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by reading of stories of a humorous character. Stories
refine the child's taste, increase bis voeabulary, broadell
b-is interests, develop bis syTUPathY anld train bis judg-
ment. The children love -to make belieNve," and the dr-a-

nutization of a wefl-known stor><intensifies the under-

standing of it. Here the children's powôr tg read niay

be utilized by writing down their in*trctions to ecd

intpersonator and having tbem read. The teacher who

uses this method of teaching reading fuis herseif inter-

ested in the scheme whicb makes continuai demands upon

her own ingenuity and experience and'finds ber children

intensely interested because tbey are reading their own

expressed ideas.
When the dlass mastered about a lhunidred wurds the

Primer is taken up. This schemet of board wvork is stili

coetinued to introduce new words. It is wehi. to use a
number of other Primers and easy *ory books to sup-

Plement the presoribed series. In tie two later grades
the board work is used to introduce the new hewS n d
the dhidren are encouraged ta read several suppleen-
tary readers. Silent reading is emphasized throughout.
Orl reading should onlY be used when the mndividual

hassrmedng whichewishes toshare with the group.
The following is a seriçs of Iemmnsdeveloped in

this way by dvidren in Grade I, Indianapolis, given by
Mis Amy B. Aigro in Primary Reading, Methods of
Teching in Ten Cities, pages 38 and 39.

FIVE PEAS IN A POD

Part I.
There wer five littie peas in a pod.
TheY were green and die pod was green.
They thought all the world was green.
The sun Shone and the rain* fell
The pod began to groiv and the peas began to

grow.,
They began to think abWt leaving the pod

Part Il.
"Must we etay here always?"j said one.
;., shouki l&e to sSe outaide," uaid aothr
"We "h.il9get0 bardý," said a tbird.
"L-et's run awaY," said the fourth.
Trhç fifth littie pea said nothing.
Tht sun shone and the rain feil.

Som thePad began tOturnyellow and the pea s
began ta turn yellow.

"A]l the world is turning yellow," they said.

Part III.
A boy cave along.
He pivked the pod ajud put peas in his pocket.
"ýHere are five peau for my shooter," said he.
Bý and by he shoots one.
'¶Uoe I go," it said. "Shahl I neyer stop?"p

soon it fr11 and rollcd under alaf
Tliv ley %hioots aaother.

'i>Igo! 1 shall never stop." But k N
iîvta"ay.

l'art 1V.

'l'ie thaliinl à*ie wu$ sabaimIto put k1
!dlooter.

Ille fouiih felu in Ille gutter.
It lay in wattr.
hI swelled and swvlcd-.
hI thouglit there wus nmvr a pet so large.
But what became of die fifth--thc lit&ecm

said nothing "-
It fell in a crack by a window.
fl Iay in %cun moeand carth a long dt.

P'art V.
liv and by a diange Came to il.
Two lulde baves g"ewup.
A littie ruct %%=t clown.
*I'here was a bright itîk pet-vin-
Il grew ànd grew.
I gai -.o ta)! il could Iuuk in ai the

One day il looked in.
It saw a hit sick girl.
She was so glad ta see il.
She peuted and carcd for it.
At lait she wus able to go Sit.
Thai day the pet-vine biomomed.

To be Continucd)'.
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DIVISION I

(Inspeclor O'Bieoes).

Teach division by using a divism t"be.S
teach divison by ievesing the udloho
Thus if a pupil knows that five fairs m t" oIz
that four fives are twenty, he should be " ltkgIl
mnanY fours there are in twenty, and s0alo, o 0
the tables.

I find, however, tbat better resuits ameoçai
using a division table. 1 would not iequie -tht e
to study the division tables, but I ,waiald hmave atd
îlaced an the board and give queodons r.quiiW',
use of that table, allowing the pupils to 1o>,- t,
table until tbey could do the questions wlthaiat
the table.

In this way the table can be learnc thrwgh I
in the actual work of dividing. Saie tewàM â
long division when the divisor is leua than 13. ýý
found many pupils, some mien in 111gh SchO0104 'l
use long division even whe.. the divis«, is cayt
would advise the use of short division ocly wtUoS
divisor is below 13.


