social occa-
sions, as by following the excellent suggestions
and directions with which the work abounds for
the writing of original letters.

Cloth binding, 50 cents.

The Fisk Teachers’ Agency

Bank of Commerce Building,
25 King Street West, Toronto.

WE supply teachers with positions and School

Bo rds with suitable teachers. Terms to
teachers on application. No charge to Boards
When in the city call and see us.

W. 0. McTAGGART, B.A. (Tor, Univ.), Man.

Little ¥'cople’s Dialogues

By Clara J. Denton.
For children of ten
vears. Everything
original and written
tpecially for thig
book,

In many cases s &
gree of navelty and or?:
ginality is found in the
Dmlogues. that places
:}wm far in advance of

1€ nverage production
ofPl hig kind? :

. Tovision h
g))n&ifgogllvg&t&mfpsa thus adapting t&hse }l:ggﬁ
Kin, i
to the most s of entertuinments and

Paper bindiug, 25 cts, ; boards, 40 cts,

Book Motices.

SELECT POEMS OF COLERIDGE, WORDS’
WORTH, CAMPBELL, LONGFELLOW-
Toronto : The W. J. Gage Co., Ltd.

If the character of the teaching in 0¥
High Schools keeps pace with that of the *
annotated texts which from year to yea' :
make their appearance, then assuredly
Canadian education is progressing at
rate to be compared only with that of the
seven-leagued boots of the old fairy tale: §
The most painstaking and scholarly 7 %
search is evident in the work done bY E
Mr. T. A. Sykes, M.A,, Ph.D., in his 3% &
notated edition of the poems of CO¢
ridge, Wordsworth, Campbell, and LOf‘g'
fellow, as prescribed for Matriculatio®®
and Leaving examinations in 1896.
Sykes has already won a name for hi™
self by his work along this line, but 19 K
thing which he has hitherto done is co™ &
parable with what has just appeaf i
from his pen. The best Americ®®
libraries, particularly those of Bost®®. i
and Baltimore, and of Harvard Unive”, ¥
sity, seem to have been ransacked,
well as some rare private collections
which Mr. Sykes has been fortun? '
enough to gain access. The best featt!” §
of his book is, perhaps, the careful € '
amination of the puzzling variations 'y
the text of “The Ancient Marin€f
the different editions of which have befs_
evidently closely examined. The”h’.
torical note on “ Evangeline o
worthy of more than the usual attent'® :
especially among a people like oursel?
who bave not yet become quite ffen
from the false idea of British crueity &
injustice which the school historles.u
our childhood inculcated in their versi,
of the story of the expatriation © B b
Acadians. The part which Massat™, |
setts played in this tragedy, wthhre,
commonly lost sight of, is strikingly pd‘
sented, and the undeniable fact M2
clear that the blame—if any blame b"ua,
tached to the expulsion of an ““fortdis'
ately deluded but an undoubtedly " g
loyal people—falls rather on the "w;
than on the old England. The aﬂ“".m, |
tions are clear, full, and to the p® 4 =
The biographies show a sympathetiC aeﬂt 3
discerning appreciation of the dlﬁ’erded 3
poets and the influences which mout™ o,
the style of each, and there is a Coﬂ'
mendable absence of a multitude of €1 ]
fusing dates and trifling incidents, ¥ 4
all that is essential is clearly nal"’atiog . |
The book is sure to win the apprv ﬁigl‘
of the best teachers of English in our
Schools and Collegiate Institutes. > |

THE FARMERS' COLLEGE:
— ich -

The Dairy School, Kingston, wh:o‘)
last winter had an attendance Ofﬂege.'

students, and the new Veterinary C0 8
which will adjoin the Dairy Scho®s g
be opened next October, are PI%
nently the farmers’ colleges of E2% p¢
Ontario. Three of the teachers “; i
Veterinary College are professofugf-
Queen’s University, and farmers 6% gt
their sous to this college will kno¥ ..
the teaching will be as good as that gsitf'
to the regular students of the U“‘Veg ‘
Young men intending to farm or °“igtfr'
in stock breeding should spend 8 K
or two at the Veterinary Collegé el
ton, so as to qualify themselves for 5‘03'

veterinary surgeons or for scientifi®

.

raising and stock-breeding.
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Do you not know of some fellow-
teacher who does not take THE Epuca-
TIONAL JOURNAL, who would be materially
!lelped by it, and, therefore, ought to take
1t? 1If so, will you not do a favor to your
friend and to us, another friend, we hope,
by either calling his or her attention to
Tue JOURNAL, or giving us the name and
address, that we may send a sample copy
Ortwo? One of the special aims of THE
JOURNAL is to cultivate a brotherly spirit
and an esprit de corps among the members
of the profession. Will you not help us?

THE Separate School Board of Ottawa
has, no doubt, rendered good' service to
Fhe cause of education by the examination
It caused to be made into the condition of
the schools under its jurisdiction. Some
of these, which were conducted by the
_Christian Brothers, were found to be very
efficient, while others, especially many
of those taught by the Sisters, were found
to range from ‘““fair” to ‘‘ good,” if we
May borrow a commercial form of expres-
Slon. This investigation and that re-
ferred to in another paragraph afford
8ratifying indications that our fellow-

nadians of French origin, in the Lower

Tovince, are awaking to the necessity
and the parental duty of giving their
Fhlldren the advantages of the best teach-

18, and will not long be content to accept
nything less.

A coMMITTEE of the Imperial Parlia-
ment, during the short session just closed,
presented a report which, if acted on, as
we suppose it almost certainly will be,
will work a very desirable change in Brit-
ish methods of computing quantities and
values. The committee recommends the
adoption of the metric system throughout
the kingdom, its use to be made compul-
sory at the end of two years. The effect
will be to do away with the complicated
system of reckoning by feet and inches,
pounds and ounces, pecks and bushels,
etc., which now make arithmetic a weari-
ness to the flesh and the spirit of the
school-boy. We in Canada were wise
enough to discard the £ s. d. method of
reckoning money a good many years ago,
but, for some reason hard to understand,
our reformers stopped there. If the home
government adopts the innovation, ours,
we may be sure, will quickly follow the
example. The metric system, as they
“have it in France, is very simple. Start-
ing with the metre as a basis—a measure
equivalent to nearly forty of our
inches—this is multiplied on the oune
hand, and divided and subdivided on the
other, by ten, to any required degree of
largeness or smallness. We presume the
French terms, decimetre, centimetre, etc.,
will be adopted.

Per contra to the English official opinion
quoted in another paragraph, we may
quote that of a committee of five women
teachers who were sent from England, we
are not told by whom, to the United
States, to report upon secondary schools
for girls and institutions for the training
of women. Each took a special subject,
and made a report on it. Their reports
were published by Macmillan & Co., and
‘are, the Pennsylvania. School Fournal says,
well worth careful reading. Amongst
other opinions quoted is one to the effect
that co-education gives girls more dignity,
and boys a wholesome restraint in their
manners. It is also said that the Ameri-
can pupils have more self-reliance, and a
greater love of knowledge for its own sake
rather than for the prizes which are made
such an important part of all English
school work. One of the ladies who

made this inspection thinks that not suffi-
ciont attention is given here to the
development of the individual talents of a
particular boy or girl, and that, although
ample provision is made for indoor gym-
nastics in girls’ schools, there is almost
complete neglect of outdoor games and
recreations. )

Though intended for the United States,
is it not possible that the last two defects
are equally characteristic of Canadian
schools ?

THE recent convention of school in-
spectors of the Province of Quebec has
revealed a state of things in connection
with the public schools which must have
been a painful surprise to all friends of
good education in that province. There
are many and serious difficulties in the
rural districts in the way of maintaining
efficient schools, but at the root of all is
the lack of funds for the reasonable re-
muneration of competent teachers. There
seemed to be some difference of opinion
among the inspectors as to whether this.
financial difficulty is the result of unwill-
ingness on the part of parents and others
to pay money for educational purposes, or
of their actual inability, through poverty,
to do so. Doubtless in some cases one
of the causes named, in some the other,
1s operative. As instances of poverty-
stricken districts, one inspector told of a
district in which he found five children in
one school, in the middle of January,
without boots. In another district the
school tax was only fifteen cents. It is
very likely that it is in districts of the
latter class that teachers are found work-
ing for five dollars a month. If, as a rule,
people get in education, as in most other
things, about what they are willing to pay
for, one may imagine the quality of the
teaching obtained for that price. Most
of the inspectors were in favor of having
a minimum salary of sixteen or seventeen
to twenty dollars a month fixed by the
legislature, as the most practical step in
the right direction. Serious objections
to such a law are easily found in the fact
of the great differences in the financial
ability of different sections, yet it might
be helpful in raising the standard in the
poorer and more parsimonious districts,
The convention will, no doubt, be pro-
ductive of much good, if only in bringing
the facts to the light.
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English.

ANl articles and communications intended for this
department should be addressed to the ENcLISH EDITOR,
EDUCATIONAL JOURNAL, Room 5, 113 Richmond Street
West, T'orontu

“THE WHISTLE.”

M. A. WATT.

This lesson requires a great deal of explanation
to make it clear to an average child. It should be
read by the teacher, other words being substituted
for all unusual expressions. The number of such
expressions is large, as any experienced teacher can
readily see. It is well to write these synonymous
words and phrases on the board, using the simplest
possible. Pupils will copy on slates or paper for
further reference. The followinyg are probably such
as might be needed :

Coppers=cents ; directly =immediately, at once;
charmed =more than pleased ; voluntarily = with-
out being asked, to give his money freely ; under-
standing bargain=finding out about the trade or
transaction ; vexation=grieved anger ; impression
=remembrance ; actions=doings ; ambitious=
wishing very much to have (or reach to a position);
the great=persnons of high position ; attendance on
dinners =going steadily to public feasts to become
acquainted with public persons ; sacrificing his re-
pose=1osing his needed rest ; losing his liberty =
becoming so engaged in this business that he was
not free to do what he ought to do, or would like to
do ; virtue=manliness or goodness ; to retain it=
to keep the favor of great persons ; fond of popu-
larity =liking very much to be well thought of by
the people ; constantly employing himself in poli-
tics=always keeping himself busy in public busi-
ness ; neglecting his own affairs=not doing the
work which it is every man’s duty to see to first ;
ruining them=spoiling his own business, letting it
go to wreck ; esteem = valuable good opinion, de-
served for good character and good actions ; be-
nevolent (bene volo), adjective,meaning wishful and
willing to do good ; accumulating = gathering,
heaping up ; man of pleasure=a person who lives
a life of self-pleasing, a pleasure-seeker ; providing
pain=laying up trouble ; contracted debts = got
into debt ; above his fortune=beyond what a per-
son of his position should have, more than he could
pay for ; career=course ; false estimates of value =
wrong thoughts or ideas about the worth of things.

The above are probably the phrases needing
clearing up. After the pupils have written them, a
pupil may be asked to read the first paragraph,
substituting synonymous words, chosen fromn the
list or out of his own mind. Give great encourage-
ment for a good trial ; after several paragraphs
have been read thus, ask .the class to write an in-
teresting paragraph (say, “If a miser”), and get
several to read their versions of it. (Do not think
to get good work if you ask for the writing before
some oral work has led the way.) Stop while the
class wants to go on, returning to it some other day
as a composition exercise.

The reading of the lesson should not be over-
looked. Good expression and clear, neat pro-
nunciation go hand-in-hand with understanding of
thought ; no thought can be expresced by the
choked gabble and mutter of a bdd reader, and no
expression can be obtained without clear ideas.

A person unused to children might say, * Surely
those children understand that lesson now !” But
ask a few questions along the following line before
you consider your lesson taught to an end. There
15 u great crudity in childish thought, as well as
suiprises of intelligent grasp. Some queer answers
will be obtained to these questions :

I. What did little Benjamin Franklin buy?

2. How much did he give forit?

3. Why did he cry?

4. What had he given besides the real value of
the whistle ?

5. What was the whistle that the grown-up Ben-
jamin Franklin said the miser got ?

6. What did %e pay for it?

(Here turn to the board, and through the centre
of it draw a vertical line, putting on the right-hand
side of it “ Whistles,” on the left-hand * Prices.”
Set down answers under suitable heading.)

7. What whistle did the man of pleasure get?

8, Did you ever know a boy of pleasyre ?

9. What did he lose by living an easy life?
(Education, health, character, self-respect, respect
of others, wasted money, etc.)

10. Is it wrong to want others to like you ?

11. Why did Benjamin Franklin put in this list.

the first and second men he mentions ?

12. What were their whistles?

13. What did they give in exchange?

14. Do such men always get what they seek for?

15. What commandment was the last man
breaking when he got the fine things he could not
pay for?

(This is one of the crying sins of the age, and the
teacher should impress upon the children that to
get something for nothing is to commit a crime,
one which leads o worse crimes, even to murder,
as is shown by every paper we pick up. Gambling,
trading to get the better of another, getting marks
by trickery and copying, playing for keeps, keeping
what is picked up, are schoolboy sins, which the
teacher should not fear to remark upon, taking a
high position ; we are culpable if we neglect touse
a good influence in the matter of this growing evil.)

16. Suppose the man had not gone to prison,
would he have lost anything ?  State what he would
have lost.

17. Quote a stanza that tells of a very different
kind of man. (Village Blacksmith, John Brown.)

18. Which do you admire ?

19. What did Franklin think caused a great deal
of trouble in this world ?

20. How did Franklin make good use of his boy-
hood’s trouble ?

21. What did he get, besides his whistle, for his
birthday money ? .

Benjamin Franklin was, it is easy to see, a
thinker. Boys and girls should train themselves to
think. It is good for themselves ; and it is good
for others to hear their theughts. Benjamin Frank-
lin is long since dead, but his thoughts are alive,
and we are getting the benefit of them. The class
should find out all they can about Franklin. Give
them time to do this, hear what they have to say,
then appoint one to write an essay on his life. It
may be read, stories told of him, and any suitable
part of his writings also may be read on some Fri-
day afternoon. If no matter is forthcoming, the
teacher should tell some anecdote to arouse curios-
ity and interest and send them out again on their
search.

ONLY—-ITS USE.

(Reprinted from Educational Weekly.)

Probably the most abused and misplaced word
in the English language is the little, but effective,
word placed at the headof this article. In ordinary
conversation it does not receive its rights once out
of tentimes. How frequently do we say and hear,
“1 only came this morning,” * I only gave him a
dollar,” “ The man only died yesterday” (as if that
were not enough), * We have only lived here for
ten years” ? How more effective and euphonious
to say, “ I came only this morning,” “ 1 gave him
only a dollar,”etc.! Thislittle word seems arather
bashful, backward child, whose more selfish broth-
ers have jostled him out of his rightful place so
often that he is content to drop in anywhere, on
the supposition that he no longer counis. The
customs of ordinary conversation do not always
apply to classical composition ; surely here we
ought to expect to find this word properly placed
by those whose business it is to arrange all words
with reference to their harmony, their effect, and
their rights. But not so; nearly every writer in
English misplaces this word in nine cases out of
ten. Mark the errors, and you will soon prove the
statement. Our text-books are not free from
blemishes ; our critics of style stumble over the
same old stone while stooping to clear the paths
of others ; even Shakespeare nods at times.
haps it might not be amiss to note down a few that
have been marked, which can be used for class
purposes as well. The first six are from the Wess-
minster Review ; the others are marked separately.

