
THE CANADA SCHOOL JOURNAL.

Whisporing in gonoral is caused by a lack of interest on the part
of clildren, and by thteir noed of activity and occupation. Idleness
la the source of ail iices. Accordingly the teacher 8hould kiow (1)
how- to aewakon interest, and (2) hmiv to occupy the childrèun and
muake thei participate in the instruction.

Not ail subjects of teaching are capable of heing nado particularly
interesting. Thtis is not the task of instruction. but properly comles
within the province of method. In order to put life into instruction
the teacher should lie clear aid intellbý ýble in lis staitements, keep
going forward, explain how the leason can b applied, and call at-
tention to the difliculties it presents, which yet ara te bu overcotme.

The teacher miust not teach too ttucli nor too long at a tine, but
must examine the pupil in what he -i find out, infer, and coi-
clude by liimself. It theso questions the subject should bc grasped
fromt ail sides, beginining front the end and going backward, break-
ime lnto the middle and so on, in% order to show vhtat goes before
and what iimust -esult. At the end of the week there should be a
review of what has beeni done during the week. The sane shiotld
be done at the end of the moe'nth and tern ; in oee case telo teacher
should pay attention to details, and in another bo satisfied witl a
summary and make comparisons. In this way th lessons constantly
assume a new aspect, and offer ncw points of view, and the pupils
are obliged te reproduce themn indopendently according to différent
perspectives.

rin order to encourage this indep-ndence, the teacher, shoiuld
cease explainiiing at the point wlere the pupil can draw the conclusion
for hinself. Or the toaclier can point out the ami, and ask what
meîans are suitable for reachin.g it : or what has been learned cati
b applied in similar cases. In) th.ý way the pipîl sh;ares te a
certain extett in demonstrating the lesson ; the result ms evidenîtly
his work, and this excites his ambition and initerest and impels hit
to an activity which leaves ne time for whispering.

The teacher should avoid questioning the pupils in regular order,
but shîould skip about so that ne onte will be sure but that lie imay
bu called upon suldenly. Nor should be stop too long with one
pupil, lest the others becone tired. If the oie hito is questiorted
cannot answer, the teacher shlould ask another to lielp hit out, and
the fi-st one should thon bu made to repeat the correct answer.
Between whiles the other pupils should b asked why the answer
was righît or wrong. In brief :et every question bc directed to ail,
and theî ne one is sure but that it is ieant for him. It is injudi-
cious to call the pupil by naine before answering the question. The
question should be asked before the scholar is called upion for the
answer. 'All nust be prepared in titis way te give the aniswer. It
is well, after ait answer is muade, to ask another scholar whether it
was right, and for wçhat reason. If a scholar lias soimething te write
on the board, the others should neantitmte be examined on what lie
has to do. How shall le begin ? Wiat shall he do noi ? What
mnistake has ho made I Why ? What lias lie left out? etc. If the
the questions are put here and there, te this one and that one,
whispering is stopped. If a chatterer is discovered, lie must be made
te repeat wliat lias been said, and be more frequently questioned
than the others.

If the scholars have te rend fron a reading book, the teachter maust
net keop his eyes fixed oi his book, but glance about frequently so as
to keep the class constantly tinder his eye. Hemust ktnow vhat is
in the book, and be able te tell from whiat is rend where the place is.
If a pupil looks up froin his book and secs that the teacher is look-
ing, not on his book but on the class, lie knows lie is watched. His
glance neets that of the teachor. If the tcacher moves about the
ron and calls, "John isn't looking at lis book, " the clasa knows
that they are :arefully watched, and stop talkm.ig. If, during the
lesson, the teacher notices that one or another scholar is talkinmg with

his neiglibor, le slould suddenly stop. The viole class is startled
as well as tho chattorer, who should bo asked whether lie is ready
to let the recitation go on. If theso masures are of nu avail, the
whisperor should bu shown toa soparate place, as has bon said, and
bo made to atand in such a position that the chitsa shall bo behind
himi, and that lie c:m uitako lio signs or grimuaces. In order that he
imay no-.t be altogothor tired ont, lie should bc allowed, after tenl or
twenty minutes, to sit down close to the teacher's desk. Ho must
ho a very hard case if theso icasures will not lead him to stop
mîaking trouble.

Tie entire cure for whispering rests simply in the inquiry
When and for wliat roason do the scholars wlispor? " Tlhey are

tired, either because they fuel no interest in the lesson or becauso
tlhey lack omployiont and activo participation in the work. If
these causes are reinoved the necessary results will not b ianifested.

lI visiting achools one ofteni notices that the teachers pay special
attention to a few sclolars,--usually theI best,-wliile the others
find the tio hanging heavily, and know in advance that they will
not be watched. Accordingly they look about for 8omo way to make
the tine pass, -and talk, play, and plat ail kinds of inischief.

THE TEACHER AT HOME.

Let us talk of the teacher in% lier home, or rather in the boarding-
place. For it is sadly tru' that the great majority of our toachers
are compelled to board. It is also sadly truc that, with rare ex-
ceptions, boarding-places are not true resting-places. Often a room
without a tire compels the teachor to share the genîeral sittiig-
mom i itl the family, and happy is that teacher whose nerves are
so sound that sie can endure the day's doatids upon theim with-
out craving a quito eveiing for recu1,eration. There are teachers
whe cati lock their school-rooi doors live minutes after thu ses-
sion, and give ne 'urt t½r thtought to school and its duties until they
arrive next mnorning. just in timte te ring the bell. It is barely pos-
sible that these gifted geniuses caim do as faithful work as those
who spend hours of patien. thought and study outsido the rogular
session. We will give themi the betit of a doubt'; but mtost
teachers ieed to give some study to their work, out of school-
hours.

Every teacher ought to have a place, liowever smiall, whero site
can have at lcast one heur of perfect quite overy econting. Nothing
rests the tired nerves so much. Just in proportion to the energy
with which the teacher throws liersolf into lier work ought she te
rest. You do not realize, young teacher, niow in the briglit flush of
womatlood, vith pulses bounding with health and strength. that
this constant nervous activity is quiietly sapping the foundation, of
life. You are prodigal of your strength. Perhaps at thirty-fivo
yon will find that the nîerve-power God intonded should hast you to
throe-score-and-ten is already wasted. Tlhunt,with nerves strtng to
the pit.3h.of agony, you may be called te lay aside Vouir work, te
resign the pleasures of independence, and to linger out ail exist-
ence frauglt with pain and sorrow. Do net be-,guilty of auch
criminal carelessness and solf-neglect. Insist, fromt the very first,
on a rot to yourself, cotfortably warmn in wvinter. Your salary
is se smali you can't afford it ? Undoubtedly that is truc, but it
pays here te wh Nvat seems extravagant. Keep your hea!th sound,
and yen nay work for years ; ruin it, and you will soen become a
burden instead of a help to others.

Sloop is God's best gift to sclool-teachers. Sleep as inuch as
possible. Let your head be on your pillow at half-past nino every
niglt, and keep it thoro just as long as the fanily breakfast-hour
will permit. Try it for one year, and see how much easier the
governmient of your school becones, whcn you corne te it fresh from


