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the winner doubled hismonoy. How much had each at first?
A. MONTGOMERY, G Uîgatrry.

2. If .4 jolls 2 truths to 8 fiiscitiot, B 7 truths tu 8 falt.làuuls,
0 8 truths ta 3 falsholods, and D Il truths to 5 fulseouds; wlhat
will b. the probability of an ovenlt be'iug true, or false, that A and
B aflirmn and C and 1) deny 2

3. From Ray's Newi, 1fiyher Aritnn'etic:-My lot contains 135 sq.
ras., and the length is to the breadth as 5 to 8 ; what is the width
of a road whieb shali extend front one corner half round the lot,
and occupy 1 of the ground ?

L. B. FLAxEni, Fayette, O.
R. S. McLAuOILIN, Norland, and F. T., Wickluw, have sent

in correct solutions of Prob. 1 of last issue (Alligation question),
obtaining for resuilt 3 sheei, 15 lambs and 2 kids.

D. R. BoYLE, W. AriChat, C B. Several solutions of the prob.
lem you enquire concerning will bo found in the CANADA ScrooL
JOURNAL Of May, 1880, under the caption "A Celebrated Theorem."

TEACHING HISTORY TOPICALLY.

BY JAMES L. HflhUIES.

A large proportion of pupils leave school believing that history
is but a means of testing their nemories, in drder that bad marks
or other punishiments nay bo given for failing ta remember. They
have been forced ta regard it as a heterogeneous mixture of DATES,
tnames, and unrelated events. Thera is no bond between these
events, as they are usually taught, but cbronology, and the miser-
able linking afforded by the names of rulers, alike uninteresting
be they names of kings, emperors, governors, or presidents. For,
cign wars, civil wars, commercial progress, the extension of the
influence of the church, political intrigues, the development of the
people, cnstitutional growth, literary culture, and educational
advancement may be found sida by sida in the same chapter, utter
strangers in everything but the accident of having occurred about
the saine time. The same old kings who ruledthe nations have
continued ta rule the historians and teachers until vory recently;
indeed, do still govern the vast body of teachers in their teaching
of history. The constitutional, intellectual, and religions develop-
ment of a nation are dished up in seraps as carved by the various
kings; great principles, and the mighty movements of truc pro-

gress, are treated as secondary matters, and tacked an as more orna-
ments for the coats of successive sovereigns. The rulers with their
whims, their physical, mental and moral peculiarities, and their
dates, are allowed ta oczupy the first place in school histories, and
the genuine vork of the world is seen through the crevices between
the kings. Events are fitted to the sovereigus, who should appear
in history mneroly as they influence ovents.

This is a fundamiental error in writmng or teachxng history. Dr.
Arnold held that the record of the development of the "race, insti-
tutions and religion " of a country constituted its real history, and
modern wvritera and thoughtful teachers are actmg on this rule.

The most reasonable mehod of teacbing this subject is to select-
the leading factors of the hie and development of a nation, and ta
carry on the history of each factor consecutively, without roferenco
ta either of the others, exceptin so farasit hasa directiýfluence upon
the ona under consideration. In order to do this more effectively,
the teacher should, first, in a single lesson, give his pupils a " bird's.
oye view" of the whole history to be studied, that they may have a
general idea of the subject ih its leading features. In this lesson
ho s-hould fix in the minds of bis pupils the grat central points of
the subject, so as ta divide it into periods. Theso periods may

ba narked out according to the views of the teacher, but for prae-
tical iml ,oses it will be found beat to) mako the dividing lines cor-
respond with the formation periods in the growth of the country.
Ii Caiadian hi6tory, for instance, these pariode might be

1. Indian ............ ... ...
2. Discovery......... 1001 ... ta ... 1534.
3. French.,.......... 1535 ... to ... 1763.
4. English........ ... 1708 ... till present.

The English period should be again subdivided as follows .
1. Front the Conquest ... ..1760... ta the Separation ...... 1791.
2. " Separation ...1791... " Union ............ 1841.
3. " Union ......... 1841... i" Confederation... 1867.
4. " Confederation 1867.. till the present tinte.

The dates given ara essential, and whon learned they serve as
guideposts for the location of the events ta b learned afterwards.
Those poriods will then becomo "pigeon holes," into which the
facts of history may bu arranged as documents are in a well.ordered
office.

Having given, a general idea of the history of any country, and
its natural division into periods, the teacher is ready ta procecd
with the filling in of the necessary details. These should ba many
or few according ta the ago of. the pupils. Whetber many or fe'w,
however, thoy ehould b taught topically. Instead of presenting
facts relating ta all kinds of eveants promiscuously, as they occurred,
and would ba recorded in a diary, they should bo classified under
a few leading heads, and the consecutive history of each class given
during the period under consideration. This method ia recom-
mended for the followin reasons

1. Eveits are more casily learnted and remcu hered than if taught by
any other method. A merchant who wishes to learn the resulta of
bis business transactions, and the prcgress of bis various trade
relationships at the close of a year, might possibly do so by exam-
ining bis Day-book alone ; but it would require the labor of months
ta accomplish what hecould do in a few hours by consulting
his Ledger. Bistories are usually merely the Day-books. of the
business of nations, and so students rend them through and tbrough
without cither remembering clearly the avants related, their causes,
or their immediate or ultimate bearing upon any of the depart-
monts of national.life and progress. The events of history should
be grouped in Le'dger form, or, in other vords, taught topically;
and as with the merehant, sa with the student much time will ba
saved, and much better results obtained. The historical topics, or
4 Ledger headings," would vary slightly with different peric da and
nations, but the following will generally include ail that are noces-
sary: 1. External History or foreign relationships, wars, &c.;
2. Constitutional Growth ; 3. Religion; 4. Literature; 5. Com-
merce ; 6. General Progress.

2. The teaching of one dcpartment of the hitory of the world facili-
taes that of cvery other department. The events immediately con-
nectead with any one of the tapies naimed will hava a bearing more
or less direct on some, if tnt all, "f the others ; so that whon the
External Bistory bas been taught, the Constitutional or Roligious
Hlstr3: of the same period may readily be fitted to it. Each addi-
tional topic taken up paves the way for the more easy learning of
those which are ta fallow.

3. Whcn one departnent of the history has been taught, tit teach-
111g of each successivc depnriment evkws the work that has been done.
The connection already pointed out betwean the several topies
necessitates this reviewihg. It is don, too, in accordance with
one of the most essential though most neglected principles of the
science of education; it is donc imcidentally. The reviewing is
dono not as a formal lesson, but in natural connection with the
teaching of new work, as an essential part of that work. The
importance o' this fact wiU ba clearly seau by those who hava givon
due attention to the philosophy of oducation.


