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to a certain extenit, and a rather difficuit task inay be
apiged, soon followed, however, hv relaxinug studies. In

Mceneral, the afternoon seý-sion should be entirely griven
over to manual exercises and less arduous mental labour.

After the programme lias once been established, it should
not be set aside l'or Iight or inconsiderabke reasons,
although it will often be advisable, and frequently
necessary, to mak-e a change. In such cases, it should be
remernbered that the teacher made the prccrramm(«,, and
therefore she is superior to the programme, and may not be
ruled by it, if she does not so desire. Too frequently a
line of cond uct becomes confined to a rule, the power of
which 1$ altogrethier out of proportion to its usefulness.
The existence of the ruie is then made an excuse for the
work iIl-performed.

The planning should not ;stop with thic preparation of
the daily schedule. Each lesson ougrht to be so Planned
that the teacher may know, in a greneral way, what effect
it is haviugt on each mind before her. A logical method
w'ithin the lesson itself should be aimed at, but this does
not imply a logrical order of task followingc upon task;. The
lessons may be arrancged ln logical sequence, but this is by
no means necessary, and this order of succession mnav often
be productive of evil. While the teacher who has gone
over the work many times clearly perceives the logrical
relations of the subject, and is helped in her u.nderstand-
ing of the subject by these relations, the child-mind is not
especially susceptible to logrical arranigement. The child's
experience with the subject ini hand is not so extensive as
is the teacher's. Then, agraini, if a child is indisposed dur-
ing a single lesson, or if lie does not see the bearingr of an
exercise, the value of the logical sequence is destroyed.
In the teacher .s mind, of course, the-re should, be sorne
seheme by which eue lesson follows another, but this
sehexue may ixot be known by the pupils. For the pupil,
each lessen should be a unit einbodying, besides the main
matter lu nand, a partial review of what has g7one before,
and au anticipation of what is to corne. The review aud
the anticipation forrn ail the connecting links that are
necessarv. The missingr of ene lesson may thus be
partially made up by a more caref'uI preparation of the
,teview.

The planning of sehool studies, then, begins extensively
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