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Ianguage, and reading, in order to see in what they are alike, and
in what they ditfer.  The syrangemont of words in sentences, that
is the idioms, are precisely alike.  The thought in the mind, gained
either from hearving language or reading, is identical. The oui)' dif-
fercence lies, then in the fact, that in une case the word is spoken,
and in the other 1t is wnitten or printed. 1 am sure you have said,
as I havo given my definition, that reading is the oral expression of
thought. 'That is oral reading. But you will see at once that we
may get thought—and by far the greater part of reading is confined
to this process—and not give it to vthers by means of the voice.
I we comprehend oral reading in our definition, we should say that
reading is the getting and giving of (hought by means of words ar.
ranged in sentences.

Not less in importance to the definition of reading, is the thorough
knowledge of the preparation u child has made for learning to read,
how he has made i, and eaactly what is to be done in learning to
read. This may be briefly stated thus : First, a child has acquired
ideas from the external world by means of his senses.  Second, he
knows the idens in their relations, that is, he has thoughts. Third,
the child has associated spoken words with these ideas. Iourth,
he has associated idioms or forms of sentences with his thoughts.
Fifth, he has learned to otter these words and idioms in order to
express his thonghts.  This is a brief sunmnary of the process of
learning to talk.  How he has done this will be discussed in an-
other place.  Exactly what ¢he child has to do in order to learn to
read mauy be clearly stated thus: The ideas that he has associated
with spoken words are to be associated with written or printed
words. If T am not mistaken, thisis the sum and s bstance of
learning to read.

Oral reading may be further defined as the vocal expression of
thought that is gained by written or printed words. A child has
dlready learned to express thought orally, by means of five or six
years eomtinual practice.  The emphasis, intlection, and melody of
must children’s volces can rarely be improved.  The child should be
trained in n new way, then, of expressing thought in oral reading,
Cufortunately the beauty and strength of what the child hasalready
gained is catirely ignored, and a new and very painful process of
oral expression initiated.  What is the use of oral reading {  Talk-
ing cnables us to see the thought in the child’s mind ; oral reading.
to the teacher has no other use.  Oral reading, then, ennbles the
teacher to know whether the thought is i the child’s mind in its
fulness, atrength and jutensity.  1f, however, the long preparation
«f the child in talking is overlovked, and a new and stumbling pro-
cess of slowly pronouncing words is begum, the indispensable fune-
tiun of oral reading is entirely destroyed. The thought may or may
not be in the child’s mind. his half-greaning utteranees never re
veal the fact.

What is the use of reading 7 We return to our definition : read
ing is getting thought by means of written or printed words ar-
ranged in sentences. Comprehensively stated, reading opens to
the mind all the learning and erudition of the past. To the teacher,
however, it is of the utmost importance, for reading is thinking,
and thinking is the mind's modo of action ; and all mental de*
velopment is richtly directed toward action. Study of text books,
then, if it differ from reading, the difference may be found simply
and sclely in intensity. In atudy the thought gainod, may be clearer
and more complete than in mero reading.  You ca 1 judge for your-
selves then, fellow teachers, of what hmmense ir: pormx;co it is for
the little child to form correct habits of 1cading ; and you know by :
#xperience how ecasily incorrect habits wmay be cultivated, habits |
that will dishearten a childin his attempts to read, and make worda,
inatezd of being clear mediums of getting thought, actual barriers
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to the truth they woro intended to cunvey.

TALK I1I. READING.—THE WORD.,

The child at five years of age has acquired idens in their relations,
has associnted spoken words with these ideas, and idioms with the
thoughts or reluted ideas. The process of lenrning to read, then,
must consist of learning to use the written and printed word pre-
ciscly ns'bo has used the spoken words, Learning to read is learn-
ing & vocabulary of written and printed words, so that the child
may get thought through the eyo as he hus done through the ear
1t isa matter of great interest to the teacher of littlo ones to know
just how the child wcquires the spoken words. The process is a
tery simple one ; an object is presented and the word spoken. That
is, the idea produced by the object and tho spoken word are assoc-
iated in one act of the mind, which we call an act of association.
Weall know that only by means of & mysterious mental law, called
the law of association, are we enabled to recollect anything, Words
are used under this law to recall ideas. The word recalls an idea
after a certain number of repetitions of these acts of associntion. In
the same way related ideas are associated with idioms or sentence
forms.

Every act of the mind is affected by some stimulus or mental ex-
citement cominy either from without or within the mind. As a
rule, the greater the stimulus the more effective the act.  Thellittle
child, for instance, sees an clephant for the first time. The sight
of the huge, strange beast stimulates the mental action of the child
to an unwonted degree. The perpetual question of the little ono,
* \What is that 7~ comes to his lipa with great fervor. The answer,
*The elephaut, my child,” will bo likely to remain in his mind
forever. The spoken word, then, is acquired by repeated acts of
association. The number of these acts necessarily dependsin a great
degreo upon the stimulus of each act.  For instance, the greater
the stimulus the less the number of acts of association required,
and vice versa.  What we have said of words may also be applied to
the learning of idioms.

Now, the question is, in learning the new means of recalling
ideas by means of the written words, s «:ld there be tho slightest
change in the general methed 7 A word is used simply and solely
to recall an idea. It has no other use. It can be learned only by
association with the idea recalled ; and the sole queation for the
teacher is, to know how best to associate words with ideas. T think
we can lay down this one rule as fundamental : in all the teaching
and the study of the art of teaching little children to read, that
that which aids directly in acts of association of words with their
appropriate ideas, aids the child in learning to read, and any other
method, detail of method or device that dees not aid the mind in
these acts, hinders the child in learning to read.  To this one rule,
then, all our discussion of the art of teaching reading must return.
Evervihing must be reconciled with this or it is wrong.

The first question, then, is, What is the best way of bringing
about the acts of association with the best possible stimulus 7 It is
plain common-sense to continue the wethod that has developed a
fixed and powerful habit of learning new words, namely, the pros
entation of objects as the highest and best stimulus to acts of as-
sociation. This is strikingly truc in teaching the first few words.
The written or printed word isa new, strange object. It repels
rather than attracts. No stimulus, then, can be found in the
strango hieroglyphics that look more mysterious to the child than
Hebrew or Sanserit do to us.  Tide the child over his first difficul-
ties by using the active encrgy of afixed habit. Simply repueat that
which has been repeated thousands of times, present tho objeet (a
favorite ono of the child's), and say the word, not with thoe lips but
with the chalk. The child's consciousncss is filled with interest for
the object, leaving just rowmn cnough for the uew form to find a




