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ON LEARNING TIIE ENGLISII LANGUAGE. exercise, and thus aid-s iin the development of bis boîlîIý o rgAls.
Every legitiînate gratification of a natural propcîîsity yîcldls, EEat

1E .A. N4I;NVRF.L, only the transieîit leasure propcr te sucli gratification, but alsa a
Principal of the Siate Normnal SclwoI of Marylandl. jPerEEEaneîCt result, wbicli is niot the lesis real and valuiable because

iEt COneEEE uiiimlicited.
The clîîld imecs the sud of ls iiolerslreacliec are apt te forget this triek: of nature. Wu tliink that

of ~~ ~ i bis firstle Oecetin * ' ltguage iniist be taugEt directly, dogiuatieally and scieifically;
ofap bis fErt eptons ii traeEEEEEr is rEisaterls vouire and e-y fiton, rules, hiagraîins and forEEiuIaS. *Wc forget tlEat t <e
lEia bi t erlEaClEl inar af Efany t tsa~er carl4 inthr woâ language NlEiCli iwe use ourselves was learniei iii no such inethadi-

ne tie rnacu6 lease or ic.Ateda veEr erý aE, lprie itog 1 val uy; but wvas picked up uEicoisciously liere and there nlong
Alelirýl e E lie plae orlEflrseisuliadgo the EoadsiiIe of lifi, tin the nursery, nt Ue dinner table, in the play-

soothiEEg lMin. Lon before li ai va1k %vithout assistnce, lie ia groEEEin, f'oEi oEEr parenits or coinjianion.4, our story books, 01Er nàes-
lCftrneiC a lEttIe lanEEu'uge. iîot 80 as ta qlpeak 'i, but so as to conEipre- or I oi

bondalltha issai te inandmuc tht issai abut in APlers, orpreac lere, orfavonte autiiors. 1 bat plainer proof
theî cls tof hiqseca o )-a liue he bais of abou th l.A ean there bc of' this tha,' the w,,Il known fact, tdEit EEany t4oicheE'

tue los of is ecaid yarlieknow th Eiiuesof'll i bects whlo are good Ilgraiîarians" (so called) speak: bail Enlisli,ivlîile
in tbe lEouEse duiat are ini coînîon use, and uEEderstaîEds the language ayprcnivokt% etugfIlrma "hbuayus
of te fuil>' su f:h, at least, as it conternts luitiseif; lie is subdued EEîflfln t wbo ka'uow ? olin af 0gaunr lbtîI us
b>. tlEreat.q, eîîeouraged by approbation, and stinulated b> .ro gramate ic li tr chl rurshskoveg ntems
mies reie lie is l"r" yl ofah lia sedfonte pare- 1 rational plEilosoplieai wvay,-by induction, ie asceîîds froEn par-

ly eciiet ito heproductive sLme. * M in li kuiv li i el ticîilars ta generals, f'roin an acquaintance witlî individual facts ta
lie lias a naine for every abject of fiis knoNvledýe, an expression a r knowvledge of uiîiversal principles. In other ivords, lie praceeds
levery Mona, every fe~eling and cinotiomi of wliicl lie Es conscioîîs. froin thîe concrete ta tîe absqtract. Under tlEe guidance of his
Froin tlîis tii until bie hegins ta go ta seliool, every day adds ta teaclier, or radier of' lus text-book, the child is expected ta acquire
hislqtOes o lis o. ar ntsl t us eaeit o Obiilglci.'estrE' bis knovledn'e in the nast irrational and unplîilosopuical wa>,-
'worsei an ts faiiy lie liadssitl whiEh ho p ccs~ ta by dedîicticon. lie is expuccted ta descend froin generals ta, parti-
lie od any goe onais lie liamn i f' iri cnol atnî car as cularq, from gener.îl principles ta individual farts, *'oin dtlî abstract
lencul ols na tiv taslie cine nedtsoia lie col inl tlear aist t t ei concrete. I sa), tlîc clild is expected ta do se; but, in point