“ Life can only come from life in the natural
world.”

“ We need only quote one.”

“My good friends here only change for the
better.”

*“ She can only delight in study of any kind for
the sake of personal love.”

“ Questions which were once only touched upon
in the study are now discussed in the drawing-
room,”

Per- |

“It may be urged that profound ideas can only
be made intelligible by the aid of subtlety both of
style and thought.”

“The Conservatives can only hope to retain
power by retaining the Irish vote.”

“Carlyle’s poetry can only be exhibited by ex-
tracts.”— Qbiter Dicta.

_ "I should assume that art could only please by
imitating nature.”— Ruskin.

“ He is only blamed because he has sought to
conquer an inferior difficulty rather than a great
one.”—Ruskin.

“For silence is only commendable in a neat’s
tongue dried.’—Shakespeare. :
* Caesar refuses to divorce Cornelia, and only
escapes death by hiding himself in the Sabine

mountains.”— Wood's Bellum Britannicum.

“A Holy Grail, which can only be carried by
those of pure heart and stainless life."—LZLibrary
Mag.

“ Mr. F. was only elected by the casting vote of
the clerk.”

“1f the rebellion only succeeds in giving our
English contemporaries information.” — Daily
Paper.

* He was only able to get a vote on the amend-
ment.”—Darly Paper.

““The second can only be obtained by rousing
the people and the ‘;overnment to an appreciation
of the importance of the subject.”—Educational
Weekly.

Sometimes the careless use of “only” will put
strange meaning into sentences, as, for instance,
when the Globe said, * The Premier promised that
he would amend the Bill so that only the Indians
of the older provinces should vote.” One reading
would certainly exclude all white men. The
Weekly of April 3oth copied an article from the
Nation, criticizing the use of shall and will ; yet
the Nation said, ** But let no verbal sinner console
himself with the belief that he has Shakespeare for
his companion. He can only count on Chalmers,
and on Scotch, and English generally.” This sen-
tence is worth a close scrutiny ; the beam and the
motes are here certainly exemplified. Examples
could be multiplied tenfold, but enough have been
given to illustrate and direct attention again to
the rights of the slighted word. In conversation
its use can generally be shown by the emphasis,
but not so in composition—further : how much
more effective at all times when placed as close as
possible to the word or phrase which it modifies !
It is a word whose beauty and force are seen only
when it is found in its proper place. Does not
the English student, as a rule, spend more time in
studying the proper position of “ne . . . que ” in
French than of “only ” in English? Which is the
more important? The first rule for the teacher to
follow is, physician, keal thyself. Care in conversa-
tion and in writing, criticism of all sach mistakes
in the writings of others, and the emphatic explana-
tion and application of the simple rule to pupils,
will do much towards improving our English.

CHas. C. JAMES.

CORRESPONDENCE.

WROXETER, July 231d, 1895.
To the *“ Enghish Editor.”

FOURTH READER :
From *“ The Deserted Village.”

(@) Forgot their vices in their woe
r vices page 81.
(6) And even his failings leaned to virtue’s side.
(¢) The very spot where many a time he tri-
umphed is forgot, page 83. B
(@) “ A Forced Recruit at Solferino,” page 287-

Ist verse : Yet bury him here where around him
You honor your bravest that fall.

Question : How do they honor their bravest that
fall ?

From “The Evening Cloud.” Page 4s.

(¢) Where, to the eye of faith, it peaceful lies,
And tells to man his glorious destinies.

(f) “ Yarrow Unvisited,” page 187.

If care with freezing years should come,
And wandering seem but folly ;

Should we be loth to stir from home, °
And yet be melancholy ;
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Should life be dull and spirits low,
"Twill soothe us in our sorrow,

That earth has something yet to show,
The bonny holms of Yarrow.

Please explain the above fully and clearly.
Yours, in English,
G.M.
ANSWERS :

- (@) The misery of these poor creatures so wrought
upon the good man’s feelings that he forgot to in-
quire whether that misery was not the result of
their own vices.

(6) A fault or failing which is the outcome of
noble and generous impulses affects us very differ-
ently from one which springs from selfishness, or

. some other lower motive. For instance, the preach-

er might show a weakness and really do an injury
to the beggars, or to society, by giving them help
which only encouraged them in idleness and vaga-
bondism, but the misplaced charity sprang from a
virtuous feeling—that of pity or sympathy—and so

' *“leaned to virtue’s side.” It came from no mean

motive.

(¢) The old landmarks of the “ deserted village”
have disappeared. The places in which the Master
used to triumph in argument and astonish the
rustics with his learning can no longer be identified.

(d) The young Venetian soldier, who was killed
while fighting, or, rather, pretending to fight (he
did not load his musket), in the Austrian ranks,
which he had been forced to enter, was worthy, the
poetess says, to be buried on the field of battle,
among the Italian soldiers who died fighting for
their country, and to receive the same honors at
the hands of his [talian fellow-countrymen. They

- honored their bravest by burying them on the fieid

of battle with military honors, perhaps, also, by
Inscriptions — (* Blazon the brass with their
names ”)—or possibly only with a tear. (See last
stanza.)

{e) The cloud, moving gently onward, until, as it
approached the western horizon, it caught the gold-
en rays of the setting sun and glowed with the
glory they imparted, while the whole sunset scene
seemed like a golden entrance to a land of glory
beyond, became, in the imagination of the poet, an
emblem of a departed soul, which, to the eye of
faith has not gone down into darkness, but has
entered a higher and glorified state, reminding
those left bebind that such, also, shall be their
glorious destiny after death. “Not lost, but gone
before.” ,

(/) The argument seems to be that it will be

etter to preserve Yarrow, with all its beauties so
famed in song and story, as a sweet prospect of a
delight yet to come, rather than run the risk of
being to some extent disappointed, disillusionized,
Dy visiting it. Its ideal beauty will be a source of
consolation in the dark days which may come in
the future. In “Care with freezing years,” the refer-
ence is, of course, to the effect years of care and
anxiety, which are pretty sure to come, may have
upon the spirits. The metaphor “freezing” is
perhaps meant to be suggestive of the effect
which winter’s frosts may have upon the beauty of
the flowing stream.

For Friday HEfternoon.

CONEMAUGH.

BY ELIZABETH STUART PHELPS.

“Fly to the mountain! Fly!”
Terribly rang the cry.
The electric soul of the wire
Quivered like sentient fire.
The soul of the woman who stood
Face o face with the flood
Answered to the shock
Like the eternal rock ;
For she stayed
With her hand on the wire,
Unafraid,
Flashing the wild word down
Into the lower town.
Is there a lower yet and another !
Into the valley she and none other
Can hurl the warning cry,
“Fly to the mountain! Fly!
The water from Conemaugh
Has opened its awful jaw.

The dam is wide
On the mountain side ! ”

“ Fly for your life ! oh, iy !”
They said.

She lifted her noble head—

“1I can stay at my post, and die.”

Face to face with duty and death,
Dear is the drawing of human breath.
“ Steady, my hand ! Hold fast

To the trust up~n thee cast.

Steady, my wire ! Go, say

That death is on the way.

Steady, strong wire! Go, save !
Grand is the power you have.”

Grander the soul that can stand
Behind the trembling hand.
Grander the woman who dares.
Glory her high name wears.
“This message is my last ! ”
Shot over the wire, and passed
To the listening ear of the land.
The mountain ind the strand
Reverberate the cry,

“Fly for your lives ! oh, fly !

I stay at my post and die.”

The torrent took her. God knows all.
Fiercely the savage currents fall

To muttering calm. Men count their dead.
The June sky smileth overhead.

God’s will we neither read nor guess.
Poorer by one more hero less,

We bow the head and clasp the hand—
“Teach us, although we die, to stand.”

—Hamilton Declamation Quarterly.

ONLY.
It was only a sunny smile,
And little it cost in the giving ;
But it scattered the night
Like morning light,
And made the day worth living.
Through life’s dull warp a woof it wove
In shining colors of hope and love ;
And the angels smiled as they watched above,
Yet little it cost in the giving.

It was only a kindly word,
A word that was lightly spoken ;
Yet not in vain,
For it stilled the pain
Of a heart that was nearly broken.
It strengthened a faith beset by fears,
And groping blindly through mists of tears
For light to brighten the coming years,
Although it was lightly spoken.

It was only a helping hand,
And it seemed of little availing ;
But its clasp was warm
And it saved from barm

A brother whose strength was failing.

Its touch was tender as angel wings,

But it rolled the stone from the hidden springs,

And pointed the way to higher things,
Though it seemed of httle availing.

A smile, a word, or a touch,
And each is easily given ;
Yet either may win
A soul from sin,
Or smooth the way to heaven.
A smile may lighten the failing heart,
A word may soften pain’s keenest smart,
A touch may lead us from sin apart—
How easily either is given |
—Canadian Churchman.

DRINK AND DANGER.

Write it on the liquor store,

Write it on the prison door,

Write it on the gin-shop fine,
Write, oh, write this truthful line :
Where there’s drink there’s danger.

Write it on the workhouse gate,
Write it on the schoolboy’s slate,

Write it on the copy-book,
That the young may on it look :
Where there’s drink there’s danger.

Write it on the churchyard mound,
Where the drink-slain dead are found ;
Write it on the gallows high,

Write it for all passers-by :

Where there’s drink there’s danger.

Write it underneath your feet,
Write it on the busy street,

Write it for the great and small,
In the mansion, cot, or hall :
Where there’s drink there’s danger.

Write it on our ships which sail,
Borne along by steam and gale ;
Write it in large letters plain,

O’er our land and ’cross the main :
Where there’s drink there’s danger.

Werite it always in the home,

Write it where our drunkards roam
Year by year from good and right,
Moving with resistless might :
Where there’s drink there’s danger.

Write it for the rising youth,

Write it for the cause of truth,
Wirite it for our fatherland,
Write—'tis duty’s stern command—
Where there’s drink there’s danger.

EDUCATION IN CHINA.

In no country is education more highly esteemed
than in China. The child of the workingman, as
a rule, cannot hope to get more than a mere smat-
tering. But scattered through the country are
numberless families, the members of which for
generation after generation are always students,
and from whom, as a rule, the officials come.
They have no knowledge of any business or trade.
They correspond very closely to what are, or used
to be, called gentlemen in England, and preserve
their position with great tenacity, even when hard
pressed by poverty.

Rich parvenus, as a matter of course, engage
tutors for their children; and in the humblest
ranks of life occasionally parents will stint them-
selves to give an opportunity to some son who has
shown marked intelligence at the village school.
But neither of these classes compete on an equal-
ity with those to whom learning is an hereditary
profession. The cultivation and intellectual disci-
pline prevailing in such families give their mem-
bers a marked advantage over those who get no
help of any kind at home, and who must, there-
fore, depend entirely on what they learn from their
paid teachers.

The orthodox scheme of education is entirely
concerned with the ancient literature of China.
The original works which occupy the student’s at-
tention were, for the most part, written before the
literature of either Greece or Rome had reached
its prime. But there are commentators belonging
to later periods who must also be perused with
diligence. China has not seen an influx of new
races, such as have overrun Europe, since the days
of our classical authors ; but still, from mere lapse
of time, the language of the country has greatly
changed, and the child beginning his studies can-
not without explanation understand a single sen-
tence, even if he has learned to read the words of
the lesson which he has before him. The student
makes himself acquainted as thoroughly as pos-
sible with these classical works. The more he can
quote of them the better, but he must master the
matter contained in them as well.

He must get to know the different readings and
different interpretations of disputed passages, and,
finally, he practises himself in prose and verse
composition. In prose he carefully preserves the
ancient phraseology, never admitting modern
words, though there are certain technicalities of
style which will prevent his productions from
being an exact imitation of the ancient literature.
His verses must be in close imitation of the old-
time poets. They must follow elaborate rules as
to rhythm, and the words must rhyme according
to the classical sounds, which are very different
from those of to-day.—Tke Nineteentk Century.
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TEXT-BOOKS FOR HIGH
SCHOOLS.

E have been requested to call the

attention of principals to the fol-

lowing corrections of misprints which

were in the recently issued list of text-

books authorized for use in the High
Schools :

As was announced last year, Bradley’s
Latin Prose, being no longer prescribed
for Matriculation, has been struck off the
list of authorized books.

The following are the books authorized
in Botany: The High School Botanical
Note-book, Part I. (for use in Form L),
and Parts I. and II. (for use in Forms
ITI. and IV.).

The High School Botany, Part Il.—
* The Flora * (for use in Forms 1., III.,
and 1V.).

SPECIALISTS CERTIFICATES.

ANDIDATES for specialists’ certifi-
cates should note carefully that
under the new Regulations no one can
obtain a certificate on a university ex-
amination unless he holds an honor
degree in Arts, obtained on one of the
courses accepted by the Education Depart-
ment, and detailed in the curricula of the
universities. At the examinations of

18g6 and 1897, however, a candidate may
also obtain a certificate under the old
Regulations, which are, in some respects,
slightly changed, so far as Toronto Uni-
versity is concerned, owing to changes in
its courses of study.

The Regulations for a commercial spe-
cialist’s certificate, which have also been
somewhat modified, come into force at
the next examination. For the conveni-
ence of candidates for these certificates,
the examination will be held in July at
the same time as the other examinations,
and at any centre in the province.

Candidates for specialists’ certificates
should at once procure from the Educa-
tion Department a copy of the new Regu-
lations referring thereto. This may be
promptly had, no doubt, on application
to the Deputy Minister.

THE NEW REGULATIONS.

OST of the recent changes in the
courses of study for High Schools,
some of which we dealt with in our last
number, have been rendered necessary by
the new matriculation curriculum of the
Provincial University.  These changes
are, in themselves, desirable, and the
division of the matriculation examination
into two parts has also enabled the Edu-
cation Department to remove, to a large
extent, the objections which were urged
against the number of subjects taken up
in each form. We now propose to point
out some of the advantages claimed on
behalf of the new scheme.

(1) The courses are as elastic as it is
possible to make them, with due regard
to the general interests.

The obligatory subjects in the first and
second forms are simply the essentials of
an ordinary English education. Candi-
dates for an examination take, in addition,
only such subjects as are required for
their examination ; all other pupils may
take, in addition, only such other subjects
as are agreed upon by the principal and
their parents or guardians. While the
Regulations of 1893 are still in force, the
principal may arrange the subjects of
study in whatever way he considers most
judicious ; but, after 1897, only certain
fixed subjects can be taken up in each
form. This restriction, however, will not
prevent the principal from allowing a
pupil to go up or down to another form
for some optional subject not taken in his
own form, should the principal decide that
the case deserves special consideration.

(2) The system of examinations is also
more elastic. Under the new Regulations
the candidate may divide, that is, he may
take in different years, the examinations

prescribed for matriculation and for the
Primary, or the Junior Leaving, or the
Senior Leaving. He may also take any
of these at one examination; but, if he
decides to do so, no principal can permit
the pupil’s decision to interfere with the
organization of the form to which he pro-
perly belongs. The effect of this provi-
sion will, of course, be that, generally
speaking no principal will promote a pupil
until he has passed the examination pre-
scribed for the form to which he belongs.

