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somy teacher who is thoroughly practical. ** Who requires any
plan in pointing out places on a wap ?”  To answer this very
question is the purpose of this article ; for we feel arsured that if
we can show the possibility of baving a plan in giving a lessan in
geography, which is such a thoroughly praetical subject, there
need be less frouble in showing that in giving any other lesson the
{eachier shonld have his matter well arranged.  Let us look firt
at the subjeet as an introductory task in primary schools.

There is some difference of opinion among teachers in regard ¢o
the starting point of geagraphy as nn elementary exercise, <o that
the simple and the complex may retain theiv respective positions
in the work of imparting instruction.  Some say we shonld hegin
with the school, the playgronnd and the neighbourhood ¢ others
maintain that the world as a globe or ball <hould be examinod as
a simplo concoption leading to n knnwledge of its complex strue-
ture, and its physical and political subdivicions. A decision in
favour of either plan deponds npon the important guestion- where
arc childron to be introduced to the study of geography ¥ We
beliove that in an infant department first primary geography
lessons ean and ought to he given. What a field there ia here for
oral instruction! [.esson after lesson can be construeted by the
teacher without much effort or previous proparation. The children
can be so ecasily interested in what they sce every day,—the
school, tho playaround, the town. a river, mountain or a plain.
But while we are all agreed that very young children cau receive
instraction of this kind, given in a series of interesting oral
lossons, there are still some teachers who think that such isto a
great extent superfluous.  The child, when he has passed through
the initintory drill of the oral instruction already mentioned. has
been sufliciently  trained to take up the subject where tho world is
concidered as 4 globe or ball, heginning thus with the simple and
advancing by ensy stages to the complex ; and hence many ave
still verv much in favour of thess text-books which begin in the
ordinary way of picturing the world as a unit in tho solar system.
It is undoubtedly the safer plan. The text-book should not be in
the hands of the pupil until he can inake use of it intelligently. A
child who ean read fluently is only then able to make use of the
text-book, and by that time has received all the training necessary,
by oral instruction, to make an intelligent start. Indeed the
longer tho text-book is kept out of the hauds of the child, the
better for his infellectual advancement. The early use of text-
bovks has been the only reason why geography has been so
‘“imperfectly and miserably taught. The hackneyed system of
begiuning with the hook and carrying straight onward till the end
is reached,” is really worse than notlung.

Every intelligent teacher has bis own plan in constructing an
oral tessen; and it is well that it should be so. ‘TChere is there-
fore no necessity for us to take note of any ene plan in giving an
oral lesson in geography. As long as tho tencher remembers the
leading principle—get the child interested Lefore iustructing lum
—-he will nnt fuil.  In what may be termed ~ystematic geography,
however, the case is different ; for as the text-bouk 1s supposed to
be in daily use when the puptl has reached tlus stago, it 1s neces-
sary that the teacher should adopt sume plan which may not be
interfered with by the arrangement of the book i use. In ap-
proaching the study of any cuuntry there should always be pre-
limiuary oral instruction, especially if the text-book has no mntro-
duction, based on iuteresting infurmation, wserted at the begm-
ning of its chapters. An elementary geograpby has lately been
prepared for the schools in the Marittime Provinces, which is ar-
ranged on the popular plan of introductory reading lessons, pre-
ceded by inductive questions, and ending with the usual questions
on the information cuniained in the lessuns. As an experiment—
“ a new departure”’—it seems to have met with much success ;
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and if the teacher can ouly carry out some such plan as this book
sugrests, by meauvs of introd.ctory oral lessons to the study of each
country, there s no reason why the subject of geography may not
be mnde even more popular than it 1s.

The introduction to a lesson m geography may be varied ac-
curding to the desire of the teacher. A tnp across the country
from large town to large town, or u voyage round the const from
bay to bay, from promontery to promontory, wall readily suggest
itself. There isuothing so plearant, however, to the children as
A eonversational sketeh on the tnstory of the country, which has
for its main object the nttracting of the attention of the olass to
seane of the places mentioned on tho map.  Iu this way the map
ix sunn recoguized by tho eluld as a bird’s-eye view of the country,
which ought to be spread oud ou the tloor, but which for conveni-
ence is placed on the wall.  Indeed any simple connected narra-
tive way bo adopted. T or example, Do Mont's oxplorations along
the shores of Nuva Scotin and New Brunswick, Champlain's voy-
ages up the St. Lawrence, Fraunklin's travels in the North-west
Territory, afford excellent lessons on the various parts of the Do-
minivn of Canada; the American War of Independence, & losson
on the United States ; Cortez in Mexico and Pizarro in Peru, les-
sons on Central and South America. As the teacher converses
with the pupils on these subjects the places are being pointed out,
until at length the eomplote picture of the country is irnprinted on
the child’s mind.

But the child is not yet prepared to take up the text-book in
order to pursuo the study of the conntry described. If tho results
of the introductory lesson have beon satisfactory, the teacher will
find no difficulty m getting the attention of the class fixed upon
the map next day. The iden of shape Lias been developed, and
may be expressed in words. 1f the irregularities in the outline of
the map are very marked, these may bo noted. The child’s eye
thus naturally directs itself to the prominent points of land. Their
relative positions may be placed on tho blackboard by mesns of
points, which may afterwards be connected by straight lines, thus
making a triangle, a four-sided figure, or a polygon. The namos
can then be grouped into threes, and learned respectively from
map and black board. Along the lines on the black board the
teacher may now deseribe the large indentation which thoe papils
have pointed out on the map without montioning their nimes.
When the outline map is finished, the names of the bays an.t gulfs,
arranged again in groups of three, may be learned by the pupils.
This eventually will bring us in natural order to the divisions
marked along the coast and painted in differont colors on t"ie map,
while the divisions will bring us vaturally to the towns. The map
which has been drawn on the hlack board is of course to be repro-
duced by the pupils on their siates; but the teacher should not
lose the opportunity, while it remaius there, of giving a short les-
son on distances.

Another plan of introducing the class to a partienlar map is as
simple as the above, though in adopting it the teacher must be
careful to use a map in which the physienl features are well de-
fined. One boy in the class is asked to trace with the pointer the
longest range of mountains. The teacher now draws the atten-
tion of the class to the highest point in the range, giving the pupils
an idea of .eight by comparismn  No teacher should be without
Ins units of heignts and distances. This great range, cnnsidered
as the back-bone of tho countrv, will naturally lead to the second-
ary ranges and their heights. The direction of theso rangee may
be marked on the black board bv thick lines, and the high peaks
by meoans of a cross. Th. names having been learned as before,
the great plains and valleys are pointed out, the slopes being indi
cated by the courses of the largest rivers. The lengths of the
rivers are corapared, the length of one being given, Trom the



