
ligion of the future, is new in the
world. Nor would the Greeks-
save only Socrates-liave understood
that comradeship of which Walt Whit.
nian is the apostle. Terence had a
bdivine conceit of godlike amity"
betwPen all men when lie wrote the
noble lne, Hono su,,: humani
ilihil a me alienun pu/o. But this
syipathy was, on the iviole, born of
the intellect, not of the heart. Their
human interest vas rather the inter-
est of an intense intellectual curiosity.
wf suchi sympathy as we have feit they,withi the rest of the ancient world,
hnev littie. Much less that rare
human love which sees the face of a
man-mar it a's you vill-transfigured.
Thirdly, the classical literature lacks
almiost, if flot entirely, one of the
hbghest qualities of the imagination. 
There is im Northern literature a
solemn gr·.mdeur of imagination which
would have jarred strangely on the
Greeks, and which the Romans would
not have understood. Yet these three
qualities belong to the man who is,in a true sense, liberally educated.

Let me, in conclusion, take up
briefly some practical considerations.
1 have tried at some length to show
that classics and English form the
truc philological basis of a liberal
education. [t follows at once from
this that English and classics should
be made to work together through
our entire secondary and university
education. The teacher of English
and the teacher of classics should
have a clear conception of the inter-
relation of their work, and should
themselves work together. In truth
the inter-dependence and specific
efforts of the various educational sub-
jects have as yet been scarcely con-
sidcred.

This is not an occasion for treatingof the university study of classics.
What should be in the main the truc
course of classical study in higher
education you will easily infer from t
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the foregoing, and the rest of my re-marks must be confined to Higi
School work. The real nature of
classical training has already been
discussed, and I think that many of
you will agree with me that during
the first three or four years it is identi-
cal wil that of mathematics in one
respect, namely, in the power they
give of concentrating thought. From
this arises the inevitable suggestion,
Might not literature and science re-
place with benefit some of the mathe-
matics? Sir Wm. Hamilton's famous
words occur to many of you, I If we
consult reasdn, experience, and the
common testimony of ancient and'
modern times, none of our intellec-
tual studies tend to cultivate a smaller
number of tie faculties in a more par-
tial or feeble manner than maL he-matics." If one's rash object were
to attack this time-honoured .study,
he could finish himself with an un-limited supply of Uxëa c #ék- with-
out going farther than Sir William
Hamilton's e! ;ay, wherein he col-lects the " cor imon testimony of an-
cient and m idern times" I have
no such wish. but will simply say thatwhen I reflect upon what is to be the
future of most of our pupils, and
what is the culture most needed by
our elcmentary teachers, the amount
of time given in the past to, na-thematics in comparison vith litera-
ture and science seems to me, in the
highest degree, unreasonable. The
greater part of our High School work
is practically the work of the German
real schoolsi 'Yet in these German
schools, w,here they do not study
classics at all, you will find from the
time table given by Mr. Bird that
Euclid would not be taken up until a
pupil would, wýith us, have spent per-
haps a terni or two in the HighSchool, and Algebra not until two
ïears later.'

Perhaps no subject interests a
eacher of classics when he begins
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