(3) In order to reduce the number of
subjects in each form, the principle of

. ““the succession of studies,” which is car-

ried to an extreme in the United States,
has been adopted in the new scheme, as
far as our system will permit. Botany,
for instance, in Form 1., is followed by
Physics in Form II., and both may be
continued in Forms III. and IV. The
courses in English Grammar and Rhet-
oric, and Arithmetic and Mensuration,
end in Form II., but these subjects are
completed in this form so far as they can
be conveniently, without a knowledge of
other languages in the case of Grammar,
and of advanced Algebra in the case of
Arithmetic and Mensuration.

(4) Every candidate for a Public
School teacher’s -certificate must have
taken a good course in all those subjects
which he may be called upon to teach in
a Public School ; while, even in the case
of the Primary, he may acquire some of
the culture to be derived from the study
of the languages, and, for a Junior or a
Senior Leaving certificate, this culture
is imperative. Under the old Regulations,
unfortunately, the non-professional stand-
ing might be obtained without one or two
of the subjects taken up in the Public,
Normal, and Model Schools.

(5) In most of the subjects, the stand-
ard of difficulty for the Primary will be
the same as it was for the Junior Leaving
under the old Regulations. This change
cannot but prove beneficial to the Public
Schools of the Province. It will provide
better third-class teachers, and will, of
course, raise the status of the higher
grades.

.(6) The courses for all the examina-
tions have been greatly improved. This
is due partly to the improvement in the
matriculation examination, and partly to
Fhe action of the Education Department
itself,

(7) Hitherto, the chief object of princi-
pals at the Departmental examinations
has been to secure a large number of cer-
tificates. This, no doubt, will still re-
main an object; but, hereafter, a very
Important consideration will be the num-
ber of honors a school has obtained at
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each examination for honors, will be
glven at

all the Departmental ex-
aminations. As in the case of the
Mmatriculation examinations, we shall

hereafter hear more about those who
have obtained honors than about those
who have simply passed. Even with
Poor teaching a school can succeed
in passing candidates : it takes good
teaching to secure honors. In future, the
teacher will thus have every incentive to
do the best work possible, and the public
will have a better criterion of his work
than has hitherto been afforded it.

(8) Complaints have frequently been
made that the commercial certificates
under the Regulations of 18g3 were not a
guarantee of a good business education.
The new Regulations provide for a com-
Mercial diploma, the course of study for
which embraces a thorough English edu-
Cation and an extensive acquaintance with
business transactions. At first, probably
only the larger schools will avail them-
Selves of this provision, but it is satisfac-
tory to know that the provision ex-
Ists. If it is not generally utilized, the
fault will be that of the school or of the
locality.

- UPPER CANADA COLLEGE AND
ITS NEW PRINCIPAL.
HOUGH we have sometimes had
occasion to refer to this institution
4s occupying an exceptional, and, in our
Opinion, logically indefensible, position
Among our secondary schools, and though
we thought we had just cause, a few
Weeks ago, to deprecate the manner in
Which the dismissal of the late Principal
Dickson was brought about, we are none
the less glad to extend a cordial welcome
to the new Principal, whose services the
Board of Management have been fortunate
€nough to obtain, and to express our best
Wishes for the prosperity of the school
Under his mastership. ‘

Dr. Parkin is a native of New Bruns-
Wick, and has a degree of B.A. from the
University of that Province. For many
Years he was Headmaster of the Col-
legiate School at Fredericton, in which
Position he made for himself a high repu-
tation as an educator. During a leave of
bsence obtained while occapying that
Position, he attended lectures at Oxford

Niversity, and made himself acquainted
With the educational methods in vegue in
the Mother Country. While there he

ad the rare advantage of the acquaint-
ance and friendship of the late Dr.

hring, a privilege which, to an educator,
Must have been an education in itself.
The distinguished part Dr. Parkin has

taken, during the past few years, in advo-

cating the Imperial Federation project
has, no doubt, made his name familiar to
most of our readers. He is also a writer
and author of deserved repute. His con-
tributions to the London Times on Cana-
dian questions, and his work on * The
Great Dominion,” are well-known and
highly approved by many in England, as
well as in Canada.

While Dr. Parkin’s experience and
ability as an educator are satisfactory
evidence of his fitness for the position to
which he has been called, so far as the
qualifications ordinarily and, too often,
almost exclusively sought for are con-
cerned, it is especially pleasing to have
good reason to believe that he brings to
his work in Ontario qualifications of a
still higher order, in his lofty conceptions
of the responsibilities of the teacher in
the moulding of character, and that he is
prepared to give this the place of supreme
importance which rightfully belongs to it.
Our meaning in this remark cannot better
be made clear than by quotation of a
passage or two from his address to the
boys on the opening of the school the
other day. In fact, it is chiefly for the
purpose of laying these admirable words
before our readers that this article has
been written. After having expressed in
warm terms his pleasure in welcoming
the boys, and made appreciative reference
to the admirable architectural effect and
interior arrangements of the building, the

Principal proceeded—we quote from the,

Mail and Empirve’s report :

“ He had said to himself that the people
who built this great building must have
had in their minds some grand idea, some
noble thought, when they built it. Every-
thing that could be done had been done,
and their surroundings contained every
attribute necessary to a clean, pure, and
happy life. What was the reason for all
this? There was only one that could
justify it, and it lay with the boys and
masters of the college itself, who must
make of this palace of beauty a palace,
also, of truth and goodness. . . .
The corner-stone on which Upper Canada
College was to be made worthy of its
noble and beautiful surroundings could
be concentrated into one word, and that
was—* truth ”’—truth from the top to the
bottom, and from the principal to the
humblest servant of the institution. He
gave them fair warning that anything in
the form of a liar would find this school
too hot to hold him, for so only could
weakness be weeded out, and the fortune
of Upper Canada College be made.
Every boy must speak the truth on all
occasions; even if he was to be punished
in five minutes he must speak out like a
man. And this principle must apply, not
only to the boys, but to the masters as
well, and to every servant. By this
means, continued the speaker, the boys

would be divided into two classes—those
whose word could be trusted, and those
whose word could not—and the greatest
punishment that could be imposed on
any one would be to lose the con-
fidence of his masters and friends,
and be classed as one unworthy of belief.
What was of more importance was that
the boys of the school should be imbued
with honesty and truthfulness ; that their
characters should be gentlemanly; that
they should feel the necessity of dealing
fairly with those about them ; that they
should have a reverence for things that
were good ; and show in their daily con-
duct all the manners and virtues of Chris-
tian gentlemen. He did not hesitate to
say that he would hold as a traitor the
boy who first tried to degrade the high
standard which they had set before them.
In conclusion, Mr. Parkin expressed, in a
way which showed his earnestness, *the
sense of responsibility which he felt in
assuming his duties as principal of the
college, and the desire and hope that the
scholars would themselves do all in their
power to promote the high ends aimed at.”

It is evident that Dr. Parkin’s ideal is
a noble one. It is, or should be, one of
the chief recommendations of a residen-
tial school that it affords special advan-
tages for working towards such an ideal.

We have always hoped to see Upper
Canada College sustained and improved,
though we have always held, and still
hold, that it should be put on a par, so
far as its relations to the State are con-
cerned, with other institutions doing the
same educational work. To speak more
plainly, we have strong faith in the bene-
fits of variety in educational institutions.
We should welcome a large increase in
the number of private and proprietary
schools in the Province, each having its
own specific character and aim, and hold-
ing itself free to carry them out according
to its own ideas. But as, in order to this,
they would necessarily become to a greater
or less extent class schools, so they should
be independent of State aid. The friends
and patrons of Upper Canada College
should hasten to put it in this position. It
always has been, and, in the nature of the
case, it is likely to become more and more,
the school of a class. We use that word
in no wise as a word of disparagement.
But there is a measure of injustice in the
support of such a school in any way or to
any extent whatever by the funds which
belong to the whole people. But this is,
of course, a question of politics in the
best sense of the word, and need not be
discussed in the present connection.

IF you are in any doubt as to the state of your
account with THE EDUCATIONAL JOURNAL, please
look at the date on the label of your paper. If
you find yourself in arrears, please hasten to
gladden your own heart and that of the publisher
by a registered letter, or express or P.O. order.
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Special Papers.

SOME POPULAR FALLACIES CONCERN-
ING THE TEACHING OF ENGLISH.

“ Practical, practical—that’s the great word in
education to-day.” “ Make your grammar teach-
ing practical. Let the pupil get his mental disci-
pline by studying some other subject.” * Teach
him to use words, not to tear them apart.” * Do
nut kill his appreciation of the beauties of litera-
ture by making him a mere dissector.”

Such are the misleading and dangerous half-
truths on which the changes are now being rung
by certain speakers, writers, and text-book makers,
to the great bewilderment of conscientious teach-
ers, who find it difficult to reduce these generali-
ties and negations to everyday class-room exer-
cises.

There is, perhaps, no more deceptive and mis-
chievous word in all pedagogic literature than this
word practical. Our great educational reformers
have probably overworked the term; some of their
noisier and less thoughtful followers have certainly
misapprehended and misused it.

The doctrine that *“nothing should be taught
that cannot be turned to use” is hardly less dan-
gerous than the older notion that education may
be had by memorizing text-books. Practical is an
excellent word, and the utilitarian movement in
education has worked a needed reform ; but to
recognize as practical no educational work that
has not a direct and immediate bearing on the
affairs of life is a fatal error. A foundation, deep,
broad, and firm, is no less useful than the super-
structure, which appears above the surface.

Of all school studies, English seems now in most
danger from the over-zealous advocate of the prac-
tical in education. While it is inexcusable to
waste a pupil’s time in memorizing and repeating
definitions, forms, and grammatical inventions
that to him are meaningless and fruitless, it is the
very climax of unwisdom to assume that there are
no elementary principles underlying the science of
language that can be made helpful to the young
student of English while passing through that
active, formative period of his course between the
primary grade and the High School.

It is just at this time, while his forms of expres-
sion are becoming fixed habits, while he is sub-

jecting his sentences to revision and reconstruc- .

tion, that he should be taught to become the
merciless, unsparing critic of his own productions.

The sentence being the foundation, or unit, of
discourse, he should, first of ail, know the sen-
tence ; he should be able to put the principal and
the subordinate parts in their proper relations ; he
should know the exact function of every element,
its relation to other parts, and its relation to the
whole. He should know the sentence as the skil-
ful engineer knows his engine, that, when there is
a disorganization of parts, he may at once locate
the difficulty and effect the remedy.

The intelligent teacher will discover a boomer-
ang in the very epithets flung at the scientific
teaching of language. The “tearing apart of
words,” or the “ dissection of sentences,” is a most
useful process. What better way to understand a
difficult piece of mechanism than to take it apart
and discover the form and the function of each
part? The most accomplished musician, or
painter, or sculptor, is first a dissector. He has
studied in detail all the mathematical or mechani-
cal elements of his art ; but has his training “ killed
his appreciation of the beauties of a finished
artistic production”? o .

Practice, unremitting practice in the art of writ-
ing, as in other arts, is essential to success ; but in
the art of writing, as in other arts, that practice
which is regulated by the underlying science leads
to the highest results. .

It is said that the study of the sentence is the
study of logic and psychology, and is, therefore,
unsuited to any but mature minds. While obser-
vation and memory may receive first attention in
the primary school, it must be remembered that
children are reasoning beings, and that their rea-
soning powers should be encouraged, not sup-
pressed. If the subtle distinctions and technical
terms of grammarians be avoided, even the pri-
mary pupil can profitably be led to know some-
thing of what words and groups of words do in the
expression of thought. Certainly, beyond the pri-

mary grades, there is no study that, for mental
discipline, can compare with the study of the
sentence. To study thought through its outward,
tangible form, the sentence, and to discover the
fitness of the different parts of the expression to
the parts of the thought, is to learn to think. It
has been noted that pupils, in the analysis and
construction of sentences, come to their other
studies with a decided advantage in mental
power.

A simple map, or diagram, has been found an
invaluable aid in leading the pupil easily and
agreeably through abstract processes which other-
wise he would hardly attempt. The fact that the
pictorial diagram groups the parts of a sentence
according to their offices and relations, and not n
the proper order for writing, has been spoken of as
a defect. It is, on the contrary, a great merit, for
it teaches the pupil to look through the literary
order and discover the logical order. He thus
learns what the literary order really is, and sees
that this order may be varied indefinitely, so long
as the logical relations are kept clear.

That the science of the sentence can and should
be brought to bear on the art of writing seems
hardly to need argument, and yet this self-evident
truth is befcgged and practically denied by recent
text-book writers, who boast of having found the
only true method of making grammar practical.
They have discovered that “technical grammar
and composition should be developed side by side
with practical composition.” They make grammar
and composition two distinct subjects, which they
present alternately, at irregular intervals. How
technical grammar becomes more practical and
composition more scientific by divorcing these two
subjects and scattering the parts of each so that
neither has unity—nor continuity—does not ap-
pear.

In these books the treatment of the sentence is
so elementary as to be of little disciplinary or
practical value. The composition work consists
generally of pictures for story-writing and selec-
tions in prose and poetry for reproduction. Pic-
tures are more effective for composition lessons
when freshly presented by the teacher. Poetry
differs so widely from prose, both in its language
and in its purpose, that its use as a basis for chil-
dren’s composition is regarded by high authorities
as a serious error, The questions and the sugges-
tions accompanying the prose selections fail ut-
terly to develop their points of excellence or to lay
down any helpful, well-defined lines of instruction,
the pupil being led hither and thither to pick up
what he may by chance.

Since the success of such work depends almost
entirely on the professional and literary ability of
the teacher, it is difficult to see why he should not
have the freedom of his own wselections. A text-
book is of value just so far as it presents a clear
systematic, logical development of its subject. It
must present its science or its art as a natural
growth, a living organism, otherwise there is little
apology for its being.—N.E. Journal of Educa-
tion,

REPORT OF THE “COMMITTEE OF
FIFTEEN” ON ELEMENTARY
SCHOOLS.

CORRELATION OF STUDIES.

THE SCHOOL PROGRAMME.

In order to find a place in the elementary school
for the several branches recommended in this re-
port, it will be necessary to use economically the
time allotted for the school term, which is about
two hundred days, exclusive of vacations and holi-
days. Five days per week, and five hours of actual
school work or a little less per day, after excluding
recesses for recreation, give about twenty-five hours
per week.. There should be, as far as possible,
alternation of study hours and recitations (the
word recitation being used in the United States
for class exercise or lesson conducted by the teach-
er, and requiring the critical attention of the entire
class). Those studies requiring the clearest
thought should be taken up, as a usual thing, in
the morning session,say,arithmetic the second half-
hour of the morning, and grammar the half-hour
next succeeding the morning recess for recreation
in the open air.

The lessons should be arranged so as to bring in
such exercises as furnish relief from intellectual
tension between others that make large demands
on the thinking powers. Such exercises as singing,
as calisthenics, writing, and drawing, also reading,
are of the nature of a relief from those recitations
that tax the memory, critical alertness, and intro-
spection, like arithmetic, grammar, and history.

* * * * *
AMOUNT OF TIME FOR EACH BRANCH.

An hour of sixty minutes each week should be
assigned in the programme for each of the follow-
ing subjects throughout the eight years : physical
culture, vocal music, oral lessons in natural science
(hygiene to be included among the topics under
this head), oral lessons in biography and general
history, and that the same amount of time each
week shall be devoted to drawing from the second
year to the eighth inclusive ; to manual training
during the seventh and eighth years, so as to
include sewing and cookery for the girls, and work
in wood and iron for the boys.

