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Germany nnd in England the most eminent scholars are giving this
subject their closest attention. As in every other scienco, so we
may expect therve will be progress in the science of education,

With all modesty let me venture to indicate the line along which
progress will be made in the future. Let e draw attention to
some facts which every true science of education must respect ;
some truths which overy true science will incorporate.

In the first place, a true science of education must have a true
and clear conception of the purpose or abject of education. This
is fundamental. This is what the premise of an argument is to the
conclusion, If the premise is wrong the conclusion will never be
right. If our theory of education be wrong our practice is not
likely to Le right. The successful pilot on the sea steers for a def-
inite port. He knows where he wants to land his vessel. The man
who builds and equips a mill, knows before-hand what he intends
to accomplish. The structure he orects ; the machinery he places
in it ; the men he employs are all sclected under the governing idea
or purpose in his mind to convert wheat intc
lumber as the case may be. What then should be the purpose or
aim of the educator? WWhat object is he to seek to attnin? What
is ‘“‘the chief duty ™ of the schovlmaster 7 Am I right when I say
that ““the chief duty " of the educator is to stimulate and superin-
tend the development of the inborn facultiesof the cluld. Hisaim
should be the complete gnd harmonious development of all the
mysterious and mwanifold powers and faculties of man. The teacher
is to seek the holiness, that is the wholeness, the perfection of the
entire naturo in harmony with the laws of its own being. Frabel
says however we may differ as to the mamner and condition in
which the first human being came into conscious existence, we are
agreed in the fact that all subsequent human beings came into life
at zero, and under certain fixed laws evolve into higher and more
complex forms. There are these in this germinal furm,—a physical
nature, a mental nature, and a moral nature, and the business of
the educator is to take this bundle of humanity and develop it by
appropriate processes and influences into a full-orbed manhoovd. In
this process of evolution from the lowest zero point to the highest
result of physical, mental, and moral culture, every faculty and
power of. body, mind, and soul must have its needed stimulus and
direction. The ideal®f the true education is a perfected harmon-
ious development of the whole nature.

It follows from this that a true science of education must be
evolved from and built up on a true science of man. A knowledge
of the physical nature of man, a knowledge of the various faculties
of the mind of man, a knowledge of man’s moral nature and of the
dependence and subtle relations that exist between this trinity of
existence—all this is fundamental to a true science of education.
Teufclsdroeckh’s declaration that his teachers were without know-
ledge of man's nature, or of boys’, isa criticism that applics to
many of the learned magnates who prepare the curriculum of study
for cur public schools and universities to.day. The teachers are
not so much to blame as thuse who are over them and who prescribe
the course of studies wo be pursued. The teachers are no more re.
sponsible for the vicious system that environs them than preachers
or teachers of morality are for the false system of theology that is
imposed on them by their ecclasiastical authorities.

It is only a self-evident truth to say that a teacher, to succeed,
must know something of the wonderful nature of the being he is
seeking todevelop. The artisan must know not only what he ir
sceking to make—whether it be a plough, a sword, or a wateh, he
must also know something of the nature of the material he is work-
ing on. . Much more, it is necessary forthe teacher to know some-
thing of the nature of the material he is working on and seeking to
develop. If he does not, it is the blind leading the blind, and both

will fall into the ditch. ¢ Man, know thyself.” Teacher, kuow thy
scholar.  What o wonderful creatureis a child ! Who can know it?
We can analyze a minoral and dotermine its constituent elemonts,
but who cau analyze » being made under the laws of animal life and
yet made in the image of God, made fora brief day of existence
here, and made for an cternity of oxistenco yonder. How truo to
nature is Emorson, when e says, ¢ The groat Pan of old, who was
clothed in a loopard skin to signify the beautiful variety of things,
and the firmament, his coat of stars, was but the representativn of
them. O rich and various man; thou palaco of sight and sound,
carrying in thy senses tho morning and the night and the unfathom-
able galaxy ; in thy brain the geometry of the city of God; in
thy heart the bor i of love and the rez'ms of right and wrong! An
individual man is a fruit wkich it cost all the foregoing ages to form
and ripen.”

A true system of cducation must recognize the fact that the child
has a body. fearfully and wonderfully mnade, and that its mental
condition and growth, and its development in morality, etc., prob-
ably depend very largely upon its full, healthy, physical develop-

jment.  We must purge our minds frow all ascetic St. S’‘mon Sty-

lites' notions of humanity, and dovelop in its young a respect and
reverence for their own bodies. Encourage all games and coxercises
that tend to develop the body in strength, and grace, and beauty.
Anatomy, physiology, and hygitns should surely have a place in
the studies of every child.

Then again, a true system of education will recognize the fact
that nine-tenths'of the human race have to earn their bread by daily
toil. Those who are at the head of our educational institutions
must give this fact more attention thad it has had in the past. This
is a utilitarian age. Institutions, governments, schools, churches,
are tested by their usefulness. Now thore are not a fow to.day who
say that our schools instead of fitting the youny for the practical
duties of life, really uatits them. Tho criticism that practical men
make upon our educational system is that the scholar goves out of
the school with a distaste and disrespect for hunest manual labor.
The effort of thousands of young men who are flocking every year
into the cities from tho country is to got a living by their brains.
It has been truly called ¢ the crime of education,” that its tendency
is to educate the young away from productive labor. Too few are
going to mother earth for a living. The noble profession of agri-
culture is falling into disrepute. The young skilful artisan or me-
chanic is looked upon with disrespect by mothers who have daugh.
ters eligible for marriage, but they will eagerly welcome to their par-
lors the white-handed youngscribe or copyiug clerk in a down town
office. The foundation of all living is productive manual labor,
The forces of nature are continually at work converting dead inor-
ganic matter into living organism to supply the wants of man and
beast. So man must work continually, converting the native ma-
terials of wood, wool, and iron into that which will miuister to his
own and other's comforts and needs. The starting point, there-
fore, of all higher education is to educate youth to honest produc-
tive labor. Culture is not the first requisite. The ability to live
an honest, healthful life ; the ability to earn an honest livelihood is
a greater necessity. It is more necessary that a girl should kuow
how to cuok a beefsteak, or make’fxdigestible loaf of bread, than that
she should know how to conjugate a Greek vorb, or perform thelast
musical production on the piano. Bread-winning must always be
the work of mnan, and every child should bo taught the nobility of
manual labor. And no more forceful criticism could be made on
our school system than that it fails to fit the child for tho practical
business and work of live.

Emerson said something like this: * We send our boy to school, but the
bays on the p. ty-ground educate him.”"—N. B, Joursaal of Education.



