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every other part and conserve the general syinietry of the whole.
I fcar that mucli of the teaching iii our schloois Jacks this delinite-
ness of aim and singloness of purpose. Even where there exists i

trua conception of the nature of education, there is little co-ordina-
tion of nieaîis or right direction of individual steps towards the
object souglt.

OBJETS To BE KEPT IN VIEW IN TEAChlNo To ItEAD.
Turning now to the subject in hand, it is not unimportant to

inquira what should bu the leading objects in teaching children to
read. It will be readily admitted that the mre abihty to read in
net te be Our ultimate object. lI fact, this is ii itself of no value
whatever. It is not kniowledge, but sinply a neans for the acquie-
ition of knowledge. Many periuîis possess tis menus, but derive
little betit therefromn, for the simple reasoi that they seldom
rend, or they read what is of ittb value, or they read in a loot ,
careless way, witheut attenion or thiociht. Regarding schooi
education as a foundation on ·ù kh life's work is to b built, and
not as a thing rounded off and finished, readmg presents itself ais
one of the corner stones on which the superstructure rests. Look-
ng at the subject in tins light, and inîdepjendeatly of thcse carl'

steps by which the child is taught to nain the written wcrd st
sight, two distinct objecta claim consideration :

1. The child should be so tauglit that his ability to red. shall
become to him an effective neans for the acquisition of knowledge.

2. The child should be s0 trained ta read aloud that lie cani con-
voy to others in a distinct, imîpressive, and pleasing nanner the
ideas of the printed page.

We should, as a primary ain, qualify the learner te read with
the fullest profit tu himiself, boili in silent reading and re-.dig
aloud, that lie inay be able to associate the written word with the
thought represented, as well ais with the sou.id of the spokeni word.

It is important te lay the founidation of good habits at an early
stage. To secure this object we inust awaken in the pupil an
interest in books, and lead hin to comle to themn as a source fron
which he can boti gratify and develop his desire for knowledge. It
should be an object se te direct himn and cultivate his taste that he
shall discrimîinate wisely in the selection of reading natter, and that
he shall enquire into the ameanîing, inwardly digest, reinenber and
reflect on what ho reads. These fruits of priceless value are net of
spontaneous growth, but are the products of the nmost careful and
well-directed culture. Nor should this culture be deferred wholly
te the more advanced stages. If in the early reading lessons we
give the child unrnmeaning syllables, as in the old-time a--b ab, b-
1-a, bla, or aven signitican words which represent no ilea to the
mind of the child, lie will acquire a habit of listless reading-
nanming words without receiving or seeking ideas ; or, it may ho, a
complote disgust for an exercise se devoid of interest. Possibly
suone of us have experinental knowledge of the stupid fashion in
which reading was formerly taught. Do not somte of us wlo wore
nurtured under the old education renienber how the impatient
teacher with his goose-qiill pointed to the latter, nd with his sharp
" What'a that ?" followed perchance with somcthing still more
incisive, sought to open an avenue for the admission of the
uineaning a b c. Mleanwhilo tho poor, tortured victim twisted and
writhed, and was sent blubbering to bis seat as a hopoless blockheact.
It is said that Garrick could move an audience to tears by repeating
the alphabet in school-boy fashion, thus reviving the painful nemory
of early school-days.

THE CHILD'S FIR.ST REApliNo LESSONS

should not only be significant, but thoy should iean somcething te
hia. The firat lessons should not aim ta convey new knowledge,
or to enlarge the child's vocabulary, but rather to show him how

the objects witih which lie in familiar nay ba represented by written
characters, ta lead hima to ?ecognizn n the written word the repre.
seitation of the Bound ni the spokun word, and aise a new symbol
of the idea. They abjuld bring bMfore the child the objects and
icidenits of his own little world. The teacher's ingenuity will be

laid inider tribute te devise interesting lessonms, as well as ways of
pres2enting these lessois, su that thoy shall becone pictures of real
lhfe to the young learner. As the learner acquires the ability te
read, lia should b encourged in the practice of reading by pr<,-
viding for huin supplenentaîy reading inatter suited to his abilit.y.
The tcacher's desk should ho furnished witi children's magazines
:nd books, so thait wheii the pupil lias finished his work assigned,
ic mîay be allowed to perusa these as a reward of diligence.

'i ability to read so as to I rofit and plnaîse others involves the
culture of all thote q-alities of voice, inner, and expression,
whici distingiuish the elocutionîist fromt the drawler aud the
stannneiîcrer. Success in thtis direction demand constant effort and
vigilance. Throughout avery recitation, and in ail the speech of the
children, wa miiust carefully cultivate those qualities of voo and
expression whichi miake reading oil-ective.

li our written language words are miade un of separate charac-
tors, representing (or as seme oni ha.s aptly said, misrepreseatimg)
elemnentary sounide. Hincue thera have arisen various ways of
teachiinig children to pronounîce words. There arc, at least, live
diflerent metlAds of teachinig beginners to read. These are known
as the A-B-C or alphabe ic method, the phonctie mothod, the
phcnic eîthod, the word nethîod, and the sentence inethod.

The ALPiAieETie IETiioD teaches the naues of the letters at the
outset. Fornerly the learner, after getting thE nanes of the lot-
ters, was given syliables-first of two letters, as ab, thon of thie
letters, as bla. Whenî lie had namied the lettera, lie pronountced the
word as told by the teacher. These syllables were so arranged ais
te secure frequent repetition of each letter with sonie one sound, se
that the learner was led, in an unconscious way, te discover the
power of the letter and associate it with, the name and form of the
letter. This drill on munmneniiing syllables is probably a thing of the
past. Siga'".ait words are takein instead, and after naming the
lettera, the child is told what to call the word. As there is gener-
ally net the aligitest connection botween the naine of a letter and
its sound or power in conbiniation, the child readily obtains tit,
word fron the pronunciation of the teacher, and lie would learn it
just as readily, to sa> the least, if he were told it without reference
te the letters.

The PitonErC METHOD analyZes the sounds of the language, and
forma a naw alphabet, with a character or latter for eaci elenien-
tary souil. The spelling of e word thon suggests its pronuncia-
tion, and the pronunciation is a key to the orthography.

The Puonic IFTHon also begins with the eleimentary sounds, but
it uses the ordinary alphabet. As nany of the letters of our
alphabet represent various sounds, to avoid confusion the beginnor
is kept exclusively te sone one of these sounds, -the words being
selected withî this object in view, and wlen he is familiar with these
sounds others are given. Thus, in the first stage, ho takes the short
eounds of the vowels, and the hard sound of c and g. New diflicul-
tics follow gradually, ane at a time, such as the long vowels, the
dipthongs, and conbinations of consonants, as ci, sh, and rit.

Thore are two distinct ways of teaching the sounds. As these ara
of very unequal mnerit, the distinction should be carefully nioted.
Ona way is similar to the old method of teaching the names of the
letters. The teacher points to a letter and gives the sound ; ti
child repeats the sound and associates it with. the letter, regarding
the sounid as the naae of the lotter. When the sounds have been
learned in this way, words are presented for the child te make out.