Reading should be given, at least, one lesson
each day for the entire eight years, it being under-
stood, however, that there shall be two or more
lessons each day in reading in the first and second
years, in which the recitation is necessarily very
short, because of the inability of the pupil to give
continued close attention, and because he has little
power of applying himself to the work of preparing
lessons by himself. In the first three years the
reading should be limited to pieces in the colloquial
style, but selections from the classics of the lan-
guage in prose and in poetry shall be read to the
pupil from time to time, and discussions made of
such features of the selections read as may interest
the pupils.

After the third year the reading lesson should
be given to selections from classic authors of Eng-
lish, and that the work of the recitation should be
divided between (a) the elocution, (6) the gram-
matical peculiarities of the language, including
spelling, definitions, syntactical construction, punc-
tuation, and figures of prosody, and (c) the literary
contents, including the main and accessory ideas,
the emotions painted, the deeds described, the
devices of style to produce a strong impression on
the reader.

Literary study—which should consume more
and more of the time of the recitation from grade
to grade in the period from the fourth to the eighth
year. In the fourth year and previously, the first
item—that of elocution, to secure distinet enuncia-
tion and correct pronunciation—should be most
prominent. In the fifth and sixth years the second
ltem—that of spelling, defining, and punctuation—
should predominate slightly over the other two
ttems. In the years from the fifth to the eighth,
there should be some reading of entire stories,such
as “ Gulliver's Travels,” “ Robinson Crusoe,” ** Rip
Van Winkle,” “ The Lady of the Lake,” “Hia-
watha,” and familiar stories adapted in style and
subject-matter to the capacity of the pupiis. An
hour should be devoted each week to conversations
on the sahient points of the story, its literary and
ethical bearings. ‘

In teaching language, care should be taken that
the pupils practise much in writing exercises an
original compositions, At first the pupil will use
only his colloquial vocabulary, but as he gains com-
mand of the technical vocabularies of geography,
arithmetic, and history, and learns the higher liter-
ary vocabulary of his language, he will extend his
use of words accordingly.

Daily, from the first year, the child will prepare
some lesson, or a portion of a lesson, in writing:
We have included under the head of oral grammar
(from the first to the middle of the fifth year) ont
Phase of this written work devoted to the study 0
the literary form and the technicalities of compost
tion in such exercises as letter-writing, written re-
views of the several branches studied, reports 0
the oral lessons in natural science and history;
Paraphrases of the poems and prose literature O
the readers, and, finally, compositions or writtef
€ssays on suitable themes assigned by the teacher;
but selected from the fields of knowledge studie
n school. Care should be taken to criticize @
Paraphrases of poetry in respect to the good or ba
taste shown in the choice of words ; parodi€®
should never be permitted.

A good English style is not to be acquired PY
the study of grammar so much as by familiarity
with great masterpieces of literature. We espe-
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Cially recommend that pupils who have taken up the

ourth and fifth readers containing,the selections
Tom great authors should often be required to
nake written paraphrases of prose or poetic models
of style, using their own vocabulary to express the
thoughts so far as possible, and borrowing the
*echerché words and phrases of the author, where
heir own resources fail them. In this way the
Pupil learns to see what the great author has done
10 enrich the language and to furnish adequate
Means of expression for what could not be present-
&d in words before, or, at least, not in so happy a
Manner.

Every recitation is, in one aspect of it, an attempt
to express the thoughts and information ef the
€sson in the pupil’s own words, and thus an initial
€xercise in composition. The regular weekly writ-
ten review of the important topics in the several

ranches studied 1s a more elaborate exercise in
Composition, the pupil endeavoring to collect what

€ knows, and to state it systematically and in
Proper language. The punctuation, spelling, syntax,
Penmanship, choice of words and style, should not,
1t s true,be made a matter of criticism in connection
With the other lesson, but only in the language les-
Son proper. But the pupil will learn language,
all the same, by the written and oral recitations,

e oral grammar lessons from the first year to the
Middle of the fifth year should deal chiefly with
the use of language, gradually introducing the
8rammatical technique as itis needed to describe
?:tCl(lirately the correct forms and the usages vio-

ed.

There is some danger of wasting the time of the
Pupil in these oral and written language lessons in
the first four years by confining the work of the pupil
Othe expression of ordinary commonplace ideasnot
Telated to the subjects of his other lessons, espe-
Slally when the expression is confined to the col-
Oquial vocabulary. Such training has been severely
and justly condemned as teaching what is called
%ratu}g or gabbling, rather than a noble use of

nglish speech. Itis clear that the pupil should

ave a dignified and worthy subject of composition,
and what is so good for this purpose as the themes

€ has tried to master in his regularlessons? The
reading lessons will give matter for literary style,
€ geography for scientific style, and the arithme-
¢ for a business style ; for all styles should be
€arned.
b Selected lists of words difficult to spell should

€ made from the reading lessons, and mastered
Y frequent writing and oral spelling during the
Ourth, fifth, and sixth years.
. The use of a text-book in grammar should begin
With the second half of the fifth year, and continue
Until the beginning of the study of Latin in the
©1ghth grade, and one daily lesson of twenty-five or

Ity minutes should be devoted to-it.

Lor Latin, we recommend one daily lesson of

'ty minutes for the eighth year. For arithmetic

€ recommend number work from the first year to
N € eighth, one lesson each day; but the use of the
€Xt-book in number should not, mn our opinion,

©gin until the first quarter of the third year. We
a‘l:COmmend that the applications of elementary
gebra to arithmetic, as hereinbefore explained,
¢ substituted for pure arithmetic in the seventh
"d eighth years, a daily lesson being given.
ta enmanship as a ‘separate branch ‘should be

Ught in the first six years, at least three lessons
T week.

s Geography should begin with oral lessons in the
cond’ year, and with a text-book in the third
Qarter of the third year, and be continued to the

9Se of the sixth year with one lesson each day,
legs .2 the seventh and eighth years with three

SSons per week.
tegs StoTy of the United States with the use of a
rxt‘bOOk, we recommend for the seventh and the
th:t half of the eighth year, one lesson each day ;
1 Constitution of the United States for the third

arter of the eighth year.
¢ following schedule will show the number of

lege
85005 per week for each quarter of each year :

I}}:admg.~Eight years, with daily lessons.
MManship.—Six years, ten lessons per week for
st two years, five for third and fourth, and

three for fifth and sixth.

ling lists.—Fourth, fifth, and sixth years, four

€ssons per week.

Mmar.—Qral, with composition or dictation,
ISt year to middle of fifth year, text-book from

Middle of fifth year to close of seventh year,
Ve lessons per week. (Composition writing

ra

should be included under this head. But the
written examinations on the several branches
should be counted under the head of composi-
tion work.)

Latin, or French or German.—Eighth year, five
lessons per week.

Arithmetic.—Oral first and second year, text-book
third to sixth year, five lessons per week.
Algebra.—Seventh and eighth year, five lessons

per week.

Geography.—Oral lessons second year to middle of
third year,text-book from middle of third year,
five lessons weekly to seventh year, and three
lessons to close of eighth.

Natural Science and Hygiene.—Sixty minutes per
week, eight years. :

History of United States.—Five hours per week
seventh year and first half of eighth year.
Constitution of United States.—Third quarter in

the eighth year. )

General History and Biography.—Oral lessons,
sixty minutes a week, eight years.

Physical Culture.—Sixty minutes a week, eight
years.

Vocal Music,—Sixty minutes a week, eight years.

Drawing.—Sixty minutes a week, eight years.

Manual Training, Sewing, and Cooking.—One-half
day each week in seventh and eighth years.

We recommend recitations of fifteen minutes in
length in the first and second years, of twenty min-
utes in length in the third and fourth years, of
twenty-five minutes in the fifth and sixth years,and
of thirty minutes in the seventh and eighth years.

The results ofthis programmeshow for the first and
second years twenty lessons a week of fifteen min-
utes each, besides seven other exercises occupying
an average of twelve minutes apiece each day ; the
total amount of time occupied in the continuous
attention of the recitation or class exercises being
twelve hours, or an average of two hours and
twenty-four minutes per day.

For the third year, twenty lessons a week of
twenty minutes each, and five general exercises
taking up five hours a week, or an average of one
hour per day, giving an average time per day of
two hours and twenty minutes for class recitation
or exercises. :

In the fourth, the recitations increase to twenty-
four (by reasor. of four extra lessons in spelling),
and the time occupied in recitations and exercises
to thirteen hours, or an average per day of two
hours, thirty-six minutes.

Brancrxs. st yried yr[sd yr,LIA yr|sth yriéth sz(h yristh yr}
. 1
Readiog ... . i gm’ 5iessousa week
Writing . ........ 10 lessons | 5 lessons | 3 legsons
& week 8 week. & week.
Spelling lists ..... ' \ I 4 lessons a week I
English Grammar..| Oral, with composition |5 lessons a week!
_ lessous, with textbook
Latin.... ....ovenn ’ I , 5 lea-
X sous
Oral 60 min-| 5 lesson: it
Arithmetic....... Lites 8 weel e::bmlf with
Algebra........... ' 5 lessons
8 week.
e .
Geography ....... Sétlfow‘x: w?t.ll‘:”?:::gozkk 3 lessons a week.
Natural Science
and Hy xles\e. Sixty minutes a week.
U 8. History. .. , | 5 lessons|
a week

U. 8. Coustitut on I l

lus

Geperal History.. Oral, sixty minutes & week,

Physical Culture.. Sixty minutes a week.

Vocal Music...... Sixty minutes a week
usie divided into 4 tessons,
<
Drawing. | Sixty minutes a week.
Manual Training —
or Sewing and ‘ [ ’ One halt
Cuokery. day each
2047 {2047 | 2088 12435 19095 [ 9195 1 ugve | B
No. of Lessons ...| daily| daily| daily| daily daily | daily| daily| daily
i exer | exer | exer | axer | exei | excr | exer | exer
Total Hours of | . N -
Recitativns I RE ] B [ RO N ] | "
th of i "
unfmoons{?e,cx ’mm 15m0m|20m|2%m ‘.laml:ﬁ)ml&)m
—_t

* Begins in second half year

In the fifth and sixth years, the number of recita-
tions increases to twenty-seven per week, owing to
the addition of formal grammar, and the total num-

ber of hours required for all is 16 per week, oran
average of 3% per day.

In the seventh and eighth years, the number of
lessons decreases to twenty-three, history being
added, penmanship and special lesson in spelling
discontinued, the time devoted to geography re-
duced to three lessons a week. But the recitation
is increased to thirty minutes in length. Manual
training occupies a half-day, or 2} hours each
week. The total is 19 hours per week, or 33 per
day.

The foregoing tabular exhibit shows all of these

particulars. W. T. HARRIS, Chairman.
U. S. Commissioner of Education.

Science.

Edited by W. H. Jenkins, B.A., Principal Owen Sound
Collegiate Institute.

EDUCATION DEPARTMENT, ONTARIO,
ANNUAL EXAMINATIONS, 18¢s.

THE HIGH SCHOOL PRIMARY.—BOTANY.
B. '

1. (@) Give the common and botanical names of
the plant submitted.

(6) Name the family to which it belongs, and
give the botanical names of three other
genera belonging to the same family, with
their habitats and times of flowering.

Answer.—The specimens submitted at different
centres are, of course, different, but a general one
may be taken for illustration. Suppose the plant
submitted were the Silver Weed.

(@) The common rame is Silver Weed. The
botanical name is Potentilla anserina.

(6) The family to which it belongs is the

Rosacez.
Three other genera of the same family are :
Genera. Habitats. Time of Flowering.
Prunus river sides and
road sides May and June,.
Rubus  new lands and
waste places  June and May.
Geum  woods, meadows,

thickets

2. Make drawings of the parts of the flower and of
a leaf of the submitted plant, indicating in
them, by descriptive terms, the various exter-
nal structural features.

Answer.—Drawings cannot very well be given
in THE JOURNAL, so that only the last part of the
question will be answered.

Description of flower :

Calyx flat, deeply five cleft, with five bracelets
between the sepals.

Petals, five, conspicuous, yellow, inserted on
the edge of a disk lining the calyx tube.

Stamens, numerous, inserted as the petals,
polyandrous.

Pistil, formed of many achenes on a dry
receptacle.

Stylus filiform and deciduous, achenes smooth.

Peduncles axillary, solitary, one-flowered.

Descriptign of leaf :

Radical, primate, with seven to twenty-one
leaflets, with smaller ones interposed,
oblong, sharply serrate, white silky beneath,
stipules cleft.

3. Describe, briefly, the root and the flower of the
plant submitted.

Answer.—The latter part of the question has
been given above.

June, July, Aug.

4. Give a general account of the structure of leaves,
and of the external modifications of form
which they present.

Answer.—The blade, or lamina, of a leaf is gen-
erally expanded so as to cover considerable sur-
face, usually very thin, and having veins distri-
buted by many branchings through all its surface.
The upper, as well as the under, surface is covered
by a thin layer of cells, called the epidermis,
between which are other cells, those next the
upper side elongated, cylindrical, or prismatic,
standing at right angles to the surface forming the
palisade layer. Below this layer the cells are
loosely arranged, with many intercellular spaces.
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On the under surface may be found many stomata,
or pores, leading into the interior of the leaf. In
some cases not a few of these are found also on
the upper side.

Leaves may be of various forms, round, oblong,
cordate, reniform, acicular, oval, etc., and may be
either simple or compound. Compound leaves
may be primately compound or palmately com-
pound, and the number of leaflets varies. The
edge of the leaf may be entire, serrate, dentate,
crenate, notched, lobed paimately or primately,
primatifid, etc. The forms uf leaves are so numer-
ous that the whole time given for the paper in
Botany could be expended on this question alone.

5. Describe and compare the seeds of the bean
and the Indian corn.

Answer.—The seed of the bean is oval in out-
line, with one side slightly convex and the oppo-
site slightly concave. The seed of the Indian
corn is compressed conical. A light spot may be
seen at one edge of the bean ; this is the hilum,
and is the point where the bean was attached to
the pod. The similar point in the Indian corn is
found near the apex.

Soak both seeds, and squeeze. Near the hilum
a small drop of water will be seen exuding from a
small opening—the micropyle.

Remove the outer coats. In the bean this is a
tough, semi-transparent covering. Inside, it 1s a
yellowish white body, the embryo. This, in the
bean, can be divided into two main fleshy portions
called the cotyledons. Attached at the base, be-
tween these cotyledons, is a bud called the plum-
ule, composed of very small leafy structures.
Bending outside, near the attachment of the coty-
ledons, 1s a small conical structure, the radicle.

When stripping off the outer coat of the seed of
the Indian corn, both the wall of the ovary and the
seed coat come off together. In the part that re-
mains is a small white portion, the embryo, and a
larger yellow part, the endosperm. This is reserve
food material. The body of the embryo consists
of an apical bud with several sheathing leaves. A
small radicle may als> be observed.

6. (a) Describe the structure of a pollen grain.

(6) What is meant by pollination? By what
means is it effected ?

Answer.—(a) A pollen grain is a small, round-
ish body, but varies in shape, consisting of
an outer rough, prickly (seen under the
microscope) coat, and a thinner inner coat,
inside of which is a clear, thickish liquid.

(#) Pollination means the conveyance of the pol-
len grains from the author to the stigma of
the pistil.  This may be effected by means
of (1) the wind, (2) by insects, (3) by special
contrivances of the filament.

