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Opponents of the phonic nethod always assune that this is the
course pursued, and lience their ill-founded charges ne ±t it.

Tho other plan presents a word first,-tlio nain, of -om1e familiar
object, as top or cat. Having first presonted the object, or a
picture of it, and awakoned sone interest in it by conversation, the
tca.hur writes the word on the ooard, and statue that the word is
top e cat. as the case may be. The children are th.a mado to
pronounco the word alowly after tho teacher, dwulling on cach
sound, until they discover that it lias threusôundsi. They are then
required to give these sounds septrately,-tho first sound, the
soecond, the third. Thon looking at the writteni word, ic children
finîd that it isi made up of threo letters-as nmany luttera as thero arc
sound%.y a lutter for aci sound. Namiinîg the firat sounîd again,
they aro tauglht to apply it to the first letter, and sinilarly with the
other letters. In this nanner the words are firat proneîced and
anaîlyzed until the childron know the soundi, and arc able to give
thmn when the toacier points to the lettera. Taoy are the(\ set to
find out words for themselves. In the first stage, therefore, whilo
the childrei are learning the sounds, they are not required to make
out words froum the souids, but to aiscover the sounds fron the
words.

The Wonn MEraon gives the word as a whole, in the lirst stage,
takng no notice of the luttera of which it is composed. The child
having been told the word, pronounces it, ftinds the same word in
other places. thus learning to recognize and nann it at siglht.

The SE NCE Mu1rio» at the beginning gives a whole sentence,
teaching the child to rc&ogunize and read it without specially noticing
the separate words.

It is proper to observe that the distinctive features of these five
methods pertain exclusively to the carlier stages of reading. Eatch
method, in its own way, aims to bridge over the difliculties which
meut the learner at the outset ; but by the time the child lias
fin. "ed his primer, thoy all meet on common ground. Tholeariier
is thon able to recognizo at sight a large num ber of words which
occur frequently, and lie lias acquired the ability, to a groater or
less degree, of naking out new words by same occult procues which
scarcoly adumits of explanation. New words which he cannot nake
out lie must be told. Again, I would observe tit whilst one
mnethod nay possess features which give it superiority over others
in certain respects, successful teaching as muci more dependent on
qualities that do not belonîg exclusivoly or necessarily to any ene of
the five methods. Energy, enthusiasmn, and inspiring power in the
teacher are important factors. The child's intel igence and interest
must be aroused, and the child must fuel that lie is not working
with dead things, or wandering in the vallcy of dry bones. The
best nethod muay be se admnistered as tu deprivo it of all vitality
and power. It would be very easy, for instance, te divest the
wo-d method or the sentence method of those incidental features to
whicl they owe their success, and yet leave enough to entitle them
te their present stanes, and te all that is involved in the definition
by whiclh they are described.

The child may b taugit te recognize words and sentences which
epresent ideas wholly unfamihar, and which are to himt entirely

without meaning-nere " words, words, words." Or the lesson
may be well selected, but novortheless b duad, because the teacher
acks life and power to bring the words into contact with the child's
ntelligailco.

VFILY ExRAVAoANT THINOS

are said by the advocates of the various mothodas, each urging for his
own method mnerits which are wholly incidentai and nay equally
well attach te other methods, at the same time abusing these other
nethods on accoVmt of features net necessarily belonging te then.

Tite fact is there are fow, it any, educationists who adlire exclus.
ivuly tc any one method. Thoy, perhaps, call their way word
method, sentence met hod, or phonic maethod, and yet uhen you analyzo
tlheir practical course, yon find it is, more or les, a niixture of the
threo. The advocates of the sentence nieuhod ara probably the
most extravagant and unfair in their utteratnces. And yut this
nethod, as generally applied, borrows so mnuch fron the word antid
plionic nethodc, and is so dependent oi then for its succesu, and
ov'en its practicability as a matins of teaching children te road, that
it is scarcely enititled to be called an indepeindont method. At a
meeting of the New England association of school superintendents,
held-a few months since in Boston, it was stated that the sentence

enthod was in clo-est conforiity to nature-that it la the methodi
which nature employa in teaching spoken language.

NOTHINo COULD DE MODE ABSURD

than auch a claim. It strikes one that those who hold such views
have forgotten the experience of their early childhood, and that
they have either had little intercourse with young children learning
to talk, or have profited little by thoir experience. It would bo ais
correct te say that children begin to talk in paragraplis orchepters.
and it would be mnuch easier te prove that they begin te talk in
syllables or inarticulate sounde. The fact is that children's early
speech consista of separato words-nanes of familiar objecta. When
the child enters school, lie bas made such progreas in the use cf
1. guage that he can talk in sentences, but that does not prove that
he takes no account of the individual words which make up the
sentence. Separate words are the embodiment of such notions as
children gain through observation ; the sentence represents the
product of thought.

The power of the sentence method te appeal te the child'a intelli-
gence, awaken his interest, and secure expression, (which are the
chief beielits claimed), can bc secured equally well by the word
mrethod, if it is rightly applied. The words should not be presented
detached and apart fron lieir relations with each other, but should
be grouped as giveai. We ahould first present those that have an
independent meaning, as the namue-words ; thon those that cluster
around, expressing qualiies and relations, thus building up a
sentence.

Thus, suppose the sentence is, Tom spins his top on thefloor; the
words should be takon in the folloving order :-Tonm, top, his, spinis,
floor, the, ont. Thtese words are thon grouped,-his top, spins Ais
top, Tom spins his top, the floor, on thejluor. Fmally the child reads
the whole sentence.

The first two or three lessons will probably consist of separate
words, but theso words aould ho sa related that they shall lead up
to a sentence. The child soon accumulates a stock of words which
ho can recognize at sight ; new sentences can thon be constructea
by making new combinations of old words, with one or two new
words.

THE rPoNie .UETIOD

bas seine features 'vhici give it special advantages over the other
methods. It se exercises the organs of speech on the elenentary
sounds as te promote purity of tone and distinct articulation. It
ais stimulates and gratitiea the natural desire of the child for
activity by placing himt in a position te find out words for himself.
Some persons object te this latter claimt on the ground that, owing
te the imperfections of our alphabet, the words which childrcii can
make out for themselves are coniparativoly fow. The limitation
here urged is admitted, and if the objector will show some more
comtprehensive and effective way by which thte learner can find out
words for himself, his method should have the preference. The
fct is no other method professes te confer this power, or even te


