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ledge. In each case, earefully sclected specimens should be em- '
ployed and presented w the mind in a rogular graduated series, so
that st myzht readily and at onge refer what was brought betore it |
to that which 1t most resembled, and in this way, as some une ex-
presses ity the nund 1s as 1t wers furnushied with hooks with which
to lay hold of and retain its subsequent knowledge. In fact, one
‘;rcm. purposoe of education ought to b to store the mind with such
hooks, 1n other words, with ideas or tmpressions, with which what-
ever subsequently 1s Lrought befure the mind may be cumpared
and understood. But this cannot be tho case unless it is done
rogularly and systematically, and with this ond in view. Particu-
larly onght this to be the case in the education of the senses, hut,
notwithstanding 11s unportance, sense education is a thing that is
entirely neglected at present.

The mund of man is thus ever assuciating, ever comparing, but
like all the other powers or faculties of the mind, these require to
befuidcd and traned, otherwise thuy will bo as ready to associate )
and compare things that vught not tw bo associated or compared,
as those that ought.  Llungs ought only to be assvciated sther
that we wish to be assuctated, aud to be compared by their more
iuportant, not their less important, qualitics—by their cssential,
not their accidental, characteristics.  We ought thus to be very
careful onfy to bring together and assvcisto such ideas or impres-
sions as we wish to be together, and to be reproduced togother.
Ideas are reproduced or recalled in the same furm and with the
same assuctations as they were originally presented to the mind.
Heunee we ought not in teaching to present both the right and the
wrong to the mind of a child, for they will be associated together
and reproduced wgether—the living man chained to the putrid
carcase.  Build up the chuld’s knowledge with the right, and the
true, and the good, and let the wrong, the false, and the bad be as
far as possible vemove:d from him. Still more reprehensible is the
practice of making a child suspect his knowledge, by asking him,
after he has given a correct answer, if he is sure it is not sumethin
else. In teachung, one can scarcely do a greater injury to a chil
than to make him suspicious of his knowledge.”  + Spoil not,” says
Andrew Fuller, *thy memory by suspecting it; how canst thou
find that true which thon wiit not trust.”

Oar ideas onght also to be stored up exactly in that order in
which wo wish them to be reproduced.  In this way, cach rises up |
in the mind nits proper place, and in the order in which it s |
wanted. Otherwise, many different ileas will crowd upon the
mind at once, and confusion or embarrassiment will be the result.
Asin any mechanical operation, the work goes on best whenothe
materials are brought to hand exactly as and in the order that they
ary rcx&uwcd, 50 in our mental operations, the mind ever acts bust |
when the thoughts and words are brought before it exactiy when
and in the order that they are needed,—when itis given to them |
at the proper ume what they shall say.  Hence, in questivning a
scholar on_any subject, care vught w be taben to strictly observe
the natural order, or the orderin which it 15 best reproduced.

But the highest principles, the most exalted operations of the
human nund are carried vo unconsavusly, = Here,” (underneath
this region of consciousness) says Carlyle, - in its quict mysterivus
depths dwells what vital force is in us; here if aught is to be created |
and not merely manufactured or communicated, must the work go
on” A knowledge of the nature and charcter of this ultra-
consgious region of the human mind is of great importance in educa-
tion ; but, unfurtunately, philwophy has not as yet been able to
throw much light upon the subject.  This is a branch of science to
which philoso;ﬁms, at least in this country, have as yeu paid hittle
attention. Consciousness has been the basis on which they have |
constructed their systems, and they have not troubled themselves,
or cared to enquire what or whether anything was under or beyond
this; and yet gll‘ W. Hamilton says, * 1 do not hesitite to maiatain
that what we are conscivus of, is construeted out of what we are
not conscious of ; that our whole hnuwledge is in fact made up of ,
the unknown and incognisable.” This is the departinent of mental |
science of which least i3 known at present, and it is probably here |
that the next important discovery will be made, but it can only be
established by a careful process of inductivn, which can be nowhere '
better carriil: out than in educativn. Indeed, we are of opinivn |
that more will be learned respecting this ultra-cunscivus region
froin & pruperly directed system of education than in any other
way.

At present it may perhaps be permitted to us to speculate a |
little on the subject.  The human mind may be likened to a dark
cavern, into which consciousness, like a light at the mouth, permits
us to sce but a very little way. In the dark and mysterious region
Leyond are stored up all our knowledge, and all our experience,
and huw are carried un those wonderful mental processes that are
known to us only by their results.  We knuw that a person may,
after getting puzzled with a subject, and unable to sec his way
through it, a{ it aside for a time, and un taking it up again, find
it all arranged and clear Lefure him, and that without his being
conscious of having oven once turned his attention to it in the in-
terval.  This can unly be accounted for un the supposition that the
mind has been unconsciously at work on the subject, £nd that too
with finer and more perfect instruments than any that the consci- |
ous mind can command. All the higher and more perfect of the
mental operations are unconscious or instinctive. “ The truly
strong mind,” says Carlyle, ¢ views it as intcllect, as morality, or
under any other aspect, is nowise the mind acquainted with its
strength; here, as before, the sign of health is unconsciousness.” !