ANSWERS TO CORRESPONDENTS.

Question.-—On page 18 of the Public School
Physiology and Temperance a nutrient foramen is
mentioned. What foramen is meant? Are there
more or but one for each bone? Are the “cen-
tral canals ” shown in the accompanying illustra-
tion foramina ?

Answer.—Foramen means an entrance, or open-
ing. Bones of large size have a number of small
openings seen on the outside, into which pass the
blood vessels to nourish and build up bony tissue.
The central canals shown in the figure are not
foramina, but are the canals through which
‘branches of the main blood vessel pass. The
‘openings mentioned can only be seen in a highly
magnified cross-section of bone. The illustration
does not show foramina at all. These are to be
seen on the outside of the bone. Have a pupil
bring an old bone—say, the leg bone of an ox—to
school. Small apertures will be seen on the out-
side, leading in to the interior of the bone. Once
inside, however, the canal branches in all direc-
tions through the little canals, as illustrated in_the
diagram. The apertures outside are the fora-
mina.

Teacher—“Now, Willie Jenkins, how many
seconds make a minute ?”

Willie—* Male or female ?”

Teacher—*“ Male or female !
mean ? "

Willie-—* There's a big difference. When pa
says he'll be down in a minute it takes him sixty
seconds, but ma's minutes are about 600, 'specially
when she’s putting on her hat.”

What do you

Eramination [Papers.

EDUCATION DEPARTMENT, ONTARIO—
ANNUAL EXAMINATIONS, 189s.

HIGH SCHOOL ENTRANCE,

ENGLISH GRAMMAR.

Examiners: } g’ g{:ﬁg;‘g’ [{V'I'A'

1. Just below the rapids, among the bushes and
stumps of a rough clearing, made in constructing
it, sfood a palisade fort, the wor»% of an Algonquin
war party in the past autumn.

(@) Analyze the above sentence.

(6) Parse the italicized words.

2. Classify clearly the phrases and dependent
clauses in the following :

“ The valley, which was bathed in the light of a
harvest moon, seemed, while I gazed in silent de-
light, almost like a heaven upon earth. But, in a
moment, the hideous Iroquois war-whoop rang in
my ears that had been drinking in the waterfall’s
music, and I turned and fled for my life.”

3. Give corresponding noun form for free, bold,
wise, and corresponding adjective form for
strength, forget, command, exhaust,

4. Write out :
(a) The plural of duchess, madam, German,
seraph, spoonful, cloth ;
(4) the possessive singular and possessive
plural of who, potato, lady ;
(¢) the other gender form of marguis, witch,
tiger, stag, ewe, heroine, czar, mamma.

5. Correct, where necessary, giving reasons for
any changes which you make :

(@) That don’t make no difference either to
John or I or you.

(6) Each of the spectators promised their aid.

(¢) In what county is the city of Toronto in ?

(d) Don’t let on I told you for just as like as
not he done it real good.

6. Frame sentences, one in each case, illus-
trating the use of the past tense of the following
verbs :

raise, set, fly, rise, lay, wear.

7. Rewrite the following, changing the verbs
now in the Passive conjugation (voice) to the
Active, and those now in the Active conjugation
(voice) to the Passive :

“ The king took the petition, and, when it had
been sufficiently considered, his opinion was de-
cidedly given so that the courtiers entertained no
doubt as to the wisdom of his decision.”

Va]ues‘—g’ 12, 22, 7, 334 5 3 2, 7, 12, 12.

ARITHMETIC.

. Ross.

Examiners: {l J. TILLEY.

NOTE.—No value shall be given question 1 (a)
unless the result ls absolutely correct.

1. (a) Make out the following account neatly,
accurately, and in proper form. All fractions are
to be retained : :

John Wilson bought from you to-day :
7% lbs. Cheese - @ 12}4c. per lb.
6% 1 @ 23 C. [T 1Y
2)% “ Tea - @55 c. ¢
27 % Sugar - @ 31 per 12 lbs.
(4) He paid you cash and you allowed him
57 off.
(¢) Receipt the account.

2. Find the simple interest on $g912.50 at 8%
from 13th February, 1893, to igth December,
1894. (Year=365 days.) -

3- A farmer sold a load of barley, weighing 2,712
Ibs., when barley was 40 cents per bushel. In
weighing the grain the dealer made a mistake and
took it as rye, and paid for it at 49 cents per
bushel. How much did the farmer gain or lose
by the mistake?

4. A cord of wood and one hundred bushels of
grain fill equal spaces. A cubic bin whose edge is
12 feet contains 45,900 lbs. of grain. Find the
weight of one bushel of this grain.

5. Find the expense of sodding a plot of ground
which is 40 yards long and 100 ft. wide, with sods

Butter -

—

each a yard in length and a foot in breadth ; the
sods, when laid, costing 75 cents per hundred.

6. A. can walk 31 miles in 50 minutes, and B.
can walk 21 miles in 36 minutes. How many
yards will A, be ahead of B. when A, has gone 6 -
miles, if they start together?

7. A. can do a piece of work in § of a day, and,
B.in % of a day. In what time can both together
doit? If $1.40 be paid for the work, how much
should A. receive ?

8. (a) Simplify
25-%
21 +%

3%+ o of 33 - ¢,
and (&) divide 6 by .000725 correct to four decimal
places. -
Values—10+4+2=16, 12, 12, 12, 12, 12, 12, 7+
=12,

GEOGRAPHY,

Examiners: { _-} -l;»‘ ,I\h;:[‘:;:

1. Why have we in Canada longer daylight in
swmmer than in December? In what regions o
the world does the length of night and day vary
the most? What would happen in regard to
night and day if the earth turned twice as fast ? if
it turned in the opposite direction ?

2. Outline a map of North America, the full size
of your answer paper, marking thereon the coun-
tries (the divisions of Central America need not be
noted), the great mountain chains, and four or five
of the largest rivers. Show also the position o
the Great Lakes and of the most important coast
waters,

3. Locate five or six of the principal seaports of
Canada. State the countries with which they
have the most commerce, and name the chief
articles of the trade carried on through these
ports.

4. (@) Describe three different routes to Cal-
catta from Montreal. Give reasons for preferring
any one if you were making the journey.

{¢) Point out the several ways of going from
Ottawa to Hamilton, and from Toronto to Sarnia,
by rail or by boat, naming in order the railways of
the waters passed over.

5. Compare, in regard-to position, physical fea-
tures, and climate, Ontario, with eitker British
Columbia ¢» Manitoba.

6. Locate each of the following, tell what it iss
and state any matter of interest in connection wit
it: Sahara, Fundy, Ceylon, Behring, Liverpoo)
Suez, Nile, Constantinople.

Values—13, 15, 10, 8, 5, 12, 12.

EAST SIMCOE PROMOTION EXAMINA-
TION.

LITERATURE—JUNIOR FOURTH.

4.

L—*0O for boyhood’s painless play,
Sleep that wakes in laughing day,
Health that makes the doctor’s rules,
Knowledge never learned of schools.”

(a) What is the title of the poem ?

() Explain the meaning of “ painless.”

(¢) Why is the day said to be laughing ?

(#) What is meant by the third line? What
are the rules?

(¢) Why was his knowledge never learned of
schools ? o
(/) Give as full an account as you can of
what knowledge he learned.

B.

“And now the bell—the bell she had so ofte?
heard, by night and day, and listened to Wit
solemn pleasure almost as a living voice—rung |
remorseless toll for her, so young, so beautiful, 5% . .
good. Decrepit age, and vigorous life, and bloo™ -
Ing youth, and helpless infancy, poured forth—2
crutches, in the pride of health and strength, int
full blush of promise, in the mere dawn of life—*°
gather round her tomb. Old men were therc_’
whose eyes were dim and senses failing ; grad d
mothers, who might have died ten years ago, 2%
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st'm.been old ; the deaf, the blind, the lame, the
Palsied —the living dead in many shapes and forms
—to see the closing of that early grave.”

() Give in a few words the subject of this
Paragraph.

{6) Explain clearly : “solemn pleasure,” * liv-
}:\g voice,” *remorseless toll,” “pride of health,”
dfuu blush of promise,” *“ dawn of life,” “ the living
®ad,” “ early grave.”
(¢) Describe the persons indicated by “de-
1t age,” “vigorous life,” *blooming youth,”
“ helpless infancy.”
(d} Why should listening to the bell afford
mn pleasure ?
(¢) Account for the various uses of the dash in
Paragraph.

Cl'ep
“and

Sole
thig
C.

Quote : “ Lead Kindly Light ” or “ Lady Clare,”

sh‘)wi“g Lady Clare’s action after she heard the
Nurse’s story.

xova"‘es—s, 2, 3,4%5, 4, 10,6, 8% 3, 3x4, 5, 12,

LITERATURE—PART SECOND.
Juniors take first five, Seniors last five.

I Write from memory “Evening” or “What
Bu-die Says.” m y g
2. Tell what these sentences mean :
(@) It reminds me of the lark.
(6) The fish nibble at the bait.
<) It is worth repeating.
(4) He got a deadly drug.

fo, Tell three things Ralph Smith’s dog would do
Ot him,

tw“- Explain clearly how to make a dart, using
© bits of paper.

1 5- Write the opposite of these words in sen-
®nces .

Tall, open, little, idle, much.
- Lesson : “ The Story of a Dime.”
it (@) What is the dime made of ?
Come from ?
(6) How do people get it ?
{€) What all is done before the dime is ready
Put into our purses ? '
of ;%) Name some other pieces of money made
the same thing.
Explain :
(a) Aim wisely.
Sunny face.
(€) Tiny spark.
) Dire afraid.
N €) My pew-rent is due.
$po. What did Mary, the milk maid, plan? What
iled afj her plans ?
cog' Tell who the darling little girl is, or how the
M grows,
alues*loa 2, 2,2,2,9, 14, 10, 2X2, 3, 61 4, 2
', 2, Io, 4, 10.

&
Mints and Mhelps.

TEACHING TO THINK.

Where does

Y 2

'Wigoﬁd _teaching secures good thinking. One
"he ,, 'Mited capacity can feed facts to children as
Ould swill to swine, and then ask questions to
Seey, at they retain, as he would weigh swine to
ap, flt they have gained. It requires both tact
Sin talent to lead a child to think keenly upon a
frgp, © fact, as it does to get reliable speed even
It .2 blooded colt. .

the g% NOt enough that the mind be active when
tog €IS are received, which is the standard with
they, Many would-be educational leaders. This
oy Y Secures good movement, but neither speed
Ing Ndurance. A child must keep up his think-
ver en he is out of the teacher’s hands. Who-
hope 128 driven what is known as a door-yard”
to o’ that prances furiously while you are trying
Whey, (to the carriage, and is equally ferocious
Urgin you would get out, but cares naught for the
g%dg\‘)f Vvoice or whip when on the road, has a
“ Whq _SONception of the mental activity of children
teagpare taught to dance attendance upon a

‘ €r when she is having them * observe ” under

her eye, but gives them no training in strong or
sustained thinking.

Thinking is working one’s knowledge into some-
thing no one else would produce with the san-e
facts and conditions. The teacher who plans to
have twenty children see the same thing in an
object or event, and think the same things about
it, has not the faintest conception of what thinking
really is.

Thinking is making our knowledge as unlike
what that same knowledge would be in any other
mind as our personality, resuliing from the eating
of bread, beef, and beans, is unlike any other per-
sonality.

Thinking eventuates in activity of some kind,
sooner or later. Thinking is action. Movement
creates or continues movement. It is the height
of folly to talk of teaching without providing
means and opportunity for activity. It may be
thought of the hand in science, art, and the in-
dustries ; of the eye in estimating, criticizing, ap-

proving ; of the voice in reading, conversing, sing-_

ing ; of the ear in discriminating in tone, pitch,
emphasis, or inflection. Thinking means the
placing of a trained, cultured mind behind every
human activity ; it means good judgment, keen
discrimination, sympathetic appreciation along all
lines of progress.— Journal of Education.

THINK QUESTIONS.

Children should be taught to observe every-day
phenomena and to look for their underlying princi-
ples. Let a few questions about an ordinary lamp,
for instance, serve as a starter. Why those little
round holes in the burner? 'What happens when a
piece of light paper is held above a lamp? What
makes the air rise? Give the pupil some days to
find out the why.

Follow these with other questions allied to them.
When the door of a warm room is opened on a cold
day, where does the cold air come in and the warm
air go out? When the fire burns briskly, what
causes the draft? Why does the wheelwright heat
the tire before placing it on the wheel? Let the
children test by experiment. Make haste slowly.
At last the principle, that heat is usually an expans-
ive force, is discovered.

Did you ever think how many doors of under-
standing are unlocked by this little key ? The child
who has mastered the principle, and who has a
goodly number of illustrations at hand, does. not
have serious difficulty when he comes to study
ventilation, winds,ocean currents, the steam engine,
the thermometer, and a hundred other simple
things.

We append a few questions that may be used as
similar starters.

Where does the snow melt first—on the upper
surface or next to the earth ? Why does the snow
disappear from around the base of trees ? Place
three pieces of cloth on the snow some cold, bright
morning. Have one black, one white, and one
brown. What bappens during the day? What
shapes have snowflakes? Why do some winter
days seem much colder than they really are? How
do a cat's teeth differ from those of a cow? Why?
How do a cat’s eyes differ from your own? Do
the stars move in the heavens ? In what direction?
Do they all move?

Some of these may be systematically followed by
others, while a few of them are best used to arouse
an investigating spirit. If a question cannot be
answered by the children, let it remain with them.
Years may elapse before the answer is found ; but
the solution will bring a greater sense of achieve-
ment when it does come. We wrong the child
when we rob him of the joy of discovery and the
sense of achievement.—£ ducational News.

CAN YOU DO BETTER?

The following list of words were pronounced to
291 school teachers. The number following
the word shows the number of teachers out of
291 that missed the word. It would seem that
there is plenty of room for improvement on spell-
ing for the majority of teachers.

alacrity, 86
accommodate, 140
alphabetical, 38
collegiate, 46

apothecaries, 67
avaricious, 84
affirmation, 6o
committees, 110

censurable, 93
coalesce, 141
christening, 45
debility, 9
extolled. 129
elementary, 20
emissary, 141
favorites, 14
February, 31
grammatical, 50

consoled, 14
ceremomal, 52
consensus, 230
differentiate, 129
econormic, 70
effervescent, 106
embarrass, 169
feminine, 33
financial, 30

. guarantee, 85

homily, go inseparable, 77
incomparable, 84 intelligent, 36
Ithaca, 133 inflammatory, 170
limiting, 11 legislature, 44
liberal, 7 lathes, 53
legality, 23 mirrors, 22
marriageable, 98 matinee, 68

moneys, 106
mercantile, 81
nullify, 54
obsequies, 78
prejudice, 112
permissible, 180

medicinal, 42
nutritious, g2
omitted, 41
pluralities, 28
parliamentary, 132
professor, 51

quarantine, 82 pitiless, 44
phosphorescence, partisan, 57
paroled, 93 Poughkeepsie, 41

possessed, 51
rheumatic, 32
resistance, 30
sensible, 40
sustenance, 9§
sewerage, 57
subordinate, 22
susceptible, 93 °
Tammany, 18

regretting, 6o
requirement, 25
suffrage, 118
soliloquy, 125
Susquehanna, 59
suburbs, 82
sinecure, 128
Tennessee, 53
—Primary Education.

