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prove his thesis that ''social conserva-
tion is obviously pre-requisite to social
progress. "

But what are the specifle findings for
educational administration and for
pedagogy of Professor Finney 's inter-
pretations of contemporary social re-
quirements? One he states very ex-
plicit]y; liberal education of high-sebool
grade must be greatly extended and
made more accessible. Another li m-
plies: pedagogy (in the lowcr grades?)
mnust be made " hard, " must aim cbiefly
at habituation, must not yield to some
eurious superstitions entertained by
educated people as to the social fune-
tion of compulsion. We shaîl hope that
Professor Finney, from the excellent
vantage point which lie has establishcd,
will give us other specifie proposals to
consider. It is highly desirable also
that the proponents of " soft pedagogy "
(if there are any willing to accept the
imnputation) shail be heard from 'n
connection with the new issues of moral
and civie education which the war has
brouglit to the front.

To the present writer mueh of exist-
ing confusion regarding "liard vs. soft
pedagogy" derives from a disposition
on the part of educational philosopliers
as well as from the orator on the street
corner and the business man (ready to
tell you in five minutes "what is wrong
Witli education") to rely excessively
on a few ultra-simple formulae.* Man,
eonfronted by complex and imperfectly
Understood situations, tends of course
to seek magie formulae and catchwords
of interpretation, incantation, and
legisiation; lie places large hopes in
Panaceas; he despises and hates the
labor of making detailed distinctions
and evaluations.

Why sliould not some pedagogy bc

lar interpretations of these terms? Need
a child learn bis mother tongue to the
exte ut required to communicate with
hisplaymates by "bard" metliods? On
the other liand, except for a few gifted
spirits, is there any ''soft" road to ex-
cellence in literary or business English
as these may be required by competent
reporters and good stenograpliers?

Wliy do wrîters wlio desire to emplia-
size the importance of "hlabituation''
associate that comprehensively witb
"bard" pedagogy? Some kinds of
habits, but some kinds only, are so
alien to tlie instinctive nature of men
that tbey can be formed only by pro-
longed and arduous drill-a foreign
language learned in adult years, self-
control in tlie presence of danger, acro-
plane steering, spcaking to an audience.
But a very large variety of habits and
babitual attitudes are learned almost
einaturally" - stone tlirowing, tree
climbing, the speech of chi]dhood's as-
sociates, loyalty to gangfellows, fear of
" bogies. " Mucli of that social con-
servation whîeh depends upon habitua-
tion is very largely realized, botli in
sebool and out, by a pcdagogy tliat is
as " 4soft" as playing with Teddy bears
or eating candy. But there are some
elements in it which eau only be saved
by a "liard" pedagogy at appropriate
stages of growth-as bard, perhaps as
corporal punishment, military drill, pro-
longed verbal memorization, or the se-
vere self-discipline of the athîcte.

"Hlabituation precedes tliinking and
deliberated choice. " Is not this too
.swceping? Uncritical people may ac-
cept it as meaning that the school cdu-
cation of children sliould be exclusively
education tbrough habituation up to
some age of reason-twelve, fourteen.

sîxeen?-terwbicli tliey are ready
for "thinking and deliberated choice."
But, of course, Professor Finney does
not meani that-and yet it is not exact-
]y clear what lie does mean. Are there
no arcas of reasoning, expression and
action normally accessible ta children of
from four to six years of age in which
tliey are fully ready for "think-
ing and deliberated ehoice"? On tbe
other baud, our military and political
experience would seem ta show that
there are other areas iii which full-
grown men of average ability and cdu-
cation are not ready to be entrusted
with autliority ta "reason wliy."

is it xiot the obligation of educators
ta seek for the "balanced ration"y ap-


