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In the Schoolroom.

‘ Toiling, rejoicing, sorrowing,
Oaward through life he goes;
Each morning sees some task
Each evening sees its close,
Something attempted, something done,
Hath earned a night's repose.”
What are the teacher’s emotions as she enters her
schoolroom every morning? Are the following lines
expressive of her sentiments?—.
* Uneasy lies the head of al} who rule;
Her's, worst of all, whose kingdom is a school.”

Does she long for the mechanical performance of
duaties, which she terms teaching, to terminate, in
order that she and her unfortunate mechanisms may
be liberated? Or, on the other hand, does she realize
the nobility, happiness and sweetness of rearing ‘“the
tender thought,” and thgs enter upon her daily
duties with a kind, loyal, yet thoughtfal, heart,
knowing that she is teaching for eternity, not merely

spirit of compromise, etc.,

without any ¢ perplexities of
conscience,” and yet how

little flavored they are with any
moral rectitude? There is an evolution of the moral nature

the boy and girl going on all the time, and not only, it
may be, the law of heredity, but the law of environment,
exercises a very vigorons, diverging influence upon it, If
that influence is to be counteracted it must be by a system
of wise instractions, and lovingly and patiently guiding
them into a different course of conduct.

Will not the time arrive in every life when each one will
ask himself the question: Is my moral consciousness a sound
oneor not? Has it been rightly or duly formed? At such
a transition period what answer will be given by those who
have left off school and have no hope or desire to enter
college, nor any wise and better informed friend to afford
wholesome counsel? During this formative period—a period
pregonant with awful consequences to the future life, it will
be woeful if doubts are banished by arguments —which in
their very nature are pernicious, and in their conclusions are
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be a true educator and
as well as intellect, adheres
e ‘““golden rule.” She is
thetic. She bears in mind
that her pupils—to quite an extent—are her reflectors,
and as she wishes for kindness, she’s kind. She
wishes for truth, hence she’s true.

Instead of continually *‘harping” at the dull,
thoughtless boy, she shows her appreciation of the
bright, thoughtfu] one, knowing that if she brands
a boy. with ¢« bad,” or ¢ stupid,” he will in all
probability live up to the reputation.

She encourages her pupils to confide in her, putting
a high premium on sincere, penitent *‘ confessionals,”
She does not forget the little courtesies which
““ Thank you,” “If
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you please,” “ Good morning,”

eto.
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