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interested, and perhaps instructed ; but the time was so occupied
that there was no opportunity for regular recitation work. No test
was made of the pupils’ preparation of the lesson, no searching
questions were asked, no analysis of the subject was given. It was
merely a delightful talk to a number of girls by a scholarly gentle-
man. It was not teaching. In a neighbouring school I witnessed
a similar recitation, and while conversing with one of the pupils
after class, he slyly remarked, ‘“ We always get Miss ——, to talk
about something when we haven’t got our lesson.” Now, the
lecture system is beneficial only to advanced pupils, young men and
women thirsting for knowledge, who have absorbed all their text-
books contain, are eager to know what their professor can impart,
and whose minds are trained to receive and retain information.*

With young pupils, mere beginners in study, ignorant of the
methods of mental acquirement and assimilation, with no especial
taste for work and no power of concentration, there must be class-
drill and proofs of previous labor demanded. The recitation is for
the benefit of the pupil, not the teacher. In general, it is mentally
more profitably to tell a thought than to receive it. Under the
talking-system pursued in some schools, the teacher grows much
faster than his pupils. He is actively employed all the time ; while
they are mere recipients, delighted sometimes, indeed, but not held
to labor for what they wish to know. He acquires a choice of
words, and learns to talk fluently and to tell what he knows ; while
they get neither experience in expression nor criticism on their use
of language and their grammatical mistakes. )

A little information may often be imparted to great advantage, it
is true, but only to enliven the monotony of hard work and to act
as a stimulant to fresh exertion. The maximum of talking on the
part of the pupil and the minimum of talking on the part of the
teacher is the perfection of a recitation. In my own classes when
topical recitations are fully established, I have always required the
class to conduct the entire recitation from the blackboard diagrams,
with only an occasional suggestion or remark during the progress of
the work, and a general commentary at the close.

2nd. ¢ The teacher makes no point.” In the recitation I witnessed,
there seemed no special goal to be reached, but the pupils were
wandering aimlessly about, toiling to get over a certain number of
pages of the book. When they finished, it was with an air of relief
that another task was performed. On no cheek was there the glow
of victory. No one seemed to feel that he had taken a step, a de-
finite, measured step in the path of knowledge, and had gone up a
little higher to a better outlook. Neither teacher nor pupil ap-
peared to grasp the relations of that lesson to the oneof the day be-
fore, and the one assigned for the succeeding day, whereby it be-
came a link in the chain of the term’s work, which, if dropped out
by inattention or absence, would break the whole asunder.

Now, every lesson should have an object, else the children had
better be out on the play-ground breathing fresh air, and develop-
ing their muscles. The class should assemble for a specified pur-
pose : to master some difticulty clearly perceived beforehand, upon
which they have worked during the time of preparation and are to
report their success ; to give clearer intelligence about what they
have done ; to get fresh facts; and to prepare for a new struggle
and advance. They should know where they stand when they come
to class, and whether they have conquered the point of the lesson ;
and when they have, it should be with a distinct idea of something
they have gained or failed to gain. At the close of each lesson, the
" teacher should tell the class the object of the next day’s work, give
directions about doing it, and remove any unsurmountable obsta-
cles, thus preparing the way for intelligent, proﬁtable and economi-
cal labor on the part of the class, and preventing the necessity of
individual help, which is so annoying to the teacher and often so
injurious to the pupil. If the teacher unfortunately uses a text-
book which does not give an analysis of the lesson in bold paragraph
headings, he should prepare such an outline and let the students
classify the lesson. Many studies admiv of a uniform analysis.
Thus, in_Chemistry I have used the following topical outline—
Source, Preparation, Properties, Uses, Compounds ;. and in the
Periods of Geology—Location, Kinds of Rocks, Fossils, Remarks.
These titles answer as labelled pigeon-holes in which the pupil can
sort off all the facts of the lesson and, to stretch the figure, are like
elastic bands, which will expand to receive the knowledge one may
gather in future life. - They aid alike in learning, reciting, and re-
taining a lesson, and are invaluable in all teaching and studying
worth the name. ™~

# Tt is a curious fact that while we are tumini to the lecture-system from
the over-extract text-book recitations of our fathers, the Germans, of whom
we learned the new art, are beginning to perceive their mistake and con-
sidering the propriety of introducing recitation-drill even in their Universities.
Strangely, too, the privilege of attending the so-called ‘‘ Discipline Ex-
ercises,”’ the nearest approach to a regular recitation, is eagerly sought after
and granted only to the best scholars.

