C e o
e NTER w4,

M rer o e
Ayt .

ran o o

. s

[

RPN

"y

e

e

THE CANADA SCHOOL JOURNAL. 55

horror for composition, because 1t was not to them the exprossion

of thought. The stilted, pedantic, semi-bombast produced was one
bad offect of the system. What could bs more unnatural than for
a child to apo the style of Dr. Johnson, or nnitate Webstor address-
ing the senate? Gradually, hard oxperience has taught us that
childien can vnly express the thoughs they have, and that wo must
sct thom to wnte about what they know, vvenf they produco at
first vory childish sentences. Weo must be content with the blade,
which contauns the power of growth, and wait patiently for the full
corn in tho car. It has been found that even before a clild can use
a pen, it can be led tu cumpose hittle sentences abuut the things it
knows. The languago lessons, which are now becoming o leading
fenture of our schouls, are exercising a great educative power in
training our pupils to see, to observe, to discriminate, to classify,
in a word to think, and to express their thoughts precisely.

**Good Stories,” a book full of suggestive pictures, will be found
oxceedingly helpful m this directiun, and will ¢nable many an over-
worked teacher to solve that most difficult problem, how to keep
the little people usefully employed at their desks, In many of our
schools there 18 far too much teaching. Wo destroy the produc-
tive, vital, growing power, by pouring in too much and by drawing
out too hittle. Education proceeds from within, and the smallest
child can be got to write intolligent sentences about a guod picture,
by simply asking one or two questions to awaken thought, and
touch the sensitive imagination.

What shall wo do with our older pupils who aro getting beyond
pictures and playthings? Shall we leave them to devour the de-
testable dime novel, and send them from school, at the age of
thirteen or fifteen, with no taste for good buoks, no relish for ele-
vating hiterature, no intellectual hunger for far-reaching thoughts ¢
Teachers, if they leave you in this mental beggary, ** what sairs
ye're grammars {"’

One of the best solutions we have heard of is the celebration of
authors’ birthdays. Mr. Goggin, the head wmaster of the Port
Hope model schoul, for oxawmple, has worked out an admirable
scheme. In each room hangs a portrait of some first-class master
in literature,—Hans Andersen, Daniel DeFoe, Charles Dickens,
Longfellow, Whittier, Tennyson, &ec., purchased by tho pupils
themselves. Tho teacher talks to the pupils about these writers,
tells stonies, relates wncidents in their hves, thewr struggles, their
triumphs, reads or recites some gem from their writings, gets the
pupils to read, murk, learn, and inwardly digest some good passages,
and give these in turn befure the class.  They celebrate the birth-
days of these men, come to love them, read them, and derive
infinite enjoyment from their writings. Does it not appear reason-
able to suppose that a child who has passed through the several
departments of such a school, will go out into the world with a
loving tenderness for these ‘‘lords of the great heart,” and with

o supreme disgust for *“ Jack Sheppard ™" and the ** Police Gazette'?

The Present Age has the following :—

‘1t ought not to be forgotten that behind speech lies thought. The
v.imary condition of clear and correct language 13 clear and correct
cunking. Errors in words and in the form of speech should doubtless
be corrected as they appear, and the teacher should wsist upon fit words,
correct pronunciation, and clear statement—not in one excrcise, but in
all. A teacher thus careful to require correct language will teacht,
whether he gives set lessons or not.  The best users of common speech,
are th se g ho grow up in intelligent fomilies, where correct language
prevails, and where without lessons, save thosc given by example, the
child grows up to speak properly, as he does to act politely, and for the
same reasons, But even where this early training has been wanting, the
scholar who has advanced in knowledge and tluuhing power, till his
ideas become clear, logical, and vivid, gradually improves his language,
and comes at last to talk or write wol% simply because he thinks well.
In a grown man, waccuracy of language usually smplies inaccuracy of
thought and knowledge. We would not discuurage the teaching of the
mother tongue, but we would teach it by using it in the study of ideas
and in the enlavgement of knowledge,

* Nur is the spudy of grammnar to be wholly condemned and abandon-
cd.  Language 1s the most wonderful invention, as it is the most useful
mstrument, of the human f:\mlly; an mvention none the less because
mvented by the muilhions through couturies of effort rather than by one
mind in a fortanate hour.  Language as a gigantic and complex fact is
worthy of all tho study bestowed upon 1t, but it is a study for ripe
manhood and not for hittle children. It is the truest transcript of the
human mind, and 1t pictures the tinest and most recondite relations of
logical thought. If the highest study of man iz man, the widest avenno
to such study is human speech  In all his works man incarnnies more

j or less clearly humself and lus thoughts, Lut m language he purposely

embodies, ns far as possible, the very texture and constructive law of
his thinking. Hence the study of language must forever remain one of
the most interesting, as 1t is one of the profoundest, to great thinkers.
lake all knowledges, 1t has a body of suuple facts which even the
child can be interested in, but as a study it must always hold its place
among the highest in the currieulum, m the closing instead of the opon-
period of the the school life.”

