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that he may lay lold of, and receive, and
makie his own, the knowledge you offer him.
Lcarning, sa 11hr as the mîîind ai the tearner is
concerned, is a groivth; and teaeling. so far
the teacher is concerned. is doing w1hatevCr
is neesary ta eause tlnt growth.

Ox oiîuw ancients observes that a, laip
loses none of its own ligit v allowmig another
laii to:. J lit froi it. .ie uses the illustration
to enforce the duty of liberality in imparting
our knowledge to others. Knowledge, hc says,

0 unlike other trcasures, is not diimiisled by
giving. -The illustration fails to express the
whole truth. This inpartiig. of knowledge
to others. not only docs not unipoverish the
donor, but it actually inereases his riches.
Docendo dieus-by teaching we learn. A
ian grows in knowvledge by the very net of

communicating it. The reason for this is ob-
vious. In order to coiiinnnuieate to the mind
of another a thouglt vhich is ïin our own
mind, we miust give to the thought defIniti'
shape and forn.

So: TEAcjui.ns are anibitious to do a greant.
deal of talkcing. Saome have a fatal I acility of
talk. The mensure of their success, iu their
own eyes, is their ability to keep up a con-
tinued streain of talk. At best, this is only
the pouring iuto the exhausted receiver un-
acted over again. Ve cannot be reminded too
often thnt there is in teaching except so far
as there is active co-operation on the part of
the learner. The mmd rceiviiig mtt r.epro-
duce and give back what it gets. This is the
inidispîensable condition fi making any know-
ledge really our own. For every word given
by the teacher there should be iany words of
ainswermg reproduction on the part of the
scholars. Youthful minds under such tutel-
age grow alipace.

IT is is i.Ilighi and difficultnehieveîment
in the educational act. to get younig persons to
bring forth their thouglits frcely for exaiizi-
ation andecorrection. A pleasanit counmtenaince
and a gentle mnainer, inviting aind iispiring
confidence, have soiething to do witl tic
iatter. But. whatever hie neans for accomn-
plisling this end, the end ilself is indispeu-
sible. The scholar's tongue iiust be bunloosed
as well as the teachere. Tescholar'sthoughts
iiiust be broached, as wcll as tIc teaelcr's. Ii-
deed, the staemleint neds very little qualifica-
tion or abatenent. tlat :a schoar has learnedl
nothhigfroi us except whaLt lie lias expresse.d
to us againi in wrords. The teacher who s
accustomued to harangue lis sclolars withl i
continuous streiam of words, un natter liov
full of weigity ineaning his words miay be. is
yet dceciviig hiiself. if lie thiklis tim.ît hi
scliolars are niaterially benefited by his iii
tellectuall activity. uniiless it is so gtidel as to
awakeni and exorcise thicirs. If, irter a suit
ale -period. he wiill honestly examine hi:
scholars oi the subieets on whicl lie las hiiu
self been so productive, he wl lind that hii
his beenu only piouring water into a sieve
Teaching can never e this one-sited proccss
Of all the things ire atteipt, it is the uni
lmost essentially and icess.rily.a ce-opera1t.ivi
process. There .inst be the .oim action o
the teacher's mid and e scholar's mIind
A teacher teachmes at all oily so far as .h
causes this co-active cnergy, of the pupil'
minîd.

Tmu: Sr'I.u should not bc pflaced in
pupil's hainds till he is in the hist halif ,lo thi
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Fr is rossiiiao ta use a spelling-book so as
ta interest the puîpil: ai lu no other way
can any book be made of real use. Words
are in fact treisure-houses im which is stored
the wisdom ai te ages. A siuple word oftei-
timnes unlovks the history of a nation. Could
we know its etymuological chîauges-its bio-
graîphy, so to speak-w imight kiow a thou-
sand things of hie people who used it,-thcir
enlightenmen tthroui civilization, their de-
iimoralizaition througlu lxury : or, il might be,
their stern morality. their barbirie rudeness
or their rustic simplicity. No study is more
clariming that vord-study ; and a child muay
Iclarn to enjoy scarching in and amuong words
for treaisures of' mîeaning. with as much zest
is he would seck for briglt siells anong the

ßebbles of the beach. Ta be sure, this is not
the work of a day. nior a veck ; but suchl a
spirit should anÇimate the teacher fron the
beginniing.

Tn.%i. mir EyE of the pupil if youî would
inake hunc a good speller. Teachi hiu ta sc'.
words. Use every imeans to fix a picture of
each word in the mind, so that lie can recall
how it looke. This produces a unch imore
permanent impression on the menory than
the more reiteration of the letters of a word.
For instance. take the word "rhh;thm." he
child «in , prpng his tas mayz rpat wvith
muinîîihrg lis, "î.-lî-p-t-?l-..î, r--h-y-t-k.m,"
over and over aigain for minutes, andl, as a
result, be ahle ta repeat the letters correctly
:at the recitation which comnes anm lou-: later.
yet thit impression îmay be entirely etlaced
thrce days afterw-ard. but if the word wer

eo/ tto in the right wnay for ha-.lf a inu Ilte,
it would nlot ha easily forgotten: it would be
Iperiîanîently photographed upon the mind, su
uit lue could recall the picture at iill.

Tn.em:nsiould mîîost carefilly show tlcir
scmholars lo r to study. This should be onle of
thei great lmatters aboit which Ue teaclr is
fulll of solicitnfde. The followiug is onle of the
effective ways imi wiali a speling lesson 1ny
ha sin died. The pupil ta_cs his saIto aid
peieil aid icts upon these direcions:-

. Look at the word long enough to sec it
pierfeetly.

2. Siut the bool, thiiik how tlc word looks,
theni write it ipon the slate. Proceed thuis
with aci word of the lesson.

:3. Compare tie wîords as vrtten vith the
1 priited page. and imakc a cec,:k agîaiiist the
1 errors.

-4. Repeat the process whIere iistaIes hava
i beeu inade. louking more carefuîlly still at the

waords speit .rong, tilt a correct image is
inade i ( lie iind.

It is.of tIle greatest importanea ta sec flie
word riglit th liirft ime. Teach the secholar
to looa iI sharly enougih and long enough
0. te m:ke sure of this: for it is more difficult

t obliterate the viong ilpression tihanii it
-ould be ta zecurc tie right onle ii the first

eplace.
Not ouly single words, but phrases and

. who(le :.entences, shlou'ldli be tudied mn the

Tui.uix rii: :.in to lear w ird:, as writtein.
Spelling" depiends limaiiily on the cye. eo pro-
iiiiiiltioln lepends oini the car. If childrel
never lieard aîiy tiiiig but co:reet proiiui-
c;ition, they wýouldI themlselves îlronoblu
correctly. Teli teacer shoil never mhisro-

a nouice a word for Lie puîirpuosa o seciring
e the riiglt letters fromi (le iupil iu speling.

If. for exaiple, the pupil spells the word


