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this order, and study branches syntheti-
«cally or as they are presented to us in our
scientific works. The studies best adap-
ted to strengthen the reasoning faculty are
mathematics, especially the higher depart-
ments of Arithmetic, Algebra, Geometry,
J.ogic and the physical sciences.

7. Qur instruction should be carried on

stmultaneously and individually, by questions
and answers and ellipses. 'This questioning
process brings into requisition the highest
ability of the teacher ; it is no mean ac-
quirement to be able to put just such ques-
tidns-as-will bring out the knowledge pos-
‘Sessed by a child, or to put such 'questions
as-will-enable the teacher, from the answer
given, to- determine what further instruc-
tion:is'xequired from him, that the &child
may be enabled-to reason out the subject
for himself. In -oral lessons, instead’of
{uestioning, ywe might leave blanks, and re-
quire the-pupil to fill in, allowirig him to
g0:on drawing his: own-conclusions as long
asthe keeps'the right path. This -exercise
of giving-the pupil an opportirity of sup-
Plying ellipses s  preeminerntly -intellectual
trainingjand seems to-have beén the inethiod.
‘thost-ftequently -adopted by the’ great Mas-
ter-while-on-eatth.
- ‘With regard to-the simultaneous and in-
dividual mode of questioning, it appears
to ine that if our object is to find out
whether:the child has prépared -his lesson:
or not,:whether ‘he has been attentive or
otherwise, or whether-he has comprehénded
our explanation or not, we must deal with
the class individually. On the other hand,
if our object is to evoke thought,or develop
mind, we can work the 'class simul-
taneously.

8. Vo lesson is given wuntil it is re:ewm’
by all. Ttis.a grand mistake for a teacher
to-think all is well and finished when he
has thoroughly prepared limself on a sub-
ject, and in a pleasing and intelligent man-
ner propounded that subject to his class ;
if he stops here he may benefit the atten-

‘then the symthesis.

‘ples, I am convinced

tive and studious, but a large part of the
class, especially the listless and the wan-
dering, will not have comprehended the
lesson, and therefore much of the teacher’s
labor will be éxpended to no purpose. To
meet these cases it is recommended that
the teacher require from the class, after
the recitation.is concluded, a verbal state-
ment of the whole €xercise, or \\hat is bet-
ter, a iritten synopsis of what théy have
learned during the lesson.

9. I presume it is safe to infer that evefy
child has some peculiarity which dis-
tinguishes him from other children. The
efficient teacher, in his:intercoufse with his
pupils, will endeavor to find -out .the -¢har-
acteristic of each, and tirn his: discovery
into profitable account, more -especially in
his- moral: tramng As'thepupils are less
testrained in the play-groind thdn in the
schoolroom;.it:becomes an excellent field
for observation, In the, play-ground Pe-
culiarities-in’disposition, temper and ‘habits
will more readily show theisélyes than in
the schoolraom, henée educationists. re-
commend that the teacliet accompany .kis
class to the play-ground, or as.some term
it, the uncovered school-room, for ithe pur-
pose of correciing what may-be seen to be
wrong, and of marking: peculiarities in .con-
stitution, and thraugh . them -obtain ai
avenue to the higher principles of their na-
ture. .

10. To recapitulate the printiples we
have endeavored to enumerate, “we would
say that to teach successfully we must . pre-
sent to the mind first things or objects, thien

-woxds or signs for things—first facts and

phenoinena, then laws and principles—first.
wholes, then the parts—first the -concrete,
then the abstract—first the analysis, 'and '
Proceed from -the-
known to the region:of the unknown, ‘and
conduct our lessons in such-a manner, that -

.théy will in reality exercise the child’s

mind. If we fully ¢arry out these princi~

that we -shadll i