“DON'T LOOK FOR FLAWS.”

“ Don't look for flaws as you go through life ;
And even if you should find them,

It is wise and kind to be somewha: blind,
And look for the virtue behind them ;

For the cloudiest night has a tint of light
Somewhere in its shadows hiding ;

It is better by far to hunt for a star
Than for spots on the sun abiding.”

HOW TO MAKE A RELIEF MAP.

A relief map 1s one of the best aids to the study
of geography, and it can be made with a little
trouble and no expense by any ingenious teacher.

Tear up ordinary newspapers into shreds and
soak them in water, working the mass with fingers
or stick till it is a uniform pulp. Drain off or add
water till it has the desired consistency, which can
be found by a little trial. Use a slate, a pane of
glass, or pasteboard taken from paper boxes as a
basis. Mould with the fingers, a knife, or a small
wooden paddle whittled out of a pine stick. Then
let the map dry, and the pulp will be solid. If
colors are desired, use colored paper for making
the pulp, or add coloring matter to the pulp.

After a few trials, when the teacher has become
an expert, it would be well to encourage the pupils
to make similar maps themselves. The value of
this work to them is greater than that of the map
drawing, for a relief map tells a truer story of the
country it represents than a flat map can tell.— 7%e
Pacific Educational Journal.,

LAUGH A LITTLE BIT.
Here’s a motto just your fit—
Laugh a little bit.

When you think you're trouble hit,
Laugh a little bit. '

Look misfortune in the face,
Brave the beldam’s rude grimace ;
Ten to one ’twill yield its place,

If you have the wit and grit

Just to laugh a little bit.

Cherish this as sacred writ—

Laugh a little bit.

Keep it with you, sample it,

Laugh a little bit.

Little ills will sure betide you,
Fortune may not sit beside you,

Men may mock and fame deride you,
But you'll mind them not a whit

If you laugh a little bit.
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Drimary Department.

THE LOWEST CLASS.

RHODA LEE.

I have heard many complaints from
my fellow-teachers of the difficulties con-
nected with the lowest class in an un-
graded school, but never a more emphatic
one than that made a few days ago by a
young teacher who had just completed
her first week’s work. She found the
newcomers gave her more ‘trouble than
all the others put together. ““Itis simply
impossible,” she said, *“to keep them
busy and interested all day. And,” she
added, ““ I felt like a jailer when, on two
consecutive mornings, a little fellow came
up to me and said, in a coaxing way,
‘ Won’t you let me go out and play now,
teacher?’ "

This is an old story, but one with which
I have great sympathy. It is certainly
difficult, with six or eight other classes,
to deal as we should with these little ones
who come straight from the freedom of
home, knowing no restraint but “mother,”
and often (we deplore it greatly) being
frightened into positive stupidity by sto-
ries of “ what the teacher will do if you
are not good.” \

Idleness means mischief. What em-
ployment can be given at first? We
sometimes get children who know how to
use a slate and pencil when they come,
but the majority have that to learn. We
cannot, therefore, give any but the sim-
plest of exercises during the first few
days. To get the children into the way
of using the pencil I have given the foi-
lowing as busy work. First, the straight
soldicrs, then grandfather’s walking-stick,
umbrellas, chairs, saw-horses, spectacles,
apples, etc.
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Before iung they wiil be avle tu write,
make figures, find words in the reader
containing letters they have been taught
(pupils should have their books long be-
fore they are able to read from them), and
draw in squares, but even then these exer-
cises will be welcomed as a recreation.

But before speaking further of employ-
ment for the little ones I wish to say that
they should always receive the greater
part of the teaching at the beginning of
the term. It is desirable that they should,
as soon as possible, be able to do work in
reading, writing numbers, and language.
When that stige is reached the trouble
with the lowest class is at an end. The
older pupils can be given any quantity of
profitable work, and the teacher should be
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able to trust them to do it honestly and
well, but the newcomers should have as
much direct teaching as she can manage
to give them.

There are some exercises in which ad-
vanced scholars can help the little ones,
but great caution should be exercised in
this matter. The work should be such
that there can be no doubt in the mind of
the helper as to what is required. In
making figures, writing a copy, reading
from slips or books, I have allowed those
of a higher class who had finished their
work to help the lowest class, and found
it advantageous to both.

Shoe-pegs and split peas are a boon to
the baby class. With these they can
make pictures on their slates, such as
houses, fences, chairs, ladders, etc., and
also do number work of different kinds.

Arranging colored worsteds is an employ-
ment in which the children take great
interest. Each child is given a handful of
short lengths of colored yarn which they
assort into bundles of one shade.

Slates should be scratched in junior
classes. A horse-shoe nail is an excellent
tool for this unpleasant but necessary
operation. Rule the side for writing with
lines at equal distances, every fourth being
the base line. On the other side rule
squares of one-quarter inch for drawing
and numbers. Teach the drawing of
some simple designs, such as are found in
the cover of the First Book, and keep
them on the blackboard as copies.

The little fellow’s request to “ go out
and play now " recalled an incident that
occurred in my own schoolroom one Sep-
tember day. The little ones had been
working some time and very quietly while
I was engaged with a higher class, when
suddenly a little girl began to cry very
sorely. On enquiring what the trouble
was, she sobbed out that she had kept
her feet so still that one of them had gone
to sleep and it hurted awful. 1 did then
what perhaps some parents and trustees
would censure. I sent the * baby class ™

out for a run in the schoolyard, and let§
them play quietly where I could see the®
for five or ten minutes. I continued *
give this extra recess about ten o’clo¢
every fair day, and found it a great helpy
to the little ones and no hindrance to thé]
work of the others. 3

What patience is needed in the ma®;
agement of these wee ones only the,
teacher knows! The following lines ap"4
peared in a magazine not long ago, and .
though no author claimed them, I thought ;
they must have been penned by some tri®
teacher of children. Would that eVer)l’i
primary teacher would lay them to heart' |

“ They are such tiny feet !
They have gone such a little way to meet
The years which are required to break
Their steps to evenness, and make them go
More sure and slow.
“ They are such little hands ! &5
Be kind—things are so new, and life but stan®”
A step beyond the doorway. All around
New day has found
Such tempting things to shine upon; and s0
The hands are tempted oft, you know.
* They are such fair, frail gifts !
Uncertain as the rifts
Of light that lie along the sky-—
They may not be here by and by;
Give them not love but more above
And harder—patience with love /"

CLASS RECITATION.

*“ Come, little leaves,” said the wind, one day,
* Come o’er the meadows with me, and play.
Put on your dresses of red and gold,

Summer is gone, and the days grow cold.”

Soon as the leaves heard the wind’s loud call,
Down they came fluttering, one and all.

O’er the brown fields they danced and flew,
Singing the soft little songs they knew.

* Cricket, good-by, we’ve been friends so longs
Pretty brook, sing us your farewell song ;

Say you are sorry to see us go,

Ob, we will miss you, right well we know !

“ Dear little lamb, in your fleecy fold,

Mother will keep you from harm and cold.
Fondly we've watched you in field and glade;
Say, will you dream of our loving shade ?”

Dancing and whirling the little leaves went ;
Winter had called them, and they were conten!’
Soon fast asleep in their earthy beds,

The snow laid a coverlet over their heads.

LITTLE REPRODUCTION
STORIES.

(1) One forenoon Jane went to th:
store to buy a quire of note paper and,tb' :
skipping-rope. She took a book W! is 1

er for a poor lame girl whose homea,;
on the hill behind the woods. A M
with a horse and buggy drove along 2",
as he was alone he invited her to haveas
ride. When he found out where she wof
going, he drove her round to the hom®
the sick girl, and let her get out there o

(2) Nellie Black lived on a farm 18"
country, and her father had promisedteﬂ
get her a canary as soon as she coul a
the time by the clock. At first Nellie hhc
to wait until the clock struck to knoW¥ ¢
time, but soon she learned to knoW o5
hours by the short hand and the m‘nuh&
by the long hands, and in three weeks®
had won the bird.
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‘ W(,’S) Ernest Palmer owned a pet lamb
- Which would eat crumbs of bread out of
'S hand. Every night, when he came
Ome from school, Ernest would take
Milk or clover to the fence, and the lamb
Yould come scampering over the pasture
O getit. It had nice long wool, as white
Snow, which Ernest often tried to
omp,
w(4) Chief was a large, strong, and brave
atch-dog. He was so fierce that his
g‘faster kept him tied up by a chain most
the time. One dark night a thief went
° Tob the house, but Chief set up such a
®Ice barking that the robber ran off.
h‘(S) One morning I saw Herbert with
IS two goats hitched to a cart. He was
Just Coming back from the post office,
€re he had got the morning’s paper, a
Post card, and a letter.
f0(6) Mother intended to take the baby
af: a ride on the street cars on Saturday
Te fInoon, but just as they were getting
noady she saw a big dark cloud in the
) Ith, and soon the rain came very hard.
aby had to stay at home.

LANGUAGE BUSY-WORK.

e (1) Name six or more things made of
3ch of the following :

wood,

glass,

silver,

leather,

steel,

wool,

copper.

(2) What do we do with these?

a needle,
a spade,
a pen,

a broom,
a brush,
SCISSOrs,
a knife,
our hands,
our teeth,
our eyes,
our ears.

For what are the following articles

(3)
Used 7
Wheat,
Oats,
barley,
Corn,
turnips,

hammer,
plane,

thimble,
needle,
axe, scissors,
chisel, thread,
screw-driver, buttons.

LEAF QUESTIONS.

thI‘ Name -leaves that are longer than
are wide.
Wider than they are long.
ihc}; ame leaves usually less than three
®S in length.
. S . .
length_ ually more than three inches in

, g Usually less than an inch in width.
N sually more.
the ., 2Mme leaves that are alternate on
e stem

* That are opposite.

School=TIRoom dethods

ARITHMETIC FROM THE THIRD TO THE
EIGHTH YEAR.

BY A. B. GUILFORD.

INTEREST.

I am a good judge of horses, desire to purchase
one, but have not the necessary amount of money.
What may I do, Mary?

You may borrow the money,

Of whom may I borrow it?

Of some one that has money to lend.

Right. I go toa friend of mine, Mr. Williams,
borrow three hundred ($300) dollars tor a year, and
purchase the colt. The bargain that | make is a
good one, for at the end of a year I sell the colt for
four hundred ($400) dollars and return the money
that [ borrowed of Mr. Williams. What did the
borrowed money do for me?

It earned money for you.

Yes ; and for this reason I should pay Mr, Wil-
liams something for the use of his money. If |
bad lost money on the colt, it would still have been

right for me to pay him for the use of the money,

though I had not used it with good judgment. I
agreed to pay him six per cent. of the sum bor-
rowed for the privilege of using that sum for one
year. What is 6 per cent. of $300, john ?

Itis $18.

Describe this $18, Henry.

It is money paid for the use of borrowed money.

You may call such money 7nfezest. Name the
amount of money on which I pay interest, Susan.

Three hundred dollars.

This sum is called the principal. What per
cent. was taken of the principal to find the interest
for one year?

Six per cent.

You may call this per cent. the rafe of interest.
Usually we speak of it as the rafe. Carefully write
out definitions of the terms principal, interest, and
rate.

Suppose the principal to have been six hundred
dollars, the time and rate the same as before, what
would have been the interest ?

It would have been $36.

Why?

If three hundred dollars earns $18 in a certain
time, $600 should earn twice as much in the same
time.

Suppose [ had kept the money twice as long as
[ did. How would that have affected the interest ?

It would bave increased it.

Why?

If T pay a certain sum for using the principal for
one year at a 3;iven rate, for using the same princi-
pal at the same rate for two years I should pay
twice as much.

In what other way, Harry, could the interest
have been increased ?

If you had agreed to pay twice as high a rate as
you did, the interest would have been twice as
great.

Then what three things determine the amount
or size of the interest ?

The amount of the principal, the time for which
it is loaned, and the rate that is paid for its use for
one year.

As soon as the pupils have clear ideas of the
terms used in interest follow the order of the work
as given below :

1. Demonstrate the fact that the removal of the
decimal point two places to the left in the princi-
pal represents the interest on any sum for one year
at I per cent.

2. Compute interests on given principals for one
year at any given per cent. by multiplying the inter-
est at I per cent. by the given per cent.

3. Compute interests on any given principal for
any number of years and fractions of a year at any
rate by multiplying the interest for one year at the
given rate by the number of years.

NoTe.—If the time element interest can be
reduced to fractional part of a year by pupils, the
three steps taught above make it possible for the
pupil to solve any problem in computing plain
interest, though not always in the shortest way.

The pupils may be trained to perform problems
in interest by the use of the *straight line” form-
ula, after they understand the work under the third
heading.

Principal x time in years x rate = interest.
P. x T. x R. = Int.
Find the interest of $300 for 3 yr., 8 mo., 15 days,
at 7 per cent.
$300 x 8¢ x 7
22 X 1oo = S77.875.

Pupils readily take to this method of solving
examples in interest, and in most problems it is as
short a way as may be devised.

The solution of the so-called “problems in in-
terest,” consisting in finding one of the missing
factors in the interest product, is best reached by
the use of this formula.

What rate for three years with a principal of
$600 will produce an interest of $727?

$600 x 3 x ?=72, .

In how long a time will $720 at 7 per cent. gain

an interest of $36°?
$720 x ? x 75 = $36.

What principal in 3 yr., 6 mo., at 7} per cent.

will gain an interest of $48?

? ><7 X 15 =$48.

2 X 200

Another good method in interest :

Compute the interest on $840, for 2 years, 3
months, and 18 days. at 9 per cent.

The interest on any sum of money for two
months at 6 per cent. is $§ of the principal.

$8.40=int. on principal for 2 months at 6 per

cent.

$100.30 = int. on $840 for 2 vears at 6 per cent.
$4.20 = int. on $840 for 1 month at 6 per cent.
(3 of $8 40).
$2.10 = int. on $840 for 15 days at 6 per cent.
(% of $4.20).
$ .42 = int. on $8 40 for 3 days at 6 per cent.
(7% of $4.20).
$115.92 = int. on $840 for 2 yr., 3 mo,, 18 days, at
6 per cent.
$57.96 = int. on given principal, for given time at
3 per cent.

$173.88 = required principal.

As this work of finding the partials that make
the whole is all don= mentally, the work is done
quickly. It is called the “sixty-day” method.—
New York School Journal.

Ezacbers’ Miscellany.

MISS MARJORIE'S FIRST CASE OF
DISCIPLINE.

BY MAUD WILKINSON.

“1 want you to understand,” said Colonel Cris-
sey, as he rose to go, ““ that my son is a very ob-
stinate boy, and you wll have to whip him soundly
when he won’t behave. It’s the only way to man-
age him.”

Miss Marjorie, the new teacher, glanced sympa-
thetically at the little boy under discus-ion. He
was sitting on one of the front seats of the school-
room, with his big folding slate and well-worn
school-books piled up across his knees. He had
been listening with intelligent, though peculiarly
impersonal, interest to his father’s lengthy exposi-
tion of his character ; and the closing suggestion
of drastic measures failed to disturb the perfect
composure expressed in the little fellow’s counten-
ance.

“I guess Frank will be good of his own accord,”
replied Miss Marjorie, with a pleasant smile to-
ward the child.

