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Teaohing Versus Preaohlng.
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Toa frequently our teaching dogenerates inta preac]
lng. Evon tho bost toàchers err in this respect. Af t;
the lessan has beon expbained, they think it nocéssaryI
emphasize the moral. This thoy do in a serious tail
instead of trusting to the suggestion of the story. A
this point an obsorvant teacher notices the boys sli
away-from him. The less troublesome compose thon
selvos in resignation and think of something else ; th
more onorgotic grow restiess and play tricks on thoi
neighbors. The teacher persise out of a strict sonse o
duty, altbaugh hoe feels that hoe is only beating the air
These times of failuro are remembered by botb teacho
and acholars as the unpleasant experiences.

Wby do ovon the best teachers fail bore ? Te it no
because -they cease toaching and begin locturing ? Poo
teachors who do ail the talking, nover got control of th~
attention of their scholars. What thoy slay May b
excellent. Tbey thom@elves may bo most worthy per
sons, yet their very virtues repel tho cbildren. Theii
word. of wisdom are called goody-goady tabk,,and are
donied entranco to the youthful mmnd. The failuro is
duo ta the attitude of the would-be teacher ta tbe
scholare.. The rigbt attitude is more important than
metbod, more important than almast anytbing else. If
,the teacher bo intelligent, and if hoe consciously ar un-
consciausly adopt the right attitude of mi, -the propor
mothods will prosent themselves sooner or later.

The lectu*er and the teacher adopt very difforent
attitudes ta those wbom they instruct. The lecturer
taîks ta an audience-ta listeners. Ho procoeds upon
the assumption that thase be*ore him are waiting ta
receivo the val uable information that he ïs to givo thein.
Ho pours out bis learning and tboy tako it in. His
work is ta diffuse, pour out, useful knowledge. The
audience befaro bim is in a receptive unood, is willing,
nay eager, to drink in bis words of wisdonn. Conse.
quently, hoe tries ta prosent hie ideas in the clearest
manne r possible. His subject is welI thought out,ecbearly roasoned, ovon ta the minutest detail, and is pro-
sented as a complote whole. A lecture, like a photo-
grapb, should ho clear, distinct, and. complote.

The teacber's task is quite different. Hii object is ta
direct and, if need ho, to stimulate the activity of the
boy. If, for the presont, we neglect moral and physical
education, and confine oursolves ta the boy's acquaint.
ance with tho world in which ho lives, we mighit say that
the aim of the teachor is to awaken the boy's curiosity
and ta guide him in his attenmpts ta 8atifify it. The
teachet' proceede4 upon Ltiîr 11t*lU11ption Lliat, the loy i., llot

a receptacle to be filled, but an activity to ho dirocted.
Consoquently, his thougbts do not centre about the book
ta be explained, but about the boy to be taugbt. Ho
studies theo boy's interests, in order to find out the besi

rway to awaken hie curiosity about tbe losson. Re
toquestions him, in order to awaken that curioeity and to
klead it by suggestion where it may find satisfacion.
~'He avoids telling him what be could eaaily find out% for
t he knows ihe boy deligbts in finding out thinge for him.
pself. The teacher uses the book or the lesson as a tool.

Consoquently, hoe tries to adapt the bookto the boy, not
ethe boy to the book.
r The course oftbe lesson is very different froin that offthe lecture. The latter "procee in an orderly, sye-

.matic fashion from start ta finish. The leson, on therother bad, follows the twistings of the. boy'. mid.
tThe teacher keepa in mind the idea which hoe wisheo8 the
rboy ta grasp, but hoe does flot feel bound to follow one
etrack to reach bis object. He adapte himself to tbe

peculiarities of the boy. It is a rare thing for two boys
to reach the saine result in exactly the saine way.

rWben tbey do, the lecturer has ovoroome the teacher
and sacrificod samo of the boy's intereat and the. power
wbich hoe develape in finding things out for himmeif
The teacher's dopendence an the turnings of the mind of
the boy forces him to beave many tbings abruptly and
ta romain content with an increased interest and the

*f gaeain of intelligence that indicatee that the boy bas
*grasped the essential tbing.

Since, thon, the interest of the good teacher centres
in the boy, it becomes a maLter of great importance for
him ta study the workings of the boy'. mind. Ho
should ho as mucb interested in the ways the boy'. mind
works as the physician is in his body. The physiian
studios the body ta discover *hat causes its diseases,
bow to avoid, and how ta cure them. The teacher',
concern is not limited to the mind's ilîs; hie wisbes ta
shape it as it grows.

Thring begins one of the chapters in bis «"Theory
and Practice of Teaching " (one of the most suggestive
books on education), with a grap'hic description of th.
teaching that does flot oducate. fiTt is useleos pump-
ing into a kettie with the lid on. Pump, pump, pump.
The puînp handle goes vigorously, the water pours, a
virtuous glow of righteous satisfaction beamas on tb.
couiitenance of 'the pumper ; but the kettle remains
empty ; and wili ? romain empty tilI the end of time,
barring a drop or two which, finds its way in unwittingly
through the spon t." Thring adds: c'Th'ifs is no unfair
picture of what is going on in the school-worid ta agreat exterit. The whole tbeory and practice amountta nothing mfore than a pouring out of knowledge on to
thlitIi<4d tindcoirieati."- - rite 2!,ete.Ier's .ifntkl.