The folluwing artiele is from the Chicago Tribune:—

¢ Practical methods of teaching are gradually making inroads upon
the old aystem of cramming. At the meoting of the City Board of Edu.-
cation, Thursday evemng last, a 1esolution was adopted directing the
committee on text-books to inguire into the expediency of banishing
grammar (by the old method of teaching) from the schools. Dr. Bur-
rows was shocked. He proposes to amplify rather than curtail the old
rule-cramming system. l;{o thinks pupils “need a big dose of Gould
Brown,” and **doubts whether the results of the modern system at
Quincy and Boston will surpass that of twenty and fifty years ago.” On
the otber hand, Mr. Xeith thinks the grammar should bo sent to the
hagh schuol.  Fur the benefit of Dr. Buirows and others who reverence
antiquity, we beg to show some grammatical results of the old system in
Norfolk county, Massachusetts. When Mr. Walton examined the schools
of that county, with a view to ascertain exactly what the pupils acquired
under the uld sysiem, lie establishied a test of {:Inglish composition by re-
quiring pupils to read a certain narrative and then write their version of
1it.  The test applied to children who were in the grammar grade, and
been eight years in school, Followiny s the test narrative .

t Cyrus, the Persian Prince, had many masters, who endeavored to waoh
hun every thing that was guod, aud b was cducnted with several litde boy*
about his own age. He was a boy of a very good disposition and a hnman®
temper; but even in Ins youthful games he shuwed a strung desire to com
mand, and other boys used to make lum their king  One evening his fathe?
asked him what he had done or earned that day  **Sir,” said Cyrus; “Iwas
punshed to-day for decaiding nnjustly,’ “How so? ' said hus father. ** There
were two boys,” sand Cyaus, “one of whom was a great and the other alittle
bevy  Now it lmppmw(i that the little hoy had a coat that was much too ig
for him, but the great hoy had one that scarcely reached below his middle
and was two tight for bim i every pai  The great boy proposed to the lit-
tle boy to change coats with him; ‘because then,” said he, ¢ we shall be both
exactly fitted, for your cecat 18 ag much too Lig for you as mine 18 too little
for me." The Little boy would not (unseut tu the proposal; upon which the
great bov took his coat away by force, and gave bus csvn to the little boy in
exchange. Whilo they were disputing apon this sabject, I chanced to pass
by, and thoy agreed to make uie judge of the affair  But I decided that the
little boy shiould keep the little coat and the great boy the great one, for
which judgment my master punished me.” * Why s0?" said Cyrus fa-
ther, “was not the little coat most proper for the little boy, and the large
coat for the gicat boy? " ** Yes, sir,” answered Cyrus, ** but my master told
mo I wag not made judge to examiue windle coat best fitted either of the
boys, but to deade whethier it was ju t that the great Loy should take away
the coat of the little one agminst his con<ent; and therefore I decided un-
justly, and deserved to be punished.”’

*The pupils were given an hour, having read the narrative, in which
to give their version of tho story. Following are a few samples of the
result :

‘Cyrus was a disobiant boy. The little boy thought that the large coat
would be better for him, and the largo boy thought the small coat would be
hetter for him.  But the large coat was as m .ch t v small for the small bo
as the large cont was for the large  The large boy had ought to have ha
the large coat and the small boy the small coat. I think that Cyrus was a
greedy boy

'The boy was whipped because Lie had the httle boy's coat.

'Cyrus & pursian prince was a pheasaut rn educated boy but when be
camo home that night s father asked him what he had recoived that day.
He said that he got putushed at schoot L fathor asked him what for he said
thn, lere was 2 great bay and a little boy had 2 goat and the big boy had a
little (ioat and the httle boy had a big goat the big boy wanted to exchange
goats he had the big goat and the hittle boy heve the litile guat so the big
boy took his goat away by force and I came alung and they wanted me to
judge and 1 saxd the littlo boy shouid have the little goat and the big boy
stiwuld have the big guat and so that is what I gut jpausshied for in school.

¢ Cyrus the Persian ;{ninco ho was a boy of sense. Oune ever ing he was

possing by thehouse of a small boy had a g goat the goat was much larger

than the boy 50 that they had a dispute over the guat the boys bave him for

the judgo lie gave the little buy the guat when hie got home his father asked

him if he was go d at school he smid he had he punished injustly his father
aid that he must bo kind to one as to the other.