!ne r afils nie vit.tinatioetnn n woex ix t lie dalid inte tsxof' fact, I do isot believe he ever dots it. The knowledge hoe scems
year ofhislif, wat landtiovrold ieub aidfor exteniive ta acquire in tliis way is either ..scquiredl in tlîe other ivay, ar is not

and accurate schlirsliip I 0 F a - 1 rel knowleuge at aIl, bat anly hla. knowledge, 1 beliexe a
At six >'ears af age, tlîe chibi is in posesion of a language, elhat,%yugmn ae t ingnrlztos n

liiîîited, it is truc, imperfeet and incorrect, bat still adeqîîate tol'ui$ elly cie>an m nksisongnrlztos n
%atzL. At tvwclve ),ears of age, afler liaviiî'- been six )*cars nt (lacs not readily adopt, and apply tlîo generalizations made bv

seoo, oî mieu ar deshoknw f usn~tie anua tîaîî noter. For example, cojîsider how a cbild acquires an idea éf
sclieîî lie enerci mcloe dors ierao o l tve ak paeîtht-an chair, lIe dlats flot get tic abstract idea of a chair flrst, and
whlie gentereder Icoo a?î nat itre lef neouremial: I 'now YOUti-ieu try ta tpjl)- tlis iîlca te particular objects; but, b>' bccoming
manaygentlee taliin 1bi et. refer ta of. Sîîitl scîaol; nd y acqiiaintcdl witli a niumber of' chairs singly, and obscrviug their

do no0pa ftelcc o nM.Sutisslol pa ftî comrmon qualities, lie natiîral>' andl necessarily, tliotgli lincansci-
vrge Aincrican boy in the average American scîîool.) At iuly aciie lî btat oino' hi.Bu rm

ylv >'ar onig i isbe "lrîgîtî itinî' r- 'o wlich chilcîren arc popularly supposed ta learn language)
suine bf ut i lie lika'ws n cttommon-l ue Dincina)er t1 an consists esscntially of a series of' abstract propositions, ta bc learncd

it ued a ho Oris ie mre areul i tu seectian of tlîem ? as abstractions, and aflerwards ta be appliefi ta individîial cases.
Or lise lte greatOr facilityoece in teueo thea os tî o f If' language is erer lcarned in tlîis ~v>,it cari anly be by doingOr las le grnte faclityin he ue ofthem Dos th boyof 'iolonce ta nature, and b>' a useless; sacrifice of tEnue and lbr
twvelvc actually express bis ideas witli greater case, clcarncss, or Nature g'vsuusually, thc abject or iclea first, and thon tlîe
force da tia elild of six? lIe liasbeen "tlrou-lî tua Granîar;1 name; tlesholor ratlier the sclioal-books, *ive us the name
but dots lie spcak grnmiaticahly ? andi, if lie docs, is it because hie first, and tlîe abject aftcrwards, or net at aIl. 'Wbcn tlîe animaIs
bas bccîî through the Grammar ? As a matter of f.act, is bis la:>- :passcdl in review berore aur flrst parent, lie gave ta ecd an appro-
guage mare correct tlîan it wuas six )-ears ago? 11e lias learned ta priate name. Iis conce,,tians o f ccuindi-vidua.l were incozoplete
speil, ta ýarse and ta, write; but cari ho ivrite ten lînes on* any andl unsatisf'aetory, untif lie lîad tied tlierr tagctler, and labcllcdl
sîîbject witlîout gras errors in spelling, syntax or puletu-itian ?ltîîcm witlià ain.Ia n forodfsindsh-lat
Tbere must bce somcetbiog wrong in the metlîod of ellucatioîi tVint nm.Ia n ?arodfs'ae eolat
is so barren of results. hall thie supreme direction o afflairs, lia wauld have given Adam a

Assmiu tlat atuc'sp In i tle btte on,-for n sx yarslist of naines and v'olume of definitions; and, aller causing hima ta
nature lias donc înuch, ancd in Uhc next six ),ears tlîe teacluerdocs 1omttumt nmr' i ioldhv etlintruhtegr

litle awads ue cqusiton ? lugugclctlisinqEir l7i den ta find tlîe olijeets correslandiur ta tha description.01le would
vcry litetiad h custo f agaeie siqie-7a have mnade Adam say clepliatif, tîpelfelcpluantI ronaut ophant, writo
nature'u plan is, and hou' it difl'ers fram tlue methods of tue sciools. lpunad lpat

