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according ta the tasto, the ability, or the acquirements of the
wrter. They may be told in a dry unpalatablo style, or in a stylo
luscious as a honeycomb. If the baro'facts are placed merely in
juxtaposition, liko beads on a string, history is cortainly the most
unroadable of all reading matter ; if, however, these facts are glued
togother by the proper coments, history mry bo made to possess
all the fascinations of a novel.

The statesman inight read a history of dry facts, becauso his ob-
ject is to learn from the past how ta administer the affaira of the fu-
ture, and becauso ho well knows that without a knowledge of suh
facto lio can lay no claim to statesmanship. The philosopher might
study such a book, bocause his aim is ta find out the causes of these
facts, and to observe the effects cf which those facts are them-
selves the cause ; but sucli a book would not be read by one out of
a hundred of those whousually read history. Only urgent necessity
could induce the majority to read such a book.

A readable history is one that net only communicates informa-
tion, but also gratifies the taste, excites the feelings and pleases
the imagination. The author is anxious ta instruct, but ho is not
less auxious ta please. To do the latter, a great deal depends, of
course, on his stylo, diction, etc., his ability ta enlist the sympa-
thies of his readers, ta carry them along with him, and make them
feel as if roally actors in the scenes described.

All this is specially true of a history intended ta teach young
persons. A history for them must be a book pleasant ta read.
Wanting the quality of readableness, it- wants overything ; if we
wish to givo young people a life-long disgust at history, we have
only to set them down ta an abridgement heavily packed with
facts, names, and dates. Tho mind which has been compelled ta
bear such a load will soon ]et it drop like a burden of lead, and
never lift it again.

Have we not put such books of histrv ;ita the handa oflour
public school children ? Have we not and are we not using the
merest abridgments, heavily packed with facts, names and dates ;
the veriest dry bones of history, bleached and whitened, till not a
particle of flesh is left-or, ta vary the figure, we might say, the
quintessence of history, undiluted by anything te thrill the heart,
gratify the curiosity, or excite the imaginatioi?

And if such is the character of our school histories, is not the
study of them doing more harm than good ? Are we not giving
our pupils a life-long dislike to tle whole subject, instead of cul-
tivating in them a tacte for it î The late Rev. Wm. McKenzie,
being one day in my r im, took up Emilia B. Edwards' little book,
and -fter looking at it for a few minutes, threw it down, with this
remark, " What nonsense ta expect children ta learn history from
such a dry affair as that." 1

If we had more time ta devote to the subject, or only a very
general outlUne of it to master, we might, without a text.book,
with the aid of the black-board, little talks, pleasant stories, and
other devices, break up a number of the hard crasta, moisten
thema if you will, and deal them out in dainty morselh, easy of
mastication, deglutition and digestion. But it takes longer time,
in my opinion, ta teach a subject withort. a text-book than with
one. Without one, the bulk )f the work falils on the teacher, and
the value of drill, in a measure,.is lost ta the pupil. But the time
tnat must be devoted te other subjects rendors it impossible to do
in this history. The outrance examinations, speaking comparatively,
demandconsiderablo proficieney in reading, writing, spelling, arith-
metic, grammar, geography, compocition, Fourth Book work, etc.,
and if much time isspent on history, it must be at the sarifice of
one or more of these subjects. Before history was made a ocm-
pulsory subject in our publie, schools, I spent half an hour -môre
time in arithmetic than I do now. Indeed, we are so much crowd-
ed with other subjects, that 1 sometimes feel half inclinAd ta thLk

that it r- ,Id bo botter to let history drop out altogether, or, at
mont, to retain it only to a very limited extent.

Many parents, I know, disapprovo of it, and think their children's
time would bo spent to botter purposo in other subjects. Some edu-
cationiats condemn it au a publie school study, on the ground that
the more facts of history, without the goneral laws which they
tench, are of no account, while the philosophy of history is too deop
for'immaturo minds. Professer Bain contends that history is a
subject proper only for the University. It is, to say tia leat of it,
a'debatable point.

No more outline of the subject, however, will moet the require-
monts of the entrance examinations. Wo must come down ta par-
ticulars, sud select facts from the reign of overy king and queen
that has over reigned in England. For proof of this take the follow-
ing question froi the July paper of 1877; " Edward Ill, my lori,
had seven sons, and se on." After naming them all with their titles,
the question is put: "Name in orderthje kings that reigned between
Henry III and Henry VIII, and stato fromi which of these savon
sons each was desconded." This question embraces eight kings and
their descents, and requires a pretty exact knowled1ge of t 3tails ta
answor it. The examiner, no doubt, would smile at the au'dacity
of such an inaignificant mortal as 1 finding faul with his questions;
novertheless, I venture ta say that such questions show a great lack
of judgment in what may ho expected fr,,ma fourth-class pupils in
our publie schools. Nor is this question a aolitary one. Any per-
son acquainted with the entrance papere. knows that many such
might bo cited. Thon ta show that we must travel over the whole
length and breadth of Engalsh history, yes, and Canadian too,
take the following two questions : lst. Tell how the Roman Con-
quest of England was brought about, and what were the principal
changes effected by it ? , 2nd. When did Queen Victoria come ta
the throne, whom did she succeed, aud what have been the princi-
pal events in the history of Canada during ber reign? The firat of
these questions takes us bacle to the middle of the century before
Christ, the second brings us ta the present. Is it reasonable, I
ask, taking everything into consideration, to eupect fourth-class
pupils in ungraded achools to answer questions covering the whole
extent of Englih and Canadian history, and embracing so many
minute details? 1, for my part, answer with a most emphatieno.

Thore is another' very important conaideration : We have
no special text-ook, guide, ,or standard for eithez examiner or
teacher. Now, the mass of facts is so great that a solection cf some
kind or other must be made, and therebeing no special guide, every
one is left pretty much ta himself to make his own selection. But
no two persons will think alike on thse same subjc;t, and conne-
quently no two persons will make the same .lections. Examine
any number of different histories, even the most condensed, and
you will net find any two of them agree. How many would fix on
the eight kings and their descent as an important question ? I, for
one, though I had canvassed the whole domain of English history,
would never have marked it so. Take men holding different re-
ligious creeds, or men holding different political opinions, aud see
how widely they differ from each other in their views of the iru-
portance of historical facto ;' and that too aven in prominent events,
such as the Raformation, Restoration, Revolution, etc. The con-
sequence of all this is, that every teacher drilla in what ho deems
important, and every examiner selects what ha deems important
and it may be the two classes of facts are wide an the poles from
each other. Consequently our pupils vill sometimes succeed very
well, and at other times though equally well prepared, almost
totally fai; theirliuccess or failure depending in a great meassure
on the class of facts selected by the examiner, and the class of facts
in which they*bave been drilled.

Nor;, in view of! -what we have said, it may be asked, what do we


