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minute does so, it is not surprising that lier class despiso lier autho-
rity, and inake httle or no progress. One who can promise so
lightlv, and forget so readily is fit for ne important trust ; certainly,
not for that of the teacher. But there are mtany things, little in
thonselves though important in their resulte on discipline, which
are soiietimlies UN erlouked evein by those who have all the essential
elenents of excellent teachers.

1. Consider well the disposition of a little child. Ho is active
but undisciplined. Ho longs toi knîow, takes great deliglit in learn-
ing, -ho loves to do, takes great deliglit in putting his knowledge
into practice. But then he has but little persistency and steadiness.

2. You nust, therefore, when he is not at play, teach himn con-
stantly or keep him doing constantly, and this witli rapid altora-
tions from tie employnent of his mîind to the employnent of his
body.

3. So you nust nover bo witoliut a definite plan of action that
shall engage the attention of every child. A hialf mîinute's embarrass-
ment of the teacher in the presence of the class will work ruin iii
its discipline for the timie being, anîd a child n ith nothinig delinmte te

du at aiy time during the school session beconies forthwith a centre
of disturbance.

4. You iust not put too prolonged a strain ii the feeble poer
of attention in pupils of the preparatory gr.de. Let your % ork be
varied and your lessons short and lively. Let the teachors who will
foliow you in the school course have muost of the trouble involved
in securing long continued and con, entrated atttention.

5. Frequent change of roons will muuch faciltate your work. In
sone schools visited there is not niearly enough of tis. Your class
should occupy two roiis during parts of eveiy hou-. This inay
compel you to change in the middle of a lesson, but you can so
hoose the lessons that the interruption wil' not be hariful.
6. Much aid to discipline is afforded by the drill of changing

rooms by simple calisthenic exercises and by v ,rcise songs. But
this aid is secured only by the enforcenent -of prompt and exact
obedience.

7. Hence the liglitest tap of dhe bell should le followed by im-
mediate and intensesilence,not, hîowever, permitted to continue long.

8. Hence also the first word of each connnwand nust be so chuoen
and given as to suggest invariably nihat is to follow, the niext and
finishing word of the comrniand miust lie the signal for the pronmpt,
iniversal, and therefore sinultaneous executiont of the comnand.

9. Rence aIso neo secoind conunand should be givein util the first
las been universally and precisely obeyed.

10. Finally, the effect of eaCI mmmand must be minutey con-
sidered beforeliand. For exanple, in a series if commuîands, those

-irst given should bethose that canbe executednoiselessly, the whole
series being terminiated by that one which necessarily m11volves
disturbance.

1. You niust yourself he accuirate The distinction betweei the
well educatod and the imperfectly educated is juat here, that the one
is, the nther isnot, automatically and minutelycorrect in recollection,
in mode of thouglit. in manner of expression. I sa a teacher, printing
on the bLack-boaYd for the imitation of her class, make a small w thus,
W. Do not teach anything that nust be subsequently unlearned.

2. With little children, especially at the outseo, much attention
nust be given to theni individually, This, however, in many in-
stances can be done si, as to interest others not directly addressed,
who maybe appealed to to give the infornati.,n that taoir companion
roquires.

3. The effect of overy collective lesson is greaily incroased when
overy child attends to the whole lessen, But this attention can

bu secured only by niaking each child feel that in all you say you
have roference to him.

4. Hence recitations and other exorcises must not bo wVholy,
nor oven principally, siiultaneous. No more convincing ovidonco
of idleuess or of inexporionce on the part of a teacher is needed
than the geieral inability of a class to repeat iidividually, what in
concert, or rather follou ing the lead of one or two, thoy can in
sing-song stylo deliver sinultaneously.

5. In que.itiining a class you should not givo it to be undorstood
whetheryou intend to have the aniswer fron the whole clasa or
fromn any particuilar pupil until after youir question has been asked
and a nomentary pauso for rellection and recollection has been
allowied. After the pause you may say "John Brown" or "aniy
une " and then expect an instant answer. Thus you provent one
or twio briglht p-pils suggesting the ansver to all the rest of the
class, and you securo the attention of eachî to the work in hand.

6. Take care that each child gets a fair share of questioning.
Souetimies the te.lcher lias a few iimn.es th it sîomeow spring first
to the tongue, and thoir owners get the lio, n'a share of attention.
When the teachier is conscious of this let lier inake sure of each
child occasionally by somo uch device as the fJllowing. Let the
whole class stad, and, as questions are answered by individuals,
let them sit. Thus proceed until every child is seated.

7. Holding up the hand tu indicate the wishto reply to a question
is open tu great abuse. Forward children answer everything.
Tunid or idifferent children answer nothinig. It is a good rule
that the hand shall not be held up except when another pupil has
made a mîistako or wheon tho teacher, in asking a question that she
thinks a lttle toi) hard for the class genorally, gives special per-
mission to raise it.

8. Risiig froin the seat, runninîg aftor the teacher, thrusting the
hand into the te-clher's face, snapping the fingers are highly impro-
per acts, inst.ances of each of which i have seen as importunate
efforts to attract the teacher's ittention. At times the teacher by
standing so that she caînot sec the whole class, is the direct cause
of suclh rudeness

9. It is impossible to carry on work with the active co-eperation
of the teacher in two classes at once. Having given ene clasa an
exorcise on the slates, or one of soie other kind, that lias been
proporly explained, tnat is within their power, and the resault of
which can be suibsequently exaninîed hy yoursolf, bend your un-
divided attention on the other class.

10. In the exainiuation of slate work it is, as a rule, botter that
the children bring it to the teachuer, than that the teacher go to ex-
ammne it. Hence in every rooi pupils should bel taiught huow, with-
out marking time or mnarching u<oisily, to mo e in single file before
the teacher showing work as they pass slowly, and thon to return in
order to their places, having completed the circuit of the room.

Il. Hnic-%vork isnot needed in preparatory classes. It will much
conduce' to gond order, therefure, if bouks, slates, and pencils b
always left in school uinder the care of the teachor.

12. The preparatory litrit-table should b interpreted rather as
amnaxiimunm than a niilinumn.

READING.

1. Use cards frequently for indii:dual, as nell as fer simultaneous
reading,

2. Do not confine yourself ta the set order of uords. Pick out
wonrdscrand there; read backnard as iell as forward.

d þ"osed the teaching of reading by spelling thus, onm
ee Mk, é double geu egg, to, be obsolete , recally, I find it only obso-
lescent. If a word be analyzed at all, fou Imrpoess of readintg, it
should be by the powers and not by the names of the letters.


