THIE CANADA

GOleanings.
TEACHING BY EXAMPLE.

Besides the instruction which the teacher gives direetly aud in-
tontionally, and for which ho is suppused to ke special prepara-
tion, he also teaches many things indivectly and unconsciously, by
tho force of his oxample and his character. e is no less respon-
siblo for the lessons imparted in this way than for those given in
the recitation, and a scnse of this responsibility should direct him
in the formation of such habits aud such a charactor as shall exort
an influence for good—silent but powerful—npon those with whom
he cames in contact,

The following sre sume of the lessons that may bo tanght. (Ihe
thoughtful teacher will oxtend the list beyond those mentioned in
this articlo :)

Cheerfulness,—Let the teacher begin the morning with a face
“as long as the moral law,” and he must expeet a cloudy day 3 bat
let him enter the school-rovm with

A sweot, gonl-lifting chver{ulness,
Liko spring-tine of tho year,”
and ho will have sunshine. ‘There is a contagion in a cheerful dis-
position, which the teacher can send into many a davk howme, where
it will lift the clouds and lighten burdens,

Politeness,—This includes all those acts of civility and courtesy
which makes one person truly sgrecable to anuthor. [t involves
the treatment of every person with all the consideration that is
due to one who is endowed with every attribute of the ideal man
or woman, The teacher may deliver daily lectures on the subject,
or couduct .recitations from the best text-book on ‘ morals and
mannors,” yet, if in his intercourse with his pupils he is morose,
boorish, or clownish, his direct instruction will be largely lost.
His actious will speak louder than his words.  1f he gives respect-
ful attention to the questions and recitations of his pupils, he
teaches thom politeness. I his movements about the rvom are
quiet, dignified and graceful, he teaches politoness. If when he
sits hie does not lounge. if when he walks he does not drag, if when
he speaks he does not drawl or scowl, he teaches politeness, The
highest and best type of politeness is but the outward manifesta-
tion of genuvine gaodness of heart.  1f the teacher, therefore, be a
true gontleman or lady, the pupils will receive effective lessons in
noliterees without eftort un his part, aud without study on theirs.

Correctness of Speech. -A very lavge proportion of our people do
not use their mother tongno in its purity ; their enunciation and
pronunciation arc bad ; their seutences are fragmentary; their
languago is ungrammatical and often ambiguous; in thetr speech
there is little of cogency or perspicuity, and much of slang, A
reform is needed in the use of language, and the teacher shonld
give line upon line and precept upon precept; but these must be
supported and enforced by a consistent example, Many persona
have such bad habits in the nse of language thet, though they may
recite accurately rule after rule of grammar, yet in their next
original sontence they will set all rules at naught. 1f all our
parents and teachers used the English language in its purity, the
study of grammar as an art would svon drop out of our course of
instruction, and the study would bo pursued only as a seience.
*Tis a cousummation devoutly to be wished,” and how, but
through the teccher, shall it cver be vealized ?

Industry.—If \he teacher is lazy, if he habitually beging school
Iate or closes it earty if he frequently omits part of the recitations,
if he lounges about wuile out «f school, he teaches habits of idle-
veoig and thriftiessness. If, on the contrary, he is active and ener-
getic, if he aiways begins and clises school on time, if he fills
every recitation hour full of cheerful work, if out of school he
engages in useful employment, ana in proper recreation at proper
times, ho teaches lessons of industry, economy, thrift, regularity
and punctuality.

