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Symnpathy for ChiIdrSfl. and

"Iwish 1 had felt toward'humnanity in mny early reb

if e as' o o, said a thoughtftil, middle-aged th

lady. " Particularly do I feel this concerning tBian

years I was a teacher. 1 should have looked upon in

mly work and the children f rom a different point of dan

view." 
da

Two or three *primnary teachers were near by and ste

heard this very unusual remnark.

"Do tel us juet what yau mnean? " said a merry w

looking -girl, evidently puzzled at the thought that W<

pity for humanity had anything ta do with teaching t0

"Why, I mnean. just this," was the reply. "Here di

we are, a world of humnan beings, here fromn no wish hf

or will of our own, compeiled to bear ail the il of f

herédity, cireturrstances, anee3rttet o

which we are in no Way. responsible, in the begin-

ning. 1 think a chiid burdened with the mnistakes P

and shortcomllgs of his ancestry, handicapped at SE

every point by conditions for which hie is no way ,

responsible, is a pitiable object--.enough to make -e

the angels weep. Little children are not consciaus .

of ýthis, I know, but we who know life find this to be

true, and it shouid stir ail the comnpassion in our.

hearte. We have lived long enough to know what

it, means ta long for things that are just aud right

iii themnselves, and be denied themn at every step by

circumestances made for us before we ex.isted. To

look upon a school-raoorn of poor childreli, or even

iniddle ciass children, and. knaw the if e struggle

that je before themn, is enough to stir our profowid-

est pity. But why do 1 except the rich childrefl?

Opportuflity stands at their door beckoinlg themn

on ta the best things, but because necessity je absent

they are blind to, the beckonilig hand, and settle juta'

an jnertness that le warSe for character than the

hardest struggle. So here they are on every hand.

Add to this the carninon lot of sarrow and disap-

pointmnent, and mnankind deserves and calis for the

tendereet sympathy fromn each other."

'4 But what about the application of this to the

teather's work? That part of it appeals to Me.

Wé. can't spend ail aur tine with individual casts5,

and since we muet consider thern in a lot. s0 to

speak,, how caq we do differently -fromi what we do?

I'm sure I try to be canscientiaus and mnake themn

do right as weii as I cati."

'Make themi do right'" Yes, that je just the

trQuble. -_What ii " right?" W/e set up a stanVd

ard o~f right for these littIe. martals in our care, and

try to bend every one ta it accarding to our idea-

bwe neyer doubt we are right. Ho1w I used to
eand feel injured when 1 was a teacher bmâcgti

se poor littie ignorant beings didnt recognize

1 act up to my standards of duty and right I

!s their hearte, they didn't know what I was tallk-

about. We were in different worlds. And I

red to call their indifference to whatlIwas sayI Pg

idity or depravity. What self-righteous pe

Lchers are in their condemnatian of their childréti 1

hy, as I look back, I think many of my cbildreii

re too " born-tired," too half-sick, and perhaps

thungry to be able to undertand my fine ethical

stinctions. I{ow many of themn had cone f ront

meswhere they had heard only cross words and

,ult-finding f rom the moment they opened their

res ini the morning? How many of their parents

ad1 married wrong and saturated.the -home atmol-

here With dieconifort. Many of those poor littie

ensitive, defrauded tots may have known nothing

i their homle life but discord. Why should-I have

xpected themn to be keyed up to understand the

rioral harmonies I prescribed for thei We. growfl

>eople would not stand the j angle one hodur that

iosts of children are obliged ta live in ail the whtle;

tnd then we wonder that they corne to, school " out,,

)f tune." Ahid we proceed to ýut themn in tune by

giving them taiks on morals, bunching themn aIl up

in a lot, when no two of themn need the saine treat-

ment. We may cail this doing our ', duty "-what.

a stumbling block that word duty may be 1"

"But there je a general code of morale accepted by

everybody that'imust be taught, no matter what sort

of children we have. You woulcln't condone a lie

because a child came fromn a bad home, would you ?"ý

"ICondone iý? Oh, nol But such achild je not

to be weighed in the saine balance as the well-borfl,

well-trained child. The conditions back of the lie

of the unfortuflate child are to be considered before-

hie is accused of commiittiflg an utipardonable sin.

The sidelights need to be throwii on, every case be-

fore a teacher cati decide justly -or punieh justly.

But how can she get at the sidelights P. you 1are

gaing to ask. Ves, there is the difficulty we niust

ail acknowledge. But a great deal can be knowli

f romn daily association with each child, if we lookedl

dloser, thouglfl more about it, and pitied more.

13ut at the best, teachers must grope in the darkness

as regards the tuner 11f e of their childrefl. But

does not everybody mnove slowly and cau tioly iu

the dark? And doce not ' everybody' include

teachers in the school-rooi? P"-1PrimGf'y Edjucation.


