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vigorous, decided with a definite purpose, calculated
to beget in pupils a h>abit of independent thought
ada ted to their age, condition, an d development, and
so elastic as to serve the va ng needs of the place andthe time. We want b=kbne iu our met.hods ofteaching, in our discipline, in our courses of stady, and
in our whole eduicationai system. These four points
wvill be especiaiiy referred 10 in this paper.

First7 as tomethods of teaching. Tfies are come Limestoo r-ilçd, cast in an iron znould, 'the saine for ail, Youngor old, mature or immature. Some teachers presentevery subject, even in a primary schooi, in a liard, dry,logicai wvay, that lias in it no variableneess neithershadow of turning. The recitation is simply a'n exami-nation. No lielping hand is offered, and if the pupilgets int decp water, lie must heîp himself out. At acertain age and deveiopment of pupils, more o r tees ofthis wvork is needful to cultivate seif-reliance ; but thieis quite an advanced stage. The Young and immatureh)ecome discouraged and faint under it. The child, inits first feeble, tottering stops, must have an arm on
'vhich lie Can rely for aid.

But this method je becoming oid-fashioned, andothers, more modern, are more popular. There ie theco-operative style, as it lia& been calied, at the other-extrenie, in whichi the pupil is not trained Wo dependtipon himself at ai. He is calied, arises, hecitates, andthe teacher immediately goes through the work, thepupil looks o11 admiringly, nods approval, and isinarked 10. Or else, when lie hesitates, a dozen liandego up ini classi rand one gives a few words, another afewv more, aîid so ou ; and if lie appoves lie'is marked10, as before. It le reatly astonipshing to look at therlass reports of such teachers, and to cee how many oftheir pupils have stood 10 throughout the year; and itis quite as astonishing to see liow many of these fait initheir examinations. The failmre ie explained as beingthe recuit of bashfuinesse or nervousnee wlien examin..
ed ; but iL realiy ie because there lias bMen no backbonein their instruction. They have been ni*ursed andpropped up witli pillows until their strength je goneand so, when left to themselves, they show liow ftabbv~and nervelees and characterless their teaching lias beeni.Then there are teachers who have adopted-what thiey(lignif b the naine of topical method. Wliat tlieymen by the topical method je too freuelyte er
repeating verbatim by the pupil of t he words of thetext book, without questions on the part of the teacher.Truiy, this is an improved method. IL enables theteaclier to get on without preparation on is ownaccount ; for ail lie lias to do -is to look at hic book,touch a cpring and set eojne child a going, and then lethim run down. A baser ciander was neyer utteredthan wlien sucli work je called the topical metliod.Then there are those who wish to train the reaeoniîîgfaculties of the chid. The pupil, no matter how Young,muet pever iearn a new procees or a new facti until liecan give the phulosophy of what he lias aiready Iearn.d.H1e must not iearn that 2 >4 3=-6 until lie can tell thereason why 2 xi 2=4. If these teachere could help il,they wouid not allow a babe Wo iearn to talk any fasterthan it could give the miles of cyntax. These teachereare usually very fond of "lmental arithmetic " for theprimary pupils, because they can require a logicalanalysis f orpeach stop. I eay nothing aainst mentalarithmetjc, if its work je given 10 the grade of chjîdrenfitted for it; but in the way it je frequentiy taught I dodecidediy obiect to iL A certain forni of analysis isusualiy given in the text book for each kind ofexampie. The chuld, no malter what hie age or deve-lopment, muet learn the formula. 0f course, with

voung pupils it* unavoidably becomes nothing morethan a formula-mere mechanical rouitine. 'No powersof rcasoning are developed by sucli a procees. It je apurely memoriter operation. Permit me to give aspeciînen ont of hundreds of similar cases that I have
ohserved :

Teacher: "Seen times eighit je one hlf of howmany times four? " Pupil (after repeating the question) :
"lSeven times eight is flfty.eix and je one haif of onehîîndred and tweive, and one hundred and tweîve istwenty-eight times four. Therefore," etc. .Teacher :"lNo; next." I aek the teacher if thÎat .was not riglit.She says that the answer was right, but that the pupildid flot give the correct analysîs. "tBtut." I ask Ilwinot the analysis lie >gave a-logical one, T" Il Welil shesays," I mark it a failu-re if il is flot as the book givesit." She shows me the book, which gives; this forinviz Il "Seven tumes eight in one-haîf of as mnany tumes
four as four is contained imes in two ti mes the prod ic t
of Feven imes eight," eté.

Can there be an y curer way to blunt and deaden althat je keen and biglit about a boy than that ?-anymore certain method of crusbing out ever attempt atoriginal and independent thouglit ? IL out-IierodsHerod,1" It je a veritabie slaughter of the innocents.Any of these methods destroy seif-reliance, andsubstitute a servile de ndeâce on the teaclier or thetext-hook. Not that ciLr teaclier or text-book shouid
be abandoned, hy any means. 'We »have heard menerviuig ont, of late vears, IlAway with yonir text-booke!
No truc teaclier ia uàe a text-book." But there je aproper use of text-booke. They should be studied
diligently, and the teaclier shouid show his pupils howbo e.udy thein. There is qreat mental discipline insucli study. And after ieaving echool, the greater part0o.f acquired knowledge muet corne through Lh mediumof booke; and if one lias not been trained to tlieir use,lie can not tread the avenues of thou lit beaten b"other and greater mindc before him. B ut ail shoulàbe so doue as to cultivate to the utmost the child's
indcpendence of thonglit and investigation.

Secondiy, as to discipline. Here, too, we find thesaine extremes. One teacher ruies by a iaw as inflexible
as those of the Medes aud Persians. Hie makes noallowanicc for différence of a ge or ccx or temperament
or home training.. The singl~e article of hie creed isthat discipline muet be maintained. Hie lias no emiles,
no relaxation, no cordial greetinqs for hic pupils, lesthie authority may suifer. In hie eyes a mistake iscrinîinal, a laugl isj flat treason. No sound disturbs
the solemnity of that awful place. Hie school isorderiy ; but so iý a penitentiary. Evertthing is cilent,but iL is the slëee of the. grave. It jil, as q r
Mantalini would say, "lone demd liorrid grind." Hispupils may fear hun but they haLe liii. He lias no artnior device by which to catch their sympathy, arouse
their entlineiasnî, inspire thema with grand and noblepurpsee. Hie faits entireiy of the highest prerogetive

of he ruéteacher-that of stamping hie own imprese
and seal uipon his pupils for ail time. H1e sends thiemforth at- last abx*ect, spîritiess creatures, or' if they haveany rebound, isposed Ito tranegrees and defy any lawv,hu-man or divine, exce p t when 'estrained, byfear.

Thjs k.ind of schoo discipline, too, like the rigid
method-of teaching je

modemî teshr e asng âay Wjth the moremodern~ ~ loçhr ve. Hec loves itîl hic pupils,froin the frowzy six-year-old,:)OY to the big girls on theback seats. Hie gushes, hie runs over with love. H1e
sets upno absohute itandard of riglit, in any case,tW
which the iil-disposed -and .unmnly muet corne. Hedesires to encceed, and hic effort le to govemn hie school,
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