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this order, and study branches syntheti-
.cally or as 'they are presented to us in our
.Ècientific works. The stLudies best adap-
ted to strengthen the reasoning faculty are
neathernatiks, eàpçciaI1y the highier depart-
ments of Axithmetic, Algebra, Geometry,
'Logic and the physical sciences.

7. Our ilistruction szoud be cai-ricd on
sittzIaneozesty and éizdividi(ally, by qu~estions
and answzers and effibses. This questioning
.p)rocess brings' into requisition the highest
ability of -the teacher ; it is no meàn ac-
quirement to, be able to, put just such ques.
,tjins-as-wîill.-bring out the knowvledge pos-
.tessed .by a: child, or to put suci 'questions
as -Will -,enable the teacher, fro m- the answer
given, toý determine, What -further istruc-
tiQfdsxequired from him, that the dhild
mnay b.e enàtbled- to .reason out the subject
for hitnÉ.elf. In -oral lessons, jnstead; of
tinestioning, *e mnight lIeave blabics, and.re-
qeze the-pupil to 1111l'i, allo . ng hlm* to
,go.on:irawving his oivn conclùsions as long
,asihe•-keeps-- the-right path. This -exercise
oef-gihing-tke pupil.àn opportunity, of sup-
.pin1g' ellipses' pre.emizieity -intellectuàl
4maixingiand seems to-have benntheîmethod,
eiostefequently-adopted by-the great Mas-,
ter 6hile.oearth.
* With regàrd. to, the simultaneous and in-

dividual mode of questioning, it appears
to:ine that if our object is to find out
w4ether:'the, childhas prepared -his lessori.
or'notwihether he has been attentive or
otherwise, or whether-he 'bas comprehended
ouf explanatiôn or not, we. must deal wvith
the, cl 'a ss individually. On the other hand,
ifourobject is to evoke thoughtor develop
mmnd, we can xvork the 'class sirnul-
taneously.

8. N o Zesson is givenz ienfil il is received
bP ail. It is .a grand mistâke for a teacher
to. tbl.nk all is wve1l and finished when ie-
lias :thoroughly prepared hirnself on a sub-1
ject- and in a pleasing and intelligent =mn-
n.er propouaded that subject to his class ;
ýf he. stops here lie m.-ay benefit the atten-

tive and studious, buAt a large part of the
class, especially the listless and the ivan-
derin, wvi1l not have comprehiended thie
lesson, and therefore muchi of the teacher's
labor ivill be êxpended ta no purpose. To
meet these cases it 'is recommended that
the teacher require from the class, aftei
the recitation iL concluded, a verbal state-
ment of the- Nhole ixercise, or Nyhàt is bet-
ter, a Written synopsis of xvhat théY have
learned during the lesson.

9. 1 presuni"e -itis -sif to infer thàt every
cIhild has some peculiarity ivhich dis-
tinguishes, him from other chidren. The
efficient teacher, in his:intercouise wvith bis
pupils, wvill endeavor to ýfind :ont the* éàr-
acteristic of each, and tùru his .disc'o.vet:
into profitable:-accôunt, more £,Èpécially iin
his-môral-taining. As' the-ipupils àre 1eýs
testrained in the..play-groùmd thxan i the
school.rdoornit;becomes an .exdellent field
for obseryation. In the,,,play-groxund, p
culiarities in'disposition, tenper and 'habits
will more readily show. thernsêlvesý tha:i :ii
the school-room, ;hexiýe educati.onists..ze-
commendthat the -teacher accompany . is
class -to the play-ground,, or :as,.some ;te1ni,
i4, the uncovexed schooProom,:fdr :the pur-
pose of correcLing .ihatinày,.ýbe s.een tp :ibe
wronig, and, of' marking' petuliaritics 'in con-'
stitution, and *thxQugh .,theni -. b.tain .axi
avenue fo the higher principlks of their na-
ture.

io. To recapitulate the principles *we
have endeavored to enumrerate, wle would-
say that to teach successfùlly we must .pre-
sent to, the -mid first things or objects, ýtien
words or signs for things-first facts -and
phenonena, then laws and prinèip1es-first,
wholes, then the patts-first the -concrete,
tIen the abstract-first the analyà is, 'and
then the synthesis. -P.roceed from -theý
knoWn to the regioný of the unknowù, 'and
conduct our l essons -in .such -a maniner. that
théy will in reality e.xercise -the bhuid's
mind. If we Sully carry out these- prindi-
pies, I =ar convinced that ive -ýhal1
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