
FOR WRE PROVINCE OF QUEBEC.

Tho teachor wiJl now select three sentences, suoli as ; flYe7ian
walka, Tite maià j, eaten and The rnan is a painter ; where the
prodicato wallks expre8soi sonxothing whioh the man doos; the
prodicate is baei, shows what the man lias donc te bia, or, lin
grammatical languago, what flho man suifera ; and tho predicate is
apainter, shows neithor whot tho mian dea, nor what ho sufi'ore,
but simply what lie is. Wo thus geL thred kinds of predocites,
-prediootes of doing, of' suffering, and of lbeing. Predicates of
doing are cnsjily 8bcwyn te, consisi of one or more words express-
ing au action done, and callcd verl>s; predicates of suiforing, of*
two or more words exprcssing an aotion suifcred, and a1po cai!cd
verbe; and prcd lentes of being, of two or more, words, one cf
whioh nt least la a word cxpressing being, called a vcrb, and ts
joined to anotlicr word whieh may bc cither ii noun, a pronouii,
an adjective, or an ndverb. Examples to bie used here, are such
as, Jamne8 is a b~oy, James ffil b~e good, le is he, He has been
here. A vcrb is thu3 shewn* to be a word expressing doing,
suifering or being.

11aving nowv become acquainted with the noun, pronoun,
article, verb, adjective, and adverb, we abould next proceed te
the consideration of the kînds, persons, numxbors, and geuders of
polua and pronouns; and of the Voices, persona, numbcrs, tensca,
moods, and kinds (reg-ular, irregular, and defoctive,) of verbs.
Wath regard te, voice, it will only ho necessary te state tiot thc

veb in a predicate cf doing is ln the active voico; and that ini a
predîcateoef suffering, in the passive voice. Of the axoods, those

ronly wilI at this period bhereEcrred te, which are used in sen tences
snob as those with which we now have to do, viz., the indicative,

>.potential, imperative, and infinitive, and the participles.
In ail this, care must bo taken te introduce each peint to the

kpupil by suitable exomples, ded coing the faots or principles te be
learnt froin those exaxaples, and thon, and flot tii! thon, farnish-
ixlg hlm 'with the tecbnical ternis lu wvhich tho foots and pria-
ciples are crnbodied. If this course bo strictly adhered te, it
iill ho fonnd to give an interest te the subjeet, which oan bo

inipartcd to it by ne othor mothod of treatuient.. The pupil is
-as it were, investigating for hixaseif, the toucher only serving as
a guide, and bringing before bis notice the difforent things to be
learnoed lu the nxost natural and odvantageous erder. The exaxnples
given are mode te serve the purpose for which experients are
employed lu the teacbin- eof chemistry and otler branches of
nataral science. Indeed , they have, lu one respect, an advantagc
ever sncb experixuonts. Chemical experiments ivili most fre-
quently present tbings te the pupil's observation, -%vhieh arc quite
uew and strange te hiin; he would probably net have been able
te contrive them, for bimself. But such sentences as thoe used
above for examples, hoe la contintially employing every day and
heur of bis life. In other words hoe bas already, frein the prao-
tical acquaintanco iwhich ho bas obtained with his cwn language,
an implicit k owledge of very many o the: principles ara facts
te learned, 'wbich bias only te o rcndorcd explicit, and fired in
the memory, by bis attention being properly directed te those
principles and faots, and hi. beingý furaished with suitable
tedanical termes.

Every stop must bo net only ilnstratedaad mode clear by
nunierous examples, but the teacher mnust make sure that his
pupil bas thoroughly graspcd 'what la preented te hîs niind, by
eausing him te pcrform mumeroas exorcises, rcquiring hlm to
analyse a nuniber of sentences such ns these given above, and te
prse each word as far as bis knowledge gees. A similar rcmark
will opply to the whole of the course bore dcscribed.

