
TRE PAR1ME SCHOOL ADVOCATE.

then he entitled to requre answers to
your questions in other vords than those
of the b>ok, and demand frequent exer-
cises in paraphrasing and varying the
languige fron the chlidren theimselves.

Never let the reading of the school be
confined to books of inform.ttion. Writ-
ers whose great aim 's to give ite largest
number of fiacts in t e snallest possible
cotmpass, frequently and aliiost neces-
sarily write in a crabbed and repuls've
style. Sume portion of the reading les-
sons in every bchool ought to consist of
passages, chosen for the beauty and pu-
rity of the language, rather than for
the subject itself. The learning of such
passages, and the reproduction of theiù
in an altered forn, arc exercisesofquite
as much importance as the acqoisition
of facts. Every effort should be made,
even from the first, to familiarise chli-
drei with the use ofchoicelanguage.-
By occasionally causing passages from
good authors to be learnt by heart;
and hy taking care that such passages
furnish the basis of all grammatical ex-
ercises and logical analysis, something
will be donc in this direction.

Select a number of well told stories,
striking dialogues, and attractive passa-
ges fromi good authors; and read then
aloud to the upper classes occasionally.
Perhaps once a week each class might
be led to cxpeet a treat of this kind, on
condition that its ordinary work had
been weil donc. When the teacher is
himself a fine reader, such an exercise
will not only be very popular, but very
efficacious in improving the taste and
raising the tone of the school. But
it is of course necessary that the teacher
should be a good reader, and should
be able to read with such fluency, in-
telligence, cnd accurate expression,
that it shall be a pleasure to iisten to
him. The power to do this can only
be acquired by mnuch practice, and by
a habit of entering thoroughly into the
weaning of the vords which are read
If a teacher will take pains to become
a. really effective and pleasinig, as well
as accurate reader, he may do very
much to familiarise himself and bis
acholars with good modes of expres-
sion, and therefore with improved ha-
bits of thought.

Never be satisfied with one way of
presenting a lessun to a class, but en-
deavor:r to becomc master of a varicty
of methods. Cultivate the power of

putting the same truth in many shapes,
of looking et it from different points
of view, and of varying your illustra-
tions as mueh as possible. Notice the
kind of explanation which, wvhen you
yourself are learning, setes best to lay
hold of your descriptive power, which
makes peat and Jistant scenes seem as
if they were real and present, do not
be content until you have acquired the
power, nor until you can so tell a story,
or describe a place you have seen. that
children will listen not merely without
wearmuess, but with positive pleasure.

Beware also of adhering too closely
to a particular order in the develope-
ment of your lessons. Many teachers,
after hearing a good model lesson, think
it necessary, especially in collective
teaching. to fhshion their own on the
same type. Now methods are admira-
ble servants, but they are bad masters;
if a teacher knows how to select the
best, and to adapt them to his own pur-
poses, they are very valuable ; but if
he allows himself to be fettered by them
and to twist all hislessons into the same
shape, they are positively mischievous.
Almest every lesson requires a different
mode of treatment: and a skillful teacher
ivill endeavour to vary the arrangement
of bis matter, as well as the language
in which it is expressed, in such a way
as to give to each sub'ect a freshness
and new interest of its ewn. Our ha-
bit of " getting ip" books. as students,
and " going through" books, as teach-
ers, wili beguile us, unless we are very
watchful, into formalise, and into a
slavish adherence to a particularroutine,
and it is necessary therefore to watch
ourselves in this respect.

Lastly, do not liait your own reading
to school.books, or to books especially
inended for teachers. Much of the
poverty of exprension complained
of among teachers is attributable to
the fact, that their reading is not suffi-
ciently wide and general. Every teacher,
over and above tho books needed in his
profession, of course reads some books
for bis own enjeyment and mental im-
provement. Thes eabould always be
the best of their kind. In history, for
example, compendiums vill not serve
the purpose. The great historians
should be read. The most accessible
books, perhaps, in natural philosophy
and history, are mera summaries of
the works of great philosophers or natu-