Nature begins lier lesson by placing the chld iii circuumstancesprseehnbcoraownhmoetî
in wluich thieknoivlcdge of' language is desirable and uiecessar'. 'l'li falloiving- corollaries wvill serve, perbaps, ta give a practical
The cluild secs an abject liho lias a deieamsif nat altogcthci', bcairing ta wvhat lias hotn said aboya. Tluey will, at least, boeuse-
ini;tiflctive-to name t; for the mind neyer recogaizes its knovr- fui ta tlue thoîîgltful teaclier -as tlieseg l'or argument, wvhieh hae may
Icîljge asq complete until it is named. The chiild wants the naine, Ieitlicr aflirin or deny
lies in wrait for it, or asks for it,-.gcts it, and kccps it. Wluo ev'er IThat tlia metliod by uvliel children, befora gaing ta sehoal, learn
liad occasion ta tell a ebild twvice thc naine of anytlîing lue %Yanted, their simple aîud linîited lanmguage, may be applied to tlie learning
ta know ? lie lias an idon, but lie lias no moade of' exprcssing it. o? their native language in ai its extent and caînplexity.
he idea returas again and again, and tlîe desire for tlîe exprcssionî Tlat language, 1 cing an abject, may bie studicd oljectively.

becomes stronger and stronger. Tlîc apprapriate expremion, aller
lonug waiting and wathn. i iad cic pn raueu Thuat cluildren should bc tauglut ta use good language, by correct.
andI rcicmbcred, not only- without clifficuilt)', but witluout cosiu ing aIl flheir improJer modles o? expressioni, before Uîey cari uunder.
effort. Iliaw difl'crerit from rauch tlîat Es learned at sebool,- stand the grammatical reason for the correction.
lcarned %vith tail to-la>', fargotten witlî case to-nîorrow! Or, That, as cluildren earri ta spcak by spcaking (not by loarning
convcrsely (for our objeet-teachers must reu'embcr th'rt the cliild the rulcs of' speech), so children may learu ta write b>' writiug,
sanretimes travels froin tlua word ta tue thing ais wcll 'as frous the jwitliout lcarning- tie rules o? composition.
thing e ta divord), t c hild licar a nevi word; lie is flot likely That, as peopbe become fluent taikersi by boginning carl>' anid
te ý' tue macaning of it unles it bc about soincthing iri which lue talk1ingrnuch, people may become read>' writors hy begirining carly
is deeply interested, but the cantext gives Miin sanie vague idea aof .d wutsngmuch.
wliat ut incans. Thue mind, luowever, is ruat satisfled, iwitli th'rs liaIf' That, as soori as children are able ta spcak, they should lue taught
knowlcdge. Tlue child hears the saime word again and again, anti ta speak ini definite sentences and~ purc E llh; -ad as sooen as
ever>' repetitiori adds ta bis stock o? knowledge, till nit last ha gains thcy ar;il auetepn hy qhauld letuglt ta write iii
a clea-r conteption of it. definite sentences anid pure English.

On thie aitler liand, ait selicol, cluildren ara recÀuired ta Icarri That as clîildreri never tallc of tluat of whieh they know nadîirig,
what thîe have rio desira ta earn, Lnd cari sce no riccessity ta tîey should riat ho asked te wvrite cf what; Uicy kriow nothine.

'era lian clidee eic aarri Grammar as commoily ' Lb at, as a means af' beconuing fainiiliar midi language, chîildiv%
tauglut? WVlat child ever fait the neccssity cf leamming ai the sluould bc taught ta write down, frequentl>', duels ordinar corer
definitioris ini tue Dictionary? And yet thesa trvo books, the sations.
Grammar and tue Dictionar>', are the main instruments uscd for That sehool recitations ina>', widi great advantage, bc conductc4
tcachin- langsuagc., En ttra as-ool and ini witing.

Nature teacheés langruage indirectly: ta uecliild £'cncies ho is IThat tl;o taae shoiidd talce advaritageoaf iriteresting events
learning somethuînc eIse (arid is learning sonsethîing cIse, or does within tIhe kriowledge cf lis scholars, and require thein to relata
iîot thîink of' learnu at ail), but ail thse tino lie is learning ban- tlucm arally a,1 d in wiriting.
guage uriconsciously, but not the lma rcally. These indirect pro- That, aus tIsa common wards of aur langoaga ara lcarsscd hy hucar-
cesses cf nature are very beautiful, and wvell worth the attention ing thoa allen in connectedl discourso, sta tho lessi common words
anid imitation of the teacher. The child duink-s anly of appeasing should h;o learsiod b>' reading thei ofteri in eouinected diseourse.
the natural appetitu cf hunger,.but in se doing hae is builin up That, as words learncd hy the car =r net thorougl aipprapri-
luis constitution. Ho yields te tIsa natural desire for' murse4ua Sa until they are pronocnced by Uie tangue., sowords leared by