Genius inits higher forms is of this natare.  “ What,” says Goothe,
in speaking of his wourks, “isin such cases termed invention, is
with mo spontancvus.”  * Ich habe nic uber das Denken gedacht.”

Louk at the uratur, for instance, how aptly he selects his words,
how adruitly hu plics his angument, and cnploys ous after another
the various furms of spcc&.‘:ﬁ, cach in its proper place and atits
proper time.  What mental powers, of wllxich ho 13 not couscious,
must be at work here 2 There is reasun to besieve that the prinei-
ples that are at wurk, and the vperations that are carried on in this
ultra-conscious regivn, are the same as thuse in the conscious,
thougl finer, more minate, and mure perfect.  There are feelings,
emuttuns, sensations, at work here of which we are unconscious,
and which unly manifest themselves to us by their results.  Thus,
certain conditions of the atmaosphere, certain states of the body
peuduce clevation ur depressiun of spirits by means of sunsations of
which weo are not cunscivus ; and the beaatiful, the true, and the
guud, when presented to the mind, excite in us feclings and cino-
tivus fur which wo cannut account.  In all the higher operations of
the human mind, it is nut by reason, or even by cunsciousness that
itis guided, but by ultra-couscivus feelings and emotions, mostly
cunnceted with previvus feclings and cmotivns, the associations
connected with which they serve to recal.  Association and com-
parisun are, we belivve, as active and duminant principles here as
w the cunscivus region of the miml.  As regards education, it is
impussible to estimate the amount of light that may be thrown
upon it frum more knowledge on this subject.  To know that there
are uremtiuus of the human mind that are carricd on tncon-
scivisly , that there exist feckings, and emotiuns, and sensations of
which we are not conscivus, that the mind cumpares unconsciously
as well as conscivusly , that all our knevledge and experience is
stored up in this unconscious region in strict” conformity with the
laws of assuciation, and is reproduced exactly in the form and with
the cunnectivas that it had originally , all this must of necessity be
of immense importance to education.

But nut unly are all the Ligher and more perfect operations of
the human mind uncunscivus, or instinctive, but the tendency of
all of them is to becuine so by practice.  Acts of which the mind
is at first painfully conscious, becoe gradually less so by practice,
until at length they may be pcrfurmcla quite unconsciously. The
more simple the act, the mure readily may it be brought by prac-
tice to be perfurmed unconsciously , ami heunce the advantage of
reducing cach sulject taught toits simplest clements.  In the more
cotplicated of the mental vperations, there are a nunber of differ-
ent acts that require to be carried un at the same time, and hence
the greater number of these that we can render in a measure
unconscivus, the more is the mind left free to deal with the rest.
The urator, fur instance, who does not require to think about his
activns, knuwing that they will naturally suit themselves to his
words, nur abuut the proper tune, accent, or emphasis of his words,
knowing that these will uncunsciously fullow, nor about the best
words in which to cJothe his ideas as that has become habitual to
him, will thus have his mental powers frec to deal with the deve-
lopinent and arrangement of lis ideas. By atmcking] and master-
ing each clement of & sulject separately, we can thus the more
casily guide and dircct them in combination. For the object of
such divisiun, aud of mastering thein one by one, is to enable us
afterwards to carry un the greater number of them at the same
time.

E.ach of our mental powers or facultics has its unconscious as
well us its cunscious side or end; yen, even reason itself, the highest
and uust cunscious of all our facultics, has its uncunscious or
instinctive side. It is during the ecarliest years of lifc that our
instinctive or uncunscious puwers are most active and most highly
susceptible of education, and hence it is during these years that
must shuuld be done to improve and strengthen them.  Who can
estimate the amount of knowledge that a child acqaires uncon-
sciously, spuntancously, during the first few years of life. The
teaching of this periou should %e direct teaching, and rules or the
application of them should be resorted to as little as possible. The
less a child has to do with giving or receiving reasons at this period
the better.  How reprehensible then is the'plan of some teachers
who, nut cuntent with receiving correct answers to their questions,
st also have the child to give reasons for them, or who, not con-
tent with tclling the child what & thing is, must also puzzle him
with reasons why it is so. The reasoning powers in place of being
unduly stimulated at this period, should be rather repressed. It is
a great mistake to fancy that a child must understand everything
that it learns at this period. Let it rather collect all that it can
while its H)erception and receptive powers are at the strongest, it
will find plenty of time to reason about them afterwards.

But we must have done. We have only attempted to gather
here anu there a few specimens, toshew the rich field of knowled{fe
that cducation s, if it were only cultivated. And we have only
entered upon the first of our three great divisions. We have said
nothing of the means by which education ought to be carried out,
or of the perfection of the individual at which education ought to
aim. We have been unable to enter upon the nature and charac-
ter of the individual faculties, the order of their development, or
the lJaws which govern them; the order in which the various
branches of knowledge, or any one branch, ought to bo communi-
cated ; the place that classical knowledge, languages, or mathema-
tics, ought to occupy. In teaching we ought always to proceed
from the general to the particular, or first state the leading princi-
ples of a subject before wé descend to particulars; on the principlp



