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common teacher, who has not time, oven if he had the patience, to
reduce the wnruly rales to order.  Moreover, 16 is plain that u sys-
tem of this kind is liable to beeome, in the hands of an unskilled
teacher, highly mjurious to the advancement of his class,

But why should we go to the trouble of carrying wator to our
pupts, whon they can just ns easily drink at the spring itself 7 Why
give thomr dry rules when they can more easily have recourse to
nature and custom, from which theso rules themselves havo been
obtuined ?

Whately, in a chapter on elocution, says very pertinently :
¢ Suppose it could be completely indicated to the eye in what tone
each word and sentence s}muld bo pronvunced, aceording to the
several oceasivng, the learnor might ask @ But why should this tono
suit the awful, this the pathetie, this the narrative style ! Why s
this mado of dehvery adopted for a command, this for ain exhorta-
tion, this for a supplication { ete.  Tho ouly answer that could te
given is, that these tones, cmphares, cte., are a part of the langu-
age; that anture, or custom, which is a second nature, suggests
spontancously these diffsrent modes of giving expression to the
diflerent thoughts, feelings and designs which ure presont to the
mind of any one who, without study, 18 speaking in carnest hisown
sentimenta.  Then, if this be the case, why not leave nature to do
her own work ! Impress but the mind fully with the sentiments,
ete., to be uttered, withdraw the attention trom the sound and fix
it on the sense, and nature or habit will spoatancously suggest the
proper delivery.”

Here, then, I will give the basis of the system of elocution which
appears to me the best, the mest eflectivo and the easiest, because
tho sunplest, that can be employed by school-teachers.

$10irst, lead the pupil to get at the sonse of the passago ; thon
lead hum to find tho proper and natural way of expressing the
though.s and sentiments which he has almost made us own,
ceuched as they may be m the words of another.”

1 come next to the consideration of the three qualities of good
readiny, and of the means of producing these qualities. And here
T nny state that I havo not written an ezsay on each point (which
could very well be done), and shall trust the nunde of my hearers
to supply a great deal which nught be snd, but said, perhaps, un-
necessarily.  Thus I shall not enter upon a lengthy disquisition on
what intelligent reading is, but shall advance st once to the con-
sideration of the meaus of briuging it about.

1 have, however, one rewark to make on the nature of intelligent
reading which at first seoms paradoxical. Intelligent reading is not
necessarily true reading, as far as the real sense of a prece 18 con-
cerned.  The reader, to read intelligently, must not necessanily
understand the pieco hio is reading, but he must at least seem to lus
hearers to understand it.  "P'o illustrate this statement, place in the
hands of two most accomplished readers Othello’s famous vindiea-
tion of his cunduct before the senators, and 1t s notat all likely
that certain passages of the speoch will have the same impression
on the minds of the hearers when rendered by cich reader.  This
of course, results from the mental attitnde assumed by each reader
towards these pissages; yet the hearers, in euch case, may bo
equally imbressed with the truthasrepresented.  Henco the utility
of the teacher listening, with lus own bouk closed, to a pupl read-
ing. Heis often thus enabled to judge butter of the degree of in-
tellivence with which that pupis reads.

Now, it cannot be dcnic(F that he only who properly understands
a passage can properly interpret its sense to others by reading, Bat
it does not follow that a pupil who has mastered the sense will also
be able to convey that sense to others,  Tlis would assume that
reading is very easily taught, whilst experience informs us that the
reverse s the case.  When a child even of tender years, makes
known his want«, he has his attention riveted on the matter, not
on the furm ; he thinks only of his wants, not of the words or the
modo of uttering them. These things are of sccondary importance,
and he leaves them to display themselves; and yet wi h what por-
fect expression are they delivered ! This, then, 1s tne natural pro-
cess.  With reading it is entirely different.  He isapt to thun first
of that which meets Ius eye, the characters and the words, and of
the way in which they are to be spoken ; and, until he has with.
drawn his attention from these and centred it ou the sensy, truly
intelligent reading is impossible From this we are led to infer
that the pupil, befure attempting to read, should be able to pro-
nounce cvery word easily and at sight, and should have a full
knowlcdge of their meaning in the context. Then ho must be
trained to read with his thoughts and attentien fixed on the s:nse
to the neglect of words, inflections, emphasis, ote.  Many little

ways of sccuring this result will doubtless present themselves to
your minds aftor o little refiectivn. I have barely time to mako
even a suggestion,
ILLUSTRATIONS,

I. Wrong infloction—*¢ Mather, may I go on the hill with my
handsleigh 7

I[l.' ,\'Vnmg emphasis—** Oh, mother! my Mar was the nicest
of all,

The teacher, by prelimiunvy questioning on the substance of the
lesson, can do a great deal towards directing the attention of the
class to the sonso as well as to the spivit of the piece.

{4 be continued.)
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AUTHOR’S LI¥E.

John Greenleaf Whittier was born Decomber 17, 1807, at the
homestead ncar Havorhill in Essox. County, Massachusetts. Like
most American boys of that time he had but seanty schooling. =«
Quaker by birth and of Puritan surroundings his reading was
limited almost cntirely to the Bible, tho Pilgrim’s Progress, and
the weekly nowspaper.  He lived at home until ho was eighteen
yeara of age, working on the \farm, and employing the otherwise
idle hours in the little shocinaker’s shop which belonged to the
homestead. His writings indicate that he dia not relish boyond
what boys do generally, the manual, homely labor of tho farm and
the workshop, but to it, no doubt, may be traced much of that
interest wluch he has always tuken in,wnd the sympathy he has
evor shown with, working classes. His **Songs of Labor,” in-
cluding The Shipbuilders, The Shoemakers, The Fishermen, The
Lumbermen, The Huskers, The Corn Song and The Drovers, teach
that the ‘“‘working hand makes strong the working brain,” and
that honest toil fostersa *‘ manlier spirit of content.” His pootry
throughout is characterized by boldness, energy, and simplicity,
often united with tenderness and grace. At twenty-two years of
age he was uppointed editor of ‘¢ Tho American Manufacturer,”
having previously sent poems to ‘“The Harveihill Gazette. In
1831 he published in prose his Legends of New England, Mogy
Megone, published in 1836, draws attention to the relation held
betweon the Indian and the settlers. His sympathy was always
with the oppressed, and “‘ wlile he found an object of pity in the
Indian, his profoundest compassion and most stirring indignation
were called out by African slavery.” The following quotativn from
lines written on reading the spirited and manly remarks of
Governor Rituer, of Pennsylvania, ou the subject of slavery, shows
what a powerful advocate the slave had in Whittier ; greater per-
haps was his influenco in L-inging abuut emancipation than that of
all other poets comvined :

** Thank God for the token !~one lip is still free—
One spirit antrammell’d, uubending oune kneeo !
Like the oak of tho mountains, deep-rooted and firm,
Erect, when the multitude bend to the storm.

* *

“ Right onward, oh, speed it! wherever the blood
Of the wrong'd and the guiltless is erying to God ;
Wherever a slave in his fotters is pining ;
Wher’(;.vcr the lash of the driver is twining.

: *

‘¢ The pure Gorman pilgrims, who first dared to beave
The scorn of the proud in the cause of the slave;

Will the sons of such men yield the lords of the South
Ono brow for tho brand—for the padlock one mouth ?
They, cater to tyrants? They rivet the chain,

Which their fathers smote off; on the negro again?



