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their parents and friends. Bring forth your vory best to entortain
your invited guests. Every parent’s son and daughter is best to
the parent’s heart ; thereforo have general class exercises, in which
every pupil in the room shall take a part. Tmin the pupils and
help them to always and evor do their very best ; and teach them
that the very endeavour, the earnest effort, is in itself enncbling
and elevating.

Show to the homes the overy-day work of the school-room ; the
solid foundation which no time nor tide can sweop away,— the
wealth of an educatiun which 18 ar free to the poor,—yes, ovon more
su,- than tu the nddi, if they will but by didigence accept it.  Be-
sides the every-day work, have some special work with which to
entertain, The goud housekeeper prepares a fow dainties when she
invites company, and why should not the good teacher do the same?
Briug forth the best of cverything which your school-room affords,
prepared in the best manner which jour pupils can prepare it.

Do I hear some faint hearted eacher say, **If I should attempt
anything out of the usual routine, some of iy scholars would be
sure to make blunders "¢ What if they do? Is there a humnan
being in existence who has not made blunders, and who will not
again make themi Blunders are often exceedingly amusing.
Ignorance is sumetimes mirth-provoking ; and the humorous things
which are unwittingly said and done are quite equal in .amber and
in humon to those which are said or dene with a forethought. He
who trres to be funny and realiy succeeds, 15 never half so funny as
one whu says or dues a fuuny thing and does not know it. Andthe
teacher should take a philosophic view of any such opportunity, and
quick-wittedly turn it to the best account, thereby p?acing the pupil
at once at case, and the audience in a most happy and appreciative
frame of mmnd.  For nudience thero will surely be if the homes are
invite@l tu come n cumpany, and they hear of the preparation
being made for their entertaininent. At first one parent oranother
may think his or her going is quite out of the question. But the
interest is roused a little ; and it increases as they hear the children
talk of it from day to day. And as t} ¢ time draws near, they quite
decide to go; **to please the children, if notlung more.” And ouce
there, they enjuy it exceedingly. Tho schuol room looks pleasant
with its bright and animated faces.

Tho recitations pass off briskly ; problems are solved in rapid suc-

cession that would cost the parqnts hours of mental application to |

arrive at even an indefinite answer. Maps are drawn upon the
walls, such as they never drewuned of,—maps that grow as if by
magic, under the deft fingers of their own children, showing the
form of every country, and locating every important city, river,
lake, and mountain, on the face of the globe ; yes, locating even the
railroads.

The parents begin te appreciate the wurk being done in the
schools as they have never bofore appreciated it. They begin to sec
the carnest, faithful, laboricus efforts of the teachers as they have
never before seen them.  And people take a far greater interest in
what they see than in what they hear about. They believe what
they see, whule they do nut beliove half that they hear about, and
ought not to do.

These receptions, this sight-sceing, brings tho teacher’s work
home to the peoplo with a force und conviction of comprehension
that nought else can so quickly and so thoroughly accomplish. It is
faith by sight, and that 1s a convnaing faith. Aund ever alter these
parents and friends have a warmer glow in_their hearts for the
teacher, amore carnest, helpful, and appreciativo interest in her
purposes, her aims, and her plans. In one afternoon's time the
teacher has taken a strong hold upon the cummunity. She has
entered the wedge of her influence in a pleasant and agrecable
manuer,—in an acceptablo manner. And ever after it will be felt
aud shown, in little things, if not in great. It will redound to
her own pleasure and comfort in the management of hor room. She
will find her pupils more tractable, more easily govorned, if the
parouts aro in carnest accord with her. The pl‘xplls.wxll tako a
greater interest in their lessons, be more conscientious in the learn-
ing of them, and bo more truthful, heneat, and honorable in cvery
act.

The cluldren of to-day aro tho men and women of to-morrow ;
and tho influence oxerted over them to-day 1s getag out iato all the
active relations of their fnture life. Tho woral, fnancial, and
political good of tho future of our country depends upon the ckil-
dren now under var care. ..

Tho teacher has in her charge the highest of human interests.
Let us so recogmize her work, and let her see to it that her influ-
enco is of tho very best, and then strengthen that influence by
ovory melns within her power.—N. B, Jynrnul of Bducativn.

*

Bractical Jepariment,

THE UTILITY OF CLASSICS.

It surpasses beliof that the necessity for the classical clement int
a modern education is not sufficiently met by the study of ons dead
languago. Not only can Greek be spartd,—it ought not to be afs
forded. All desirable linguistic practice, except that for which we
must resort to living langaoges, can be had with Latin, The rest
of the pupil’s time is too precious to be given to moroe paradigms,

more syntax, more construing of passages. These are easy to teach,
but unprofitable to learn.

Those who have assailed the classics, have usually been unwiae“

devotees of scienceasa scparato interest. These advocates of science
in the schools have mado a great mistake. The Greok declonsions
and conjugations did no harm in themseives. They simply did no
good, and stood in the way of better things. But premature teach-
ing of science is positively injurious. It is too difficult for the
youthful mind, and cannot but react harmiully upon the pupil's
moral and intellectual attitude toward science itself.

But an excess of dead languages should be abjected to by educa-
tors on cducational grounds; that is, on the grounds that it is not
the best for the boy, considering his destiny iu this country and in

this age ; and that a well-grounded treining needs all the time

hitherto given to Greek for other, very different exercises.

Unskilled teaching makes fewer mistakes with Latin and Greek
paradigms and rules than with any other material. Hence the good
results conventionally attributed to these studies. Committing to
memory and infinite repetition are the order of the day in Latin
and Greok. Almost anybody can manage this ; nor is a fair amount
of it bad for tho pupil. Recent graduates from college, who cando
nothing ulse in the world, can teach Latin and Greek well. Primary
teaching has intimate relations with questions of psychology and
method, and exacts great skill and devotion in the teacher. Notso
Latin and Greek.

Because Latin and Greck are thua easily taught,—so far s the
schools cunceive the leaming of them to exwend,—they are hard to
displaco or diminish. They are convenient. With them it is feas.
ible to keep a pupil at work, to mark him, to correct his exercises,
to qualify him for prescribed examinations. Pedagogy has assim-
ilated them. It knows what to do with tham.

Greek seems like a ¢ fetich ” when we consider how pertinaciously
tho teachers of 1t close their ears to all suggestion of removing it
from the list of required studies. But it is really pedagogic inertia
that, in spite of the growing demand for paraliel courses without
Greek, keeps it compulsory in modern schools. Whereter Latin
and Greck are taught, other studies naturally fall info a subordi-
nato tank. The easy supremacy which they maintain throws sus-
picion upon their right to such preéminence. It should be ques-
tioned whether they hold their superiority by virtue of their ovn
inherent quality, or because substitutes for them have not yet been
wisely chosen and adjusted to school methods.

In the lack of teachers thoroughly trained in modern languages,
ancicnt and modern literatures, history, upper mathematics, and
the mother-tongue ; in the absence of a lugh standard in the an-
cient lanyuages themselves ; and in the fact that tho study of me-
thod is almost unknown among the teachars in proparatory schools,
may, perhaps, be found the reasons for some portion of the peda-
gogic clinging to both Latin and Grock. Perpetunl paradigms and
parsing, passages of the vld poems and orations, a dreary round of
so-called proso composition,—these exact but littlo attention to

method. Copious historical and literary knowledge; and s thorough