When a scholar thus looks over the advance lesson, finds the
thick underbrush parted by a strong hand, so as to give him an
unobstructed view to the end, detects its point, has its analysis
clearly in his mind, and is warned of the dangerous places—he feels
as if he half knew the lesson already, and sets about it with a light
heart and an assurance of success. Such a course begets in him
confidence, both in himself and in his teacher. With each lesson
there is a consciousness of something done under the direction of a
skilful guide. School work is reduced to a system ; the pupil
knows where he is, and how fast he is advancing ; he is constantly
reaching a result, and with the satisfaction of progress, the delight
of acquisition, and the pleasure in employing his powers usefully,
he finds a daily interest in his work.

3d. ““ Pupils are keptin at vecess and after school to study.” This
is literally a crying evil. It is a custom handed down tous from the
past, and sanctioned by age ; but teachers are perceiving its enor-
mity, and arc fast discarding the practice. It is both unnecessary
and injurious.  Scholars may be profitably directed to remain after
school for the purpose of receiving suggestions, counsel, &e., from
the teacher, but not to study, and af recess NEver ! The object of
an intermission is to preserve the health of the pupil. Nature
demands this, and ibis her right. No teacher should rob a child of
legitimate exercise. It is a physical wrong. Moreover, in play the
superabundant flow of the animal spirits is worked off, and that
force is employed in throwing a ball, or running a race, which would
otherwise find vent in mischief or restlessness. The whole fifteen
minutes usually given is demanded, and the thoughtful teacher,
instead of depriving a pupil of any of those precious moments,
should urge every one to use them in the best manner possible.
It is well to explain this object especially to the few studious girls
who are inclined to keep their desks at that time,and to convince
them of their duty to preserve their health, and that play-hours
should be as sacredly devoted to recuperation as study hours to
work. Even when the weather is unfavourable for outdoor sports,
the necessary relaxation can be secured by throwing open the win-
dows far enough to obtain fresh air (taking pains that no one shall
receive the direct draught) and then putting the school through the
light gymnastics. ,

Keeping a pupil after school to learn a lesson is wrong in principle.
It begets a dislike for the teacher, the school-room, the study, and
all connected with it. What should be a delight, is made a punish-
meont. Moreover, it punishes the teacher as much as it does the
pupil. It wearies him unnecessarily, and, depriving him of time
for rest and study, umfits him for work, and so robs the school of
its right—his best services. The difficulty with the pupil is generally
an inability to concentrate the mind upon the lesson. If that can-
not be secured during the fresh, vigorous hours of the day, under
the inspiration of the class, and the example of companions, the
teacher may well despair of success under less favourable conditions.

I cannot sum up the matter better than in the words of Superin-
tendent Harris, ““ The cure prescribed (i. e. retention after school)
only aggravates the disease. Prepare the leason so that the pupil
can carry it by storm, and neyer allow him to make a dissipated,
scattered attack upon it.”  °

J. DoRMAN STEELE.

2. HEALTH REFORM IN THE SCHOOL-ROOM.

Education is a term easily defined, yet very seldom fully realized
in the schooling of our youth. ItsLatin derivation makes it signify
leading out or drawing out, rather than cramming, or filling up.
We believe the word educati n to mean the drawing out, or develop-
ing, of all the mental and budily powers symmetrically.

We can not complain at the importance given to mind culture as
far as it has to do with mere intellectual advancement, yet there
are vast resources of mind and soul that remain untouched by the
hand of education.

We do not intend to touch the metaphysical in this article, but
we would urge the wants of a better physical education. Our people
are far from beilzig too practical, yet they spend all their resources
of body and mind in one direction alone—money gotting.

Money, ambition, self-indulgence, pride, are leading us to corrup-
tion, decay, ruin. Indeed, 1t is from the cradle to the school,
throngh school into life, through life into the grave, but a sevies of
anticipations on our part, a race, with success just beyond our reach
like a will-o’-the-wisp, and death at our heels—but it usually turns
out the same, death victorious, and human pride and ambition
finally yielding to its power. There is truly a great need of health
reform, if we would see men and women of our generation fulfilling
the promises of success and happiness that might bé theirs to realize.

Perhaps some one is ready to skip this humble article and pro-
nounce this idea of health reform a mere hobby. Let him call it 8
hobby when he cdn deny or explain away the fact that of every one



