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" ~ ~ O owr apble of doingf
more fi r the st hols thant

literature, if we un îders.tani by it tle
works )f the best writers. They have
thouglht the noblest thouîglits, they
have reî:hed th lhigliest truths, aind
the mioire we le.rn Ifh t him tlie more
they lie1 p us to think and to know by
oursees. i eci iiie iniemi e i

iterau;e thoroughly we must )cgin
at an early stage, itli sulh prase and
poetry as children cati tien -oimpre-
lend, :ind fromî this go on gr.ulually
until the works of the groat îmasters
can be read not only in but out of
school, and appreciate." liiese are
the words of one of- .\merica's greatest
educationists, and they serve as an
admirable introduction to the few
thoughts on I.iterature in Schools
which I shall endeavour to place
before you. They draw attention to
what literature is, to the necessity of
beginning the studv of it earlv, and
to flie object which this study is to ac-
complish, viz., to read and appreciate
tlhe works of the great authors feeling
their influence.

The greater nunber of our pupils
leaves school without advancing
fitrther than the fourth class, and
without entering a High School
where the study of literature proper
now begins. Our reading books,
containing a mass of short extracts
with little if any order in their ar-
rangement, have been so far our only
neans of forming our pupils' tastes
and of interesting them in any author;
and the sixteen lessons chosen for
special study have been a hindrance
rather than a help iu this work.
'Just a chapter or two of one wiiter,

*A paper read at the Provincial Trachers' Asocia-
tion, 1883.

or . poemî ()r two of nother -often
indecd Iut a mere fragment of i
pocm -- witlh rajpid transition frmi
author to author, and fromil ag- t4
age,"' says )r. Elot, "will leavi miot

pi , ( oiftised ratier than inspired.
D oes not our own experienc enable
us'. to bear testiiony t. the literail
truth of lie I)octor's stat,-iiment ?

It is gecerail admitted that if we'
wish to formm i clildren a taste for
good reading, to create in tiiem an
appetite which craves only the
lealthiest lîterary food, we must
imake then as carly as possible fami.
liar with the best Engihsli classics,
and to bring this about ve ought to
introduce into the Public School
programme sucli a course of readng,
as will enable us to accomlplish these
desirable ends and to impart correct
netlods of studv as well. I didi hope,
some tine ago, that, wlen a change
of reading books became necessary,
it might be possible to substitute for
the Fourth and Fifth Readers on-
conpltte and characteristic work of
each of, say, six authors. By this
means the pupils, instead of knowing
as now almost nothing about many
authors, would know considerable
about a few and be inclined to exten '
this acquaintance. In Boston the au-
thorities have gone further than I have
suggested, and have introduced into
the second and third classes a two-fold
series of popular tales, believing that
the lessons should lead the children
to take to reading as a recreation and
amusement first, and later on as a
means of acquiring knowledge. The
superintendent renarks: "I have
seen children read these tales as I
never before saw them read anything
in a Primary School, with doser at-
tention, with deeper interest, with
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