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The step that naturalIy follows the above
one, is the constrvction of complex sen-
tex1çýe, and it is .of course understood that
the studeit, in entering npon this exercise,
is able t9 disti.uguish the principal from the
mubordinate sentences, anid the classifica-
tion and uses of subordinate sentences.
The teacher may first take a complcx sen-
tence out of the Reader and .present its
analysis, placing the principal sentenqe
first. The. xfoUlowing passage from the Fourth
Reader, illustrates this ,point. (Fourth
Reader, Page 49.)

i. The vast.machines struck themn, (the
natives>, with terror.

2. They, (the Spaniarcle), had traversed
the ocean ini these mathînes, (adj. sent.)

3. They seemed to move on the water
with wings (qdI. sent.)

4. They uttered a dreadful noise, (adjeci.
sent.)

5. Tt resembled thunder, (pat, phrase.)
6, Tt wzas.accompanied by lightning and

smoke, (part. .phrare).
7. They began to respect their riew

guests as a superior order of beings, (adv.
sent., introduced by " that)."ý

8. They coûclu'ded (something), (adv.
sent).

9. They were children of the sun, (noun
sentence, c'bjectof -8.)

. o. They had descended to, visit the
earth, adjec. sent. to 9)

The above presents the analysis of a very
complicated sentence, and of course much
simpler sentences a re better at irst. But
in every case the analysis and synthesis
should be- associated in -practice, that the
ppîIl may cleafly sec the elements of a
complez sentence, and leain how-these are
arhistically combitied.

Another mode of learning how subordin-
ate sentences are, combiùed with the prin-
cipal orwNith ecd other, is that of giving
to the pupil a portion of the complex sen-
tent~e, whickhe is to, complete'by supplyfing
the suborâ6n2ce claùse, e.g.:

(Y'Voiun sentence.) Young-people too often
imagine-i 4

(Adject. sentence.> Botany is the science-
<Adverb sentence.) lever pronounce -en

opinion upon a subject tili-
(PrincipaI sentence.> 'If the light of the

sun wvere withdrawn-

One of the difficulties of the young com-
poser, is to coixibine related-and judiciously
ýeÉarate unrelated thoughts. As a rule the
unpractised cohiposer combines the whole
subject ' vith iconjunctions. The practice
suggested will familiarize him wvith the ýbest
miethods and show how relatives, adverbe,
-and participresmay take the place of count-
less -lands." But thc end to be kept in.
view is original composition, and iii the
âbîence -of a good text book the teacher
may break up aCny narrative or deséription,
'çith as niâny sentences as there -are ideas,
dictate them tob the class and after pointing
out thé ideas most closely relàted, leave the
.pupils tàô réduïce'tle nuniber of ýentehtes b
the use of conijunctions, paiticiples, or rela-
t;ves, e. g. :

<'ýAn ôld man was on the point oif deatti.
Re called; bis sons to bis Wedside.. Re
ordeÉed thêm tô break a: bundle - f 'arfoWsi
The young bien *é.rre strong. They could
not break thé 'bundie; H1e took it jr, bis
tuirn. He~ untied it. H1e easiiy broke eachi
ar .row-sîngly-. -He then turned towardÉ hi§
sons. He;said, to thern, mark the effect. of
union. United'like bundie, you will be
invincible. - Divided you wîll be broken
like rieeds." Here, the- fiyst proper- division
is -at the Wvord arrowsý; the ýsecond at
singly ; and the third union. Thus there
are. four, leading- sentences, and the, related
clauses rnay be 'conibined. -()b con-
junctioni, (2> -participles.- -Abundant' r.e-
sources for such exercises are- offered ïi4heF
British Htistory,,or the School Geogxapies;

!-iu Natural 'History and-in -the counùtlegs.
objecte -of art and muechanicaL :prôductions-
around' us. ,Thetmethod- recomine ,nded to.
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