Having made thec i-emarks, we xvill proceed 'with the sketch
o? exir preposed course. WVe now corne te deal with sentences,
coaxdsting of otber parts in addition te, the simple subjeet and
predicate. We sali exnpley snch es.anples as John, teurs the
book, Johnz k-illed it, -Peter teùjhes to e 7CGd The 1 have made
Henry Kiny, etc. ; -hy -wbich we shall shew what la xneant by
t'ho Direct alld Indirect Objecte, and of what parts of speech euch
of these may consist We arc nisn now ia a position te expiain
the différence betwccn the nominative and objective cases, and te

olassify vorbe into Transitive and Intransitive. The noxt &tep
will ho te shoew, by propor exaniples, bow the subjent or the
object may bo enlargeci by an adjective or participle, a noun or
pronoun lin apposition, or a noua or pronoun lin the posseseive
case. Moen wo have in tho saine way mode tho pupil acquainted
wîth the soveral modes in whiohi predicates are extended, we ah.!!
have pretty 'well coxnplotcd our survcy of simple scntenc2s, consis-
ting o? what Dr. More!! colis elemient8 o? the first degrea.

The pupil 'will next bo introduced te the coasideration cf sen-
tences, somoe cf the parts of whioh consist of phrases, or elemena
of the second degree. Ilo wxill bo show n that ail phrases msy bo
clàssified into thrce k-inds, the noun, adjective, and adverb phrases
occording te the part of speech whosc funotion in the sentence
it is capable of performing. Ho viil aise becoe ne quainted
ivith the proposition, a part cf spceoci wliich oly ceurs as a
constituent part cf a phira se.

Lt will ha unnecessary te state nt ony Iength the way ln whieh
the mcthod is applied te the consideration of coxnplex.and comip-
ound sentences. This wîll ho sufficiently ovident frcmn wbat has
gene before. The pupil mnust be led te observe hlow thoy are
analysed loto the simxple sentences cf which they are made Up
the distinction betwecn subordination and ce-ordination must bo
breught eut; and the coniponent simple sentences munet bo
elassified, like phrases, intu noun, adjective, and adverb sixatences,
oecording te the function they perfbrni whea considercd ns parts
of the principal sentence. It is lu this part of cur course that
ive sali fiat meet with conjuactions, and 'with the coaditional
niood of verbs.

ur method 19 evidontly bascd upon wbat is cailed Analyds
of Senteonces, and instead of the uses and fonctions c? différent
kinds c? wcrds beiug learned, as lu the synthetiial methoa, frein
bore definitions, they are deduced frein an intelligent consider-
ation c? the structure o? the sentence, and thence cf the relations
existin g bctween its différent parts.

The reader will o? course undorstand that many variations
la detail mi-ht ho mode la tho course above skctched eut, without
in any way saorifieing the analytical method upou which it
proceeds. It will ho found cf great importance te cause the pupil
te work out numercus and well graduated exorcises. In faot, ho
ahoula analyse and parse as constantly as ho la made te do sums
in bis oritbrnotical course.

Two principal objections bave been mode te the use cf the
analytical method, as a brisis cf a first course cf instruction ln

Engl'ish Inxmo.l the first place, it bas been urgea that it
mixes togehr w different aubject8, viz., analysis of sentences,
and whti odnrily understood by the term grmmar, and
thus distracts the attention o? tho child, hy reqniring hla te
leara two things nt the same turne. This would ho a very serieus
objection if there were any valid foandation for it. Our answer
is sixnply that tbose 'who -look upon anal 'ysis cof sentences ana
ordinary graxnmar as two separate and independent sabjeots. are
altogether la the wrong.. They forrn, wheu rightly considered,
but co whole; se that it is impossible te teach the latter, withont,
at least i.nplicitly and blindly, recognising the principles and
l'acts whicti it is the province c? the former to investigate.
Dees net, for instance, a coniprobension cf the mcaning cf snch
termii as nominative case, and objective case, necssrily involve
an uaderstanding cf what is ment by the subjeet and ebjeot cf
a sentence, although the words subjeot and object may nover have
been used by the pupil ? Doe not, ogia comprehension of the
office cf the advcrh, as expressing the tirne, place, &c., cf the
action indicated by the verb, neesitate aise a iknowledge of
what la intended, when we speak cf the ext2nsion cf the predicate ?
.And oaa the pupil possibly tell what noua or preneun the fanite
verb a'grees wifb, unles ho is able te di.-cover the subject, cf that
ver. ?Ï[n faot, it is impossible toparse witheut implicitly ana iys-
ing. This objection thon fails to the ground.

But, la the neit Place, we are told, the analytical xnethod
burdens the memory o? the «pupil 'with au additional set of
technicai terme; the study cf grararar already invoives the