Honesty and Inleyrity.—If on examination days and in the pre-
sence of visitars, the teacher calls on the brightest pupils to recite
the difficult points, and frames questions for the dull ones which
they cannot fail to answer, he is practising deception, and his
pupils will know it. If afterwards he find them attempting to
deceive Inm, he ought to blame himself more than he blames
them. If he habitually avoids even the appearance of evil, and
his pupils know him to be what he seems to be, if his promises are
always kept, if he means what he says and says what he means, if
he docs not affect knowledge which he dves not possess, nor try to
cover ignorauce which e does possess, he teaches honesty.
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If ho is a man of incorruptibility and soundness of heart, if he
is always loyal to his sonso of right, if his adhesion to principles
of rectitude ie so strong that nothing can break it, if no motivo is
sutliciontly powerful to move him from the strict line of duty, his
pupils will seeo it, will admire his character, and will strive to imi.
fate it.  Example is a most powerful teacher, and

“Our livos,
In nets oxemplury, not ouly win

*Qurselvon oot nunes, hit o to othors give
Intter for virtuous deods.”

- Common School T'eucher.

WHA'T SHOULD BE THE AIM OF THE MODERN
TEACHER 1

As soon as physiologists had discovered that all the facultics of
the intetleet, however originating or upun whatover exercised,
wero functions of & matorial organism of brain, absvlutely dopen-
dent upon its integrity for their manifestation, and uwpon its
growth and development for thoir improvement, it becamo appar-
ent that the truoe oflice of the teacher of tho future would bo to
seek to learn the conditions by which the growth and the opera-
tions of the brain were controlled, in order that ho might be able
to modify theso conditions in & fuvorable manner. The abstrac-
tion of the “mind” was so far set asido as to make it certain that
this mind could only act through a nervous structure, and that
the structure was subject to vavious influonces for good or evil. It
became known that & brain cannot arrive at healthy maturity
excepting by the nssistance of a suflicient supply of healthy blood
—that is to say, of good food and pure sir. It also becameo known
that the power of a brain will ultimately depond very much upon
the way in which it is habitually oxercised, and that the practico
of schools in this respecet left o great deal to be desired. A largo
amount of costly and pretentious teaching fails dismally for no
other reason than because it is not directed to any knowledge of
the mode of action of the organ to which the teacher endeavors to
appeal ; and mental growth in many instances occurs in spite of
teaching rather than on account of it. Education, which might
onco have been dofined as an endeavor to expand the intellect by
the introduction of mechanically compressed facts, should now he
defined as an endeavor favorably to influence a vital process ; and,
wlien so regarded, its divection should manifestly fall somewhat
into the hands of those by whom the nature of vital processes
has been most completely studied. In other words, it becomes
neither mr-re nor less than a branch of applied pbysivlogy; .nd
physiologists tell us with regard to it that the cognmon proce-ses
of teaching are open to the grave objection that thoy cunstantly
appeal to the lower centres of nervous function, which govern the
memory of and the reaction upon sensztions, rather than to thoese
higher ones which are tho organs of rativcination and of volition.
Hence o great deal which passes for education is really a degrada-
tion of the human brain to cfforts below its natural capacities. —
From ¢ Science in the English Schools,” tn Popular Science Monthly
Jor Septeniber, .

T hold it as a great point in self-education that the student should
bo continually engaged in forming exact ideas, and in expressing
them clearly by language. Such practice insensibly opposes any
tendency to oxagaeration or mistake, aud increases the senso and
love of truth in every part of life. Those who reflect upon how
many hours and days are devoted by o lover of swee} sounds to
gain a moderate facility upon « mero mechanical instrument, ought
to feel the blu. . of shame if cunvicted of neglecting the beautiful
living wistrument wherein play all powers of the mind.—Professor
Faraduy.

Lerrer To Ao Teacuer.—Miss Q——Don’t teach my boy ne
more sounding of his a b b’s ll learn him that at home. And
dow’t waist your time over the jimnasticks—he gite enuf of thom
over the back gate. You hav too much foolin goin on I'm aferd
your ekolars dont leaxn much. his mother mis M———

~—Reading furnisies the mind oaly with the materials of know-
ledge; itis thinking that makes what we read ours. We aro of

the ruminating kind, and it is not enough for us to cram ourselves
with a great load of collections,—we must chew thom over again.
—Channing.