“You can’t tell by his looks,” said Colonel
Crissey, observing the innocent expression, grow-
ing each moment more seraphic, of the fair, round
face. “It's his very obstinacy makes him look so
good just now. You'll find out for yourself pretty
soon ; there’s no need of my telling you any more
about it. Only I want him to learn something
this year. He's been to school a whole year and
can’t read yet, and it's all on account of his
obstinacy. Whipping is the only thing thatll con-
quer him, and you mustn’t be afraid of hurting
him ; he can stand it. Have you a good birch
rod?”

“ No,” replied Miss Marjorie, with a sinking of
the heart ; “but really, Colonel Crissey, I don’t
think—"
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“Well, here is one,” interrupted the colonel,
producing from somewhere beneath his long coat
a formidable switch ; **and I want you to use it.
Now, my son,” he continued, turning toward
Frank, “1 want you to understand that this will
hurt. There won’t be any joke about it, either.”

And with this last warning Colonel Crissey im-
pressively laid the instrument of castigation across
Miss Marjorie’s desk, made a stately bow to the
young teacher, and took his departure.

Frank watched Miss Marjorie with a pleased
expectancy written upon his face as she quietly
took the rod and placed it behind the chromo
of George Washington which hung upon the
wall.

Miss Marjorie Malcolm was just entering upon
her first experience of teaching. She had under-
taken the charge of a little “ neighborhood school ”
in a booming town of Wisconsin. Her school
opened with fifteen pupils, between the ages of
seven and fourteen.

Every day Miss Marjorie spent the last half-hour
of schooltime reading aloud to the children. The
first book she chose happened to be Jacob
Abbott’s *“ Life of Nero.” The children became
intensely interested in the story, and they were
loud in their expressions of indignation against
Nero for his cruelty, while their admiration for the
martyrs who suffered under the wicked emperor’s
persecutions was unbounded. Miss Marjorie took
advantage of the enthusiasm awakened to tell the
children several stories of heroes'who had sacri-
ficed their lives for their faith. The stories often
became the subjects of animated discussion among
the children; and one day, before the morning
session had opened, Miss Marjorie overheard
through the open window the following fragments
of conversation :

“ What would you do, Franky, would you give
up, or would you die?”

“I would never give up,” came the firm reply,
in a clear, childish voice.

“ Would you let them burn you ?”

“I would never give up,” he repeated—* never.
If I once said a thing I would never take it back.
No one could make me.”

“ But when you saw the fire?”

“1 would be perfectly immovable. I would
walk into the fire myself—calmly, like this.”

Miss Marjorie looked out of the window, and
saw an admiring group watch the little fellow, as,
with dignified bearing, he walked toward the
woodpile. He climbed upon it, and, when he had
found a firm footing, he turned toward the spec-
tators with an expression of lofty and serene reso-
lution upon his face. The girls all clapped their
hands, and some one cried, “Good for you,
Franky !

He was in dead earnest, and he did look like a
real little hero. Miss Marjorie’s heart swelled
with admiration.

The school had been in progress three and a
half weeks, and all had gone well. No pupil had
been more docile and lovable than little Frank
Crissey.

Miss Marjorie had resolved, when she learned
from his father, who surely ought to know, of the
boy’s obstinate disposition, that she would be very
careful to avoid giving him any occasion to exhibit
it, but that she would get him so much interested
in his work that he would forget to be obstinate.
The plan had worked admirably ; and now, as
she watched him from the window, the thought
occurred to her that possibly the father had wholly
misjudged the son’s character.

That day Miss Marjorie completely forgot her
resolution not to come to an issue with Frank, and
the result was—her first case of discipline.

The trouble began out of a very little matter.

An orange dropped out of Bessie Tubbs’ desk, and
rolled demurely out into the middle of the floor.
This started a general laugh, in which Miss Mar-
jorie herself could not help joining, when she saw
the comical expression of helpless distress in
Bessie’s face ; for Bessie was the only one who
saw nothing funny ‘n the behavior of her orange.
Frank was fairly ecstatic with delight when he
observed that even Miss Marjorie couldn’t help
seeing how funny it was, and he became quite up-
roarious and clapped his hands. Finally, when
the orange had been restored to its owner, the
mirth subsided. But Frank did not like to have
the fun over so quickly. He punched his seat
mate, made signs to various ones to go on laugh-
ing, and even whispered to Bessie Tubbs, who sat
beside him, to let her orange roll out again; but

all to no avail. Finally, he made five little paper
balls, and began to throw them about the room,
aiming at different ones. Miss Marjorie thought
it was time tor her intervention.

“ Frank,” she said, “that will do; go on with
your work now.”

Frank was quiet for a moment, and then aimed
another ball at Harry Van Sleik.

“Frank,” repeated Miss Marjorie, in a decided
tone, “ we have had enough fun now. You must
go on with your work.”

Miss Marjorie noticed that as she was speaking
Frank slipped the last of his paper balls into his
right hand, and held it in readiness for a throw
under his desk.

“Will you be good now?” she asked, with a
smile.

Frank, seeing her smile, was encouraged to hope
that she might be made to laugh again ; and so he
replied, more in fun than in earnest, “ No.”

Miss Marjorie stopped smiling and said: “Frank,
you must not throw that ball.”

Receiving no reply, she added : “ Are you going
to be good now ?”

Frank, sobered down immediately and replied,
113 No'ﬂ

Miss Marjorie was taken by surprise.
open defiance before the whole school.
time had come for the birch rod.

“Then I must punish you,” she said.
here.”

Frank walked forward, while Miss Marjorie took
down the rod from behind the picture of George
Washington.

“ Hold out your hand,” said Miss Marjorie, in a
firm tone, though her heart within almost failed at
the thought of the approaching contest.

Frank held out his hand fearlessly, and Miss
Marjorie brought down the cruel rod rather sharply
upon the tender flesh.

“ Will you be good now ? ” she repeated.

“ No,” he replied, in an unshaken voice.

Miss Marjorie gave two more strokes, a little
harder this time.

“Will you be good now ?” she asked again.

“ Miss Marjorie,” he replied, with dignity, “there
is no need of your asking me any more. I shall
not change my mind.”

Miss Marjorie raised the rod higher than before,
determined to bring it down with increased force,
but something made her falter. She noticed on
Frank’s face the same expression of serene resolve
that she had seen there, as he stood upon the wood-
pile fancying himselfa martyr. Frank was holding
his breath in anticipation of the coming blow, but
the little hand, which lay in Miss Marjorie’s palm,
did not quiver.

“It T <hould whip him hard enough to make
him yield,” thought Miss Marjorie, ** what a shame-
ful victory it would be of mere physical force over
a brave little heart !’ She did not give the intend-
ed stroke. “You may go into the cloakroom, and
sit down there,” she said.

Frank obeyed, and the lessons went on as usual,
until the children were dismissed for recess.

“ Now, Frank,” said Miss Marjorie, opening the
cloakroom door, “you may come out.”

He came out, pale with determination. Miss
Marjorie placed a chair for him, and they both sat
down.

“ Frank,” began Miss Marjorie, “ I am not going
to whip you any more, nor make you stay in the
cloakroom, nor punish you in any way.”

Frank looked up at her with his sweet blue eyes
full of wonder.

“Even if 1 should succeed in making you say
you'd be geod, that would not make you really
good. 1In this world everybody must choose for
himself whether he will be good or bad ; and I am
going to let you choose for yourself. Which did
Nero choose to be?”

“Bad,” replied Frank, expressing in his voice
his disgust at the character of Nero.

“Would you like to be like him when you are a
man?”

“No,” replied Frank, with decision.

“ Perhaps,” said Miss Marjorie, “ when Nero was
a little boy like you he chose to be bad, and had no
idea how very bad he would get to be by the time
he was a man. When bad people grow, their bad-
ness grows too. Bad little boys make bad men
and good little boys make good men. When yov,;
dg;xde what kind of a boy you will be, you are de-
fvli}lmtge.%t the same time what kind of a man you

Frank's face became very serious,

Here was
Surely the

“ Come

mameng

“Oh, Miss Marjorie !” he exclaimed, “1 will he
good.” .

“Would you be willing,” asked Miss Marjorié:.
“to say before the whole school, when they comé
in, that you have decided to be good ?”

“No,” replied Frank. .

“Well,” said Miss Marjorie, “ I am not going t0
try to make you. You may do just as you choosé
about it.”

After a pause she went on : “ Do you remember
that girl I told you about who went into the arend
and let the lions eat her up, and wouldn’t say she
didn’t believe in God ?”

“Yes,” replied Frank ; “she was brave.”

“But the people in the amphitheatre thought shé
was wicked and silly.” T

“Yes,” said Frank, “ and that made it all thé -
harder for her to hold out. 1 tell you, she was 3
brave one to let those lions get her.” »

“But did it make her any happier to be brave?
asked Miss Marjorie.

“ No,” replied Frank ; “for she had to be eat";n
up. Ob, I tell you, it must have hurt. But I
rather be brave than happy. I'd like something

very, very hard to bear, so I could show how bravé.

I could be. You didn’t whip we very hard,” h¢
went on, with an apologetic smile.
to hit harder, so I could show how much I cou
stand.”

“I am sure, Frank,” replied Miss Marjorié -

“that you could stand a very hard whipping.”

Frank flushed with pleasure at these words. |

“ But,” said Miss Marjorie, “doing wrong isn®
brave, even if it is hard. ~ It’s doing right when ir’s
hard that's brave. I know of something you ough
to do that would be much harder for you to ]
than to bear a whipping. I don’t know whether yo¥ !
would have the courage to do it or not.” 4

“What is it?” asked Frank, eagerly. “Try m¢
and see.” ‘

“If,” said Miss Marjorie, “when the scholars all
come in, you should say before them all that you
had decided to be good, they might laugh at yo!
afterward, and say you had to give up after all, a?
that you weren’t so brave as you thought you were
You see, this would be a very hard thing for you t0
do ; but it is brave to do right when it’s hard.”

‘Oh, Miss Marjorie, I can’t do that,” said Fran
his eyes filling with tears. .

I was afraid it would be too hard for you,” said.
Miss Marjorie, sadly, as she took up the bell ¥
ring it.

“Oh, Miss Marjorie, wait a minute. Isn’t theré
something else ? I will say I've been naughty, an
I will let you whip me, oh, so hard—till my ha?
1s swollen, if you want to.” I

“ No,” said Miss Marjorie, as she rang the belh
“that wouldn't do any good. You may justta "
your seat as usual with the others when they co™
in” - .

“Miss Marjorie,” said Frank, seizing his teach’

er's hand as she laid down the bell, “1 will do ¥ ]

Ica,l’). Ask me when they all come in. Just "
me.

When the scholars had taken their seats, Miss ]

Marjorie began, “ Frank, have you decided » bt
she could go no further, for Frank was upon
feet, pale as a sheet.

“Yes,” he choked out, “ I will be good.” e
. He sank back into his seat, and buried his fac®
n his hands. s

That afternoon, instead of the usual readi®®
Miss Marjorie talked to the children about

bravery and false bravery. They listened Ve

soberly, and went away more quetly than usue
when school was dismissed. As they passe 15
window, Miss Marjorie heard Harry Van Slél
volce saymg, “ I say, Franky, aren’t you glad y°
said you'd be good ?” 155

Two months later, Colonel Crissey said to Ml~e,
Marjorie : “ I want to thank you, Miss Maf)orle
for what youw've done for my son. There’s a Chaﬂﬂe
come over him since he’s been in your school.
hasn’t had one of his obstinate spells for 1y
months, and he used to have them nearly €€
week”—N. V. Independent.

A little eight-year.old Irish boy in one of ‘;'3;
Public Schools was reproved by his teachef
some mischief. He was about to deny his f
when she said : “I saw you, Jerry.”

“ Yes,” he replied, as quick as a flash,
them there ain’t much you don’t see wid thsoﬂ
purty black eyes of yourn,” That was the
answer that turned away wrath,

“ 1 wanted you . ']

apuc -

“ l te“’ ' -
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Q ‘ .
Ruestion Drawert.

Literary Motes.

Al X
hn,,l~qu°stlons for this department, likeall com-

3tions for any other department of THE

® side of the paper only. Questions

&l80 be classified according to the sub-
‘]-: questions for the English, the Mathe-
81, the Scientific, and the general informa-

1,

':0 thas each set may be forwar ted to the
of the particular department. If you

ltrvt,x;ﬁ‘)mpt answers to questions, please ob-

830 rules,

THEDFORD.——There is, to the best of

; iy ,Mowledge, no such word as alright

: . 2lgebr

E R A S

Smgy,

' °‘her_ g.

' (‘in

theree English language. It is not,

fore, 211 right,” by any means.
a],}”'E-B.~The sentences may be an-
®d as follows :

W, Mod of Sus;. Pred.  Mod of Pred.

Ty ety ) Gy Mk
Sh: o is good enough
Roy *ox o is punctual seldom
the, idle, is mischievous gen-
[erally

Olive ; .
« '®insuspense is wretched.

o injéo_liVe ” is, of course, the verb-noun,

.10itive; and “in suspense ” is an ad-
"ith‘iatl Phrase made up of a preposition
Royy, $ noun, and modifying the verbal

is S'H-_C-~(I) No copy-book for writing
(peclﬁed for fifth-form pupils.
Woulq e do not suppose that teachers
be allowed to substitute the H. S.
'a and H. S. Geometry for the
in th°"‘led text-books on those subjects
is p, ® Public Schools. Of course there
Biviy, lng to prevent the teacher from
sty 8 Bis classes the benefit of his own
p“pi{ of those books, or to prevent any
them Who can do so profitably from using
hig for reference in the preparation of
( Ssons at home.
wor1 S there are several excellent
lish S Competing for first place as Eng-
Stapq. Ctionary, such as the Imperial
& w.2rd, Webster's International, Funk
it wualghalls’ Standard Dictionary, etc.,
a Pfe‘fl d be out of place for us to express
frence for any one of them. If a
anste' and cheaper work is required, for
bey, 20t use, it is doubtful whether any
]mpe"_can be found than the Concise
hindi“al, price $2 to $3.25, according to
"§. We use it more than any

N L

INQUIRER, whose initials we have
€N, wishes us (1) to recommend a
ligh,Mar which would ‘‘throw some

Yoy 2Pon the subjunctive mood” Have

}“gh“'led the H. S. Grammar or Bain’s
“he ﬁr Grammar? Perhaps some teacher
%mmas tried many will aid you by re-
beuere“dmg some one as best. The
% o YAy is always, if one can manage

%oy, 9depend on no one book, but to

Inq tar" Several of the best procurable,
.(2) n form one’s own conclusion.
ligy” 10 say, if we understand the ques-
:I‘l]“‘n(‘;’hether the locations assigned to
% " Bay and the Guif of California,
Hism quis” *Stories from Canadian
th ». are geographically correct.
& hana"lng a copy of the “ Stories, etc.,”
R‘Ven)d (the quotations should have been
By % We cannot answer specifically.
"’erEde question should be easily an-
f ia, as there is but one Gulf of Cali-
Yayeh @0d there are but two Thunder
hperion .this continent (one on Lake
a‘ll, U ' In Canada, the other in Michi-
‘hich S.), the geographical positions of
{3) are easily found.
the fOllo .Indicate the pronuncistion of
Yo 2Ving words, which we do by the
c!'!bra-or 10 the brackets : Sén-lac; Ten-
¥ke 1o tansh-bra’) ; Abenaquis (Aben-
":él) )j Talon (tal-'ong) ; St. Malo
lo’); Pontgrave (pen-grav-a’ (?) );
(bra-bef) ; Lalement (Lal-mon’);
zhog),

The Review of Reviews for September,
in discussing the recent British elections,
shows that the Liberal reverse was greatly
exaggerated, largely because of the un-
paralleled series of disasters to the chief
party leaders. The Review declares that
the defeat of the Liberals was due to a
“ change of mood, not a change of prin-
ciple.”

