The Claims of Individuality in Education.

mass and to feel and think with the
individual is an essential.

Again, we have mentioned the fre-
quent failure of the schools to meet
the needs of the potential genius.
What does this show ? That even
when, by accident or by the exercise
on the part of some one of that facul-
ty we have just described, the genius
has been detected, something more is
needed. He often requires very
special treatment—very special care.
His exceptional powers in some mat-
ters may have been produced at the cost
of great defects in other matters. His
farious appetite for some kinds of
learping may be accompanied by a
feeling that the subjects at which the
boy of mediocre parts will work un-
complainingly are galling and insup-
portable impositions, In fact the un-
folding genius often needs to be
protected against himself by the
exercise of both tact and care.

Great wits are sure to madness near
allied,

And thin partitions do their bounds
divide.

Geniuses and many others who are
not destined to become geniuses are
often over-sensitive. What are we to
do with the over-sensitive ? Harden
them ?  If we had a scholar known
to possess a valvular weakness of heart
should we send him to compete in the
long races, with a view of strengthen-
ing his weak organ? Would not a
verdict of manslaughter rightly follow
such a course ? We may draw an
analogy between this and other kinds
of morbid sensitiveness.

Within the last few days the daily
papers have expressed lay opinions on
a case of schoolboy suicide. Such
correspondence is generally more
amusing than edifying, but there is
one out of the many letters which
seems to me to be dictated by sound
sense, and hits the very ¢ bull’s-eye”
of my contention. The writer asks :
‘ How far is it possible to save a
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super-sensitive boy from the conse-
quences of -his own organization ?
What chance is there, under a public-
school system, for the boy who, for
whatever reascn, is ‘singular,y as
compared with the average and' con-
vential type of British youth?” 1In
answering these questions, the writer
first acknowledges the good features
of the publicschools. He says : * No
one but cranks will deny that, on the
whole, our public-school system has
been justified of its children. It has
produced a2 manly, self-reliant race,
simple, straightforward and truthful,
modest and clean-minded, with a holy
abhorrence of cant and rant, and an
uncommonly clear—almost a petulant
—perception of character.  These
results are dioe to a system which
creates independence by giving re-
sponsibility, and enables men to be-
long to a governing race by teaching
them to govern themselves and one
another.” The writer then shows
how the influence of the headmaster
may prevent this governing power
from being abused and made irksome
to abnormally constituted individuals.
Hesays: ‘It depends absolutely
and entirely upon the chief what is the
character of the prefects,and therefore,
thatof the school at large. The prefects
who come nearest to him, are quick to
catch his manner, his sympathies, ais
influence, and become, in their way,
reproductions of his personality.
Everyone can see that if a dreamy,
nervous melancholy boy is allowed to
go from bad to worse before the eyes
of his schoolfellows, some imputation
must rest upon the prefects for their
lack, not only of good feeling, but of
coramon sense.”!  This I am convinc-
ed is the righteous view. There must
be an eye to discover over-sensitive-
ness, and there must be a resolution
emanating from the head, but per-
meating the prefects and all in autho-
rity, to prevent all malevolent sport-
ing with this peculiarity.



