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uvery other part and consvrve the goneral symmetry of the whole,
I fear that much of tho teaching in our schools lacks this delinite-
ness of aim and singloness of purpose. Even whero there oxists a
truo conception of the nature of education, there is little ca-ording-
tion of means or right direction of individual steps towards-the
object sought.

OBJECTS T0 BE KEPT IN VIEW IN TEACUING TO READ.

Turning now to the subject in hand, it is not uniwportant to
inquire what should be the leading objects in teaching children to
read. It will be rendily admitted that the mere abihty to read is
not to be our ultimate object. Iu fact, this is iu itsclf of ne value
whatever. 1t is not knowledge, but simply a means for the uequis-
ition of knowledge. Many porsuns possess this means, but derive
little benefit therefrom, for the sumple reason that they seldom
read, or they read what is of .itt)) vatue, or they read in a loos,
careless way, witheut attenvion or thought. Regarding schou
education as a foundation on w3 Life's work 1s to be bailt, and
not as a thing rounded vif and finished, reading presents itself as
one of the corner stones on which the superstructure rests.  Look-

ng si the subject in this light, and independently of these earlv
steps by which the cluld is taught to name the written werd st
sight, two distinct objects claim consideration :

1. The child should be so taught that his ability o real shall
become to him an effective means for the acquisition of knowled,ce.

2. The child should be so trained to read aloud that he can con-
vey to others in a distinct, impressive, and pleasing manner the
ideas of the printed page.

We should, as a primary aim, qualify the learner to read with
the fullest profit to himself, buth in silent reading and re<ding
aloud, that he may be able to associate the written word with the
thought represcnted, us well as with the sound of the spoken word.

It i3 important to lay the foundation of good hsbits at an early
stage. To secure this ohject we must awaken in the pupil an
interest in books, 2nd lead him to come to them as a source from
which he can both gratify aud develop his desire for knowledge. It
should be an object so to direct him and cultivate his taste that he
shall discriminate wisely in the selection of reading matter, and that
he shall enquire into the meaning, inwardly digest, remember and
roflect on what he reads. These fruits of priceless value are not of
spontaneous growth, but ave the products of the most careful and
well-directed culture, Nor should this culture be deferred wholly
to the more advanced stages. If in the early reading lessons we
give the child umneaning syllables, as in the old-time a—b ab, b—
1—a, bla, or even signitican words which represent no idea to the
mind of the child, he will acquire a habit of listless reading—
naming words without receiving or seeking ideas ; or, it may be, a
complete disgust for an cxercise so devoid of interest. Possibly
some of us have experimental knowledge of the stupid fashion in
which reading was formerly taught. Do not somo of us who were
nurtured under the old education remember how the impatieny
teacher with his goosc-quill pointed to the letter, and with hissharp
“What's that?" followed perchance with something still more
incisive, sought to open an avenue for the admission of the
unmeaning a b c. Meanwhile the poor, tortured victim twisted and
writhed, and was sent blubbering to his seat as a hopeless blockhcead,
It is said that Garrick could move an audience to tears by repeating
the alphabet in school-boy fushion, thus reviving the painful memory
of early school-daya.
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THE CHILD'S FIRST READING LESSONS
should not only be significant, but they should mean something to
him, The first lessons should not aim to convey new knowledge,
or to enlarge the child’s vocabulary, but rather to show him how

tho objects with which he is familiar may bo ropresented by writton
charactors, to lead him to vecounize in the written word the repre-
sentation of the sound ot tho spoken word, and also a new symbol
of the idea. They shuuld bring before the child the objects and
meutents of his own little world.  The teacher’s ingenuity will be
lnid undor tribute to devise interesting lessons, as well as ways of
presenting these lessons, so that thoy shall become pictures of real
life to the youny learner,  As tho learnor acquires the ability to
read, ho should Do encouraged in the practice of reading by pro-
viding for lum supplementiny reading matter suited to his ability.
‘The teacher's desk should be furnished with children’s magazines
and buoks, 80 thut when the pupil has tinished his work assigned,
he may be allowed to peruse these us o veward of diligence.

Tho ability to read 8o as to | colit and please others involves the
culture of all those qualities of voice, mauner, and expression,
which distinguish tie elocutionist from the drawlor aud the

stammorer.  Success in this direction demands constant offort and
wvigtlanee.  Throughout every recitation, andinall thespeech of the

chnldren, we must carefully cultivate thuse qualities of voice and
expression which make reading eflective.

In our written language words are made un of separate charac:
ters, representing (or as some one has aptly said, misrepresenting)
clementary sounds. Heuco thero have arisen various ways of
teaching children to pronounce words. There ave, at least, five
difterent methods of teaching beginners to read, These are known
as the A-B-C or alphabetic method, the phonctic method, the
phunic method, the word method, and tho sentence method.

The ArruapeTic METHOD teaches the names of the letters at the
outset. Formerly the learner, after getling the names of the let-
ters, was given syllables—first of two letters, as ab, then of thiee
letters, as bla.  When he bad nawed the letters, he pronouuced the
word as told by the teacher. These syllables were so arranged s
to secure frequent repetition of cach letter with some one sound, so
that the learner was led, in an unconscious way, to discover the
power of the letter and associate it with tho name and form of the

letter. This drill on unmeaning syilables is probably a thing of the
past, Sigrifeant words are taken instead, and after naming the

{ottors, the child is tuld what to eull the word. As there is gener-
ally not the slightest connection between the name of a letter and
1ts sound or power in combination, the child readily obtains the
word from the pronunciation of the teacher, and he would learn it
just as readily, to say the leaat, if he wero told it without reference
to the lotters,

The Proxeric METHOD analyzes tho sounds of the language, and
forms a new alphabet, with a character or letter for each elemen-
tary sound. The spelling of che word *hen suggests its pronuncia-
tion, and the pronunciation is a key to the orthography.

The PoNic MrrHOD also begins with the clementary sounds, but
it uses the ordinary alphabet. As many of the letters of our
alphabet represent various sounds, to avoid confusion the heginner
is kept exclusively to some one of these sounds,—the words being
selected with this object in view, and when he is familiar with these
sounds othors are given, Thus, in the first atage, he takes the short
sounds of the vowels, and the hard sound of ¢ andg. New difficul-
ties follow gradually, one at a time, such as the long vowels, the
dipthongs, and combinations of consonants, ac ch, sh, and th.

There are two distinct ways of teaching the sounds, As thesoe aro
of very unequal mertit, tho distinction should be carefully noted.
Ono way is similar to the old method of teaching the names of the
lotters. The teacher points to a letter and gives the sound ; the
child repeats the sound and associates it with theletter, regarding
tho sound as the name of the letter. \When the sounds have been
learned in this way, words ave presented for the child to make out.