The Review of Reviews for September
calls attention to the change in European
sentiment on the liquor question, as
shown especially in the establishment of
the French monopoly of the manufacture
and wholesale supply of strong liquors, in
the work of the Belgian commission, and
in the still more important action taken
by Russia in setting up a government
monopoly of the entire wholesale and
retail traffic in liquors throughout the em-
pire. “Everywhere in Europe,” says the
editor of the Review, * the fact is becom-
ing recognized that liquor selling is not
only an unbecoming business, but one
that is socially and politically dangerous
—requiring new and rigid regulation or
else total suppression.”

The appearance of a fourth series of
“Lessons in Entrance Literature” is
conclusive proof that the teachers of
Public Schools find the aids given by
these annotations very helpful in their
work. The series just published covers
the selections prescribed for the En-
trance examination of 1896, the notes
and exercises being given by the follow-
ing well-known educators: A. W. Burt,
B.A., Gertrude Lawlor, M.A,, E. ]. Mc-
Intyre, B.A., A. M. MacMechan, B.A,,
Ph.D., Nellie Spence, B.A., J. A. Steven-
son, B.A,, F. H. Sykes, M.A., Ph.D., and
W. J. Sykes, B.a. Dr. T. H. Sykes is,
as before, editor. (Toronto: The Can-
ada Publishing Company.)

The complete novel in the September
issue of Lippincott's is “A case in Equity,”
by Francis Lynde. “Morning Mists” is
one of Julien Gordon’s strongest tales,
though it has a very mature heroine and
a very young hero. Charles Newton tells
“ How the La Rue Stakes were Lost,” in
a way highly creditable to the losers.
Helen Fraser Lovett, in “A Mute Milton,”
gives a revised version of a classic fairy
tale. * The Literary Woman at the Pic-
nic,” by Ella Wheeler Wilcox, evidently
contains more truth than fiction. Charles

Don’t Forget

that when you buy Scott’s Emul-
sion you are not getting a secret
mixture containing worthless or
harmful drugs.

Scott’s Emulsion cannot be sec-
ret for an analysis reveals all there
is in it. Consequently the endorse-
ment of the medical world means
Something.

Scott’s
Emulsion

overcomes Wasting, promotes.thc
making of Solid Flesk, and gives
. Vital Strength. It has no equal as
a cure for Coughs, Colds, Sore Throat,
Bronchitis, Weak Lungs, Consumption,
rofula, Anaemia, Emaciation, and
s6\’asting Diseases of Children.
$oott & Bowne, Belleville. Al Druggists. 60c. & §%

Stoart Pratt relates the history of * Na-
poleon and the Regent Diamond,” which
was of importance to the conqueror and
to the fate of Europe in more ways than
one. Ellen Duvall writes on * Moliere.”
Edward Fuller has a sharp article on
“The Decadent Drama.” Calvin Dill
Wilson tells all about “ Crabbing,” espe-
cially as practised in Chesapeake Bay.
“The Survival of Superstition” is de-
scribed by Elizabeth Ferguson Seat, and
the rise and progress of “ Clubs ” by Law-
rence Irwell. The poetry of the number
is by Susie M. Best, Carrie Biake Mor-
gan, Clarence Hawkes, and Charles G.
D. Roberts.

The September Arenc opens with a
vivid description of the wordy battle now
being waged in the legislatures over the
agitation for raising the age of consent.
Prof. Joseph Rodes Buchanan, whose por-
trait forms the frontispiece of the number,
contributes a striking and valuable article
on “ The Marvels of Electricity.” In his
paper called “ After Sixty Years,” Mr. B.
O. Flower, editor of the Arena, touches
upon the disillusions of the career of the
reformer. Stinson Jarvis tells “ How Evo-
lution Evolves.” Henry Wood, the author
of ** Natural Law 1n the Business World,”
and other popular metaphysical works,
writes on “ Omnipresent Divinity.” Prof.
Frank Parsons, Law Lecturer at the Bos-
ton University, contributes his second
study of the ** Economy of Municipal
Electric Lighting.” He shows the enor-
mous saving to the taxpayers and diffu-
sion of public benefit which would result
from public ownership of electric lighting.
A symposium of clergymen and other
writers deals with Prof. George D. Her-
ron and his work. These gentlemen
defend his position. They are Rev. J. R.
McLean, Rev. W. W. Scudder, Jr., Rev.
J. Cummings Smith, Rev. ]J. E. Scott,
Elder M. J. Ferguson, Rev. R. M. Web-
ster, and James G. Clark, the poet. The
Hon. John Davis writes on the career of
Napoleon Bonaparte from the psycholo-
gical point of view, and condemns him as
simply a criminal genius, utterly worth-
less to humanity. F. W. Cotton discuss-
es * The Labor Exchange,” and Rev. Dr.
Marion D. Shutter deals with “Progres-
sive Changes in Universalist Thought.”
The Books of the Day, World of Books,
and Practical Progress Notes complete
an excellent and well-balanced budget of
good reading.

In The Popular Science Monthly for
September,ex-President Andrew Dickson
White reviews “ The Closing Struggle”
of the theologians and the higher criu-
cism ; relating the stories of Bishop Co-
lenso, Professor Robertson Smith, Renan,
the work of the Italian critics, and Pope
Leo’s Encyclical on the Study of the
Scriptures. In his fifth paper on “ Pro-
fessional Institutions,” Herbert Spencer
shows how history and fiction have been
evolved from biography, and literature
has been ultimately derived fromit. Mr.
Morse’s article on * Apparatus for Ex-
tinguishing Fires ” is concluded, with ac-
counts of the latest improvements and
the methods now in use. In *“Trades
and Faces” Dr. Louis Robinson discusses
the influence of occupation on expression.
Mr. James Sully studies the “ Material of
Morality ” in childhood. Mr. Alexander
McAdie treats of the clouds as “ Natural
Rain-Makers.” Gertrude Crotty Daven-
port writes of ““ Variation in the Habits
of Animals,” and Frank M. Chapman of
“The Study of Birds Out-of-Doors.”
Articles are given on * Ancestor-Warship
among the Fijians,” by Basil H. Thom-
son, and “Fruit as a Food and Medi-
cine,” by Dr. Harry Benjafield. A bio-
graphical sketch of Edward Hitchcock
and a short notice of Dr. Hack Tuke are
accompanied by portraits, The articles
in the Editor’s Table are on “ The Pros-

pects of Socialism” and “ Sham Educa-
tion.” New York: D. Appleton & Com-
pany. Fifty cents a number, $5 a year,

The opening article in the September
number of the North American Review
is by the Right Rev. William Croswell
Doane, Bishop of Albany, who forcibly
illustrates * Why Women do not Want
the Ballot”” Admiral P. H. Colomb, of
the Royal Navy, discusses * The Evolu-
tion of the Blue-jacket,” while in * Rem-
iniscences of Professor Huxley,” Sir
William H. Flower throws a charming
light upon the private life of the great
scientist.  *“The Christian Endeavor
Movement ” is prominently brought be-
fore the public by the Rev. Francis E.
Clarke, D.D., the president of the United
Society of Christian Endeavor, and in a
thoughtful paper, entitled, “Trend of
National Progress,” Professor R. H.
Thurston, of Cornell University, asserts
that the tendency of the United States is
toward a future of large and well-dis-
tributed wealth, culture, and content.
Henry Farqubhar, assistant statistician of
the Agricultural Department, writes in-
terestingly of “ Crop Conditions and
Prospects,” Max O'Rell very wittily gives
his opinion of “ The Petty Tyrants of
America,” and Edward W. Blyden, Libe-
rian Minister to the Court of St. James’,
eloquently dwells upon “The African
Problem.” The Hon. James H. Eckels,
Comptroller of the Currency, writes hope-
fully of *“ Our Reviving Business,” while
in *“A Brush with the Bannocks” Major-
General Nelson A. Miles, U.S.A,, favors
the Review with a chapter from the ad-
vance sheets of a forthcoming book. The
ninth instalment of the * Personal History
of the Second Empire,” by Albert D.
Vandam, deals with the *Intrigue and
Corruption” of that eventful period.
* The Situation in Cuba” is described by
Senor Don Segundo Alvarez, late mavor
of Havana. A most important contribu-
tion to the political literature of the day
is that on “* The Outlook for Ireland,” by
the Right Hon. the Earl of Crewe (Lord
Houghton), late Lord Lieutenant of Ire-
landunder the recent Liberal Government.
Other topics considered are: “ St. An-
thony’s Bread,” by Charles Robinson ;
“Then and Now,” by Edward P. Jack-
son ; and * Country Roads and Trolleys,”
by John Gilmer Speed.

If

Your
Watech
Fails
to
Keep
Time, Bring
it

to

Us

our \ SPANNER'S
WORKMEN \ pRAGTIGAL WATCHNAKERS

- 344 Yonge Se,
Telephone \ 2 Door below Eim.

1396, TORONTO,




144

THE EDUCATIONAL JOURNAL.

NOW READY

Lessons in Literature
for Entrance Examinations
1896

.BY ....

A. W. Burt, B.A.
E. J. Mclntyre, B.A.

Gertrude Lawler, M.A.

A. M. MacMechan,
B.A., Ph.D.

Nellie Spence, B.A. A. Stevenson, B.A,
F.H.Sykes, M.A,, Ph.D, W.J Sykes, B.A.

EDITED BY
F. H. Sykes, M.A,, Ph.D.
Cloth limp - - Price 40 cents.

The Public School

Drawing Manual

for

Teachers and Students.

BY
J. H. MeFaul, M.D.

Cloth boards - =-- Price 50 cents.

Both of the above books maliled to any address on receipt of price.

Canada Publishing Co. Limited

9 WELLINGTON ST. W., Toronto.

FINE \
BANK,OFFICE;

COURT HOUSE &
DRUG STORE FITTINGS )

OFFICE . SCHOOL |
CHURCH & LODG =
' = B & SEND FOR CAZ——

]
n YNTA0
- D() 0 | td
b o O\ *°
0
E FURNITURE A\_QG\)E';

Paper Weights

of Olive Wood

From the Mount ot Olives.
GUARANTEED GENUXINIE.

SENT POSTPAID, 16 CENTS.

Standard Publishing Company,

9 RICHMOND STREET WEST, - - TORONTO.
Teachers Wanted PRACTICAL EDUCATION.
NIMMO - HARRISON

W i
22277 A

Cor. Yonge and Gerrard Streets,
TORONTO, Ont.

To prepare for teaching in business colleges.
‘We have placed more young men in good pay-
ing positions this year than ever before. We
have several applications now that we cannot
fill. Thirk ngout this, and let us hear from

ou. Our school is undoubtedly the largest,
est, and most successful businers college in
Toronto, and the only strictly first-class one
in Tovonto. Visit all the schools and prove
this statement. Write for catalogues.

SHAW & ELLIOTT, Principals.

COLES' CHEAP BOOK STORE.

Matthew Henry’s Commentary.............
Parkman s Works..............
Chamber's Eneyclopeedia................
Successful Soul-Winuer, by Teef r..
Life and Words of Christ, by Geikie

Bchool and College text-buoks &
ures, also E.ocution and miscellaneous.

A.G. COLES, 309 Yonge St.

A, MACDONALD:,

356 YONGE STREET,*

Merchant Tailor

Has the most completeand best assorted stock
in the city. Your inspection of the following
lines is invited : ALL LATEST 8TYLES IN

Cheviots Worsteds Serges
and a full assortment of Fall and Winter Over-
coatings.

CrosE PRIOES.  BATISFACTION GUARANTEED.

Business College

Cor, Yonge and College Sts., TORONTO.

Absolutely first-class individual instruction
in Business Subjects, 8horthand, Civil Service,
ete. Thoroughly equirped. Students admitted
any time. Catalogues free.

NIMMO & HARRISON, Principal's.

Yq Olde Bookg 8hoppg

Teachers Inspectors
and Students

When you want bcoks in the educational line
all you have to do is tosend a card to

FRANK PORTER, 353 Yonge St.,
Toronto
and get the bcoks by return mail.

AYLOR’S MANUAL OF PUNCTUATION, 15e.
EACHERS’ AGREEMENT FORMS, be. 812

LATIN MASTERED INSIXWEEKS BY
The DeBrisay Analytical Method.
No rules, no rote-learning ; the student is taught to
read and write Latin IN THE RoMan OrDeR. Full
course by mail, $6.co. Part I. mailed to any address,
25 cents. Pamphlet free. C.T. DEBRISAY, B.A.,
DeBrisay Latin School, Oddfellows’ Hall, College and
Yor;gc Sts., Toronto.
18-12

THE
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szJournal

FOR
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RERERERE

OR . the convenience of sub-
scribers and friends we will
continue to fill orders, as
heretofore, for

MAPS

GLOBES

SCHOOL APPARATUS
TEXT BOOKS

and books of all kinds, singly or in
quantities, on receipt of price.

BERERERE

Teachers will do well to follow
carefully the books reviewed and ad-
vertised from time to time in our
columns. Our reviews are generally
written by competent authorities on
the subjects discussed, and will be
found reliable and helpful.

BERARH

We are sorry that there has been
some unavoidable delay in the full or-
ganization of our Teachers’ Bureau,
but we expect to be in a position to
make full announcements very soon,
after which we shall hope to be able
to render valuable service to Teachers,
as well as to Boards of School Trus-
tees, School and College Principals,
and to the profession generally, by
affording a reliable medium of com-
munication between teachers seeking
situations, and schools and colleges
desiring good teachers.

R

Address all communications, of
whatever kind, to

THE

. Bducational Journg] :

112 Richmond St. West
Toronto
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September :

October :

November :

OFFICIAL CALENDAR

OF THE

Department

2. Last day for receiving applications for at‘l"“isslaﬂ
to the Provincial School of Pedagogy: ¢
September.)

County Model Schools open. 0/51",

(st day
tember.)

14. Last day for receiving appeals against the ﬂ"hf
School Primary and Leaving Examina
(On or before 15th September.)

1. Provincial School of Pedagogy opens. (sst o

ber.) J

Notice by trustees of cities, towns, incorP"r"‘ g
villages and township Boards tc M““imp“'
Clerk to hold trustee elections on same sy
municipal elections, due. [P.S. Act, 5¢¢
(1).1 (On or before 1st October.) .

Night Schools open (session 18¢5-6). (B’g"
15t October.)

X4

< qat¢®
1. Last day for receiving applications for candid 4

not in attendance at the Provincial SB%°,
Pedagogy for special examination to be b E
(rst November.) v
30. Last day for appointment of School Audito® S
Public and Separate School Trustees )
Act, sec. 37 (1) ; S. S. Act. sec. 28(5)) o
before 15t December.)
Municipal Clerk to transmit to County I*
tor statement showing whether or not
county rate for Public School purposes has
placed upon Collector’s roll against a¥ Py
ate School Supporter. [P.S. Act, sec- 113’
Act, sec. scl.  (Nof later than 15t Deck .,

December.




